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“Sport can both reflect and reproduce social inequality in society, but it can be argued,
also has the capacity to transform communities, People could learn initiative,
community endeavor, collective rather than individual values, self-determination
and so forth, that could permit them to take charge of their lives and communities.”

-“Sport and Social Exclusion”
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Abstract

The purpose of my research was to test the hypothesis that sports can be a preventative
method for youth risk behaviors such as gang membership. My hypothesis was that sports could
provide some of the same benefits as gang membership and other risk behaviors, but in a more
healthy and productive way. To test this thesis, I spent three weeks researching the work of
ARCA, the Associaçao Recreativa e Esportiva para Crianças e Adolescentes in Fortaleza, Ceará,
Brazil. While I studied all the projects of ARCA, I focused my research on their Escola do Surf,
in the poor beach community of Goiabeiras. While with ARCA, my main methods were
observation and participant observation. I also conducted informal and formal interviews, as
well as a small survey of some of the older students at the Escola do Surf. What I found was that
ARCA fights risk behavior in two ways. First, they work to prevent risk behaviors in the
present. But their higher goal is to create consciousness and opportunity, so that their students
can take control of their lives in the future.
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Motives For Research

The initial impetus for my research was the desire to increase my knowledge of
anthropological processes. I have taken many classes about anthropological methods, but have
never applied this learning. I believe that this experience is invaluable for my growth as a
student of Anthropology. I also hope to bring this research back to the United States and my
university and translate into a more elaborated Senior Thesis. In the next year, I hope to expand
on the research that I have already done in Brazil. I want to gain a deeper perspective on the
issues of global poverty and risk behavior prevention as they pertain to the Brazilian case.
Within my study of Anthropology, I have focused on Latin American Studies, Social Psychology
and community building. I think that this project fits very well with all these subject areas. In
the next year, I will also begin to focus on social movements in general.

I think this research

will inform my study of the ways in which people go about creating social change.
I also choose this project because of my interest in social justice for children. In the
past, I have worked at several children’s summer camps, one of which specifically focused on
issues of poverty in the inner city. I also worked tutoring children from the St. Louis Public
School System. The children who I got to know during these experiences face some of the same
obstacles faced by the children I met during my project here in Brazil. I was interested to see the
cultural differences between the ways that children deal with poverty in Brazil and the United
States, or specifically in these different cities. I had also never participated in a program that
dealt with the problems of poverty through sport. In my research, I wanted to see how this kind
of program approach affected the children’s reactions to and feelings about the social
programming being offered to them.
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Besides just wanting to see cultural differences in social justice between the United
States and Brazil, I wanted to research with youth because I personally believe that work with
children is one of the most important causes currently facing the world today. It is very
important that solutions be found to the injustice that is created when children are born into
situations of poverty and little opportunity. I hope that my research can in some way contribute
to the cause of social justice for children throughout the world.
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Social Relevance

This research has significant social relevance in the field of children’s social justice.
During my research, I have tried to begin to evaluate the effectiveness of the methods used by
ARCA and the Escola do Surf in dealing with the problems of child poverty. Child poverty is a
major issue throughout the world, not only in Brazil. Millions of children are born into difficult
economic and social conditions over which they little or no control. It is important to create
strategies for dealing with these issues that create opportunity for children of lower socioeconomic classes. The main goal is to create programs that allow children and adolescents to
gain some control over their lives and their futures.
In my research, I hope to illuminate the ways in which sport can be a helpful tool in the
fight against child poverty. I have outlined in my paper the specific benefits of the practices of
the Escola do Surf that pertain to sports, but also those characteristics of the organization, such as
mentorship, which can be applied to other non-sporting institutions. This study touches
somewhat on factors of poverty that are unique to Brazil, but most of the research could be
applied to any situation of child poverty. It is my hope that my evaluation, and especially my
future research for my senior thesis, which will build on my work here, will provide assistance in
the creation of future social projects for children.

11

Location of Research

The research for this monograph was conducted in Fortaleza, Ceará, Brazil. Ceará is in
the northeast region of Brazil. Because of the cycle of droughts in the northeast and social
conditions in Brazil, Ceará is one of the poorest regions in the entire world. Fortaleza is a
rapidly growing city. It currently has a population of about 2.5 people, with 3.5 million people in
the entire metropolitan area. Population has grown as people leave the poverty of the interior of
Brazil to seek opportunity in the cities along the coast.
My research was conducted at ARCA, the Associaçao Recreativa e Esportiva para
Crianças e Adolescentes. I primarily worked at two of their locations, Casa Zizi in the
neighborhood of Zizi Gavião, in Caucaia, on the edges of the city, and the Escolinha do Surf, in
Barra do Ceará, on the beach of Goiabeiras. I also went along with the Sports Van to two other
neighborhoods on the outskirts of the cities. All these neighborhoods are lower and working
class neighborhoods. The term favela is often applied to them, but not all the residents would
identify themselves as favelados. Therefore, I believe it is more appropriate to refer to them
barrios, or neighborhoods.
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Definition of Terms

Escola/ Escolinha- “School” or “Little School” in Portuguese.
Favela- A name used in Brazil for low-income neighborhoods. The official definition is a
neighborhood with no plumbing, small shack dwelling, and inhabitants who have not
ownership of the land. However, the term is over-applied, and is sometimes used to refer
to any poor neighborhood.
Lycras- The bodyguard shirts worn by students at the Escola do Surf.
Mensality- A monthly fee with has to be paid by ARCA students out of the ARCA Reais they
earn every month.
Pulseira- “Bracelet” in Portugeuse. At the Escola do Surf, they are used as both anklet and
bracelets and made out of yarn, string, or wire.
Quadra- In Portuguese, a “court” or a “playing field.”
Reais- The Brazilian system of currency. The name for the ARCA currency system is ARCA
Reais.
Social capital- The networks or institutions and personal relationships that allow society to
function effectively.
Socialization- The process by which cultural norms are learned. This can include how to act in
certain situations and the difference between right and wrong.
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Methodology

The prime methodology of my research was anthropological observation. I wanted to
observe the way that ARCA and the Escola do Surf operated on a daily basis. I recorded the
content of the lessons, topics of conversation, and characteristics of the students and instructors
in both the Escola do Surf and Casa Zizi, ARCA’s main projects. This method of research gave
me a good idea of how ARCA was applying its principles in reality. However, I have no doubt
that my research findings were biased by my presence as an observer. I felt this especially in the
Escola do Surf. The presence of researcher, especially of one who is of a different race, gender,
and nationality than those people they are studying, cannot but put people on their guard. This
could cause them to not act as naturally as they might without a researcher present. I especially
felt that my presence as a female in a sometimes all male group hampered my ability to be
treated objectively by the instructors and students with whom I spent my days. I was never
discriminated against, in fact, as a female, as I was treated with great respect, but nevertheless,
my presence often changed the behavior of the boys.
I also participated in the activities of the Escola do Surf and the Casa Zizi. I did this
because I wanted to have some understanding of the experience of the children and adolescents
who come to these two locations. Although I can never fully understand the experience of their
lives, my participation did give me some idea of the benefits of participation in these activities,
especially as participation was one of the most useful tools to feeling comfortable in the research
environment and building relationships.
One of the biggest obstacles to both my observation and my participant observation was
my limited grasp of the Portuguese language. There were many conversations that I could not
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understand and nuances that I could not grasp. I was not able to enter conversation as easily as I
would have liked, which hurt my ability to get to know both the instructors and student at Casa
Zizi and the Escola do Surf. Additionally, I believe that when the instructors spoke English to
me, it may have alienated me from the group.
When I could master the language, one of my most informative methods was
interviewing. I had many informal interviews that occurred spontaneously in daily conversation.
I also had two formal interviews with Dodô, the coordinator of the Escola do Surf. These were
conducted in English for my benefit, but I think this may have hampered his ability to express
himself fully, although his English is very good.
The last of my methods was a small survey which I passed out to one of the 13+ classes
at the Escola do Surf. I used this method because it was an easier way, in terms of both time and
language, to get some of the opinions of the students. I think it was very successful, and with
more time for research, I would have conducted this survey with all the students in the Escola do
Surf. I would have liked to personally survey the younger students at the school because they
could have read and written their own surveys. I feel that their opinions and perspectives are
something that is sorely lacking in my research.
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Introduction:
Prevençao com Educação é o nosso Esporte

When I set out to do this research project, I wanted to test the thesis that sports could be
a preventative measure for risk behaviors, such as gang membership, in low-income youth. I
hypothesized that sports could be a good method of prevention of gang membership because
participation offers the same benefits, but in a more positive way. According to the research of
anthropologists, gangs can offer a sense of identity, stability, and give members a place to
belong. Gang life appeals to low-income youth as one of the available strategies of dealing with
the harsh realties of poverty and life on the street.1 In many ways, sports participation can
provide the same benefits, including camaraderie, identity, and a physical outlet for problems
and aggression. And sport lacks the negative connotation of gang membership, most importantly
violence and unhealthy group dynamics. Sports can also provide an opportunity for mentorship
that could be of great help to low-income youth. Mentorship provides adolescents with access to
information with can help them out of their situation of poverty and help them to make healthy
choices and decisions.
My search for a way to study this question in Brazil led me to ARCA, the Associaçao
Recreativa e Esportiva para Crianças e Adolescentes. ARCA is working in Fortaleza with the
same prevention issues that I wanted to study. In fact, their motto is, “Prevençao com educação
é o nosso esporte” (Prevention with education is our sport). The organization was founded in
2001 as a way to bring about positive change in the poorer neighborhoods of Fortaleza through
sport and education. They believe that sport is “an educational practice that builds human
1

Vigil
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values.” In other words, sport can be a positive force in the lives of youth because it instills good
social values. For ARCA, participation in sports can be seen as an “expression of sociability.”
By participating in sports, you learn the values that you need to be an effective functioning social
being in the world today.2
ARCA has several major pedagogical objectives. The first is to provide sports to those
who would not normally have access to them, such as children that “live in slums and risky
areas.” Also, they want to use sports as a means of education in low-income communities. Very
pertinently to my research, another of their goals is “to try to reduce the level of drugs and
violence in the target population,” which is the adolescents and children of Fortaleza’s poorer
neighborhoods. Other goals include the improvement of health conditions in the communities in
which they work and to work with the families of the children to create healthy home
environments that promote school attendance. Also, they want to:
To give opportunities for children and adolescents to develop their potential as citizens
and future professionals through sports, helping for the self knowledge and the
development of important ethical and democratic values [such] as: solidarity,
cooperation, respect to interpersonal differences, the overcoming of individualism, the
spirit of collectivity and friendship, among others.
Lastly, they want to use cooperative games as the means of building children into social people.3
All of these objectives fit into my thesis, and I came to understand that my research really
was about the way the sports provide a different method of socialization than gang membership,
or other risk behaviors associated with the street life in Brazil, such as prostitution and drug use.
To study the practices of ARCA and how they carried out their system of values, I spent three
weeks observing and participating in their various programs. The flagship program of ARCA is
Brincar na Rua (“Play in the Street”). In this program, a bus from ARCA goes out into the
2
3

ARCA website.
ARCA website.
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community once a week to play games with children from different communities and provide the
with the physical education they might not otherwise receive.4 I went out twice with the van to
poor barrios in Fortaleza. The first was Bom Jardim, where we went to a school and played with
the children there. The second time I participated in this program, we went to play with the
children who participated in the programs of a community library. This time we literally played
in the street, attracting a crowd of bystanders to watch the action.5
Another of ARCA’s program is Casa Zizi Gavião. This is a community house that was
opened in 2005 between the poor communities of São Miguel and Genibaú, in Fortaleza. The
neighborhood as no plumbing, clean water, or cleaning services. Flooding is a major problem,
especially during the rainy season.6 The area around Casa Zizi is a strange mix between urban
rural. The immediate surroundings are a muddy and flooded field, where large animals like
horses and donkeys are tied up. The center is well kept up in comparison to the rest of the
community, which consists of dirt roads and small houses crowded together. Everyday, Casa
Zizi is open in the morning and afternoon offering classes to kids from 7-18 years of age. These
classes include basic arts and crafts and simple games for the 13- age group, who come two days
a week, and more advanced classes, like aerobics and percussion, for the adolescents who come
the other two days of the week.7
The major focus of my study was ARCA’s Escola do Surf, in the beach neighborhood of
Goiabeiras, in the Barra do Ceará. Barra do Ceará is a large group of neighborhoods that grew
up out the sand dunes during the influx of population to Fortaleza in the 60`s, 70`s, and 80`s.
4

Dodô, FI #1, ISP Journal 37.

5

ISP Journal 15, 27-28.
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The neighborhoods were created out of a series of land occupations of dune property owned by
large companies, such as banks and other corporations. People came and built their shack-style
shelters on the sand because they had nowhere else to live. Occasionally, the police would come
and raid the occupations and destroy the shelters. However, the people of the dune settlements
persisted and eventually were able to create more permanent communities. Many parts of the
community have now been paved and provided with more solid foundations, but the hilly roads
still show the patterns of the dunes underneath the houses.8
Although the neighborhoods of Barra do Ceará have made progress, they are still very
poor and have problems, like many neighborhoods, with youth violence, prostitution, drug use,
and theft. While I was researching, several items were stolen from instructors while they were at
the beach. All of the children in the 13+ surf class that I surveyed believed there was a lot of
violence in the neighborhood. Although, interestingly, two students said this was because “hoje
a mundo todo tem violência” (“today the whole world has violence”).9 This is a very interesting
statement about the lives of the children and adolescents of Goiabeiras, but also very revealing of
the current state of world culture. In speaking about the problems of the neighborhood, Dodô
Oliveira, the coordinator and founder of the Escola Do Surf, said that the kids in the project try
not to be connected to problems such as “prostitution, drugs, [and] bad conditions in the house.”
However, “they try to be outside, but these problems is stuck inside of their life.” He says he can
“see how much they want to be outside of these problems.”10 Dodô sees the Escola do Surf as a

8

Oélito, II #1, ISP Journal 33.

9

ISP Journal, Appendix.
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place where children come searching for an alternative to the violence and the problems of
poverty with which they are confronted on a daily basis.
My research set out to discover how ARCA, and the Escola do Surf in particular, worked
to keep children outside of these problems. What I found was a mixture of prevention of risk
behaviors in the present and work to provide futures full of opportunity for the children who play
in the street with Brincar na Rua, spend their days at Casa Zizi, and come to surf and hang out
by the beach at the Escola do Surf.

20

Prevention In the Present

The first objective of ARCA programs is prevention of risk behaviors. The goal is to get
kids off the street, and making healthy decisions in the present, on a day-to-day basis. I found
that ARCA’s programs did this in many ways. Most fundamentally, ARCA’s locations provide
children and adolescents with a physical place to be off the street. But these locations also
become someplace to belong and be safe, a metaphysically separate place than the street, with an
identity and purpose different than the street and the risk behaviors associated with it. Getting
kids off the street prevents street socialization and leads to a more healthy socialization. A pride
of place is created in ARCA’s locations that gives the children and adolescents a sense of
identity and group membership, in a very healthy way. Adolescence is a time of identity crises
and formation, so aid in providing ways to assume a healthy identity can be essential to the
prevention of risk behaviors such as gang membership. For ARCA, this sense of healthy identity
can come not only from location but also from participation in the sport itself. And furthermore,
sports participation at the simplest level is fun and enjoyable for the kids who come to ARCA. It
is a stress reliever and an outlet for physical energy that could otherwise be channeled into
physical violence. The Escola do Surf also works to prevent risk behaviors by having
programming in which the kids can earn a little bit of money. This helps the kids to avoid the
temptations of drug sale and robbery.
The first and most fundamental objective of the ARCA programs is to get kids off the
street. Casa Zizi and the Escola do Surf provide programming for the hours that children and
adolescents are not in school. Because school in Brazil is only half a day long, many children
are left with half a day free from any type of activity. This kind of free time on the street can
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create a situation of what anthropologist James Diego Vigil calls, “street socialization.” When
kids spend a lot of time on the street, they become familiar with its strategies of survival, such as
gang membership, prostitution, and drug sales. When no other strategies to survival present
themselves, as is sometimes the case in poor neighborhoods, these strategies are the only ones
that youth know to use to get by. According to Vigil, getting kids out of the street is about
exposing them to a different set of roles and survival strategies than those they see as fact on the
street.11
In Vigil’s studies of the street gangs in Los Angeles, members had often been socialized
on the street because other institutions, such as school or family had failed them.12 The public
school system in Brazil is not necessarily a failure, but it does have, at least, the problem of only
keeping children for half a day. ARCA is trying to fill in that gap. In the neighborhoods where
ARCA works, there is clear division between those who participate and those who do not. In
Goiabeiras, there are always small groups of boys, hanging out on the street together, wiling
away the afternoon in a restaurant or barraca, which is a beach side shack and restaurant.13 And
young kids without any supervision often come to the beach to play and surf at the same time as
the kids from the Escola do Surf.14 The contrast between the kids that come to ARCA and those
who spend unoccupied afternoons and morning was illustrated well one afternoon at the Casa
Zizi. While observing, I went with one of the instructors while she took the kids to a nearby
quadra to play tag games. When we arrived, the quadra was already occupied by several
teenage girls and younger kids playing soccer. We decided to play to the side of the quart and
11
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quickly gained a crowd of adolescent boys on their bikes. These boys often ride around on their
bikes through the neighborhood alone, without any kind of organized activity to participate in, so
kids playing games on the street is an event to watch and take up their time. When we finished,
the instructor lined the kids up in pairs and we marched back to the Casa singing a song about
airplanes together. As they walked back, the kids formed a marked contrast to the rest of the
kids in the neighborhood. They were organized, they had constant adult contact, and they had
some structure to their lives.15
This sense of structure and organized activity is often an attraction in itself in the
neighborhoods where ARCA works. When I went with the sports bus to a poor neighborhood in
the edges of Fortaleza for Brincar na Rua, we started with about 18 kids from the community
library playing in the street with us. By the time we had finished for the day, the games had
become a community event. Older woman and men had pulled up chairs and were watching
from the sidewalk. Other kids came to watch, and those who did not have to watch over younger
siblings joined in the playing as well.16 The same thing would also happen at the Escola do Surf.
One day, as the kids played organized games at the beach to warm up for surfing, the group
attracted at least 15 other kids who had come to the beach in groups and alone. The instructor
taught them all a new game together, which it took them a while to master, but they finally got
the hang of it. After the game was over, the instructor sat them all down and gave them a talk
about the importance of cooperation.17 In this way, the ARCA programs spread the benefits of
their structured activities to the entire community, and also help to build their programs
naturally.
15
16
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The structure provided at ARCA is very important. It gives kids a purpose and
someplace to be besides the street. According to the Unicef document, Sport for Development in
Latin America and the Caribbean, sport can be a means of providing “structure in a unstructured
and destabilizing environment.”18 Importantly, ARCA’s locations are a safe place to be. Inside
of the centers, away from the street, the kids are separated not only from the danger of making
bad decisions, but they also separate from the fear that can often be part of life on the street. In
Brazil, the assault of young people is a growing problem. A survey of children in the lowincome areas n Rio de Janeiro, found that around 60% said they had been involved in some kind
of violence, either having been robbed, assaulted, or involved in a street fight.19 As noted earlier,
all the kids surveyed in the Escola do Surf claimed their was a lot of violence in their
neighborhoods.20 So, fear can be a part of life on the street to which children are often forced to
adapt in some way. One such way, according to Vigil, is through joining the forces which
threaten their safety. In his studies, it was often fear of gangs that was a major contributor to
gang membership.21 ARCA’s locations provide a separation from this atmosphere of fear and
violence that can be fostered on the street.
The feeling of a safety in ARCA locations also comes because they are a not only place
to be, they are a place to belong. One of ARCA’s major goals is to create a sense of group
identity. Dodô, the coordinator of the Escola do Surf, says that at first the kids just come to learn
how to surf, “but once they’re there inside they like because it is a group. We try to make the
children and adolescents feel that they are inside a group and that it is one that wants to grow.
And it tries everyone to find the way how to grow because if everyone finds the group will grow
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together.”22 The surf house is one place in particular in ARCA where their seems to be a real
sense of group identity and camaraderie. This exists between the kids and between the kids and
the instructors. A lot their time not spent surfing is spent hanging around and joking. The kids
tease each other and roughhouse with the instructors. When they are walking to and from the
beach they talk and laugh about what is going on in their lives.23 Often, kids come by the Escola
do Surf when it is not their day for lessons. One day in particular, one the older boys came along
with us to the 13 minus surfing lesson, spending the while time helping the instructor and
playing soccer with him on the beach.
The sense of group identity at the Escola do Surf is also partially created by a pride of
place. While I was studying the Escola, they were undertaking a project to paint the inside of the
house. Although the school has been in the current location for about four years, the decoration
was very sparse, consisting mainly of white washed walls and posters from the larger ARCA
organization, which were plane red and white and listed the rules and philosophy of the
organization.24 A few days after I arrived, Dodô, the coordinator of the Escola, began to tell the
kids about the plans to paint the house, and when they should come in order to participate. Over
the course of three days, some older guys who were associated with the Escola do Surf came and
drew out designs for graffiti and paint on the walls. The main bulk of the work was done by
them and the instructors, but the kids also helped. The kids were really excited by the painting
process. While it was going on, many of the older boys came on their days off just to watch the
older boys as they drew the sketches and later filled them in. When I was leaving one day at the
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end of 13- classes, the kids were told they had to ether go home or help with the painting.
Perhaps out of mixture of desire to keep hanging out and to help, all of the kids decided to stay.25
When speaking about this project, Dodô said the objective was to give the kids more of a
sense of ownership and responsibility for the house. Doing the project on their own saves
money, he says, but also:
When they are doing, you will feel more responsibility for that. This is mine. I made this.
You care for this so much. You know, that is the way we think. And the volunteers is
also one way how to put responsibility on them to make things there. To have ideas, to
make a plan, to organize together, to make energy in this idea, and to make results.26
The results of this organization and planning were very interesting and beautiful. The main
themes of the art were surfing, but some of it also reflected the realities of the life in the
neighborhood. “Favela” pride messages were scrawled in several places. Behind one door was a
depiction of a favela community. Small, stacked house were spray painted over newspaper.
This art reflected the lives of the kids in the Escola do Surf, and they were very proud of it.
While we watched, the kids would repeatedly ask me if I thought it was cool and the instructors
would show me their individual contributions and then ask for pictures along side of them.27
The sense of group and personal identity created in the Escola do Surf is crucial,
especially for the adolescents who spend their days there. Adolescence is a very intense time of
identity formation, when adolescents are trying to shape who they are going to be as future
adults. Vigil, his article on gang psychology, calls adolescence a time of “psychological
moratorium,” a “period between childhood and adulthood where peers especially help guide selfidentification.” Adolescents often develop during this period a “psychological need for peer
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affirmation, connection and support.” In Vigil’s article, he explains how gang membership can
provide all of these things. “For those who become members,” he says, “the gang norms, its
functions, and its roles help shape what a person thinks about himself and others, and the gang
provides models for how to look and act under various circumstances.”28 So, assuming gang
identity can help to clarify your own identity crisis. Being part of the group at the Escola do Surf
can do the same thing, but without the unhealthy side effects of street identity, such as violence
and the complete loss of personal choice and agency which can result from gang membership.
Adolescents at the Escola do Surf also gain a sense of individual identity from their
participation in the sport. In Fortaleza, Surfista (“Surfer”) is an identity in itself. When kids are
surfing, they become part of the larger culture of surfing in Brazil and part of the pop-culture
obsession with surfing. The surf house is littered with surf magazines, which show pictures of
high profile surfers, foreign locales, and talk about the life led by these superstars. When the
kids become part of the Escola do Surf, they become part of this culture, and the status, or
coolness that it might bring along with it. Surfing is definitely very popular in Goiabeiras, and
its pop-culture popularity can be felt throughout Fortaleza, from poor barrios like Goiabeiras to
surf competitions at Praia do Futuro, where all classes of Fortalezans come to enjoy the beach.
The popularity of the sport is an important factor in its power to change the
neighborhood. In their article, “Drugs, Poverty and Institutionalized Violence in Brazil Today,”
authors Cristina Rauter and Tania Kolker, discuss the importance of taking modern media and
popular culture into account when trying to prevent risk behavior and also when trying to
execute reform programs for juvenile delinquents. In their opinion, the chief causes of juvenile
delinquency, especially robbery and drug trafficking, are unemployment, lack of resources in
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poor neighborhoods, and racism. They assert that these real sources of youth violence have been
ignored. Instead, the problems are dealt with through police violence, which is condoned
because of a policy of fear, government indifference and ignorance to the imbalance of wealth in
the country, and an ideology of imprisonment. According to Rauter and Kolker, the criminality
of the poor in Brazil has been made a moral issue, not an economic issue like it should be. This
allows the government and the wealthy to not acknowledge the problems created by the
imbalance of wealth in Brazil.29
However, in the age of modern media, with television and media, adolescents in poor
communities, such as Goiabeiras, cannot help but notice the disparity between their life and the
glamorous lives they see led by rappers and the rich and famous on television. Rauter and
Kolker believe this creates an atmosphere where drug sale is a good way to achieve this status.
A solution, therefore, must take the issue of money and status into account:
The drug issue has also to do with the issue of pleasure in the world we live today.
We have said that a young drug dealer in Brazil is able to buy fancy clothes and
so make some of his dreams come true - consumption dreams otherwise
impossible to fulfill. The issue of treatment and reform education of these young
men has to do with the possibility of finding other ways of fulfilling dreams and
even with the ability of creating other dreams, other meanings for life, besides the
kind of pleasure given by drugs.30
Much of world culture today, at least in “developed” countries, is based largely on
pleasure seeking and consumption. Poorer communities are also part of this culture, and
therefore this must be taken into account when trying to prevent risk behaviors. Surfing
is a good solution to this. It provides pleasure, is part of popular culture, and can also
provide adolescents with a sense of status among their peers, all of which are also
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benefits of selling drugs. Surfing can provide them with new dreams, and new goals.
One of the boys in the Escola do Surf said that he wanted to one day become a
professional surfer. And although this wasn’t a dream of all those surveyed, the majority
said it was a goal of theirs to become a better surfer.31 Built into the Escola do Surf are
levels of accomplishment in class and in regular school, which are signified by the color
of lycra that the child or adolescent wears during class.32 This provides the student with a
sense of accomplishment and goals they can try to attain.
The other side of the media issue is the world culture of consumption. Even
without this additional media pressure to consume products in order to be cool, the youth
of Goiabeiras already have enough economic problems. In order to deal with this issue,
the Escola do Surf has initiated a number of programs in which the adolescents can
legitimately earn a little money for themselves. One of these programs is the pulseira
making classes. The Escola do Surf provides yarn to the kids and at least once a week
some of the older boys meet to make pulseiras. Valber, one the instructors, helps the
boys to get started and gives them some tips on getting started. All the kids sit around
making pulseiras and joking around. While they work, the instructors record who was
there and how many pulseiras they made. The school than later sells the pulseiras and
some of the money goes to the kids and some goes to support the surf school.33 A similar
project is being started with making small painted cards to sell.34
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Another way in which the older adolescents at the Escola do Surf can make
money is by giving surf lessons to tourists and more wealthy Brazilians on the weekend.
This is a program started through ARCA and its connections with Holland, but one that
Dodô hopes to expand more in the community itself:
I have five persons that are a little rich that can pay for these lessons. They come on the
weekend, take these lessons, I go to do with the young guys, adolescents, giving these
lessons. And they can take a little money to help in the house, also a little money for the
surfing school. This I want to make more strong in the future...Already we doing this
surf lessons for the tourists, but not for the people of the community.35
Giving surf lessons to tourists goes hand in hand with the English classes given at the school and
preparation for future careers that the surf school hopes to provide, issues which will be
discussed in the following section.
Perhaps the most essential benefit provided by sports is the physical pleasure and fun that
they provide to those who participate in them. Although it is important, the majority of time that
the kids are at the Escola do Surf and Casa Zizi, they are not thinking about how they can
improve their lives. Instead, they are having fun. They are catching waves, playing tag, or
coloring a picture for their mom. But even these seemingly simple activities have significance.
Physical activity and laughter can be an outlet for stress and anxiety created by living in
situations of poverty. Surfing gives the feeling of excitement and adventure that kids might
otherwise seek out in risk activities. For as Kolker and Rauter said, “delinquent acts turn out to
be much more interesting than just plane working.”36 Vigil also points out that adventure
seeking is a major factor in gang membership.37 So even the simple fact that sports are fun can
in fact be a prevention method in itself.
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Participation in the sport can also lead to more group unity. When the kids are out
together, surfing the waves, it is bonding experience. As a researcher, it was very hard for me to
become integrated into the group. It was not until the day that I began to participate in classes
that I felt more a part of the group and more comfortable in my surroundings. I had been scared
to get out on the board, embarrassed that I would make a full of myself. But instead of created
embarrassment, the experience of surfing with the kids gave me a real sense of unity with the
group. They all wanted to help me, and shouted encouragement and giving me advice.38 I know
that I could never fully understand the experiences of the kids at the Escola so Surf, but this little
experience gave me some idea of the bonding power of sports participation.
Physical activity can also be a healthy outlet for anger and aggression. The Unicef
publication on Sport for Development in Latin America and the Caribbean asserts that sports can
“channel energy away from aggression or self-destruction. Sport can also help build the
individual skills and values necessary to avoid conflict and to ensure peace.”39 The values of fair
play and sportsmanship kids learn while playing sports can be carried back to their communities
and spill into their interactions with all their peers, not just those they meet at ARCA.
ARCA’s mission in the poor neighborhoods of Fortaleza is very complex, and the fight
against youth crime, violence, and other risk behaviors is no doubt going to be a long one.
ARCA is not always successful, nor would anyone expect one hundred percent success. One of
the instructors told me with disappointment one day that he had been robbed by four young boys
the day before. He had recognized one as a boy who used to come to the Escola do Surf.40
However, despite the odds, they do not give up on trying, not matter how many kids come to the
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surf lessons. But after prevention, the next part of the ARCA’s mission is to provide futures with
more opportunity for the children of the barrios where they work, so that maybe the cycle of
poverty will be broken with them.
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Creating Opportunity and Consciousness for the Future

After prevention of risk behavior in the present, the major goal of ARCA’s programs is to
give children the tools to take over their lives in the future. ARCA provides programming which
is focused toward the future, such as English classes, and backs this up with dialogue about
opportunity. This dialogue is meant to foster the agency of children who enter the project, and
teach them the power of choice. This dialogue is supported by the ARCA Reais system, a
currency system within ARCA which in the short term teaches could classroom skills but also
teaches the children about responsibility and decision-making, skills that they can use to create
successful lives and futures. ARCA’s model of dialogue, found especially at the Escola do Surf,
is congruent with the pedagogical theory of Paulo Freire, who believed that only through a
dialogue-based education system could an oppressed people gain consciousness of their situation
and work to change their lives. The system of dialogue-created agency at ARCA amounts to an
informal cycle of mentorship. This cycle began with Dodô, the coordinator and founder of
ARCA, who received the opportunity to start the school through the mentorship of the founder of
another older NGO in the neighborhood, Quatro Varas, and the support of the founders of
ARCA. The next person in the cycle is Wilkinson, who was originally a student at the school,
but will now soon take over Dodô’s position as coordinator. Lastly, are Valber, another
instructor at the school, and Marcia, one of the current female students. All of these people have
benefited from a mentor-type relationship that has helped them to make good decisions and
provided them with opportunity for the future.
For Dodô, the founder and current coordinator of the Escola do Surf, the most important
programming offered by the Escola do Surf is the weekly English class. The class is free, and
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offered every Friday to anyone from the neighborhood who wants to attend the classes. It is not
necessary that the student be a part of the surf classes, and in fact there are often many kids who
come that are not involved in the classes. The English class is the most busy time at the Escola
do Surf, usually there are about 30 kids there to partake in the lessons, which are taught by the
students who come over from Holland on exchange with ARCA to work in Casa Zizi and the
Escola do Surf. The only problem with this is that these students have never received any
training in teaching English, but nevertheless, they do a good job. The classes are usually
divided up into three groups based on skill level, which are independent of age or grade level.
The lowest class is always the biggest, with 15-20 kids. The two times I observed this class, the
material was very basic, and most of the kids did not have notebooks or other material to take
notes. The middle class is a little smaller, and the kids in this class are able to put sentences
together and speak and read at an intermediate level.41 The highest class consists of the
instructors of ARCA and two or three of the older guys who are no longer involved with the
classes on a daily basis. In addition to these classes, Dodô and one of his friends from Quatro
Varas are trying to start more English classes at other times of the week.
Dodô’s interest in learning languages began when he was at the Quatro Varas project, an
NGO which now has many projects, but was originally started to promote community mental
health. Dodô was originally there to participate in a community radio project. Because of
Quatro Varas fame for it community therapy processes in Europe, there are often many foreign
visitors. Dodô says this exposure inspired him to learn other languages. “I was starting to see
there was many possibilities,” he says, “and important this possibility was to learn different
languages, linguas, English, France, Germany. Cause in Quatro Varas, I saw many people from
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these countries and started to be so interested in this. I had this idea before but there I saw very
strong this idea.”42 And Dodô has learned English very well, as well as a spattering of a few
other languages. His language skills allow him to communicate with the tourists who come to
participate in Quatro Varas and also allow him to easily give surfing and kite surfing lessons to
people from other countries.
Dodô wants the same kind of opportunity to be open to the kids at the project. The point
of the surf class is to prepare the kids for the future, give them a leg-up in the search for jobs and
maybe an entry into the growing tourist industry in Fortaleza and other parts of Brazil. Dodô
already brings the boys to give lessons to tourists, but he says that he would like to expand this
program.43 One day in the Escola do Surf, I listened while Dodô give a lecture to the kids in the
project about not coming to the English classes. He chastised them for not taking this
opportunity that was being given to them. It was the only time that I ever saw him angry in the
whole time I researched; he even banged his fist on the table. He tried to explain to the boys that
this was an opportunity that would give them an advantage in the future. For instance, he
explained, if they all had the same level of education, but one of them spoke English, who do
they think would get a job for which they were all applying? The kids responded back that it
would definitely be the person who spoke English. He also talked to them about the possibility
that they could work with tourists in the future. By the end of the talk, a few more boys had
promised they would come to the English classes on the following Friday.44
This kind of dialogue, although Dodô might not realize it, is one of the most important
things that happens at the Escola do Surf. Its primary purpose is to create consciousness in the
42
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kids about what there choices are in life and how they can affect their lives by the decisions they
make now, like whether or not to come to English class for example. This kind of dialogue is
what Paulo Freire calls “problem-posing education.” This is an education in which:
People develop their power to perceive critically the way they exist in the world with
which and in which they find themselves; they come to see the world not as a static
reality, but as a reality in process, in transformation...Hence, the teacher-student and the
student-teacher reflect simultaneously on themselves and the world without
dichotomizing this reflection from action, and thus establish an authentic form of thought
and action.45
The simplified version of this is that dialogue leads the kids to become aware of their own
agency, their own power to change the reality which they are apart of. This, in Freire’s opinion,
is the most true kind of education. Unlike school education, subjects like math and science,
which finds to be important as well, dialogue about their everyday lives leads people to
understand the way the world works.
The most important lesson, for Freire, is the power of cause and effect. Dialogue lets
people know that things are not the way they are because they have to be that way, but because
someone made them that way. In Education for Critical Consciousness, Freire outlines his ideas
that education’s main task is to reveal the relativity and causality of all events.46 He sums it all
up in Pedagogy of the Oppressed:
In order for the oppressed for the oppressed to be able to wage the war for their
liberation, they must perceive the reality of oppression not as a closed world from which
there is no exit, but as a limiting situation which they can transform.47
Now, although the students at the Escola do Surf may not be preparing to wage the full-out
revolution that Freire might have envisioned, the dialogue at the Escola do Surf does urge them
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to take responsibility of their lives, that they have the power to make decisions that can affect the
rest of their lives. If they prepare now, they will have strong futures.
At the Escola do Surf, this means showing up for English class, but also staying in
school. One of the requirements for membership in the school and attendance of classes is
regular attendance in regular school. When the kids arrive at the Escola do Surf, they must first
fill out documentation that they are in school in order to prove that they attend.48 This is really
important to the instructors. Sometimes kids come to hang out with the surf school when it is not
there day for classes. Then this happens, the first question from whoever is leading the class is
always whether or not they have school right then and should therefore be attending. Dodô will
even ask the kids whether or not they have school when he sees them in the neighborhood
hanging out and not doing anything.49 Education is very important to Dodô because he has been
working so hard to finish his own education.
Throughout ARCA, the kids are also taught the power of choice through the use of the
ARCA Reais system. This is a system of currency that functions within ARCA to teach good
classroom and life skills and also to teach about responsibility. ARCA Reais can be earned at
every class that a child or adolescent attends. There are a maximum of three that can be earned,
for being on time, for participating, and for treated other people well while they are in their
lessons. With the ARCA Reais that they earn, the kids then have to pay a fee every month in
order to participate in classes the next month. Any extra Reais that they have can be used to
purchase special activities within ARCA. These activities include movies and surfing trips to
other beaches in Fortaleza. This is where the power of choice comes into the equation. Dodô
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explained to me that the important thing is that kids are learning how to manage money and
make decisions:
For example, when a student receive 15 ARCA Reais in a month and can spend 20. So in
month he receive can receive 15, but he cannot spend it all. Because he need to make
choice. I can play that, and I will buy that, no I cannot do that because I need five Reais
to pay mensality. You know, we make they make a choice with the ARCA Reais. We
offer 20 things, but he only has 15 Reais. It is a very good system.50
I watched this system be explained many times, and the kids are very enthusiastic about it. In the
closing days of my research, the Escola do Surf was planning a surf trip. Dodô sat all the kids
down and explained how many ARCA they would need for the trip and how many they should
save for mensality.51 This kind of dialogue is what will prepare them for the future and make
them responsible and able to handle later more difficult decisions.
During my time at ARCA, I observed the dialogue going on as a cycle of informal
mentorship. One person would receive some type of opportunity or knowledge and then they
would attempt to spread this knowledge to others. Anthropologist Ricardo Salazar, in his article
“Informal Mentors and Role Models in the Lives of Urban Mexican-Origin Adolescents”
outlines the importance of mentorship in the lives of low-income youth. Salazar believes that the
main role of mentors is to provide students with social capital, the skills and connections
necessary to succeed in the world. He asserts that:
The debilitating effects of poverty and exclusion not only have to do with ecological
conditions that deny young people consistent access to institutional (material) resources
(e.g., well-funded schools and parks), but also to the social capital necessary to protect
them from risk behaviors (e.g., illegal activities) and forms of alienation and despair that
often emanate from the collective exposure to such harsh conditions.52
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So, the important thing to remember about poor communities is that they lack the institutional
resources that other communities take for granted, which makes it hard for kids to lift themselves
out of these conditions. Inner-city youth have often been failed by those institutions which
usually provide social capital, such as school or family. Salazar says that these support systems
play important roles in “guiding [adolescents] away from risk behaviors and into productive
adulthood.”53 Informal mentors can fulfill this role in the lives of low-income youth who have
very few other resources.
According to Salazar, the main features of a mentor are the following: sharing their own
experiences and challenges they have faced in their own lives, challenging the protégé to aspire
to certain goals, teaching them how to deal with challenges that lie ahead, providing moral
support, and “sometimes transmits or negotiates the transmission of key resources and
opportunities.”54 All of these characteristics can be seen in relationships that have been formed at
ARCA and the Escola do Surf. The first person to benefit from such a mentor type relationship
was Dodô.
Dodô’s first mentor relationship was at Quatro Varas. He had been participating in the
community radio program there and one day went to see a paper-mache art show and taught
himself how to do the craft. Even though he had little experience, the founder of Quatro Varas
allowed him to become the coordinator of the paper-mache project when they could not find
other leadership. Dodô says this was the great thing about Quatro Varas, that they were
constantly giving people opportunities to participate.55 Dodô’s big chance came when Quatro
Varas received a letter from ARCA. They were looking to start the Sports Bus program in
53
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Fortaleza, but also some other sport program. The founder Quatro Varas immediately thought of
Dodô, who already had been thinking about starting his own surf school. He told Dodô: “This is
a good opportunity for you to do this, to be participating in this project, maybe you can be
someone important there.” ARCA had told the founder of Quatro Varas that “they want[ed] the
community to start and continue these sports.”56
ARCA was started by a Dutch man and Brazilian physical education teacher, and they
very much wanted the project to be the initiative of the community. Dodô says that when he
came to present his idea to Ono and Milza, they saw:
A young guy with and idea and a a lot of energy to do and they thought a little bit
and after 6 months they want to start this idea. And Surfer School, Surfing for Life, we
one project inside of Tio Loiro. Ono is a guy who like water sports and also the idea of
Tio Loiro is that the young people, the adolescent start the project and then they continue.
So I was in a nice in point, in the right moment, with the right people.57
The founders of ARCA thought it was very important that adolescents be at the front of the
lessons, that the community learn to lift itself up. In speaking with Ono, one of the founders, he
told that Dodô was an example of what could happen when you give someone from the
neighborhood opportunity. He has lifted himself up, is running the program, getting an
education, and going to Holland to study in July. He was capable of all this, he just needed a
little help and opportunity.58 These attitudes are in concordance with Friere’s principles about
humanism. Freire claimed that a “real humanist can be identified more by his trust in the people,
which engages him in their struggle, then by a thousand actions in their favor without their
trust.”59
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So, in partnership with ARCA, Dodô has become a mentor himself. He is working to
pass on the things that he has been taught and the opportunities that he has been given to others.
The English class itself is a form of mentorship, through which Dodô is trying to give the kids
the same opportunities he had. It is important that they can see him as a role model. He is a
model for them of what you can accomplish if you work hard for your goals and study hard.
Dodô’s advice is persuasive for the kids because he is like them, he comes from their
neighborhood, has faced the same kinds of challenges they face now, and is making something
good out of his life.
The main recipient of Dodô’s mentorship is Wilkison, one of the instructors at the Escola
do Surf. Wilkison was at the school from the beginning as a student, and now Dodô is training
him to take over his position as coordinator when he leaves to go to Holland.60 Wilkison does
his best to absorb everything that Dodô and Ono teach him about leading the classes. When
Dodô contributes something to one of the surf classes, such as a new stretch or technique,
Wilkinson will then integrate that into the next lessons that he is teaching.61 Valber, another
former student of the Escola do Surf, has also been starting to give classes and he is also in
charge of the pulseira making program.
Wilkinson and Valber are part of a larger project to make ARCA a sustainable
organization. Milza, the director of the ARCA, told me that in 2009, they want all of ARCA to
be run by members of community. This is partially because of funding problems, but also
because they want the program to be sustainable. While I was there, they were starting meetings
to select teachers for the next school year. These would be adolescents and members of the
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community who are already in the classes. After selection, they would then receive training to
be able to teach the classes on their own. When the projects are run by the community, they will
be able to function without ARCA and foreign funding and will therefore be able to last longer
into the future. At this point, Milza says, Casa Zizi would collapse without the funding and
instructors that ARCA pays for.62
Dodô is working hard to create leaders within the Escola do Surf. He gives responsibility
not only to Valber and Wilkison, but also to the current students of the house. One of these
students is Marcia, one of the few girls who participates the project. She comes to the Escola for
English classes, but is around all the time helping out and doing other jobs which Dodô has given
to her. One of these responsibilities is to try to get more girls into the Escola do Surf. Although
Dodô wants the to be half boys, half girls, the majority of the students are boys, especially in the
older classes. He says this is because girls and their families need to know more about the sport.
They often think that is dangerous and a sport that is only for boys. Dodô will talk to any girl
who shows interest in the sport and often tries to talk to girls who stop to watch the classes on the
beach. However, he also tell the girls already in the school, such as Marcia, that it is there
responsibility to try to get more girls to come to the school.63 When surveyed, Marcia said the
responsibility she had been given by Dodô was one of the things that she really liked about the
Escola do Surf.64
The greatest trait that the mentorship of the Escola do Surf and ARCA has instilled in the
kids and instructors there is a desire to learn and teach. Valber, one of the instructors spoke to
me about relationships as always based on teaching and learning, and asked me what I could
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teach him. Wilkison was always willing to learn new teaching and was willing to accept
criticism and learn from his mistakes. And I saw this not only in Wilkison and Valber, but also
in all the kids at the Surf School. Those surveyed were very enthusiastic about learning English
and always wanted to practice their English on me, no matter how limited it might have been.
And everyone wanted to be my teacher when it came to the most important thing at the Escola,
surfing. When I finally gave in to their constant attempts to get me out in the water, I found I
had a teacher in every student at the Escola do Surf.

43

Conclusion

The objective of my project was to discover the ways in which sports participation
provides alternatives to risk behavior in low-income youth. To study this question, I spent three
weeks observing and participating in the activities of ARCA, the Associaçao Recreativa e
Esportiva para Crianças e Adolescentes in Fortaleza, Brazil. I focused my work primarily on
two their institutions, the Casa Zizi Gavião in the neighborhood of Caucaia and Escola do Surf in
the beach neighborhood of Goiabeiras. What I found was that ARCA first works for prevention
in the present. The next step is to prepare the children and adolescents for their futures as
productive adults through dialogue created consciousness and opportunity for the future.
For ARCA, prevention in the present first means getting kids off of the street. This
prevents the kids from becoming socialized on the street, and believing that risk behaviors are
their only option for survival. There activities attempt to occupy the half a day that kids are not
at school. But, for the kids of Casa Zizi and Escola do Surf, these houses are also a place to
belong. Especially at the Casa so Surf, there is a great effort to create group unity. This comes
from both a pride of place and the camaraderie of participating in the sports and other activities
together. Kids also get a sense of identity from their participation in the sports that offered by
ARCA, and this is especially strong in the surfing school. This sense of identity is important
because adolescence is an important time for identity formation. ARCA helps to steer this
identity formation in a healthy direction. Another benefit for children in the present is that sports
are simply fun to participate in. They can be a stress reliever and also an outlet for physical
energy that might otherwise be channeling into aggression and violence. The last way in which
ARCA prevents risk behaviors is by providing ways in which youth can earn a little bit of
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money. At the Escola do Surf, this includes giving lessons to tourists and making bracelets to
sell. This small financial gain can be a reason for the adolescents not to look for other possibly
illegal ways to make money.
ARCA also tries to increase consciousness and provide opportunity for the future. One
of the key opportunities offered to the children at the Escola do Surf is the once-weekly English
classes. The aim of these classes is to give the adolescents an advantage in their future job
searches and in the nearer future give them an opportunity to work with tourists. Dialogue about
these opportunities opens children’s eyes to the possibilities of their lives and gives them an idea
of the power they have to shape their own lives through choice. The power of choice is also
developed through the system of currency used at ARCA to develop good classroom skills and
teach decision making. The structure of the ARCA programs has creating a cycle of informal
mentorship whereby adolescents get advice and new opportunities from people who have gone
through the same situation as them. The cycle starts with Dodô, the founder of the Escola de
Surf, when he was given the opportunity to start the school by the founder of ARCA eight years
ago. Since then, he was continued the cycle by training his students to become instructors,
teaching them and the current students the value of learning and teaching.
Because of time constraints, I was only able to study the methods of ARCA and the
Escola do Surf, and could not make any analysis of the results. I cannot make a judgment on the
effectiveness of their methods, or how much they have changed the neighborhoods they work in
or in what way they have changed the lives of the children with whom they work. From my
study, I can only say that the ARCA programming is a bright spot in the lives of the children and
adolescents who participate in the activities. The children and adolescents that I saw were
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always happy, they were working hard to learn, and they were kind, polite, and friendly people.
In the dangerous neighborhoods where ARCA works, I think that is a great success.
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Considerations For Further Research

The main consideration for further research would be the addition of more time unto the
project. Many of the limits to my research and its scope were limits imposed by time. With
more time, I would have become more comfortable in the environment and more able to extract
information pertinent to my thesis. It is very hard to build new relationships in a community,
especially when you stand out because of your race, nationality, or gender. After three weeks, I
was only just starting to become a trusted part of the community. The kids were just starting to
warm up to me, and I beginning to have conversations about issues that lay under the surface of
the Escola do Surf. With more time, a researcher could gain more trust and become more
ingrained in the community. Therefore being able to, with consent of course, gain more
confidence and learn more about underlying issues.
With more time, I would have liked to expand my research in many ways. First, I would
have done more background research on the history of the neighborhood, the demographics, the
everyday way of life. In further research, the study could be extended out of the Escola do Surf
and into the community. This could include interviews with members of the community,
especially the families of the students. In this way, the researcher could gain a better
understanding of the challenges of the kids and the role that the Escola do Surf plays in their
lives. This would also yield a better understanding of the role of the Escola do Surf to the
community, how families view both the Escola and the sport.
I would also have liked to do more in depth interviews with the children and adolescents
at the Escola do Surf. The surveys that I handed out to the kids yielded very interesting and
thought provoking answers. A wider survey would be better than what I was able to do, and
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personal interviews would be even better. But interviewing children is a very delicate matter and
therefore more time would definitely be needed in order to build the trust and respect needed to
have an effective interview with a child.
Lastly, further research could study the sport of surf in general in Fortaleza and Brazil. I
would have liked to understand the status of surfing in Fortaleza, its connotations and its socioeconomic relationships. The sport has a strong international community, but its status in each
country may be very unique. Further research could also do a comparison between surfing and
other sports, to discover the ways in which surfing is unique tool for social justice in Brazil. This
study could consider and research the special cultural place it has in the lives of the children
living in the poor beach communities.
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ISP Appendix:
1. Could you have done this project in the USA? What data or sources were unique to the
culture in which you did the project?
I could have done some aspects of this project in the USA. The overall hypothesis could
have been tested at a program with the same philosophies as ARCA. However, the situation
of poverty in Brazil and the unique position of children here could not have been studied in
the United States. Brazil has a street culture and favela culture that is different than the
United States and therefore could not have been studied there. Surfing also has a unique
place in the minds of these children, and the beach culture here is unique to Brazil, as well as
its connotations as a place of danger and youth robbery and as the home of the vagabond.
2. Could you have done any part of it in the USA? Would the results have been different? How?
As I said above, the overall hypothesis, sport as a prevention method of risk behaviors,
could have very easily been studied in the United States. There are many programs dealing
with these issues. The results probably would have been similar in some ways, but the
cultural meaning of the results would have been very different. The meaning for the child
culturally is very different. Especially unique to the case of Brazil is the relationship
between third world countries and first world countries. The United States does not usually
look for aid to European countries, and this is a major factor in the forming of ARCA and the
Surf Escola. This relationship would not have shone up in a study in the United States.
3. How did the process of doing the ISP modify your learning style? How is this different from
your previous style and approach to learning?
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The ISP really opened me up to the possibility of learning first hand from experience. It
also taught me that I really can shape my own learning process and learn what I work hard to
learn. Before, I had mainly based my learning on secondary sources and already written
academic material. I valued these still during this project, but also learned about the value of
conversation and interview in academics.
4. How much of the final monograph is primary data? How much is from secondary sources?
Most of my ISP is primary data. I am analyzing and presenting the work of the project
and therefore I think it is important that primary data play a very important role in my
project. I support some of my assertions about methodology with the work of anthropologists
and other academics, as well as comparing their theories to the practices of the organization.
I do this because I want to place the work of the Surfer House in a larger frame of reference.
5. What criteria did you use to evaluate data for inclusion in the final monograph? Or how did
you decide to exclude certain data?
In terms of using data, I mainly evaluated data by its relevance to my original thesis.
When recording in my journal, I took special note to include this kind of data and anything
that seemed essential to my project. It would have been impossible to write down all my
observations, therefore my data is biased to my thesis from the beginning. Afterwards I built
my paper out of the data I thought was mot relevant. I have excluded some data that is very
interesting because I believe it diverges from my topic.
6. How did the “drop-off’s” or field exercises contribute to the process and completion of the
ISP?
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The field exercises helped prepare me for what it could be like to work in the field. It let
me know early on what some of the major issues would be during my ISP so that I could be
prepared for them. The “drop-off” was an interesting experience that mainly taught me that
things don’t always go as you plan, so you really need to be very flexible during the research
process.
7. What part of the FSS most significantly influenced the ISP period?
The most influential period was definitely the Community Project. This was very good
practice for the ISP. It taught me lessons about being assertive and shaping your own
research. I learned that if you do not ask for what you need, than nobody is going to give it
to you. You also have to be very explicit about informing people of what you are doing and
let them become comfortable with your position as a researcher.
8. What were the principle problems you encountered while doing the ISP? Were you able to
resolve these and how?
The biggest problem for me was the language barrier. I do not have very strong
Portuguese language, so it is was hard to communicate with those people at my project who
only spoke portuguese. This greatly inhibited my ability to get to know the kids at my
project and let them become comfortable with me. I also had a hard time explaining myself
as a researcher. Another problem was getting scheduled things done. It was hard to fit
interviews into the busy schedules of the people at my project.
9. Did you experience any time constraints? How could these have been resolved?
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Time constraints were a major problem for me. As language was a barrer to getting to
know my informants well, I was just starting to build relationships when the ISP period
ended. I feel that if I had one more week or maybe two the research could have been much
more in depth. I also would have had more time to do more through background research
which would inform the process of research and interviewing.
10. Did your original topic change and evolve as you discovered or did not discover new and
different resources? Did the resources available modify or determine the topic?
When I entered the project, I wanted to see specific practices for gang prevention.
However, risk behaviors were never directly talked about in my NGO. Instead, the focus was
more on the future and taking opportunities and options outside of risk behaviors. However,
I found that this is much more of a proactive approach to prevention.
11. How did you go about finding resources: institutions, interviewees, publications, etc?
Scholarly articles and other publications I found through online databases and internet
searches. Most of my articles came from Anthro Source, an anthropology database. I found
the organization through a contact with my program assistant. He personally knows my
advisor, who was the coordinator of the NGO that I worked with. My interviewees were all
part of my NGO.
12. What method did you use? How did you decide to use such methods?
My methods were very anthropological. I used mainly observation and participant
observation as I wanted to see the ways in which my organization functions on a day to day
basis. I also conducted many informal interviews with the instructors of the NGO, to learn
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about their lives. I had one more formal interview with the coordinator of the Surf House,
Dodô. I also conducted a small survey of the students to get an idea of their feelings about
the project.
13. Comment on your relations with your advisor: indispensable? Occasionally helpful? Not very
helpful? At what point was he/she most helpful? Were there cultural differences, which
influenced your relationship? A different understanding of educational practices and goals?
Was working with the advisor instructional?
My advisor, Dodô, was indispensable to my experience with my NGO. He was the
coordinator of my program and helped me to become integrated in the NGO. He made a
schedule for me, introduced me to many of the people at my NGO, and accompanied me very
often to the activities that I observed. He also helped me with communication, as he spoke
both English and Portuguese.
14. Did you reach any dead-ends? Hypotheses which turned out not to be useful? Interviews or
visits that had no application?
My main dead end was that there was not much dialogue about risk behaviors at my
NGO. A lot of my ISP was hinged on finding specific dialogue about risk behaviors going
on at my NGO. However, I did not find this, but I learned to find substitutes for this kind of
dialogue and more subtle ways in which it was happening.
15. What insight did you gain into the culture as a result of the ISP, which you might not
otherwise have gained?
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I learned about youth culture in the favela much more than I would have if I had not done
the project. No other part of my experience here put me in contact with this age level of kids.
I also learned a little about beach culture and young men’s culture. I had the unique and
challenging position as the only female among a group of boys, so I got chance to see the
way they reacted to my presence.
16. Did the ISP process assist your adjustment to the culture? Integration?
The ISP process forced me to really get out on my own and accomplish things. I had to
negotiate language, transportation, and getting to know people entirely on my own. This was
definitely a challenge for me, but helped me feel more comfortable in the culture.
17. What were the principal lessons you learned from the ISP process?
I really learned that I have to be very assertive in my research process. I mainly learned
that I can shape my own research process and that who I am as an academic is shaped by me
and the decisions that I make.
18. If you met a future student who wanted to do the same project, what would be your
recommendations to him/her?
My main recommendations would be to be assertive, but not too assertive. The mains
thing that you should do is be very friendly and open with your informants. I think that the
research process is one of respect. You should respect the people who you are working with,
but also ask them to respect your work. I think this means being sensitive to their lives, but
also asking them to keep good on their commitment to you.
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19. Given what you know now, would you undertake this, or a similar project again?
I would undertake a project like this again, but I would want to do it with more time. I
really felt that the time hampered my ability to get to know my informants and do the
research as best as I could. I would also like to improve my language skill. Without the help
of the English speakers, I could not have done the project as well.
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