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Abstract:

Fifty-one rhymes and songs are presented here for ,
use in an ESL classroom. Because the rhymes were origi-
i nally written for English-speaking children, thelr most
€ ~apbropridte usage  in the ESL environment is also with
children (under 13 years in age). The rhymes are grouped
in categories according to the material each one presents.

The categories are:

VOCABULARY: : .

Parts of the Body
People and Occupations
Animals

Clothes

Colors §
Daily Activities
Flowers

Feood

GRAMMATICAL STRUCTURES:

Simple Present ' Can

Present Continuocus Will

Simple Past ' Should and Would
Past Continuous Could

Present Perfect






CONVERSATIONAL EXCHANGES:

Commands and Requests
Conversational Exchanges
Demonstration

General Statements
Narratives

Personal Statements

Also included are severazl suggestions for class activities
based on the rhyvmes and songs. These are drawn from my
teaching experience in England, Summer 1978, at The Ameri-
can School in Switzerland, Surrey, England.

This project is a guide for the ESL teacher who
would like to work with rhymes in the classroom. This
collection is intended to add to the material a teacher
needs not only to introduce new material to children but
to reinforce, drill, and practice specific structures.
The Table of Contents lists the rhymes according to
the categories into which they fall. Therefore, a
teacher can use the Table of Contents to determine if
any of the rhymes will be suitable for nis/her lesson
plan,
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 INTRODUGCTION: JUSTIFICATION FOR BRINGING RHYMES AND -

SONGS TO THE ESL CLASSROOM

In the summer of 1978, I had an enjoyable experience
teaching English at a private bearding school in Surrey,
England to non—natlve Encllsh speakers. My tlme at thls
school (The American School in Swltzerland——Englane campus)
was made particularly nenoraole because my students. were all
young chlldren under 18 years of age. This was my first
teaching encounter with non-adult language learners..

Immediately I discovered three‘realities about teaching
children: | ' | |

1. Children learn differently from adults.

2. Children cannot stay interested in one activity
for'any period of time‘Tesembliﬁg“that5ofTan:
adult's attention span.

3. 'Children have different motives fof.coming to an
‘ESL_program than the reasons that bfing adults to
the ¢lassroom. (Primarily, children are looking
for companionship and a camaraderie -within the
classroom. The reasons their parents send them
to the ESL class are very often completely dis-
similar to the reasons of the children for being

there.)

At The American School in Switzerland (TASIS) I was re-
sponsible for devising a}learning sequence for my class. 1
searched each day (at times hurriedly and with some panic)
for materials and new activities to keep my children awake,
listening, and participating. At Foyle's Bookstore in London,
I obtained a wonderful anthology of traditional English
nursery and Mother Goose rhymes and songs. Another teacher,
Ms. Johnnie lYae Denton, who also had a class of pre-teen-
agers, became very interested in utilizing the songs from

my anthology, as she is an excellent. guitarist with an ex-

quisite singing voice. Initially, I chose to implement the




rhymes without song. Within a week our respective cla se§

had discovered what each was m1551ng——my class never Sang,

and her class never recited or acted out the rhymes drama-

tically. So, we two teachers began collaborating, exchang-—
ing ideas, doing team-teaching around the rhymes and songs,
and bringing 6ur two groups of children together for sing-

ing and reciting sessions on the lawn of the . schooi.;i“

I believe in the adaptation of rhymes for the ESL
classroom because my experience of last summer was soO pOSl—
tive and successful. 1In this MAT DrOJect I have gathered
all the rhymes and songs that I and my co-teacher, Johnnie
Denton, incorporated into our ESL program. at TASIS last
summer. There are, in addition, several rhymes and songs

‘which we did not have the chance to use, but which we had
hoped to find time for. ' '

Briefly, I would like to share the reasons that T
think rhymés and songs work wonderfully as a serious part

of an ESL.program for children:

1. For the non-native speaker at the beginning stage,
it is clearly easier to sing or recite a rhyme in English
than it is to communicate personal information, wants, or
needs. The rhythm and rhyme is naturally appealing to a
child, The child is eager to be a part of the rhythm and
to participate in reciting the rhyme.

‘5. When there is no.language common to all the stu-
dents, the need becomes urgent for somé avenue by which
everyone in the class cah communicate together.

3. The need for a community "class spirit" meni-
fests 1tse1f A c¢lass in which every child‘feeié welcomed
as a participating member is a vital factor in effective
teaching. Sharing the rhymes and songs as a groub I'e-
laxes the tensions of competition and {hopefully) of inhi-
bition.

4. Rhymes are easy to learn and memorize. The child-
ren derive visible satisfaction and confidence from this

nevly-acguired "fluency" that comes so guickly.
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| 5. The pleasure of délivering a meaningful'message
in English.{a story within the rhyme, for examble) accurate—
ly and with fluidity sustains ‘the children's interest in
nastering new rhymes and also in understanding the vocabu-
lary and structures contained in the rhymes. (As the
teacher, you need not inform the children that they are
| practicing specific stfuctures through the recitation=of
rhymes. They can learn the structures and enjoy the material
w1thout being aware that what is actually taklng place 1s a
cramnar and/or vocabulary lesson.) - '

6. It is important that the verses be enjoyed exactly
as the authors originally intended that they should be.
These rhymes and songs were not written and designed to in-
struct, but rather to delight and entertain. Success in
using'rhyﬁes in the ESL class is dependent unon retaining
an atmosphere of entertalnmenb and dlver51on from the other
more obv1ously structured actlvltles and lessons. W1th a
“class of children, the need for a diversionary yet benefi-
“eial activity is clearly feit. |

7. The children like creative stimuli. The rhymes
aid in‘awakening their appreciation of fanciful expression.
Introducing rhymes as examples of creative writing results
in a natural progression to self-expression on the part of
the students. Many of the children are stimulated into
composing new verses for the rhymes or new rﬁymes altogether.
Once the children understard the structures within the rhymé,
they can manipulate thesefstructures to express their own
ideas and interests. Understanding the structures. comes
from practicing them many times coupled with clear demonstra-

tions and dramatizations by the teacher so that the structures

have meaning.
8. The rhymes which I have included here serve as valu—

able cfoss—cultural lessons. The ESL students learn about
the world of their native English-speaking peers through
the subjects and vocabulary treated in the verses. For
children who are learning English for the first time and
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find themselves transplanted to and grow1ng up in an:

4

English-speaking culture, a rhyme about eating Chrlstnae
pie or putting the kettle on for tea or playing in the
snow provides a way for the children to discover what is
common and familiar in their new environment, _.

9. When I brought rhymes to my ESL class of pre-teen-—

reject my new idea as "baby—stuff". But I Lound that as

_1onc as I chose the rhymes carefully and remained sen51t1ve

to this potentlal danger of insulting the chllaren, tnev

were delighted. What an English-speaking child of ten

might'consider beneath his dignity often succeeds in delight-

ing and challenging an ESL student of the same age.

The ‘rhymes ahd eoﬁgs which follow afe suggested to
teachers who are working with very yvoung children, ages
five‘te ten, possibly up to thirteen years of age. In
choosing wnich rhymes to introduce, the teacher must always
be sensitive to the maturity level of the students.

Perhaps scme of the verses here could serve as a
llght relief for teenaged students and even adult learners,
The teacher who knows her students well as people will have

the ability to select which rhymes will be well received

in the classroom.
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THE ROLE OF RHYMES AND SONGS IN LANGUAGE LEARHI&G )

AND TEACHIWG

‘There are four elements of progression in language
teaching which I consider essential to follow as an ESL
instructor. The ‘first is the presentation of new material.
Second and third are the practice of the‘matéfiéf*to;eaable
studenﬁsfo learn it (both to memorize and to understand the
rhyme) and the development of the same material to enable
students to;use and manipulate'it'to théif individual heeds.
Last is the ftesting of the material to evaluate how well it
has been learned. B ' ,

A teacher who is concerned.with presenting all the
language skills (as opposed to one or two skills, such as .
reading or pronunciatioﬁ) will probably turn to one of two

approaches: structural or contextual. Students who are

Jearning through a structural approach receive emphasis on

the crammatlcal structures of the target lancuage. Cne struc-
ture is presented at.a time and in isolation from other struc-—
tures. It is drilled exhaustively before the introduction
of a new structure. For the beginning language learners,
this strategy seriocusly restricts their zbility to communi-
cate individual heeds in the new language. An example of
the 'limitation of such a structural approach is the common
practice of introducing the present continuous tense very
soon in the sequence, before even the simple past tense is
treated, The result is Fhat the students know this tense
in isolation from other tenses; however, in practice, the
presenc continuous tense in English is wvery rarely adequate
by 1tse1¢ toc cover a communication situation.

In contrast to the step-by-step aprroach of étrﬁctur—

alism, the contextual approach works with the 'matural use"

of language in situations of daily living. For example,

the past tense might be introduced simultaneously with the
present and the present continuous tenses. This could be

done through a dialogue or a short story. The tenses are
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not presented as the end goal, but as vehicles for cé'mu—@
nicating the desired message. The studénts beéoﬁe f&hiiiar
with the dialogue or story--that is, they assimilate the
new material. There are not made aware of which verb is

in which tense. They master the ability to successfully
convey the material to another person. . After this has been
accomplished, thén,the teacher makes them cognizant of the
different verb tenses which fhéy have employed. ‘éeginﬁers

in an adult class learn language for specific realistic

.‘gﬁﬁasiﬁn54?78uch 2s greeting people, shopping, travelling,
etc.

The contextuallyuoriented teacher of young students
involves the children in drawing pictures and talking about
them, haking model houses, playing simple games, etc. The
students éxperience simulated 1ife encounters and learnn the
specific language appropriate to each situation. Hopefully,
this approach facilitates the ease with which the language
learners acquire the tools to express their thoughts and
feelings,‘their reactions and needs. A contextual approach
seems to be patterned the most faithfully after the way in
which a child 1éarns his mother tongue.

In the.contextual approach, repetition is not totally
discounted, of course. There is a place for repetitive
drilling. It should come after the presentation and the
practice of new materiazl, as in the mannér explained above.
When'an ESL instructor is:teaching contextually, the drill-
ing cof structures and vocabulary plays a 1ess‘imbortant, se-—
condary role in the prac%ice and development stages. It is
not a part of the presentation of new material, and often
it is not included in the pracfice period, either. . How-
ever, as ny second project advisor has said, "Repetition
is essential in learning even for a child that is learning

his mother tongue'".
The structural and contextual approaches have been

associated more with adult learners than with children.

Because children lesarn so differehtly from adults, diiferent
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and special teChniqueS'hust be incorporated into the
lessons, whether the emphasis in approach is on structure
or on content. Creative ideas are needed for practicing
and developing the materizl to be taught. It is here that
rhymes and songs can be extremely useful. This is the role

of rhymes and songs in ESL.
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THE ROLE IN PRESENTING NEW MATERIAL

New material can be introduced either by demonstration
or through involvement. When the teacher demonstrates some
new point, the students are made conscious of the.lesson to
be taunght--usage of a vocabulary item, or a grammaticél
struéture, for examplé. When the;studentsragggggt méde
aware that the teacher is teéching.somethingygggéific,w%hen
~the new material is being presented through involvemenf.
With a demonstration technique, the new material is thé end
-product, 1In contrast, through involvement, the new material
is the means to an end. This end could be a song or a rhyme
that contains new, unfamiliar items, such as the usage of
the past tense in the rhyme "This Little Piggy". By way of
preparing/the children to learn this rhyme, a2 story about
the five little pigs could be told, including where the
nigs lived, what each pig was like (each pig should be made
as different from the others as possible), and, finally, the
day the pnigs wenf to market and what happened and why.

After all this build-up, the rhyme 1s presented to summarize

and encapsulate the day's lesson.




THE ROLE IN PRACTICING MATERIAL ALREADY INTRODUCED

There seem to be three basic ways to practice the -

sounds, structures,'and‘vocabulary of a2 new language.

They are:

1. Drills."brills are overt (everyqﬁgwgﬁgpgnizggﬁ
the drill as a drill and also the purpose behind the ariil).
They can be mechanical and repetltlous, ‘or more complex,
1nvolv1ng substitutions and transforﬂatlons.

_ 2. Rhymes and Songs. These are a way of practicing
the materiali"covertly“. The new point being practiced
is embedded in a piece of meaningful language.

' 3. Dialogues and Conversational Exchanges. By this
‘ Qompletel§ contextualized technique, the studeﬁts learn to
behave and speak as native-English speakers do in real-
1ife situations (in contrast with rhymes.and songs that

present fictional circumstances, albeit realistic).
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THE ROLE IN DEVELOPING MATERIAL ALREADY INTRODUCED. °

AND PRACTICED

The children need to gain personal control over the

- material so that they can use it in their daily éctivities
and conversations. = To ease a group of young students into
talking, tools such as pictures, games, andsgglnting'éﬂa
drawing are.common. In addition, the. children can be urged
to create and tell stories and compose dialogues and plays.
Rhymes and SOngs are helpful at this stage. Vhen the child-
ren listen to the vérses, they are being familiarized with
more uses of the material which they have been learning and
practicing. Finéily, that valuable take-off point is
reached where the children begin Qreating their own rhymes,

using the new material.




PRESENTING RHYMES AND SONGS

To be successful and useliul in the classroom, thie
material must make a dramatic-and favorable impression.
The children should, ideally, be drawn to the rhyme as
naturally as they are arawn to a game, The vocabulary and
structures must, therefore, be simple enough toﬁattract |
and 1ntr1gue,theuchliaren, and not frustrate and“ulscouraﬁe

them. The content of the verses should have relevance to

the'children's environment, their experiences, and their
interests. A e B | o

The teacher needs to brlng dramatlc flair fo the Dre—
sentatlon to make the most effective impact. Also, 1t is
wise to be- snontaneous and flexible with the material,
changlng any parbs (vocabulary or structure) of the rhyme
that may be too unusual and too difficult for the students.
This is in keeping with the-advice to-choose material,that
speaks to une common and familiar world of children.

‘ in u51nu these rhymes, I have discovered that the
chlldren enJoy and profit from an 1ntroductory story or
dlscu551on about the rhyme before the actual presentatlon.-
This helps ensure that the vocabulary and the content are
bothfunderstood,' An introductory story is especially ef-
fective, relating the elements of the rhyme to familiar ex-
periences and familiar language of the students. After the
children have a story which they undefstand, the rhyme can
be treated as a summary of that story,.to be memorized (and
Thus preservea in an enjoyable fashion. Pictures, gestures,
and mimes are essentizl tools to convey the rhyme's meaning.
These "should be used both during the introduction and.during
the presentation of the rhyme or song. In many instances,
gestures and mimes are integral parts of the recitation of
the rhymes and the singing of the songs.

The teacher should repeat the verse at least twice
before the children join in, and as often thereafter as is
neeced to help the students' memorization process. The

learning of the rhyme can be very similar to & game.

1
i
3
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After the entire class has performed with the teache£;¢h‘?
grouns or individuals can give competitive performanéés
and judge who has learned the rhyme the best and who has
performed most éramatically. Sometimes, a rhyme lends
itself unto dramatization; different groups or individual

children can take on the various roles and characters

within a rhyme.. (Examples-of rhymes with dramafic potential
are "When I Was a Soldiex™ and “Where is Thumbkin".)

After the presentation and the performances, the. ..
teachér can ask the children (those who are writing) to

copy'br write down the poem in their best handwriting.

The children who do not write yet can illustrateAthe-rhyme
or model .the characters. | |

. ﬁhymes must be used judiciously if they are to be en~
joygd. The rhyme must be put aside for énpther lesson or
until another day as soon as the children show indications
of restlessness and boredom.. To derive the greatest bene-
fit from the use of the material I am presenting here, the

teachér has to remember always that these rhymes are in-

tended as a suppiementary and entertaining ingredient to
the overall lesson which includes other activities and

exercises less fanciful. It is also essential to remember

that the childrén will retain interest in the rhymes and

songs only as long as the verses continue to be pleasurable

and fun. By spending perhaps ten to fifteen minutes of any
one-hour lesson, the téeacher won't be gstraining the students!
interest. The result will be an enjoyable change from the
drills, the dialogues, énd all the other activities of the

ESL classroom,
Concerning the daily use of rhymes in the lesson plan,

my second project advisor has written, "Songs and/or
rhyvmes can be used every day as long as they are not repeated
so as to bore the children and as long as they are relevant

to what is holding their interest at the momentu,
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In categorlzlng the role of rhymes and songs 1n‘%he _
ESL classroom, it seems that they can be placed between’ﬁ
mechanical drills and practice in s1mu1ated real-life
situations. The rhymes have relevance to the children,
and, thus, they have meaning.: As practice and development
of new material, they offer DOSSlbllltleS of dialogues and
of dramatlzatlons.' o

Obv1ously, rhymes and rhythm are aDpeallnglto chlldren.
1he students won't forget the verses they learn (if the
verses have been taught with care). One cannot say that
all new materlal is so con51stently and easily remembered-

‘as are rhymes and songs. . Because reciting a rhyme is easier
than talking; the children discover control over new language,
and this new mastery can be utilized in everyday usage. By
T mean two things: The children achieve an import-
ability to speak and communicate

mastery,
ant new confidence in their
in English. This confidence facilitates their rate of
progress in learning new material and .in taking that new
material out of the classroom and into their outside worlds.
Secondly, and most importantly, the children learn (assimi-
late) several grammatical structures, sentence'patterns,
and vocabulary words which they can use to'give~and get in-

formation when they leave school and enter the society.

RS LR LI




VOCABULARY

New wvocabulary should not be presented in isolation,
but rather in a clear situastional context. However, after
the basic meaning of the new word is understood this way,
the children need to progress onto knowing a fuller mean-
ing of the word. This means they need to know (to the ex-
ténf that. is poséible) éil %he:things tohwhigh'the ﬁé&ﬁword
refers, éll the situations in which it is used, and all the
things to which the rhew word does not refer. Such a goal
will not be reached in one or even five years of English
classes, but striving to have the fullest possible command
over vocabulary should be encouraged, Sureiy,

- Words of similar meaning should be distinguished from
each other ("tall" is not the same as "high"). The child-

ren should understand that objects and events that appear
similar or related are not always described the same way ‘;_
(horses'gailop, but dogs don't; people have hands and fingers,
but clocks only have hands).

Thé rhymes in this collection can be especially
instrumental in rounding out the children's comprehension
of a new Vocabulary word in all its meanings'and uses,

I have included only those rhymes which nicely demon-
strate some important vocabulary for ESL children. They
are grouped under headings Which signify the key words
occufring in each rhyme: :Parts of the Body, People and

Occupations, Animals, Clothes, Colors, Daily Activities,

i
7

Flowers, and Food.




PARTS OF THE BODY:
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VOCABULARY RHYMES SRR

""Head and Shoulders, Knees and Toes"

Head and shoulders, knees and toes,
Knees and toesl! e
Head and shoulders, knees and toes,
knees and toesgl

And eyes and ears and mouth and nose,
Head and shoulders, knees and toes,

- knees and toes!

"I've Got Ten Little Fingers"

I've got ten little fingers.
I've got ten little toes.
I've got two ears.

I've got two eyes,.

And just one 1ittle nose.
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"Hokey Pokey"

You put your right foot in,
You take wour right foot out.
You :put your right foot in,
And you shazke it all about.
You do the Hokey Pokey

And you turnaround.

That's what it's all about.

You put your right hand in,

- You take your right hand out.
You take your right hand in,

-And you shake-it all about.
You do the Hokey Pokey

And you turn around.

That's what it's all about.

You put your right leg in,
You tzke your right lez out.
You put your right leg in,
And you shake it all about.
You do The Hokey Pokey

And you turn around.

That's what it's all about.

You put your right arm in,
You take your right arm out.
Btc. ‘

BtTc.

Etc.

You put your big head in,
You tazke your big head out.
Etc. '

Etc.

Ete,. s

You put your left shoulder in,
You take your left shoulder out.
Etc. ‘

Ete.

Etce.

(tce, finger, elbow, side, hip, knee)
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PEOPLE AND OCCUPATIONS:

"What Are You Going to Be?"

What are you going to be? .
What are you going to be?

I'm going to be-a goldler,
‘That's the life for me.

" What are you going to be?
What are you going to be?
I'm going to be a fireman,
That's the 1life for me, -

What are you-going to be?
What are you going to be?
I'm going to be a teacher,
That's the life for me.

wWhat are you going to be?
What are you going to be?
I'm going to be a doctory
. That's the life for me.

(policeman

actor

'dancer
- artist
writer
journalist
truck driver |
veterinarian

}
office manager

businegsman/woman '

ete.)
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ANIMALS:

"Farmer Brown's Got One Big Dog"

Farmer Brown's got one big dog.
Bow wow, wow, wow, wow. ) @
One big dog and two small puppies, i
Bow wow, wow, wow, wow.

Farmer Brown's got three big catsy = 3
lleow, meow, meow, meow. ' :
Three big cats and four small kittens, :

- lleow, meow, meow, -meow. : C

Farmer Brown's got five big cows,
Moo, moo, moo, MOO, MOO.

Five big cows and six small calves,
Moo, moo, moo, moo, moo.

Farmer Brown's got seven big ducks,

Quack, quack, quacl,. quack.

Seven big ducks and eight small ducklings,
Quack, quack, guack, gquack.

:
I3
l
8
i
:

(Nine big horses and ten small foals,

Eleven big chickens and twelve small chicks, o

Thirteen big ducks and fourteen small
ducklings,

etc.etc.ete.)

"




—_] -

c
3
&
i

"0ld MacDonald Had a Farm"

01d HacDonzald had a farm,

E, I, E, I, O.. _

And on hls farm he: had some ducks,

E, I, E, I, O.

Ulth a quack quack here and a quack quac& there.

Here a2 quack, there a gquack. I

Everywhere a quack, quack.
- 01d Macdonald had a farm; .

Ey, I,.E, I,,..O..,_.= ' S

014 MacDonald had a farn

E, I, E, I, O.
_And on his farm he had some:
COWS,

< 1ions,

elephants,

birds,

bees, -

giraffes,

kangaroos,

etc.




CLOTHES:
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"X is Wearing a Bright Blue Dress"

X is wearing a bright blue dress,
Bright blue dress, bright blue dress,
X is wearing a bright blue dress,

All day long. '

Y is wearing a bright green shirt,
Bright green shirt, bright green shirt,

'Y is wearing a bright green shirt,

All day long.
Examples:

Johnny is wearing a dark blue hat.

‘Mary is wearing a light blue sweater.

shoes,
socks,

tie,

jacket,
vest,
trousers,
slaéks,
bathing suit,
coat,
gloves, ;
mittens;
boots,

etc.




COLORS:

(Mote:
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"Blue is the Sean

BElue is the sesa,
Green is the grass,
White are the clouds,
As they slowly pass.

Black .are the crows, . e
Brown are the trees, o
Red are the sails,

"0f g ship in the breeze,

The grammar in this rhyme is in "poetic structure".

This is not a disadvantsge. Even young children can,
learn to distinguish poetic writing from prose and
to appreciate the difference. As a part of a lesson

using this rhyme, the students could orally"™transcribe"
the poetic structure into everyday speech. Example:

"Blue is the sea' becomes "The sea is blue'".

"On My Blackboard (Paper) I Can Draw"

On my blackboard I can draw

One little house with one green door,
Two brown gates that open wide,

Three red steps that lead inside,

Four little‘chimneys painted white,
Five little windows shining bright,
Six yellow, daffodils straight and tall,
Growing up against the wall..
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FLOWERS : | | SO
| "Lilies are Wnite" I o

Lilies are white, dilly dilly,
Rosemary's green, L
Vhen vou are king, dilly dilly, :
T will be queen. ' 3

Roses are red, dilly dilly, o
Lavender's blue, . St e
If you have me, dilly dilly,

I will have you.

FOOD:

i
b
C
3
»
by

ngtir the Soup"

Stir the soup
in the pot,
IMake it nice
and hot.

Round and round

and round and round,
Stir the soup
in;the pot.

Cut the bread
on the table,
Hake it neat
if you are able. _ i

Slice and slice

and slice and slice,
Cut the bread

on the table,
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DAILY ACTIVITIES:

"This is the WayV®

This is the way we wash our face,
wash our face, wash our face.
_ This is the wey we wash our face,
U ' o At seven o'clock in the morning.

This is the way we brush our teeth,
‘brush ocur teeth, brush our teeth.”
This is the way we brush our teeth,
At seven o'cloek in the morning.

This is the way we comb our hair,

comb our hair, comb our hair,

This 1s the way we comb our hair,
At seven o'clock in the morning.

This is the way we eat our breakfast,
eat our breakfast, eat our breakfast,
This is the way we eat our breakfast,
At eight o'clock in the morning.

This is the way we wash the dishes,
ete. '

= ‘ : This is the way we drink oﬁr'milk,
‘.‘:“ - . R e t c - . .

This is the way we cook our dinner,
etc. .

This is the way we do our homework,
etc.

etc. etec. etc.

i
"I Like to Skip"

‘like to skip,

like to jump,

like to run about.

like to play,

like to sing,

like to lazugh and shout.

HH H
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SUCGGESTED ACTIVITIES FOR PRACTICING AND DEVELOPING &

MATERIAL IN THE VOCABULARY RHYMES AND SONGS

In a rhyme such aé "Heads and Shoulders, Knees and Tdes",
physical gestures are the best way to capture the child-
ren's interest., Acting out the iyrics by touching each
part of the body as it is recited is enormously popular
with children. The students also enjoy making a compe-
tition out of the rhyme. They perform it individually
to judge who can recite it the fastest and with the most
accuracy. (The physical moﬁement involved in this kind
of activity is absolutely beneficial in letting out
energy, ahd afterwards, the children are calmer and more

attentive.)

Songs like "Hokey Pokey" are familiar to American and
English schoolchildren. I can't suggest a better way of
implementing this song than to follow the example of the
native English~-speaking children who create a circle dance

with "Hokey Pokey". All the children form a circile and

then sing the song, obeying the instructions in the lyrics:

"You put yéur right foot im, wvou take your right
foot out, ete.t

If vou would like to use this suggestion, but you do not
know the tune for "Hokey Pokey'", consult any elementary
music teacher or ask your contemporaries and colleagues.

. .o R
I am certain someone will be able to supply the musilc,

As an optional assignment, thé children can be asked to
compose their own melodies for a specific rhyme.  Concen-
trating on a musical medium for the rhyme will also focus
their concentration on the content and structure of the
rhyme. (A short rhyme like "I've Got Ten Little Fingers"

would be best for this activity.)
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“New words are best introduced by pictures, I'think, aésum-

ing that the presentation of a new vocabulary word includes
a contextual approach (using the word in a story framework
or, at the very least, in arn easily understood sentence).

Picture cards are the best tools for presenting new voca-

~ bulary in these rhymesQ Picture cards of new animals,

flowers, clothing, foods, etc. are very, very helpful.™
(Of course, stick figures or hand-drawn pictures are al—

~right if picture cards-are unavailable.)-.

-"what.Are You Going to Be" is a fhyme'fertile with activi-

tiesnpotentialzl : )

1. After the children learn the verses that the
teacher presents, they can be asked to write their own
verses, supplying-wofds for occupations that they know
(or want to know). This could be a homework gssignment,

The teacher could ask each student to find the words for

. at least two occupations and bring the new words to class

by reciting them in new verses of "What Are You Going tTo Bel,

(Note: This activity serves as a little values clarifica-
tion exercise, to the extent that each child can answer the
guestion: VWhat are you going to be when you grow up?.

Each child can give'his own personal answer. "I don't know
what I'm going to be" is acceptable as an answer unless the
whole class chooses it asktheir response. The studénts
should be pressed to give some definite‘answe:,_for the
purpose of vocabulafy practice, as well as a values clari-

fication exercise.)

2. As a practice'activity; the -teacher can act;as an

tinterviewer" or choose one student to be the "interviewer",

The interviewer asks the question, '"What are you going to be?"

and the child being interviewed (each child gets a turn)_muét
answer the gquestion by finishing the lines of the rhyme:
C"I'm going to be a

That's the life for.me."
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3. The teacher can hold up picture cards.of people_J%
in different occupatlons. The children must identify each

occupation and use it in the lyrics of the rhyme.

4.' Using a tape recorder, the class can record the
rhyme. After they have.amﬁl composed & new verse “for the
rhyme, each child can record his verse into themtape recorder,
Either the first person or the third person form can-be used:

CLASS: "What is Paul going to be?.
¥hat 1s Paul going to be?"

PAUL: "I'm going to be an artist,
That's the 1life for me.

OR

PAUL: "What am I going tc be?
What am I going to be?"

PAUL: "I'm going Lo be azn artist,
. That's the 1life for me. "

5. This rhyme provides good practice in the gran-

matical structure: "going to be" in addition to practice

in new vocabulary.

The rhymes teaching animal vocabulary are very amusing

for the children, especiﬁlly wvhen they can imitate the

sounds that animals make. "0ld MacDonald Had a Farm" is

clagsically successful in entertaining children and teach-

ing them the names of the animéls_simultaneously. ' The range

~of animals does not have to be limited to barnyard creatures.

Animals of the jungle, sea, sky, prairie, forest, and moun-

tains should be included.
sound each animal makes (the giraffe, for example).
the teacher can give pictures of animals

The children must decide what
As
homework, to the

students. The students must discover the correct name of
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i
the animals 1n their a531gned plCtuPeS and come to class
ready to 51ng or rec1te a verse (or verses) about thelr

animal(s).

"This is the Way" is another séng/rhyme that is familiar

to most English-speaking adults and children. The tune is

easy and anpeallng._'Suggeétioﬁs'“ : e -
1., Using a tape recorder works well with this song

;The chlldren can sing the lyrlcs into the recorder as a

group or in- smaller groups or individually (if the class

atmosphere is comfortable enough ‘and non-threatening):.

2. Use this song as a substitution drill (almost
all.of tthe rhymés work in this way, but some more suc-
cessfully than others) The children can offer thelr owWn
ideas of activities within the struCLure of the song. One
child can mime an activity while the other studénts guess

what it is and use it in a verse of the song. . The teacher

' can aSK thé sﬁudeﬁts_to riime activities for which they do

not know (but would like "to know) the vocabulary. Then
the . teacher can supply the new words, and'they can be

practiced in the song.

3. "This is the Way" provides a convenient framework
for practicing time, in addition to wvocabulary. The last
line of‘each verse mentions a time of day:

"AL seven ofclock in the morning.
_ MAL ten o' clock in the evening." etc.
As the children sing the song, they can change the times.
For example, they can sing about cooking breakfast at 8: 45
in the evening. If they are sophisticated énough; they will
realize that this is an unusual and'silly time To cook break-

fast, and they will appreciéte the humor.
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"I Like to Skip" presents an .avenue for pract1c1ng voca~ E

bulary for physical and passive actlvltles (such as read—
ing, sleeping, etc.) But it also introduces the structure
of "LIKE + INFINITIVE" a2g in "I Iike to ", The
children can substitute a similar structure that works

equally weli' "WANT + INFINITIVE" as in "I want to

(Note- This rhyme offers a mini- strategy in. Values_m;

Clarification. Each child can reveal what he likes

or wants to do most.)

As a vehicle for introducing and reinforcing clothing
vocabulary,ithe rhyme "Y ig Wearing" is excellent. The
orops for iﬁplementinc-the rhyme are the clothes that the
children are wearing. By replacing "X and Y" with names
of.studehts, the rhymé becomes more interesting to the
children. The teacher can point to an article of clothing
on & child and either supply the new vocabulary or aslk the
class to identify the clothing and weave it into the rhyme.
For exampie, if Jonathan is wearing a dark green hat, the
teacher points to the hat, and the students recite a new

verse.for the rhyme:

"Jonathan is wearing a dark green hat,

i dark green hat, dark green hat.

Jonathan is wearing a dark greén hat,

all cay long."
Or, ‘the teacher can ask each student to describe himself
to the rest of the class and describe hlS nelghbor or part-
ner, according to the clothing they are wearing. Adjectives
such as dark, light, bright, clean, dirty, old, new, pretty,
etc.‘alsc receive treatment and practice. However, be care-
ful not to embarass-any child by using "derogatory"_ad-

jectives in describing his/her personal clothing.

The verses involving color vocabulary lend themselves to
grawing and coloring activities. Each student can be given
paper and crayons and an adequate space on a desk, table,
or the floor to spread himself and his materilals out.
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Then, the teacher rec1tes the rhyme to the class as each
student listens and draws the plcture that the teacher

has descrlbed "Blue is the Sean® and "On My Blackboard .
(Paper) I Can Draw" are rhymes which are perfect for this
act1v1ty. Obviously, this is a way to develop the students!
knowledge and mastery of the vocabulary. | The students should

be very familiar with the rhyne before such a;"draw1ng dic-

““tation" is given. A variation of this exercise is to sub—

stitute different colors in the rhymes, and thus.testlng

the'children'sfkﬁbwledge of varidus shedes~and hues (purple,

light blue, pink, etc.) Working on other vocabulary (nouns), -

the teacher can substitute different objects as well as
colors. Exanple: ‘

"On my paper I can draw

One little house with one- -
(creen/yellow)
(door/roof)

(Note: When these rhymeés are being introduced for the first
time, 1t is effective to have a colorful picture of the
scene degicted by the‘rhyme{' The c¢hildren:can see the
objects being described,'and'this helps them to fully

understand the content.)~ -

To present new vocabulary for flowers and food, pictures
are-best. To practice the new words, rhymes such as
"Lilies are White" and "Stir the Soup" are helpful. Once
the children learn the structure of the rhyme, the teacher
or a student can test thfir knowledge of vocabulary (and
their control of the rhyme itself) by asking the students’
to substitute words.  The teacher or one student can hold
up a picture of a flower or a food (these words must have
already been introduced) and reguest the class to use this
picture in the rhyme. Example: A picture of a daffodil
is held up; The proper response, using 'Lilies are thite"
is: o ‘
"Daffodils are yvellow, dilly dilly,
Rosemary's green,

When you are king, dilly dilly,
I will be gueen.,"

IR el g A AR § byt LT Eha
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Keeping a class list of new vocabulary is always a good -
idea. For food vocabulary, an additional kind of list can
be maintained. For eacﬁ new food . thatis introduced (and
practiced through the rhyme "Stir-the Soup"), vocabulary
concerning how to use and prepare that food can alsc be
presented. Then a chart including.both the food 1list and
the category "What We Do With This Food" can be utilized.

Example:

FOOD . . ' WHAT WE DO .WITH THIS FOOD
L s0uUp ‘ ' stir

bread . ' bake, slice

potatoes _ peel, bake, mash

Cfruit : peel, cut

¥

Y T e
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GRAMMATICAL STRUCTURES - - e

_ When composing a sentence in a new language, it

is the tendency of the non-native speaker to transfer:
structures, syntax, and other features from his own lang-
uage. Obviously, this is.a serious:impediment to fluency
in the target language,'qb-matter how perfect and compre—
hensive 2 student's_knowledge of grammar and vocabulary
_may_be..,Ih7eéch 1engﬁage“eentences must be arranged in
'the-pafticular ways that are acceptable and meaningful to
& listener of that language. , '

' Children in the ESL'class will revert to transferring
familiar structures from their native language as quickly

as adults,rely on this tendency. Through presenting situa-
tions representative of daily 1life encounters and the lang-

uage used in them, rhymes and songs can be ofjgreat values

to the ESL instructor.

Some rhvmes exhibit one specific sentence pattern,

such as: © Wyhat Does the Cat Say?"

Y"what does the cat say? HMeow meow.
What does the dog day? Bow wow.
What does the donkey say? Ze awv.
What does the crow say? Caw caw.
Etc.etc.®

Other rhymes illtstréte:tWO"closely linked sentence,

patterns, such as Request and Response, as in:
"We Have Come for Polly Ann"

"e have come for Polly Ann
Polly Ann Polly Ann ,

We have come for Polly Ann
Can she come out to play?

Polly Ann is sweepilng
Polly Ann is sweeping
Polly Ann is sweeping
She can't' come out to play."
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I have divided the following rhymes:intp two_grougs, i
concentrating”on verbs. All the rhymeSTandtsongéjpreséﬁfed
here either illustrate a specific verb tense or an auxiliary
verb. If the teacher has been working on the auxiliary
"ecan", for example, this collection may provide a rhyme
with which to practice and develop the children's facility

in using “can™. - B : i .

;: M
i
£,
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SIMPLE PRESENT:

- What does the dog say?

‘What does the farmer say?

=33~

 GRAMMATICAL STRUCTURE RHYMES

"What Does the Cat Say?"

Meow. Meow.
Bow wow.
Ee Aw.
Caw, caw.
‘Shoo., shoo.
Moo.. " Moo.

What does the cat say?

What Qoes the:donkey say?
What does the crow say?

What does the cow say?

‘What do they =211 say?

"The Farmer's In His House"

The farmer's in his house,
The . farmer's in his house.
E, I, E, I.

The farmer's in his house.

?The farmer wants a wife.

The farmer wants a wife.
E, I,‘LE, I. .o
The farmer wants a2 wife.,

The wife wants & son.
The wife wants a son.
E, I, E, I.

The wife wants a somn.

The son wants a dog.
The son wants a dog.
E, I, E, I.

The son wants a dog.

The dog wants a bone.
The dog wants a bone.
E, I, E, I.

The dog wants a bhone.

We all bring the bone.
VWe all bring the bone.
E, I, E, I.

We all bring the bone.
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SIMPLE PRESENT:

he Farmer Sows His Seeds"

The farmer sows his seeds,
The farmer sows his seeds.
Oats, beans, and barley O

" The farmer sows his seeds.

The wind begins to blow.
The wind begins to blow.
Oats, beans, and barley O

.The wind begins to blow.

The rain begins to fall.
The rain begins to fall.
Oats, beans, and barley O
The rain begins to fall.

The sun begins to shine..
The sun begins to shine.
Dats, beans, and barley O
The sun begins to shine.

The wheat begins to grow.
The wheat begins to grow.
Oats, beans, and barley O
The wheat begins to grow.

The farmer cuts the grains.
The farmer cuts the grains.
Oats, beans, and barley O

' The farmer cuts the grains.

The farmer binds the sheaves.

The farmer binds the sheaves,
Oats, beans, and barley O
The farmer binds the sheaves.

And now the harvest is in.
And now the harvest is in.
Oats, beans, and barley O
And now the harvest is in.




 PRESENT CONTINUOUS:
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"X'is VWearing a Bright Blue Dress"

X is wearing a bright blue dress,
bright blue dress, bright blue dress.
X is wearing a bright blue dress, .
All day long.

Y is wearlnc a brlght green shlrt

bright green shirg) brlcht green shlru.'"

Y is wearing a bright green shirt,
All -day long. '

Examples:

James is wearing dark brown shoes,

. Debbie is wearing light blue jeans,

- Martha is wearing a dark red skirt,

etc,'

"Here We Come Galloping™

Here we come galloping
Galloping, galloping.

*Galloping over the down.

Robin is riding a dapple grey pony,
iy little pony is brown.

e e YA

e
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PRESENT CONTINUOUS: g“
"We Have Come for Polly Ann"

We have come for Polly Ann,
Polly Ann, Polly Ann.

We have come for Polly Ann.
Can she come out to play?

Polly Ann is sweeping,
Polly Ann is sweeping,
Polly Ann is sweeping,
She can't come out to play.

We have come for Polly Amn,
Polly Ann, Pollv Ann.

We have come for Polly Ann.
Can she come out to play?

“Polly Ann is eating,
Polly Ann is eating,
Polly Ann is eating,
She can't come out to play.

We have come for Polly Ann,

Polly Ann, Polly Ann.

We have come for Polly Ann.
- Can she come out to play?

Polly Ann is sleeping,
Polly Ann is sleeping,
Polly Ann is sleeping, _
She can't come out te play.

We have come for Polly Amn,
Polly Ann, Polly Ann.
Ve have come for Polly Ann.
Can she come out to play?
Examples:
§
Poily Ann is reading
Polly Ann is working
Polly Ann is cocking . - -

Peolly Ann is studying

etc.
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STMPLE PAST:
MOone Little Giri®

One little girl sat on the ground.

One 1little girl danced round and round.
One little girl danced here, danced there.
One 1little girl danced everywhere,
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Two little girls sat on the grovdnd.

"Two little girls danced round and round.
Two little girls danced here, danced there.
Two 1little girls danced everywhere.

B T T B
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Three 1ittle girls sat on the ground.

Three 1ittle girls danced .round and round.
Three little girls danced here, danced there.
Three little girls danced everywhere. -

Four 1ittie girls sat on the grouand,
etc. -

"I pid, I Did, I Dig"

I did, I did, I did.

I did my washing today.

I did my washing today.

And now it's time to play.

- I, did, T did, I didqd.
T did my work today.
. T did my work today.
And now it's time to play.

I did, I-did, I did.

I d4id my studying today.

I d8id my studying today.
And now itts {ime to play.

I did, I ¢id, I did.

I did my homework today...

I did my homework today. -
And now it's time to play.

I did, I did, I did. . -
I did my chores today. o
etc.




SIMPLE PAST:
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"There Were Ten in the Bed"

There were ten in the bed
And the little one said:
Roll over, Roll over,

S0 they all rolled over,
And one fell out.

There were nine in the bed
And the little one said:
Roll over, Roll over,

So they all rolled over,
And one. fell out.

There were eight in the bed
And the little one said:
Roll over, Roll over.

5o they all rolled over,

- And one fell out.

There were seven in the bed
And the l1ittle one said:

Roll over, Roll over.

S50 they all rolled over,
And one fell out.

There were six in the bed
There were Tive in the bed
Tbere were four in the bed
Tﬁeré were three in the bed
There were two in the bed
There was 6ne in the bed
There weré none in the bed
And no one said:

Rolil over, Roll over,

S¢c no one rolled over,
And no one Tell out.




SIMPLE PAST:

"When I Was a Soldier®

When I was a scldier,
A soldier, a soldier,
¥hen I was a soldier,
This was how I went.

When I was a policeman,

‘A policeman, a policeman,

When I was a policeman,
This was how I went.

When I . was a grocer,
A groCer, a grocer,

‘When I was a grocer,
- This was how I went.

When I was a carpenter,:
A carpenter, a carpenter,
¥When I was a carpenter,
This was how I went.
Examples:

¥When I was a fisherman
When I was a farmer

When I was a secretary

When I was a fireman

etc.
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SIMPLE PAST:
"This Little Pig"

This little pig went to market.

This little pig stayed home,

This little pig had roast beef.

Thig little pig had none.

And this little pig went: wee;zwee, weel.
All the way home. '

PAST CONTINUOUS TENSE:
‘-"As I Was Going to St. Ives®

. As I was going to St. Ives,
T met 2 man with seven wives.

Every wife had seven sacks.
Every sack had seven cats.
Every cat had seven kittens.

Kittens, cats, sacks, and wives, .
How many were there going to St. Ives?
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"PERFECT TENSE:
S“A ‘ "I've Got Ten Little Fingers"

I've got ten littie fingers,
I've got ten little toes.
I've got two ears,

I've got two eyes,

And just one little nose.

"Pussy Cat, Pussy Cat"

Pussy cat, pussy cat,
Whgre have-you been?

I've been to London
to see the Queen.

N Pussy cat, pussy cat,
P Vhat have you done there?

I've frightened a little mouse
under the chair there.

(Note: This rhyme is specifically relevant to children
studying British English and culture. T+ might be
too confusing for ESL children in an American environ—
ment, i.e.: "Vho is the Queen?" and "Whers is London?"
are guestions that cou}d be- difficult %o answer-at

the level of the children's English.)
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AUXILIARY VERB: CAN | e, t
"Can You Tell Me?"
Can you tell me, ?
Can you tell me,. :
What little boys can do? £,
They can run and jump. 5
They can run and jump. ﬁ
So I can jump, too. E
'Can you tell me, ﬁ
Can you tell me, : - ¢
What little girls can do? i

They can dance and skip. _ E

They can dance and skip. P
So I can skip, too. b
Can you tell me, &

Can vou tell me, : 5
What 1ittle soldiers can do? :
They can fight and march.
They can fight and march.

So I can march, too.

Can wvou tell me, :
Can you tell me, _ . £
What little babies can do? S I
They can eat and sleep. o
They can eat and sleep.

50 1 can sleep, too.
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AUXTLIARY VERE: CAN

RPN S Ty ek i g - s By

"Abracadabra

Abracadabra, wizzy woo. o o i
I can fly, and so can you! - £

"A Train Going Up a Hiil"

wish I could. s
wish I could. ' v
wish I could. ' b

= HH

think I camn.
think I can.
think I can.

H

thought I could.
thought I could.
thought I could.

H




AUXILIARY VERB: WILL | o | .
"Hush Little Baby"

Hush little baby, don't say a word.
Mommy will give you a mocking bird.

And if that mocking bird won't sing. -
Mommy will give you a diamondugégg. L £

And if that diamond ring gets broken, =
Mommy will give you a billy goat. :

And if that billy goat won't pull,
Mommy will give you a cart and bull.

And if that cart and bull turns over,
Mommy will give you a dog named Rover.

And if that dog named Rover won't bark, . ' E
Mommy will give you a horse and cart. BRE

And if that horse and cart breaks down,
You'll still be the sweetest 1ittle baby
in town.

"Lilies are White"

Lilies are white, dilly dilly
Rosemary's green.

You will be king, dilly dilly
I will be qgueen. ‘

Roses arerred, dilly dilly
Lavender's blue,

You will have me, dilly dilly
I will have you.
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AUXILIARY VERBS: WOULD AND SHOULD

"Ten Green Bottles"

Tenn green botitles standing on the wali,

Ten green bottles standing on the wall.

And if one green bottle should accidentally
fall, .

There would be nine green bottles standing
on the wall.

Nine' green bottles standing on the wall,

Nlne green bottles.standing on the wall.

And 'if one green bottle should accidentally
fall,

There would be. elght green bottles standlng
on the wall,.

Eight green bottles standing on the wall,

Eight green bottles standing on the wall.

And if one green bottle should accidentally
fall, . '

‘There would be. seven green bottles standing
on the wall.
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Seven green bottles standing on the wall

Six green bottles standing on the wall

- Five green bottles standing on the wall

Four green'b0tt1es standing on the wall

Three green bottles standing on the wall

Two green bottles standing on the wall

One green bottle standing on the wall,

One green bottle standing on the wall.

And if one green bottle should ac01dentallv
fall,

There would be no green bottles standlng
on the wall, -
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AUXILTARY VERBS: WOULD AND SHOULD

"If All the Seas Were One Sea" ' ' 7

If all the seas were one sea,-ihu
What a great sea it would be!

And if all the trees were one tree,
What a great tree it would be!

And if this tree were to fall in the sea,
Myl What a splish-splash there would be!l




AUXILIARY VERB: COULD: : e

"A Prain Going Up a Hill"

I wish I could.
I wish I could.
I wish I could,
‘think I can.
“think I can.
think I can. -

bt

thought I could."
thought I could.
thought I could.

oA

"Tt's Raining, It's Pouring"'

It's raining, it's pouring,
- The old'man is snoring.

(“; . j , He jumped into bed,
‘ And bumped his head,

And couldn't get up in the morning!

e A S A A A TS T
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SUGGESTED ACTIVITIES FOR PRACTICING AND DEVELOPING §

P S

MATERIAL IN THE GRAMMATICAL STRUCTURE RHYMES AND SONGS o~

1. A simple rhyme such as "What Does the Cat Say?" has
limited possibilities. It is more of a drill on one kind
of sentence pattern—-the simple question. .But it is es-—
pecially useful because it employs thé‘opera£afh"doe3" ”

which often confuses children. By the repetition of this

rhyme, the ghildren assimilate the qﬁestion péttern using
"does". The rhyme can also be used to practice "do". a2

For example:

"What does the cat say?" becomes "What do cats say?™

"What does the dog say?" becomes "What do dogs s=say?"

Another interesting variation is fo ask the children to
create their own animals and the sounds that their fantasti-
cal (nonexistant) animals make. This idea serves as an out-
let for the children's imagihation, energy, and enthusiasm,
The last line of the rhyme ié very popular because everyone
géts to talk at the same time and loudly: “vhat do they

all say?"
2. The two rhymes/songs about "farmers" in this section pos-—
sess the same tune: "The Farmer's In His House" and

"The Farmer Sows His Seeds". Suggestions:

1. These two songs lend themselves unto dramatiza-
tion very nicely. Each pilece has a cast of five, and the
class can volunteer for the parts (or be drafted).

"The Farmer's In His House": the farmer
2 wife
a son - -
a dog
8 bone

"The Farmer Sows His Seedsg!: ) the farmer
the wind
the rain
the sun
the wheat




2. Esch song is-utilized to its fullest benefit when an ej-

‘attempted. As the class sings the song, the chilcdren

)

- B
)

planation of the.plot precedes the singing. ~The “studBhats
o are cast in.thée various roles need to understand their
"characters". For example, the child who is playing the
wind needs to know that hé%must "pegin Tto blow" when his
time comes to do so. The éong should be practlced several

times before any enactment’of the song's content should be

who
have been "cast¥ in the five roles should perform in timing
with the narration of the song.A {This is a very simple’
activity, altﬁough I may have failed in describing it simnly
or succinctiy.) I would recommend getting the "cast" to-

gether for at least one rehearsal prior to the “"performance”.

2. A'guiejeg activity ,that can work well with rhymes
like these utilizes the rhyme's potential for self-exXpres-
sion. Students with imagination and 2z solid understanding
of the structure of the rhyme can create tTheir owvn versss,

using the rhyme- they have learned as a model. VWith "The

.Farmer Sows His Seeds" as a patiern, the children can write

about any other kind of cycle (such as a year at school or
z dai at school). They can write zbout themselves and what
they co from the time they.rise until bedtime. Or, they
can writé about someone they know or something they have
knowledge ﬁf-(a baseball game or how to make cookies, etc.).
Thié activity resembles an ESL "operation' in which one

event or agtivity is described, using one verb tense con-

sistentky. Thebactiviti is teken from its beginning To its
conclusionf-a cycle. Thé children may need individual nhelo
with tThelr writing, as they méy want to use unfamiliar vo-
cabulary. -They may need help as well with using the correctT
form of The verb (zlways in the present tense)}. Cbviously
an activity such as this could be enlarged to accommodate
practice and develcpment exercises with other verb tenses.
This assumes that the students have been well introduced to

the particular verb tense,previously.

3
b
o
2
4
2
S
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ve Dol oo Jolly onn' is an example of & T

e

»-<ialogue. In this rhyme, there

oAt one pantomiming role.  The

c
s for the dialogue, or individuals

can Iiwices ool o
Cary bood The throroles.
ex e Ltiu “*/z have come for
#0lly Ann, Polly .
Yz have come for
“z5 she come out
W Hrally Ann is sweeping
Polly Ann is sweeping
Polly Arm is sweeping
Ste can't come out to play."
= o tzkes: the role of Polly Ann

TIIET TERTTE n@e B s ' in the second verse. One tech-

sJrat to mime the action while tThe

This causes the person or

Bl and decide how to describe
gl sl Ee sazims vrrse., I the child who plays
Folilso AmT e ShiTon r~tain, the teacher might help her
a ToTEE. B0 wrorantominme.

thile Zirl" can be develorped in class
Re

suzgests the "Total Physical R
Afver to2 orisinal lyrics of the rhyme have besen

srenentsd, wrecticsed, undsrstood, and enacted, - the teacher

zve the children perform accord-
e B crosuions® of the rhyme. For examplie:

Thae tezcher S:.o5:  "One 1little boy sat on the ground.’

e oz o vwiin anderstands that he has been chosen
to e os in Bhe rivrra. Accordingly, he sits on the
The Leashsr snys: CDne little boy jumped up and Gown."
iy corTinuss o oenact the “instructions'.

ittle boy jumped here,

i
d there, etc."

i




The child contlnues, ;ollow1ng 4‘hese "1n5uructlons" of:
the rhyme. All the vocabularv 1u5b'nave been lnt odUcéd
previous To any attempt to snonbaneously enact ap unfaﬂlllar
variation on the rhyme, For exanole, lu is necessarv that
the children knrnow the word ""urned” (or atrleagt;thab‘ﬁhey
have had the opporiunity to know aqd 1eahn'the“wbré) :Bea

fore this "“game" is played, thefrules’mustfbe ulSCUSS“d and

explained carefully. Afier meny or all of bhe cnlldreﬂ‘“ave
had the opportunity to perform, the elass should review the
verbs that were used, writing them down and/or orally prac-

ticing the verses,

For work on substituting different verbs (but always using
the same grammatical structure),::rhymes such.as "I.Did,
I Did, I Did" and "Can You Tell: He!-are very sultable. One
esvecially outgoing child can pléy~“interrogator” for this
activity. His role is to ask:students-at random one. .appro-
rriate guestion that elicits the:rhyme-as the correct re-
sponse. ILxample: o 1 n R
Interrogator: "pid you do your washing today?"
Student #1: nI did, I did, I did.
' I did my washing today

I did MV'washlng today.
And now it's time to play.

. . . . e

Interrogator: "Did you do your.studying today?!
Student o "I gid,-I did,- . I;did. -

I did my studying today,

1 did my studying today.’

=

£nd now it's.time to play.'.

An example using the rhyme "Can:You. Tell. Hel:. :

Interrogator: - "Can you tell me, . - .- .
Cen you tell me, o
Vhat little boys can- do?™

-1 "They can run and Juup.
They can run and jump,
So I can jump, t00."

Student ;




Interrogator: "Can you tell me,
Can .you tell mey o oo
vihat 1ittlie dogs can do?"

Student 2: "They can bite and bark.
They can bite and bari,
So I can bark, too.

Sefore tnls activity, the Teacher should supply both the
”interrogator" and the students with good cues 10 18 and
eppropriate answers. If some 6f the vocabulary is new,

it is often unmv_stood by using it in. the proper context

within the rhvme.

Pictures are very good with rhymes that tell a story-——-—
"Ag I VWas Going to St. Ives", Tor example. The teacher can
dreir & colorful and clear picture of the scenaerio denicted

he rhyme. After the students have recited the rniyme,

i

ck

by
one child can use the picture to tell the story to the class,
vointing to the reievant objects and peorle in the. picture.
This particular rhyme presents an arithmetical puzzle that
captures the interest of the children and challenges them

in & nonthreatening, fun way. The rhyme talks about "seven

wives with seven sacks with seven cats with seven kKit

The last line is: "Kittens, cats, sacks, and wives, Hov
many were there going to St., Ives?" The children must add
un the numbers carefully to answer the guestion. I the
teacher knows that the students are sufficiently gsrounded
in afithmetic, she can change the numbers involved. For

examnle:
"As I was going to St. Ives,
T met &2 man with twelve wives.

Every wif
Every sack had
Every cat ]
Hittens, cats, sacks, and wives
How many were there going to St. Ives?

It may be nore appropriate te assign this

work ravher than an in-class activity. The studaents will

e intrigued.
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7.  The rhyme "A Train Going Up 2 Hill" has good potentla’ as
a Jezz chanvt. ths does nOu ﬂeed additional eyblanatfon,

I think. Just envision a train with an earnest, hard-

working face and draw a picturs of such a train for the
children. Imagine how the train would recite this rhyme
as it is struggling to make it up a hill. There should

much emphasis, stress, and intonation used on the verbs:

"I wish T could" (WISTFUL, SIHCERE)
"I think I can" (HOPEFUL, OPTIMISTIC).
"I thought I coulg" ( TRIUMPHANT)

L

3. Hush Li tle Baby" is a pretty lullaby which needs a careful
ory preparation and explanation of the new vocabulary:
mocking bird, diamond ring, billy goat, cart and bull, dog
named Rover, horse and cart, horse and cart brsaks down.

e

ictures to convey the meaning of these words.

P . "Lilies are VWhite" can be used to practice the auxiliary

WILL in question fornm as well as in statement form, by

changing the lyrics:

"Lilies are vhite, dilly 4illywy
Rosemary's green,
Will you be king? dilly dilly
¥ill I be gueen?

"Roses are red, dilly d111y
Lavender's blue.

Will you have:me? dilly dilly‘
WVill I have you?"

Perhaps this version of the rhyme should be given first.

Then, the original rhyme can be presented as a“uxerlﬁn The
guestions of the first version. -

10. "%en Green Botitles" is a rowdy chantlike song. It, too,

b

n be brought to the class in the form of a jazz chant--

L

C
startinq soft, progressing to very loud volumes, then re-
turning to & soit level of nolse and varying the temno of

+“he c¢hant, also.

AN A N S I TR A Y

Eryn s AT PR R D v ece s

SR

S SR KR KL e DR




11,

One simple technigue for using any of these Zrammatical

3
j-

e

Structure rhymes is to read the rhvme o the ciass and

ask them to ldentify the verb tense employed. The rhyme

"It's Raining, It's Pouring" uses two tenses (present con-
tinuous and simple past). The students must listen care-—

e
fully To catich the two different tenses. Another possibi-

lity is to change the tenses in a rhyme that has already

been presented and learned by the class. In other words,
the class should be familiar with the rhyme as it is re-
cited in one verb tense. VWhen the rhyme is rezdé with a

n

different tense, students must identify the new tense

the
being used. Examrle: "It's Raining, It's Pouring":

"It was raining, it was pouring,
The o0ld man was snoring.

He had jumped into bed,
And had bumped his head,
And hadn't been able to get up in the morning!®

(¥Mote: Obviously, this example 1is Tfor advanced students

wenting practice in identifying complex verb tenses.)

458 TR Lty
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CONVERSATIONAL EXCHANGES . = ¢

?ronunciation, stress, intonation, grammatical struc-
tures and vocabulary are all essential parts of the ESL
curriculum, as they are the mechanics of effective com-
munication. But the students need sdditional help in
mastering manipulation of these systems in the various
-situations they face outside the classroom. ‘§$5 piecéé
of ¥nowledge z2re indisvensable in speaking effective and
fluent English: knowing how to‘say something and ¥nowing
wvhen to say it. These two things depend on several factors—-—
the rneculiar circumstances of the sitﬁation, where the siu-
dent is, what type of personality he has, whom the student
is with, what has just been said (what is he reacting to?),
nd what the student perceives his role in the culture o
be. The response given in any occasion reflects the parti-
culars of each of these elements. By responding with a
specific kind of sentence, the student expresses his unigue
attitude. The ESL student, especially if he is a chilgd,
looks for help in learning how to choose the right kind of
sentence to convey his speclal attitude.

Some of the different kinds of sentences in a2ll lang-
uages are: statements, commands, reguests, and questions,
Zach of these categories possess characteristic grammetical

features. Commands may use the imperative mood, guestions

O
Yy

se inversion or a rising intonation. But the structure

th

u
a sentence does not always identify it as a certaln kinc ©

()]

sentence. For example, hwhy is that window ompen?" could Db

a cornmand to ¢lose the window, or it could be a genuine
9

n that wants an answer. The person who spealis the

o)

& o}
sentence knows which way he means it tTo be interpreted, an

onveys his purpose through the tone of his voice. Tone

=y
0]
(¢)

=]
of voice is something non-native speakers of English must
zstand and learn how to control.
The studenis must learn how to convey their azttitudes
_ ¢ N

and purposes, how to siznify whether a sentence is meant




ag &n 1imperative or as a requesi. 0O course, choosing
the anppropriate vocabulary and structure is a large par

nrocess., The other component

O
HHy
E‘i."
3
wn

is tone of wvoice,
and by this I mezan the way in which =2 1 ie

s
erson modifi
guality, Ttempno, .and pitch of his speech to
ferent gualities—-anger, surprise, joy, fear, scorn, etc.
This is distinetly different from intonation.
It is important that ESL students learn to sense
what attitudes are conveyed by changes in the tone of

voice. The rhymes I offer hers as "

cnversatcional Ix-—

@}

7]

changeg' are particularly suited for wori on recognition
of the warilous tones of voice.

In presenting these rhymes, the teacher can read one
ohyme with a specific tone of voice and then contrast it
with other fones used in familiar rhymes (those which have
alreazdy been worked with in cleass). Or, the teacher can
read the same rhyme more than once, altering the Tone of
voice for each reading o denmonstirate how the attitudes
conveyed also change when the tone of volice changes.

Along with rhymes which demonstrate conversational
exchanges, I have included those which exhibit a command
and regquest exchange, a demonstration (showing or describ-
ing how something looks or behaves), a general statement,

2 personal statement, or & more impersonal narrative. These
different subdivisions each worl well in tTeaching tvhe child-
ren how to express their varied attitudes and purnoses,
Eriefly:

——=-Demonstration rhymes‘contain language Engli
speakers use when they are talling about some-
thing in the immediate environment, such as
picture, an object, or an event.

——_General Statement rhvmes contazin language English
spealkers use wnen they are talking about thinecs
that are not part of T izte envircnment,
such zs repetitive cycles and events {("this is

s™)

he way the worldé is"




L e

- ——=lNarrative rhymes contain languarze English
speakers use when they zre telling stories

or impersonally describing events in the past,

R -——Personal Statement rhymes contain language
EInglish speakers use when they are talking

about themselves.

The teacher can:manipulaté these models of diverse.
tinds of language To illustrate to the children languazge

behavior appropriate to various human encounters in‘which

The children Tind themselves participants.
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CONVERSATIONAL EXCHALGE RHYIMES :
COIGIANDS AND RECUESTS: i
nTwo Little Birds Sitting on a Wall" i

Two little birds
Sitting on a wall
One called Peter,
One called Paul..

Fly away Peter,
Fly away Paul.

Come back Peter,
Come back Paul.

"Polly Put the Xettle On"

Polly, put the kettle on,
Polly, put the kettle on,
Polly, put the kettle on,
We'll all have some tesa.

Susie, take off again,
Susie, take off again,
Susie, take off again,

We'lre 2ll going away.

| P Py W P
ot ot of
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CONVERSATIONAL EXCHANGES:. - . 0. o o

 ;“éammy Thumb"
s

‘Sammy Thumbg Sammy Thumb,
Vhere are you?

g , . Here I am! Here I am!
" How do you do!

. Peter Pointer, Peter Pointer,
" Where are vyou?

o Here I am! Here I am!
- . How do you do!
Bobby Big, Bobby Big,
§ Where are vpu?

T Here 1 am! Here I amn!
~ 'How do you do!

Ruby Ring, Ruby Ring,
< VWhere are you?
' Here I am! Here I am!
How do you do!

Tiny Tim, Tiny Tim,

- Where are you?

Here T am! Here i am!
How do you do!

——




Hriaere Lg Thumbkin?!

Tnumbkin?
umbkin?

ou today, sir?
- thank you. -

~ainter?
Cointer?

revou today, sir?.
i, Tthank you.

‘3igman?
3igman?

it .
> today, sir?
thanl: vou.

Aingman?
Ringman?

wou todey, sir?
well, thank you.

@ wvou today, sir?
: H @ than-L YOLI.'
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MONSTRATIONS:

{is
i...l

HGES:

n¥ao Cow oo Cow".

LAY

moo cow

Moo cow, R
COW?2., ol

How do you do,

thank you.

i -

well,
Mmoo, MOO.

Very
Moo,

nohig ig the CGreat Big Indien Chief"

great big-Indian Chief,
arrow and his bow.
wigwam. .

flute.

the: way he- 51ts,

the
his
is his
is his
this 1s

This
This
This
This
And

1S
is

just so.




"This is the Way"

This is the way we wash our face,
wash our face, wasn our face,
This 'is the way we wash our face,
At seven o'clock in the morning.

Thisg is the way we sweep the floor,
sweep the floor, sweep the floory
This is the way we sweep the floor,
A% ten o'clock in the morning.

mhig is the way we fix our lunclh,
fix our lunch, fix our lunch,

This is the way we fix our lunch,
At twelve o'clock in the morning.

This is the weyv we wash the dishes,
wash the dishes, wash the dishes,
This is the way we wash the dishes,
At twelve o'clock in the morning.

This is ths way we ride our bikes,
ride our bikes, ride our bikes,
This is the way we ride our bikes

At five o'clock in the evening.

Exemples:

[

This is the way we help our mother
This is the way we go to sleep

is the way we clean our rooms
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This ig the way we brush our teeth




GENERAL STATEMENTS:

"TIf A1l the Seas VWere One Sea
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s If 211 the seas were one sez,
Yhat a great sea it would be!

And if all the trees were one tree,
Vhat a great tree it would be!

Ané if this tree werse to fall 'in the sea,
! Vhat a splish-splash there would be!

TR T AT

"Every Morning at Eight O'Clock" b
Every morning at eight o'clock ﬁ
You can hear the positman knock. 53

Up ' jumps iary to open the door,
Ons letter, two letters, three letters, four!

i

"Spring is Showery"

Spring is showery, flowery, bowery.
Summer is hoppy, Croppy, PORDY.

- futumn is siippy, drippy, nicpy.
Winter is breezy, sneezy, freezy.




MARRATIVES: | | ‘-

"Humpty Dumpty”

Humpty Dumpty sat on a wall.
Humpty Dumpty had a great fail.

All the king's horses

And all the king's men,

Couldn't put Humpiy together again.

"y,ittle Jack Horner"

ttle  -Jack Horner
£ in the corner,
ating a Christmas pie.

n his thumb,
ed out a plum,
: What & good boy am I!

"There Was an 01d VWoman Who Lived in
& Shoe'

There was an old woman who lived in a shoe.
She had so many cnildren,
She didn't know what to do.

She gave them some soup without any bread,
And smacked them all soundly,
ind sent them tTo bed.




PERSONAL S?ATEMENTS:

-

"It Onlj I Had Plenty of loney" '?
If only I had plenty of money, i
I'd buy you flowers £
and I'd buy you some honey. :

d buy you a.boat and I'd buy you a sail,
d buy you a cat with a long bushy tail.
d
d

buy you a church and I'd buy you a‘bell,
buy you a ring and a bracelet as well.

R I'd buy you the earth, I'd buy you the moon,
N Oh, money, dear money, please come very soon!

"I Like to Skip"

like to skip,

like to Jjump,

like to run about,

like to play,

like to sing,

like to laugh and shout.

HHEMHKHKMH
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SUGGESTED ACTIVITIES FOR PRACTICING AND DEVELOPIﬁQ

HOE CONVERSATIONAL EXCHANGE RHYVIIES AND SONGS

IATERIAL TIT TH

£

QUEST RHYMES:
Tone of voice is the most important element to be communi-

cated through these rhymes. By his tone, the spesiker indi-

-cates his attitude. For example, in the rhyme "Two Little

Eirds", several varying attitudes can be refiected by modu-
lating the voice: a stern command, a cajolins invitaticn,

=4

"I wish you'd go away" feeling, an eager anticipati

Ll A

T

i
+ rhyme such as this one is ideal for illustrating the many
£

cause the structure and language is so simple,.all attention
is focused on understanding the emotion, or attitude, of

the Spe;ker.

"Poilly Put the Xettle On" is a royme which also has a wide
£ I

possible interpretations or readings. The speaker

]

czn sound thirsty, impatient, angry, etc. he Iines of the
hyme can be delivered as polite reguests or as severe com-

nands. By mimicking the teacher, the students assimilate
differsnt tones‘of voices and come to undersiand when to

use vnhat tone and for what purrose,




CONVZESATIONAL EXCHANGE RHYMES: =

3.

- DEMOMNSTRATION Rr
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The rhiymes ''Sammy Thumb" and "Wnere is Thumbkin" use the
fingers of the children's hands. These are easy rhymes for
the students to understand, and they give the children basic

ractice in common. conversational questions and replies
? _ ‘ it 1

- such as "How do you do",; "How are you today?", and. "Very

well, thank you". The rnymes have two roles: the questioner
ané the "finger" wno responds to the gquestion. . The students

hold up the appropriate finger for each verse, as if the

- finger were a talking puppet. The teacher, or another stu-

dent, or each student himself, can ask the guestions:

"Where is Thumbkin?" and "How are you?", etc. The students

reply "through'! their fingers, as if the fingers were capable

of shswering for themselves. In the rhyme '"Vhere is Thumb-

¥in" the last line: "Run away" obvicusly suggests that the

chi 1&r!‘ lower the "talking finger" and hide it in their
zlms ;a"_lf it has run awvay.

'U

(P,

VHES :

(28

These rhimes need pictures or props to be effective. With

‘"fhis is the Great Big Indian Chief", a colorful picture

of the chief sitting cross-legged with his arrow, bow,

igwam, and flute is quite good to have. With a2 picture

2ze this, the students can make this rnyﬂe into a true

I_J
e

demonstration (”descrlblnr something in the immeciate en-—

viionment—-a picture,’an object, or an event").

Demonstration rhymes serve as patierns that the children

can use to2 write their ovm descriptions of a picture, an
object, cr zn event. They will need personalized attenticn-——
P~

if not for hel, in choosing = topic idees, then for help in

vocabulary. Each child should  aw a picture to accompany

\

nis demonstration.
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mae 3. dents Can write their own observations about the
orlo Tellcevring The struccture of these Sensral Statement
ravymes. Tt should not matviter that thneir compositions do
not rrhyne. =Zxpression, content, and correct crammar are
tThe elznents that natiter.
Using the rhyme "Every lorning et zZight C'Clock" 2= a

net haprens

"Spring is Snowery" is zn easier pattern for the children

There are no verbs to think of and To use,

The teacher can asgign four topics such

as the :2ur geasons, or the students can think of their
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might ask her students tc
Thelr own rhymes nodelled after "Spring i

echool

any sport (skiing, swimming, soccer)
brothers and sisters

mothers and fathers

homework

teachers

vacations

the United States

theze exercices mentioned alLove work betisr as noewor:
se c

gssirnnents, hecau they ¢

&L
~ = . . . PO h e = 3 A g, R - o]
ren, and the students need time o think about what
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MARRATIVE RHYIMES:

10.

1%.

~narrative does. This can'be done by working with the

longer or more complex than "Humpty Dumpty" or "LittTle
Jack Horner".

{Note: It seems obvious that such an assignment is de-

--58~- . . : _ b

Narratives aré‘very short stories. I think it is worth-
while to introduce the children to the concept of the

narrative'and to ensure that they understand what a

narrative rhymes included in this collection. Again, ™’
pilctures are indispensable in facilitating the children's

understanding and in keeping their interest.
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+

i alzo think it is worthwhile to ask the students to
atiempt 2 narrative of their own. Children have many
imaginative story icdeas locked in théir minds., They will
make vocabulary and grammar mistakes. These can be cor-
rected Ty the teécher, and the finished, perfected result
can be-é%livered to the class by the author. Once agein,
an accomﬁanyiﬁg'picture should bte drawm by the child for

the presentation. The children's narratives should be no

signed for children who have been in ESL class for more

than one vear.)
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DERSOMAL STATEMEN

12.
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RHYNES: : .

H

e the other rhymes in this cection, the Personal State-
) . y

Like

ment rhymes offer exanples for the children to follow 1n
crezting their owm verse. I repeat that the first zeoal
of the teacher who implements these fhymes in the E3SL
clascroom is to make certain that the structure and the
vocabulary are clearly‘pfesented and clearly undéerstood

21 is realized, the opporiu-

-

bv the students. If this zZ0
1 by the children can

.3

tv for manipulation of the materia
e

2nd shoul¢ be provided by the teacher. Ehymes such 2s

5T j.ike to Skip" and "If Only I Had Plenty of Money" in-

+he children to express thelr special and unique out-

vite
iooks on the world.
To appls the rhyme "If Only T Had Plenty of koney" in

the teacher can ask
Ardh &

e
+ of the things they would buy theilr
11

friends or their Ffamily. Or, they can make &

+the items they would buy for themselves. Working with
their 1 he rhyme,
c

se- and with the structural Iframe of i
iid can rewrite the rhyme so that it be
£

his personality and his values.
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