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CHAPTER |

THE PRAGMATICS OF COYVUNICATION

To MAN, HOWEVER ¥1SE AND EXPERIENCED IN LIFE, WHO HAS
NEVER HEARD ONE WORD OF WHAT SCIENCE HAS DISCOVERED A30UT
THE COSMOS, "THE EARTH IS FLAT, THE SUN AND MCON ARE SH I N=
ING OBJUECTS OF SMALL S1ZE THAT POP UP DAILY ABOVE AN EAST~-
ERN RiM, MOVE THROUGH THE UPPER AIR, AND SINK BELOW A
WESTERN EDGE; OBVIOUSLY THEY SPEND THE NIGHT SOMEWHERE
UNDERGROUND., THE HEART 1S A PLACE WHERE LOVE, THOUGHTS,

AND KENDNES_S ARE KEPT, AND THINGS FALL BECAUSE THERE 1S5

]

NOTHING THERE TO HOLD THEM UP," OR S0 SUGGESTS WHORF

m

(1956, 250). AND SO MAN PERCEIVES HIS PERSONAL SEGMENT
OF WORLD, WiTH THE NEED TO FUNCTION IN IT, GIVEN WHAT ALL
MEN HAVE N COMMON, AND FROM THEN ON IN THE INTRICACIES
OF HIS MIND, MAN RECORDS ALL THAT WILL B8E NOTICED OR NE-
GLECTED, RELATED OR UNRELATED, ACCEPTED OR REJECTED, AND
WHEN MAN WISHES TO COMMUNICATE ABOUT THE REALITIES OF HIS
WORLD, ALL THE LOGIC OF HIS PERCEPTIONS IS RELEGATED 10 A
LINGUISTLIC ORDER WITH .AN ALL-EMBRACING SYMB_OLISM. His
PERCEPTIONS OCEFINE THE LAWS BY WHICH HE WiLL RELATE IN
LIFE AND IN LANGUAGE TO M!S WORLD, AND ONCE OEFINED, THEY
ARE STUBBORNLY PERSISTENT, INVIOLABLE TRUTHS, DIFFICULT
TO REASON HIM OUT 5F, EVEN WHEN HE KNOWS BETTER.

His PERCEIVED TRUTHS ARE ALREADY CODIFIED INTO LANGUAGE,
AND WHILE HE MAY KNOW, NOW, THAT THE BEAUTY OF SUNRISE IS

NOT 1IN THE SUN'S RISING, BUT 1N THE ROTATION OF THE EARTH




ABOUT ITs AX1S, IT SOMEHOW SEEMS DIFFICULT TO IMAGINE HIM

UTTERING WITH A PROFOUND SIGH OF INSPIRATION, "How GOR-

GEOUS IS THE EARTH AS IT ROTATES ABOUT 1Ts Ax1!5," since

THE FORMER REALITIES OF "suNmise" anp "sunseT" HAVE BEEN
50 PERMANENTLY ETCHED INTO HIS LANGUAGE.

- THERE SEEMS TO BE SOMETHING, SOMEHOW BELOW THE SYMBOLIC

LABELING PROCESSES OF LANGUAGE IN THE MANNER OF A RELAT!ON-

SHIP WITH'WHAT MIGHT BE CALLED THE "REAL worLD", As opPosED

TO ANY LINGUISTiC RENDERING -OF 1T, -WHomrr (1956, 250) con-

CLUDES - THAT "TWO FLUENT SPEAKERS,“OF‘ENGLISH, LET's sAv,
'QUICKLY.REACH A POINT OF ASSENT ABOUT THE SUBJECT MATTER
.OF THEIR SPEECH; THEY AGREE ABOUT WHAT THEIR LANGUAGE RE-

FERS TO. OUNE OF THEM, A, CAN GIVE DIRECTIONS THAT CAN BE

CARRIED oUT'Bv THE OTHER, B, TO A's coMbLETE SATISFACTION.

BECAUSE THEV THUS UNDERSTAND EACH- OTHER 50 PERFFCTLY, A

;AND B, As NATURAL LOGIClANS, SUPPOSE THEY MUST OF COURSE.

KNOw HOw IT 18 ALL DONE.} THEY THINK, FOR EXAMPLE, THAT.

 lT 158 SIMPLY A “ATTER OF CHOOSING WORDS TO EXPRESS THOUGHTS.

IF vou ASK A TO EXPLAIN ‘HOW HE GOT TO B'g AGREEMENT S0

READILY, HE W!LL SIMPLy REPEAT TO YOU WITH AORE OR LESS

ELABORATION OR ABBREVIATION, WHAT HE SAID TO B. HE HAs

NO_NOTiON OF THE PROCESS INVOLVED. THE AHAZINGLY COMPLEX
SYSTEM OF LINGUISTIC PATTERNS AND CLASS[FICATIONS WHICH

A AND B MUST HAVE (N COMMON BEFORE_THEY CAN ADJUST TO

‘EACH OTHER AT ALL IS ALL BACKGROUND TO A anp B."

. : T T ;
BACKGROUND? " THIS BACKGROUND, AS IT HAS BEEN CALLED, 1S




NOT CONSCIOUSLY AVAILABLE TO A OR B, APPARENTLY, BUT THEY

MUST NEVERTHELESS HAVE SOME KEND OF INTUITED AWARENESS,

!
PERHAPS, OF WHAT [T 18 THEY ARE TALKINSZ 4BOUT, AND FUNC-
TION IN TERMS OF IT IN ORCEZR TO COMMUNICATE WITH EACH

CTHER W!TH UNDERSTANDING. THIs PROPERTY OF LANGUAGE SEENS

TO BE SOMETHING MORE FUNDAMENTAL UNDERLYING THE WOROS THEY

USE. LABELING SECMS NOT ENTIRELY TO BE THE LEVEL ON WHICH
AGREEMENT 1S REACHED, WHILE A KIND OF FEELING FOR SOME-

THING BENEATH 1S, AT SOME POINT IN THE COMMUNICATIVE

Excnaﬁec, THE SHARING OF UNDERSTANDING APPEARS TQ BE REC- f ;
CONCILASLE TO A LEVEL OF SHARED PERCEPTION, OR AT LEAST

A REALIZATION OF WHAT PERCE®TIVE REALITIES THE WORDS RE-

PREGENT, WHICH 185 WHAT ALLOWS EQUALLY~PERCEIVING SPEAKERS

TO CODIFY REALITY INTO PERFECTLY INTELLIGIBLE SYMBOL §{ S,

¥

AND AL SQ DECODIFY IT.

WHERE OUR GRALMARS ARE FAILING US

»

THE GHAMHARS OF LANSUAGE WHICH HAVE DEVELOPED QVER THE
CENTURIES HAVE PAID SCANT ATTENTION TO THIS APPARENT RELA-
TIONSHIP BETWEEN THE %EAL AND LINGUISTIC ORDERS, by 158 A
STRANGE OMi1SSION, AND PROBASLY A.VERY CR!TICAF ONE, IN ANY
THEORY THAT SEEKS TO EXPLAIN HUWMAN VERSAL BEHAVIOR.

[N THE FIRST CHAPTER OF CRAMMATICAL STRUCTURES OF

EneLiss awp Spanisd (1665, 1) THERE 1S A BRIEF INVENTORY

OF THE KINDS GF GRAMMARS WHICH HAVE BEEN PRODUGCED OVER

MANY YEARS OF LINGUISTIC ANALYSIS., THE FIRST DESCRIBES




GRAMMAR A5 A "SET OF RULES TO DISCRIMINATE BETWEEN EDUGA-
TED USAGE AND ALL OTHER VARIETIES OF USAGE. THUS USED,

GRAMMAR MEANS A SET OF PRESCRIPTIONS ABOUT NORMS OF USAGE,"

PRESCRIPTIVE GRAMMAR HMAS BEEN WANING AS A VIABLE THEORY
OF GRAMMAR FOR SOME TimE.  THE SECOND PROPOSES A GRAMMAR
WHICH is A "CLASSIFICATION OF THE SIGNALS WHICH OIFFEREN=
TIATE ONE. SENTENCE FROM ANOTHER..."  SOMETIMES CALLED

SIGNALS,...FORMALastc,... OR TAXONOMIC SRAMMAR .4 iT

GONSISTS OF A DESCR!PTION OF THOSE SURFACE RESPECTS AN
' WHICH ONE SENTENCE DIFFERS FROM ANOTHER AND A CLASSIFICA~

TION OF THCSE DIFFERENCESe THE FOURTH AND FIFTH ARE

MORE CONTEMPORARY SLOT AND SUBSTITUTION GRAMMAR AND
PROBABILITY GRAMMAR. THE sixTH,'|MMED|ATE CONSTITUENT OR.
PgRASE‘SfRUQTURE_GRAMMAR, IS THE ONE FROM WHICH THE FAMIL=
- © IAR TREE sréﬁcruﬁs ANALYSI S DEélQEé. THE FINAL GRAMMAR
._PQSTULATES' A SET OF PHRASE sraucruaz RULES FCGR THE. DER|VA-
-'Tfou OF SIMPLE ACTIVE DECLARATlVE SENTENCES, COMBINED WITH
A SET OF TRANSFORMATIONAL RULES WHICH,lWHEN APPLIED TO
"THE SENTENCES DERIVED 8Y THE. PHRASE STRUCTURE RULES, ADD
!
fb, SUBTRACT FROM, OR MODIFY THE ORDER WITHIN THEM, OR
_éqMBsNE THEM 1IN COMPLEX wAY S, "
NITHOUT EXCEPTION, ALL THE GRAMMARS SHARE SOMETHING  IN
COMMON WHICH DISQUALIFIES THEM AS VtABLE PEDAGOGICAL
GRAMMARS. ALL OF THEM PROV I DE RULES THAT DESCRIBE EITHER

WHAT HAS ALREADY BEEN UTTERtb _OR ELSE, A MORE ABSTRACT

DEEP STRUCTURING OF WHAT HAS BEEN UTTERED, RATHER THAN




HOW TO GET THERE FROM THE LEVEL OF PERCEPTIVE LOGIG.
THERE 1S SOMETHING VERY DIRECTLY INFLUENCING VERSAL
BEHAVIOR WHICGH LIES EVEN DEEPCR THARN DEEP STRUCTURE.
AND NOT OME OF THE SEVEN GRAYMARS OFFERS ALL THE INFOR-
4ATION REGARDING HOW TO ENCODE MESSAGES BY RELATING THE
REAL AND LINGUISTIC ORDERS IN SOME PRINCIPLED WAY..
CONSIDER THE USAGE OF TWO VERY COMMON VERBS IN ENGLISH,
"ecoug" Anp "GOM", IN THE FOLLOWING SITUATION. SOMEONE
KNOGKS AT YOUR DOOR. YOU ARE STANDING IN YOUR KITCHEN
SPEAKING TO A FRIEND. You START FOR fHE DOCR WHEN YOUR
FRIEND ASKS, "Wuere ARE vou GOING?"  AND YOU TELL HIM,
Wil GOING TO ANSWER THE poor." BUT BEFORE YOU CAN GET
10 THE DOOR, THE CALLER KNOCKS A SECOND TIME. YOU SHOUT,
"JusT A SECOND, |'m cominc.” IN ONE INSTANCE, MOVEMENT
FROM THE KITCHEN WAS ENCODED As "eoinc", YET IN ANOTHER
INSTANCE, THE SAME REALITY WAS ENCODED AS "eoutng". Heow
DO YGU KNOW WHETHER YQOU ARE COMING OR GOING f M ENGLISH?
THE CHOIGE EVIDENTLY 1S NOT A LINGUISTIC ONE,-BUT i's
RELATED TO A REFERENTIAL SYSTEM BURIED WITHIN THE INTUI=
TION OF THE NATI{VE ENéLlSH SPEAKER., How DEEPLY 1S IT
BURIED? SO DEEPLY THAT CHANCES ARE GREAT THAT [T wWOULD
TAKE SOME AMOUNT OF ANALYS!S TO REVEAL IT, AND A BIT OF
TRAINING TO MAKE A NATIVE AWARE OF IT ON A CONSCIOUS
LEVEL. YET NATIVE ZNGL1SH SPEAKERS NEVER PURPOSEFULLY
RESPOND TO A KNOCK AT THE DOOR BY sHouTing, "t'u coine',

NOR WOULD ONE ANSWER H1s FRIEND'S quEsTion, "WHERE ARE

;
I
"
b
i
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vou cotwe?" wite, "1'w coving TO THE boor."

o S WHATEVER 1T I's THAT DIREGTS THE ENGLISH SPEAKER TO EN-
CoDE THE MESSAGES "coming" anp "soine" s NOT THE SAME
DEVICE THAT DIRECTS THE AVERAGE SPANISH SPEAKING PERSON.
LF THE LATTER WERE TO OBEY WHAT SIGNALS HE CETS FROM His
OWN REFERENTIAL SYSTEM AND TRANSFER THEM TO ENGLISH, HE
WOULD BE DIRECTEB 1o REsPonD, "I'm coing", To THE cALLER's
SECOND KNOCK ‘AT THE DOOR. FROM THE ENGLISH SPEAKER'S
POINT OF VIEW, THIS MESSAGE DOES NOT ERCODE THE REAL {TY
AS HE SEES 1T. THE MESSAGE 1S SOMEHOW INAPPROPRATE.
| NONE OF THE ABOVE GRAMMARS CAN OFFER THE ESL TEAGHER
OR TEXTBOOK DESIGNER ¥MUCH PEDAGOGIC ASSISTANGE IN RES-
PONDING TO THE QUERY,"How 0O YOU TEAGH A FOREIGNER THE

USE OF 'come! AND T60' N EnelLtsH?" EVEN THE TRANSFORMA-

¢ ;
TiONAL~GENERATIVE MODEL, WHICH EXPLAINS SURFACE STRUCTURES

- i

IN TERMS OF MORE ABSTRACT LINGUISTIC STRUCTURES, FAILS TO

INCLUDE THE IMPORTANT DIMENSION OF LANGUAGE BEHAVIOR

LYING AT THE REFERENTIAL, or "reaL" vever.

———

AS 1T HAS BEEM PROPOSED, TQE TRANSFORMAT IONAL MODEL
OF LINGUISTIC COMPETEMCE 15 A SENTENCE-GENERATING MECHAN-
1 SM wale IN PRINCIPLE 15 AELE TO PRODUCE ALL AND ONLY
i THE GRAMMATICAL SENTENCES OF A LANGUAGE, THE WMODEL IS
FURTHER DEFINED AS HKAVING INTRICATE AND ABSTRACT RULES
WHICH MANIPULATE STRUCTURES RELATED ONLY N A REMOTE wWAY
TO PHYSICAL FACT BY A LONG CHAIN OF INTERPRETATIVE RULES.

THE wODEL FURTHERMORE ENCAPSULATES LANGUAGE IN AN ETHNO-

R G




LOGICAL VACUUM, PERMITTING NO RELATIONSH{P AT ALL BE~-

TWEEN GRAMMATICALITY AND MEANING, IN ADDITION, THE PSY—

P

CHOLOGICAL PRINCIPLES OF GENERALIZATION AND DIiSCRIMINAS
|

TION WHICH SEEM TO UNDERLY MUCH OF HUMAN BEHAVIOR ARE

SEEN A3 NOT APPLICABLE TO THE STRUCTURES MANFPULATED AND

THE PRINCIPLES APPLICABLE IN THE TRANSFORMATI!ONAL MODEL.,

'SITQATtONAg CONTExf,vDR UNIVERSE OF DISCOURSE, T0O, HAS
NO BEARING -ON WHAT IS SAID. THIs BY CHOMSKY'S OWN AD-
stsidﬁ-(1§66, 46 AND 47) AND-(1957, 15 ).

IN EFFECT, TH:_TéAnsroamAtuoﬁAﬁ MODEL wouLD HAVE HUMANS
PROGRAmﬁED MUCH AS COMPUTERS ARE PROGRAMMED TO SPOUT ONLY
AND ALL THtrGRAMMATICAL SENTENCES OF A LANGUAGE AT RANDOM
AND WITHOUT THE PROVERBIAL "RHYME OR REASON". [N THE
SENSE OF BEING INCOMPLETE WHICH THE.WORD "oeFECTIVE" DE-
séalses;'THE THANSFORMATtONAL MODEL 1S, INDEED, DEFECTIVE.
AT LEAST FOR PEDAGOGIC éunposas. AND fNASMUCH—AS.PEDAGOG!C
'PRINCIPVLES,V OR, TEACHING STRATEGIES DERIVE FROM WHATEVER.
THEORET1CAL FRAMEWORK OF LANGUAGE iS‘ADVANCéﬁ AND‘AQCEPTFD,

A STRATEGY BUILT UPON'A 'DEFECTIVE PHILOSOPHY 18 BOUND TO

EXHIBIT SIMILAR DEFECTS AS A MATTER OF CONSEQUENCE.
VAUDKMAN {1966, 109) RELATES SOME {NFORMATION ABOUT
.THEORET1CAL MODELS WHICH 1S INTERESTING TO GONSIDER .WITH

RESPECT TO THE TRANSFORMATIONAL MODEL.
A THEORY IS CONSTRUCTED ON THE BASIS OF
OBSERVED PHENOMENA IN A CERTAIN DOMAIN
OF NATURE. |TS ADEQUACY DEPENDS MAINLY .

- ON HOW ECONOMICALLY . IT DEALS WITH THESE
PHENOMENA AND HOW ACCURATELY IT CAN -PRE~-




DICT NEW PHENOMENA., THE THEOGRY NEED

NOT BEAR ANY SUPERFICIAL OR 0BVIDUS

RELATION TO THE DATA IT ENDEAVORS TO

EXPLAIN, : '
IN EFFECT, THE TEST OF THE MOST ACCEPTABLE MODEL 1§ WHE=-
THER OR NOT 1T ECONOMICALLY AND COMPLETELY bssoalees A
PARTICULAR PHENOZENON AND ITS ASILITY TO PREDICT NEW,
RELATED PHENOMENA; THAT 1TS OUTPUT PARALLELS THé.REALITYV
T SELKS 7O DESCRIBE, NOT THAT ITS FUNCTION I35 IDENT I CAL
TO THE FUNCTION OF THE ORIGINAL BEAL!TY. So, THE ATcu|c 
THEORY DESCRIBES THE STRUCTURE AND PROPERTIES OF ATOMS
AND ALLOWS CLASSIFICATION OF As YET UNDISCOVERED s5UB-
sfhwczs. YET THE ATOMIC THEORY WAS POSTULATiD.BEFORE
ATOMS COULD BE SEEN,

THE TRANSFORMATIONAL YODEL BOES NOT DEAL WITH A VERY
REAL PROPERTY OF HUMAN LANGUAGE BEHAVIOR, THE FACT THAT
LANGUAGE 1S PURPOSEFUL, AND DOES NOT EXIST APART FROM THE
NEED TO USE 1T, PERHAPS THAT 1S WHY THE MODEL 1§ NOT AN
INTUITIVELY SATISFYING ONE,

OLLER {1970, 53) CITES VATHEWS AS HAVING CALCULATED
THAT A COMPUTER PROGRAM IMPLEVENTING THE RULES OF A GEN-~
ERATIVE GRAMMAR OF ENGLlsH SET TO RUN AT RANDOQ COuULD
TAKE UP T0 SEVERAL MILLION YEARS Tb PRODUCE A PARTICULAR
INGLISH SENTENCE OF TWENTY WORDS OR LESS. SO couLD A
RUMAN BEING, NO DOUBT, IF ALL THAT 2O0VERNED THE PRODUC-
TION OF HIS UTTZRANCES WERE A COMPUTER PROGRAY. BUT THE
RESULT WOULD BE SOMETHING LESS THAN COMMUNICATION. THE

INSISTENCE ON DEALING WITH LANGUAGE ON THE {_EVEL TRANS-

g
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FORMAT IONAL GRAMMAR DOES HAMDICAPS |T SEYOND USEFULNESS 48
A PEDAGOGICAL QODEL. THE BODEL MUST BE E£XPANDED TO 8E
VALUABLE A5 A EEDAGOGJC YOOL FOR TEACHERS AND OTHER DE-
S1GNERS OF {HSTRUCTIONAL PRODUCTS IH C3L. /Bv THE AD=~
MISSION OF THE TRANSFORMATIONALISTS THEYSELVES, IN ITS
PRESENT FORM THE MODEL CANNOT SE USED TO TEACH A LANGUAGE.
S0, 1F¥ ESL INSTRUCTORS HOPE TO DEVELOP IN THEIR STUDENTS
THE SAME CAPACITY TO COMMUNICATE IN ENGLISH AS NATIVES
HAVE, THEY MUST HAVE A MODEL 70O Dségno ON WHICH ACCOUNTS
FOR ALL LANGUAGE BEHAVIOR, ESPECIALLY WHAT THERE 1S OF IT
ON THE INTUITED LEVEL. ANY OTHER MODEL 1S STERILE,

SOME THINGS HAVE ALREADY BEEN SAID ABOUT MODELS OF
LANGUAGE AND THEIR NEED TO COWMPREHENSIVELY DISPLAY THE

PROPERTIES OF TH

in

PHENOMEINA THEY ALLEGEDLY DESCRIBE,
WiTHOUT NECESSARILY DUPLICATING THE EXACT FUNCTION OF THE
MECHANISM THAT ORICINALLY PRODUCES THE PHENOMENA. THE

SAME MUST BE DEMANDED OF A PCDAGOGIC GRAMMAR. WHATEVER

ANALYSIS iS5 GIVEN THE LANGUAGE [N QUESTION, 1TS PROPERTIES

MUST BE, AS CLOSELY As POSSIBLE,INDICATIVE OF THE LINGUIS~

TIC CAPABILITIES OF NATIVE SPEAKERS. AT THE PRESENT TIME
SUCH PROPZRTIES UNDERLYING GNE'S USE OF LANGUAGE, SUCH AS
THE REFERENTIAL SYSTEMS DIRECTING AN ENGLISH SPEAKER'S
USE OF THf VERBS "comiINng” anD "eoine", ARE STILL ONLY
ABLE TO BE DISCOVERED BY OBSERVING THE VERY SAME BEHAVIOR
WHICH THEY SEEK TO EXPLAIN. BuT, REGARDLESS OF THIS

LIMITATION AND THE NECESSARILY CIRCULAR PATH OF THE ANALY-




AL

Sts, tF A MODEL COF A REFERENTIAL SYSTEM ADEQUATELY EX-

PLLAINS THE WAY SPEAKERS OF A LLANGUAGE ENCODE AND DECODE.
HMESSAGESy; AND CAN bO PT IN OPERATIONAL TERHMS, T MAY Bé
TAUGHT‘STQDENTS OF A LéNGUAéE, AND MAY ENDOW THEM WITH
THE SAME CAPACITY HNATIVE SPEAKERS DEMONSTRATE IN COy=-

HMUNICATING SUCCESSFULLY iN THEIR LLANGUAGE.

PRAGMATICS REVISITED

COMMUNICATION |8 INDEED A DIFFICULT BEHAVIOR TO DE-

SCRIBE, BUT THERE ARE SOME FACTS ABOUT IT THAT CAN BE

OBSERVED, AND THEREFORE TAUGHT.
A MESSAGE Wil NOT USUALLY BE ENCODED WHICH VIOLATES

WHAT THE SPEAKER PERCEIVES AS BEING POSSIBLE ON THE LEVFL

o; REALITY. NO ONE WILL SPEAK OF SOMETHING AS BEING
RbUND AND SQUARE AT THE SAME TIME IF THE OBJECT IS NOT
CONCEIVED OF AS BtJNG»BOTﬁ AT THE SAME TIME, UNIESS SOME
SPECIAL PURPOSE |S INTENDED IN A DFELIBERATE DISTORTION
OF A REAL PROPERTY OF THAT OBJECT. SPECIAL EFFECTS,

IN FACT, ARE ACHIEVED BY VIOLATING WHAT PERCEPTION INDI~—

CATES 1S TRUE OR FALSE. MESSAGES WHICH INTENTIONALLY

VIGLATE THE LANGUAGE‘S PEYCHOLOGICAL CONSTRAINTS, SUCH

as "THE BRiICK ELAPSED™ ARE DEVIANT, BECAUSE NO POSSISLE
CONCEPTUAL REALITY OBEYS THAT DESCRIPTION OF SRICKS.,
PERCEPTIVE 1.OGIC DETERMINES WHICH PROPERTIES ARE PO~

TENTIALLY ENCODABLE AND IN WHAT RELATIONSHIPS. THE cON-

DITIONS AND LIMITATIONS ILPOSED ON ONE'S CONFRONTATION

WITH REALITY MUST TRANSFER INTO AND OVERLAY NORMAL LAH=

10




OWN PECULIAR COLORATION.-. THAT 15 WHY, N THE FORMER EX-

GUAGE USE -IN ORDER TO FAITHFULLY COMMUNICATE THE RELA~

~-TIONSHIPS AND PRDPERTIES WHICH PERCEPT!ON INDICATES ARE

' . 1
REAL. JT MIGHT BE SAiD, THEN, THAT LANGUAGE BEHAVIOR HAS

A CAUSATIVE AND DIRECT RELATIONSHIP WITH ESTABL I SHED

FRAMEWORKS OF PERCEPTION. AND THERE SEEMS TO BE AN INTER-
PLAY_BﬁTWEEN LANGUAGE AND REALITY, SUCH THAT LANGUAGE IS

INNATE AND UNIVERSAL, IN A VERY TRUE SENSE, ON A VERY

"BASIC LEVEL, IN THAT ALL HUMANS HAVE ESSENTIALLY THE SAME

POTENTIAL TO PERCEIVE REAL!TY. - BUT THERE 18 ALSO A LEVEL

AT WHICH ABSOLUTE LINGUISTIC UNIVERSALITY CEASES TGO EX1S8T.

- THIS LEVEL 1S ALSO A NON-LINGUISTIC ONE.

THE CULTURAL COLORATION PHENOMENON

"AS A RESULT OF THRIVING WITHIN A CULTURE, LANGUAGES

- Acqu:ac A GCULTURAL COLORATION, AND AN IDENTIFIABLE COG-~

NITIVE FRAMEWORK OF THEIR OWN..:WHICHEVER ANTECEDED THE

OTHER, THE CULTURAL NOPM, OR THE LANGUAGE REALLY: IS NOT

AS IMPORTANT AS THE REALIZATION THAT SPEAKEPS CF DIF=-

FERENT LANGUAGES MAY ﬁTTRIBUTE DIFFERENT POTENTIAL AND
PROPERTIES TO SIMILAR REALITIES, AND MAY ARRANGE THEIR

PERCEPTION OF RELATIONSHIPS OF REALITIES AGAIN WITH THEIR

AMPLE 1N WHICH AN ENGLISH AND SPANISH SPEAKER'S CONCEPTS

. OF COMING AND GOING WERE COMPARED, MOVEMENT TOWARDS . THE

DOOR COULD REFLECT TWO DiFFERENT REFERENTIAL SYSTEMS

WITHOUT DISTORTING THE SAME FACT.

11



WiTHOUT COMPREHRENDING ?95 soc|oisvcHoLoG;cAL ASPECTS
OF A CULTURE IT BECOMES DIFFICULT TO ANALYZE AND TEACH
THE SYMBOLIC LABELING SYSTEM WHICH TS spchaés USE TO
COMIMUNICATE. A FIRST STEP, THEN, MUST BZ TO DISCOVER THE
NETWORK OF CONNECTIONS aETWEEﬁ THE TWO ORDERS, THE LIN=-
QUISTIC AND THE REAL, SO IT CAN BE SEEN WHAT SIGNALS OR
CUES MIGHT LIE IN THE REAL ORDER AND THEIR CONSEQUENCES
FOR COMMUNICATION.

T t8 NROT A NOVEL OR EVEN éURPRISING FACT THAT DIF=-
FERENT CULTURES MAY ASSIGN TO THE SAME REALITY DIFFERENT
ORGANIZATIONAL POSSIBILITIES., |IT IS SURPRISING THAT
THERE ARE SOME MATERIALS BASED ON THE WMISCONCEPTION THAT
LANGUAGES DO NOT, IN FACT, DO THIS VERY OFTEN, AND, AS
1T WiLL BE DEMONSTEATED, IN PREDICTABLE WAYS WHICH CAN
AND SHOULD BE TAUGHT, INASHMUCH AS THEY ARE PART OF A
NATIVE'Ss INTRINSIC LINGUlgTiC CAPACITY. IT's ALSO (HN=
TERESTING TO HYPOTHESIZE ALONG THESE LINES ON WHETHER
THE-PSVCHOLOGICAL HMECHANISUS OF DISCRIMINATION AND GEN=
ERALIZATION FOR WHICH TRANSFORMATIONALISTS HAVE DENIED
A PLACE IN LANGUAGE BEHAVIOR, DO NOT CONTRIBUTE TO
LEARNING THE CULTURAL PATTERNS OF PERCEPTION AND VERBAL
BERAVIOR.  BUT, AGAIN, THESE LIE ON A LEVEL OF BEHAVIOR
WHICH IS DEEPER THAN THE LOWEST THE TRANSFORWATIONALISTS
ARE WILLING Tb GO. |

ON™ ANY ACCOUNT, THE IMPLS-CATION FOR TEACKING 15 THAT

WHERE THERE 1S CONCORDANCE 1N THE PATTERNS OF CONCEP-

12




TUALIZATION OF ONE CULTURE's LANGU#GE WITH THOSE OF AN=
6TuER CULTURE, AND WHEN RULES MAY BE DISCOVERED (OR
MODELS BUILT) WHICH ACCURATELY DESCRIBE THE WAY THE

PHY S1CAL AND LINGUISTIC ORDERS ARE INTERCONNECTED, IT
MAY BE ADVANTAGEOUS TO USE TH1S INFORMATION AS A POINT
oF bEPARTuRE IN TEACHING. BY TEACHING THE UNDERLYING
CONCEPTUAL FRAMEWORK OF A LANGUAGE ONE. IS TEACHING THE
VERY. ESSENTIAL CUING SYSTEM BY WH[cHJREALJT#_Is TRANS-

. FORMED INTO LANGUAGE.
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CHAPTER 1

PRECODING ACTIVITY~~A NEGLECTED ESSENTIAL

WHAT 1S ABOUT TO BE PROPOSED 1S A GREAT, BUT NECES-
SARY DEFPARTURE FROM STANDARD APPROACHES TO LANGUAGE [N-
STRUCTION. T WiILL ACCOUNT FOR THE FACTS WHICH HAVE
BEEK DISCUSSED IN THE PAST SEVERAL PAGES. ONE OF THESE
1§ THE FACT THAT LANGUAGES DO NOT FUNCTION IN ETHNQLOG{=-
CAL VACUUMS, MEANING THEY DO NOT EX!ST APART FROM THE
NEED TO USE THEM—IN COMMUNICATION. HKOREOVER, WHAT LAN-
GUAGE COMSMUNICATES BEARS A DIRECT RELATIONSHIP TO THE
LIKGULISTIC DECISIONS SPEAKERS MUST MAKE (N THE ENCODING
AND DECODING PROCESSES, ALSO, THERE ARE OFTEN [DENTIFI-

ABLE CUES5 WHICH DETERMINE THE FORM BY WHICH REALITY wWiLL

BE MANIFESTED LINGUISTICALLY. THESE PRINCIPLES WHICH

- ; DEFINE THE MESHING OF THE LINGUISTIC AND REAL ORDERS
ARE WHAT MUSBT BE SOUGHT AFTER AND TAUGHT, IF THE LEARNER

I8 TO ACQUIRE A DEPENDASLE LIHGUISTIC COMPETENCE StM=-

ILAR TO WHAT THE HATIVE HAS.

PRECODING ACTIVITY DZFINED

THE CONCEPTUAL BEHAVIOR THAT WILL BE AN IMPORTANT
CONSIDERATION IN THE REST OF THIS WORK WILL BE REFERRED

TO AS PRECODING ACTIVITY OR BEHAVICR [INDICATING THAT IT

OCCURS BEFORE THE ENCODFNG FPROCESSES., PRECODING ACTIVITY
LIES ON AN EVEN DEEPER LEVEL OF THE COMMUNICATIVE PRO-

CESS5 THAN DEEP STRUCTURE, AND 1S5 CAUSATIVELY RELATED TO

~

\
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THE FORM OF SURFACE STRUCTURES. ON THE PRECOD!NG'LEVEL

ARE IMPORTANT NON-LINGUISTIC FACTORS WHICH HAVE TO BE
lﬂcORPQRAfED IN_THE'DES!GN OF A PEDAGOGICAL GRAMMAR,

A PEDAGOGICAL MODEL MUST INCORPORATE THE PRECODING
INFORMATION AS WELL A5 THE FORMS USED 7O ENCODE A MESSAGE.
NOTE THE IMPORTANT DISTINCTION THAT 1S BEING MADE AT

THIS POINT. THE FORMS USED TODELIVER THE MESSAGE ARE

'DISTENCT FROM THE MESSAGE JTSELF;

THE'FOLLOWtNG INFORMATION AND DIAGRAMS ARE TAKEN FROM
A DOCTORAL THESIS BY HUBERT MOLINA;-waiTTEN AT UCLA N

1970. THE INFORMATION. CONTA{NED THEREIN 1S CRiTICAL

TO0 THIS WORK, 1IN ITS IDENTIFICATION OF THE MESHING OF

Paécooiue AND ENCODING BEMAVIOR, AS WELL AS IN ITS DIs~

-CUSSION OF THE IMPO'RTANCE OF PRECODING BEHAVIOR [N RE=-

'}LA?:ON T0 ENCODING BEHAVIOR .

“BELow, !N THE FIRST DIAGRAM, IS THE PEDAGOGICAL MODEL

"THAT MAKES EXPLIC!T THE MESHING OF PRECODING INFORMATION |

WITH THE FORMS FROM THE SPANISH LANGUAGE SYSTEM TO ACCOUNT
FOR THE FOLLOWING [SENTENCE] H

)
LA com:oA ES EN LA COCiNA.

THE SECOND D!AGRAM REF‘RESENTS THE F'OLLOWING SENTENCE }

LA MESA EST{ EN LA COCINA,
IN STEP (10) THE OPTIONS USED BY A SPEAKER OF SPAN!SH
ARE INDICATED BY A BROKEN LINE. THE OPTIONS INDICATED BY
de:o LINES ILLUSTRATE THE OPTIONS AVAILABLE BUT NOT USED

BY THE SPEAKER.




10,

T

Sters (1-6), THEN, REPRESERT THE COMPONENTS OF THE

MESSAGE SENT BY A SPEAKER OF SpPANIsH, STErs (7~10) rE-

PRESENT THE SYNTACTIC CONSEQUENGCES OF SUCH CHOICES. THus

sTePs {1-10) REPRESENT 20TH THE PREGODING AND FORMAL [ H-

FORMATION NER TO PRODUCE THE SENTENCE

NEEDED BY A LEAR

UNDER CONSIDERATION.
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THE MESHING COF PRECODINS AND ENCODING BEHAVIOR

IT HAS BEEN DEWMONSTRATED THAT PRIOR TO ENCODING

Pt Y

LA MESA ESTA EN LA COCINA THE SPEAKER OBSERVES REALITY

AND HWAKES CERTAIN DECISIONS WH!CH'WSEN PROPERLY CORRE-

CLATED WITH THE GRAMMATICAL FEATURES OF THE LANGUAGE @AKE

ENCODING POSSIBLE. THE STEPS ARE PRESENTED I[N THE FOL-
LOWING DIAGRAM. WHEN THE PRECODING STEPS RESULT IN A
DIRECT G&AMMAT}CAL CONSEQUENCE, THE PRECODING AND EN=
CODING STEPS ~ARE ON THE SAME LINE. TH!S 1s NOT TO BE
TAKEN AS A CLAIM THAT A SPEAKER FOLLOWS THIS PRECISE
ORDER TO PRODUGE THE SENTtNCE, FOR SOME OF THESE CHOICES

ARE PROBABLY SIMULTANEOUS.,

—

PRECOD!I NG ENCORING

et e i e

NHAT THE SPEAKER ORBSERVES
AND REACTS 7O 1S OUTLINEDGS

1,2. BoTH f(',?P AND

AS ENTITIES
3,4, AND FURTHER THAT
AND Féw? ARE

BOTH INANIMATE.,
| B3
5,6. ﬁﬁ% ANDEE AN HAVE

THE MAXIMUM POTENTI!AL

OF BEI{NG DE£CODED AsS
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PrREcCOD ING

SELECTING. « o 4 & o« & o« 7,8,

9,10. IN BOTH CASES THE

ENTITIES ARE SN~

ENCODING

MESA AND COCEINA FROM

FTHE LEXICON,-

QULAR IN NUMBER. .  11,12.WHICH SIGNAL THE USE OF

13,14,CQQM0N récus HAS BEEN
| INITIATED ON Tﬁérde_
ENTITIES WHICH ARE 70

'EE'THt suédﬁdr OF DIg=

' COURSE, AND SIGNALS TO

. THE HEARER TO MAINTAIN

COMMON FOCUS ON THESE

# surrix, MesA & cocina O

TWO ENTITIES..._. . 15,16.8Y SELECTING THE APPROP~

17,18,

19

RIATE ALLOMORPH OF THE
DEFINITE ARTICLE lﬁ BOTH
cASES L~/t-
AND-FOLLOWING THE ARBI=
TRARY CONVENTIONS OF THE
LANQUAGE, MATCHES THE
TERM | NAL PHONEMEs_br THE
TWO DETERMINERS WITH THAT
OF THE TWO HEAD Nouué.

LA MESA/LA cocina,




et o=

19, OBSERVES THE SPECIAL.

LOGATIVE RELATIONSHIP

BETWEEN THE ENTITY

(MESA) AND SHAPED

SPACE (COCINA). + . . 20,  AND ENCODES THE RELA=
TIONSHIP BY SELECTING
THE RELATOR EN.

21. COMBINES THE NECESSARY
CONCOMITANT rAc%oas
(ENTITY, SHAPED spACE,
LOCATIVE, MAIRNTENANCE
OF COMMON FOCUS) As
THE CUES TO SELECT FROW

THE VERBAL OPTIONS (SER,

ESTAR, HABER) THE FORM
REQUIRED TO MEET THESE
CONDITIONS, + + o+ . o 22, AND SELECTS THE VERB

STAR.

STEM EST- OF

m

!

. 23. SINCE THE ENTITY I8
SINGULAR, THE SYSTEM
REQU:Rés THAT THE VERB
BE SINGULAR IN FORM ALSO,
24, WHAT 1S CBSERVED AND
THE SPEECH ACT ARE
VIRTUALLY SIMULTANEOUS 2K, AND AS A RESULT THE

TENSE REQUIRED IS PRESENT.

R R G

20




26.

30, .

PREGCODING

THE suBJECT OF
DISCOURSE (MESA)
1§ BEING TALKED _

ABOUT AND. o ., o . - 27.

28 L

29.

" DECIDES ON THE PRIORITY

OF INFORMATION. . 3.

32,

33,

21

Encopninag

THEREFORE, THE VERB FORM
MUST BE TH!RD PERSON.
AND SINCE THE UTTERANCE

IS A SIMPLE STATEMENT

OF FACT AND CONTAINS

ONLY ONE VERSB THE "INDIG-
ATiVE MODE 1S USED.

AND SINCE THE VERB FORM
is PHONOLdGICALLv FRREG=
ULAR, ‘T RéQUIREB'A.
STREss'ov;R THE  FINAL

o+

MORPHEME: ESTA.

" PLACES THE SUBJECT OF

DISCOURSE FIRST IN THE.
SENTENCE: LA MESA.
AND BEFORE THE VERB?

P S .
ESTA: LA MESA ESTA.

AND FOLLOWING THE ARSI~

TRARY CONVENT!ONS OF THE

"LANGUAGE, PLACES THE LO~




A

3

RECODING Enconing

L

CATIVE RELATOR EN BE~
TWEEN YHE VERB AND NOUN
PHRASE LA MESA ESTA EN

LA COCINA,

P . A s il

THE [MPORTANCE OF PRECODING ACTIVITY

THE THIRTY~THREE OPERATIONS DESCRIBED ABOVE DO NOT IN-
CLUDE ALL THAT MUSsT BE CONSIDERED 1IN AN E%HAuéTIVE TASK
ANALYSIS OF WHAT THE SPEAKER MUST GO THROUGH TO ENCODE
THE MESSAGE, NOTHJNG-HAS BEEN SAID ABOUT THE ORDER OF
WORDS WITHIN THE TWO NOUN pHRASEé, THE ALLOPHONES OF THE
PHONEMES THAT MUST BE SELECTED, NOR THE INTONATION CONTOUR
TO BE USED IN SENDING THE MESSAGE, IN THE MODEL SENTENCE

- L4
L WMESA ESTA En LA cOCIN TEN OF THE POSSIBLE TWENTY=

THREE SPANISH PHUNEMES ARE USED, AND, CONSEQUENTLY, TEN
DECISIONS CONCERNING THE APPROPRIATE ALLOPQONE MUST BE
MADE. WHEN ALL OF THESE DECISIONS ARE ADDED TO THE
THIRTY~-THREE, THE TOTAL NUMBER OF DEGC1S5)0NS AND OPERA~
TIOHS 15 SfGNlFICAHTL{ INCREASED., E?HE INVENTCRY OF DE=~
CISIONS WHICH IS PRESENTED TO ACCOUNT FOR THE PRECODING
AND ENCODING DECISIGNS WiH!ICH THE SPANISH SPEAKER INTUL ~
CTIVELY MAKES, AND WHICH THE ENGLISH SPEAKING LEARNER OF
SPANISH MUST LEARN TO MAKE PRESENTS AN IMPRESSIVE LIST
OF THINGS WHICH HAVE TO BE MASTERED BY THE LEARNER. IT

IS INTERESTING TO NOTE THAT THE ELEMENT "wrsa'BELONGS TO

22




A SET WITH DIFFERENT PROPERTIES. THAN THE ELEMENT Coumsoal
AND CONSEQUENTLY SIGNALS A MODIFICATION I'N THE ENCODED
. 1
p It " : :
MESSAGE.IN THE_USE oF "esTaARr™ AND "SER RESPECTIYELY A3 IN
LA MESA E5TA EN LA COCINA,
LA couspa €5 En LA COCINA,

WHICH Ig A MINIMAL_CHOICE THE NON—NATIVE MUST COME TO

RECOGNIZE-AMD'MAKE IF HE IS TO ENCODE CORRECTLY IN SPANISH.

BUT BEFORE THAT CAN HAPPEN HE MUST LEARN WHAT CUEs- THE
SPANIARD TO MAKE THE CORRECT CHO CE. - THAT DECISION 1S
NOT A LINGUISTIC ONE. 1T IS IN THE PRECODING BEHAVIOR
OF THE SPAN:ARD, AND MUST BE ACGQUIRED BY THE.nONeNATIVE
THROUGH DELIBERATE INSIRUCTION{] |

IT ts EXTREMELY IMPORTANT THAT PRACTICALLY HALF oFf
THE DECISIONS THAT MUST BE MADE ARE ON THE PRECODING

LEVEL AND ALL OF THESE DECISIONS HAVE A DIRECT BEAR!NG

- ON THE FORMAL FEATURES OF THE LANGUAGE TO BE USED IN THE

ENCODING CF MEANINGFUL MESSAGES. IF A VERY SIMPLE -SEN=
;TENCE GF THE TYPE OF THIS MODEL SENTENCE HAS THIS LARGE .A
NUMBER OF DECISIONS THAT MUST BE MADE DEALING WITH OB~
JECTIVE REALITY AND IT;»OBSERVATION, THEN, IT MUST s8E Of=
.VIOUSLY CONCLUDED THAT WITH MORE COMPLICATED MESSAGES A
.‘COMPARABLE DICHOTOMY WILL EXIST, AND NO SATISFACTORY DE= .
- S51GN OF A PEDAGOGICAL GRAMMAR CAN - BE CREATED WITHOUT A
 'MUCH MORE PRECISE DEFINITION OF WHAT LINGUISTICS AND

_THE ORGANIZATION OF REALITY EACH CONTRIBUTE TO ENCODING

A MEANINGFUL MESSAGE.
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vo . JUDGEING BY THE:STAGGERINé_AuouQT OF PSYCHOLOG!CAL
AND SOCIOLOGICAL INFORMATION USED BY A NATIVE SPEAKER TO
SPEAK IN A LANGUAGE, T BECOMES APPARENT THAT A PEDA~
GOGICAL GRAMMAR CANNOT PRESENT ALL SUCH INFORMATION TO
A LEARNER. EBUT 1T MUST ATTEMPT TO PRESENT AS MUCH OF
IT AS CAN BE DESCRIBED ECONOMICALLY :AND USED BY THE .NON=
NATIVE IN LEARNING THE SECOND LANGQAGE{‘

THE ABOVE EXAMPLES ARE ONLY I(LLUSTRATIVE OF THE HUM=~
EROUS SITUATIONS THAT DEMAND DECISIONS ON THE PREGODING
LEVEL THAT HAVE NOTHING TO DO WITH FORMAL LINGUISTICS.
AS HAEe BEEN DISGUSSED IN AN EARLIER CGHAPTER ?ORMAL
GRAMMARS DESCRIBE THE DISTRIBUTION OF FORMS AFTER UT~
TERANCES HAVE BEEN ancooséi AND TRANSFORMATIONAL GRAN-~
MAR THROUGH FEATURES DEALS IN A‘VEHY LIMITED WAY WITH
PRECODING INFORMATION. THE EXAMPLES TREATED ABOVE -ARE
[LLUSTRATIVE OF INFORMATION GRITICAL TO A SPEAKER, FOR
IT INFORMS THE LEARNER OF THE BASIS ON WHICH TO SELECT
FORMS. |T LOGICALLY FOLLOWS THAT A PEDAGOGICAL GRAMMAR
#UST INCLUDE AT LEAST A PARTIAL DESCRIPTION OF HOW THE

i
CULTURE STRUCTURES REALITY. THE SPEZAKER MUST BE ABLE TO
APPROPRIATELY RESPOND TO GUES AND MUST BE ABLE TO MAKE
USE OF THE FORMAL OPTIONS OF THE LANGUAGE TO ACHIEVE THE
DESIRED RESULTS. AWARENESS OF THIS LEARNING REQU I REMENT
Léo FOFF AND BULL TO SAY THE FOLLOWING (19&8, 4)ﬁ
THINKING LIKE A FOREIGNER IS NOT

MERELY BEING ABLE TO MANIPULATE
THE ELEMENTS OF HIS LANGUAGE AC-

24



CORDING TO HI & CONVENTIONS; IT
1S SOMETHING MUCH MORE COMPLEX. = o
IT 18, IN SHORT, BECOMING A FOR=-
EIGNER, ASSUMING H1S CULTURAL
TRADITIONS, HIS CONDITIONING AND
REACTING ACCORDING TO HIS TABOOS
AND INHIBITIONS,
IT MUST BE CONCLUDED THAT A'PERSONATTEMPTING TO LEARN
THE'LANGUAGE MUST BE INSTRUCTED IN A GREAT MANY SUBTLETIES
OF USAGE. AND THESE RULES OF USAGE. HAVE BEEN [GNORED BY
WHAT CAN BE CONSIDERED THE (SCOPE OF LINGUISTICS, .

FoRr A GRAPHIGC DEMONSTRATION OF WHAT HAS BEEN EXCLUDED
FROM LANGUAGE - INSTRUCT!ON UNTIL NOW, RETURN BRIEFLY TO
-PAGE SIXTEEN AND PLACE YOUR HMAND BELOW THE LINE NUMBERED
(8), eEnTiTLED "SPECIFIC FORM". _ALL THAT REMAINS VISIBLE

ABOVE THIS LINE 1S WHAT IS TRADITIONALLY TAUGHT. ALL

—HLIMAIN!NG. BELOW THE LINE IS WHAT 1S TRADITIONALLY NEGLECTED.
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CHAPTER 111

THE DESIGN CF THE INVESTIGATION

AN INSTRUCTIONAL PRODUGT FOR USE IN TEAGHING CNGLISH=
SPEARING PEOPLE SPANISH IS CURRENTLY AT PRESS. ITs
PHILOSOPHY OF LANGUAGE AND COMMUNICATION |S THOROUGHLY
CONSISTENT WITH THE ONE DISCUSSES AT SOME LENGTH 1IN The
TWQ PREVIOUS CHAPTERS. THAT 1S, IT IS AN ATTEMPT TO AC~
COUNT FOR PRECODING BEHAVIOR OF BOTH THE SPANISH AND
ENGLISH-SPEAKING NATIVE, AND INASMUCH AS ANY TEACHING
STRATEGY 1S A PRODUCT OF [TS UNDERLY NG PHILOSOPHY OF
LANGUAGE INSTRUCTION, THE EXPLANATIONS AND EXERCISES CON-= .

TAINED IN SPAMISH FOR COuMUNICATION: AN EccLECTIC APPROACH

PROVIDE THE {NFORMATION FROM ﬁHICH A MODEL OF 3L -

STRUCTION AND PRODUCT DESIGN ¥IILL BE INDUCED. For A

SUMMARY OF THE COWMPONENTS OF THE PROPCSED MODEL, THE

READER IS REFERRED TO THE CONCLUDING CHAPTER OF THE THESIS,

THE Spaniss ror CommunicATION (SFC) MATERIALS ARE
ORGANIZED INTOD TWO LARGE SETS, COMPLETE DaAtLy LESSON PLANS,
AND SELF—:NSTRucrioNA! HOMEWORK PROGRAMS. BUT THE DATA
IN THAT FORM ARE NOT REVEALING FOR THE_PuéPOSE,OF E X
POSING THEIR UNDERLYING TEACHING STRATEGY. WHAT NEEDED
TO BE OBSERVED WAS THE ENTIRE TREATMENT OF A MUCH SMALLER
SAMPLE OFVL§NGUAGE, TRACED IN ITS PROGRESS THROUGH THE
YEAR (OF THE ENVISIONED THREE WHEN THE MATERIALS ARE

COMPLETED) OF MATERIALS THAT WERE AVAYLABLE IN ORDER TO
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CBSERVE HOW THE SAMPLE WAS TREATED IN TERMS OF EXPLANA=-

THONS AND EXERCISES USED TO TEAGCH IT.

BY SELECTING TWO SUCH SAMPLES, THE coNCEPTS oF "coming"

anD "eorne™ (N SPANsH, AND THE FIVE SPANISH.tQUIVALENTS
or'ﬁfo BE", PATTERNS IN THE TEACHING OF THESE SAMPLES
wsaé OBSERVED AND EXTRACTED FROM SFC FOR ANALYSIS, AND
FOR MAKING SOME USEFUL GENERALIZATIONS ON ADAPTING THE
.SFC TEACHING-STRATEGIES FOR USE IN ESL CLASSES AND TEXTS.
" THE DATA GOMPRISE ABOUT 60 PERCENT or THIS WORK, AND

ALL EXERC!SES AND EXPLANATION TECHNIQUES ARE NOT QNLY

INVENTORIED AND EXEMPLIFIED, BUT ARE EXPLAINED AND RELATED

TO THE ENTIRE !NSTRUCTIONAL TREATMENT GIVEN EACH SAMPLE.
Fon BOTH OF THE SAMPLES DiSCUSSED THE DRILLS AND EXPLANA-
"TIONS APPEAR 1IN THE SAME ORDER AS THEY DO IN THE ACTUAL
SFC MATERITAL. THIS wAs THOUGHT APPROPRIATE SO THAT THE
:‘READER MIGHT APPRECIATE THE ENTIRE PRESENTATION OF EACH
SAMPLE. 1T 1S° ALSO THE HOPE OF THE AUTHOR THAT. SUCH A
'PRESENTATlON WILL EXEMPLIFY THE TEACHING EWATEGY ofF SFC

SO THAT IT MIGHT BE .DUPL ICATED IN ESL MATERTALS FORTH-

COMING. |

TWO SAMPLES WERE SELECTED ON THE BASIS OF THEIR PROXIM"
ITY TO EQUIVALENT SAMPLES IN THE ENGLISH LANGUAGE ON PRIMAS-

RILY A 'PRECODING LEVEL, S0 THAT ANY MODIFICATION IN THE SFC

STRATEGY MIGHT BE I1DENTIFIABLE IN ASSOCIATION WITH PRE=-
CODING "ACTIVITY AS THE VARIABLE, IT WAS THOUGHT THAT

D!FFERENT DEGREES OF SIMILARITY OF r'NGL.ISH AND SPANISH
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OH A PRECODING LEVEL WOULD SIGHAL CHANGES IN THME INSTRUC-
o  TI1ONAL TREATWMENT OF EACH SAMPLE. #HAT WAS ACTUALLY DI S~

COVERED, AND WHAT WILL BE DISCUSSED FULLY IN THE CONCLU=

S1I0HS WAS VERY REVEALING.

.
i
J
i
)
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CHAPTER iV
THE CRUCIAL COMPONENTS OF INSTRUCTIONAL DESIGN

BEFORE Eurénlme THE BODY OF DATA:THAT AccﬁﬁpANY THIS
D!scﬁssaon, THE&E ARE A NUMBER -OF COMMENTS THAT.HiGHT BE
MADE WHICH WILL SURELY LEND SOME UNDERSTANDING OF THE
INSTRUCTIONAL TECHNIQUES AND - THE aAs:c PURPOSE OF THE
DIFFERENT EXERCISES THE READER WILL FIND EXEMPLIFIED IN
UPCOMING PAGES. IT HILL BE SEEN THAT EACH TYPE OF EX~-
HERQISE HAS ITs PURPOSE IN THE ENTIRETY OF THE SFC TEACH~
I NG deGRAM, AND CONSEQUENTLY IN THE MODEL OF tnséucrlow
THAT IS BEiING PROpbssn FOR ESL."

THE Cuz

THE EXERGISES FALL INTO SEVLRAL OBSERVABLE AND DES=
CRIBABLE. CATEGORIES OR GENRES, THE FIRST OF WHICH :s
'RELATED TO - THE CONCEPT OF THE cuz, ON WHICH J.M, THYME

(1966, 33) HAS THE FOLLOWING TO SAY:

AN ANY INSTANCE, THE TEACHER HAS 'TO
JBEE TO IT THAT A NEW RESPONSE 18§ MADE
TO SOME SPECIFIED KIND OF SITUATION,
AND 8O HE MYST DECIDE EXACTLY WHAT
FORM OF RESPONSE HE WANTS AND WHAT
KIND OF S{TUATIJON HAS TO ELICIT 1T,

CONSIDER AN EXAMPLEq

A CHILD MULTIPLIES IN TRYING TO SOLVE A
PROBLEM WHICH 'CALLS FOR DIVISION, AND IS
ToLp, "SURELY BY NOw YOU CAN RECOGNIZE A
unv1snou PROBLEM WHEN YOU SEE ONE9"r '

" BY VIRTUE OF WHAT FEATURE ARE SUCH PRO~
BLEMS TO BE RECOGNIZED? WHAT MAKES THEM
THE KIND OF PROBLEM SiITUATIONS THEY ARE?

E
v
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NOT ALL SUCH PROSLEMS CONTAIN AN
THEIR STATEMENTS THE wORD 'DIviDE'.

NOW, IF THERE WERE SOME SORT OF SIGHAL THE LEARNER MIGHT
LEARN TO IDENTIFY, THEN THE DECISION WOULD BE SIMPLY A
MATTERVOF DIVIDING, wn:cu-:s, IN FACT, A MU CH SINPLER
PROSLEHM,

THE TERM CUE, MUGH AS IN THE THEATRICAL USAGE, s
USED BY THYME fO MEAN A SIGNAL FOR SOME KIND OF A RE-
SPONSE TO BE MADE. A RELIABLE CUE CHARACfééiéES-A St T
UATION FOR THE LEARNER, DEFINES AND bELlMth iT, AND DI S-
TINCTLY AND UNM!STAKEASLY D STINGUISHES (T FROM OTHER,
PERHAPS VERY SIMILAR PROBLEMS WITH OTHER PECULIAR CUES
CF THEYR OWN, A RELIABLE CUE YO THE LEARNER FOR DIVISION
CHARACTERIZES THE DIVISION PROBLEM; AND A REL IABLE CUE
F;R THE USE OF THE SUBJUNGTIVE CHARACTERIZES AN IDENTIF I~
AELE INSTANCE REQUIRING THE SUBJUNCT!VE. IE HE HAS TO
"USE THE suedowcrrvs, ON MEETING THE CUE(S) THE LEARNER'S
CHOICE IS MADE FASIER, AND 1T WILL BE AN EASY CHOICE
WHICH CAN BE MADE ACCURATELY IN EVERY INSTANCE THAT THE
CUE 15 REPEAT&D. IN sUmMARY, THYME INDICATES THAT

THE CUE 18 THE FEATURE COMMON TO AND CHARACH
TERIZING‘JHEH THE PROBLE&S, LINGUISTIC OR
OTHERWISEfALL. ~ ANY OTHER FEATURE WHICH MIGHT

BE SHARED BY ONLY SOME OF THESE PROBLEMS
WOULD BE UNRELIABLE,

CuEs aND Ruies

IT 1S NOT AT ALL DIFFICULT TO SEE THAT POOR CUE~

SPOTTING INSTRUCTION MAY LEAD TO EQUAILLY POOR CUE-SPOTTING
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BEHAVIOR IN LANGUAGE LEARNERS, BOTH OF WHICH ULTIMATELY
AND PREDICTABLY LEAD 'TO INCORRECT ENGODING (N EECOND
LANcuAGEs, BECAUSE THE SPEAKER 1S OBEYING THE WRONG .
SIGNALS WHEN HE ENCODES. UnroaruNAréLv, BUT NOT 1RREPAR=
' ABLY, THIS 1S THE FAULT,'QULTE orfan; OF THE INSTRUCTOR,

NOT THE LEARNER.. DR, WtLLlAﬁ BULL (1971) AnD ENRIQUE

E. LAMADRID HAVE TH!S OBSERVATION TO MAKE REGARDING THIS
”;comuow FAULT.

ONE OF THE FUNDAMENTAL REASONS WHY MANY STUDENTS
ARE FRUSTRATED AND FAIL TO ACHIEVE. succcss, AND

" THE-ONE BEING DEALT WITH IN THIS ARTICLE, 1§ TO

- BE FOUND IN THE FACT_ THAT AN EXCESSIVELY LARGE
'NUMBER OF THE RULES RULES BEING RELATIONSH(PS
OF CUES ORGAMNIZED IN A 8TATEMENE§WHICH THE BTUDENTS.
ARE TO LEARN--AND FROM WHICH DRILLS AND EXERCISES
ARE DEVELOPED=-ARE EITHER LINGUISTICALLY INADEQUATE,
DIFFICULT TO DECODE, SOMETIMES UTTERLY MEANINGLESS
AND, V/ITH A SURPRISING FREQUENCY, JUST PLAIN WRONGees
IT 1s OBVIOUS THAT NEI!THER INNOVATIONS IR “ETHODOLuY
NOR CHANGES iN PROGRAM DESIGN CAN LEAD TO MAJOR M=
PROVEMENTS IN LEARNING UNTIL BOTH TEACHING AND
LEARNING ARE BASED ON RULES WHICH ARE ACCURATE AND,
ABOVE ALL, MEANINGFUL TO THE STUDENT.

REVELATION oF CUES, WH I CH HELPS THE LEARNER TO OBSERVE

;t_

_THE CRITICAL DIMENSIONS OF A PROBLEM TO WHICH HE MUST
LEARN TO RESPOND IS THEREFORE A CRITICAL PART OF ANY
" LANGUAGE TEACHING STRATEGY.  THE'CUES ARE, MORE OFTEN THAN
_nor, CONTAINED IN RULES——GRAMMAR RULES OF THE KIND DR.
' fBuLL TALKS ABOUT ABOVE. AND WHILE ON THE suaaccr, ONE

PHILOSOPHICAL ISSUE MIGHT BE BROACHED AND RAPIDLY Dls- .

: MISSED WITH THE FOLLOWING COMMENTS-

IN AN MA~THEs:s'gNT|TL£n THE RoLE oF EXPLANATION IN-

THE TEAGCHING OF - THE GrRAUMAR OF A ForeteN LANGUAGE, NGUYEN
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4

VAN XI1EM  PROVIDES A SUMMATION OF THE ARGUMENTS FOR AR
AGAINST THE QIVING OF GRAMMAR RULES IN ?DRE!GN-LANGUAGE
INSTRUCTION. IT MIGHT S8E ADDED PAREQTHETICALLY THAT HLS
 THESIS ALSO CONTAINS AN EXTENSIVE BIBLIOGRAPHY ON TH!S
SUBJECT. XIEM CITES A COMMENT MADE AT THE NORTHEAST
ConFERENCE, 1958, wHicH REP&ESENTS ONE POLE‘OF-THE SCHL SM,

TALKING ABOUT THE LANGUAGE 1S A FASCINATING
ACTIVITY AT ANY STAGE, BUT {F 1T.1S DONE IN
THE CLASSROOM AND IW THE STUDENT'S MOTHER
TORGUE, 1T IS A WASTE OF TIME. -NOTHING CAN
REPLACE THE PRACTICE REQUIRED FOR MASTERING
THE LANCUAGE. ONLY WHEN THE PRODUCTION OF
THE FOREIGN LANGUAGE HAS BECOME AUTCOMATIC
CAN THE STUDENT BE SAID TO HAVE MADE ANY :
REAL PROGRESS, CONSCIOUS ANALYSIS GAN ONLY
SLOW DOWN THE PROCESS FOR THE SPEAKER.

THIS STATEMENT IS THE RESULT OF A HYPOTHESIZED SiMILAR-

i TY I'N THE LEARNING OF BOTH THE FIRST AND SECOND LANGUAGES,

Brooks (1964, 146) £xpANDS THIS 1DEA.

_ AKALYSIS IS IMPORTANT IN ITS PROPER SPHERE,

: BUT ANALOGY S USED INSTEAD THROUGHK PATTERN
PRACTICE TO PRODUCE A CONTROL OF LANGUAGE
STRUCTURE WITHOUT THE TIME AND EFFORT RE-
QUIRED FOR GRAMMATICAL EXPLANATIONS.... SiNgE
EVERY SPEAKING PERSON HAS MASTERED HIS OWN
LANGUAGE THROUGH IMITATION AND ANALOGY WITH-
OUT BENEFIT OF ANALYSI S, '

THE PENDULUM HAS BEGUN TO SWING IN QUITE THE OPPOSITE

DIRECTION WITH RESPECT TO RULE~GIVING, As DRr. BuLL oz~

SERVESs (1Q71).

THE NORMAL WAY THAT CHILDREN LEARN THEIR NATIVE
LANGUAGE 1§ 7O BECCME. HABITUATED TO ITS UNFORM=-
ULATED RULES THROUGH CONSTANT HEARING AMD USTS OF
THE LANGUAGE, NOT BY CONSCIOUSLY LEARNING THE

t RULES WHICH, IN PRACTICE, THEY UKNCONSCIOUSLY OBSEY,
FOR CENTURIES THERE HAVE BEEN TEACHERS WHO, WITH




ALMOST RELIGIOUS FERVOR, HAVE ADVOCATED STy
THAT THE MOST EXPEDITIOUS WAY TO LEARN A e
SECOND LANGUAGE 18 TO DUPLICATE THE LEARN-—

ING EXPERIENCES OF THE NATIVE CHILD. THts

APPROACH HAS NOW BEEN THOROUGHLY DJSCREDITED.
. THE SECOND LANGUAGE LEARNER LEARNS FASTER

AND WITH LESS FRUSTRATION WHEN HE 1S THOROUGHLY
CONSCIOUS OF THE POINTS OF IDENTITY AND DIF~
FERENCE BETWEEN HIS OWN LANGUAGE AND THE ONE

HE 18 LEARNING. THERE ARE, CONSEQUENTLY,

JUST TWO THINGS THAT TEACHING RULES CAN DO}

THEY TELL THE STUDENT EITHER THAT THE SECOND
LANGUAGE (N A GIVEN INSTANCE IS EXACTLY L IKE

HIS OWN OR THEY STATE PRECISELY HOW THE -

SECOND LANGUAGE DIFFERS FROM: HIS OWN- AND PRO—

VIDE HIM WITH THE CUES THAT .SIGNAL THE AP=
PROPRIATE LINGUISTIC BEHAViOR, '

THE REOU!REMENT OF FORCE .

IT 1s THE !NSTRUCTIONAL DESIGNER'S RESPONSIB{LITY TO
DESiGN THE LEARNING ENVIRONMENT SO THAT IT EVOKES A RE-

'SPONSE FROM THE LEARNER. THERE s NO OTHEP WAY THAT THE

'*lNSTRUCTOR CAN INFLUENCE THE LEARNER ) SITUATION- AND

IT IS THE CRITICAL DISCRIMINAT!NG FEATURE OF THE. 1T~
UATION TO WHICH THE LEARNER MUST RESPOND THAT MUST FIRST o
CATCH, THEN. DOMINATE H1S ATTENT!ON, WHILE ALL OTHER IN~

%

FORMATION REMAINS SUBORDINATE, OoR OUT OF FOCcus, TH1s 18

THE MEAN| NG OF THE REQUIRE!ENT OF FORCE. THE cut wmusT

EXHIBIT THE REQUIREMENT OF FORCE. THE.PARTICULARlﬁuE
sv WHICH THE LEARNER MUST COME TO RECOGNIZE O&E_S|TUAQ
TION, WHICH DISCRIMINATES ' T FROM_OTHER, POSSIBLY VERY
SIMILAR SITUATIONs, uus} COME To BE IDENTIF?ABLE TO THE
LEARNER AND MUST BE MADE THE CRITICAL DIMENSION OF THE

SITUATIQN TO WHICH SOME KIND OF RESPONSE WwWiLL LATER 8E
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ATTACHED. |F STUDENTS, AFTER HAVING BEEN RgMINDEd
SEVERAL TIMES BY THE TEACHER TO BRING THEIR ENGLISH
Booxé TO CLASS bN WEDNESDAY ARE OBSERVED TO ERING THEIR
TEXTS WETHOUT HAVING TO BE TOLD, IT MAY BE ASSUMED THAT
THEY HAVE LEARNED TO RESPOND TO THE PROPER CUE, THAT 18§,
THE PRCPER CUE HAS ACQUIRED THE NECESSARY FORCE TO PRO-

bUCE A DESIRED RESPONSE, UNTIL THE DAY THAT THE WEEKLY

(WEDHESDAY) BASKETBALL GAME IS CHANGED TO FRIDAY, WHERE-

UPON A MAJORITY OF THE SAME STUDENTS SOMEHOW FORGET TO

BRING THEIR TEXTS TO CLASS ON WEDNESDAY.AS BEFORE. 1T
SEE#S THAT THE WRONG CUE HAD ACQUIRED FORCE IN FACT.

| OR, CONSIDER THE CASE OF THE E£SL STUDENT WHG HAS BEEN
TAUGHT TO USE THE PAST TENSE OF A VERS ONLY IN A SENTENCE
CONTEXT WHICH PROVIDES THE ADDITIONAL SEMANTIC CUES
"vegrERDAY" OorR MLAsT weEegk"., IT MIGHT SEEM THAT HE HAS
WASTERED THE PAST TENSE, {HAT-is, UNTIL HE UTTERS, !
SPILL MY COFFEE," IN RESPONSE TO THE QUESTION,"#HAT DiD
YOU DO JUST NOWT", WHICH LACKS THE SEMANTIC CUE, 10 WHICH
HE HAS INCORRECTLY ATTACHED HIS PERSONAL SIGNAL TO USE
THE PAST TENSE, INSTEAD OF THE PRECODING ASPECTUAL CUE

OF HAVING COMPLETED THE EVENT OF SPILLING THE COFFEE
PRIOR TO THE MOMENT OF SPEAKING ABOUT.IT. THE wRONG

CUE HAD ACQUIRED FORCE AND A MISENCODING ERRGR RESULTED.

BUT TH!S CASE WAS THE RESULT OF TEACHER NEGLECT. THE

CORRECT CUE NEVER WAS TAUGHT IN THE FIRST PLACE.
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.THE-iNSTRUCTlONAL_DESIGNEH MUST DESIGN HIS PROGRAM TO
-ESTABLfSH STIMULUS CONTROL OVER ANY S!TUATION IN QUESTION
BY TRAINING THE LEARNER TO REcoeNuze THE PROBLEM ti='
_MEblATELv As BEING A MEMBER OF A CLASS OF PROBLEMS WHICH
SHARE THE BAME CRITICAL CUE. THIS IS A TASK OF SET-
BUILDING, AND T 1s'CLoétLv RELATED TC THE TASK OF PRO=-
'PER'CUjNé |ﬁsiRO5T:0N{ -THERE,ARE MANY EXAMPLESlOF THIS |
WH I CH CAQ éE STboléo IN THE DATA SECTION. IT 1S THE |
Z;REspous:BrL:Tv OF BOTH TEACHER AND TEXT WRITER TO BE EX-.
;PLICITLY CLEAR AS TO WNAT THE IMPORTANT GUES ARE IN EACH
LINGUISTIiC PROBLEM TAushT, 80 HE MAY TRAIN THE LEARNER.

Yo rocus ON. THE APPROPRIATE SIGNALS BEFORE ENCODING A
 MESSAGE.’" THERE is GREAT ECONOMY OF INSTRUCTJON AND
SURPRISING ACCURACY OF PERFORMANCE IN A SECOND LANGUAGE
;THAT HAS BEEN TAUGHT WITH SOUND CUE REVEALING AND rocus-
isrue :'TECHNIQUES. N

“THE PRINCIPAL TASK OF THE INSTRUCTOR MUST BE TO DESIGN

INSTRUCTIONAL SEQUENCES WHICH CAUSE THE LEARNER TO REACT
' TO THE PROPER C“E'. MISENCODING, THEN, IS OFTEN THE FAULT
OF THE PROGRAM wuxcH EITHER GIVES FORCE TO THE WRONG CUE
(WHETHER THIS 18 DONE INADVERTENTLY OR OUT OF . | GNORANCE
fiHARDLY MATTERS) BY FOHMULATING AN IMPROPER OR’ WEAK GEN-
RERALIZATIDN, OR:BY NOT INSURING ADEQUATE FORCE BEHIND
:ifHE CORRECT cbs;_lu FAILING fb'foLLow UP AN EXPLANATION
WIfH.SPEﬁfFIC_CUE-SPOTTLNG.ACTIVITfES, AS REMOTE AsS THEY

- MIGHT INITIALLY APPEAR TO SECOND LANGUAGE PERFORMANGE.
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%
EFFECTING A SHIFT OF FORCE TQ THE CORRECT CUE BECOMES ¥
TASK OF INMPORTANCE AT EARLY STAGES Of INSTRUCTION.‘ T
MAY REQUIRE ENTERING THE PRECODING ORDER IF THAT [S WHERE
THE CUCS ARE BURIED, OR IT MAY MEAN OESERQ:NG A SYNTACTIC
OR HMORPHOLCGICAL SiGNAL, PROPERTIES OF THE_L!QGUISTIC
ORDER. BUT WHEREVER THE CUES ARE, THEY MUST NOT BE AVOIDED.
THEY #UST BE DELIBERATELY TAUGHT. AND THE FIRST PART OF
THE TEACHING RESPONSIBILITY 1S IN REVEALING THE CUES TO
THE LEAENER;x

I[F THE CUE 1S ANALYZED TO BE ONE OPERATING WITHIN THE

LEARNER'S PRECODING ACTIVITY, IT IS5 LIKELY TO BE SUGBCON=

SCI00USLY CONTROLLED

; AND NOT AT HIS IMMEDIATE COMMA&D.

HE tMAY NOT EMEN BE ABLE TO SURFACE THE VERY SYSTEM THAT
UNDERLIES AND GOVERNS HIS LINGUISTIC DECISICNS WHEN ASKED
TO EXPLAIN THE "wHY" OF SOMETHING HE HAS JUST satD. THE
TEACHER CANNOT DEAL IN TH!S KIND OF INVISIBLE SfGNAL;J
AND THERE 18 NO OBSERVABLt WAY HE CAHN CONFIRM STIMULUS
CONTROL BY THE LEARNER OVER - 1T. WHAT'S MORE, (T Is
DOUBTFUL THAT THE LEARNER HIMSELF CAN BE TAUGHT TO RECOG-
NIZE SOMETHING AS A CUE WHEN HE DOLSN'T EVEN KNOW WHAT IT
1S HE MUST IDENTIFY 1; THE FIRST PLACE. THE TEACHER'S
TASK HERE 1S CLEAR., HE MUST SURFACE THE INTUITED CUE 70O
THE LEVEL COF CONSC10US AVWARENESS OF THé LEARNER) THEN,
WHEN HE 1S FAMILIAR WITH WHAT 1T IS fHAT HE HAS TO SEE,

THE LEARNER CAN BE TAUGHT 70 LOOK FOR 1T IN OTHER PROCBLEMS.

THEN THE MATTER BECOMES ONE OF ATTATCHING A PROPER RESFONSE
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TO THE NOW RECOGNIZABLE CUE. IN THvyme's worps (1966, 154)

THE CUE MUST BE RECOGNIZED AS A MEANINGFUL
ENTITY BEFORE A VALUE...CAN BE ATTACHED TO }T.

Cut Focus

_A SECOND PRINCIPLE TO WHICH THE INSTRUCTIONAL DESIGNER
M1GHT ATTENDllS:THAT AFTER THE CUES HAVE BEEN ANALYZED
AND REVEALED, THE MGST_LOG:CAL _NEXT STEP IS TO MAKE A
STATEMENT WHICH EXPLICITLY MENTtbus THE CHARACTERIZING
?EATURE(S)-;A:VERBALJiATlON'OF THE-éELAT:ONéHleor THE
‘ CUES--fHAT.is ;A HULE. ‘THIS MAY BE CALLED A CUE FOCUS STEP.
'. As MANV OF HIS OwWN PRECODING SIGNALS As WiLL BE RELE-
VANT IN THE TARGET LANGUAGE "ARE SURFACED IN THE NATIVE
LAnGUAG; FIRST, S0 THE'LEARNER CAN Rscoenfzs THEM CON-
SCIOQSLY. THE PROCESS BY WHICH THiS IS ACCOMPLISHED
_SIMILAR TO ONE OF LEADING THE LEARNER THROUGH A COMPLEX
MAZE SO THAT HE" DISCOVERS ALL THE CORRECT TURNS EVERY
TIME. WITHOUT - BEING AWARE OF WHY HE MADE. THEM. IT 1s A
JUDICIOUS SEQUENCE OF QUESTIONS AND EXAMPLES~=A eunoeo
DISCOVERY TECHN!QUE WH I CH CAUSES'THE_LEARNER TO DISCOVER
ALL THE-RELEVANT CUES HE wnLL.HAv: 70 ATTENb TO LATER ON,
THis TECHNIQUE Of GUIDED DISCOVERY s EXEMPL!FIED SEVERAL

: TIMES IN THE DATA SECTION.‘

CUE REcoGNtTlom

THERE ARE Two CONS!DERATIONS RELATED T0 THE THIRD RE=-

QUIREMENT OF CUE RECOGNITION.. THE FIRST IS THAT THE”

PROGRAM MUST PROVIDE A SERIES OF SITUATIONS WHICH CONTAIN
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R - THE CUE; BLOCKING OUT COMPETING GUES AT LEAST INITIALLY,
80 THAT THE SITUATIONS ALL SHOW THE CUE, AND AS FAR AS
POSSIBLE, NOTHING ELSE. THE SECOND IS THAT THE TEACHER
MUST NOT PRDVIDE IMPRACT I CAL LEARNiNG ENVIRDHME&TS FOR
THE LEARNER, NOR TOO FEW LEARNIRG EnVIRowméNTs; THWART~
IHG AN- ADEQUATE GENERALIZATION ONCE THE LEARNER TAKES
HiS SKILLS OUT OF THE CLASSROOM AND INTO THE REAL GONTEXT
; OF COMMUNICATION. IN SUMMARY OF THIS POINT, IF THERE IS
| EITHER INSUFFICIENT TRAINING tN,éONSClous RECOGNITION OF
THE CRITJCAL CUE, OR IN PROVIDING SUFFICIENT VARIETY 1IN

THE SERIZS OF S5iTUATIONS CONTAINING TH

™

CuL, THE RESPONSE

)

H

MAY:BECOME ATTACHED TO SOMETHING OTHER THAN THE RIGHT CUE,’

NATIVE 70 TARGET LANGUAGE TRANSFER

INASMUCH AS INSTRUCTION HAS BEEN CONCERNED PRIMARILY
WITH THE HATIVE LANGUAGE S0 ?AR, THERE MUST BE A TRANSFER7 
ACTIVITY WHIGCH GETS THE LEARNER TO CUE REVELATION, FOCUS, =
AND RECOGNITION ACTIVITIES IN THE TARGET LAHNGUAGE. THESETQ
TéAuerR'EXERc1sEs APPEAR IN SFC AND ALSO MAY BE OBSERVED

AT VARIOUS PLACES IN THE DATA SECTION. IN THE CONCLUSION

SECTION, THE TECHNIQUE OF TRANSFER |18 REFINED STILL FURTHER.

S RS CN

Cuc~FoRy ASSOCHIATION

THYME (1966,136) CONTINUES WITH A NOTE OF CAUTION.

ACCORDINGLY, UNDERSTANDING DCES NOT IN |TSELF

L GUARANTEE THAT THE RESPONSE WHIGH 18 WADE TO
THE CUE WILL BE THE RESPONSE SPECIFIED FOR THE
INSTANCE OF LEARNING [N QUESTION.
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A‘RELATED TEACHING PROBLEMS THAT OUGHT TO BE KEPT DISTINCT

. GREAT scoupmv. THE ASSOCIAIIONAL PROCESS MAY BE PROMPTED

THE LEARNER MAY WELL BE TRAINED 70 RECOGNIZE EVERY INSTANCE .in,
OF THE APPROPRIATE CUES TO USE THE SUBJUNCTIVE IN HIS OWN
LANGUAGE OR IN SpAN:SH, FOR EXAMPLE, OR THE CYGLIGC AND
ASPECTUAL CUES FOR THE- PRETERITE AND IMPERFECT, BUT HE

STILL MUST BE TOLD WHAT SIGNIF§CANGE THE-CUE MAS FOR THE

NEW BEHAVIOR, AND.WHAT MANIFESTATIONS IT WILL EVENTUALLY

SIGNAL ON A MORE SUPERFICIAL LEVEL, THAT 18, WHAT FORMS

- THE CUE WILL SELECT WHEN A MESSAGE Is ENCODED, INSTRUC=

TION, IN'OTHER WORDS, MUST GIVE THE LEARNER THE INFORMA-

TION (CUES) HE NEEDS TO IDENTIFY EVERY INSTANCE IN WHICH
THE SUBdUNCTIVE MUST BE USED, BUT AL SO, IT MUST. TEACH THC
CORRECT FORM OF -THE SUBJUNCTIVE THAT HAS TO BE ENCODED.

THE CUE NEEDS TO BE ASSOCIATED WITH THE LINGU!STIC FORM-

_IN THE FINAL ANALYSIS, THE SE ARE “TWO DISTINCT, THOUGH

RATHER THAN CONFUSED.
THE PROCESS OF ASSOCIATING THE CUES WITH THE DESIRED
SURFACE FORM OF A RESPONSE HAS TO BE DELIBERATELY SBUILT

INTO THE INSTRUCTIONAL PROGRAM JUST AS THE OTHER STEPS-
)

CUE-FORM ASSOCIATION _DOES NOT OCCUR AUTOMATICALLY WITH

VERY SIMPLY BY - REVEALING THE CUES TO THE LEARNER AND
ATTACHING THEM VIA A VERBAL STATEMENT TO THE FORMS THAT

NEED TO BE USED WITH THEM ON THE. LINGUISTIC LEVEL. THE_

,PROMPTS MAY BE STRONG AT FIRST, THEN GRADUALLY FADED, OR

REDUCED IN STRENGTH, AND THE PROCESS MAY BE DES!GNED TO L

39

N



COVER SEVIZRAL WEELKS OR MONTHS OF INSTRUCGCTION. iF,iFOR

EX/A4PLE THE VERS "T0 BE" HAD FIVE fGRuS. A LEARNER OF
ENGLISH, N ORDER TO FUNCTION COMPETENTLY (N THE LANGUAGE,
WOULD HAVE TO BE AWARE OF WHAT CUES THE USE OF ONE FORY
OVER ANOTHER, BUT 1IN ADD!TION, HE MUST xmowfﬁHAT SHAPE
THAT FORM HAS TO ASSUME IN ENGLISH, EITHER MORPHCLOG!CALLY,
OR PHONETICALLY, BEFORE HE CAN USE THE FORM. KHOWING THAf

""OrRM ONE™ 1S REQUIRED IN ONE ENVIRONMENT AND "Foru Two"

IS REQUIRED 1N ANOTHER 18§ NOT ENOUGH INFORMATION TO PRO~
DUCE AN INTELLIGIBLE MISSAGE. FORM ONE #MUST LOOK LiKE

ARE AND FOR# TWO LIKE 1§. THAT 1s THE ESSENGE OF CUE-

— ey

FORK ASSOCIATION.

A GUIDING PRINCIPLE OF SFC [5 NEVER RUSH LEARNING BEYOND

~

THE POINT AT WHICH ONE BEGI

b
N

¢}
-
o}

GET DIMIHISHING RETURNS,

5t b

-
1

M

P
m

O THROUGH EXPERIMEN=

=i}
93]
m
™
A

WHERE THATY POINT Gcou
TATION AND REVISION OF THE MATERIAL, SEVERAL TIMES WHEN
NECESSARY. IN THE SEchoﬁ DEALING WITH PRETERITE AND M~ 4
PERFECT AN SFC, FOR EXAMPLE, INSTRUCTION WAS ORIGINALLY i
DESIGNED TO TEACH THIS MATERIAL IN ABOUT S1X WEEKS, FROM
BEGINNING TO END, THAT 1S, FROM CUE REVELATION [N THE
NATIVE LANGUAGE, TO MATURAL COMMUNICATIVE ACTIVITIES IN THE
TARGET LANGUAGE. BUT TEACHING 1S NOT HAPPENING IF THERE

IS NO ONE THERE AT THE oépos;TE END WHO IS LEARNING. AND
THIS WAS pﬂtcssELY THE CASE. TEACHING WAS TOO TIGHTLY

COMPACTED TIME-WISE, AND LEARNING WAS BRELOW THE LEVEL OF

EXPECTANCY. THis was UNSATISFACTORY, AND THE SEGMENT WAS
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REVISED TO COVERVSEVERAL MONTHS OF INSTRUCTION, THIS TIME
WITH THE TYPICAL ALMOST UNBELIEVABLY HIGH LEVEL OF ACHIEVE~
MENT SFC REPEATEDLY DEMONSTRATES IN THE HANDS. OF A COMPE=
TENT INSTRUCTOR, '(IT MIGHT BE ADDED -HERE THAT SFC cou-
PLETELY INVALIDATES THE NATIONAL NORMS FOR CONTINUATION
IN FOREIGN LANGUAGE STUDY."lN TESTING FOR EIGHT chns,
WiTH OVER TWELVE THOUSAND STUDENTS IN FIFTEEN STATES FROM
. SECOND GRADE TO POST PH D., 90% ‘OF THE STUDENTS cow'rmueoj
ron AFTER THE FIRST YEAR, WiTH 80% coiING ON AFTER THE
'SEOOND,.COMPARED TO THE NATIONAL NORMS oF 33p CONTINUANCE
'AND 14,0.) B |
THYME (1966 45) SUGBESTS THAT
A PROMPT, THEN, DOES NOT HAVE THE FUNGTION OF
ENSURING THAT THE cuE 'evoxes' SOME SORT. OF
RESPONSE, FOR THAT IS COVERED BY THE REQUIRE="
MENT OF FORCE; ITS FUNCTION 1S TO INSURE THAT

THE - RESPONSE WH1CH THE CUE DOES EVOKE HAS THE
SPECIFIED FORM- :

"MANIPULAT{ON--A'CAUTtON

- THE MANIPULATIVE EXERCISES WHICH CAME TO BE SO POPULAR

/
. OF SUBSTiTUTION'AND REPETITION DRILLS MAY ALso'BE FOUND

DURING THE REIGN OF THE AUD1O~LINGUAL METHOD IN THE FORM

,tN SFC, BUT WITH A VERY DIFFERENT PURPOSE THAN qusz FOR
lecu THEY WERE: FIRST DESIGNED, IN THE AUDIO-LINGUAL
'METHOD THESE DR%LLS composao THE ENTIRE METHODOLOGY,

.AND THERE WAS NO PLACE FOR ANY oF- THE ACTIVIT!ES DIS-

-_cussso IN THIS PAPER upP TO THIS POINT, In SFC THE

7ABLES ARE EXACTLY REVERSED,ZAND MANIPULATION s SUB—.
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ORDINATED YO cuUE REVELATION, FGCUS AND RECOGHITIDN;

RETURNING TO THYME ONCE AGAtN (1366, 81), HE SUGGESTS

THAT IT 18 TO THE CONDITION OF DISTRACTION (BY IRRELEVANT

OUES) AND HABITUATION THAT MANIPULATIVE EXERCISES ARE

RELEVANT.

ONE DIFFICULTY IN TH(S CONRECTION 18 THAT SOME
CTHER FEATURE OF THE SITUATION MAY OVERWHELM THE
CUE, «¢e+ 50 THAT THE CUE DCES NOT GET A RCSPONSE.
THE EFFECT OF HABITUATION APPARENTLY, 1S T0 RE-
DUCE THE ATTENTION GETTING CAPACITIES OF |TEMS
WHICH OTHERWISE GET RESPONSEScecs

THE ARGUMENT 1S, TREN, THAT REPETITION DOES NOT
HAVE THE FUNCTION POPULARLY ASCRIBED TO 1T, RAMELY
THAT OF '"STRENGTHENING' A CONNEGTION WHICH HAS BEEN
'stieHTLY ' ESTABLISHED. (ENFORCED REPETITION MAY
CAUBE US TO GROW WEARY AND GIVE UP,) MOREOVER,
THE ARGUMENT 15 THAT REPETITION AS SUCH DOES NOT
EVEN ESTABLISH CONNECTIONS IN THE FIRST PLACE, NOT
EVEN TENUOUS ONES. WHAT IT DOES (S PROVIDE OP-
PORTUNETY FOR THE FORMING OF THE REQUISITE CON-
NECTION, NAMELY BETWEEN THE SPCCIFIED FORM OF RE-
SPONSE AND THE CUE'S BEING SEEN AND HAV NG FORCE;
OR BY ACTUALLY GIVING FORCE TO THE CUE BY ITS SuUGC-

CESSIVE REAPPEARANCES IN AN OTHERWISE CHANGING
SITUATION.
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CHAFTER v

THE SPANISH EQUIVALENTS OF "To BE" |
BEFORE ACTUALLY énocsaonﬂe TO DISCUSS Tﬁ: EXERC1SES
" useED BY SFC ToleACH THE SYSTEMIC USES OF THE FIVE
SPANI sH VERBS THAT fRANsLATE "fq Be", IT MIGHT BE INSTRUC-
TIVE TO F(Rsf REVEAL AN lNVEN%ORYVOF THE RULES THE STUDENT
_W[LL-HAVEVTDVﬁASTéR:ACCOﬁbJNQ Td THEVANALYSIS,SFC HAS
s;v:unrneézivgaéé—c& A‘ﬁREdeING AND ENCODING LEVEL, SO
THAT EAdﬁ's+éP MEGQT'QEiﬁPPﬁEQIATED IN RELATIONSHIP fo
THE EQT!RE.PRESENTATJONA;;THEﬂgfoACTED PAéSAGES.éOME
FROM fHE HOMEwOﬁk PR6éRAQé:Aé wELL AS THE bAILY.LESSON
. PLANS. | A |

PROGRAM 36 HERE ARE THE GENERALIZATIONS YOU .HAVE

B LEARNED SO FAR ABOUT THE USES OF . HABER, ESTAR,_AND SER.

'STUDY THEM CAREFULLY. [TH!S IS A TERMINAL SEQUENCE——A
RULE SUMMARY THAT. HAS OCCURRED AFTER A CONS!IDERABLE
AMOUNT CF PREVIOUS INSTRUCTION ON THE CUE REVEALTNG,
FOCUS AND éEchNlT;dd LEVELS. 1T Is INCLUDED HERE .

AS A PART OF THE ENT!&E']NVENTOﬁY 0NLY; AND NG SEQUENCING
OR OTHER RELATED INSTRchroN wnyL BE GIVEN UNTIL LATERB.
HABER AND ESTAR BUTfNEth gﬁi;fAﬁE‘ussé T0 ;qEATE‘tN-
 TITIES'(PEOPLE, AﬁiMALs, THINGS;-QITIES, £Tc.) THE CUES
1o éHOOSE'HABEélfdé LOGATION ARE |

{1) a&bE%INJfE‘ARchLE + ENTIT; + L0§A7|0N

HAY UN TIGRE EN EL CORRAL.
HAY UNA PLUMA EN EL PUPITRE. . -
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&
P (2) ANY PUBLIC OR PRIVATE NUMBER + ENTITY + LOCAT|ON

Hay IFE!LTA uucwﬂcHoq Aoul.

e e A T T mm e e e sy

HAY wygHos ihgHacnos Aguls

S e Sy

(3) UNMODIFIED PLURAL MOUN + LGCATICN
HAY TIGRES EN_EL CCORRAL.
THE CUES TC CHOOSE ESTAR FOR LOGATION ARE:!

(1} DEFINITE ARTICLE + ENTITY + LOCATION

”
EL_TIGRE €8TA EN_FI. _CORRAL.
LOS TIGRES ESTAN EN EL CGCRPAL .
LA PLUMA E8TA EH FL FUPITRE,

e e UU AP iy

LAs Pl S _PLUMAS ESTAN EN EL PUP!:PE.

(2} ANY UNMODIFIED PROPER MNAME + LOCATION E

ROSARIO ESTA EN QuiTo.
ASUNCION ESTA EN_PARACUAY,

(3) ANY SUBJUECT PRONOUN + LOCAT{ON

YO EsTOoY EN LA PAZ. BOLIVIA,

ESTAP 18 USED TO TALK ABOUT A PERSON"5 HEALTH OR STATE
OF BEING.

» .
Como EsTAS? EsTOY BIEN, GRACIAS.,

THE CUES TO USE.SER ARE:
i ' (1) pE PLus A pPLACE Noun (ORIGIN)

Soy DE URUGUAY,

(2) EQuUATIONS

DOs ¥ DOS SON CUATRO.
CUATRO ENGS UND £S5 TRES.
BUENDS AIBES £S5 UMA CIUDAD.

(3) TeELLiNG TimE

€QUE HORA Fs? SON LAS TRES.

L (4) WITH ADUECTIVES OF MATIONALITY
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PROGRAM 68; FRAME 9: You USE TENER TO TALK OF THE
TEMPERATURE OF PEOPLE OR L IVING
CREATURES (TENGO FRIO) AND HAGER
TO TALK OF AIR TEMPERATURE iHACE
FRESCO. )

FRAME 4: To use TENER (TO HAVE) THE SPANIARD
' HAS TO HAVE SOMETHING. TH1S SOME~-
THING IS LABELED BY A NOUN, THE
OBJECT OF THE VERB. THE NOUN OB~
"JECT CUES THE USE OF TENER TO TRANGS-
,LATE- 'ro BE.

- PROGRAM 52; FRAME 41: THE'SﬁANrARD ALWAYS TELLS HiS

o SO HEARER WHETHER THE PREDICATE
ADJECTIVE DESCRIBES THE NORM
OR THE DEVIATION OR CHANGE FROM )
HtS NORM. HE DOES TH!S IN A VERY
NEAT AND. SIMPLE WAY, BY USING TWO -
VERBS WHERE You usg "To se."
THESE VERBS ARE SER AND ESTAR.

ﬂTHls COMPR!SESiTHE INVENTORY oF RULES,VOR'GENERALIZA-

"TIONS GOVERNING THE USE: or THESE FIVE SPANISH VERBS. SOME
'“or THE“ CONTRAST, (SER AND ESTAR WITH PREDICATE ADJEG-

"Tlvss) AND SOME DO NOT; THAT |s, THEY CAN BE CUED TO

¥

SPECIFIC MORPHOLOGICAL CUES, OR TO SPECIFIC SETS (PRE-

COQ!NG_ACTIV1TY) WHICH, IN FACT, ALSO SERVE AS CUES-.

-IF THE CUING PROCESS (S ANALYZED CORRECTLY AND THEN TAUGHT,
'THERE NEED NEVER BE ANv CONFUSION OVER CORRECT USAGE OF

_THESE VERBS, EVEN THE CONTRASTING FORMS, ONCE THE CUES

AND FDRMS WHIGH SIGNAL THE CONTRAST, AND,THE.D!MENSIONS
oF THE CONTRAST ARE MADE KNOWN.

PROGRAM 60 CONTAINS A SUMMARIZATION OF THE INFORMATION

"_THAT THE LEARNER HAS TO ACQUIRE. -

(1) THE MORPHOLOGY OF EACH VERB
(2) wHicH ONES STAND (N CONTRAST
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Crdge.

(3) ¥HAT THE CONTRAST DEALS WITH
(4} THE cuEs rFoR cHeolcE

Forvan TRAITNING 1 LEARNING TO DISCRIMINATE IN USING
THE AROVE VERBS BSEGINS IN PROGRAM 27, AND IS FOLLOWED UP
in DALY LESSON PLAN 39 (DLP 30). HOWEVER, PURELY MAN=
| PULATIVE DRILLS ANTECEDE THE FORMAL PRESENTATIO& BY SEV-~
ERAL LESSONS AND HAVE ALREADY OCURRED FREQUENTLY., BUT
SINCE NO TRAINING HAS BEEN GIVEN IN THE USE OF THE FORMS,
THE DR:LLS ARE ONLY ﬁANiPULATIVE; THE LEARNER STILL DOES
NOT HAVE THE OTHER IMPORTANT INFORMATION ABOUT USAGE THAT
QlLL ALLOW HiM TO ENCODE CORRECTLY-—~NOW HE CAN ONLY MIMIC

AND MEMORIZE--HE CANNOT CREATE.

PRESENTATICNAL FORrRMAT CF Tue DaATA

THE DATA WILL BE PRESENTED IN A FORMAT THAT CONTAINS

THE FOLLOWING INFORMATION,

IN THE LEFT COLUMNK?

PROGRAY NUMBER,: or DLP NUMBER

PROGRAYM or FRAUE TYPE, or DLP EXERCISE TYPE
COMMENTARY, PURPCSE OF THE PROGRAM OR EXERCISE
FOR EXAMPLE:

PROGRAM 13; "SErR AND ESTAR WITH PREDICATE ADJECTIVES"
CUE~RECOGNITION :

THIS FRAME SERVES TO PRACTICE THE LEARNER IN .ccacreces

4 & 4 & 0 a2

IN THE RIGHT COLUMN?

PROGRAM AND FRAME NUMBER omr DLP
TITLE (tF Anvy) axd DIRECTIONS
FRAME or EXERC{ISZS FROM SFC
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FOR EXAMPLE?

" DLP 28
CONTRASTIVE FUNCTIONS OF SER
HABER, AND ESTAR .
" THE TEACHER ASKS THESE QUESTIONS
: ORALLY.. QUE HAY EN _EL RODEO?

THE EXERCISE AND PROGRAM TYPES WILL BE CATEGORIZED BY
THE FOLLOWING CLASSIFICATION SYSTEM. SOME OF THE CATE~-
GBRIES ARE FAMILIAR TO THE READER ALREADY, OTHERS WILL
BECOME FAM[L}AR_J&JTHE.FORTHCdM]NG PAGES.

IN THE NATIVE LANGUAGE:  CUE REVELATION

o ) CUE FOCUS
CUE RECOGNITION
CUE LABELING
. NATIVE TO TARGET LANGUAGE TRANSFER SEQUENCE__'
"IN THE TARGET LANGUAGE? CUE~REVELAT!ON
: - : CUE FOCUS

CUE RECOGNITION =~ -
CUE~FORM ASSOCIATION

MANIPULATION=INTERNAL | ZATION
QUASI-COMMUNICATION
COMMUN]CAT[ON:(PURE)

 THE FORMAL PRESENTATION OF.THE-DATA'WILL'COMMgNCElQﬁ‘“
THE FOLLOWING PAGE. THE DATA 1S PURPOSEFULLY GIVEN IN
A MANNER THAT 18 READJBLE AND REVEAL ING, w:TH;THé coM~-

. MENTARY THAT ACCOMPANIES 1T, AND CANNof-BE_sxnpégo oR
EVEN LIGKTLY SKIMMED. [F THE READER.iS_lNTERESTéD IN
UNDERSTANDINGlTHErchCEPTS.THAT HAVE BEEN AND REMATN
TO BE DISCUSSED. .MANY-CONCEPTS USED w|Ta'GREAf-succ:ss
IN SFC ARE ésvtALEb Eon fHErFIRST TIME IN THE DATA

SECTION, AND OTHERS WHICH HAVE BEEN PRESENTED EARLIER

ARE MDRE FULLY‘DISCUSSED AND EXEMPLIFIED.



Extretses anp ExprataTions--"To pe!

PN oY

PROGRAM 27; "Some DIrfFERENCES BETWEEN SER, HABER AND
CUE REVELATIOKN; ENGLISR LANGUAGE CONTEXTS

PrROGRAM € 0CCOURS AFTER THERE HAVE
BEEN SEVERAL RE-ENTRIES OF KMAMIPU~
LATIVE QUESTIOK—-ANSWER EXELZRCISES OF
THE FORM

QUE HAY  EN EL RODEO?

QUE SON ESTOS SENDRES?

DONDE ESTAN LOS GAUCHOS?
THE PROGRAM INITIATES THE FORMAL
DISCRIMINATION TRAINING ON SER
AND ESTAR. CUE REVELAYTION IS ROT
THE LANGUAGE ON THE SURFACE BUT IS
TALK ABOUT THE LANGUAGE. FECALLING
THE DISCUSSION ON THE IMPORTANGCE OF
PROPERLY CUING THE LEARNER, TH1S £X-
ERCISE OR PRUGRAM TYPE 1S ESSENTIAL

TO THE LEARNING PROCESS. IT 18 ALSO
NECESSARILY PRESENTED EARLY IN THE
LEARNING OF A LANGUAGE SANMPLE. I'N

SFC, TALK ABOUT THE LANGUAGE USUALLY
WiLL OCCUR FIRST AS IT DOES HERE, IN
A HOMEWORK PRUGRAM, LEAVING CLASS
TIME FOR LESS TIME~CONSUMING ACTIVI—

TIES, AND ALLOWING THE LEARNER TO
ABSORB THE PROGRAMMED INFORMATION AT
A COMFORTABLE PACE——H|S OWN PACE,
NOT THE INSTRUCTOR'Ss.,

NOTE TRAT THE CUING PROCESS 1S FIRST
ACCOMPL I SHED IN TERMS OF THE NATIVE
LANGUAGE, DEALING WITH IDEAS FAMILIAR
TO THE SPEAKER OF THE NATIVE LANGUAGE,
NOT THE TARGET LANGUAGE.

THE TECHNIQUES OF CUE REVELATION AND
GUIDED D! SCOVERY ARE EXEMPLIFIED MUCH.
BETTLR IN LATER EXAMPLES, ALTHOUGH

THEY ARE USED IN PROGRAM 27, ALSO; SO

A DISCUSSION OF THIS TEGHNIQUE OF IN-
STRUCTION WiLL BE DEFERRED UNTIL LATER.

THE MATERIAL FROM THIS PROGRAM (27) THAT
APPEARS BELOW 1S PRESENTED TO SHOW THE
FORMAT OF A PROGRAM BY OUTLINE, SO THAT
THE INTERFPLAY OF SOME OF THE EXERC!SE
GENRES MAY BE APPRECIATED. THE CONTENT
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AS IMPORTANT A CONCERN RIGHT

NOW AS THE STRUCTURE OF

THE .

PROGRAM. NOTE THE SEQUENCING

OF ACTIVITIES: CuE REV

ELATION,

CUE FOCUS, SET EXPANSION.

PROGRAM 27,
PART |3 -
FRAME

9

S

¢+ A CUE REVELATION SEQUENCE ANTE="-
. CEDES FRAME O.

FRAME T3 158 A CUE FOCUS FRAME.
THE -RULE .GIVEN 18% :
PERSON + LOCATION + EN = ESTAR.

A CUE .FOCUS FRAME. 'SHEN YOU SAY
WHERE A PERSON OR THING 1S FROM, -
THE USE OF DE CUES THE CHOICE OF
ser."

PART. 113
FRAME

-9

XY

THE . LEARNER. HAS BEEN
GUIDED TO THIS DIS=
"COVERY 1IN A NUMBER OF
FRAMES, SO THAT THIS
GENERAL IZATION AMOUNTS'
TO A CUE FOCUS.
L 22

,26:

:° A cue REVELATIDN SEQUENCE LEADING
TO.+sA CUE FOCUS FRAME:
ENTITY + LOCATION + UN = HABER.

¢ A CUE FOCUS FRAME! L
ENT!TY + Locarcon + EL = ESTAR.

A SET EXPANSION SEQUENCE ON HABER
FOLLOWS.

A cuz FOCUS FRAME ! "Vour EXPANDED
RULE 15 NOW: THE INDEFINITE ARTI=
CLE FORMS UN OR UNA AND ALL OTHER
NUMBERS CUE THE CHOITE OF HABER .
FOR LOCAT|0N.'

A CUE FOcCUS: "A PLURAL NOUN ALL
8Y I TSELF MAY CUE THE CHOICE. oF
HABER FOR LOCATION.' B

A SET EXPANSION SEQUENCE FOR ESTAR
FOLLOWS.




BE PRESONTATION UP 1O
OINT SfEUs HEBULOUS,
ADER IS REMINDED TO
NLY FOR SEQUENCING
CTIVITIES 1IN THIS PRO-
CHAY, ENOUGH INFORUATION
TO GIVE A FEEL!NG FOR THE
FLOW OF THE ENTIRE PROGRAM
WILL BE RESERVED FOR A
KORE ILLUSTRATIVE siupPLE,

x> 3

THE ESTAR SET EIXPANSION sE-
QUENCE WILL LEAD THE LEARN-
ER TO A CUE FOCUS FRAME AS
DiD THE HABER SET EXPANSION
SEQUENCE, ‘

28: Cue rFocus: M"ALL rour
FORMS OF THE DEFINITE
ARTICLE...CUE ESTAR FOR

CCATION. !

30 Cue rocus: "A rroren
NAME ALL BY ITSELF CUES
ESTAR FOR LOGATION,"

¢ ' ParT 111;
Fraume
51 CUE suMMARY: ZSTAR, SER,
. HABER |

THE GUIDED D!SCOVERY TEGH-

NIQUE WHICHK USUALLY 1S5 |N=-

VOLVED WITH THE CUE REVELA- :
TION ACTIVITY 15 ONE OF Ex-~ ' S g
AUMPLE~GIVING AND QUEST]!ON= '

ENG THAT CAUSES THE LEARNER

TO DISCOVER THE IMPORTANT

CUES. THERE Is AN 0BVIOUS,

THOUGH BRILF EXAMPLE OF THIS

IR FROGRAM 27 N THE FOLLOW-

ING FRAME SEQUENCE.

ParTt ||

FrRawe

53 "CoPy THE FOLLOWING

. QUESTIONS, COMPARE THEw
! : - WORD FOR WORD, THEN

UNDERL INE THOSE WORDS.
WHICH ARE EXACTLY THE
SAWME IN DOTY.




(1) HAY UN LIBRO EN LA MESA?
(2) ESTA EL L1BRO EN LA MESA?

WILL THE PARTS THAT ARE EXACTLY
THE SAME CUE THE CHO I CE BETWEEN
HAY AND EsTA° (no )

REMEMBER, YOU ARE LOOKING FOR

"THE CUES THAT TELL YOU WHEN TO
" USE' HAY OR ESTA. THESE MusT

BE 1IN THE CONTEXT., THERE MusT
BE ONE FOR HAY AND ANOTHER FOR

ESTA. THESE CUES ARE. THE WORDS
(EL)AND

PROGRAM. 27 CONCLUDES WITH A TESTING

SEQUENCE WHICH IS A CUE RECOGNITION.

’SEQUENCE TO DETERMINE IF THE CUES 'CAN

BE. RECOGNIZED N NATIVE LANGUAGE (NOT
TARGET) CONTEXTS, SO0 THAT GIVEN AN EX=
AMPLE tN ENGLISH THAT CONTAINS ANY OF
THE ABOVE CUES, THE LEARNER MUST SE=-
LECT EITHER SER, HABER OR ESTAR TO
REPLACE THE ENGL1SH VERe "TO BE'.

- WITH RESPECT TO RULE~GIVING, SusAN

MARKLE (1964, 128) SUGGESTS THAT THE

"LEARNING. ENVIRONMENT CAN BE STRUCTURED
80 AS TO ELICIT A NUMBER OF RESPONSES
_FOR A SINGLE RULE; FOR EXAMPLE, WITH-
' QUT REPEATING A SINGLE DIMENSION OF THE

RULE OVER AND OVER AGAIN, GIVEN THE.
RULE, THE LEARNER CAN PROVIDE AN EX=~
AMPLE, OR, GIVEN AN EXAMPLE HE CAN GIVE

"THE RULE]S FURTHERMORE,'HE.CAN TELL HOw

IT DIFFERS FROM RELATED RULES.. HE CAN.
GIVE NEGATIVE EXAMPLES.' SFC PRACTICES
TH1S TECHNIQUE WHICH MARKLE CALLS "THE
MULTIDIMENSIONAL CONCRPT. -THERE IS
MORE THAN ONE WAY TO ELICIT INFORMATION
FROM THE LEARNER BY ALTERING THE FORM
OF STIMULUS TO WH!CH HE MUST RESPOND.

IT 1S A TECHNIQUE OF MINIMALLY ALTERING .
"THE LEARNING ENVIRONMENT BY REARRANGING .

THE CONTINGENCIES OF'STIMULUS'AND‘RESH'

"PONSE. ~|T MIGHT BE USED, IFf ONLY TO
AV 10D BOREDOM ON THE LEARNER'S BEHALF.

ComPARE PROGRAM 273 FRAME 1,PART 1V,

" WHICH THE LEARNER MUST RECOGNIZE A CUE

IN CONTEXT: "PILAR AND MARIA ARE ‘GIRLS."

THE LEARNER HAS.TO SEE THAT AN EQUATION o
1S BEING EXPRESSED. THIS CUES SER.
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Nowi ExsmiNE PrROGRAM 28; Frauwr 1,Part 1|
IN WHICH THE LEARNER MUST PRUYIDE THE
Fori (VERB) GIVEN A. RULE [A VERSALIZATION

OF THE CuE): "WHEN YOU ASK ABOUT A PERSON'S
HEALTH vou use __ (estar)."
DLP 31

SER, HABER, ESTAR

COMMUNICATIVE _ _
THE LABCL "COMMUNICATIVE' 1S SOMEWHAT AREBITRARY
IN°- THIS CASE, AS THIS EXERCISE 18 A RE-~ENTRY OF
THE SAME QUESTION AND ANSWER ONE THAT WAS FOR-~
MERLY CALLED "MANIPULATIVE", BUT THERE HAS BEEN
A GOOD AMOUNT OF GUE FOCUS AND RECOGNITION PRAC=
TICE SINCE THE FIRST PRESENTATION OF THIS EXER-
CISE, AND THE LEARNER MAY BE ABLE TO MAKE KIS -
CHOICE WITH SOME CONSCIOUS ANALYSIS OF WHAT 17
IS HE 1S SAYING, WHEREAS BEFORE THE CUE RECOG~-
NITION PRACTICE, HE CERTAINLY COULD NOT; THE
DIST!NCTION LIES IN WHETHER THE LEARNER KNOWS
WHAT HE 1S TALKING A80UT AND 1S ABLE TO COMPOSE
AND INTERPRET LANGUAGE SAMFLES ACCORDING TO THE
PRINCIPLES HE HAS BEEN TAUGHT.

1

. DLP 31
P _ REPEAT OF DLP 30:¢3,1

THE LEABNER ANSWERS THE QUES-

TIONS ORALLY.

. ¢QuE HAY EN EL RODEO?

DILP 21:5.1

CUE RECOGNITION

SER, ESTAR, HABER _ :

AGAIN, IN LINE WITH THE MULTIDIMENSIONAL
CONCEPT, ANOTHER VARIATION OR DIMENSION
WHERE THE STUDENT MUST .IDENTIFY THE FUNC-
TION OF THE VERE BY STATING A RULE.

DLP 31:5.1
STUDENTS IDENTIFY THE
OF THE VERB. '

(1) SOMOS MUCHACHOS.

DLP 31:5.2
CUE RECOGNITION-~MANIPULATIVE
SER, ESTAR, HABER

IN MANIPULATING THE FOLLOWING SUB-—
STITUTION DRILL, THE CUEs 4UST BE
RECOGNIZED, SUT IN MUCH MORE RAPID

h2

ETC.

FUNCTION

(EQUATION)




ORDER, COMPARED TO THE PREVIOUS

CUE RECOGNITION EXERCISE. ‘NOTE

THAT A MORE MANIPULATIVE EXERCISE
ACCOMPANlES BUT FOLLOWS THE MORE

DEL IBERATE ATTEMPT TO MAKE THE N
LEARNER STOP AND RECOGNIZE THE CUES
AS IN THE LAST ACTIVITY. THE CUES
MUST FiRST BE SURFACED AND BROUGHT
TO THE LEVEL OF CONSC!OUS AWARENESS
80 THE LEARNER KNOWS WHAT HE MUST
COME TO DEAL WITH BEFORE ENCODING

A MESSAGE. BUT AFTER THAT, HE

_MUST LEARN TO PUSH THE CUE RECOG—
N1TION PROCESS BACK 1NTO HIS SUB- -
CONSCIOUS SO THAT THE FOCUSING AND °
RECOGNIZING BEHAVIORS DO NOT SLOW -
HIM DOWN AND INTERFERE WITH THE ‘EN= -
CODING PROCESS. FOCUSING AND MAN-
IPULATIVE ACTIVITIES MUST COMPL I~
MENT EACH OTHER S0 THAT THE LEARNER
BEGINS TO ACQUIRE THE ABILITY TO-EN-
CODE ORIGINAL UTTERANCES USING THE
SAME PRINCIPLES THAT THE NATIVE IN=
-TUITIVELY usss.
DLP 31:5.2 '

CUE RECOGNITION BY lTEM’SUBST!*
TUTION -

"THE STUDENT PROVIDES THE CORRECT
VERB IN EACH EXAMPLE-=ORAL. . -

. We Are Bovs.
' SOMOS MUCHACHOS.

THE CUES THAT HAVE TO- essBIEN, GRACIAS. (ESTAMOS)
BE -RECOGNIZED ARE: . ' «s+ALUMNOS BUENOS. (SOMOS)

" {1) STATE OF HEALTH - ' .  ...DE ARGENTINA. (somos)

' {2) VERBAL EQUATION ' - S
(3) oRiGIN 4+ DE. ;

DLP 31:8.2, 8.3 ° ‘ L r : i
QUASI~COMMUNICATIVE : ’

NOTE THE SEQUENCING OF ACTIVITIES: SO FAR,

THEY HAVE MOVED FROM CUE REVELATION TO

CUE FOCUS, THEN TO CUE RECOGNITION. Now

THEY ARE BEGINNING TO APPROACH THE “COM~
MUNICATIVE LEVEL OF BEHAVIOR, THOUGH STILL
'NOT PURELY COMMUNICATIVE, AS THE LEARNER'S

- BEHAVIOR 15 STILL HEAVILY PROMPTED. A pPaT~
TERN WHICH WILL BE SEEN TO REAPPEAR IN ALL
THE SAMPLES STUDIED IN THIS WORK 1S5 BEGINNING
TO BE DEFINED. ‘ ‘ ‘ :
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THE INTENT OF THIS DRILL 15 10 PRACTICE COUNTRY -
FAMES AND THEIR GAPITALS) THE OCCURRENCE OF SER
IN THIS EXERCISE 18§ (NTENTICHALLY MADE PART OF THEL

DRILL, BUILT IN FOR ADDITIONAL PRACTICE, 8UT WITHOUT
SPECIFIC EWPHASIS ON SER 1TSELF. THIS REPRESENTS
ANCTHER KIND OF INDIRECT RE-ENTRY, OR, USIHNG PRE-

VlOUS MATERI AL WHEREVER POSSIBLE, EVEN IN THE CON=-
TEXT OF ANOTHER LANGUAGE SAMPLE BEING STUDIED.

DLP 31:8.2, 8.3

CrOUPS OF STUDENTS ARE ASSIGHED
A SouTH AMERICAN COUNTRY AND
CAPITAL. EACH GRCQUP ANSWERS

ORALLY S

{DE DCNPE SON USTEDES?
THE GENERALIZATION CON- ...5JL GUE CIUDAD SON USTED
TAINED IN THE USE OF SER
IN TH!S DRILL 1S RELATED
to "origin" + DE AS CUES
(THE FIRST, PRECODING
ACTIVITY] THE SECOND,
MORPHOLOGICAL ) TO USE
SER WHEN ENCODING.

DLP 31:10

Quast COMMUNICATIVE

A VYARIATION ON THE ABOVE ACTIVITY,
TH!S ONE ALSC PRACTICES SER [N AN
INDIRECT WAY. :

DLP 3%1:10

MADJECTIVES OF NATIONALITY AND
AcreEmENT"

THE TEACHER GIVES A COUNTRY;
STUDENTS GIVE THE ADJECTIVE

OF NATIONALITY.

~ I
(1) S1 eL Es pE ParacuAY,dque £57?
(£S5 PARAGUAYO)

PROG lo "VOCABULAnY SETS AND
USING A DICT!ONARY
CUE (RE)~FOCUS AND GCUE RECOGNITION
ProgrAaM 29 18 INCLUDED BECAUSE, IN
ADDITION TO REVIEWING PROGRAM 27 AND
GENERALIZING TO COVER THE SETS OF

CUES FOR SZR, ESTAR AND HABER, 1T
REPRESENTS AND EXEMPLIFIES AN M=
PORTANT CONCEPT WORKING IN SFC, THAT

OF SET-BUILDING, AS STATED IN Frane 10,
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NOTE THE GUIDED DISCOVERY TECHNIQUE
BY WHICH THE LEARNER IS LED TO DISCOVER
THE (MPORTANCE OF SETS. FrRames 8-10,

PROGRAM 20: BRI S
FRAME : :
8: WHY 1S5 1T IMPORTANT FOR YOU TO
. KNOW ABOUT SETS IN ‘LEARNING

. SpANI1SH? LET's SEE wHY.

ARE ALL FOUR FORMS OF THE DEF=
: o - INITE ARTICLE {EL, LOS, LA,
 THE coNceEPT "seT"™ HAS ...... LAS) MEMBERS OF THE SAME SET?
BEEN REVEALED JusT - . {vES)
PRIOR TO TH!S FRAME.

‘9% Do ALL WMEMBERS OF THIS SET CUE
" "ESTAR FOR LOCATION? (YES)

10:  |IT wOULD BE A GREAT WASTE OF
" TIME FOR YOU TO LEARN FOUR
SEPARATE RULES JUST TO DIS-
COVER THAT ALL FOUR FORMS OF
.THE DEFINITE ARTICLE SET CUE
THE USE OF ESTAR FOR LOCATION,.
WHAT WE DO INSTEAD 1S MAKE A
GENERALJZATION AND SAY, IF ONE
MEMBER OF A SET CUES THE USE
"~ OF ESTAR THEN ALL MEMBERS OF
THAT SET WILL ALSO CUE THE USE
;or ESTAR FOR LOCATION.

TH!S PROGRAM GONTINUES WITH A SEQUENCE
THAT EXTRACTS FROM WITHIN ‘NATIVE' ENGLISH*-

SPEAKER INTUITION ANOTHER COMMON PAIR OF °

. SETS WHOSE DISCRIMINATION HAS LINGUISTIC oL
‘:CONSEQUENCES IN ENGL!SH AS WELL® AS , ' ‘
SPANISH. FRAME 10 CONTINUESese -~ . : v

) . YOU HAVE A TREMENDOUS AMOUNT
) -~ OF INFORMATION IN YOUR HEAD
ABOUT SETS AND ENGLISH USAGE,
LET'S PROVE THIS BY HAVING :
YOU DISCOVER A GENERALI1ZATION e
WHICH FOREIGNERS-LEARNING ENG=~ '
L1SH HAVE® GREAT TROUBLE WITH.
- YOU CAN COUNT APPLES, P1GS,
. CANS, AND TELEPHONES. Do vou
“{1) count - or (2) MEASURE WATER?
(MEASURE)

FROM THIS POINT, THE READER MAY ALREADY | : -
SEE THE CONCLUSION TO WHICH THE PROGR AM > o o
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WILL EVENTURLLY LEAD, THIRE 185, HOWEVER,
A YORFE TELUSTRATIVE EXAYPILLE OF THIS TECGH=
_ NIQUE OF GUIGED DISCOVERY WHICH WILL BE
S _ | FRESENTED IN THE Discussion oF "couing®
B atp "coine" In SPANisH AnD ENeLisH., 1T
WILL BE PRESENTED COMPLETELY AND VERSATIM
80 THE READER MAY OBSERVE HOW THE INDUCTIVE,
GUIDED DISGOVERY FROCESS MAY 8F USED IN AN
ORAL IN~CLASS PRESENTATION APART FROM THE
CSELF-INSTRUCTIONAL PROGRAM CONTEXT. THE
FRESERT PRUGRAM CONTINUES 7O REVEAL A LITTLE
BIT MORE CF 1TSS SET=BUILDING PHILOSOPHY AS
IT INFORMS THE LEARNER IN THE PROGRAM ITSELF
OF 178 GUALS AS WELL AS ITS PROCEDURES, SO ‘
THAT THE PROGRAM'S PURPOSE 15 CLEARLY PERCE[VED,
AN IMPORTANT MOTIVATIONAL DEVICE, SO THAT THE
LEARNER CAN PERCEIVE THE END, OR GOAL TO WHICH HE
I8 BEING LED. WVITHQUT ENLISTING HIS COOPERATION
INOTHIS wWAY, AND STIMULATING HIS INTEREST, 1T
18 DOUBTFUL THAT ‘HE WILL HAVE THE INTEREST
NEEDED TO COMPLETE THE PROGRAM, OR, IF 1T WERE
AN IN=CLASS PRESENTATION, PAY ATTENTION LONG
ENOUGH TO UNDERSTAND THE POINT BEING MADE.

. PROGRAM 27 CONTINUED;

. FRAME
: 18: |T TOOK YOU MANY YEARS TO
' © LEARN TO DEAL WITH ENGLISH

¢ _ SETS BY FEEL GR INTUITIOHN. _
- YOU DO NOT MHAVE TIME TO LEARN

SPANISH IN THIS WAY. You
NEED TO LEARN TO DEAL WITH
SETS CONSCIOUSLY, THAT 15,
BY ACTUALLY KNOWING WHAT
THEY ARE AND WHAT THEY CAN
TELL YOU ABOUT SPANISH USAGE.
YOU ALREADY HAVE LEARNED SOUFE
SET RULES., DO YOU REMEMEER
TH!S ONE?
THE FORMS OF THE INDEFINITE
ARTICLE {UN AND UNA) AND ALL
PRIVATE AND PUBLIC NUMBERS
BELONG TO THE SAWME SET. T
ALL CUE THE USE OF _
(HABER) FOR LOCATION,

HEY

PROGRAM 29 CONCLUDES WITH A CUE-
RECOGNITION SEQUENCE ON SER, HABER
AND ESTAR, WHICH IS A REVIEW ACTIVITY.
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DLP 32:8

Quas| COMMUNICATIVE
SER (INDIRECT)

SEE ABOVE DLP 31:10

DLP'32:8—-REPEAT

. . . .
. Si1 Es DE PARAGUAY,dQUE ES?
(Es PARAGUAYO) :

pLp 32:9 '
‘CUE RECOGNITION] TARGET LANGUAGE
SER, HABER, AND.ESTAR. . '
_SEE ABOVE DLP 31.:5.1

DLP 32i{Q-—~REPEAT
"STUDENTS IDENTIFY THE RULE..
.  'SoMos MUCHACHOS. (EQUATION)

DLP 32 i0

Cue RECOGNIT!ON—-MAN;PULAT:VE
SPANISH SENTENCE CONTEXTS e
SER, ESTAR _HABER ,

SEE ABOVE DLP 31 5.2 AND NOTES

DLP 32 9 AND - C
DLP 32:10 ARE THE SAME AS DLP 31 151

L AND 31:52 RESPECTIVELY==A - DELIBERATE

CUE. RECOGNIT!ON ACTIVITY AND A MORE
MAN]PULAT!VE EXERC| SE FOLLOWING 1T,
THE LATTER DESIGNED TO INTERNALIZE
THE CUE-SPOTTING PROCESS.

PROGRAM 30; "PRACTICE 1N WRITING SER . AND -

' ESTAR AND ADJECTIVAL AGREEMENT"

A CUE RECOGNITHLON PROGRAM, ESSENTIALLY,
PROGRAM 30, IN KEEPING WITH THE MULT!=
DIMENSIONAL CONCEPT, PRESENTS A TH{RD TREAT-
MENT OF THE CUE RECOGNITION TRAINING PROCESS
"COMPL IMENTING THE TREATMENT IN PROGRAMS 27 AND
28. HERE THE RULE MUST BE RECOGNIZFD GIVEN

THE  NOTHING MORE THAN AN EXAMPLE OF THE CUE.

57



PROGRAM 30;
FrRawE
~ 47 THE CUE 70 SAY HAY FOR
LOCATION t§5 {1) THE CEF-
INITE ARTICLE (2) THE
iNDEFINITE ‘ARTICLE, ANY
. _ , . NUMBER, OR A PLURAL KOUN,

(2)

5t TRANSLATE THE VERB FORM
CHLY.
NEAR OUR HOUSE IS A LARGE
TREE. (HAY)

IN THE ABOVE Frame 4, THE LEARNER HAS
TO SELECT THE RULE GIVEN THE CUE ONLY,
WHILE [N FRAME NUMBER 5 HE MUST 1D-
ENTIFY THE CUE IN A SENTENCE CONTEXT
AND PROVIDE AN APPROPRIATE rORw {HAY).
THE FIFTH FRAME 1S A CUE-FORM ASSOCtA-
TION PROBLEWM,

IF HE WANTED TO ENCODE THIS MESSAGE IN
SPANISH, THE LEARNER WOULD HAVE TO PicCK
THE CUES OUT OF THE REAL CONTEXT OF COM~
MUNICATiION, T[HIS PROGRAM SEQUENCE S8E-
GINS TRAINING THE LEARNER TO DO THIS.

A proucTive SEQUENCE, IN WHICH A RULE IS
GIVEN, FOLLOWED BY INCOMPLETE EXAMPLES TO

BE WORKED BY THE LEARNER BASED ON THAT RULE
PROVIDES MORE HEAVY PROMPTING THAN THE RE-
VERSE, AN INDUCTIVE SEQUENCE IN WHICH A

NUMBER OF INCOMPLETE EXAMPLES ARE LATER, SUM=-
MARIZED IN A GENERALIZATION FOLLOWING THEM.,

IN TH1S PROGRAM, THE FRAMES NUMBERED 23%-39
ARE DEPUCTIVE ONES); RULE OR CUS IS EXPRESSLY
MENTIONED WITH EXAMPLES FOLLOWING. PROMPTING
1S FADED CGRADUALLY. THis I8 BUILT INTO THE
DESIGN OF THE PROGRAM AND SUBSEQUENT IN=
STRUCTION 1IN CLASSROOM ACTIVITIES. BuT WHILE
RESPONSE STRENGTH 1S LIABLE TO STILL BE WEAK,
THAT 1S, WHILE ATTENT!ION TO CUES 1S STILL MCRE
ON A CONSCIOUS RATHER THAN SUBCONSCIOUS LEVEL,
THE MORE HTAVILY PROMPTED FORMAT 15 APT TO

PRODUCE GREATER SUCCESS IN ELICITING CORRECT
RESFONSES.
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OTHER PROGRAMS AND CLASSROOM EXERCISES IN ' P
THE DLP's wHMICH HAVE DEALT WITH THE MOR- ' R
PHOLOVGY OF SER ESTAR, AND HABER, AND WERE

BASICALLY MAN!PULATIVE DRILLS DESIGNED .

TO PRACTICE THE VARIOUS FORMS OF .THE VERSB

RATHER THAN CUE-SPOTTING OR CUE-FORM ASSOCH=

ATION HAVE BEEN CO-OCCURRING WITH THE DRILLS

AND PROGRAMS THAT HAVE BEEN PRESENTED ABOVE,

BUT HAVE BEEN OMITTED IN FAVOR OF THE MORE

ORI G!NAL CUE-BASED ACTIVITIES OF SFC.

DLP 33:4 |
QuAast COMMUNICATIVE
Ser - (1NDIRECT) -

-DLP 334 ORAL CHA:N-DRILL

RIS : Yo sov 0E BUENOS AIRES, CAPITAL
PR R * DE ARGENTINA. §DE DONDE EREs TU?

'(THIS QUESTION 18 "cHAaIneD" FRom
'STUDENT TO STUDENT. )

DLP 33: 7

"Cut RECOGNIT!ON—-MANIPULATlVE

ERES VERsUs EsTas: '

THE VERB- FORMS ABOVE. ARE sfcown PERSON .

. FAMILIAR. ~THIS SAME EXERCISE WILL APPEAR

MANY TIMES IN EXERCISES BELOW BUT IN VAR=

JATION, CHANGING ONLY THE PERSON OF THE

‘'VERB FORM, AND THEREFORE THE -VERB CONJUGA~ -

"TION, A CONCOMITANT. CHANGE, LEAVING THE '

PATTERN UNVARIED OTHERWISE. “SUCH' SMALL

VARIATIONS ARE OFTEN SUFFICIENT TO MODIFY

THE LEARNING ENVIRONMENT TO WHERE IT SEEMS

'DIFFERENT ENOUGH. TO THE LEARNER TO BE OR|- : ' i
GINAL, REDUCING BOREDOM, YET PRACTICING - I ' oo
ESSENTIALLY THE SAME PATTERN AND CUE=-SPOTTING

BEHAVIOR. — . -
| , DLP 33:7 ITEM SUBSTITUTION DRILL
-THE CUES THAT HAVE T0 - You'Re FRom PERU. L :
BE RECOGNIZED IN-ORDER  ERES DE PERU, e ;
TO CORRECTLY ENCODE ARE  ...UN GAUCHO AMABLE (ERES) :
(1) EQUATION (SER). . +++BASTANTE BIEN.  (£sTAS) ;
. (2) sTATE oF WEALTH ' 4eeUN NUEVO ALUMNO. (ERES) ;
(3) EQUATIDN (SER);Q- N ;

59.



DLP 33%:8 .
Cue HECOGNIT!:ON

HAY v ESTA

IN THIS ACTIVITY, CALLED A “V!SUAL“L!NGUAL priLL"
THE LEARHWER MUST RECOGHNIZE CUES WUGH AS BEFORE, BUT
THERE 185 ONE ESSENTIAL DIFFERENCE. How HE MUST BEAR

MORE OF A RESPONSIBILITY FOR CREATING UTTERANCES
BASED ON THE CUES HE RECOGHNIZES [N SENTERNCE CONTEXTS.
THE VISUAL-LINGUAL DORILL FREES THE LEARNER ONE DEGREE
MORE FROM HEAVY PROMPTING AND CARRIES Hix ON THE WAY
TO FREE C“VMUKICATION, PN WHICH THERE 1S NO PROMPTING
AT ALL, EXCEPT WHAT MAY BE RECOGNIZED 1N THE CONTEXT:
afF A QUrSTIOH ASKED THE LEARNER IN THE TARGET LANGUAS

PREVIOUSLY, IN PDOGRAms 27 aND 28, THT STUDEZNT HAS
BEEN FOGCUSSED ON AND PRACTICED.  IN RECOGHNIZING THE
DEFINITE VERSUS THE INDEFINITE ARTICLES AS CUES TO
THE USE OF ESTAR AND HABER RESPECTIVELY. HE wusT
REGCOGNIZE THESE CUES IN THE FOLLOWING E€XERCISE 1IN
ORDER TO ENCODE CCRRECTLY.

DLP 3

\4

18 Visuar-Lineuir DRILL

THE DIRECTIONE FOR THE V=L DRILL READ!
"MODELdrs?A EL_LAPIZ EN €L PUPITRET

ANDAHAY UNA FLUMA EN EL PUPITRE?

HAVE STUDENTS REPEAT THEM, THEN CUE
THE SECOND COLUMN, FIRST IN THE ORDER

GIVEN, THAN AT RANDOM. REWEMBER

THE DEFINITE ARTICLE GOES WITH ESTA
AND THE INDEFINITE ARTICLE wiTH Hav."

. , EL LAPSIZ

desTA UNA PLUMA

. LA REGLA EN EL PUPITRE?®
¢ HAY UN L IBRO

£ CUADERND

DLP 33:9

MANIPULATIVE

SER (tnNDiRECT)

THE FORMULA eEING

INDIRECTLY DRILLED

HERE 15 "EGUATION,"

THIS 1S ANOTHER

V- brRiLL .,

' DLP 33:9 VisuaL LINGUAL DriLL

s .
Marta . . : PARAGUAY__
NesoTrROS SER _
JUAN ¥ vo EQUITORIAN_
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DLP 33:10
COMMUNICATIVE
SER iN NUMERICAL  FORMULAS

DLP 33%:10 ~NUMERICAL EQUATIONS
ANSWER THE FOLLOW:NG QUESTIONS.

_ _(1)lCuANTo SON DIEZ MENOS OCHO?
DLP 34:5

Cue HECOGNITION -
See DLP 33%:8 asove;

TH1S IS A VARIATION,
HAY v. ESTAN -

THE PUPIL MUST REGCOGNIZE
 TWO cuEs, ONE; THAT THE
' CGUE TO USE HAY {S AN UN-
MODIFIED PLURAL NOUNj AND
TWO, THAT THE DEFINITE ‘
‘ARTICLE + LOCATION + EN=-
TITY CUES ESTAR.

DLP 34:5).v|suAL LineuaL DRiILL

LOS PAPELES

é ESTAN : . o EN LA CLASE?_qr

PAPELES

DLP 34:8 .
CuE". RECOGNITION:_ _ S
"8ovy v. ESTOY . o UE

A VARIATION ON -

"DLP 33:7 ABOVE : : - :
- SRR  ,DLP 34:8 ITEM SussTITUTION DRILL
I AM HERE.
EsTtov AQU#.

! «+«DE CARACAs. {sov)
~ © +..EL NUEVO DIREGTOR. (sov)

-NOT; AGAIN THE ATTEMPT TO

- PROCEDE FROM THE HEAVILILY

PROMPTED EXERCISE IN DLP

5%:5, TO THE LESS5 PROMPTED

AND MORE COMMUNICATIVE EX=

ERCISE " AN DLP 34:8 asove, '

_ IN THE FIRST EXERCISE, THE: LEARMER MUST

' DISCRIMINATE, BUT HE 'IS GIVEN THE CHOICES
HAY AND ESTAN, WHILE IN THE SECOND CASE
HE MUST RECOGNIZE THE GUEE FOR CHOICE 1IN,
THE SENTENCE CONTEXTS. o
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: \EE : pLPe 74.9

L CuE Ht0urwi1!ow~m“AN|PuLA1|VF
SER (lNDleCT}

See DLP 33t ABOVE

DLP 34:10; Quasi-
CoMmUNICATIVE
BER | '

DLP 34:10 QuesTions 4ND ANSWERS

STUDENTS RESPOND ORALLY W!TH
THEIR ASSIGNED COUNTRY AND/fOR
CAPITAL CR NATIONALITY.

DE gue pPAals ERES Tu?
Cual. ES LA CAPITAL DE TU PAIS?
.LRES BOLIVIANO, PacO?

DLP 34:suepLEMENT
COMMUNICATIVE
SER V. ESTAR
THIS 1S NOT A MEW EXERGCISE. BUT THE SKILLS
NECESSARY FOR 178 SUCCZSSFUL COMPLETION ARE
NEW, THE PRODUCT OF ALL THE {NFORMATION AND
ACTICE THAT HAS PRECEDED tT. THE PUPIL )
WAS RESPONDING TO QUESTIONS OF THIS TYPE USING
NOT ONLY SER AND ESTAR BUT HASER, T72C," £VEN
_ BEFORE HE WAS TRAINED TO REGCOGNIZE THE CON-—
- TEXTUAL CUES WHICH DISCRIMINATE THESE THREE
VERBS. THE NOVELTY LIES IN THE FACT THAT HE
NOW HOLD THE KNOWLEDGE WITH WHICH HE MAY SUC-
CESSFULLY ENCODE CR PRODUCE UTTERANCES USIHG
THESE VERBS WITH HIS AWAREEKRESS OF THE POTENT!AL
EACH VERB HAS FOR LINGUISTICALLY UASELING CER~-
TAIN REALITIES, AND THE SETS WITH WHICH EACH
LsBEL (SER, ESTAR AND HASER) IS ALLOWED TO CO~
CCCUR 1IN SPANISH, AS WELL AS THE MORPHOLOGY OF
THESE VERBS. TH1S 15 OKE VERY I[IMPORTANT CAPA-
BILITY GIVEN THE LEARNER WITH SFC's ATTENTION
TO THE PRECODING AND E\“ODth CUES OF THE LAN-
GUAGE « THE DISCRIMINATIONS MAY SFE NOW DONE :
MORE QUICKLY AND ACCURATELY, WITHOUT GUESSWORK
AND WITHOUT RISKING THE ERRONEDUS CONCLUSIONS
ONE IS LL1ABLE 7O BE VICTIM OF WHEN HE HAS TO
DISCOVER HIS OWN RULES INDUCTIVELY, AS THE
AuD10=-l I NGUAL YETHOD WOULD HAVE ONE DO.

~Ha
pe)

DLP 34: supr.?3 SER v. EsTar
CRAL QUESTIONS AND ANSWERS

—
STED CHILEND, SEHOR?
(s EN LA CLASE O EN LA OFICIHAY

des
4

vnﬂ_

"—“-C.'.

5T
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DLP 35:7

CuE RECOGNITION

Hay, Es, ESTA

TH1S EXERCISE 1S ‘CALLED PRE~TEST PRACTICE
AND IN EFFECT, PRACTICES THE LEARNER 1IN
EXACTLY WHAT HE WILL BE EXPECTED TO DO ON
AN UPCOMING TEST. IN LINE WITH MAKING
INSTRUCTION INTERNALLY.CONSISTENT BY CO=-
ORDINATING OBJECTIVES WITH LEARNING ACTI~
VITIES AND FINALLY, WITH EXAM ITEMS, THE.
LEARNER IS5 TOLD THAT HE WILL BE HAVING A 7%
TEST SHORTLY AND 1S GIVEN APPROPRIATE

_ PRACTICE IN DOING WHAT WILL BE EXPECTED OF
HIM ON THE TEST ITSELF- :

THE'STUDENT MUST" RECOGNIZE THE CUES TO THE.
SEVERAL VERBS HE HAS STUDIED, AND .DO THIS"

IN UNPROMPTED SENTENCE CONTEXTS. THERE WILL
NOT BE ANY ADDIT!ONAL CUES OTHER THAN THIS
CONTEXT WHEN HE COMMUNICATES (N SPANISH WITH
FRIENDS OR NATIVE 'SBPANISH SPEAKERS, AND THE.
EXERCIES SHOULD . APPROXIMATE, AS CLOSELY AS
CLASSROOM CONDITIONS ALLOW, A REAL COMMUNI-

" CATIVE "SETTING IN WHICH QUESTIONS AND ANSWERS
ARE EXCHANGED, .~ ' o L '

L DLP 35:7 Pre~TesT PRACTICE
Lo Ll THE TEACHER READS SENTENCES BELOW
"~ (tN ENGLISH) AND STUDENTS WRITE THE
o SR —_ _SPANISH. VERB WHICH GIVES THE CORRECT
" "TH18 EXERCISE RE= esas TRANSLATION.
QUIRES THAT TRE IN=~
‘STRUCTIONAL DESIGNER
BUILD SENTENCE CON-
TEXTS IN ENGLISH. _
WHICH- CONTAIN THE . - *
. SPANISH CUES,

(1) equation (1) . THis 1s A BLACKBOARD.
(2) gquation . (2) Is HE A PRINCIPAL? o
(3) INDEFINITE - - . (3) IS THERE A DODGTOR IN THE HOUSE?
2 ARTICLE + T SRR ; -

ENTITY +

“LOCATION

A FURTHER DIRECTION TO THE STUDENT 'REQUIRES HIM
. TO PROVIDE THE CUE WHICH SIGNALS THE VERB HE HAS
' SELECTED. - S0, FOR (1), THE STUDENT SELECTS SER
(ES), SIGNALLED 8Y THE VERBAL EQUATION CUE, '
"RULE VERBALIZATION -{ TSELF. 1S NOT EVIDENCE THAT THE
LEARNER HAS MASTERED A PRINCIPLE, NO MATTER HOW
LONG OR HOW WELL HE PRACTICES AND RECITES THAT RULE.S
- THE TEACHEP MUST DEMAND VISIBLE EVIDENCE THAT THE
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RELATIOUSHIP AND SICHIFICLLDE OF THE CUZs
SRl TH}: RULE EXPRESSES IS UNDDASTOOD,
RULE VERSALIZATION IS5 NOT SUFFICIENT £V i-
DENCE OF THIS; RULE APPLICATICON 1S, 2UT
VERBALIZATION OF THE RULE 1S5 A POWERFUL
DEVICE ALSO. THE POWER OF AN ACCUPATE GENW=-
ERALIZATION IS5 EXPONENTIAL. ORCE THE Dik=
ENSICNS AND SIGNIFICANCE OF THE CUES COR=
TAINED IN THE RULE ARE FATHGHMED, THE RULE
SERVES TO RECALL ALL THE INFORMATICN THE PU-
PIL HAS ILLEARNED WITH THE MERE MENTION OF A
SENTENCE OR TWO-»THAT 1S, PROVIDED HE CAN
ALSO DEMONSTRATE THAT HE HAS INDEED LEARNED
ALl THE INFORMATION EXPRESSED IN THE SEN-
TENCE.

DLP 36:Tesv

Cuk dECOGNITION
Hay, Es, ESTA ' .
DILP 36:TesT Hay, Zs, EsTa

ClRCLE THE VERB FORM THAT WOULD BE .

USED |F THE SENTENCES WLRE N

SPANISH.

(1) He's FiNE, THANK YOU,
(ray, Es,(:ﬁfm;

(2) WHAT 15 THI

(3) THIsS 1S A CHAIR,

(4) THE 300K IS ON THE TABLE.

(5) Is A soox HERE?

DLP 36:supprLEmenT 42

Cue REGOGNITION

S0Y v. EsTOY

SEE DLP 34:8 asove

| TEM SUBSTITUTION DRILL.

NOTE THAT THE RE~ENTRIES OF EXERGISES ON
SER, ESTAR -AND HAEBER DO CONTINUE AFTER THE
EVALUATION, HRE-ENTRY IS AN IMPORTANT CON-
cert, CONCENTRATED LEARNING IS REJECTED IN
FAVOR OF LEARNING IN SWMALL 8SUT WMULTIPLE DO=-
SES., THE PROBLEM IS ONE OF YWAKING THE HMOST
EFFICIENT USE OF A PERIOD OF TIME FOR ACQUIi-
SITION OF A SAMPLE OF LANGUAGE. THE NUMBER
OF RE-ENTRIES 1S DETERMINED tN EXPERIMENTAL
TRYOUTS OF AN INSTRUCTIONAL PRODUCT. THE
GUIDING PRINCIPLE MIGHT 8F ONE THAT REQUIRES
THE LEAANING PERIOD NOT 8E S50 SHORT THAT I T
TERMINATES WHILE THE LEARNER 1S5 STILL IN THE
WARMING UP STAGE, NOR EXTEND PAST THE POINT
AT WHICH BOREDOY SETS IN. THE LEARNER MUST

(ESTA)
(£s)
(£s)
\ESTA)
{HAaY)




B I T .

REMAIN AT THE PEAK OF PERFORMANCGE~= -
FRESH DURING THE LENGTH OF EACH EX=’
ERCISE FOR MAXIMUM PERFORMANGE. SFC
WILL BE SEEN TO RE~ENTER THE SAME EX-
ERCISE FOUR TIMES WITHIN THE SAME LES~
SON RATHRER THAN SPEND ONE LUMP OF TIME
IN ONE SITTING ON 1T. IN FACT, THE
LONQEST PERIOD OF TIME EVER SPENT ON
ANY ONE EXERCISE iN SFC 18 SEVEN MIN-
UTES, WITH MANY AS .SHORT AS ONE MINUTE.

DLP 37:8 .

Cue RECOGNITION

Son EsTAN .

SEE DLP 363 supp ¢2 ABOVE

PROGRAM 36;,"“R|Tlue PRACTICE'WlIH SER
ESTAR AND Hay"

CUE REGOGNITTION (REVIEW) AND CuE (RE)=

FocuS. “PROGRAM 36 1S . A CONTINUATION OF

Proeram 30 IN FORMAT, WiTH A CONCLUDING

FRAME THAT SUMMARIZES ALL THE CUES PRE=-

VIOUSLY STUD!ED FOR THE.  ABOVE THREE VERBS.

AFTER EACH 'RULE REVIEW FRAME, THE LEARNER

IS ASKED TO TRANSLATE A SENTENCE CONTAIN—~

INT THE ENGLISH cus(s) INTO SPANISH.

DLP 3818 -
Cue REGOGNITION-—MANIPULATIVE
SER V. ESTAR..

MAR (A, e
ESTAR

PEPE ¥ TU oV

Yo - SER

'DLP .30:2 T
NR!TTEN-ZCUEZVREGOGNIT:ON ~~MANIPULATIVE
" SER V. ESTAR . . 3 _ , _
THis 1s aN EXERCISE IN.WRITING PRACTICE.
IT 1s PROMPTED, BUT DOES REQUIRE SOME
CUE=SPOTTING ACTIVITY-=THAT IS, IT 1§
- BY NO MEANS MERELY A COPYING EXERC!SE.
"THIS KIND OF ‘DRILL IS CALLED A VISUAL=~
- GRAPHIC DriILL.  (THE STUDENT SEES WRIT- .
" TEN STIMULI ‘AND RES SPONDS IN WRITING. )
THE FORMAT OF THE DRILL W!LL BE- EX-
_PLAINED ON THE NEXT PAGE. .~
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DLP. 38 S VISUAL—LINGUAL DRILL

BASTANTE BIEN-
EN LA MINA,
DE BoLiviA.,




DLP 39:2 VisuarL-GraPHIC DRILL

THE APPEARANCE OF THE DRILL IS5
THE SAME A4S THE Visual-LinsuaL

DRILL IMMEDIATELY ABOVE, WITH

THE ADDITION OF SOME NUMBERS.

. ‘
1 MariA . BASTANTE BIEN. 1
2 Pepe vy Tu  ESTAR  py LA miInNa, P
> Yo - SER DE BOLIVIA, 3

NumpeRr (1) ON THE LEFT CORRESPONDS

170 THE ENTHRY ’%Aﬁl A" wusmBeEr (2)
7O PEPE-iMFU AND NUMBER (3) 70O
"yo T Cn THE R'GHT, NumsiR (1)

CDRRVSPuHDS 1o "masTanTE BN, ETC.

THE STUDENT 1S GIVEN THE STINULUS
1,2 FCR EXAMPLE, AND MUST SELECT
Hr ENTRIES CORRESPONDING TC THE
NUMEERS FROM THE LEFT AND RIGHT
COLLKNS RESPECTIVELY, MAKING THE
SELECTION OF EITHER SER OR ESTAR

ACCORDING TC THE COHTFXIUAL CUE.

_ . P ,
1,2: MartA (ESTA) EN LA MINA.

DLP 40:10

CUE RECOGHNITION=«~MANIPULATIVE

SEE DLP 39:2 ABOVE: THIS 15 A

VARIATICN OF 1T. THIS 15 ALSO
A PRE=TEsST PRACTICE.

DLP 41:7; Quiz

CUE REGOGNITION-—-MANIPULATIVE

SEE DLP 32:2; THIS 1S A VARIA=

TION OF T. -

THE CONCENTRATION OF EXERCISES ON SER
AND ESTAR HAS BEEN HEAVY UP TO THIS
FOINT. IT t8 ABOGUT DO BE NOTICEABLY
REDUCEDe THE NEAT DLP 70 CONTINUE
WITH THESE VERBS ts DLP 45,

DLP 45:0Q .

CUE AECOGNITION~--MANIPULATIVE

SER V. ESTAR

THIS EXERCISE REPRESENTS A COMPLEX TEST

OF SHORT~TERY MEMORY OF THE INFORHATION
GIVEN IN THE PREVIOUS DRILL SENTENCE AS
WELL AS RECCGNITION OF THE WEW CUE STiM=
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ULUS. T IS A COMPLICATED EXERCI SE,
AND REQUIRES RAPID CUE=~SPOTTING BE=
HAVIOR., THE EXERCISE 1S CALLED A _
MULTIPLE=SLOT SUBSTITUTION DRILL, AND
IN ORDER TO INSURE SUCCESSFUL PERFOR-
MANCE ON IT, THE LEARNER 1S NOT PUSHED
TO. PERFORM TOO EARLY IN THE PROGRAM.
Hi$ CUE~SPOTTING ACCURACY AND CUE-FORM
ASSOCIATIONS ARE WELL  DEVELOPED BY
THIS. POINT, AND HE SHOULD BE ABLE TO DO
THIS ACTIVITY WITH LITTLE DIFFICULTY.
IF THE -ACTIVITY HAD BEEN PUSHED uUP TOO
FAR (EARLIER) IN THE TRAINING SEQUENCE
THE LEARNER PROBABLY WOULD HAVE FAILED
AND . TAKEN A VERY NEGATIVE EXPERIENGCE
HOME WITH HIM THAT COULD POSSIBLY IN=
FLUENCE ALL HIS FUTURE PERFORMANGE |IN
THE FOREIGN LANGUAGE. LEARNING, 1T.
MIGHT‘B;'REHEMPHASIZEDf'SHOULD'NQT BE
RUSHED AT THE Rj}SK OF LOSING THE LEARNER
ALTOGETHER. AN OBJECTIVE CAN NEVER. - GE
REACHED IN THAT WAY. T :

DLP 45:9 "Cues TO CHOOSE SER OR .

]
ESTAR .

1AM FROM SANTIAGO,
~ YO 50Y DE SANTIAGO.
VTUO“.!".-‘."Q'.U.‘..OA
seeesasess BOLIVIANO,
PANCHOd..-Il'_.O.O *e e .
—-MAR.'i'Al-'QQI'O-C-CQIQOO-Q _"I
esessBASTANTE BIEN.
" NOSOTROS.eseosnocas

Cue REQOGNITION-—MANIPULATIVE‘
MULTIPLE=SLOT sSussTITUTION DRILL;

A VARIATION OF DLP 45:H apove,

DLP 51:3 .

CuE RECOGNITION

SER (inDiRECT) - e S '
‘THIS EXERCISE PRECEDES THE DISCUSSION GN
BER V. ESTAR WITH PREDICATE ADJECTIVES
AND, "AS SUCH, "Is A MANIPULATIVE TYPE OF
DRILL, LACKING ANY EXPLANATION AND TRA|N-
ING 1N CUE FOCUS AND RECOGNITION. THE
LEARNER, UNLESS HE IS- A WIZZARD AT SUGCH.
THINGS, COULD NOT EASILY, IFf AT ALL LEARN
TO ENCODE MESSAGES USING SER AND ESTAR
WITH PREDICATE ADJECTIVES (PRED.ADJS.) AFTER
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A FURELY MANIPULATIVE PRELENTATIOH,

T wRILL, THEREFCRE, S OF VERY LITTLE
COMMUNITATIVE VALUE WITHOUT THE KNOWLEDGE
CF WHEN 1T IS5 APPROPRIATE TO c'fC 0E USITHG
EITHER SER CR ESTAR (THE TwO CONTRAST,
DEFENDING ON THE INFORMATION ONE WANTS TO
ENCODE) IN THIS ENVIRONMENT. '

DLP 51:3 PREDIGCATE ADJECTIVES WITH
sEr; Visuat~Lineual DrRiILL
P ) -
Tu : TACAN__ _
Yo" SER BRASILEN
CMARTA NUEV _

DLP 51:s5uprpr.¥2 snD - ~
DLP 53135 ARE BOTH VARIATIONS
OF THE ABOVE DRILL.

Teacuing A ConcePTuAl COMTRASTIVE ANALYSIS

PROGRAM 52: "PrepicaTeE ADJECTIVES AND OUR
ORGANTZATION OF ReaLiTyY"

I'T 1S INTERESTING TO NOTICE THE OBVIOUS DIRECTION AND
RELATICHSHIP THIS PROGRAM AND THE FOLLOWING ONE SHOW
d&ST FROM THEIR TITLES., THE NEXT PROGRAM, PROGRAY 53,
READS 2 "PREDICATE ADJECTIVES AND THE SPANISH ORGANIZA~

TION OF REALITY." Coupare THE "our™ oF PROGRAM 52 wiTH

THE "Spanitsu' (n PROGRAY 53.

THE TWO PRINCIPAL CUES QH;CH THE LEARNER MUST EVENTUALLY.
COME TO RECOGCNIZE IN D%COO:NG, AND SI1GNAL 1IN ENCODING ARE
CRITICAL SIGNALS IN SPANISH, AND THEY ARE CONTRASTIVE.

THE CHOICE OF ONE SENDS QUITE A.D!FFERENT MESSAGE THAN THE

OTHER.

THE DISTINCTION LABELED BY THE TWO FORMS SER AND ESTAR

WITH FPREDICATE ADJECTIVES IS A CONCEPTUAL ONE. . IT I8
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NOT A LINGOISTIC ONE, EXCEPT fN THE SELECTION OF FORMS

WHICH MERELY LABFL THE UNDERLYING CONCEPTS THEMSELVES.

THE CONTRAST DEALS WITH THE SPAN!SH CONGCEPTUALIZATI!ON

OF WHAT 1S NORMAL, AND WHAT IS NOT NORMAL. " IT IS A

CONTRAST WHICH HAS NO LINGUISTIC MANIFESTATIONS IN
EncL1sH BUT DOES lN SPANISH, MAKING THIS A LEARNING.
PROBLEM FOR ENGLlSH SPEAK]NG LEARNERS OF SPANISH. THE
»CONTRAST ALSO HAPPENS TO BE ONE OF HIGH FREQUENCY or

?-occunasncz. THE SPANIARD SELECTS onz ‘OF THE TWO LiN=

l‘GUlSTIC FORMS (SER OR ESTAR) TO COMMUNICATE THE NORMATIVE .
.CONCEPT OR A DEVIATION FROM_ THE NORM, RESPECTIVELY; AND

UPON HEARING “ONE oa THE OTHER OF THE VERSS (SER OR £STAR )

'THE SPANIARD |s ABLE To !MMEDIATELY DETERMINE (oecope)

WHETHER THE SPEAKER s EXPRESSSNG WHAT I's A Noéﬁ-oﬁ A
ﬁDEVIATION FROM A nonm._ In EFFECT, "THE SPANtARD ORGAN! =
-fzzs THE WORLD w:TH PRECISELY THE sAME KIND OF LOGIC AS

" you po." (SFC) (Tnns NOTION - s IMPORTANT, "AND INVITES

,;THE !NSTRUCTIONAL DESIGNER TO TAKE ADVANTAGE OF THE FACT
N EFFECTING A STRONG TRANSFER FROM KNOWLEDGE ALREADY IN
THE REPERTOIRE oF THE NAT!VE ENGLISH SPEAKER TO NEW

SPAaNISH . INFORMATION ‘ON THE CONCEPTUAL LEVEL. AFTER THE

H:?ENGLISH SPEAKER INFORMED THAT HIS CONCEPTUAL PATTERNS
S {NnoT THE LINGUISTIC ones) OF ORGANIZATION ‘AND H!S NATIVE
INTUITIONS. ABOUT NORMATIVENESS ARE THE SAME AS THE SPAN~
IIARDS, AND THAT HE MAY DEPEND ON THEM, 1T ONLY REMAINS TO

'TEACH HiIM THE LINGUISTIC rORMS THAT ARE USED TO LABEL

EITHER A NORM OR A DEVlATlON FROM ONE IN SPANISH.
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THE PROBLEM REDUCES TO ChE OF CUZ~FORY ALSEOCIATION.
Tuat ISy, TEACHING HIM WHICH LINGUISTIC FORM IS USED TO

LABEL A NORM AND WHICH 1S5 USED TO LABEL A DEVIATION.

"THE SPAN1ARD ALWAYS TELLS RIS MEARCR WHETHER THE PRED!-
CATE ADJECTIVE DESCRIBES THE NORM OR SOME DEVIATION FROM
H1S NORM, HE DOES THIS IN A VERY NEAT AND SI4PLE WAY 3Y

USING TwO VERSS WHERE vou ust "vo sE", THE VERBS ARE SER

AND EsTar."(SFC, DLP 52)

-THE PROGRAMMING OF THE INFORMATION WHICH THE LEARNER MUST

ACQUIRE BEFORE MAKING THIS DISCRIMINATION AGCURATELY 15 A
VERY NOTEWORTHY EXAMPLE OF A CAREFUL APPLICATION OF THE
GUIDED D!ISCOVERY. TECHKNIQUE. THE.LEARNER IS LED THROUGH
A MOST GAREFULLY CONSTRUCTED LOGICAL MAZE OF QUESTIONS
AND EXA#PLEQ, PROGRESSING FROM H!S OWN CONCEPTUAL INTUI-
TIONS RELATIVE TO THE CONCEPT OF NORMATIVENESS INTO THE
SPANI SH CONCEPTUAL ORDER. ALL THAT REWMAINS THEN, IN THIS

CASE, 1S TO TEACH THE SPANISH LABFLS WHEICH COMMUNICATE

THE NCRMAT!VE CONCEPYT AND DEVIATION FROM 1T,

THERE zs.wo MYSTERY TO THE PROGRAMMING, NOR 1S THERE ANY=
THING IN IT WHICH A TEACHER DR TEXT WRITER CANNOT LEARN
TO 00. " IT REQUIRES ONLY A PRECISE AWARENESS OF THE CON=-
GEPTUAL PROCESSES OF THE NATIVE AND TARGET LANGUAGES,

AND THEIR SPEAKERS ORGANIZATION OF REALITY, PLUS A KNOWL=-
EDGE OF HOW THE LINGUISTIC FORMS ARE RELATED TO THE COH-

CEPTUAL REALITIEZS THEY EXPRESS, ONCE IT 18 DETERMINED
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THAT THE NATIVE AND TARGET LANGUAGES SHARE SOMETHING IN ' ;

COMMON, WHETHER COMCEPTUAL OR LINGUISTIC, THE INSTRUCTOR

MAY DETERMINE HIS STARTING POINT OF INSTRUCTION, MAK I NG

IT WHATEVER IT IS THAT 1S THE COMMON EXPERIENCE.'

BEGIPNINQ WITH SOMETHING ALREADY KNOWN BY THE LEARNER

HAS THE ADVANTAGE or tAK:Ns'somz OF THE STRANGENESS OUT
OF THE TARGET LANGUAGE-—THE STHANGENESS THAT . THE LEARNER
18 LIKELY TO FIND AND REJECT, OR FAIL TO REACT TO BECAUSE
LT IS T00 FAR REMOVED FRom ANYTHING HE EXPERIENCES IN,

HIS DWN/LANGUAGE'BEHAVIOR.

THE POINT,AT WH I CH INSTRUCTION BEGINS 1S HELATED DIRECTLY
TO WHAT THE LEARNER ALREADY HAS IN HIS BEHAVIORAL REPER*

'-~T0|RE. .THts KNOWLEDGE ‘MAY THEN BE BUILT UPON.

PROGRAM 52 1S ENT!TLED—"PREDICATE Anaecrlvss AND Oua

'ORGANIZATION OF REALlTv. : IT IS AN INDUCTIVE (IN THE
SENSE OF GUIDED DISCOVERY) cuz REVEAL ING SEQUENCE PRI-'
MARILY,_DESIGNED TO LEAD THE LNGLISH SPEAKER TO" REALIZE-

- ' CONSCIOUSLY AN ASPEGT OF THE CONCEPTUAL ORGAINZATION

OF HIS OWN ENVIRONMEN{ In DOING THIS COMPLETE IGNORANCE

15 ALWAYS ASSUMED. THIS IS ANOTHER GUIDING PRINCIPLE OF

SFC. IT MAY EVEN BE NECESSARY TO TEACH THE NATIVE
SPEAKER ABOUT H1S OWN LANGUAGE . ON A SUPERFICIAL LEVEL
BEFORE EVEN conne DOWN TO A CONCEPTUAL ONE WHICH Is
APT TO BE BURIED_BEqu CONSCIOUS AWARENESSI_THE-TASKP

T ANALYSIS ASSUMES NOTHING, AND’SEEKS TO, SURFAGCE EVERYTHING.
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THAT WiLlL BE RELELVANT TO Tug DEVELOPILG TARGET LANGUAGE

DISCUSEION BEGINNING wiTK THE concue® "ABJECTIVE", THEN

¥

t _ n .
'PREDICATE ADJECTIVE™, EVC, WORKING WITHIN THE NATIVE

- t -
SPEAKER S REALM OF UNDERSTANDING AND FAMILIARILITY FIRST.

THIS IHSTRUCTIONAL SEQUENCE BEGINS IN PROGRAN 52;Frauc 1.

PROGRAY 52

FRAME :

1! HERE 13 A PHRASE WHICH HAS A HNOUN
AND FOUR ADJECTIVES: THOSE TWO BIG
BLACK DOGS.v.. :

2: TwO OF THE FOUR ADJECTIVES PAINT A
KIND OF WORD PICTURE OF THE DOGS.
THEY ARE ___ (si1e) anD __ {8sLack),.

6: THIS PROGRAM DEALS ONLY_®ITH DE-
SCRIPTIVE ADJECTIVES. | A SYNTACTIC
DESCRIPTION OF THESE_ADJECTIVES FOL-
LOWS IN THE PROGHAM. }

9t A PREDICATE ADJECTIVE 1S ONE WHICH
DESCRIBES THE SUBJECT OF THE SEN-
TENCE AND COMES AFTER THE ___ {vima).

10: THiIS PROGRAM DEALS ONLY WiITH DESCRIP-—

‘TIVE ADJECTIVES WHICH COME AFTER THE
viErs "to se".

IN FRAME 10, HAVING DEL IMITED AND

DEFINED THE SUBJECT OF INTEREST, THE
PROGRAM ENTERS ANOTHER PHASE OF IN-
STRUCTION., "LET'S SEE HOW MUCH L1N- -
GUISTIC LOGIC THERE IS LGCKED UP [N

SENTENCES OF THI!S TYPE...{THE DOG IS

B!G.}" (SFC)_

TH1s 1S 4 cut REVELATION sEquEncE,

AND THE PROGRAM WILL ATTEMPT TO SUR-
FACE THE NORMATIVE CONCEPT FROM WI!TH-
IN THE NATIVE INGLISH SPEAKER'S {N-
TUITION BEFORE ENTERING THE TARGET
LANGUAGE AT ALL.

1137 IN 1325 1T RAINED SO MUGCH IN THE
ATacasa DESERT IN CHILE THAT THERE

WAS A GREAT FLOQCD,

WAS THIS

(1) worual (P) AeNORuAL? (ASNORMAL )
12t WHAT S YOUR NORM FOR DESERTS?

(1) pry (2) weT? (bDRY)
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21t WHAT 1S THE NORM FOR MOST PEOPLE?
(1) THEY ARE HEALTHY. -
(2) THEY ARE sick. (THEY ARE HEALTHY.)
' , 22: S0 WHAT DOES MARIA IS SICK TELL YOUu?
' '(1) IT IS NATURAL FOR ARITA TO BE
SICK.

(2) SHE HAS CHANGED FROM THE NORMAL .
- (2)

FRAME 27 BEGINS ANOTHER PHASE OF
INSTRUGTION; AGAIN, A CUE REVELATION
- BEQUENCE, SEEKING TO SURFACE THE IDEA
OF - NORM RELATIVITY. IT WILL BE 1M~
PORTANT-.TO KNOW ABOUT THIS AND BE

. ABLE TO IDENTIFY CASES OF 1T BE~

. FORE GOING OVER INTO THE TARGET LAN-
GUAGE.. o -

27t NOW STOP AND THINK. |S 18 POSSIBLE
S FOR EVERYONE TO HAVE EXACTLY. THE
. BAME NORM.FOR EVERYTHING? NoO.
(SOME STUDENTS FEEL THAT SPAN!SH
IS EASY S OTHERS THINK THAT 1T 18
HARD.)

. FrAuME 41.15 A TRANSFER FRAME. 1T couLD

- dMST AS WELL HAVE PRESENTED ORALLY, IN

AN IN=CLASS PRESENTAT{ON, THE SAME MATER-
1AL, BUT REGARDLESS OF THE FORMAT OF DEL -
VERY, 1T 1S THE LINKING DEVICE WHICH COU~ -

' PLES THE. PREVIOUS 'DISCUSSION BASED ON ‘ENG=
LISH‘SPEAKER S LOGIC WITH A SPANISH SPEAK=
ER'S LOGIC. MOST OF THIS FRAME- HAS ALREADY

BEEN QUOTED. ToO REVIEW:

.

“THE SpANlARD ALWAYS TELLS HIS HEARER WHETHER
THE PREDICATE ADJECTIVE DESCRIBES THE NORM OR
SOME DEVIATION FROM HI$ NORM. HE DOES THIS IN
A VERY SIMPLE WAY BY USING TWO VERBS WHERE YOU -

USE Y10 Be! THESE VERBS ARE. BER AND ESTAR.,
“You wiLL LEARN HOW. THE SPANTARD USES THEM. TO . e
" HELP HIS HEARERS UNDERSTAND HIM ‘BETTER "IN THE i S o _

NEXT. pROGRAM.'

THE,LEARNER HAS .BEEN TOLD, IN.EFFECT, THAT
HIS LINGUISTIC INTUITIONS WILL . TRANSFER DIR=
ECTLY INTO THE TARGET LANGUAGE ON THE CON~
CEPTUAL LEVEL-~THAT ALL HE USED TO KNOW ONLY
INTUITIVELY, BUT NOW KNOWS CONSCIOUSLY, CAN
BE RELIED UPON TO ENCODE MESSAGES IN THE TAR-
GET LANGUAGE. THE NEXT PHASE OF INSTRUCTION
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HUST MOVE THE LEARNER, THAT 18, TRANW

(SFER
HiM IHTC MORE OF A SPANISH CONTEXT, S2 THAT
HE MAY BEGIN TO gPOT THE JUIS (40 10H HAVE -
JUST BEEN REVEALED TO Hin, i SPANISH SSTTINGS.

t
THIS WILL BE DONE GRADULLLY, AND OVER A LOKNG
PEREICD OF INSTRUCTION, SUILDING INGLISH CONTEXTS
WillCH CORTAIN THE SPANISH Curs FIRST, EBEFORE
GOING I1RTO A COMPLETE SPANISH ENVIRONMERNT,

JHE GuipED Discovery TECHNIOUE IxewPLIFIED

DLP 55

CuE Focus—~~IK-CLASS PRESENTATION

THIS EXERCISE USSS A SCRIES OF ) .
VISUAL AIDS3 [N THE FORM OF POSTERS
- OBTAINED FROM A VisuaL GRAMMAR OF

Seantsn (1261, #'s 15-277 )

THE DELIVERY IN CLASS, DONE ORALLY AND WiTH THE
ASSISTANCE OF THE PICTORIAL CUES, PROVIDES AN
ELEMENT OF REALIA TO ASSOCIATE THE LINGUISTIC
FOQHS WITH. Tee POSTERS ARE ESPECLALLY DESIGNED
TO CAPTURE THE CRITICAL, DISTINGUISHING CUES

IN PICTURES, SO THAT THE LEARNER MAY RESPOND TO
" THEM AS HE WGULD SENTENCE CONTEXTS CONTAINING
THE CUES, FOSTERS 15~27 ARE SPECIFICALLY DE-
SIGNED FOR THIS SEQUENCE. THEY HIGHL IGHT THE
{MPORTANT CUES FOR THE USE OF SER AND ESTAR
- WITH PREDICATE ADJECTIVES [PRED.ADJS.) AND

ATTEMPT TO BLOCK OUT ANY COMPETING OR DIS—

TRACTING ELEMENTS WHICH MIGHT ACCIDENTLY
ACQUIRE FORCE, AND LATER SERVE AS INAPPROPRIATE
CUES.

THIS IN-CLASS PRESENTATION 1S ONE OF THE BEST
EXAMPLES OF GUIDED DISCOVERY, AND OF THE TECH=-
NIQUE OF STRUCTURING THE LEARNING SITUATIDN SO
THAT 1T CONTAINS CONLY THE NECESSARY CUES IN THE
FOREFRONT, SUSORDINATING OTHFR IRRELEVANT [NFOR-
MATION. THE SEQUENCE |S PRESENTED IMMEDIATELY
BELOW AND IN I1TS COMPLETE FOEM. '

DLP 55:2 SER V8., ESTAR WITH PREDICATE ADJECTIVES:
ConTACT lLEsson. POsTERs 15-27.

L33

IN YOUR LAST PROGPA‘ vou DISCOVERED THAT N
ENGLISH You UseE "7o BE' WITH PREDICATE ADJEC-
TIVES TO SAY MANY DIFFERENT THINGS. PRECISELY
WHAT YOU SAY HAS TO BE FIGURED OUT LOGICALLY

yor
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ASSOCIATION.

ESTAR-~DEVFATION.

BY ANALYZING THE CONTEXT AND THE BITUATION.
THE SPANIARDS DO NOT HAVE TO WORK SO HARD WHEN
THEY TALK TO EACH OTHER. THEY USE SER AND ESTAR
TO SIGNAL THE MEANING OF WHAT THEY ARE SAYING.
"LET'S SEE HOW THIS WORKS, ({(SHOW ONE POSTER AT
A TIME, AND LEAVE THEM ON DISPLAY AS THE STORY
UNFOLDS.) :
(15) HErE 18 PEDRO. YOU HAVE NEVER SEEN HIM BE-
' FORE. 'WHAT IS YOUR FIRST IMPRESSION ABOUT HIS
s1ZE? |T CAN HARDLY BE ANYTHING BUT PEDRO ES
GORDO.. WHO CAN TRANSLATE corp0? (FAT): PETER
is FAT: Now LET'S LOOK AT A PART OF PeDrO's LIFE,
ONE DAY PEDRO IS INTRODUCED TO JUANITO,.
{16) JuAnNITO, LIKE YOU, HAS NEVER SEEN PEDRO BE-
FORE. AND LIKE vou, HIS FIRST IMPRESSION ABOUT
" HIS S1ZE 1S THAT HE'S FAT. SO WHEN HE GOES AWAY...
{17) +...HE TAKES THAT FIRST IMPRESSION WiTH Hiu '
_IN HIS MEMORY. |F SOMEONE SAYs, "WHAT's PEDRO
S LIKE," HE wiLL sav,__ (Peoro £s_cORDO.) ONE
DAY . PEDRO GETS A TERRIBLE VIRUS, AND FINALLY HE
BECOMES SO S1CK HE HASa.a. . o : :
(18)...7T0 GO TO THE. HOSPITAL-‘ HE ¢S THERE A
LONG TIME, AND WHEN HE FINALLY COMES OUT, HE HAS
REALLY “CHANGED. :

NOTE THE cuz.........(19) How HAS HE CHANGED? (HE HAs
"enancep” . LesT A LOT OF WEIGHT) Now, PEDRO

DEVIATION  FROM - ESTA FLACO (Pcoao 1S THIN.)

THE NORM .- THls '

cuss' ESTA"

5N0TE THE CUE f.......:qz SPANIAPD TELLS US THAT PEDRO HAS

- FOCUS HERE, AS .~ CHANGED BY USING ESTAR’ PEDRO ESTA
" WELL AS THE o FLACO.;

TRANSFER anp .
CUE~FORM o ENEE

- Now JUANITO COME S ALONG AND...
(20)...SEES H1S FRIENDG FOR THE FIRST
2 . " TIME SINCE HE HAS LOST SO MUCH WEIGHT.
NOTE THE cuEe saees JUANITO 1S AMAZED AT THE CHANGE IN
acatn: "cuance © PEDRO, .AND NOW HE HAS A REAL LIN-
- TR 7 GUISTIC PROBLEM. :
{21) He REMEMBERED HIS OLD IMPRESS | ON

NOTE THE CUE- -..... OF PEDRO, Hi§ OLD NORM, PEDRO ES
FORM ASSOCIA—~ ' . GORDO, AND SEES THAT THIS IS JN CON=-
TION, ASWELL -  ~ - FLICT WITH THE CHANGE IN PEODRO,

AS THE CON= = - PEDRO ESTA FLACO.eee"
TRAST BETWEEN = - .- S -
SER~=NORM;. AND

15
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PRESENTATION, WRITTEN IN AS o

FOR THE TEACHER, AND REFLECTS A CON- s
CERN tN SFC FOR THE ACCURACY OF ITS

RULES. |7 STATES THaT "IF YoU HAPPEN

TO GROW UP WITH THE OLD RULE THAT SER

IS USED TO EXPRESS A PERMANENT CHARAC-

TERISTIC AND ESTAR A TEMPORARY CONDIT!ON,

IT 16 USEFUL TO REGCALL THAT THERE IS NO=-

THIRG MORE PERMANENT THAN OLD AcE ({QUE

VIEJO ESTA]), AND NOTHING MORE TEMPOR-

ARY AND FLEETIHG THAN YOUTH gas MUY

dOth.}

THERE 18 A CAUTION APPENDYD TO TH
AN
-

DLP 55:3 ,

CUE RECOGMITION; AND CUE-FORM ASSOCIATION
ENGLISH CONTEXTS (NOT SPANISH-~YET)
SER/ESTAR WITH PRED.ADJS.

THIS IS THE BEGINNING OF A LENGTHY SERIES
OF EXERCISES OF THIS TYPE, NEEDED TO IN-
TERNALIZE THE CONCEPTS WHICH ARE LASFLED

BY THE VERBAL SIGNALS SER AND ESTAR WITH

PREDICATE ADJECTIVES, NOTICE HOW THE

LEARNING ENVIRONMENT 1S STRUCTURED SC AS

TO HIGHLIGHT THE i4MPORTANT CUES.

- DLP 55:3 Ser Vs. ESTAR: SITUATIONAL
DiscRIMINATION DRILL

ReEwu [NDESIUDENT] THAT SER + PRED. ADJ.
INDICATES FIRST IMPRESSION OR NORM.
ESTAR SIGNALS A CHANGE FROM THE NORM.
GIVE THE FOLLOWING SITUATIONS] STUDENTS
WRITE SER OR ESTAR AFTER CORRESPONDING

TN

NU':‘DER.-'- -

SER MUST BE i..(1) A GLOBE OF THE EARTH SHOULD PROVE TO

USED HERE AS . EVERYONE THAT THE EARTH 1S ROUND. (SER)
"YHE EARTH 1Is ,

ROUND" STATES

A MORM ABOUT

THE EARTH., -

(2) 1T RAINS VERY LITTLE IN DESERTS.
DESERTS ARE DRY. (sON)

DLP 53:4

MamiPuLATIVE :
SER WI(TH PRED. ADJS. (INDIRECT)
SEE DLP 51:3 ApOvE] THIS 15 A
VARITATION OF IT.
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DLP 55:8
CueE RECOGNITION AND

SER/ESTAR WITH PRED.

RuLE VERBALIZAT!ON
ADJS,

DLP 55:& Pre~TeEsT PRACTICE: SER V.

ESTAR ON ALL USES TAUGHT S0 FAR.,

STUDENTS QIVE THE RIGHT FORM OF THE
VERB AND THE CUE FOR CHOOSING 1T,

{1)dDoNoE _ EL pAPEL? (EsTA:

PROGRAM 53, "pREDICA
AND THE SPaNtsn Orca

LOCATION+
ENTITY +
DEF. ARTICLE)

TE Aoaecr:vzs
NfZAT!ON or REALITV

PROGRAM 53;

FrRamE

RECALL OF 13
PREV I0OUS - '
KNOEJ"LEDGEn seven .w

CUE (RE-)FOCUS...2: .

TRANSFER FRAME...3:

CUE-FORM .
ASSOCIATION e, .

A PREDICATE ADJECTIVE MUST DESCRIBE

" THE SUBJECT OF THE SENTENCE,., - Is

-THERE A PREDICATE ADJECTIVE IN TH!S
SENTENCE? | WANT'A NEW CAR. (NO)
A FRED#CATE ADJ. MAY GIVE YOUR NORM
FOR THE SUBJECT (GRASS 1S GREEN) OR
STATE THAT SOMETHING HAS HAPPENED TO
THE SUBJECT...THAT. IS, IT HAS
(CHANGED) (THE GRASS IS BROWN.

"THE SPANIARD- RECOGNIZES THE SAME
NATURAL PROCESSES AsS YOU DO.. FOR
HIM 1T 1S NORMAL FOR THE SUN TO BE
HOT, « + «FOR  THE EARTH TO BE ROUND,
ETCeses TO STATE ‘A NATURAL LAW THE
SPANIARD USEs THE VERB_ ___(SER) AND
A PREDICATE ADJECTIVE. -

"SETTING" THE

5:

"Do vou REmEMBER™...
EVEN A SINGLE, SIMPL
LIKE THIS canN "seT"
AND PREPARE. HIM FOR
EXERCISE.

|.EARNER

Do You REMEMBER THIS SENTENCE FROM
PROGRAM 522 [ THE NEXT FEW FRAMES RE=~
CALL PREVIOUS INSTRUCTION SIMILAR TO
THE PEDRO Es GORDO SEQUENCE ABOVE,

E SENTENGE
THE LEARNER
AN UPCOMING

“F*r




THIS S ACCOMPLISHED BY GHOGSING 4 SIMPLE SERNTENCE LIKE
"DO YOU REMIMOBER?..s OR BY RO-ENTCRING A FAMILIAR EXAM~

PLE OR DRILL FORMAT WHICH SERVES TO RECALL AN ENTIRE FRAKE

OF REFERENCE FRGM PREVIOUS LLEARNINGS. IT IS A VERY ECOH-

OMICAL FOCUSSING TECHNIQUE USED VERY OFTENW N SFC As A
MEANS OF RAPIDLY TRANSFLRING ALL PREVIOUSLY LEARNED MA-
TERIAL TO NEW MATERIAL, AS WELL AS TO REVIEW THE.OLD MA~
TERIAL., A SENTENCE LIKE "DO YOU REMEMBERT... CAN HAVE

STRONG EVOCATIVYE POWER, AND CAN BRING ALL THE CUES AND

FORMER TRAINING TO THE FOREFRONT.

MADELINE HUNTER (1971, 16) DiscussEs "SETTING" THE LEARNER.

SHE PROVIDES SOME VER JLLUSTRATIVE AND ENTERTAINING EX-

AMPLES GF THE POWER THIS SIMPLE TECHNIQUE HOLDS.

A VIVID DEMONSTRATION OF TRANSFER OF 'SET' CAN

BE OBSERVED IF YOU ASK A STUDENT TO COMPLETE

- ' "B0s HAD A DOG, MARY HAD A ___«" IN u4OST casts
YOU CAN ACCURATELY PREDIGT THAT TRANSFER FROM PAST
LEARNING WILL PRODUCE 'CAT' AS THE ANSWER.. BY
CHANGING THE 'SET TO PERFORM' TO NURSERY RHYMES
YOU CAN ALMOST GUARANTEE A DIFFERENT TYPE OF RES-
PONSE Wil TRANSFER I[NTO THE ANSWER., TRY STIMULAT-

- ING HIS RESPONSE 8y '"HICKORY DICKORY DOCK, THE MOUSE

RAN UP THE CLOCK,' MARY HAD A 'oowe'Ll sET

i

vou'ltt GET *LITTLE LAMB.' POWERFUL, ISN'T 1T?...

LET'S TRY SOME FIRST HAND EXPERIENCE WITH THIS 'SET
TO PERFORM' AS YOU BECOME A LEARNER AND £O THIS PRO-
BLEM IN ADDITION., 'A BUS LEFT THE DEPOT WITH FIVE
‘PASSENGERS AND THE DRIVER. AT THE FIRST STOP IT
PICKED UP 51X MORE PASSENGERS. AT THE NEXT sTOP
SEVEN. MCRE GOT ON. [ARE YOU ‘ADDING?) AT THE NEXT
STOP THREE PASSENGERS GOT OFF AKND OHLY ONE 60T ON,
THE FOLLOWING STOP ADDED SIX MORE PASSENGERS, THE
NEXT STOP ADDED NINE NEW PASSENGERS BUT FOUR OF THE
PREVIOUS PERSONS GOT OFF. |F YOU HAVE BEEHN ADDING

) ACCURATELY, YOU HAVE THE ANSWER TO OUR QUESTION

7 HOW WANY TIMES DID THE 8uS STOP?




IF you ARE LIKE MOST READERS, You'RE TYPICAL SET TO
DEAL wiTd Tare! NUMBERS IN A PROBLEM TRANSFERED INTO
YOUR PRESENT BEHAVIOR AND YOU WERE ADDING AND SUBTRACT-
ING (IN SPITE OF THE INSTRUCTION THAT THIS WAS AN
ADDITION PROBLEM)., YourR 'seT' Frowm PAST EEXPERIENCE
NEGATIVELY TRANSFERRED AND INTERFERED WITH PRESENT
PERFORMANCE . ' )

MANY CLASSROOM ERRORS RESULT FROM THE INAPPROPRIATE
TRANSFER OF '"SET T0 PERFORM'! .THE ' INTRODUCTION TO

ANY LESSON BHOULD iINCLUDE FOCUSSING THE STUDENT ON

THE LEARNING TO BE. ACCOMPL!SHED AND. THE IDENTIFICATION
OF HIS OWN APPROPRIATE 'SETTO PERFORM s THERESY iN=-
CREASING THE PROBABILITY THAT HE WILL SELECT A SET
FROM THE REPERTOIRE HE HAS DEVELOPED 1N PREViIOUS

LEARN!NGS WHICH WILL YI1ELD POSITIVE TRANSFER TO HIS
‘CURRENT ENDEAVOR.

PROGRAM 53 CONIINUED,
FrRAME
- 28: YOU HAVE LEARNED THAT THE
'~ SPANIARD SEES THE WORLD AL~-
'MOST EXACTLY LIKE YOU DO BUT
: " THAT HE HAS TO TELL HIS
ko S .. _HEARER ABOUT THIS BY CHOOS=
S - . ING BETWEEN SER AND ESTAR.
WHAT FOLLOWS IS A  v..... LET'S SEE, NOW, IF YOU CAN"
CUE RECOGN!T!ON .. i . - CHOOSE LIKE A SPANlARD.}-f' 
scquzucs. ' oy LT - : :

DLP 56:4 o '
CuEe RECOGNITION AND CUE Focus
(REviewep) '
BER/ESTAR WITH PRED. ADJS.”

SEe DLP 35 2; THIS 15 A
VARIATION OF T.

DLP 56:4 SER VS, EsTAR¢W|TH PRED. ADJS.

NOTE THE 'seT .-..-YESTERDAY Y Ou LEARNED THAT WHEN
TO LEARN! _ PEDRO LOST WEIGHT, THE CHANGE WAS
' o : REPORTED WITH ESTAR: PEDRO ESTA FLACO
‘You WiLL SEE IN THE PICTURES I'm
GOING TO SHOW YOU THAT THERE ARE.

- : OTHER CUES FOR CHOOSING ESTAR.
WHAT rFroLLOwSs ls ANOTHER SEQUENCE"

SIMILAR TO THE PEDRO ES GORDO ONE. .
THIS TIME 1T 1s CALLED Los piwnOS
SON/ESTAN RECTOS., THE NEW INFOR-

MATION PRESENTED CONCERNS (TSELF

WITH DUAL NORMS,




DLP 5655 |

Cur RECOGHNITION

SErR/ESTAR WITH FRED, ADJS.
FNGLTSH CONTEXTS

Seg DLP 55:3; THIs ts A
VARIATION OF IT.

DLLP 57:9 _ )
CUE RECOGNITION
SER/ESTAR WITH PRED. ADJS.

VARtATION OF OLP 55:3 asovE

PROGRAM 55; '"More on Sgr anp EsTAr"

Cut RECOGNITION PROGRAM
SER/ESTAR w1!TH PrRED' ADJS,

THERE IS AN JMPORTANT NOTE COHCERNING PER~
CEIVED PURPGSE IN THIS PROGRAM, AND [T

SERVES TO MOTIVATE THE LEARNER AS WELL AS TO
HELP THE READER SE£E HOW RELEVANT HIS STUDY IS
CN THIS PRESENT LANGUAGE SAMPLE. :

By NOW YOU UNDERSTAND PRETTY WELL WHAT CUES
YOU TO CHOOSE BETWCEN SER OR ESTAR WITH PRE-
DICATE ADJECTIVES. HOWEVER, TO LEARN TO TALK
SPANISH LIKE A NATIVE, YOU KAVE TC LEARN TO
SPOT THE CUES AND SELECT THE VERB WITHOUT
REALLY THINKING ABOUT THE PROCESS CONSCIOUSLY.
THIS TAKES A LOT OF PRACTICE. LOOK AT EACH
FRAME BELOW AND SEE HOW FAST YOU CAN DECIDE
WHETHER YOU wOULD USE SER OR ESTAR.

PROGRAN 55;

FrRAuE _
1: THE WATER IN THE POT 1S HOT.
(EsTAR)

DLP 5&:2

Cug Focus (REVIEwWED)
SER/ESTAR WITH PRED. ADJS.
THE CUE FOGUS EXERCISE 8
_OFTEN HEAVILY PROMPTED, AND
CONTAINS A LOT OF INFORMA=
TIOR WHICH, BY DESIGN, MAKES
THE CUES STAND OUT RELATIVE
TO OTHER INFORMATION.

THIS MAY. BE OBSERVED IN THE
EXAMPLES GIVEN ON THE HNEXT
PAGE,
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DLP 58:2 BSER v&. ESTAR-=PREDICATE
i ADJECTIVES. SITUATIONAL
T - - DiscrIMINATION DRiILL
. |
THiIS 18 A PICTURE OF A PLACE NEAR
THE SOUTH POLE....PACQO, QUE TIEMPO
HACE AQU1? [THE TEACHER ASKS A STU-
DENT WHAT THE WEATHER 1S LIKE AT
THE SouTH PoLE,
(Hace Frio) [IT's coLp.]

'NOTE THE cute:  PEGPLE WHO WORK IN THIS LAND HAVE
C"NORMM. . cesees A NORM FOR THE. TEMPERATURE OF. THE
. -~ Y. WATER. ' IT 18 coLD, .SER OR ESTAR (SER)
DLP 59:4

. CUE RECOGNITION

SER/ESTAR WITH PRED. ADJS..
VARIATION ‘OF DLP 50 5

DLP 59:4 SER vs. ESTAR--SITUATIONAL
- . DiscRIMINATION “DRIEL

" .TOCAMBI LIVES IN THE JUNGLE OF THE
‘UPPER AMAZON., YOU DESCRIBE -ICE _
co e cow . CREAM-TO HIM AND TELL HIM IT 1S COLD.
NOTE THE NUMBER - (SER) '

J@ﬁOF EXA“PLES AND
"VARIED CONTEXTS:.

L IN WHICH TH!s Ex—y*Vf
" -ERCI1SE IS SET. .~
THE CONSIDERATION

IS ONE OF ADEQUATE
GENERAL IZATION OF |
THE CUE-SPOTTING

_BEHAVIOR TO A -WIDE

RANGE OF suTUArnows,

DLP 5311 S

QUASI-COMMUN%CATIVE'
8er  (INDIRECT)" S
SEE DLP 32 8 ABOVE-r“

DLP 60'PAGE 6
TE3T: Cue RECOGN!TION
SER/ESTAR IN

SPANISH CONTEXTS

" TH1S 1S A TERMINAL SEQUENCE. THERE ARE NO o
PROMPTS, BUT THE LEARNER HAS BEEN SHOWN RE- -

PEATEDLY AND HAS BEEN MORE THAN AMPLY PRAC-
TICED N RECQGNIZING:AND RESPONDING TO THE

CUES SIGNALING A LINGUISTIC CHOICE,

g1




CUES
LocATION + ENTITY... |
TELLING TIME wevswas |
EQUATION . evvuoncaea. |
DE + ORIGINtewcessns |
STATE OF HEALTH:v... |

DLP 61:12

Cug RECOGNITION
SER/ESTAR

EHGLISH CONTEXTS
VARITATION OF DLP 56:5

NOTE THAT THE EXAMPLE
INDICATES CONTEXTUALLY.
THAT WHAT 1S NORMALLY
EXPECTED (HOT WATER
FROM A HOT WATER TAP)
1S VIOLATED BY THE
REALITY OF THE SITUA-
TION {COLD WATER). THIS.
is A CUZ FOR gsTAR. THE
LEARNER MUST PICK TH!S
UP IN ORDER TO RESPOND
CRRECTLY. EVENTUALLY
HE WILL HAVE TO DO THIS
1N REAL COMMUN)CATION.
CUNTIL THAT TIME, THE
LEARNING SITUATION WILL
HAVE TO BE CONSTRUCGTED
ARTIFICIALLY FOR HiM,
BUT APPROXIYATING THE
REALITY HE WILL EVENTUALLY
COME FAGCE TO FACE WITH.

(1)

DLP 62111

{0

Dirase 6: TEST.

£

JOMDE Ml CUADERNO?

A L4S CINCD DE LA maAliANA,

P

M1 PROFESOR DE
Nosorros
Yo NO . MUY

SLR ESTAR

ESPANOL
DE BuEnN0OS AIRES.
BIEN HOY.

CHILEINO,

, THE STUDENT
‘DLP 61'12 SER/ERTAR——MUS

CHUOSE.
YES, |'M SURE THAT THIS 18 THE
HOT WATER TAP, 8UT THE WATER IS

coLb. {ESTAR)

Cur RECCGNITION AND pULE VERBALiZAT:OM

Ser/Es5TAR

e,

AGAIN, SPOTTING THE CUES 1§ NOT ACCEPTED

AS TOTAL PROOF OF HAVING ACQUIRED A PRIN-

CIPLE. THE RULE 1S ALSO VERSALIZED, SO
THE COMPLETE BEHAVIOR (CUE VERBALIZATION




RECOGNITION) BECOMES OBSERVABLE TO
THE INSTRUCTOR, '

THE LEARNER (S INFORMED OF A QUIZ.
ON THIS TYPE OF EXERGCISE IN THE
NEXT CLASS. ‘

DLP 62:1°7 ER VS. ESTAR

L=t

HAVE EACH STUDENT GIVE THE REASON
FOR HIS CHOICE OF VERBus..

(1) PANCHO Y ENRIQUE EN LAS
_MONTANAS, (ESTAR sER) (ESTAR)

(LOCATION + UNMODIF1ED PROPER
' NOUN)

PnOGRAM 60' "PRE—TEST PRACTICE’ ALL Uses

OF SER, EsTAR AND HaBErR"
Cuke (RE JFocus AND RECOGNIT1ON ZREVlEWED)
- IN KEEPING WITH THE SFC PHILOSOPHY OF GIVING
THE LEARNER EVERY OPPORTUNITY TO ACCOMPL | SH :
THE SPECIFI1ED LEARNING OBJUECTIVES, THIS REVIEW
PROGRAM OPPORTUNELY PREGEDES THE QUtZ 7O BE
GIVEN IN THE NEXT CLAsS. . IT 1s A REVIEW OF
THE PRINCIPLES AND CUES FOR USE .OF - THE ABOVE
THREE VERBS. THE FRAMES CONTAIN INFORMATION
ON USAGE PRESENTING EACH PRINCYPLE FROM SEVERAL
. POINTS OF VIEW.: CONCLUDING THE PROGRAM 135 AN
"UNPROMPTED TERMINAL CUE RECOGN | T4 ON SEQUENCE BY
WHICH THE LEARNER MAY CONFIRM HiS UNDERSTAND-
. ING OF THE MATERIAL TO BE. QUIZZED, ‘OR HIS NEED
- FOR FURTHER PRACTlcE.; :

THE PROGRAM IS AN ORDEPLY REVIEW, COVERING

THE FOUR NECESSARY POINTS OF INSTRUCTION

RELATED TO THESE LANGUAGE SAMPLES, MUGH AS

I8 STATED "IN THE QUOTE BELOW FROM PROGRAM_

61-!TSELF. S L L -
HERE 1S WHAT YOU NEED TO KNOW?! S ,
1. THE MORPHOLOGY OF EACH VERB! THE FORMS .

2. WHICH ONES STAND IN CONTRAST WITH EACH OTHER.

e -MWHAT THE CONTRAST DEALS WITH.
4, ;THE CUES FOR CHOICE. .

THE CONTENT OF THE PROGRAM, AS HAS BEENW SUGGESTED,
A8TFIRST REVEALED TO THE TEACHER OR LANGUAGE ANA-
LYST BY CAREFUL, CONCEPTUAL CONTRASTIVE ANALYSIS
OF THE NATIVE AND TARGET LANGUAGES FOR EACH I.AN=
BUAGE SAMPLE STUDIED.‘ THis NEEDS TO BE DONE EARLY,

&




PREFERABLE, BEFCRE INSTRUGCTION 18 AVIEFWMPTED, . S0

Pl

THAT HCONE OF THE FUGSENTIAL &1078 ARE OMITTED.

DLP 63:2

QloZ

CUE REGCCGNITION

Ser/ESTAR-=ALL USES

BOTH ENGL IsH AND

SPANISH COHNTEXTS :
PART |

DLP 63:2 SER/ESTLR WiTH PREDICATE ADJS.

StTuavi1onNAL DISCRIMINATION IN ENGLISH

(1) Many PEOPLE 1IN LATIN AMIRICA STILL
"BELIEVE IN GHOSTS. HEBEZCA THINKS
SHE HAS JUST SEEN A GHOST. ZIH4E

RUNS INTO THE HOUSE. SHE 1S PALE
(ESTA)

Part 11
CuEe RECOGNITION=-~ALL UstEs

: (1) ¢De odnbE _ usTEDES?
(soN) ‘

'U

ROGRAM 65; "TEnerR vERSUS 'TO 8E'.e.s'
CuE REVELATION '

IT SHOULD BE MENTIONED Af THis POINT THAT ANOTHER SPANISH
VERB WHICH TRANSLATED 'TO BE' HAS BEEN PRESENTED IN FRO-
GRAMS AND EXERCISES IN THE CLASSROOM. ITs USE IS DETER-
MINED AND DELIMITED BY A SET THAT 1S CONSISTENTLY USED
WITH THIS VERB. THE VERB 1S HACER, AND ITS SYSTEMIC O(g-
TRIBUTION IS AS FOLLOWS IT 1S USED AS AN EQUIVALENT OF
'70 BE' TO SPEAK OF GLIMATOLOGICAL CONDITIONS RENDERED

IN ENGLISH BY SUCH EXAMPLES As: IT's winDv, AND 1T S HOT,

ProcrAW 41; Fraug 7 INDICATES THAT "TO LEARN TO TALK ASOUT
THE WEATHER N SPANISH YOU HAVE TO LEARN TwO THINGS.

FIRST, THE BASIC PATTERN? HAGER + NOUN, SECOND, THE

Sha,




AT AT AN TN

COMPLETE SET OF. WEATHER NOUNS THAT COMBINE WiTH HAGER.eso"

THE FIFTH SPANISH VERB TRANSLATING 'To BE' 15 TREATED IN

TH!S PROGRAM, AND Is 'TENER'.

THE TENER SAMPLE IS TAUGHT AS A SET~DETERMINED SIGNAL,

MEANING, THERE IS A SET OF LANGUAGE=LABELED ELEMENTS -

WH I CH SIGNAL TENER N pzrfNAeLc SYNTACTIC PATTERNS. IT
HAPP;N§ THAT THERE ARE RELATED.LANGUAGE SAMPLES IN ENGLISH.
Knowsné_faAijFc SEARcHEé ouT TH£§5 KtNDS OF s(MpLARlTIEs
.FORBU}LﬁiNé:UpON,.ITMICA%.Bé'éUSPECTED'THAT INSTRUCT 10N

S wiLL BEéiNTWITﬁ.@HATEVéﬁ,étHAVIGR'THE*N#TIVE LANQUAGE 

SPEAKER ALREADY POSSESSES.

WHAT IS BEING EFFECTED IN THIS TEACHING SEQUENGCE 15 -A

 POSITIVE SYNTACTIC TRANSFER=~AS OPPOSED TO .FORMERLY

STUD:Eb'Pdsi?iﬁf.CORCEPTUALlfRANé?ERS WITH SER AND £STAR
;Uszp WifH-PREbicéTt Aoascffvts;l‘ln A vﬁhv REAL sense,-
THE TENER SAMPLE 1§ WHAT MA?_TéULY_BE CALLED AV'PATTEﬁNtD
SAQPL&" ;  AND -THE QETHOD 1S Quth D|ﬁEcT WHEN I'T COMES
Tb'TEAéHfﬁG ITe “THE STUDENTS HAVE farLEARN.ONLY A GCOUPLE
ofF SIﬁPLEJFACfS{IN ORDER TO BE ABLE TQ DEAL WITH THE véﬂa,
 TENER, ‘IN THIS ENV:RONMENT., ONE 1§ THE SET OF ELEMENTS
THAT sneNALQ.TENéR MUST Bafﬁsto.'.fﬁjs SET . 1% PRE-
 coo|NG;Achfo¥; BEING SEAL-fHINGslTHEMSELVES, NOT MERELY
LINGUIST}C~ENTf1|ﬁs. As fHﬁ LEARNER 1S ALREADY FAMILIAR
WiTH Mbét oF THt ELEMENTé-dF,TH}S,§ET AS THEY-ARE-LAéELED

IN SPANISH, 1T REMAINS ONLY TO ORGANIZE THE SET IN TERMS

. 84b

Bt Fr i his




:_f’

THE UNIFYING OR COMMON DEFINIMG FEATURE(S) OF ALL OF 178

ELEMENTS, HE SEGOND 18 THE SYNTACTIC PATTERN THAT 1S

USED WITH TEHER AND THIS SET OF E£LEMENTS.

Pﬁo cRAM G5 18 ANOTHER GOOD EXAMPLE OF THE GUUDED D1ISCOVERY
TECHNIQUE OF SURFACING NATIVE SPEAKER BEHAV (OR FROM THE
SUBCCGHSCIOUS, AND ORGANIZ NG IT IN A USEFUL MARNER. SOME
FRAMES WILL BE PRESENTED FROM THIS PROGRAM SO IT CAN &F

OBSBERVED HOW THE CRITICAL INFORMATION 1S PRESENTED.

PROG.A, 653
FRAME
This 1s & 6: COPY AND FILL IN THE COMMAND FORM
e & ® -
: HAVE AND BE, cARrRE] CAREFUL
CUE REVEL A R S e S e =
EQUEN .
TION SEQUENCE, 7: YWHAT TELLS YOU TO CHOOSE BETWEEN

TO REVEAL THE ' Pl ' 1
TO HAVE' AND "TO BE'? LOOK AT THE
SYNTACTIC HA A

v PARTS OF SFEECH OF THE WORDS THAT COME
P UE. '

ATTERN CUE AFTER 'To Have' anp 'to ar!
HavE 18 FoLLOWED BY & (Nouw)

8: BE Is FOLLOWED BY AN o (ADyg.)
9! THE PART OF SPEECH WHICH FOLLOWS THE
THESE ARE VERB TELLS YOU WHICH VERB TO USE.
TRANSFER _..;10: IN SPANISRK, AS IN ENGLISH THE PART OF
FRAMES. o SPEECH TELLS YOU WRAT VERB TO USE.
: 12t HE7 THE 3SPANIARD DOES NOT SAY ' Am

HEAT' FOR THE SAME REASON THAT YOU DO
NOT SAY IT OrR "I AM A FEVER.' THE NOUN
"rEvER' TELLS YOU TO say 'l Have &
FEVER' NOW WATCH ¥YOUR LOG!G. THE NOUN
CALCR TLLLS THE SPANIARD TO SAY:
)Y Vo naco caLor (2) Yo TENGO CALOR.
(2)
THE SPANIARD USES HACER + CALUR OR FRT0
TO DESCRIBE THE WEATHER TEMPERATURE. 3UT
, + CALOR OR FRIO TO DESCRIBE PEOPLE.
(Tener)”
15: VWHAT VERBS DOLS THE SPANIARD USE TO DE-
SCRIBE THE TEMPERATURE OF THIiNGS?
o (SER) anD __ (EsTAR)
Tiis 15 A cup 19t WE CAN SAY 1IN ENG%{SH ElTﬁH 'HEHHAS A
FOCUS FRAKE, GRE&T THiRST' OR 'HE 18 VERY TH[HSTY.
SIVING THE SPANISH USES ONLY THE NOUN SED TO SAY

TH1S. YOU WILL LSE THE VEAB {tener),
cue "woun", H _ s L1EnER)

THIs Is A GUE 14
HECOGNITION
FRAME «




DLP s 68:2, 7
69:3
70:6,10 ALL DRILL THE
TENER PATTERN {WITH NOUNS)
IN A VERY SIMPLE BUT HIGHLY , : .
INTENSIFIED DRILL SCHEDULE. - '

DLP 6&:2,7 anp 11; DLP 69:3, 70:6,
THE FOLLOWING 1S ON THE BOARD! :

I AM? HOT, COLD, HUNGRY, THIRSTY,
SLEEPY, CAREFUL, RIGHT, 15 YEARS
: ' 0L.D

" THE DIRECTIONS TO° THE LEARNER READ.

PO INT TO APPROPRIATE WORD AS YOU. GIVE

REPET!TION DRILL AND TO CUE .IN IDENTI=
FICATION DRiILL. ~HAVE STUDENTS RESPOND
-~ WITH FULL SENTENCES.

ONCE THIS SET..... TENGO: CALOR," FRIO, HAMBRE, SED,
1S TAUGHT, THE ' SUENQ, CUIDADO, RAZON, QUINCE
PATTERN CAN BE : : s - ANOs
DRILLED - IN A - L L
FAMILIAR 'PaAT=-
TERN PRACTICE'

-PROGRAM 6&; "MORE PRACTICE I SITUATIONALf

- DiscCRIMINATION"

CUE Focus SEQUENCE SREViEWED) AND. CUE " RECOGNITION .
ALL Forms ofF '71o BE' stupiep {THE 5 VERBs) o ' '
ARE REVIEWED IN THIS PROGRAM IN CUE RECOG- ' '

NITION FRAMES. - FRAME FOUR VERBALIZES THE GENERAL I~ _

ZATION 'DISCOVERED' IN THE LAST PROGRAM ON TENER. ‘

: _ Protram 68;
- FramE
4: To usSE TENER THE SPANIARD HAS TO.

HAVE SOMETHING. TH!S SOMETHING I8 :
o - . LABELED BY A NOUN, THE OBJECT OF - T
NOTE THE CUE FOCUS.s. THE VERB. THE NOUN OBJECT CUES :

f . - THE USE OF TENER TO TRANSLATE
'yo BE', HERE 1S THE SET OF NOUNS ~
THAT CUE THI1S CHOICE... -

TENGO CALOR SUENO - | AamM nHOoT TIRED

: FRIO CU IDADO " COLD . CAREFUL
HAMBRE RAZON ' : HUNGRY RIGHT
SED 15 ANos _ THIRSTY 15 YRs.

86



FrAME 1? STATES! "YoUR 2 171CAL ANALYSIS OF THE
PATIERN TELLS YOU WHEN 70 USE TEMER OR HAGER. YOUR

ANALYSIS OF REALITY TELLS YOU WHEN TO USE SER OR ESTAR.

TH1S CONTRAST 1S RESPONSIELE FOR THE TWO DIFFERENT
LEARNING STRATECIES DESCRIBED IN THE ARBOVE QUOTED

FRAMES AND EXERCISES., ONE, THE FORMER, DLALING WITH
SER AND ESTAR WITH PREDICATE NECESSARILY INVOLVES
A GOOD DEAL OF PRECODING ACTIVITY TRAINING IN BOTH

THE NATIVE AND TARGET LANGUAGES SINCE BOTH ENGLISH
AND SPANISH WERE FOUND 7O SHARE SO MUCH PRECODING
ACTIVITY N COMMON RELATIVE TO THESE LANGUAGE SAM-
PLES. THE LATTER, WITH TENER AND HACER, ARE INVOLVED
TO A GREATER EXTENT WITH SYNTACTIC conSIDEPATIOMs
WITH ONLY SOME SET~BUILDING ACTIVITY ON THE PREGCODING
LEVEL, AND THEREFORE REQUIRE MUCH LESS INSTRUCTION

IN PRECCDING BEHAVIOR,

DLP 72:3 ‘

PATTERN PRACTICE~~TENER

SANFPULATIVE-~TRANSLATION

DRILL :
DLP 72:3 7eNER vs., '7To se':

. WE ARE THIRSTY.
. TENEMOS SED.
WYE ARE FOURTEEW YEARS OLD,
WE ARE coLD,.
- WE ARE VERY CAREFUL. '
DLP 73:5

CuE FECOGNITION
Forms ofF 't1o gg!
TRANSLATION DRILL
DLP 73:5 REVIEW! CUES TO USE ESTAR
BABER, HACER, SER, TENER
IT 15 winDYy.
; _ IT 1s couD.,.
B ’ - HE 1s coLD.
HE ts AN ARGENTINIAN.
: HE 1s FiNE.
i : THERE'S A GAUCHO IN THE RODEO.

PROGRAY 71; "How mMUCH HAVE YOU LEARNED'
A CUERECOGNITION PRocRAM
; PROGRAM (1 CONTAINS AN UNPROMPTED CUE-
: RECOGNITION sfqusncz USING SPANISH £Qu -
ALENTS OF '7o Be'.

&7




DLP T74:2

Cue RECOGNITION i

SER/ESTAR WITH PRED. ADJSe

ENGLISH GCONTEXTS

THIS 18 A LATE PICK=UP ACTIVITY R '
AND VARIATION OoF DLP 55:5 '

DLP 74:2 SER vs. ESTAR:

SITUATIONAL DISCRIMINATION DRILL

, THE FRONT LEFT TIRE 18 FLAT. (ESTAR)
DLP 74:5

Cue RECOGNITION
SPANISH EQUIVALENTs ofF 'to se’
SPANISH CONTEXTS ' B '
PrRe~TEST PRACTICE S
TH:s(oRrLL CONTAINS INCOMPLETE - -
. SPANISH.SENTENCES WHICH ARE UN-

. PROMPTED EXCEPT BY CONTEXT. THE .
LEARNER MUST RECOGNI{ZE THE CUES
AND FORMULATE THE APPROPRIATE
RESPONSE. THIS 1S AN EASY TASK:

AFTER THE TRAINING THE LEARNER
HAS ALREADY UNDERGONE.,

ADLP 74:5 Pés-TEST PracTice

(1) ICARAV, HOMBREI : MUCHO CALOR
 ESTA MANANA. (HACE) .

THERE ARE TEN PROBLEMS LiKE THIS.

PROGRAM T72; "SELECTIVE SELF- HELP
PART 1, EQUIVALENTS oF 'vo BEe'
- CuE RecoagNITION = :
ENGLISH CONTEXTS
UNPROMPTED SEQUENCE §
: : S PROGRAM 72;
FRAME : _ o
1t SAY THAT THE AIR TEMPERATURE IS
o VERY LOW. (HACE MUCHO FRIQ)
16: LOCATE ELLAS IN CARACAS.
o (ELLAs ESTAN EN CARACAS. )

DLP 75:iParT C

CuE RECOGNITION

FINAL EXAM -

SER/ESTAR WITH PRED, ADJS.
ENGLISH CONTEXTS




CILP 75 FiRsT SinmeEsTER Final Sxaum
PART C; §Eﬁ/§§3g3 WITH PRED ADJS.
SITUATIONAL D1SCRIMINA TION DriLL
(2) Is THE wATER HOT ENOUGH TO
BOIL YET? (EsTAR)
PART E
CUE RECOGHNITION
Ail. FORMS bf "vo ge!
SPANISH CONTEXTS
PART E; ALL FORMS OF 'J0 gE!
(2) ANITA_ MUCHO FRIO (TENER)
(12) Tomas___ vawEZOLANo.{Es)
TH1S EXERCISE MARKS THE END OF THE SEMESTER OF SFC insTRUC-

TION,

DLLP 79:1?.

Cug (RE-)Focus anD
Cue RECOGNITION

Es TAR
' DLP 79:11

INDIVIDUAL STuUDY AND ERAGTICE.

EcTED To "

DLP 80:7 &nD
DLP &1:8 Awb
DLP 83:supPpr.#1 AND

- DLP 84:10 ARE THE sAME As DLP 72:4t
FsrtaRr,

ABOVE, WORKING WITH SER,

READ THE GENERALIZATION ABOUT THE
PHOLOGY OF E£STAR AND... Eoo THE WRITTEN EXERCIsEs:l

SELF 3Tuby AND

ESTAR Y i
PrRACTICGE

WRITTERN
STUDENTS ARE DIR~

MOR-
H

IMMEDIATELY

THIS CONCLUDES THE PRESENTATHON OF THE FORMS OF
FURTHER EXERC!SE

IN SFC. THERE 15 NO
FOCUSSES ON ANY OF THESE VERBS,
PRESENTEZD 135 THORODUGHLY
FUTURE EXERCISES.

INTEGSRATED

HABER.
‘1o gE'
WHICH SPECIFICALLY
THOUGH TRE WMATERIAL JUST

IN THE CONTEXT OF MANY




CHAPTER Vi
COMING AND GOING IN ENGLISH AND SPAN)SH--
CONCEPTUAL CONTRASTIVE ANALYSIS REVISITED

:
SFC, In DLP 54:1 TALKs:A9ouT "THe UNIVERSE OF Dt scouRsE

IN CommuwtbATabu", IND{CATtNG-THAT "MosT PEOPLE ARE AWARE
OF THE FAGT THAT GONTEXT OFTEN PROVIDES THE ONLY CLUE TO
THE MEANING OF AMBIGUOUS WORDS. MUCH LESS ATTENTION,
HOWEVER, :g'éjVEN'To ANrEQUR#LY IMPORTANT FACT; HAMELY,
_THAT_TBE-PHYS}CAL EQVlRONgENT'{N WHICH SPEECH TAKES PLACE
pLAYS'A'MAaoé_RoL; IN DEf;R%iNING WHAT 1S SAID, AND WHAT
fHE'MEANLNG {8 ?0'éE}_-FQR'THE éa;sznr,tNSTANcE, THE
'SPAN}SB ORGANIZATION OE_THE'UQIVERégrdF DISCOURSE 1S SO
'DRAsTpéALLY Di?FERENTiFROM THE Eﬁé;|sH THAT THE_LEARNER
-[QTQ(T;VELY hEJECTS-lr AS iLLdGLEAL; msan;NGLtss,-AND_cons
FUSING. THIS COUNTER%INTUjTlVﬁ ﬂtACTi0ﬁ CANVEF?ECTjVELY
5sLock.Lzaéﬁlng ir THE_STUDENT s ﬁo;'FINALLY-CONVINéEb
TQAT THE SPANIéH WAY OF ORGANIZING REALITY 15 A LbejcaL
'ALTERNATEVE TQ fHE ENGLISH. . YOUR PRIME Tgsk,'lﬁ THiS

"REVIEW, 1S TO OVERGCOME THE. STUDENTS' INTUITIVE NEGATIVISM.
s . ;o

|F YOU CANNOT CONVINCE THEM THAT -THE SPANISH LOGIC IS A
VALID ALTERNATIVE TO THEIRS, THEY WILL NOT RESPOND.TO THE

CUES FOR CHOICE.

‘THE1R PROBLEM, IN A VERY REAL SENSE, IS PSYCHOLOGICAL,

NOT LINGUIST!IC, AND YOU MUST HELP THEM ABDJUST TO A WAY OF

90




BEALING WITH BEALITY WHICH THEIR 1KTUITION REdECTSL THEY
VILL MAKE THE ADJUSTMENT WITH MUCH LESS DIFFICULTY AND
SURSEQUENT TRAUMA [F YOU BRING THEIR SUBCONSCIOUS REAC-
TIONS TO THE SURFACE AND DESCRIBE THEM IN A SYMPATHETIC

AND UNDERSTANDIKG FASHION."

 PROGRAW 51, "To ¢o anD 70 Coue: IR vs., VENIR"

BY WAY OF A PREVIEW OF THE sTRATEGY THAT THIS INSTRUGTION-
AL SEQUENGE WILL TAKE, IT WILL BE ONE THAT 18 IN PART AL~
READY FAMILIAR TO THE READER. THERE WILL BE A GUIDED Dis-
COVERY CUE REVELATION SEQUENGE IN TNGLISH. THIS WILL
SERVE TO SURFACE NATIVE ENGLISH SPEAKER INTUITION ASCUT
lnroamar:oﬁ RELEVANT TO THE SPANIGH WAY OF ORGANIZING THE
CEVENTS OF ‘coming' AMD "coing', AS WELL AS A CUE FOCUS

AND CUE RECOGNITION SEQUENCE.

A TRANSFER SEQUELNCE MED:ATED THE TRANSITION FROM NATIVE
LANGUAGE ORGANIZATIONAL PATTERNS THAT DEAL WITH COMING

AND GOING TO THOSE SAME PATTERNS IN THE TARGET LANGUAGE.
AND FINALLY, THERE waL BE LABELS ATTAGCHED 7O THE CONCEPTS
OF COMING AND GOING lﬁ THE TARGET LANGUAGE. SYSTZIM FirsT,

THEN SURFACE FEATURES. MUCH OF THE TEACHING WILL BE ON

THE PRECODING LEVEL.,

‘TH1S 1S5 PERHAPS THE MOST INTERESTING SAMPLE (N SFC pRE-
SENTED SO FAR. T 15 A CASE 1IN WHICH ONLY A SHALL PART

OF ENGLISH SPEAKER INTUITION WILL POSIHITIVIELY TRANSFER




"CLASH IN ORDER TO ENCODE THE ACTS OF COMING AND GOING

... AS THE SPANIARD DOES. It 1S WORTH REPEATING THAT THE

INTO THE TARGET LANGUAGE ON A PRECODING LEVEL . IF 700

MUCH OF THE NATIVE SYSTEM 15 ALLOWED TO CARRY OVER UN~- I

CHECKED, MISENCODED MESSAGES ARE SURE TO RESULT. THIS
SAMPLE, THEREFORE,lWILL'REQUIHE SOME TRANSFER, INDEED,
BUT IT WlLL_REQuIRE.EVEQ MORE TRAINING IN THE AREA OF

REBUILD ING THE.NAIIYE1ENGLISH SPEAKER'S PRECODING BE-

HAV I OR ACCORDING TO THE BLUEPRINT OF THE SPANIARD'S:

THERE ARE MANY EXERCISES THAT ARE GIVEN %OR THE SOLEi
PURPO SE OF IMPLANTING THE SPANISH SYSTEM . IN THE éUB*
VCONSCIOUS OF THE :NGLISH SPEAKER, ANTICIPATINu :THE

CUE RECOGNITION AND LABELING PROCESSES, S0 THAT.HE

wWILL ULTIMATELY ACQUIRE MUCH THE ‘SAME COMMAND OVER THIS

VSAMPLE OoF LANGUAGE AS NATIVE SPANISH SPEAKERS EXHIBIT.'
b o . . :

THE LEARNER WILL BE CONFRONTED WITH TwO CONTRASTING

—.ORGANIZATIONAL SYSTEMS, HiS OwN AND THE SPAN1ARDS,

CONSEQUENTLY, HE MUST KNOwW AT WHICH POINTS THE SYSTEMS

PROBLEM IS NOT PRIMARILY A LINGUISTIC ONE AS WAS THAT

Of THE TéNER SAMOLE; BOT IS, ‘RATQER, A CONCEPTUAL ONE
;AT,FIRST: No TRANSLATIONAL EQUIVALENTS WILL COMPLETELY
O3ATISFY THE REQUIREMENT THAT THE PO!NTS AT WHICH BOTH
SPEAKERS CONCEPTUAL[ZE OIFFERENTLY WiLL BE UNDERSTOOD
S0 THAT ACCURATE ENCODING CONSISTENTLY.IS THE RESULT-

THE CONCEPTUAL DIFFERENCES MU$T BE RECOGNIZED CONSCIOUSLY,

Q2



AHD THIS REQUIRES SPECIFIC INSTRUCTION IN THAT BEHkVIOR.

THE FPROBLEM HERE 1S INESCAPAEBLY ONE OF ESTASBLISHING A
CONTROL OVER THE CONCEPTUAL CONTRAST AT HAND BEFORE ENTER-~
ING THE L INGUISTIC REALM, FOR ONCE THE SYSTEM UNDERLY ING

THE LINGUISTIC FCRYWS 1S LEARNED, THE REMAINING INSTRUC-

TIOR CAN CZONCENTRATE ON THE GREATLY SIMPLLIFIED PROBLIM

OF THRE MORPHOLOGY AND SYNTAX OF YHE VERBS AND SENTENCES

UsIiNG THE VERBS.

SURFACING PRECODING ACTIVITY

IF A CONTRASTIVE ANALY SIS HAS REVEALED A BEHAVIOR ALREADY
PRESENT {N THE LEARNER WHICH 15 AT ALL SIMILAR 7O THE NEW
BEHAVIOR TO BE BUILT ]NTO HiM, A TRANSFER FROM THE NATIVE

TO THE TARGET LANGUAGE CAN B8FE MADE.

As AN EXAMPLE, THE VERBAL SYSTEMS OF ENGLUSH AND SPANISH
BOTH USE AND CAHSATIVELY SEEN TO RELY ON THE FEATURES OR
'cuss' OF CYCLICITY, ORDER AND ASPECT OF THEIR VERBS,
THESE FEATURES ON VERBS RESTRICT THEIR USAGE TO CERTAIN
ENVIRONMENTS. THERE ARE MANY SIMILARITIES ON THE PRE=~
CODING LEVEL BETWLEN ENGLISH AND SPANISH WITH RESPEGT

TO THESE FEATURES, A POINT THAT SQOULD BE TAKEN ADVANTAGE
OF BY THE INSTRUCTLONAL'éﬁsiGNER IN DECIDING WHMERE TO BE~

GIN WHEN NO OTHER SIMILARITIES CAN BE FOUND.

WHILE THE NATIVE SPEAKERS OF THESE TwO LANGUAGES MAY BE

FUNCTIONING LINGUISTICALLY Id TEFMS OF THESE DISTINCTIVE
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FEATURES, IT MAY BFE IMPOSSIBLE FOR THEM TO EXPLAIN THE

SYSTEM UNDERLYING THEIR uss.' WITHOUT SOPHISTICATED L IN=- ' ;
GUISTIC TRAINJNG THEIR OWN ENCODING ACTIVITY 1S OFTEN
A MYSTERY TO THEM. .

THis BEING-THE caée,'WITH iHE LOGICAL TRANSFER POINT BE=-
TWEEN SPANISH AND'ENGLTSH ON THE PRECODING LEVEL,-BE-
GINNING INSTHUCTION on THE MORE SUPERFICIAL LINGUISTIC
LEVEL (As The Auo:o LINGUAL METHOD Dozs) MAKES THE MiS—-
TAKE OF BYPASSING THE IMPORTANT_pnscoolne;cuts ALTOGETHER

-AND COMPLICATES FUTURE LEARNING OF THE CORRECT DISTRIBUTION

OF THE LANGUAGE SAMPLE.'

IN THE PRECOD!NG SYSTEM L1E THE_PATTERNS OF PERCEPTION

AND- CONCEPTUALIZATION wu:cn AREATRANSFERRED TO IHE LIN-
f}au&sTlc ORDER-.50 AS" TO MORE oa LESS FAILTHFULLY REPRESENIL
f ITHEM SYMBOLICALLY WHEN THE NEED TO COMMUNICATE ABOUT
{PERCEIVED REALITY couss ABOUT. ON THIS LEVEL, LANGUAGES,
IT—SEEMS, MAY RESEMBLE EACH OTHER ‘A GREAT DEAL, EVEN.
,THOUGH THE RESPONSE LEVELS DIFFER VASTLY. THE FORM 1s
MERELY A MATTER OF MORPHOLOGY AND SYNTAX=~MANIFESTATIONS
or THE UNDERLYING SYSTEM. BUT THE FORM CAN BE TEMPOR AR~
Ly DISREGARDED !N FAVOR oF TEACHING THE UNDERLY[NG 8Y 5=

'_TEM. THE FORM WITHOUT. THE SYSTEM, AFTER ALL, IS USELESS.,

THE PRECODING ENCODING CONJOINING HECHANISMS IN BOTH LAN-
GUAGES HAVE TO BE DETERMINED SO THAT THE CR!TICAL CUES

-BY WHICH THE PRECODING ACTIVITY ASSUMES LINGUISTIC FORM -
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BMAY DE REVEALED.

THE SECOND PROCEDURE SHOULD BE AN ATTEMPT TO DETERM INE
THE EXTENT OF SIMILARITY OF THE GONJOINING DEVICES IN
THE NATIVE AND TARGET LANGUAGES SO THAT THE LEARMER MAY
BE CORRECTLY INFORMED AS TO HOW MUCH OF HIS OWN CON~
JOINING SYSTEM (éELATsNG éuEs AND FORMS) IS TRANSFERQBLE

TO THE TARGET LANGUAGE PRECODING SYSTEM.

A THIRD STEP SHOULD THEN FILL OUT WHATEVER PART(s) oFf
THE TARGET LANGUAGE SYSTEM REMAIN AFTER ALL THAT THE

NATIVE SYSTEM CAN TRANSFER HAS BEEN, I[N FACT, TRANSFERED.

st ——

T SHOULE BE MORE CLEAR, NOW,VTHAT THE SYSTEM (PRECODING)
CAN HARDLY BE BQPASSED ¥ THE NATURE OF THE SIMILARITY
BETWEEN NATIVE AND TARGET LANGUAGES IS ON THE PREGCODING
LEVEL, AND THAT INTUITED STUIULI HMUST BE SURFACED IN
ORDER FOR A PROGRAM TO bEAl EFFECTIVELY WITH THEM IN
BUILDING TRANSFERS. IN THE FIRST PLACE, BEHAVIORAL
PSYCHOLOGY DOES NOT DEAL WITH IRVISIBLE ENTITIES SUCH

AS INTUITED S$TiMUL! OR SUBCONSCIOUS BEHAVIOR OF THE PRE-
CODING LEVEL, AND NEITHER CAN THE TEACHER., INSTEAD, THEY
ALL MUST DEAL WITH OBSERVASLE ENTITIES LIKE FEATURES OR

——— .

CUES.
—

.

A PARTICULABLY THORNY PROBLEM IN TEACHING CNGLISH SPEAKERS
THE SPARISH SUBJUNCTIVE CAN BE MADE MUCH FASIER BY HMAKING

THE LNGL1SH SPEAKER CONSCIDUSLY AWARE OF THE USE OF THE




SUBJUNCTIVE:- IN ENGLISH (YES, THERE 1S A SUBJUNCTIVE

tN ENGLISH, ALSO) BEFORE TRANSFERING OVER TO THE SPANISH

LANGUAGE. AGAIN, THE TWO LANGUAGES SHARE MANY PROPERTIES
IN COMMON ON THIS SAMPLE, THdUGH'THEY ARE NOT ON THE PRE=
CODING LEVEL AS coﬁcszUAL BEHAVIOR, BUT ARE ON THE Llh-

QUISTIC LEVEL, INSTEAD.

WITH A MINIMAL PAIR sucn AS fNSISTI EN QUE ESTABA/
!NSISTI EN QUE ESTUVIERA,

TEACHING MAY BE FACILITATED BY BASING AN EXPLANATION OF °
THE CHOICE OF SUBJUNCTIVE VERSUS INDICATIVE ABOVE-ON THE
LEARNER'S NATIVE TONGUE. THE IDENTICAL CONTRAST EXISTS

1N ENGLISH IN THE PAIR |'|NSISTED THAT HE WAS. THEPE/
' ' | INSISTED THAT HE BE -~THERE,

WHICH AL SO HAPEENS TQ.Bé THEifRANSLATIOﬁ OF fH;'SPAN(SH
'_SENfgnces ABOVE;,_THE}COES ARE‘PRECJSFLY fHE SAME 1IN

qofn yﬁuGUAGEs:ZVA suaJQNCTJVE VERB IN A CLAUSE SUBORD!IN=-
ATE TO_AN-lNDEPENDENT épAqsz-w&qét,yERa 18 ONE'bF.lNFCU-
ENCE ON'THE SUBJECT 0F fHE SUBOBDINATE CLAQSE. WHERéT

IBE!

OCCURS ABOVE IN THE ENGLISH VARIANT, THE SPANIARD
USES THE SUBJUNCTIVE, SO THAT ON A STRUCTURAL LEVEL
THERE IS AN IMMEDIATE BASIS FOR TRANSFER TRAINING AS

i : J e ™™ e

SOON AS .THE STRUCTURAL CUES WHICH THE NATIVE ENGLISH

 SPEAKER IS INTUITIVELY USING‘ ARE BROUGHT TO HIS ATTENTION.

UNFORTUNATELY, WHAT 1S OFTEN DONE IN TEAGCHING THIS MIN!MAL
PAlR_:N‘SPAN(sH IS TO GO DIRECTLY TO THE STRUCTURAL CUES

IN.SPANISH, BYPASSING THE VERY SAME CUES WHIGH THE NATIVE'
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CHGLISH SPEAKER ALREADY HAS fH H135 Co&N LANGUAGE BACKGEOUND.

THE EFFECTIVENESS OF THE LEARNING CF THE NEW BEHAVIOR MAY
; BE THWARTED SEVEIRELY BECAUSE, IN EFFECT, A NEW BEHAVIOR
15 BEING TAUGHT FROM GROUND ZERC WHEN THE SAME EEHAV | OR
i _ COULD BEGIN WiTBVA STRONG RESPCONSE ALREADY f& THE LEARNER

AND ATTACHING THE NEW LEARNING TO T,

Tuvue {1666, 220) EXPRESSES AN IMPORTANT CONSIDERATION
L]

CQNCERNING TREANSFERS OF THE KIND BEIHG TALKED ABOUT.

—— . po—

IF THE FORCEFUL FEATURE OF THE PRESENT SITUA-
Trow [iN THIS CASE, COMING AND SOINGE IS N~
DEED THE CUE OF SOME ESTABLISHED INSTANCE OF
LEARNING..» THE LEARNER WILL RESPOND TO THE
PRESENT SITUATION AS HE RESPONDS IN THAT ES=
TABLISHED INSTANCE, fOR THE REASON THAT THE
PRESENT INSTANCE '"Is' A CASE OF THAT VERY Ii-

f STANCE,

%éAf THVM& - HAS INDICATED ABOVE 1S THE CASE OF A Posg?rvz'
TRANSFER WHICH MAY BE EFFECTED WHEN THE OLD AND NEWASEHAv—
IORS ARE SIMILAR. THAT 4§ NOT THE CASE WITH COMING AND
Gosﬁe IN ENGLISH AND SPANISH. WITH RESPECT TO A CASE IN =

WHICH THE BEHAYIORS ARE NOT s5IMILAR VALDMAN CONTINUES:

THE SHARING OF THE COMPONENT AND THE SHIMILARITY BE-
TWEEN TWO SITUATIONS CANNOT DETERMINE THE DIRECTION
OF TRANSFER, AND RELATES ONLY TO THE [SSUE OF WHETHER
THERE WILL BE TRANSFER AT ALL., -

"W THIs CASE, THE ENGLISH SPEAKER WILL ERING SOME [NFOR-

L

BMATION FROM HIS OWN SYSTEM WHICH EVENTUALL? WiLL CAUSE

tNAPPROPRIATE ENCODING IF 1Y CbPIES INTO SPANISH WITHOUT
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CHECKING IT BY MODIFYING HIS ENCODING SYSTEM S50 IT ASSUMES

THE FORM OF THE SPANISH ONE.
THE TECHNIQUE OF TRANSFER EXEMPLIFIED

PROGRAM 51 BEGINS BY CLEARLY ESTABLISHING ° ‘
1TS PURPOSE AND DIRECTION FOR THE LEARNER. — !

PROGRAM 51
FRAME : _ .
co 2t YOU CANNOT LEARN WHAT CUES YOU TO
. USE IR AND VENIR IN SPANISH UNTIL
.YOU UNDERSTAND THAT SPANISH LOOKS
"AT THE ACTIONS OF COMING AND GOING
FROM A DIFFERENT POINT OF VIEW THAN
“ENGLISH. MusST YOU FIRST UNDERSTAND .
. THE USES AND MEANINGS OF 'Go' AND
'comeE' 1N ENGLISH BEFORE YOU CAN .
LEARN HOW SPANISH I8 DIFFERENT? (YES)

IN THIS PROGRAM THE GENERAL1ZATIONS THAT
 GOVERN THE USE OF COMING AND GOING IN ENG-

" LI8H ARE PRESENTED TWICE. BELOW, THE SECOND
CUE REVELATION STEP |5 SHOWN IN ITS DEVELOPMENT
AS WELL AS THE CUE FOCUS.FRAME THAT VERBAL IZES
" THE GENERALIZATION FOR THE LEARNER.

“FRAME R _
. 17:  SOMEONE KNOCKS AT YOUR DOOR., YOUu
ARE IN THE KITCHEN.... YOU LEAVE
.~ THE KITCHEN AND MOVE TOWARD THE DOOR,
S0 ARE vyou (1) GOING TO THE DOOR?
B (2) comine To THE DoOR? (1) = -
182 BEFORE YOU GET TO THE DOOR, THERE
IS ANOTHER KNOCGK AND A CALL, "ANY~-
sopy HOME?" VYou say (1) .1'wm ceoina.
_ {(2) I'm comine. (2) -
CUE FoOcus ON 19¢ -  IN FRAME 17, YOU WERE GOING TO THE
"poINT OF vigw" . 4DOOR. ' IN FRAME 18 vou sat1D, "lI'u
: B : ' "COMING." WHOSE POINT OF VIEW WERE
YOU USING WHEN you PIcken 'coume!
INSTEAD OF !GO' TO ANSWER THE PER-
SON AT THE DOOR?  {THE PERSON AT
.THE DOOR., ) .

THE EXPECTED TRANSFER FRAME WILL APPEAR
VERY SHORTLY IN THE PROGRAM. THE ABOVE
SEQUENCE WAS WORKING WITHIN THE ENGLISH

. SPEAKER'S REALM OF ORGANIZATION OF REALITY -
AND IT IS NECESSARY TO MOVE OVER. INTO THE
SPANISH SYSTEM, STILL ON AN ORGANIZATIONAL
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PLANE. DBuUuT A WORD SHOULD BE SAID ABCUT
THE MATURE OF THIS TRANSFER BEFCORE IT I8

R CACTUALLY MADE BECAUSE IT DIFFERS MARKEDLY
FROM OTHER TRANSFER FRAMES WHICH HAVE SEEN
DISCUSSED, THIS (S BECAUSE THE MATERIAL
WITH WHICH THE TRANSFER DEALS 15 DIFFERENT
FROWM PHREVIOUS MATER AL .

A KMAJOR REWORKING OF THE FNGLISH SPEAKER'S
PRECODING ACTIVITY RELATIVE TO THIS SAMPLE
WiLL HAVE TO OCCUR BECAUSE, WHILE THE ENGL1SH
SPEARER USES TWO POINTS. OF VIEW 1N SPEAKING
OF COMING AND GOING, THE SPANISH.SPEAKER

USES ONLY ONE--~HIS OWN. ©CONSEQUEKTLY, IN THE
DESIGN OF SUBSEQUENT INSTRUCTION, THE LEARNER
MUST 2E TOLD HOW MUCH OF HIS INTUITION HE MAY
RELY ON, AND BUST LEARRN HDW MUCH HE CAN NOT.
FROM THERE, HiS OWN PATTERN OF CONGCEPTUAL (-
ZATION WILL HAVE TO BE REBUILT 'a LA Espafot.

BECAUSE OF THE CONCEPTUAL CONTRAST HORKING |

IN THIS PROGRAM AKRD IN_THE EXERCISES 7O FolL~-
LOW, THE LEARNER 185 NEVER LEFT TO FORGET THAT
HI5 SYSTEM 158 NOT THE SAME AS THE. ONE HE MUST
ACQUIRE IN SPANISH. HE 1S ALSO REPEATEDLY TOLD
¥HERE THE OIFFERENCE L 128, THZ CONTRAST IS
REFTERATED IN EXAMPLE AFTER EXAWMPLE AS WELL ST
AS FRAME AFTER FRAME AD KA

[
USEUM,
i

. {HEREAS [N PREVIOUS SAMPLES THERE WAS NO DANGER
IN LETTING MOST OR PARTS OF THE NATIVE'S PRE-
CODING ACTIVITY SEEP INTO THE SPANJSH SYSTEM,
HERE, WITH THE CONcEPTS OF 'coming' anDd ‘'coing'
SUCH SEEPAGE IS 8QUND TO LEAD TO ENCODING ERRORS.
: PREVIOUSLY, INSTRUCTION WAS DESIGNED TO STRENGTHEHN
P THE NOTION OF SIMILARITY; SUT HERE, IT IS THE HNO-
: TION OF DIFFERENCE WHICH 1S STRESSED.

. TRANSFER 1S ACCOMPLISHED IN A CUE FOCUS FRAME
: WHICH, IN FACT, IS5 ALSO THE FRAME CONTAINING
THE CONTRAST BEZTWEEN ENGLISH AND SPANISH.
INSTRUCTION 1S STILL INVOLVED WITH PRECODING
BZHAVIOR. ; ‘

FRAME :

26: WE USE THE POINT OF VIEW OF
THE PERSON TO WHOYM WE ARE
TALKING WHEN wE say, ''I's
coming," WE USE OUR OWN
POINT OF VILZW VWHEN WE SAY

"1'a cotne." THE SPANIARD,
N SHARP COMNTRAST WITH LHG=

23
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D : - : L1SH SPEAKERS, USES H!S OWN
: : POINT OF VIEW IN CHOOS!NG
BETWEEN IR AND VENIR,

FrRaMe 27, & CUE RECOGNITION FﬂAwE,

15 PREFACED BY AN INVITATION TO THE -
LEARNER: VLeT's. PRACTICE READING S
THE CUES FOR CHOICE.!" NOTE THE

PARALLELISM N THE SEQUENCE BELOW

IN FRAMES 31=-34 IN wWHICH THE LEARNER

MUST CONCEPTUALIZE AS A SPANIARD, AND

THE SEQUENCE OF FRAMES 17=19, IN WH!CH

HE CONCEPTUALIZED AS HE NORMALLY WOULD

IN ENGLISH.

THE SEQUENCE 1S OBVIOUSLY CONTRASTIVE

REGARDING THE ENGLISH AND SPANISH ‘SYSTEMS."

- FRAME - , D : o
. - 31: YOU ARE (N THE KITCHEN WITH A
N . " "RELATIVE. ... Soucome KNOCKS AT

“THE FRONT DOOR. YOUR RELATIVE

. ASKS,"V:LL YOU GO TO THE DOOR?

"Does 'co' MEAN MOVE THROUGH THE

"HOUSE TO "THE booRrR? (YEsS)

32: WHICH VERB WILL YOU USE IN SPAN-
1sH? (R OR VENIR (1R) '

23: ,..THE PERSON AT THE DOOR KNOCKS

: "AGAIN AND caALLS out, "Any-

- BoDY HOME?" You NOW START FOR
L _ THE DOOR. AND. ANSWER, (1) [ 'm
S o goNe.” (2)"1'w comineg." (2)

' ' S 38y NHAT WILL YOU SAY IN SPANISH°
(1) va voy_ - (2) YA VENGO '
Ti'm GOlNG] | LY com NG J)
YA vov) : '

THE ENTIRE SEQUENCE, INCLUDING
THE CONTRAST 18 PRESENJED AGAIN
IN A SLIGHTLY DIFFERENT CONTEXT .

80 AS TO SHARPEN THE LEARNER'S

CUE FOCUSSING' BEHAV [OR AND - PERCEP—
TION OF THE CONCEPTUAL CONTRAST

BE1ING TAUGHT.

GUIDED DISCOVERY REVISITED

oLpsaz

Cue Focus-~oomuwe AND GOING; ENGLISH CONTEXTS

100




THIS PRESENT
RARMPLE OF AN IN-CLASS ORAL

GUHIDLD DISCOVERY PROCESS AND IS
GIVENR HERE IN ITS ENTIRETY TO 7THFE
RIGHT FOR CSSERVATION B8Y THE RLEADER,
THERE 1S DEFINITELY A PAITEAN THAT
CAN BE OBSEZRVED, [T 18 NOT AN UN-
FAMILIAR ONE, AND CONTAINS THE
sTEPS (1) THGLISH CUE FOocUS

(2) TRANSFER--BY CONTEAST

(3) SPaANISH CUE REVELATION

AND FOCUus

DLP 54:2 coMiNG AND GOING

T. IF 1 say, "S0!" 10 LOLA, WHICH DIRECTION WILL SHE MOVE?
TOWARD ME OR AWAY FrROM ME. (AWAY)

2. |IF LOLA DESCRIBES HER MOVEMENT, WHAT WILL SHE SAY IN
Encrisu?  (H'w coing) ,

3« IfF I sav, "Come" 70 LOLA, WHICH DIRECTION WILL SHE %OVE T
(Towaro Mg)

4. Ifr LorLa DESCRIBES HER MOVEMENT, WHAT WALL SHE SAY IN

|

EneLtsH?  (1'w coming) _
5¢ LET'S PRETEIND THAT LOLA WORKS IN THE SCHOOL OFF|{cCE,

AND T s FRIDAY. 8SHE 1S AT HOWE. | calL HER uP
FROM THE OFF JCE AND SAY, "ASK YOUR MOTHER IF YOU GAN
COME TO THE OFFICE TOMORROW.'" WHAT DOES LOLA SAY ToO

HER MCTHERT "May | COME TO THE OFF{CE TOMORROW?"

) "May 1 co TO THE OFFICE TOMGRROW?™

6. MOTHER savs, "YEs", AND LOLA ANSWERS me, "it's ox.
I CAN COME TO THE OFFICE TOMORROW." WILL WHAT LOLA

DOES BE THE SAME WHETHER SHE COMES TO THE OFFICE OR
GOES TO THE OFFICE? (vEs) .
- 7o FROM WHOSE POINT OF VIEW IS SHE ORGANIZING THE D|REC—

TION OF MOVEMENT WHEN SHE ustEs "come™?  (wing)

€. | ASK HER TO COME TO THE OFF(GE AND SHE SAYS SHE WwiLL
WHAT? (COME) SHE ANSWERS USING MY POINT OF VIEW.

9. FROM WHOSE POINT OF VIEW 'S LOLA ORGANIZING THE D=
RECTION OF MOVEMENT WHEN SHE ASKS HER MOTHER, "MAvy |
GO 7O THE OFFICE ToMorrRow?" . (HERS)

10« IN EncLisd | sav, "Coue™ 70 YOU AND YOU ANSWER USING
THE SAME VERB AND MY POINT OF VIEW. H WEVER, WHEN
YOU TALK ABOUT THE SAME MOVEMENT TO ANYONE ELSE, WHAT
YERB DO YOou usie? fgd) » :

1. SPANISH DIFFERS FROM ENGLISH BECAUSE EACH PERSON IN A
CONVERSATION VIEWS THE DIRECTION OF MOVEMENT FROM HIS

OWN POINT OF viEw. IF I Ask Lotal"VIENES A LA OFiciNa
MANANA?UHAT VERB WILL SHE USE TO:ANSWER, VENIR OR (27
(tR) . -

12+ YOU ARE BUSY WHEN SOMEONE KNCCKS AT THE DOODR. THE
KNOCK Is LIKE saYING, "COoME To THE poor." Your

ENGLISH INTUITION TELLS YOU TO SAY, "JUsT a4 MENUTE,




DLP 65:2 )

CueE RecogNITION

tR/VENIR

ENGLISH CONTEXTS

AT THIS POINT THE EXERCISE
RE~ENTRY SCHEDULE BEGOMES
MORE RELAXED. ,

THtS DRILL 18 & VAR!ATION
oF DLP 55:7 asove,

DLP 67:9

Cue REcOGNITION .
IR/VENIR B
SPANISH CONTEXTs .

FRRRAR e A RS Ny

DLP 67:9 g

ST

IR vs. YENIR! SITUATIONAL
DISCRIMINATIGN DRfLL

(1) EN EL BANCO FL 8r. SANCHEZ ,
. PREGUNTA A SU AMIGO,& \VIENE

DLP 71:4 _

CuE RecoenITiON -
IR/VENIR -

- SPANIGH CONTEXTS

'AND

DLP T72:2 \SAiE)
'VARIATIONS ofF DLP 67 9

DLP ?5 FINAL EXAM
IR/VENIR.

‘VARIATION OF ABOVE
EXERCISES IN SPANISH
 CONTEXTs. = - :

UD. A ESTE BANCG TODOS LOS

VIERNES° (V{ENE)

THIS EXAM {TEM ENDS THE PRESENTATION IN SFC OoF iRrR- AND

VENILIR, AS WITH ALL THE FORMS OF. 'To ge " JR AND VENIR
‘ARE OFTEN REINTEGRATED IN FUTURE MATERIAL, BUT WiTHOUT

SPECIF 1c EXERCISES ON THIS SAMPLE.

..}
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.. ENeLIsH conTEXTS

F'w comineg.” UNTIL vou secin TO THINK LIKE A SPANIARD,
- THIB SAME INTUITION WILL LIE TO you AND. KEEP 'TELL ING
You 1T's wroNg 1O sav, "JUST A MINUTE. I'm coine,"
UnN MOMENTITO, YA VOY. : _ '
13. LET s SEE HOw GOOD YOUR SPANISH THINKING 1S. WHAT
. YERB WILL YOU USE IN THIS SITUATION. DINNER g SERVED
, - AND YOUR MOTHER savs, "Come To pinner." (VENIR) '
14, You ARE wATCHING TV AND DO ‘NOT HEAR HER. SHE SAYS
LoubLy, "ARE vou comiIneg To DINNER?" YOu. ANSWER,
M 'y coming." - (4R)euu.

BEFORE CONTINUING, STOP FOR ‘A MOMENT ToO

REVIEW THE ORDER OF THE FOUR STEPS OR- .
GENRES'OF-ACTIViTY,THEALEARNER HAS JUST"

BEEN ENGAGED IN IN THE SEQUENCE ABOVE. - o
(1) 1—10:-NATIVE:LANGUAGE_CUE'REVELATION'AND FOcus.
(2) 11-12: TRANSFER FROM NATIVE TO TARGET LANGUAGES

PRECODING LEVEL. R o

(3) 13-16: TARGET LANGUAGE CUE RECOGNITION.

DLP 55:7

 CuE RECOENITION

IR/VENIR. '

DLP 55:7 VENIR vS. IR! SITUATIONAL
oy L. DiscriminaTiON DRILL
- (1) YOUR MOTHER. I's BUSY WHEN THE
o DOORBELL RINGS. - SHE -SAYS TO You,
< ™M¥iLL vou eo ToO THE DOOR?" (4R)

E. -

DLP 57:7 _

CuE ReEcoaNiTION
IR/VENIR S
'SPAN1SH CONTEXTS R
1F TH1S SAMPLE HAD BEEN TAUGHT
BY THE AuDiO-LiNnGuaL METHoOD, oOR

- BY ANY OTHER METHOD WHIGH DD NOT ' S

TRAIN THE LEARNER TO RESPOND TO

PREGODING CUES, ON WHAT BASIS | -
WOULD HE BE ABLE TO RESPOND COR- e
"RECTLY TO PROBLEMS OF THIs TYPE? =~ - - -
WiTH "THE. CUES FOR cHOlCE NOW KNOWN, .
"THIS DISCRIMINATION 18 GREATLY o

 SIMPLIFIED,.

DLP.59:2 _ B
CUE REcogNITION R CER
"AR/VENIR _ e

SPANISH CONTEXTS = .
VARIATION oF DLP 57:7 ABOVE.
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(1) HuvaAnNS ARE NOT COMPUICRSG wWHO, Wiy FED THE PRINCIFLES

OF A GRAMMAR, UTTER ALL AHD ONLY THE SEAAATICAL SENTDNC

i
4y]

OF THE LANGUAGE; MUCH AS A SENTENMCE=GENERATING PIECE OF
UNTHINKING MACHINERY.,

(2) .THE PROPERTIES ANb RELATIONSHIPS OF THE REAL WORLD
ERE NOT !HDEPEND&HT'OF THE FORMS USED TO TALK ABOUT THEM.
THAT 1S, LANGUAGE DOES NOT EXIST APART FROM THE NEED TO

USE 1T TO COMMUNIGATE ABOUT REAL THINGS.

(%) THERE ARE "PREGODING" DECISIONS WHICH GOVERN, AND
ANTECEDE LINGUISTIC BHOICES, AND ARE AN IMPORTANT ASPECT
OF NATIVE SPEAXER LINGUISTIC COMPETENCEZ. PRECODING

AGTIVITY, FURBTHEPRMORE, CAN AND SHOULD B2E TAUGHT, IF THE

LEARNER 5 TO BE E£QUIPPED AS THE TARGET LANGUAGE SPEAKER 8.

THE PRECODING ORDER CONTAINS THE PERCEPTIONS OF OUR REAL
" WORLD THAT we THEN EXPRESS LINGUISTICALLY. WE KNOW THAT
IDEAS ARE NOT GREEN OR CO!ORLESS, AND THAT THEY DO NOT
SLEEP, FURIOUSLY OR OTHERWISE. CULINICALLY, PEOPLE WHO
ENcéng MESSAGES THAT VIOLATE CGGNITIVE CONSTRAINTS LIKE
THAT ARE HIGHLY SUSPECT OF BEING MENTALLY DISADVANTAGED.

CR ELSE, THEY ARE TRANSFORMATIONALISTS,.

(4) "FoOR CENTURIES THERE HAVE BEEN TEQCHERS WHO, WITH
CALMOST RELIGIOUS FERVOR, HAVE ADVOCATED THAT THE MOST
EXPEDITIOUS WAY TO LEARN A SECOND LANGUAGE IS TO DUPLICATE
THE LEARNING EXPERIENGCES OF THE NATIVE CHILD. THIS AP~

PROACH HAS NOW BEEN THOROUGHLY DISCREDITED. OrR 50 IN-

DICATES DrR. WeE. BucrL {19671}, RULES ARE AGCEPTASLE AND
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ARE MORE thfCIENT.lN TEACHING THAN INDUCTIVE PROCEDURES,
WHEN THEY ARE GIVEN, AND WHEN THEY ARE CORRECT STATEMENTS
RATHER THAN MISLEADING OR UNINTERPRETASLE ONES.

(5) 'THE EVENTUAL GOAL OF INSTRUOTION vusr BE TO EQUIP

" THE LEARNER TO FUNCTION As COMPETENTLY AND AS ACCURATELY
AS THE NATIVE oF THE TARGET LANGUAGE. " THIS CAN ONLY BE
DONE 8Y Agcounrlws FOR AND‘TEACQING TARGET LANGUAGE"

vPRECODING ACTIVITY. -

THE TEACH!NG STRATEGY or SrC HAS BEEN ANALYZED INTO
THIRTEEN GENRES or ACTIVITY.' ALL oF THEM WEHE FOUND TO
INCORPORATED INTO THE - TEACH!NG or ALL OF THE FOUR

LANGUAGE SAMPLES STUDIED.: ON A PRECODING LEVEL THERE

MAY BE AS MANY AS EIGHT STEPS.: Foun OF THEM ENTALL
WORKING WITHIN THE NAT!VE LANGUAGEV/ A FIFTH ls'A

*'TRANSFER FRAME OR EXERCISE GDING TO THE TARGET LANGUAGE

‘*[rﬁom THE NATIVE LANGUAGE. AND THE REMAINING THREE THAT

Y

occun ON THE PRECODING LEVEL 'ARE IN-THE TARGET LANBUAGE. -
THERE ARE THREE MORE STEPS (GENRES oF ACTIVITY)-THAT OCCUR

WITHIN THE ENCOD#NG ORDER AS OPPOSED TOATHE PRECODING '

onosa.i ALL THREE ©F ?HESE INVOLVE THE TARGET LANGUAGE.

THE TWELFTH AND THIRTEENTH ACTIVITlES ARE INVOLVED ‘WITH

\ . THE ozcoo:ue PROCESS. DIAGRAMATICALLY, THE THREE MAIN . i

7”AREAS OF Focus" ARE'

PRECODING ACTIVITY-n—cNCODING ACTIVITY-—-DECODIN” ACTIVITY

. THe E[RST GENRE OF “INSTRUGTION MAY BE GALLED NATIVE LAN=
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CHAPTER VI
DECODING VERSUS TRANSLATION

THERE 18 SOME INSIGRT WHICH CAN BE GATHERED BY REVIZwIHG A
HOMEWORK PROGRAM, NUMBER 42, REGARDING SFC's INTEREST IN
BUILDING A SPANISH, OR TARGET LANGUAGE FRAMEWORK OF GUHN
CEPTUALIZATION AS WELL AS THE MORE SUPERFICIAL LINGUISTIC
SYSTEM 70 WHICH THE FORMER 1§ TIED. ©ParT [l OF PrOGR AW
L9 sTaTES: :

) LI
i

"You HAVE NOW STUDIED SPANISH LONG ENOUGH TO BEGIN TO BE
AWARE OF AN JNMPORTANT FACT. ToO LEARN 10 TALK LIKE A
SPANITARD, YOU HAVE TO DO WMORE THAN MEMORIZE PATTERNS AND
WORDS,. YOU HAVE TO LEARN TO THINK LIKE A SPANIARD AND
70 SEE AND ORGAMIZE REALITY IN HIS WAY. AS A SPEAKER OF
ENGL ISH YCU S5£€ THE WORLD THRGUGH AN ENGLISH WiNDOW,
WHEN YOU START TO TALK SPAHISH, YOU NEED TO PULL DOWN
THE SHADE ON THAT WINDOW AND PRPULL UP THE SHADE ON THE

SPANISH wWINDOW,

T MAY SEEM A BIT STRANGE AT FIRST, BUT THERE ARE T7TWwWO DIiF~-

FERENT WORLDS OUT THERE. YOU WON'T SEE THEM, HOWEVER,
UNLESS YOU 100K OUT A DIFFERENT WINDOW," '

THt5 BIT OF PHILOSOPHY OF LANGUAGE EBECOMES APPARENT IN
PRACTICE IN SFC MANY TIMES. FOR EXAMPLE OF THE EMPHASIS

ON CONCERTUALIZING 'A LA TARGET LANGUAGE' AN EXTRACT FROM
PROGRAM 38, PaART 2 ON WEATMER WILL BE EXAMINED VERY 8RIESFLY.

PROGRAM 38

FrAME
1: WHEN THE SPANIARD DESCRIBES THE WEATHER,
HE USES THE VERB _____ {HACER)

2t To DESCRIBE PRESENT WEATHER HE USES ONLY
ONE FORK.. IT 1§ (nuce)

3t THE TRANSLATION OF HACE CALGR 15

4

(T 1s HOT).

: Does ﬂigr MEAN "IT 18" 1O A Sraniar
(nO) ENGLISH TRANSLATION DOES NOT
GIVE Thk SPANJSH MEANING. )

5: To A SPANIARD THE MEANING OF hACE IN
HAGE CALOR 18 (MAKES) . {THERE 1Is
NO LOGICAL SUBJECT FOR HACE IN WEATHER
EXPRESSIONS ., ) :

6: Boru "10 makE' AND HACER CANNOT STAND
BY THEMSELVES. WwHEN YOU MAKE, YOU MUST
MAKE SOMETHING., THIS SOMETHING 18 THE
OBJECT OF THE VERS [THE DONE~-TO) AND THE
WORD FOR 1T IS ALWAYS A NOUN, THE
SPAHNISH NOUN WHICH IS A COGHRATE OF
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"rrEesn" 1S (FrRESCO) .
- CoPY HACGE FRESCO,. .

14: TRANSLATE "THE WEATHER IS BAD."
(HACE MAL _TYIEMPO,)

15: THE WORD THAT GOMES AFTER HACE IN ALL
THESE EXAMPLES 1S ALWAYS A NOUN?:
CALOR, VIENTO, TIEMPO, ETC. THE ENGLISH
NOUN FOR CALOR 1§ NOT HOT BUT (HEAT).

, (So HACE CALOR MEANS '"MAKES HEAT.")

16: THe TRANSLATION OF HACE CALOR Is (IT s

U HOT.)
17 Hot 1s (1) A NOUN (2) AN ADJECTIVE. [(2)
1832 IN ENGLISH WE SAY lT Is VERY HOT, AND

"~ very wenoy" BeEcause "wot", anpo "winov"

"ARE USED AS ADJECTIVES. THE SPAN1ARD
_CANNOT USE MUY 'IN HIS TRANSLATION OF

THESE WEATHER EXPRESSIONS BEGCAUSE ‘MUY "
15 AN ADVERB AND CANNOT COMBINE WITH A
NOUN (CALOR, TIEMPO, VIENTO, ETC. )

HE canNNOT SAY,_“NAKES VERY HEAT", HE MUST
sAY, Hace (MucHO) CALOR. r([AKES MUCH
HEAT.) - :

19: DOES WHAT YOU SAY IN ENGLISH TELL YOU
“VERY MUCH ABOUT WHAT WORDS AND FORMS
YOU WILL USE TO GIVE THE SAME MEANING
- IN-SPANIsH?  (NO) C
20: WiLL YOU EVER LEARN TO UNBDERSTAND
i SPANISH LIKE A SPANIARD IF YOU REALLY
BELIEVE THAT HACE MUCHO VI1ENTO REALLY
MEANS "IT IS VERY W!NDY““ BT

THE POINT SEEMS TO BE THAT MEANING.

AND TRANSLATION ARE TWO DISTINCT tTEMS
WHICH OUGHT -TO BE KEPT SEPARATED 1IN _
THE LEARNER'S THINKINGY SPANISH MUST
REMAIN IN THE SPANISH SYSTEM AND Eng=-

“LI1SH IN THE ENGLISH SYSTEM SO THAT

THE LEARNER DOES NOT DECODE SPANISH
WITH BIS BUILT-{N ENGL.ISH RULES.

THE GREAT AMOUNT GF TIME AND EFFORT

THAT HAVE GONE INTO TEACHING THE LEARNER TO _
THINK - IN THE TARGET LANGUAGE BY OBEYING T
THE TARGET LANGUAGE SPEAKER'S CUEs CAN

8E UTTERLY DESTROYED If. IN THE PROCESS

OF DECODING, THE TARGET SYSTEM IS

VIOLATED. DECODING MUST STAY INSIDE

THE TARGET SYSTEM. [T MAY IN ADDITION.

BE RELATED VIA TRANSLATION TO THE NATivE's,

BUT ONLY WITH THE UNDERSTANDING THAT THERE ‘
ARE TWO DIFFERENT PROCESSES OF THOUGHT GOING ON.




THE RULE OF THUMB HERE 1S TO EVGIN &iTH
THE TARG‘T LANGUARE REALITY 1% S9000lbs
THEH RELATE THIS TO THE REALITY AS 17T
1S PERCEIVED AND ENCODED IN THE NATIVE
_ANGUAGE .

¥

THERE ARE A NUMBER OF PREDICTABLE DECOD|
ERRORS WHICHK OCCUR WITH TOO GREAT A FREQ
IN SPANISH CLASSROOUMS BEGCAUSE THE Tw0 WO
(THE nATIVE'S AND THE SPANIARD'S) ARZ nO
KEPT APART DURING chonrne. THE RESULT 15 AN
ERROR SUCH AS

¥ SE LLAMA ES JUAN,

INSTEAD OF

SE_LLAMA Juan.
NOTE THAT BY A SIMPLE TEACHING DEVICE, AND SOME
RENINDERS DURING THE LEARNING PROCESS OF THE

ABOVE gpuPL E, THE £0URCE OF CREQE 15 OLEARLY

TG

BROUGHT INTO FOCUS FOR THE LEARNER.

His NaME 15 PEDRO SUT SE LLAYA PEPE.

T8E LtAuvA Es_ggﬁﬁ IS 4 DECODING ERROR THAT IS THE
RESULT OF TRANSLATING V1A THE EZNGLISH SYSTEM FOR
THE EQUIVALENT ENGLISH SAMPLE., THE RESULT 18 THAT
THE SPANISH SE LL&:&MQUAV (HE caLus hlngLF JUAN)

IS RENDERED St Ltsua £Es Juasn (HIs NAME 15 JUaN)
WHICH 1S AN ANGLIGCIZED RENDERING OF THE SPANISH.

IN A SIMILAR WAY, TEACHING THE SENTENCE

< ¢
HAUE DOS DIAS GUE LIEGO,

AR s Roae O crtivonlib s ol

TRANSLATING IT VERY LOOSELY AS

HE ARRIVED TwO DAYS AGO,
GIVES AN ENGLISH GLOSS FUR THE SPANISH WHICH ACTUALLY
STATES ‘

MAKES TwO DAYS THAT HE ARRIVED,
AND DESTROYS ALL THE WORK THAT HAS BEEN PUT INTO
EXPLAINING THE USE OF HACER AS A SPANISH PATTERN

REFLECTING A SPAWISH VIEW OF REALITY, MORE AKIN TO
THE ENGL1SH PATTERN

TwO AND THREE MAXE FIVE.
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CHAPTER VI
A MODEL OF A TEACH ING STRATEuY FOR
“USE  IN THE ESL CLASS AND IN TEXTS
'!N.Aoolrloﬂ_Tb THE PAIR OF LANGUAGE SAMPLES Pncésurgo (N
THIS THESIS, OTHER SAMPLES'WERE EXAMlNEb,sur‘THEv DID
NOT ADD ANYTHING NEW TO THE' STATEMENT OF PHILOSOPHY OR
TO THE STEPS 'THAT GROW FROM THAT PHILOSOPHY, ONLY TwO OF
THE FOUR SAMPLES WERE RECORDEQ AS THESE, (TH; CONCEPTS
jor com:ue AND GOING IN SPAN i SH, AND;THE FlVElSPANISﬁ VERBS
THAT CORRESPOND TO THE E&éLJsu'fTo se') wWERE surFICIng
TO tLLuéTRafﬁ THE POINTS THAT wsez‘céms:dsﬁzo 1M}ORTANT.
THE OTHER TWO SAMPLES ARE EXTENSIVE IN TERMS dr'THE
NUMBER OF EXAMPLES AND EXPLANAT1ONS GIVEN THEM AND WERE
-U$ED :NSTEAD,TO CORROBQRATE THE -FINDINGS DISCOVERED_BV'
EKAM!NING;THE-TWO Rscoaoéo‘éAMPLés. THE LATTER SAMPLES

DI VERIFY WHAT WAS FOUND TR THE RECORDED ONES.

PART oF THé F|NDfNG$ FALL INTO wHAf M{GHT BE CALLED A
'pgfLosopﬂ§ OF LANGUAGEL AND THE.REST5'INTO ANbTHER
CATEGORY CALLED TEACH]NG STRATEGIES WHICH.ARE BAsEb

" ON THE PHILOSOPHY. THEY WILL BE DISCUSSED |IN THE oéoER

IN WHIGH THEY APPEAR ABOVE,

THERE ARE FIVE I[MPORTANT NOTIONS ABOUT LANGUAGE THAT

GOVERN THE CONSTRUCTION OF MATERIALS IN SPANISH FOR

COMMUNICAT.ION AND SHOULD GOVERN THOSE ASSEMBLED FOR ESL .

INSTRUCTION. ' : B ' .
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DLP 61:7 REVIEW OF CUES FOR CHOOS NG
VENIR AND IR

LS P

(2) | Ask PACO YO COME HERE IN SHANTSH.
WHICH VERS DO | USE, IR OR VENIR?
(veEnir) |

(3) WHUSE POINT OF VIEW DO | USF?...
(MI1nE)

DLP 6211

CUE RECOGNITION
IR/VENIR

ENGLISH CONTEXTS
VARIATION OF DLP 55:7

O

DI.LP 6416

MantrurLaTive

VENIR (inBirECT)
DLP 64:6 DoueLe it1em SussTiTuTioON
TEAGHER USES VISUAL BRAUMAR FLASH CARDS
86-C7 7O CUE THE POINT OF DEPARTURE.

I CUES SUBJECT OF SENTENCE ORALLY AT THE
& SAVME TIWKE,
&

- Tu VIENES DE LA CASA.
YOuuo
JORGE . « s
NOSOTROS...

DILP 64:7

COMMUNICATIVE

LR/VENIR

THIS EXERCISE 1S THE FIRST
ENTRY OF THIS SAMPLE IN COM~-

HMUNICATIVE FORUAT.

CNOTE, IN REZVIEw, THE LONG
SERIES AND SEQUENCES OF
STEPS WHICH PRECEDE TH!S
COMMUNICATIVE DRILL.

DLP 64:7 QUESTION/ANSWER: YENIR AND IR

3 -
¢ A QUE Hora VIENES TU A LA ESCUELA
TODOS 1L0S DIAST




euace Gl REVELATION, TH's KIND OF €XEACISE IS DESIGNED
TO SURFACE EXTHER PREVIOUS HNOWLEDGE ACAQUIRED BUR ING THE
COURSE OF INSTRUCTION OR NATIVE SPEAKER FRECODING ACTIVITY.
AS 1AKY CF HIS OWN PRECODING SIGNALS AS wILL BF RELEVANT

IN THE TAHGET'LAHGUAGE-D!SCUSSION ARE SURFACED IN THE
NATIVE LANGUAGE FIRST, SO THE LEARNER CAN RECOGNIZE "THEM

CONSCIOUSLY.

IT 15 IMPORTANT TO WOTE THAT THE TyricaL SSL cLAssS IN

THE UNITED STATES IS NOT LINGUISTICALLY HOMOGENEOUS.,

I'T MAY BE IMPOSSIBLE FOR THE INSTRUCTOR OR TEXT DESIGNER
TO PREPARE MATERIALS WITH THE PRECODING ACTIVITY OF A
LARGE NUMBER dr LANCUAGE GROUPS TAKEN {NTO CONS!DERAT!ON;

IF THIs 1S NOT POSSIBLE, AN ALTERNATE STARTING FO[NT OF

INSTRUCTION 1S NECESSARY SINCE ALL OF THE BTEPS WHICH

1

DEAL WITH PRECODING ACTIVITY IN THE NATIVE LANGUAGE WILL

HAVE TO BE BYPASSED,

THIS DOES NOT AT ALL MEAN THE ENTIRE TEACHING STRATEGY

IS INVALID WHEN THERE ARE SEVERAL UNFAMILIAR LANGUAGE
GROUPS IN THE SAME CLAéSROOM. IT MEANS EITHER THAT [N~
STRUCTION MUST BEGIN [N AND CONCENTRATE ON TARGET LANGUAGE
BEHAVIOR, PREGCODING AND ENCODING, OR ON LANGUAGE {PRE-
CODING ) UNiVERsALs BY, IN EFFECT, SAYING TO THE LEARNERS:
"LOOK, THIS IS WHAT ALL OF YOU ARE DOING IN YOUR KESPEG-

TIVE LANGUAGES, AND HERE 15 WHERE AND HOW IT RELATES TO

EncLisu,’ IN OTHER WORDS, RATHER THAN BUILD FROM THE
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INTUITIONS-OF THE NATIVE LANGUAGE SPEAKER, THE INSTRUCTOR
WILL HAVE TO WORK EXCLUSIVELY WITHIN THE TARGET LANGUAGE,
BUILDING, INSTEAD, UPON PREVI0OUS INSTRUGTION IN THE TAR-
GET LANGUAGE, UNTIL THE LEARuEés REACH A quwf IN THEIR
COMPETENCY AT WHICH EXPLANATIONS MAY BE uuﬁeasrooo. AT
THAT TIME, pneconnué pEcusnoﬁs OF THE TARGET LANGUAGE

SPEAKER MIQHT:BE EFFEEED-.THfsV[S Nof THE EREFERRED-

ORDER OF PROCEDURE, BUT IT SEEMS THERE s LITTLE CHOICE

———— . -

e

IN. THE MATTER WHEN HDMOGENE!TY IS ABSENT.'

e - ——x,_..—- e = TN ™ T

- THE PROCESS BY WHICH THE CUE REVELATION STEP 1S AC-
QOMPLISJED Is SIMILAR TO ONE OF LEAD!NG THE LEARNER
THRouqﬁ A COMPLEX. MAZE SO THAT HE MAKES THE CQRREQT
';_TURN§:EyERY TIME WITHOUT Bsiué AWARE OF WHY HE MADE THEM. -
7’ITfiS'A_QEIEEE\EL%EQyEEI#JECHNtQUE WHICH cAusES THE
'LEARNEé'To DISCOVER ALL THE RELEVANT CUES HE WILL HAVE
7O ATTEND To LATER ON. Cuas ARE THE SIGNALS HE‘&UET
‘fOBEY BEFORE ENCODING SUCCESSFULLY. TH!S TECHN]Q&E-bFE

GUIDED DISCOVERY lS'EXEMPLIF]ED SEVERAL TIMES IN THE

THESIS.

. | - | |
THE SECOND GENRE "OF INSTRUCTIONAL ACTIVITY MIGHT BE CALLED
NATIVE LANGUAGE CUE FOCUS. .IT DEALS WITH MAKING THE CRI-
TICAL CUES VERY’ osvrous TO. THE LEARNER BY VERBALIZING THEM-
AND GIVING THEM FORCE TH!S MAY BE DONE WITH PRECODING
OR ENCODING ACTIVITY. LENDING A GUE FORCE MEANS GIVING

‘IT THE POWER TO ATTRACT THE LEARNER $ ATTENTION MORE

~STRONGLY THAN ALL-OTHER'COMPETING,,BUT,IHRELEVANT cugEs, ,fﬁ
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ARD KAKING 1T EASILY IDENTIFIABLE 70 HiM. THIs 1Ay BE

ACCOMPL § BHED %HROUGH ITNSTRUCTIOMNAL DESIGHN. To CONTINUE
THE_HAZE ANALOGY, THIS wWOULD BE LIKE TELLIHNG TRE LEARKNER
YHY HE WAS ABLE TO MAXE TQE CCRRECT TURNS iN'THE MAZE .

A GENERA;!ZAT!ONVON THE NO# REVEALED CUES S8 TOLD 70 THE

LEARNER, GIVING SOME VERBAL STRUCTURE TO THE cut(s)

AND RELATIONSH PS OF Cuts., THIS IS THE 'GRAMMAR RULE',
N —T

———— PP N
— —
———— — —

THE NEXT STEP THAT 1S OFTEN FOUND IN THE IHITIAL PRESEN-

TATION OF A LANGUAGE SAMPLE IN SFC §8 NATIVE LANGUAGE

~C CUE RECOZNITICN, AND TRAINS THE LEARNER TO RECOGNIZE CUES
e (‘}‘I" ) \\-‘\/\_r—\_,\__‘,_,\ e
~:=7 . RAPIDLY AND ACCURATELY BY TRAINING DRILLS THAT CALL FOR

RESPONSES BASED ON THE RECOGNITICOHN OF CRITICAL CUES. A

LARGE NUMBER COF THE EXERCISES IN SFC DEAL WITH THIS STEP.

- THIS MIGHT BE ANALAGOUS TO PEACTICE IN RUNNING THE MAZE,
SC THAT THE PROCESS BECOMES LESS A CONSCIOUS ONE AND

MORE A SUB~CONSCIOUS ONE.

THE QUESTION MAY BE ASKED AT THIS POINT AS TO WHY THE CUE ~

IS FIRST SURFACED IF IT: IS ONLY TO BE LATER RE-SUBMERGED
INTO THE SUS-CONSCIOUSNESS OF THE LEARNER? NoOTE THAT A
CUE MUST FIRST ASSUME SOME CONCRETE, MANAGEABLE FORM.

R I Ny R N I o N e T Rt

AN INTUITION DOES NOT MEET THIS REQU IREMENT, AND INTUITED

BEHAVIOR 1S DIFFICULT TO DEAL WITH AS SUCH. IN s1uPLE

, TERMS,; THE LEARNER MUST COME TO KROW WHAT IT I8 HE »UST

LS e —— T e m = -

EXEHTUALLY RECOGNIZE, AND TH!S REQUIRES THAT THE CUE ASSUME

SOME CONCRETE FORM, LLATER ON 1IN THE TRAINING PROCEDURE,

- Lot
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THE CUE RECOGNITION 1S TUCKED AWAY INTO THE LEARNER'S

\

"SUBCONSCIOUS, S0 THAT HE MAY FUNCTION IN TERMS OF THE CUE,
. [N - ) . 1
WITHOUT HAVING TO THINK ABOUT 1T, WHICH WOULD. SLOW HIM

DOWN TO AN UNACCEPTABLE PACE OF ENCODING.
fe s
Tt TRt

A TARGET LANGUAGE CUE LABnLINP STEP SHOULD AL SO BE "IN~

”-IcLUDED.;'Tst SERVES MERELY TO LABEL THE CUEs, AND MAKE
ALL THE. INFORMATION THE LEARNER HAS ACQUIRED ABOUT THEM
_EVOCABLE'AT AN INSTANT WITH THE MERE MENTIONING OF THE

R
,COVER TERM, OR LABEL.-
e e N

e —

IT IS_IMFORTANT fo ﬁofz, ALS0, THAT ALL OF fﬁE_Aeové
sTEPS DEAL WITH PRECODING BEHAV I OR: [N.THE NATIVE-LAN-
GUAGE "PRIMARILY. NOTH!NG HAS BEEN DONE OR SAID YET

ABOUT TEACHING ANYTHING AT ALL IN THE TARGET LANGUAGE Q-
DgRECTLv, ALTHOUGH ALL OF THE ABOVE !NSTRUCTION'SHOULD:
PRECtﬁE:INSTRUCTION IN THE‘TARGET LANGUAGE, AS 1T I8

RELATED VERY CLOSELY.

THE TRANSFER FROM NATIVE LANGUAGE CUE RECOGNITION To
TARGET LANGUAGE CUE REVELATION zs A VERY CRITICAL STEP IN-

-THE TEACHING STRATEGY; 7T DEFINES'AND INFORMS THE ’ :

'LEARNER ‘oF EXACTLY HOW MUCH OF HIS NOW SURFACED. INTQ1TED
NAT[VE cu}Nc BEHAVICR 1S RELEVANT TO THE TARGET CUING
-SYSTEM,tso-THAT IF THE BEHAVIOR 1S ENTIRELY TRANSFERABLE

_ON A PRECODfNé-LEVEL, FOR éxA#bLE; Qé-ls TOLD THAT HIS

NATIVE SPEAKER INTUITIONS WILL NOT MISLEAD HiM N THINK-

ING IN THE;TARGET LANGUAGE, AND THAT HE CAN USE THEM.



OrR, IF ONLY PART OF HIS COGNITIVE BLHAVIOR WILL TRANSFER
IRTO THE TARGET LANGUAGE SYSTEM, HE S TOLD EXACTLY HOW
MUCH OF T HiI CAN RELY ON. THE REST wMUST BE REEU[LTV

YA LA TamRsET LANGUAGE', COMPLEMERTING THE WATIVE SYSTEM,

SUCH THAT THE HET RESULT wWiLL STILL B8E A FULLY OPERATIONAL

MODEL OF TARGET LANGUAGE PRECODING CCMPETENCE ON WHICH HE
MAY DEPENRD TO ENCODE CORRECTLY. IN A THIRD CASE, IN WHICH

LESS OF THE NATIVE'S PRECODING BEHAVIQR 15 TRANSFERABLE,

wHAT LITTLE 1S USABLE WWiLL SERVE AS THE .BASE FOR A MAJOR

RESTRUCTURING GF THE PRECOCDING ORDER S0 THAT THE LEARNER

STILL MAY ENCODE COMPETENTLY., THE END RESULT OF INSTRUC-

; TION, TO REPEAT, 1S5 ALWAYS TO ENSURE THAT THE LEARNER

HiaS A WORKING MODEL OF COMPLETE LINGUISTIC COMPETENCE

[d THE '

-1

A

]

SET LANGUAGE. (THE CONCEPT OF ~COMPLETE LiN-
GUISTIC COMPETENCE' INCLUDES THE NOTIGN OF PRECODING
BEHAVIOR AND |S MORE THOROUGHLY DISCUSSED IN EARLIER

CHAPTERS OF THE THES{S.)

THE TEACHING STRATEGSY AND THE GOAL DO NOT CHANGE AS THE
DEGREE OF SIMILARITY BETWEEN NATIVE AND TARGET LANGUAGES
VARIES, AS WAS ORIGIMALLY EXPECTED BEFORE REVIEWING THE
DATA rﬁom SFC. ONLY THE STARTING POINT CF INS%RUCTION,
ARD THE TYPE OF TRANSFER ACTIVITY BETWEEN THE NATIVE AND

TARGET LANGUAGES., THE DEGREE OF TRANSFERABILITY FROM THE
- e T S et T T T

NATIVE TO THE TARGETY LANGUAGE DETERMINES WHERE TRE START-

ING POINT AND C#PHASIS OF THE INSTRUCTION MUST BE, WHETHER

PRINCIPALLY IN THE NATIVE LANGUAGE (AS wWoOULD BE POSSIBLE
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“IN A LINGUISTICALLY HOMOGENEOUS CLASS) OR PRINCIPALLY IN
THE TARGET LANGUAGE (AS WOULD BE NECESSARY IN A LIN-
GUISTICALLY NON=HOMOGENEOUS CLASS) IN WHICH CASE THE

. - . . l
NEXT TWO STEPS BECOME MORE'IMPORTANT. ‘THESE ARE TARGET
LANGUAGE CUE FOCUS AND CUE RECOGNITION, ALSO ON THE PRE=

--"“—-'_-—"‘-~ -

CODING LEVEL, 1; NECESSARY, (THAT IS, IF THE CUES ARE
PREGODING cuzs); OR ON THE LINGUISTIC LEVEL.{IF THE CUES

ARE MORPHOLOGICAL OR SYNTACTIC.)

THE DEGREE.OFaNATIVEjTO TARGEIhLANGUAGE DIVERGENCE IS
A SIGNAL TO THE lNSTRUCT!DNAL DESIGNER TO MODIFY HIS
CENTRAL TEACH NG STRATEGY TO ACCOMMODATE THE DIFFERENCE

THROUGH INSTRUCTSONAL DESIGN.

Tﬁ; ﬁEx}-stP Is ALSO A étGNIFICANT ONE, AND SHOULD BE
pdfy% INTO A LANGUAGE TEACH!NG STRATEGY.- IT TRAINS THE
LEARNER N ASSOCIATING THE CRITICAL TARGET LANGUAGE CUES
-wiTH THE DESJRED FORM oF stponsz, BY JOINING THE CUES

—_—

WITH THE SURFACE FORM OF THE LANGUAGE THEY SIGNAL, SO

R

THAT WHEN THE ENGL!SH LEARNER OF SPANISH OBSERVES A

————

.iEfQATEONfTHAT”CUES”HPM‘TQ_ENcopgvTHE SUBJUNCTIVE, HE WILL
NOT 6&Lf RECOGNIZE THAT THE suéuuucrsva I's REQO;RED; BUT

©WILL SUPPLY THE - CORRECT FORM OF THE SUBJUNCTIVE. Cue-
RECOGNITION DOES’ NOT, IN OTHER woans, MEAN THAT.THEJCOﬁ-.
RECT- FORM OF LINGUiSTlC RESPONSE witL AUTOMATICALLY BE

i MADE.‘.THﬁRE HAVEVTO_BE.SPECIFIC-EXERCIS;S THAT TRAIN

THE LEARNER BOTH TO FIND THE IMPORTANT CUE AND ATTACH
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AR AFPPROPRIATE FGRM TO 1T.

WHAT HAS BEEN DISCUSSED SO FAR WAS PRIMARILY CONCERNED
WITH PRE~CODING DECISIONS, AND THERLFORE 1§ UNIQUE 1IN

THE EMPHASIS GIVEN 1T IN SFCe BUT THE STEPé, AS DEFIHED
ABOVE, AND EXEMPLIFIED IN THE THESIS CAN BE DUPL ICATED

BY THE ESL TEACHER oﬁ OTHER {HSTRUCTIONAL PRODUCT DE~
SIGNER. THE YIELD IN TERMS OF ACHIEVING ONE'S INSTRUC-
TIOHAL OBJEGTIVES CAN BE GRE&TLY f&ceagésn OVER THE YIELD
OF OTHER AVAILAELE OR IMPROVISED paobUCTs,'As SFC Has

CONSISTENTLY DEMONSTRATED IN SPANISH LANGUAGE INSTRUCTION.

THE NEXT THREE EXERCISES ARE CALLED MAN|PULATIVE, QUASI-

COMMUNICATIVE, anD PURE CCMMUNICATION. WHEN THEY ARE

x>

SEEN iN THE DATA SECTION THEY MAY BE FAMILIAR LCOKING TO
THE READER AS THEY COME FROM THE AuD{O~LINGUAL METHOD
MATERIALS AND ARE THE MANIPULATIVE VARIETIES OF SUBSTITU-
TION AND REPETITION DRILLS AND THE LIKE, ALONG WITH THE

MORE GOMMUNICATIVE DRILLS CF THAT METHOD, BUT WHILE

THEY MAY BE FAMILIAR, NJJL THEIR PLAGE IN THE ENTIRETY
OF THE TEACHING PROG&AM IN TERMS OF ALL THE INSTRUGT{ON
{wucH OF 1T PRECODING) THAT PRECEDES THEM. THE PRECODING
AND MANIPULATIVE EXERCISES COMPLEMENT EACH OTHER; WITH
FQRST AND éRlMARY EMPHASIS ON THE FIHST,-PRECODING

ACTIVIEITY,. NEITHER WILL WORK ALONE AS EFFICIENTLY AS THE

TWO TOGETHER AND IN CORRECT PROPORTION.-

THE FINAL TWO STEPS DEAL WITH THE PROCESS OF DECODING,




AND TAKE THE LEARNER FIRST THROUGH THE CRITICAL
OF THE TARGET LANGUAGE SYSTEM AND THE FORMS THEY S1GNAL
ON THE L INGUISTIC LEVEL; TO THE CUES AND LINGUISTIC F
OF THE NATIVE LANGUAGE. THIS Is ONLY SECONDARILY A
PROQESSZO?-fRANSLATIQN: THE MESSAGE MUST FIRST BE DE=
CODED WITHIN THﬁlTARéET LANGUAGE IN. TERMS OF ITS OWN
SYSTﬁm;ﬁijQEérAND'FORMS, Taéu, AND ONLY THEN, MAY THE
MESSAGE BE ERAngAf;D,-EQUAf|§é=TQE_TARGgT;MESSAGE TO
ONE {N?TBE NATIVE LANGUAGE, WiTH TH# PECUL (ARITIES OF
.th.owaéue AND FORM SYSTEM. -fﬁANSLATION ALONE DOES -

. NOT PRESERVE THEIiNfEGRITY OF THE TARGET LANGUAGE SYSTEM
AND THE RELATIONSH!PS fHAT;WERE TAUGHT [N THE ENCODING
PROCESS CAN.EASILY,Bé‘DESTR@Yﬁb-BY DlRECT TRANSLAT IONS |

"OF THE TARGET LANGUAGE,
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WHAT REMAINS TO BF DONE=-
THE GREATEST CHALLENGE

.TH; GREATEST CHALLENGE STILL REMAINS, - !f 18 :A TWO-FOLD ONE,
AND REQUIRES THAT A DEL IBERATE CONFRONTATION wnrﬁ THE ENG-.
"LISH LANGUAGE BE MAGE SO AS TO YIELD AN.ADEQQATE DESGCR P~
T!ON:OF ITs ASSOC!ATEb PRECODING ACTIVITY. SECOND, THAT
ESL PEOPLE BUILD A TEACHING STRATEGY BY THE STEPS WHICH
HAVE BEEN OUTL!NED HERE, AND pnovsn iN OTHER PLACES IN THE

EXPERIMENTAL TEACHING or SFC.

WHAT, FOR EXAMPLE, Is THE ANSWER TO THIS QUESTION:

WHEN DO | use 'To BeEcome! " (To BECOME RiICH; A MAN)
'To ceT TO_BE'_' (TO GET TO BE PRESIDENT)
'70 erow': . (ro srow oLD) .
'70 TuRN" - (To TURN TO sTONE; RIPE)
'To et (70 aET TIRED‘-BETTER)

OR JUST AN UNMODIFIED VERB--'TO vapoR1ze"

lS:THERE_?RECODING ACTIVITY WHICH HAS fG BE AGGQUNfEb-FOR?,
'DOEG-THIS AClelTv LIE'0N7THE-ORGAN!ZA?ION*OF*S#TS_LEVéL?“
VA'PERCEPTUALVPHENOMENON? 1F so, WHAT.ARE.THE SETS? How
RESTRICTIVE ARE THE SETS 1IN SELECTING ONE OF THE ABOVE
FORMS? Do THE SETS MiIX AT ANY POINT(S)QV s THERE'ANY-
THING SIMILAR HAPPEN:NE IN THE LANGUAGE GROUP(S) TO WHSCH
| HAVE TO TEACH THIS MATERIAL”. How MUCH OF THEIR NATIVE
' LANGUAGE_JNTU!TIONS-WILL FUNCTION'IN ENGLISH WITH RESPECT
TOGTHIS LANGUAGE  SAMPLE? CAN A DIRECT TRANSFER BE MADE
FROM NATIVE TO TARGET LANGUAGE, OR IS ONLY A SMALL PART
or THE NATIVE LANGUAGE PRECODING ACTIVITY IDENTICAL°

How CAN THE LEARNING ENVIRONMENT BE DEBIGNED SO AS TO
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HAKE THE DETE FASILY IDENTIFIABLE TO THE LEARNERT WHAT
KIND OF uATER:aLs CAN EBE DESIGNEb TO AbCOMPLasH A cusu.
FORM ASSOCIATION ONCE THE SETS ARE DETERMINED? HOW

MUCH EXPLANATIONT  HOwW umucCH MANLIPULATIONT ﬂﬁAT EVIDENCE

DO | ACCEPT 45 AN INDICATICN THAT THIS MATER LAL HAS BEEN

NCORPORATED IHTO THE LANCUAGE SBEHAVIOR oF THE LLEARNERT

ALL OF THE SAMFLES ABOVE INDICATE THAT A HEW STATE HAS
BEEN ACHIEVEDS. In THNGLISH, THERE I3 A SMALL SET OF VERBS
WHICH AL ONE ARE ABLE TOVSIGNAL THIS PIECE OF INFORMATIONS

VEREBS LIKE VAPORIZE, SOLIDIFY, CQUALTZE QUEFY .

|
ol ]

'To BECOME' WILL TAKE ADJECTIVES (TO BECOWE RICH) AND

NOUNS (TO BECOME A MAN)=-~-THIS 1S A SET CLASSIFICATION,

AND 1S PRECODING ACTIVITY REQUIRING SOME ORGANIZATION
v
OF THE ELEMENTS IN REALITY WHICH FIT INTO THE SETS

LaseLep 'noun' anp 'apeecTiveE'. 'GET', As In, 'HE GOT

RiCH!, SEEMS TO INDICATE THAT THERE 15 SOME ACTIVITY ON
THE PART OF THE SUBJECT EFFECTING THE OUTCOME, WHEREAS
'To secoMeE! SEEMS NOT TO INCLUDE THIS CONDITION. THE -
CONGEPT OF "EFFECTING AN OUTCOME' 15 PRECODING ACTIVITY.
IT NEEDS TO BE DEFINED AND DEL {M1TEDFOR THE LEARNER.

'To grOW OLD' APPEARS TO BE A SPECIAL GASE~=A NATURAL
CEVOLVING PRoésss, WHILE 1o TurN' saéus 70 BE RESTRICTED
10 ADJECTIVES + NATURAL PROCESSES, AS IN,'IN THE FALL,
THE LEAVES TURN BROWN.! 'TO TURN IHTO' LOOKS LIKE 1T MAY

SE RESTRICTED 10O MOUNS, AS iN, 'THE WATER TURNED [INTO

' .
16F.' THESE CASES NEED TO BE FURTHER ANALYZED.




ANOTHER PROBLEM WHICH OCCURS WITH GREAT FREQUENCY IN THE

ESL CLASSROOM IS INVOLVED WITH THE DISTRIBUTION OF VERBS
. . . L R * o T

BUCH AS TALK, SAY, SPEAK, TELL. THE CUES NEED TO BE
INVESTIGATED BEFORE THESE CAN EVER HOPED TO BE TAUGHT

SUCCE SSFULLY .

T

THE ABOVE REPRESENTS (QUITE INCOMPLETELY) THE BEGINNING

OF THE KIND OF ANALYSIS WHICH MUST BE DONE IN ENGLISH,

BUT HAS NOT. UNTIL THIS KIND OF WORK 1S DONE, ESL PEOPLE
 WILL HAVE ONLY HALF THE .INFORMATION THEY NEED (THE METH-

ODOLOGICAL HALF) TO TEACH SUCCESSFULLY.
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