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'"Learning is but an adjunct to ourself®

Wm. Shakespeare

Henry IV Act III
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--Our earth is degenerate in these latter days. Children no
longer obey their parents,--

An Egyptian priest in the fourth century B,C.

--The Children now... have bad manners, contempt for authority.
They show disrespect for elders, and love chatter in place of exer-
cise, They no longer rise when elders enter the room. They contra-
dict their parents, chatter before company, gobble up dainties at
the table, cross their legs, and tyrannize over their teachers.--
Socrates, in the fifth century B.C,

Webster's definition of discipline.

(a) The treatment suited to a disciple or learner; education;
development of the faculties by instructing and exercise.

(b) Training to act in accordance with established rules;
accustoming to systematic and regular action; drili

(c) Subjection to rule; submissiveness to order and control;
control; habit of obediance.

(d} Correction; chastisement inflicted by way of correction and
training; hence training through suffering.






In December, 1970 I received a call from David Trumbull, He informed
me that our original plan for the student teaching time had not worked out.
Originally, I was going to teach in the Eng}ish program at 5,I.T., but
because of low enrollment this plan did not work out., We then decijded
that I should make plans to go to Montreal and take part in that program,

It was understood that Student Teaching was not a requirement for me be-

cause it was felt that I had had sufficient previous classroom teaching

experience,

I contacted Mrs. Claudette Rob&nson, the woman who was the supervisor
for the Montreal student teaching program. We had been acquaintences since
we had worked on the Peace Crops Philippines XIX, training program the
preceding summer at Vermont Academy in Saxtons River, Vermont. I asked
HMrs. Robinson if it would be possi51e for me to do the student teaching
program with her in Montreal, and also to arrange for a Homestay with a
French speaking family, I was interested in learning French and living

with a family, She said that she would try to arrange something and would

call me back.

* The following week, Mrs., Robinson called me back and informed me that
she had successfully found me a teaching position and a family with which

to live. I was most grateful and made preparations to go to Montreal on

the 22nd of January 1971,




THE BACKGROUND

On the 22nd of January 1971 T arrived in Montreal in the midst of
a minor snow storm. It was a fFriday afternoon, and the following Monday
I began to teach in an elementary school, an assignment which was to ,
last for two weeks. After the two weeks‘were completed, I was to have one
week with free time and then to begin on my regular school assignment.

These two weeks were rather pleasant except for the occasional time
wheh the school wes cfosed for teacher strikes or Fof a snow storm,
Mrs., Robinson had informed me that I would be teaching in a Junior High
School which contained the 7th and 8th grades. This school was an annex
of-a major secondary school but was in another building because of tack

of space. The schoo! was administered by a head teacher who was called,

the Cheff de EFtude or Chief of Studies.

| The Chief of Studies had volunteered to take a student teacher when
Mrs. Robinson had asked for schools to volunteer to take part in this
program. Mrs, Robinson had told the schools that the people in this pro-
gram were student teachers and that they were there principally to student
teach. She had failed to tell the school that I had had five years of
experience .in the ESL field, This was a minor fault and it did not pre-
sent a major problam, as far as the school was concerned, I was, in fact
a student. '

This program which we took part in was not an official program as

far as the Montreal Catholic School Commission was concerned. It was on
this basis that I was to enter the school, Le Plateau Annexe (secondaire). .
Four teachers had volunteered to give me one class each, They iﬁ turn
were going to observe my teaching and I theirs. When I arrived in the

school the structure had been established and there was 1ittle flexibility.
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for me in which to maneuver,

It is a sad commentary on the system of education witﬁ which I became
familiar during the three months that I spent in one school! in Montreal,
Quebec,

The school and Mrs. Robinson expected me to teach., The MAT program

_expected that I would teach and 1 wanted‘npthing.mdre than to teach, This
_unfortuﬁatly, was not tﬁe'éase. I did ﬁot‘feach English“in'fhe thréé months

which I spent at the Plateau Annexe, I did not have the opportunity to

teach, but I did learn something and this learning is the basis for this
Independent Study Project, It is deeply desired that others can sharé
this experience with me, and if the occasion should arise in the future,
when another MAT candidate will encounter the problemg which I will set
down here now, I hope that they will read that was happened to me. I say
this because it is comforting to know that others have been there before,
Finally, as a result of what has happened and what I am saying here, I

~ have collected and annotated a Bibliography involving the topic of Discipline
in the school and classroom. "It is a complete bibliography, drawing from
many sources and hopefully it will be of help to someone who is jnterested

in the problems of discipline in the classroom.




The people who were involved in this situation besides myself were
Mrs. Claudette Robinson, the supervisor for student teaching in Montreal.
M. Frenette the Chef de Ftude of Le Ecole Secondairg Le Plateau Annéxe,
M. Gohier the teacher of the eighth grade class that I worked with and
Messeurs lLemieux, Cossette, and Berard with whom I worked with thejr
seventh grade classes.

On later examination it was found that the teachers did in fact
accept me as a student teacher and we had worked on that basis, with them
essentially giving me the responsibility for these classes. M. Frenette
did eésentia11y feel that I had contributed something to his English
program mainly iﬁ the area of the philosophy of education. Methodology
was not very effective as little time was available for successful demos-
trations.

This then pretty well sums up the situation up until the time that
I entered the school, The school had been con?acted, the teachers had
heen selected, they basically understood tHe teaching situation that
I would be working in. At this moment T knew nothfng more than that

I was going to do student teaching in a secondary school,

It was felt by Mrs. Robinsop that I should get a change to meet the
teachers before I began teaching. We tried on three occassions to come
this to happen, but because of rotating teacher strikes, each of the threce
meetings had has to be cancelled. Finally, on the Thursday before the
Honday on which I was supposed to begin teaching we finally had a meeting
with M. Frenette and we discussed the program. The teachers were still oﬁ
strike. He informed me that they were glad to have me in the school and
that I would be working with four classes. It was as clear and as simple

as that.




Problemnms
When T entered the school on the first day M. Frenette introduced me
VJ<‘ to the teachers. We afranged what would be my activities for the first
| few days. Essentially, I was going to observe the classes and get a feel
for them, Also, it was hoped that I would observe what the teachers were
doing and offer suggestions for improvement.
The students and teachers were totally 1nvoTved with a translatlon

me thod currtculum. The classes'as I obserVed them were quiet and proper,

Generally I felt that there was a Tack of good teach1ng methods. Disci-
pline seemed very austere. I didn't observe or sense any real human comu-
nication going on in the classes of three out qf the four teachers whom I
observed those first few days.

The class day was structured into fifty minute periods with one and
é haiF hours for lunch, The classes were on a rotation basis, je: The
first period on Monday becomes the second period on Tuesday and so forth
throughout the week, After a couple of days of observing the classes it was
decided that I would take over the teaching responsibilities. For the first
few days things went along quite well. The students of course had never had
an oral approach to lénguage teaching before so there was some necessity to
teach them what was to be expected of them. The teachers remained in the
classroom for those first few dayg. & was anxiously awaiting the time when
they would leave me alone with éy classes, Occasionaly, one teacher would
discipline one of my students and I didn't appreciate it. The first time
that I tought with out the regular teaéﬁer sitting in the back of the room,

the problem that was going to confront me for the entire time hit me right

between the eyes, What I had interpreted as attentjveness by the students




was merely a strong dose of discipline which had been maintained by the
regular teacher. 1 was about te become involved in the toughest battle
of my professional experience. I was going to be confronted with people
who were not goiﬁg to cooperate with me %n the classroom.

Before I go any further I would l1ike to describe to you the four
people with whom I worked most closely during this period. It is essen-
tial, I feel for the reader to unde;stand my impressions of these four
men and the part which they played in shaping this experience for all of
us. For afterall this was not just an experience for me, but an experien-
ce for all of us, the teachers and the students all of us being the
learners, The impressions which I will briefly try to convey Here are as
closely as I can reconstruct my first impressions of these men. Given the
fact that these men were English teachers we did not on first occassion
speak in English. Mrs. Robinson had extracted the promise from the school
that they would deal with me in French, This put me at an extreme dis-
adventage since I had never studied French until approximately six weeks
before this encounter, Therefore my first impressions were through a
second language with which I was struggling eternally.

M. Gohier was a young man with a short beard, He was tall and lean,
He had completed one year of teaching in Ste. Agathe a small community in
the Laurentian Mountains north of Montreal. He seemed to have a good
rapport with his students. He was teaching tge translation method. For
a French Canadian school, his classroom wa§ relaxed., He told me that he
wanted to learn new methods and that he hoped that he could learn some

during my time in the school. He said that he was going to give me his

best class,
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M. Lemieux was-middie ageduand shdFé. It gppeared that ﬂe wore a
toupe. He had had several years of teaching experience., His class on
observation were the best behaved, He seeméd to be doing some intersting
_things. He was using the translation method, He said that he was Took-
ing forward to Qorking,with‘me and that he would.be of aﬁy assistance
that would be needed. Mrs. Robinson had told me that he was a gqood tea-
cher.

M. Cossette was short and middle aged. He looked and télkéd tough,
He had taught in the public schools for many years. His tanguage was
difficult to understand. On observation, I noted that he was extremely
austere in using physical punishment for discipline. He knew from the
begfnning that I would have trouble and he told me so. He was going to
observe all of my classes.,

M. Berard was young. He had taught for one year. He was tall and
heavy. He liked to play hockey. He wanted to Tearn methods and told me
so. He seemed very cooperative. I felt that I was going to get along

very well with him, He appeared interested in new teaching techniques,




TTITUDES
As I had earlier mentioned, Le Ecole Secondaire Le Plateau {Annexe),
was a branch of a large secondary school. The building which was océupied
by the school {our branch) was built in the 1890's. It had originally

been an elementary school which had now been converted into a secondary

(7th and 8th grades). The building was very dreary with high window sills
which could not be seen over by a boy of that age. Each room had a large
Crucifix on the front wall and in many }ooms there was a raised ppatform
upon which rested the teacher's desk. The students' desks were the
common desk with the top on hinges so that they could be raised for storing
books inside, The seats were connected to the main part of the desk by a
steel bar of approximately 1 1/2 inches in diameter. The chairs were very
strong looking and they had the appearance of defying destruction, if
indeed anyone had destruction in mind, Except for the lone Crucifix the
wallswere bare, usually grey green in color.

The students who attended this school were from the neighborhood in
which the school was Tocated., It was generally peor and old. It was an
old section of Montreal but to the un-educated viewer it appeared to be
in good condition but then Montreal is in better condition in comparison
to an American large city of comparable size.' The students came from a
cross section of the community. From the very poor to the working middle
class. There was a certain amount of friction between these groups. The
students for the most part seemed to be people who were active and alive
and in need of having their energies chanheled into productive means of

expression, My impression was that this was not going on in this school.



I feel that the majority of these students wanfed'to‘learn in my classroom,

Bes{des the four teachers with whom I was working, there was a whole
staff of people teaching the various subjects, Of the whole staff, only
one woman was present  on the faculty besides the two secretaries in the
main;office. One of my.observat1ons would be that -having some more women
on the staff certa1nly couldn't have fiurt the atmosphere in the school.

The teachers as a group did not impress me as very dedicated, al though
I did observe people who appeared to be very much involved in their pro-
fession. Many of the teachers impressed me as ﬁeople who were teachers
simply because it was a secure position and paid a decent salary, At the
time that I was in the schools there was a lot of unrest dus to problems
between the Quebec government and the teacher's union. 1 feel that this
was a definite contributing factor to the problems which I encountered
during my stay in Montreal.

The administrators with whom I came in contact accross the spectrum
upon first impression from Very competent to very pompous. My dealings
with all of the administrators were very excellent. They were always cor-
dial and appeared to be understanding.

There cooperation was forthcoming and appreciated, They had a big
job to do and although some were}just maintaining their positions for
themselves they were in many cases trying to change things more up at the
top than the others were trying to do down at the bottom.

As I have previously said, when I first taught a class without the
regular teacher in the room the problem of discip]iné presented itself
to me. What I had interpreted as attentiveness in the classroom was merely

the teachers' imposition of effective discipline,




I knew then that I was going to have to deal with this problem, I
had to prove that my way of teaching language was a superior way. I had
always had that confidence before and now that confidence was being

challenged by four classes of approximatly one hundred and twenty active

twelve and thirteen year old boys.
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Bealing with the Issue

On the first occassion I decided that I would follow the philosophy
of 'Teach and they will fall into Tine" theory. Basically, I was going to
go into the class and do my Tessons. This would take place irregardless

of their attentiveness. After they could observe what I was doing they

would begin to cooperate. I tried this approach. It didn't work. I felt
that fhey would not react .to the oral approach well, They had-always been
educated out of a book and that was the only way that.they would be quiet.
Getting them quiet:. This philogophy bf "Wait until everyone shdts up
and listens' was my second approach to gaining the ciass attention. My
approacﬁ was basically one of having all of the students put their books
in their deéks, face the front of the class, fold their hands and be quiet,
It was too difficult to get them to be quiet for a whole period. They were
too active. Too many would not cooperéte. I didn'f give them any room for
compromise. I wrote in my diary the following: 'They have always deéend
on the teacher for discipline, now I am asking them to help withe their own
- discipline. The eighth grade c?ass.is the most tricky and difficult to
deal with, If I move too fast or to hard I am done. ‘It's like walking on
égg shells, I have confidence in what I am doing but the challenge is
very big., I feel and know that for effective teaching the temporary teacher
must establish his own order in the classrooﬁ. The situation and atmos-

J
phere must be such that both the teacher and the students feel comfortable,"
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Living in the Classroom

(The day to day experience)

The following accounts come from my journal which I képt while
teaching in Montreal., The frustrations which are evident in the
dialog are real ones and contributed greatly in my desire to arrive

at a solution to this problem of discipline in the schools,
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The Problem seventh grade class:

The teacher hasstayed in the back of the class since I began to teach
thrée weeks ago, His discipline is harsh, Finally he said today that he
would let me handle the clasé alone,

Fine, now I have told the class that I will not teach them until they
are quiet, That's a Taugh. A big one. They will never be quiet. The
slow and painful realization that these kids are not there out of any mi-
niscule desire to learn or have they decided to make any compromises,

How does a teacher reconcile his desire to teach with the students desires
not to cooperate in the learing process? .To become concerned with metho-
dology becomes a rather minor consideration. To think that these keds
will respond because of good methods or good teaching has not worked,

I have been reading and thinking about other possible approaches,
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I have decided to negate my desire to teach to the task of éstabqish-
ing a workable relationship between the .teacher and the class, This Leek
I am going to work on building up some trust with the students. It seems
impossible for us to improve with this type of atmosphere., The experimen-
tation must continue. I have developed a working relationship with one of
the teachers, We will share the responsabilities with the eighth grade
class,

The discipline problem cannot be adequately solved during this short
period of time. There has to be a definite effort made to show that me-
thqdology itself cannot change the learning situation. It is necessary
to have an attitudinal change. The teachers must see the students as
people and so must the students see the teachers as people. The students
seem to be so programmed as to only learn through translation and reading.
There seems to be a general attitude oFNTevity toward the idea of learing
through oral means.

The problem of rotating teacher strikes, large snow storms, and a
new teacher with new approaches have put stumbling blocks in the way of
any noticeable accomplishment. The frustrations are numerous,

I am angry because the things which I perceive as being asked of me
have no real relevance to the real 1ife and death situation of this schoot

and neighborhood,
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Very simply and dispassionately, how do you, or why teach English
to children who: 1. Don't eat at home, 2, Have no clothes except
those on their backs, 3. O0r have no mother or in other cases no father
at home? ; The “rationale that they have to be good little children and
be quiet in their seats is unacceptable to me. They have to eat”first,

it's simple to see that.

The easy thing to do:

"T'have found that the easy thing to do in this situation is for the
teacher to do what is expected of him: Which is:
1. have quiet orderly classes,
2. teach the curriculum as_if comes from the book.

3. mind your own business and do not be friendly to the students.

In other words the teacher should not at any cost be himself, He
or she should not display emotions or feelings. He should not altlow
his students to explore or to be curiéus.
The premier problem in the school when introducing an oral method is getting
the students to listen. Obviously tn an oral approach there must be listen-
ers and a speakers. The student; in the inner city Montreal system are only
accustomed to viéual and written work. The good class, as I have mentioned,

is one where all is quiet, the discipline is strong.




I personally like the spirit of these boys. I would like to find
ways to channel this energy into productive work. What I havé found in
this school are all of the aspects of what you might consider to be a
person. Not only have I to fight the 015 translation method but the whole
system. I am sick with fatigue and how I see the situations and the le-
vels in which potentially good human beings find themselves. This is
without a doubt the most difficult job that I have ever undertaken as a
teacher.

It comes down to where your priorities are: you, the students,

the other teachers, the administration, the supervisor, or the Schoo!l

Commission.

I am mad at myself for not having the capacity.to be patient enough.
I am mad at the students at not giving me the chance to prove that learn-
ing doesn't alw%ys have to be drudgery. I am mad at the other teachers
for not seeing their students as people. I am mad at the administra£ion
for allowing what happens to happen. I am mad at my supervisoer for not
being able to appreciate the real problems of teaching in this environ-
ment. Finally, I am very mad at the school commission for allowing the
schools to operate in this manner. -

It dehumanizes the teachers,  the students and the directors. .1 am
frustrated at all of this and 1 am very tired.  Tired of being asked to
do what I consider to be the ‘wrong thingé. Tired of cooperating with a
perversion which is the sysfem within which I find mysetf. The conditions

which determine the type of class which one might have are determined by

the following:
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1. The period of the day
Never expect a good class before lunch or the last
period of the day. friday afternoons.
NOTE: The mornings are better than the &fternoons.
2. Individuals
a. if th oruéhree lea&ers.decgde to:not haye class,
there won't bé any class.
b. if two or three leaders decide to have class,
there can be a class.
€. hungry students are casier to have in class as

they don't have the energy to disrupt.

d. some trouble makers will always be trouble makers. .

The eighth grade class with the other teacher working with me has not
worked out. Mainly, because I don't think that he can handle the jdea §f
both of us working together.

The truths? beginéing to come through, the teachers who have used
strong discipline in their classes have given me the classes with the
biggest problems. The idea of punishment through failure instead of re-
ward through success is something!which has to be changed. It is diffi-

cult to see. I finally decided that the class that I taught for M. Lemieux

“would be given back to him. It was useless to teach the class without his

cooperation. His attitude was a superior know it all one, from the begin-
ing. I feel that without the other. teachers support and cooperation, stu-
dent teaching in this type of 51tuat1on is 1mposs1ble. I don't want to

say too much about this particular teacher.
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Two other teachers have been very good to work with. They have
cooperated and have shown interest and Qnderstanding in what T am trying
to do. They occasipnaliy viéit class and help me with problems. One of
these classes is my best and the other the most difficult. The fourth
teacher, the one with the very strong discipline has tacitly cooperated
with me and maybe just maybe, he'1l be a 1ittle bit easier on the kids.

But I feel that M. Cossette has made a genuine effort to change.

As T have said before the enviroment is against anything happening

in this school of a constructive nature, I finally decided to have each
class spend a one hour period decorating their rooms. I gave an assign-
ment for the students to bring in pictures, - preferably in the form of
magazines. I divided them into groups and distributed scissors, scotch
tape, and large pieces of poster paper. They then made all forms of coi-
Tages and decorations. At the end of the period each group chose fhe
place in the room where their poster wouid be hung. I observed that they
worked well with the groups and they really did do some good work. The
rooms looked better and I stood aAd watched the reactions of the next
class to use one of my rooms. Eberyone, without exception noticed the
difference and they were trying to talk their: teacher into doing the same

thing with their class.
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The idea that fun can be educational and that learning can be if not
fun all the time at least it can be palaéable most of the time, is comple-
tely and absolutely absent from the ;tmosphere.- It appears that the tea-
chers are afraid to be themselves or at least to show. that they are human,
I have Tinally concluded théf to drop %nto this school in the middle of
the year is not practical. I say this because the establishment of dis-
cipline is essential before anything efse can happen. This is of course

essential in any class.

I have thought that maybe I have gone ouf of my mind, but I know I
haven't done that. Other teachers are exhausted. They have taken days
of f because they are suffering from exhaustation. Heré you are, in-a
very old cold schoel, the students have problems and they bring them into
the school. The school and it's people inside are altogether a prison.
To teach in a prison and to be a part of its staff is very exhausting.,
There is a crying desire everyday to assert your membership in the human
race. I sometimes sit and think why, oh why, would people want their
c¢hildren and themselves to be a barl of such a system. I just can't

believe it! !

The pressure that I have been subjected to about not giving up one
class has been very intense. But, as far as I am concerned it is not

possible to change every teacher or to teach every student. In my opi-

nion this is not realistic. I have to consider what I have been
|




subjected to since I began to teach in the school. I feel that M. Lemieux's

continuous snide remarks and generally negative attitudes would not be bene-

ficial to either his teaching or our werking together. Therefore I see no

reason to change my decision., My supervisor sees this situvation as a fai-

lure of her ability to supervise but in my opinion it isn't. It is simply
my way of solving an unpleasant and urmworkable situation. There are three
other teachers with whom I have been working and I think that we have had

varying degrees of success and for that I am very happy.

There are less than three weeks left. I had hoped that by this time
things would have been going more smoothly and I guess if you want to
stretch things a little, they are. It is difficult and tiring. It scems
that no amount Qf planning, reality, excitement, or enthusiasm that I can
create or muster will ﬁake these students interested in me, what I am
doing, or in English. They don't care and they will not cooperate, and
that is the fact of 1ife here and the crux of the problem. They have
changed me much more than I have taught fhem anything. I am now very
intolerant of any infractions of m; structure of discipline and order.

I ruthlessly confiscate magazines, trading cards and so forth and des-
troythem. I relentiessly persue a course of making them sit down in their

seats. I have become what I did not and do no want to be, a big powerful
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prison guard. Why I stay I don't know." I wish it were all over, but
what's the difference. I have been permanently scarre& by this expe-
rience and I am very SQd. Sad because I was not given a ;hénce to give -
to these kids-what I know I can give. They didn't allow ft and T am
very weak and tired as a result. I am smack'in the middle of the type
of situation that I vowed that I would never be in. If this is what I
thought that the future of my teaching carrer would be tike, I would
stop right now. But, I know that I will never, never, allow this to
happen to me again. I am much wiser now than when I began and my des-
Pair can very easily be turned into a relentless driving force to

counteract any such future situation from occuiring.

ATl T know is that this is all madness and you have seeﬁ the mad-
ness as it has unfolded for me during these tast weeks. You can judge
Tt for what it is worth. A1l I can say is that these have been my reac-
tions of the time as they happened. What can a person do? I have asked
for help. Help to teach. Help to have discipline. Goodness knon, I am
not trying to be a martyr, There have been people who have tried to help
but their frustratiqns have been similar to mine. I have tried to show
that there are other ways to treat people. I still believe in.those
ways. Maybe this is just the inner city., But I really do feel thaf the
school system has the most fault here.‘ These kids for the most part,
are not bad, but with all of the-dehumanization that takes place, there

|
is Tittle room for improvement.
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I am beginning the last week of my teaching here. There has been
some perceptible progress, I have almost gained control over the c1;sses.
They are working which is a great deal more than they were deoing before.
It is true that they will respond to physical threats much better than
verbal ones. Recently I have been trying to give them controlled writing
exercises and they have responded well té them. Although this isn't

the best way to introduce materials they are working and it works and

they work and we have a class.

5o I must conclude that since it works it's good because nothing
else has worked. T know now that I will never allow this to happen to
me again. Of that I am very sure. This has been a very educational

experience for me, because:

t. I have survived the teaching period.
2. I have discovered a way to get the students to work.

3. T will never have the same discipline problems again.

Some suggestions which I have thought up for teaching in Montreal

schools are:

1. The teacher must understand French and use it in
the class for giving instructions.
2. There must be a swift and strong approach to dis-

cipline. (I don't mean harsh)
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3. The students respond much better to written work
and there can only be a very gradual changeover to

oral work.
L. They respond well, to role playing.
5. Marks are unimportant.'

6. They will work in small groups if each

group has a leader,
CONCLUSIONS

When I conceived the idea of writing this paper as my independent study
I felt that I would be able to show a way fé teach in these schools. I have
not exactly done that but I have put down here many of the problems and frus-
trations which I came up against.

I have shown that i% is possible to learn through an experience like
the one which I have juét related here. There must be much more work done
on this subject of discipline in the classroom. I am convinced of the fact
that there is a real correlation bétween the environment and the learning
process. ’

There must be a climate created in which people may learn. I am con-
vinced that these boys in the Plateau (Annexe} were learning s§mething.

They may not have learned much English Tanguage but I feel that there are
other things which they have to learn before they will be ablzs to learn

to survive in their hostile environment.
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When David Trumbuil visited me in this school he observed me in one
class and afterwards we went to a local coffee shop and had a cup of |
coffee. He said to me that he had never visited such an austere class-
room before in his life. He felt that the boys in my.classroom were
reacting against the whole environment in which they had been placed.
They werefighting for their individuality as humans. They were yell{ng
to me to recognize that they were individuals with their own personali-

ties.

I know now as a result of this experience that we must be aware of
these things as educators. As a result of this experience I have compiled
a Bibliography of Dissertationé, Journal Articles, Eric Microfiche, and
books on the specific area of discipline in the schools and classrooms of
this country. There are a few articles from other countries as well,
These are here as a reference list for those who care to further their

readings in the field. It is a real problem in education in all places...
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'"Discipline is a path in the following of which the child
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Knowing how to use group dynamics can help to solve these problams?!
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William Bagley
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order in the learning process.

School Discipline
William Bagley
The Macmillan Company, New York 1915
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is conspicuos by its absence!

Discipline for Today's Children and Youth
Fritz Redi
Association for Supervision and Curriculum Development
Washington, B.C. 1956
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Managerial manipulation or attitude change?
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Harris, P.E. _
The Macmillan Company, New York 1928

Deals with the idea of ''control' of the situation.

Corporal Punishment in the Public Schools
James, Keith Franklin
University of Southern California
Los Angeles 1963

Done as a study in California schools from 1956-62, ascertained
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Managing Student Behavior
William E. Amos

We do not Throw Rocks at the Teacher
‘ K.C. La Mancusa

Teaching
Madsen, C.H.

Common Sense in Classroom Relations
Sylvester, Robert

The Teacher and School Organization
Chamber lain, Leo M.
"Kindred, Leslie W.
Prentice Hall, New York 1949

Sees the teacher and students as part of an organization. Deals
a lot with school administration problems,

Modern High School Administration
Burrup, Percy E.
Harper and Brothers, New York 1962

Deals with the problems and role of the high school principal
including problems with discipline.

The Teacher and School Discipline
J.5. Kujoth

Discipline in Schools; A Symposium
Edited by Lawrence Stenhouse
Pergamon Press Oxford
Contains tha following articles:
Chapter 1. The Meaning and use of discipline.

Chapter 2. The meaning and Use of Punishment.

Chapter 3. Role of Discipline in Classroom Organization
: and Controi,

Chapter 4. The Effect of Pupils' Home Life On Biscipline.

Chapter 5.: Problems of Discipline Growing Out of Improper
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-Discipline Without Punishment
Oskar Spiel
Faber and Faber, lLondon 1962
The Story of an Austrian school and how the teacher develops
a democratic discipline system,
Teacher's Question and Answer book on Discipline,
Arvilie Wheeler and
Hugh T. Stoddard
Croft Educational Services
New London, Conneticut 1962
Discipline:r How to Establish and Maintain It.
Teachers Practical Press, Inc.
Valley Stream, New York 1961
Robert L. Schain

Discusses the problems of discipline and the setting of routines

preventive discipline and corrective discipline, he states:

“The_estab]ishment and maintenance of good discipline is a
skill, and, like other skills, requires good raw materials,

- careful training, and practice. Some of us who studied a
musical instrument or tried to learn goif may recall the frus-
trations of the first days. After our firsts attempts, we
probably thought we would never master the intricicacies of
these skills. However, with diligent application added to some
basic ability, we made progress and developed varying degrees
of competence. In developing disciplinary techniques, you may
find similar experiences, and with the same ability and diti-

gence, a skilled, effective, and respected disciplinarian will

develop withing a relatively short time.!
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Discipling in the Secondary School

L. E. La Grand
Parker Publishing Co., Inc.
West Nyack, N.Y. 1969

This book will offer practical information on:

1.

the .important place of discipline in the‘Iearning_prqcesé;_

the traits that are essentiaiifor theltqachgfﬂidrdeﬁélép.if
he is to establish a meaningful feiationship:wjfh;studgnts;

how discipline problems' can be reduced;
what requisites are indispensab?e_to classroom management; -
your teaching image;

principles of student-teacher_relatioqshipsili
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