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.+~ INTRODUCTION:

‘This:will be aﬁ inffoducto:y éourSe.in T;ansforﬁational Grammar
to be.given to a.grbﬁp-éf'ﬁenézuelan ﬁééchers whb.knpw littie_or nothing
about the significant sfeps.that Haﬁé_béen_takeﬁ;ih this field;_so thét.
it - will be'limited_in‘scopé and,'by no méansg‘will.it try to offer évery

,singlé detail.that has been inveétigatéd, It w111 be pflnarlly based on
‘the book AN NTRODUCTORY TRANSFORMA‘I‘IONAL GRAMD-IAR by Bruce L. Llles,

- which is one of the most up~to~date-boqks of this kind. As thejpubllsher
says,."this‘boqk-intfoducés-the*readef~to_fhe-many-reéenf‘fheories_and |
previdQSKan‘inieh$iﬁe study of specific.senténces..f énd'covers phonblb§§» 
in_simplified,-fﬁlly.desgriptive terminology." _i do”th fhikathé whole

: tbook ﬁili-be coyefed in the amount of tiﬁe that this_coufse.wiil lést,.“
probably the final aspecﬁs regardingﬁstieSS énd.ﬁhoholbgical.fules will

“ have fo.be part of another course of this kind,

My main goal is to provide a: source of information to these teach~

_érSEQbéuf what is~gbing'on'in:th§ sfudy of'laﬁguagé'n6Wdays'so that:thgy
may be able to starf_regdingzon their“own-with a-fifm.basis, andimn:geﬁ
a better.ovérall idea of the revolution that has been trangforming our
. wWay of thlnklng and of focu51ng the problems of the study of language._-
._Consequenuly thls aquenlng w111 hopefully arouaathelr 1nterest in. the:

current techniques in the,f;eld of teachlng English as a-forelgn language,

‘resulting in apnimprovement of their teaching methodé'and of the eduecational
- system in Venezuela. For this purpoée I had 1ooked_fbr 4 good articles
on'l‘ransformational-Gré\mmar1 Whlch they would be able to read and under—

stand-éfter the course is over, ' ThlS would glve them tangzble proof of




- their improvement and the success bf'the‘course.

 As ﬁé all kﬁéw.therg i$ é tremendous amount ofvmateriéliabouf the
‘.invéstigations done‘after.1957_(the yéar when Noén Chbmsky began his
;series of astonishing and deﬁoliéhing expositions that culminatedhwith
“the. creation of the new grammar. ), however,:most of this matérlal has been
'presented.ln a vocébulary that is much too technlcal for the novice to
understand {even Chomsky hlmself is famoustfor his 'non-clarity'’ ) Thls
jis why-this'course wiil try to,introduce_this g?oup“of PeoPl?.tO;the most
putstahding principle of generativeftheory._'My iﬁmediate‘éoal wéuld.ndt
be_to.make_them change from one appxoaéh to the athe:,:begauSé I consider
.this.to;be a decision that'hgsxfo &ome aftérfa'long'pe iod of ;efiection,:_n
.conceﬁfratiOn, and,deeb'study of ‘the traﬁSformgtionalists_ p01nts.of view.'

As it 1s concelved rlght now, the éﬁurse‘%géuld iast 10 weeks, 3
hours per week;.lt is 1ntended to. be glven to my fellow Engllsh teachers
:at the Uhiveréidad de Oriente and tp any other Engllsh teachersrwcrklng
in fﬁe-cify bf.Cuména who*beéome;interestéd.inzit. In.drder.to make fhe‘
presentatibn of the cOntent,.I'will.ﬁe déscﬁbing an§ ﬁéking the iesson
plané'fdr each wéek; ~This would include: thé contenf, the ﬁate;ial
AQaiiablé, the classroom procedure, aﬁd thé.homework;_ The lattér will Ee
'strictly baséd'on the exercisés WBich éPPeaf atfthg.éﬁd.of each 1e$sdn_iﬁ

" the .book.

Taking into consideration that I am not an expert in this field but
- only a neW—comer, I will prepare for. each class by researching any infoima— .

tion available and building an extended bibliography on this subject. In-




‘eclass.I w1ll use very.51mple, vocabulary thaﬁ honefully will be very
:-comprehenseble to my students.' However, whenever there is a technlcal
term that has to be studled I w111 present it and explaln it carefully
For the 1ntroductlon of new terms oOr processes, I w1ll posslbly make
 use of iégher d9¢lnltlon5 in Spanlsh or Spanlsh examples S0 that I an
sure. that thgy have been clearly understood before continuing w1th '

-.English, espe01ally when-referrlng to the transformatlons.

In terms of flnal evaluatlons at the end of the course, the

.students swould bewenpected to do a short summary of each of the selected

1;ead1ngs, 1n:add1t10n to make a_brlef presentatlon to the ‘rest of the

'Z-jcless”of a‘reading-that_they wouldzdo-on thelr own. .A$~thls stage,'~

-

they would.not have to do diagramming of sentences because this would
j.be‘.--eval:l.].'a.‘te_d on a 'deily' basis..
After hav1ng glven thls brlef summary of how the course has

“been concelved let me start now.with: the presentatlon and study of

: lesson number~l.

R REE TNy




LESSON 1
I,;'Coﬁtentrl Graﬁmars of Englishi
::1) :Traditional Grammar_

- 2) structural Grammar

3)2 Traﬁsfermationei.Gremﬁar:
;-IIs'OBjeetives:
| lrl).ife ﬁrbvide a very brief semmery of the development of the_dif-
ferent theorles concernlng,the study of” languag
‘2), To p01n¢ ont the strengths and“wean:esses of each.
?éig-Io p01nt out the 1mportance'of the‘generatieentrensformational
'theory over the others in trying to solve some" of tbe knottlest

"problems.'

4} . To formulate some criticism of the traditional and structural
. » - . . - ) . . . . . o L .  owen

‘grammars. .

_B)Jffalestablish_the relationship between traditional and therative .

| grammars.

III1. Develobmenf:

R e T

The malr presenunuon will be based on Chapter 1 of Llles’ book

;:where tnere_;s a very schematic summary of”the three theOries.

'.Fince tpejtheddes;sre_presentediinia'very general.manner,.in'this
.chaﬁfer; i'ha§e gsthered'some informetion froﬁ other sources thst
nI'wiii aise'preSent'fo.the students for discussion in the class;
Objectlve ‘#5 above 1s bslely mentloned in’ thls chapter, however,r

Noam Chomsky in hlS book LANGUAGE AND MIND dlscusses the close’




e e vy e

relatlonshlp between the 51tuatlon in the seventeenth century and-

the present regardlng the nature of language.- As’ he hlmself p01nts

out, "when we turn to the hlstory of study and<speculatlon concern—

ing the nature of mind and specrflcally the nature of human language

our. attention: qulte naturally comes to focus on the:seventeenth

century, the century of genlﬁus LT AlSo, we. flnd that transformaé

tlonal granmar, as well as tradltlonal grammar, develops a consc1ous

.op9051tlon to.-a descrlptlve tradltlon that 1nterpreted the task of

thergrammarian to_be“merely that of recqrdlng,and organlzlng the
date of usage, whichxshould:aiso bemtreatedabut as evidence of

deeper, hldden organlzlng prlnc1ples. It’is also neceSSaryfto:Say

_that thlS new theory has . strengthened 1ts prlnclples by looklng

back to the ratlonallst phllosophers 11ke Descartes who talked about'
the creatlve aspect of mlnd and about the propertles of ‘human

thought. The transformatlonallsts have also been concerned W1th

'jsomethlng that help the attentlon of ‘the tradltlonal grammarlans -

~the unlverSalrty of languagey

Other 1nformat10n that I have gathered from different sources
1ncludes the . dlverse crlthues that have been formulated agalnst
the structural approach. There are many, based on dlfferent aspects,

among those, I have chosen these whlch seem, to be the most Valld"

1) “Descrlptlve grammar has restrlcted itself to the analy51s of
the so—called surface structure" is a cr1t1c1sm that is frequent-
ly_heard now-aday-sn The syntax of 1anguage was restricted to such

linguistic'units_as sounds and words. The llngulst s task was




2)

3)

to-list . these linguistic forms and to study their individual

histories.

It attempad.to coﬁstruct discovery thechniquéé, but they were

onlﬁ applied.toiSurfgce st;ucfure“and-ﬁhis éttempf failed;

beqauée it,cqu;d'not revéal the mechanism§ that undérlié_the'

creative ASPééfs'of langﬁage.use and the expfessiph of.semantic3'“

context.; Théﬁ is why'théy;weré unabie to'soive_é prcblém such

ass - N | |
LawVACa.fug_eﬁcontnéda.por“ei granjero.

La vaca fue encontrada por el rio,

" or “their equivalents +in Englishz

'The cow was found by the farmer.

The cow was found by the river.

Chonsky poinfs-out-as one of-the-weakest'pbinfé of the étructural~

"ists, their'belieffthat-the_mind is simpler-in its structure

than any known physical organ. That is why they toock for granted

that 'a languagé'is a habit structure or a'hetwbrk‘of asSogiative'

cdnﬁections. Accordingly, knoWledge of language'must deﬁelop.

éidﬁly'thrcﬁgh.rebetifion and training. However , transforma-

tionalists Say_that this is too far from-réality because even -

thé?m@st*faﬁiliar'phenomena require careful and detailed eXpia—

nation, (i.e. txying to characterize the_syétems we have mastered
as native speékers will need a very complex study and slow search
for explanatory theories of each of the principles that govern

them.)




IV

*5) Leon’ Jakobov1ts points out that "the process of acqulrlng lan-

) The structurallst theory of language acqu151tlon —-from surface.-
to base—— seems 1nadequate now . when people are talklng about the
child*sAinnate endowment to acquire any language, sO that the

‘burden of such acquisition is placed on the child.

guage must 1nvolve a much more complex analy51s procedure than
‘that by such surface relations of sentences as orders of elements :

4
and word assocxatlons

. .Expansion:

The students should be told to do exercises A, B and C from the
book. They will ‘also BeIencoureged‘to-some‘other readings on their
own which are relevant to the topics presented, : To reinforce the

: v
criticism about the structurallsts, I quote Mrs. Jan Blng S paper:

"ModernEnglishi A,Textbook for Forelgn Students Students", p.6

(see appendix number 1)




LESSON 2

- II.

ITI.

‘‘‘‘‘

Content: The structure of the‘sentence.'

1} Syntactic components.  Tree diagrams.

2) Noun Phrase vs., Verb Phrase.

3) _Terminoiogy?" Abbreviations.

Objectivess

:'i) To emphasize the importance-of;word~ordering in'languag¥55uch

as;English'and Spanish.'

2) To p01nt out the different elements that form a sentence.

: 3)'.Tb'1nd*cate what elements should come flrst and second. and

so ‘on in Engllsh_sentences._ .
4) To clarify some of the new terms used by'transformationai
gfammarians. (Others should be 1ntroduced and explalned

accordlng to uhElI order cf presentatlon )

- 5) _To establlsh the dlfferences between an . NP and a VP accordlng

to thelr fuct1ons in- the sentence.-

¢) To begin the diagramming‘of'simple trees.

Development:

The lesson will be started by ﬁ:esenting a series of singie_

 Spanish words for the students to amange in a logical order:

a. LO - QUITE - SE.

The objective of this simple exercise willebe_to establish fhe

criteria that for sentence a. there is onlyfone possibility

i
5




-=SE LO QUITE--; whilé for semtence b. there are two possibilities

2

_-EL' ME LO. DIO 6f:ME L0 DIO EL--. Any other kind of grrangéméﬁf
_that“weftfy_td"mékeﬁwould'bé'uséless because thére-is no ofher-'
ppssibilify since Spahi$£ is a lénguage which is based.on wérd-
' ordef. Thé samé éenéxalization willybe.appiied’to English,which
'is“a'ﬁqre:word;ordér 6rieﬁfed.langﬁage.. chér_examples_wiil_be

‘- given such as: -

'b). EATEN - AND - HE ~ APPLE.- MINE-~- HAS - TOO ~- HIS.

- where there is iny'one_possibility for eéqh sentence:_I COULD NOT

PICK YOU UP and HE HAS BATEN HIS APPLE AND MINE TOO.
_Then-befare“é¢tuélly working with any specific sentence, I

will present some of the differenf terms. and abbreviationS‘fhét we

-areﬁgoihg-to'be*using in- the differentiahalyses:~f“

SM. and Nuc are going to be considered as‘the first main consti-
tuents of a sentence;.but'SM is“an optional element. Giving sen-

. tences such as:

1} si, la quiero. 2) Por supuesto, yo'tambien'voy; )

'3). Repitan de nuevo. 4) Qué linda es esa muchacha.

Where sentence 1) and 2) carry the’Optiqnal SM eleﬁent which ‘is

'separafed by a cbmma'from the Nuc element.:

The Nuc element is divided into 2 main grbuﬁs:NP and VP,




IV,
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i ‘ . . _ . e :
_NP 1s characterlzed for hav1ng a rioun as 1ts main element ang:

'*;1t functlons ‘as the complete subject of a sentence.. A verb-is'f'

-the main element of a VP Whlch functions as’ the complete predlcate

- ,dof'a-sentence;

r-e g. ‘MARIA VINO ANOCHE EL_FURTIVO LADRON ENTRO EN LA CASA POR

._ TR S : LA VEN’I‘ANA

'IOther specrﬁc detalls _about the dlfferent sub-constltuents of the

- NP (such as.{ Determlner, Nomlnal Plural) and of the VP (such as:

c;Auxlllary, Maln, Verb Adverblal Tense,_etc ) will be dlscussed

m'accordlng,to‘the information given in the book.

RPN P

"igo on to the dlagranmlng of 51mp1e sentences in Engllsh (see pages

After hav1ng establlshed thls short 1lst of'vocabulary we w1Jl.f

S Nk . y

-;.12 and 14 of Llles' ‘book. )

Expansion:

5h-After rev1ew1ng the homework a551gned 1n the prev1ous lesson,

We. w111 do the readlng of chapter 2 of our textbook.. The students

_ w1ll then be aSSLQned exercises A and B on page 18 as homework. o

: They w111 also be encouraged to look for specrflc sentences espe- :

‘clally ln Spanlsh that will not f1t into the pattern already

n.descrlbed I anm almlng at sentences such as. SE ME HIZO TARDE'

SON LAS IRES ESTA LEOVIBVDO where there is no v1slb1e subject

Roger Hadllch7 has a good descrlptlon of these klnds of construc—'

'_tlons that ‘he has called SubjectleSS Verbs, however, he also says

i that in order tc agree with many other transformat10na1 grammarlans,

R .‘these cases are supposed to have undergone the E+ pro - deletlon :l




I.

1T,

ITT.

11

LESSON"3

Ccntent;.'The'Auxiliary.

1} Tense vs. time.
2) Elements of the auxlllary

3) Rules P4 and ps.

Objectives:

1) To expand some-of the ruies already.stddied.

2Z) To clarlfy ‘the dlfferences between tense’ and,tlme.

3):.I0-dlst1ngulsh all -the dlfferent elements: of the aux1llary.

4} To set_up=theQSpecific:order of each of them'in the Sentences,

Develcopment: -

‘ . S L 8 '
This lesson.w111 be started with Engllsh‘examples ,-and,we will

be follow1ng Liles' 1dea and that ofcﬁher transformatlonallsts,

7‘1nd1cat1ng only 2 verbal tenses for Engllsh LAt thls p01nt it W1ll‘

. be- adv1sab1e to make a-clear distinction between tense and tlme,

tense.being a cpncept of form, nqt meanlng; A goed example that
may serve to illustfate fhis pcint could be.thesejtwo séntences:-
ll):,I could:go_last‘night. (It was p0551ble for me to go. )
2y 1 conid go.fomerrow.. (1t will be p0551b1e for me to go. )
Altheugh im- aoth cases the auxlllary 15 in: the past Egggg, 1t is
obv1ous that in sentence one 1t means East tlme Whlle in. sentence

two it means future time.'

There are other_cases,'as Liies_points but,vthat'also illustrate.

that the correspondence between time and the form of the verb (tense)

T e




o 512"'

.fdoes not necéSsafily Coinéide with a¢£ﬁél!&s§gé¢ Among tﬁose
-:caSes: injorder to express ﬁﬁe future timé, it.ié:possible”to makeu
.uSe éf'different dévices fathef.than‘just:SHALL'and.WILL‘aé_fradi—.
 tiona1 graﬁméfiaﬁs used térsayg.sﬁch-as: | - | T
1) We take our test tomorrow. (preéent)
2) Ihe& are leaving for Néﬁ York soon.. (ﬁreéent prdgressive)
- 3) What.wcuid*ﬁoﬁ_dd if I a;ked-ypu”fﬁg_somé money?_(ﬁast)..

Structure rules that refer to the auxiliary:

P4d: AUX )Tense _

- '

P5: ’.l"ense —1 Present,
Past

The first expansion that may be made to these rules is:

P4 AUX —_—— Tense (Be:+ ing);wich'féadslas fOllowsi-

‘every aux111ary contalnstense, follow1ng 1t we' may have as optlonal

elementf BE and ING that must be taken together and in the respec-
tive orderg. Some examples cag be g;ven_fo;‘the.students‘to prac-
tiée-thé_diagréﬁmihg:- |
| 1) She is=émiling at me.

2) They were reading'the book.

'3) I am writing on the board.

4) .He 15 &oing theﬁe.exerciées.'

The other expan51ons._ .

a) AUX-¢Tense» (have +en) " {Be +~ing)

" b) AUX-—?Tensé' (M) (Have + en) (Be +.ing)

Wlll also be studled and thoroughly practlced unt11 all the students

have enough practice in dlagrammlng and in follow1ng the correct

order. Examples:
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"1)_'I;have finished my paper.
'2) The detective has been following that man for an hour.
3) Wepmayjbe gettinQchetright answers.

4) . They must hevegbeenfpreparing dinner for a long time.

;Oh'pages 25 and 26 of our'textbook,-we find quite a few exam-
'eples that can be used. 1n the classroom in order to develop such a

,jisklll,: The students would be- EXPECted to do most. of them.

Iv;tﬁzgensioﬁt-

| E In adoptlng this- system, we will try to av01d the old
e:compllcated d1v151on into Simple, Perfect Prog:e551ve, Perfect— t
.“;Proére551veetepsee%that'we used to-deal withsip'tﬁe t}editionel

?~x-:-. oo grammars.‘ Ihls form presents a much ea31er way of understandlng

';ﬁthe venbals in Engllsh 1n.add1t10n-to hav1ng-fewer names and rules
'fjto be_memorlzed; It may also be“necessary to clarlfy or, I should
?ﬁéa&?tmatehjthe_eld terms-(anomaloﬁs, gerund, etc.) w1th_the neﬁ,f'
tetﬁihologyi(modals; iﬁg" en,element55 etc.) | It will also be
-pexplalned that the phrase structure rules by .themselves do not
tbrlng much ‘to the meanlng of the sentence. 'After them, sbmé*
;transformations nust be applied and the phoﬁologieeiaend semantic
itteatgreeypuet élsp.be'added ip'order.te giﬁe"the.sentence its
.aee‘finel fetﬁ;_.ihe Whele'chapter*is very_thdught pteveking epd:&iilz

[stimuléte'a lot of questions and discussions within the group.
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LESSON 4

I. Ceﬁtent:: Lexicalsfeafu;es.
A}. Ph:ase.structufe rules.
B) Restrictions:_' ' o ‘) R . : SRR -
Il Transitive and intranSitiﬁe. |
2. Subject—Vere.-
3. Deterﬁiner'and nout.

Cc). The lexic0n;

II. Objectives:‘
1) To have a clear understahdipg of how the phrasexstrueture_
rules'operate{'e .

2) To become ‘aware of some of the restrlctlons presented by the

‘lex1cal features of the elements of a sentence.

3).  To provide examples in both 1anguages (Spanlsh and Engllsh)
in orderto clarlfy this p01nt.

4)-‘To detevmlne what the. functlon of the lex1con of a grammar is.

III. Development:

To summariée the'different phrase structure.rules-fhat have
been studled 1n the prev1ous lessons,_now we w111 study the flgure
- on page 22 of the book (see apendlx :number - 2) but with some modi- = 1.?

10
: flcatlons.'

Once glven the rules, we will try to present 111ustratlve

examples that will make it easy for the students to understand.



. C1ss

. A CHILD RAN RAPIDLY INTO THE STREET would be a good example to

. make expansions of the rules:
. Det + N.+ Past + V Manner + Place
which may be presented in a tree like this:

5.

Ry
/ \

Det g N Adx V _ Manner Place
t H I . . .

' : . . - 1
. Chlld past %un rapidly into %he,street. 1

! | i Past

':AnOther’example that could be given is this:

MY FATHER HAS BEEN READING AN INTERESTING NOVEL FOR A WEEK, which

‘f;‘jis_rep;eéehted'by'the foilowing:

 Det + N + Present5+.have.+'en + be + ing + read + Det + Adj + N + time.

This examplefWill be good to_explain how the flip-flgp'rulé
“operates since we would have“fé‘attach somé of the elements to
" their respective constituents:
Det + N + Present + have + en + be + ing + read + Det + Adj + N *+ time. .

'Régarding.the restrictions~0f the elements'of.a sentence, we
will sgbdivide them, as Llles dOeS, 1nto 3 main groups:
. 1) Transitive and_lntransltlve; - 2) Subject - verb.

. 3) Determiner and noun.




" Let us examine each.of them ee'earefully as pOSSiblé, bring- -

o

ing examples from both languages, ' o - -

T;ansitive and_intfansifiﬁe? .Referring_to fhis espect, the lekieon
wilivhaﬁe to.say whether each particular verb1accepts a eeun-phrase
after'it'or_ﬁot, if:in'eome cases it does and in others it dees

not . (such ée'the examples of ”voiﬁer"'ie Sbanisheand.":un"lz'ine
English: Volver_la}hejaé.run a store). The feetures_we.ﬁili ﬁsée

to express this characterlstlc will be:

- . NP - Intran51t1ve {The underline indicates

the position fllled.by
the verb. )

+
2
)
1l

% Transitive

leen examples Such ass:’ '_- S __' _ - R

la. TERESA NO HABLA CONMIGO. 1b. TERESA | HABLA ESPAFOL MUY BIEN.
2a, COMEREMOS A LAS ocHO. . 2b. SE coMIo LA COMIDA.
3a.' -SHE 'LEFT A NOTE FOR YOU. - 3b. SHE LEFT FOR NEW YORK AN HOUR AGO

it would be easy to notlce the dlstlnctlon between these Verbs

(hablar, comer, leave) wh1¢h may be either'lntran51tive (as in

all the examples a) or tran51t1ve (as in all the examples b) and
verbs like sallr (EL TREN SALIO A LAS OCHO) and rlse (THE SUN L

ROSE EARLY THIS WORNING) whlch are always 1ntran51t1ve. There_

are also verbs such as steal and read whlch are always tran51t1ve

although they may have the NP deleted at tlmes.l Some transitive
verbs w1ll,have_the featpre::[:}_. NP .PlaEel::l'.that means

that an advérbial_of‘place*muSt follow them, eg.
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*THE DOCTOR LAID IT THERE.

. there:are.as'well iﬁtransitive verbs which will have the feature -

ip order to be grammatical:.

' HE LURKED OUTSIDE

' ELLA SE ESCONDIO DETRAS DE LA PUERTA.

Sub ect-verb If we oﬁerate with oﬁly the'phrase'etrocture;rules

nu gL L

'such as N + past + V + N, we would come up w1th “the. ungrammatlcal

sentence. LA COMIDA COMIO ZENAIDA. itstead of the grammatical one

ZENAIDA COMIO LA COMIDA. In order not to produce confusions like =

' this, the lexicon would have to provide the'info_matiog'referriﬁg :

‘_'torthejﬁerb'comer}fthaf it needs al & anim{] subject.- On the other_

_harid, ‘when. referring to arverb'like—elagse the-lnformatlon should

‘be !_ -4 + concreteT —ej which means that thls verb does not-

'-:permlt concrefe subjects._ THE TABLE ELAPSED 1s ungrammatlcal

but THE CQFFEE BREAK_ELAPSED is..

There are’ some other examples c1ted in the book and they'will

L be suff1c1ent1y covered until the whole p01nt is well understood :

".by;everybody,_

' "Deferminer'and nouns: There are some restrictions on which

. i ) : 13 _ . R - )
determlners a noun may take ) and-werwill study some of them

erar.

'  -yery brlefly  The first d;v1sion we may mehtion'is' + count Z]

r SO o - |
and_[:—ucount :] which will account for examples such as:
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' o Qo
I WANT A COFFEE . count

,i

lans cmned

P :
" I WANT A CUP OF COFFEE | —count

1L

o+ concrete

o v

other divisions are | ; | — concrete » |+ animate

| R
Lw-4
| iomtnes BN TORRERCRY |
| W |
TR

J..H,M.I

— animate

[ FE——

',‘which when-combined with the préVious one will.

-

determlne a serles of restrlctlons such as some abstract ncuns

are nonécount-and_do not permlt_determlnerS‘or-plural morphemes

(* THE HUMILITY IS A VIRIUE; * SEE HAS HONESTIES); count singular

nouns may take a or the (A GIRL IS IN MY.ROOM).

Lexicon: Nobody has written it yet, and it is still the weakest

or most controversial point of transformational grammar; however,

Liles“pcints.cut three specific compohehts_that_thls eﬁculd-haye,

(and.that we Wlllldieccse_iﬁ class): L -

1;.There will be'a citation fcrm cf the:wefd;.expressed[la“c
phonetlc notatlcn; o | |

2) The 1d105yncrat1c propertles of the wcrd w1ll be. glven.

3y The meanlngs or deflnltlons of the word w1ll also be glven.

" So that the lexlcal entrles will look somethlng llke the flgure

shown‘in‘apendix number 3.

Expansion:

Théﬁstﬁdents~shouldvbe'expectedrto‘do-allﬂthelexerclees‘ch‘\
page 40 Regardlng the phrase structure rules, I w111 tell them
that these are not exhaustlve by any means, and that they will be

expanded as long as we continue stLdylng other aspects. Wlth

H

153
X
:
:




h
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'respéCt to the lexibalrfeatures; I Willftell.them that‘weﬂaré_-"'

following Liles' division in'order to be consistent with the book

but that there are_some_ofher divisions wich §epend primarily

upon who is doing the_presentation., eg. Bob Terry would give

. _ _ : i : L Lo .
the verb "elapse" the feature‘i+_event } instead of | --concrete

as we did. We may get into a diséussion'of the proper:néus_VS.

' ”commdn_noun that Liles presents. To sum_ﬁp-the'differént—:estric—

tions, I will present or let the students arrive at the following

cemclusions (which again:shouldunot be.considéred exhaustive but

' VERB + OBJECT:
o '

- NP | = wvanish, occur. :

... 1i o . o
+ NP % = bring, prove.

I ST B R
+ (NP)i = eat, write.

- ) - : -

ct - Place-{ = do.

L . _i .

+ __NP placej = He hénded_it_to_me.'_

SUBJECT *+. VERB:

- - : . I T oo
_— == human § -=------1 = talk, pray.. . -
- — T T4 - :
-1 --anlmatej —=-=—==} ="bite, rum. . -
-- —-cqnéreteJ ————— -1 = sit, lie.
.[ - —-1iquid1 ———————— = drip,'évaporate.f
- E - ~ '

or the.opp§5ife’0f each one of them.
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- " DETBRMINER + NOUN: .

-

'L;; éQunt = a may not be used. (miika Coke})

r - § .- wd . o A
---count:; + {~—concrete ‘= determiner may not be used. (honesty) .

+concréte |
L ig
+ --concrete | take déterminers~and pluraié freely.
o o N : o o {idea)
+singular

s -

A g
== count |+

I

take the freely. (0il)

.+ count-

.+ count

takeig_or thg. (man, apple)i

+ +plura1_]

o

1]

' L_T count - take the or some.. (épple,jchair).

R S Sy USRI R TR |
oy

B T e e




LESSON. 5
I, Content: -Tﬁé:ﬁegétive.Trgnsfofmatidn: %
'A)‘.Séntences with some element in the éuxiliar§ in addition:tp E
feﬁse. s
B) Sénfences with BE as part of.thé MV. E
'C)-_Séntences witﬁ oniy_tensefiﬁ the aukilig?y. !
'-II. _Objeé£ives;
| 1)  "Tg'unde;Stadeth@?PfOCESS?and%mechanism~of the-rﬁlé"'as
. - 14 .
. Liles point out.
l2).'fo cdntiﬁuefwith the diagramming of senténées;_ﬁ
3) " To jﬁsfify-the use of thé auxiligfnyo inuEﬁéiiéh;
'};E . - .4)'1To introduCé the tﬁtherms: surfaceIStruéiuré and‘&ee§ 

siructure.

ITI. Developmént:

In accordance with Liles we will be dealing with the negative

as a transformation. He presents it as a Sentence Modifiér'(SM).

which undergoes the appropilate transformation-whenever_it.is_

B R TP

needed. Given a sentence such as:

Not + they + present * can + play-+'well;'the-tranSformatibhal'

rule will read as- follows: '"Move pot to the positioh folibwing-
the first auxiliary after ténse", which:will give us the iﬁterme—j:

.diate'structure:'
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5, Ihey + presenf + can + not + play + well,

anevei; fhere are menynothef‘sentenees wnich only.have tense
};inftheeenxiliafy; for fhese kinds of sentences; we will study
eeﬁﬁe'different-rules._ fheffirst_enefWillgbe:applied to a sentenee_
.3?iike thisii' | | B o
Not'+asne * present ; Be + my +.Wife;__
.ﬁy mev1ng not to the posltlon after. BE.
B She. +.present + be'+ not + my +-wife.
:Bnt_ngen a‘sentence 11ke: |

Not + they + present +‘study + the +. lesson + everyday.

It w111 not be pos51b1e to do- thls-
.}They f present-+_not f‘study“+ the‘+-lessen-+ evef?day.
._:Beeause-éggiean.nnt.be;altered.tossh@n'a'con;raSt between-past
Jene.niesent;f In a case like thls,.lt is necessary to add the
fllllng word DO in order to make the sentence Qrammatlcal-
Ihey +1present_+ do + not + study_+-the +‘1esspn_+ everyday.
‘$§ we;nill_sfndy fhree rulesﬁfor'the'negatiﬁe'transfornatien:.
ﬁofi+ﬁx ;:tenser+¥Aux f ¥ 5}-X + tense +_Anx' + not ¥ Y.
xfﬁNOte+ X * tense + Be * Y 5} X~+.fense +:Be.+ not + y.
. ‘-kbt_+.X sftense *V +Y .'_} X + tense’+ Not VoA Y |
: But.thls 1ast one needs a rev151on°l | ;
'”f_x;+ tense + A * Y + = X + tense + do + A:+'Y.
.:_Whéne;Q sfsnds,fo} any_nonpheme.ofher tnan an euxilia;j.or'a'

verb,
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“Expansion:

The students will be expected to do all the. exercises .of

"-part A on Dage SO. Since in the.preséntation of the three rules

'there 1s ‘some repetltlon, we' can adcptthe other graphlc used

by LlleS' '

o Aux! B 7 lAux!' + not
Not + X '+ tense] Be’ Y .. X + temse {Be + not
o V. o ' S o jmot VY

L _ e

L._m.-m_u,_,__,t'
.

I‘will.alSo-make:thé@statement that tﬁeferareﬁath@n~

-consideratiqnﬁﬁwiuh respect to this- p01nt' some grammarlans would

not conslder it as SM but as part of the aux111ary.- However, in

| '~both cases the maln rule of the transformatlons is Stlll present':

they_alter the fo:m of_the sentence'but not'the meaning.

|t
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~ LBSSON 6.

II.

- IIT,

Content: Question Transformation. _ R
A)Y Yes/no transformations.

B} WH—transformations.'

Objectives:

5_1}-'To'ﬁnderetandebetterIhdw'fhe process. of treﬁsformationsﬂwork.

2) To d1v1de the kinds of questions . in Engllsh 1nto two: yes/no
and WH.
3) ‘Io;practice-the process. of giving the deep structufe.of sone

" surface struc¢tures and viceversa.

"4) To see how the lexicon helps to clarify t@e meaning ef_a 

' sentence.

A
Development:

Since‘in‘Spanish we have'the_same-classificatioﬁ-of questions,

it would be easy to present 1t 1mmed1ately in Bngllsh : There erer

two main types: a) yes/no questlons sucn as: TIENES CIGARRO°

.DO-YOU HAVE A CIGARETITE?- PUEDO ENTRARY, MAY'IZCOME-IN?, ‘that.

usually demand a yes Or no in the answer;@ehd'b) WH-questions

- such as: COMO ESTAS° HOW ARE Y(QU?, QUIEN ESTA AHI , WHO IS THERE?,

which usually demadd a declaratlve answer.

We'do the'same_with ﬁhe"questions_as we just did with thee

negatlon. it w1ll be shown on the deep structure as an SM so that

the transformatlon will only 1nvolve a rearragement of elements.
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- As. for the sehfenées.withmoneqor:more.élements_rather than -

“tense in the.auxiliary;;the'rulévreads,as;follgws:'

o + NP + tepse;+ Aux! + X =2 Tensé +_Aﬁx;.¥.NP:+.k;_
‘(Move tense¥+~Aux"to_fhé:positibh“béféie ﬁ?g)
'A;“fo; thé_seﬁténce§ ﬁith Be a$ part of theva% the'fﬁle_
reads as follows : - ST
é'ffNP + tense +.Bé;+ X == Tense + Be.;iﬁf{+ XL;if "
Asafor tﬁewséntenéesfwith.only:tenée;iﬁgthé;auxiliéry; we
"wi11 als§;fiﬁd$é;pagaliéiism with the.negatiﬁeé:
'Q_+ NP,f¥tén$e fiv X _5={ Tehse_+.NP fTﬁﬂ;UX; 
Sinéé fnis_i§ ungré§m;ti¢al ﬁe hgvé to ;bﬁiy the_pQ~insefti0n;
rule: | : | B o

Tense + NP+ V + X =3 Tense + do + NP + V + X,

:-‘iheg'we.ﬁ;ﬁé the wHe‘fransfdrmation wh%qﬁ5ﬁéfsbé épplied .
faftéf'they:yes/no‘tfanSfo:mgtioﬁ, aﬁd which?éﬁﬁétitﬁtésfnoﬁﬁ
‘phraées; adﬁerbigls, and.detefminer$g acco%diﬁgfto fﬁe,épécific
case. Given a déeﬁ étruétﬁre.iike:this: |

_Q'+ he +'is:+ writipg'+'NP - WH. -
.'by'ﬁé%né of"thglyeé/no.trénsformation?.it pééqﬁes.

"ié +aha;+”&ritiﬁ§ + NP - WH. . i
ﬁﬁfbh“afféfﬂfhé'WH franéform#tioh haé béén $p§iiediand the -
phonblogicél.;ﬁd semantic features have beéﬁ:gddéd'willzbeCOme:. '

-What is he writing?

Let us examine another example:
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| Q¥ she + present + live + in + Adv-p-WH.:
. We épply.the.yes/no:_

"Present + she + come * from + Adv-p-WH.

*which leads us to apply the do insertion:

TR B o o

  1Pfesent * do.+:she + come + from + Adv;p—WH.:
  §nd.f§ﬁéi1y fhe WH.tranSformation takes]plaée:L
 7. Wﬁefe‘+ préseht5+ éo % she + céme + froﬁ.
(In the surface structure' WWERE DOES SHE. COME FROM?)'
Here is. anotherAexample to be presented._- 
'Q +-they + past +.read'+'abput + NP4WH. .
 fThe yes/ﬂo is' applled | |
Past + thoy + read + aﬁout +INP-WH.
 The.Do 1nsertlon is obllgatory 1n thls case.r B
" Plst + do + they + read + about,+.NPfWH,“m““
'And n§w-thé WH-traﬁsforﬁafi6n ﬁi11 pfgéeﬁt-a-problem becéuse it
':céﬁldléegeither-WHO_(M);GI'WHAT...We Woulduﬁavertd3g6 to_fhe
'1exicéi-features;'if they refer to {:+human j.,:wé'will choose
" the fofﬁe:; buf.if théy=refér to i—Ahuﬁan }_,.wé'will choqse.fhe
7.latter. o

The yes/no transformatlons can be summarlzed as such.

e | 'AuX-.' - (not)-i D iAuxl_ _'+ (not)-%
Q + X + tense |be ~{not) i Y *u—~§ Tense be - + (not)i X+ Y.
: (not) Vv [(not)+ v 'J

The WH-transformations are summarized as follows:

Tar
X
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- Adv-p-WH b - -1 Where
T P ! How.
'f Adv—m1WH ' _ "-_When ) _
.. A.dv- -'WH . : ) ‘ e ,,';;-,: -
Q + X Y :;’3 . {W’nos*e\‘
o Adv-r—WH o SR Which } + N
o . R :-twhat'j .
petawn ew ). .
| o I (prep) {Who }
1(Prep) NP- WI-Ig ' - | What

IV;iEEQension:
B After'haviﬁg'dene'exercises A, B, and D on pages 57 and 58
I ﬁlll nentlon sonethlng about the kmnd of questlons such as.e
YOU- hENT .TO CLASS YESTERDAY7 whdch are based on 1ntonat10n.. €I
:'w1ll mentlon, too, the fact that thls point is. also dealt with
'by-fransformatlonaljgrammars,.butsthatewe woulq not have_tlme
. ‘to.get.into it.l;The same explahetion may be.giveh fo.tﬁe-ee-:-
| called tag questlons._ As.for the aspect NP~WH Bob Terry suggests
 that it should be changed to somethlng like i(det) NJ WH;wh;ch'

seems to be. a more adequate deflnltlon.




LESSON 7 -

'"'3) Reerrengement__

 3) Imperative

I

':.Conteﬂt. A),Tfaﬁsferﬁaticnal Processes:
2) Deletion‘
4) Substitution

1) Adverbial movement

.2) Indirect,ohject;.'

'l)HTOumake the'stﬁdents familiar with the four‘prqceSSes that.
2) "To examine - several transformatlons that 111ustrate these

'3) To contrast these transformations with the ones already studied.

“to be perfbfmed.f They will make the neceSSary changes 1n the deep

Lstructure, transformlng 1ts form but not: changlng 1ts meanlng (1n

-28-

1) Addition

B).Other‘Transformations:

Objeetiﬁes: S C I ' : A .T; e
_mag be 1nv01ved in the transformatlons.

' fou:.processes.?;s

4)'Te3eee how two surface structures which look different ¢an share
‘tthe same deep structure.

5) To empha51ze agaln the 1mportance of the SM element

Development: o ' R o S

“1 . In order to make the transformations, we need certain processes'

most cases the'surface structure ‘does not at all resemble the deep

- : o . - 16-
_st:uctgre).-_Lllesjstates four processes :
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.. 1) deletion; 2)]addifion;' 3) rearrangéﬁent;f 4)_substitufibn. L
By means of the process of deletion we delete something from
the structufe.' Here are some examples that iliustrate it: .

A ELLA LE GUSIAV LOS POEMAS BECQUERIANOS Y A MI TAMBIENo

THEY CAN' T CONTINUE DOING THESE EXERCISES AND NEITHER CAN HE

By addition,_we'add_édmething to the structure, such as in

the case of the structure: He + past + not + read + the story,;

where the do - insertion'is 6bligato:y in‘ordéigfo_be gréﬁmatical: -

He + past * do * not + read +-thes sto;y

By arrangement, some of the elements are put in a__iffer_,n*'.5
position within the structure, such as in the case of both types
of question transformations.:

. . - S oo S :
. By substitution, one element is replaced by another such as

in the example..

PETER LIKES TO PLAY BASEBALL HE IS A GOOD PLAYER._'

" Let us now examine some other transformations so that we can -

cleafiy see how the above processes work:

Advérbial'movemenf? T will pfesent the.follow1ng sentences._
1) VOY PAR& BL CINE MANANA. _' SR

2) TE VEO MAS LUEGO= | | . |

3) A LAS SIETE DE - LA MANANA COMIENZA LA CLASE.-

and_I will tell the students to arrage thgm iﬁ'a_@ifferenf Eﬁéz

'meaningful way. So we will end up with answers'suéh as:
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- jﬁl) MANANA voy. PARA EL CINE or PARA EL CINE voy: MANANAQ.

fz) MAS LUEGO TE VEOQ, -

3) LA CLASE COMIENZA A LAS SIETE DE LA MANANA.

These exanples c1ear1y 1llustrate what is- understood by
-_adverblal movement and it is also clear that the process ‘of
}arrangementjls.the one used here; but‘let us see”how this_kind of

' g_operatiqn'can.ﬁe made; given the following English example: -

-
. b
. - Nue T
et N~
?P VR,
N e v Seine -
= -
i - Past , !-
— N . _ .
" He pQSt come yesterday.

'1“by3means3of'the arrangement of the elements, we derive another

T structure:

=
b
=
0

_' 43

Aux

S 2 R, z

v
‘ 1
Past b
. o T
_Yesterday He past come.
”Wefcan-do the same kind of tfénsformations with these sentences:
"_1) We come to class everyday.

2) I saw het at the bank yesterday.

'3) They found him behind the door.
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[

© - Indirect object: It-islvery cOmmon_inﬂSpaﬁiShth‘make'chaﬁges;
' like those below in everyday'cbnversatibn, and nowifbrithe puIPOSe'

of the cléss;we will make the studenfs do them?
Original sentences: T S Possiblé‘Changes: :

1) YO LE DOY EL LIBRO A BL. . YO SE LO DOY. '
©2) ELLA ESCRIBE UNA CARTA. S ELLA.LA.ESCRIBE..‘. 

' 3) NOSOTROS RECIBIMOS UNA QUEJA DE ELLA. NOSOTROS SE LA RECIBIMOS.

My-aim. here is just to have.them get acquainted with the
'proceés'of*arrangingfand_deleting_eleménts;;which-is.alédicdmmon

in EnglishZSentences'such as:

HE SENT A NOTE TO ME. o ‘HE SENT ME A NOIE,

Tt is-neceséary_ét this time to-explain'thatlthesé two sentences"

mean exactly the same thing, so that the transformation is;cdmpiefely'
: optional;.and_there,will.noftbe apy_markérlin fhe:deep-structuré_
that would indicate that is has to be performed. The iule‘cdﬁldfr

read as follows:

.fo : '7 '__
B 2 : - . 17 -

X+ Ve + NP7 == x + vy wP? +nptT

S

but if we leave it as such, it would permif,ungrammaticalfsentenées

N

N

for |

as: . : SO
They sent it to me ==%>*They sent me it.

so the rule will have to be rewrittén-asﬁs

N - {4 Jfor
;7 COommon . Lto

A ot

o]

i+comm0n§'.
L d

"X + V.+ (Det)

:x +'V,+ NP + (Dét)'
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- Imperative: :By examining the tag'qUesiionSsze will arrive at.

'“_the.fcllowing conclusions: in the deep stricture of the imperatives:

dthe noun phrase is You, the tense is PRESENT and:the.first_auxil;
18 o
'1ary 15 WILL Let us examine the-deep‘structure of a sentence

like this: DO YOUR HOMEWORK.

TN ‘
N Aux” MV
: ' A\\ ///'S\\
|, Present will V . NP
“Imp.  You present = will dc-;your“homewcrk,

L ;
= C o

'V'The Imp transformatlon rule is stated as follows.,

1V,

Imp (not) + you + present + w111 + ¥ -—€> (not) X.-

}so that by a process of deletlon_wnand after all the phonologlcal
'.and semantlc features ~—we have. arrlved at: the surface structure‘:

'DO YOUR HOMEWORK

.EgpanSion:

I may mention. the 'fact that for some grammarlansjfhe prDCess

;_of substltutlon is already 1ncluded in the others(you'delete flrst

and then add ) It w111 also be necessary to say that any'element

that w111 be added or deleted has; to be. meanlngless in order to -

. follow the rule of not affectlng the meanlng glven by the deep
) structure.' I w111 recomend the artlcle'"The Buylng and'Selllng'"f
Tof Lemons” done by Mr. Robert Terry as a suplementary readlng of

'-.thls lesson.' Ihe,students W1ll be expected,to do exer01ses A and .

‘B dh.page 66.7
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" 'LESSON .8

I.

Content: The Passive'Ixansformatioh.

A)iActive and passive sentences.

B} The problem of "logical subject" and'brammatical subject™.

L C) Irregularities that may occur.

TTIL -

Objéctiveé:_ .

1) TO'study and practice'anotherwoptional transformation.

2) TO'make”aalonuat;certain\iz:egularitiés;that may. happen when -

' fmaking the passive transformation.

~3) To eliminate the'traditional problém-df-"logical subjeCt”i'vsgff'

S III.

"gfammatical subject”.' h
4) To learn how to derive passive structures from the active and

e -
viceversa.

Development: -

As a matter of practice, the students will be told to-
transform all these sentences into the passive:

1) ME COMI UNA FRUTA.

' 2). ELLOS ESTAN HACIENDO LOS BJERCICIOS.

3) ELLA HA LEIDO ESTE LIBRO,

After we have ‘arrived at. the correct aﬁswers:l_
1) UNA FRUTA ES COMIDA POR MI.,
2) LOS EJERCICIOS ESTAN SIENDO HECHOS POR ELLOS.,

3) ESTE LIBRO HA SIDO LEIDO POR ELLA.




~to the message, or lntentlonally 1gnored °

‘234’m'

;We;will-dé'the-neCessary superficial énélySis of them in order

'to'kﬁowfwhét kinds of operaticns'ahdfprocesses have been’ involved.
' Then we will analyze some English examples to see if the same pro-

-;cesées have been applied; given- a stfucture like this:

T +vﬁast + eat + a fruit.

; aftér_havingfundergone the_passive transformatioh,it_will be changed

into:

A fruit + past *+ be + en + eat + by + me.

so that our new rule nay be stated as follows.

(SM) NP+ Aux + Vo NP2+ v === NP2+ Aux be *en + V + by ¥ NP

whlch we: may apply to many. othpr actlve spntenreq that confn in @ ¢

VIJNP after_the verb, eg. . - - A ; 

1) HE WASHED HIS CADILLAC.

2)  SHE#HAS SOLVED A KNOTTY PERSONNAL PROBLEM.

'3) THEY ARE MAKING A LOT OF MONEY.

; HoWeVer,7We wil17fihd a lot of Sentencés'liké"fhése::-'

1) T HAVE A COLD. -~ 4) SON LAS DOCE .,

- 2)-HACB.FR10, | sy 1 MARRIED MY NEXT DOOR NBIGHEOR,

3) THIS PEN COST ME THREE DOLLARS.

whlch are: exceptlonal 51nce they will not undergo the pa551ve

'jtxansformatlon.. "There are also cases of verbs llke "to be born"

AL T | . .1
~and "to be had" that have;no cOrrEspondlng actlves.

. In many other cases the passive transformation may appear’

in'sﬁffade Sfrucfure Without.the-subject' this.may:be, as Hadlich-

.says,. ”because the agent 1n unknown to the speaker, unlmportant

q",20

1
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1TraditicnaIIV~there‘hes been aﬁpfeblem-pfesented by”the fact™

that in the pass;ve transformatlon the "grammatlcal subject" i

‘not the "loglcal” one., eg.

That novel was written by Gallegos.
G.S. L. S.

Transformaulouax grannarlans have av01ded the problem by saylng
that in the surface structure novel? is the,subject, whlle

"Gallegos” is;the subject in the deep structure; This kind of

explanation:would. account for;senien@es_like-that'given by Lilesg.

Honesty- i's admired:by:the man.

~which normally mnay - sound ungrammatlcal but 1s'not;- It is p0551ble

IV,

a. A book was given the boy by the girl.

to say this because in the deep structure the actual subject is .

A

stlll "the man'".
Ezgaesioﬂ: g -e - B .:f_- ' .‘ _cﬂ', T
'HMr..Hefold Nﬁgent in ﬁis.ccusse'A@plied.Eeeiish'iiﬁgeisticsZ  '
at Keene State College presented a“weakness,of7£he-rule:which'ﬁe |
will also discuss hefe, given a structure likes‘
The.girl give a book_tb the boy-“

if we 'e'pply ,L‘th‘e rule:

NP+ Aux *+ v+ NP + X -=%} NP + Aux + Be + en '+ v * by + NP * X,

1t w1ll be p0551b1e to transform 1t 1nto.

A book was glven by the girl to the boy. e

which Wlll exclude the other p0551b111t1es. e::

b. The boy was giveh a bcok_by'the girl,

-
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VSo in order to accountufor'these'other”pqésibilities;-it is

-

necessary to re- wrlte our rile as follows:

1 \NP2+be+en+v+NP3+by+NP

NP+ Aux + v o+ NP2+ NP3 ““/

NP3+be+en+v+NP+by+NP1

pbama g e,

.ﬂowever,“fhere is anothéf'alternativé (§réseﬁted'toﬂme Ey"‘
Mr;.Bob-Terry)i_ The Pa551ve operatlon is not expected.to produce
both aiternatiﬁes. The Dative Shlft rule applles to both actlve
andnbassi§ezinputs.. All thls shows that the NP~ whlch 1mmed1ate1y
deIQWSTthe-verb is the NP-waich is frqnted;-fIh;fact,_sentences

. of ‘this kind iliﬁstraté the piiﬁcip1e5of intriﬁsic_ordefiﬁg of
.traﬁsfdrmgfiéﬁal fuIES: If Dafive.shift, whiéhwié optional,.i53

- applied first then'every.example can be produced.

It will be recommeded that the students read Hadlich's articles

or trénsitive verbs and $e Passive with respect to the'Spanish:

'language; so that they can.get a greater vieﬁ'of3this'point. They -

will also be expected to do exercises A and B’onrpage 72.
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LESSON 9

'I.. Content: The infinitive transformation.

II.. Objégtivesi |
’.19__10 discﬁés the-sevefél‘procgsses involved in this transfor--
maticn; | |
2) To étﬁdy a.t§pg_of.dcub1e based structure which éxmm nore
clearly thé'distinétion between sUrfacé‘sfructure.andVdeep.
struéture.
3} T¢§sfﬁdy,the infihitive.phrase as a rule Qf'the emﬁedding of
iS-as a1rep1acément for NP; _ o | |

.4)' To presentjand sfudy some new transformational‘rulés.:

III. Devélopmeﬁt:

I will present the class some sentences such as:

la. TE‘CONvIENB TERMINAR TEMPRANO. .

2a; YO.LA INVITE A;BAILAR.'

in ordef.for thémafo_fiﬁd a siﬁilar sentence fof‘eacﬁ'oné of them.
This would lead us to ;nswe;élSQCh as: '_‘ | p - : B o _ ;
1b. TE CONVIENE.QUE TERMINES TEMPRANO, | . - )

. 2b. YO LA INVITE A QUE BAILARA.

from these'eiamples_(and.others_that can be done in the class);

~we could conclude that sentences la and 2a'as well as 1b and 2b

have the same underlying deep structures. 'Bkamples 1b énd'gg .

can be shown in a tree like this:
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sP ve

; '///K- L R

N Aux MV_ _—

A T

O : . -

I : ! inviﬁe:_ NP\\\“*pp

3 S T f ™
Yo . past . invitar a ella a g

_ §P VP

ella past ballar.s

:“withsthisekind offsffncturef(ﬁhicﬁ“hés~verb like "invitar" that
Q:saccepus the- Inf transtrmatlon), thls*traﬁsformatlon 1s 1mmed1ately
applled.whlch gives usthe 1ntermed1ate structure;‘

_Yoff-past;+ 1n§1terifla_ella-+e$hbaixaf;'?~-e- S
?Y deletien cfsfheJTense ceﬁsfituent in tﬁe embedded-senfence. .Nexf,s
we noﬁiceethe.identify ofJnoun.phrases“sc that onefof them also .
7ha$3tb g;;ﬁeleted:: | ‘

Yof+ paéf + iﬁvitar’* a ella + a.+rbai1ar.‘t.
‘and finally, by means of another rule,  Conj io;Pfon{.(Rogef
:Hadllch 0p.- Clt., P 165), it becomes--. |
g Yo la 1nv1te a ballar.

These Same rules would account for sentences such as:

1 QUIERO COMER.

o2y EL DORMIR TEMPRANO TE HACE BIEN.

3. ELLA PREFIERE QUEDARSE ENiCASA;

Once we have thoroughly done some other exerc1ses, we w111 go

9¥:1nto the analysls of ‘some Engllsh examples to see the appllcatlon

'of the same rules and processes. leen a sentence llke.

I TOLD: HIM TO STAYo.K




-39

. .the deepietrdcturé_would’?ead es;foiieweﬁd{
.I + past %;hip:+ he +Ipaét flefaye |
By means_of:the'Foreto‘rule (wﬁich-is-simiier to thedf4inf thaf.we
mentioned;in the Spaﬁishgexamples); it~becomes: ' .
I+ past + tell + hlm + for % he + to + stey._
ﬂ"then, we apply the ‘deletion of . 1dent1ca1 NPs:
I +'past + tell + him + for f to +_stay; |
| aﬁd finally we aﬁpiy.the For~deietion;22 |
I +7"past +- tell +him + to + stay.
.Let us examine a:other example. Given a surface structure liﬁe:
FOR"MIKE TO PASS THE TEST WAS VERY IMPORTANT, e e

its deep strueture'will'be shown in a tree.like this:

TR

//?S\, . o Aux . Ap
NF - VP past be very- important.
{ ./’/’. \\\ | . - o
N -%ux MV
4 |- . ~
! o e \\
i Past . V . VP
j . ’ i /.,, \A .

Mike past _pess the test

Ey applylng the For~to ruie to the embedded sentence; .we delete :
"the Aux and place For before the NP and To before the verb'

For + Mike + to + pass + the test + past + be +very 1mportant.
lfslnce For is separated form To, the For- deletlon ;;dnot appid:d.,rr
--After addlng all the phonologlcal and semaetlc‘features, we arrive

at the aformentloned surface structure.

~"FOR MIKE TO_PASS'THE TEST wAs VERY IMPORTANT.

:g
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.6ther Engllsh examples will be practlced ég;f
'?‘1 FOR ME TO GET THE MASTER 18 ESSENTIAL o
2. THEY WANIED HER :o_COM@,BAcK SOON.
'ff3--Wﬁ'?ERSUADED FRANK:IQ AN§WER THE LETiER.." B I

- .4. IT IS HARD FOR ME TO REMEMBER NAMES.

 . IV;a§§Eanéioﬁ§-
R 'As-affeéult-of fhése exercises, wé will be able to accoﬁﬂf
'for the expan51on of ‘the phrase structure rules studled in lesson'

;number four. Therefore, the(ncun phrase embeddlng would 1nclude

these recur51ve elenents.

 Né:%%5%> (bet)? N (PL)-'(sj_
NP‘;:::‘.'_.> S.. e .

NP ====) NP + §.
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LESSON 10

IT,

i

Content: Principles of Transformational Grammar.

A)

B)

C).
D)

B)

- 3)

IIT.

"1) |

4)

5)

_ The two concepts of grammar.

Central Components of transformatioral grammars.
Performance and competence.
Deep structure and surface structure.

Acquisition of language.

Objectives: '
1) To restate some ofatheumajormprinciples of transformational
' grammare.

To establlsh a contrast between the two concepts of grammar.

To galn a better 1n51ght 1nto Chomsky s new terms- competence

and performance.

To make further analy51s of the dlfferences between deep

structure and surface structure.”

Io stimulate'an atmosphere of research and discussion.

2)

Developmentt
T owill present several strings of Spanish words such as:

ALFREDO - MI - BESTA - AMIGO - ENFERMO. =

PARRANDA,--VOY-—[Me - NOCHE - ESTA --De;f”7

'; which: none of the students w1ll be able to understand unless

-.fthey rearrange the words, even though they know them to be .

Spanlsh The sSame . thlng w1ll happen to other Spanlsh speaklng -

people because we have all 1nternallzed _since we were very
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‘young, acertain set of rules:that enable us to recognize the
“'grammaticdlnessor.ungrammaticalness of sentences. However, if o

we rearrange the flrst sentence 1nto these 5 p0551ble forms.'t

“:15; ALFREDO MI AMIGO ESTA DNFERMO L

‘1b. ESTA ENFERNO ‘M AMIGO ALFREDO.[-
S de. MI.AMIGO_ALFREDO—ESIAhENFERMO.

Tfld..:ENFERMO ESTA MI AMIGO ALEREDO.

le. ENFBRMO ESTA ALFREDO MI AMIGO

everybody would be able to uuderstand them and to quallfy them

‘as granmatlcal (maybe some- would not: accept some of these forms,

but they would st111 understand what they meant). - This collection .

U of rules,'wnlch everybody'possesses,:isjcalled a_grannar;:es-"

”_"gra ar, created by llngulsts, whlch trles to desclbe a

- Liles.sayS5 "It is nhat permits a person to"nnderstend and to

create.sentences in hls language nz23 There is also another

s accurately

”f_as p0551b1e the natlve speaker s knowledge of his language._ This

j:data concern;ng the llngulstlc-lntutlon of‘the native'speakerﬂ.

1s the one that we were. talklng about in- LeSSOn One. Naturally,

'thls klnd of,grammar“ls imperfect and artificial'fbut at the'same
”'tlme 1t 1s neceSSary "in order to construct a descrlptlon -and,

where p0551b1e, an’ explanatlon for the enormous mass of unquestlonable

22

" Then we will discuss. the main components.of'tfansformationel__

' "ftgrammafs;‘syntactic,‘semantic,;and phonologic. To_iliust:ete-this

ZPOint,“I‘will use Ronald Lengacker’s figutegssWhich,shows clearly ,.f

- how meaning and pronounciation are organized and how they interact:
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DEEP STRUCTURE - |

Choice of lexical items |
Syntactic rules’ |

A

SURFACE STRUCTURE.

rg, Phonoclogical rules ,.P

. PHONETIC MANIFESTATION

VThejaberevreads.asgfdllowsru”a ccnceptual*(deep) structure
with a~surface,struCture by the choiCe-of lexical items, Whose

:-semantlc representatlon make them sultable to de51gnate parts of

1tthe conceptual structure, and by syﬁuactlc rules.“ Phonolcglcal
'eirules connect the surface structure of a’ sentence.w1th the phonetlc.-m
"panrfestatlon on the basls of the phonoroglcarrrepresentatlons of-

e e : . :

o tle lexrcal 1tems.

Any otber copments on, this aspect wrll be based on the readrecs
of Llles Chapter number 9. The same process would be adopted for
“the explanatlon of the dlfferences between performance and compe-
tence, although the students will also be told to do some other
readlngs of thelr own.26 As for the dlscu551on of deep structure
'_and surface structure, the common example HUNTING LIONS CAN BE "
DANGEROUS would be used to show how a surface structure can ‘have
| twc dlfferent deep structures- 1n thrs case we may be.referrlng
felther to.someone "who is huntlng llons“ or to "llons whlch are

”huntlng people"7. These example glven by Kellog Hunt.27
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1) The boy is easy to nlease.'
2) The boy is eager to please.
seen totrec1ve the same structural anaifsis;: However, aftef
hav1ng gone into the deep structure we. find that in sentence #1
'boy is the object of the 1nf1n1t1ve.phrase whtle ‘in sentence-
#2 it 1s the subject. These example w1ll shon-us how dlstorting-.
'.the surface structure can be w1th respect.tottﬁetﬁeep strueture,
and as Liles says, "it-is only through an analysis of underlying

or deep structures. that these.differsnces can‘bewbtbught‘dut";zs

‘The lesson W111 end with a short exposltlon on the way chlldren

facqulre language accordlng to: the transfornatlonallst p01nt of

view. We will sun up these conclu51ons;_ﬂ

. a)‘The”child'does not-come as a'tabuia-rasa}

'bf He has certaln 1nnate‘ab111ty to acqu1re a human 1anguage. |

c):He does not learn language by just parrotlng what hls _.

parents.say.
d) He islable.to'understand mqre'than what_he_can.exp:ess.
e)‘It is.necessafy to pay more attention to3the.process of
'lanQUage acquisition in order to'aéain ajbetter understand,

ing of our language.

. IV}.Ezéansion:
- The students will be encouraged to.do some additional readings
~which have already been mentioned. ExerdisestA,_B-and C will be

[P

‘assigned as homework.




S -45-

:::ifﬁis céﬁcigdés the:§hort:éoﬁrsé 6n t?aﬁéfbfmétidﬁé; érammaf;l'7
'Although my_in;entidn is to ﬁsé_ thiQIatgthe Univéréidad de Oriéﬁtes%
I héve not atﬁémpted to provide an*iQSurmquntéble émguﬁt.bf'matefi%i
qf a;profouhd-disguSSiOngbn'the'subject,- what.I.hévéqéfied fé do is
 550& ny stﬁdents_afﬁew-path so fheﬁ can.entex'newffie}ds'of”ihvéiﬁi;
_lgétion in laﬁéﬁége_studfff.If this'coufse_ﬁofiﬁéﬁe;'theﬁ tdWard-;l
fdoiné some'research'of_theiffown or_a&akening fhem ﬁo-fhe.coﬁple#ifyfg
of sﬁtr_ucft.ﬁre---'.c;fi' i:a;iguage, I:will be satisfied with.it. -
»
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'Latér we will see: and expand these definitions. . _: o ,f;@_L'”:;

" Author of the book A‘TranSférmational.Grammaf of'Spanish, published

. by Prentice Hall Inc. and a professor at the University -of-Hawaii.

I CdnSidered that the presentation of the Spaﬁishxdivision'such .
as Roger Hadlich has in his book would present'mbre problems and

confusion rather than hélping the studenfs_fd'understand this point.

|  Later'we@wi11‘study_SOme_transformatiohslthatfwill-changg:the_

- pldce of’the ING element.

1o,

11.

12.
13,
14,

15,

16.

17.

' Nhgent at Keene Staté.College._'

‘Liles, B., Op. Cit., pag. 44.

Thé_modificationsfatefbased-On the graphic presented by Mr. Harold.

-

This'ifrwhaf.is_called a P-terminal string. '

These verbs will have as many‘different'ent:ieé'ih the lexicon as

' many meanings they have.

AJSpanish-épéaking siudent wii1 find great interference in this.

aspect because some of these restrictions do not appear in his

.lénguagey

Liles, B., Op. Cit., pag. 60.

‘Some other author5'only-mention'three'of them..

The NPs have been numbered fo,avoid-confﬁsién‘ S
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18

" will préve it.
19
a20;

521:

Examples such as:

- 'BE QUIET, WON'T YOU?

. . STOP THAT NOISE, WON'T YOU?
Liles, B., Op. Cit., pag. 69.

Hadlich, Qp. Cit., pag. 31.

Ihe'poesible ungrammaticalness resides in the fact that "honesty"

'_ma?’ﬁdtfbe the subject of "admire“.“

22,

For is deletedgbecause.itﬁjoinsfwithugg. OtherfexampleS'wilL”be_.

""{given‘to'ehew'When'it does not have to be deleted.

-

"24:

Lilea; OD. Cit., pag. 77.

Chomsky, Noam., "Justlflcatlon ‘of Grammars", Mbdern Studies in .”

B Bngllgh Prentice Hall Inc.; 1969, SR S

Langacker Ronald., "Organlzatlon of Grammar", Languag__and ItS'

_‘Structure, Harcourt Brace & WGrl Inc., 1967.-_

26,

The readings could be:

'Hadlich;'Rdger;, QE. Cit;,'Introduetion;“‘f'

'iChomsky; Nbam.; _Cit., pag. 30-44.

'ﬂifohman, Rlchard, "Grammar and Meanlng", The American Heritage

.f_chtlonarg;'

'_27;[

2801

20,

Hﬁn Kellog., "How little Sentences Grow 1nto Blg Ones", R;A;T.G.;

S :Mark Lester. .

Llles, B., OQ. ci t., pag 80..
These_are based on Dr. Eric Leﬁneberg's~arficle "The Biological. .

Foundations of Language."

2
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. © .50 - Appendix 1.

o 51" - Appendix 2
- 52 - Appendix 3




- perely ranipdlating the structure’ r;cnanlcglL. An audio-lingual textbook -

serns” would characteristically. introduce

b_é new hraée 6r.st:uctﬁré with ei@her a°repeti£ion” f-subStitttion drill.
- ?o* eﬁar T:; .
_:Teacnér £'Afe you sﬁqft'bf cash?

Sﬁudeni?s':"_;aé;z "CU SEOUT OF CASH?

'Tf_ cna**s _

3: 428 1_‘07.5 SE0RT OF CHATAST

T::they:'

Sy ARS-THSY SHO; EGE ”%;TiS?Zjetc..

In < né ma;oila; of exercise in “oaern 4n21151 .uhé?studentgéprpduce:
p*eaﬁctasle‘resrorsvs but the StlmLL_ for unesewrespohéesiére'onés_wﬁich_
might qdcur 1n real SWI uation _:ro” examp. l | |
.f? Itm applying for 2 étudent lqan.
'3# _Are yqu short of Aash? |
T .Somé:of‘*ha “eople w:ll have to stand.
S: Aré_you ShO“t of chairs? '(p. 43)
Thls.ty:e of exercise is_mbre combatible with curre;t trendé‘in teaching
::uncllSﬂ as’a secand lan”uag than- arelros *ﬁdio-lingual drills. ﬁdﬁéver,
bmcadae tn= responsss a:a.rot eor oletely predictable.in_the exerciseéhin_

Eb ﬂ*n_*“F?lud, they. call for an 1nu1v1aual resconse, and ;or thls reason,

9 B

':afe not al'ais a“n"o“rlauV _o&-Lae ﬁlth 1a._~e classes.
Part IL of egch unit is 5L3d1¢1d=d 1ruo figa sactions; in each

‘sectlﬁn a major “cwnt of cramdg_ is Studied. Aftnr the nresentatlon of tne

_new form ard a szmole manlnulatlve dr111,‘~en=rally 2 sngstltutlon drill,

a grammatical explanaiion is given. These e cplhnaulona sgen. zy 51nple
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t’hépter four

T n;iaten:._tl (r;hw dre ottcn caHed TR3SS noy;
'-1 - oL )u;.--,
| the individual items A dJcrxormn u

I We will treat the ¢ A

ount noun
lc'ﬂcal entry. stone

zount although Wwe. could count thc: iter
.» in' He owns much furmture is nonr
:ure two furm:ures threé furnigy
_urmture S:m:larh 5

an
hough we d in He got sand j,

> can.count grains of sand.
:oncount and do not permit determin

42}' is c’ood CTs Or

C,i, £ — count ] determme W hu,h determmmx
-ur:nw;ss E n——t ;:gunt] 3may not'be used:
; room. Ifthe [ — count ]
the, this, and thac may not be used-
thatenthusrasm \ounstham.rf:[—cose
dy: The oil is leaking on the furmt::;]
:oi;qh; they may n7ot exist without any
i 2t in room Count piural nouns’
miner; they may net be preceded b
students came in a cars. 7 !
presented ‘in a matrix, in whxch we hay
oecified features, Bclow are the Afeatu e
mmng scntences Mary Ioves truth TI::

> .ﬂfa?_'}" v mfr L

, _ lruth
+ e \
. L o
- I- +
[0 o -
T -+
+ - B

«ch. redund ant mf'oramnon E\hen we
animate, and. human. |

y WE are 0’1\,1110-'-
human nouns are n

ecessanlv‘counr ’
mtnncr all redundant 1nformanon ue

f'rom the noncount stone'.-.

Iis -
Oy,
!'es NI

*
e They have courages. Qupers - -
are count nouns and take dctermmtra

" ties of the word will be given ; these will include the features we have prcscntcd :
and all 1rregular1t1es {the plural of foot is feet, the past of sing is sang, eic.).

applics the features [ +

" axical features

.uin our matrices into more usclul forms:

S wonan ;Uary _ . cat ' “truth
N o T + S A
commnon -+ —_ 4 +
count o —
conerete . _ —_
‘;m'imatc _ S . 4
human : + + —

A u)mpl(_te grammar would contain rules such as one that automatically
animate ] and { + concrete ] on all nouns with the

-sture [ + human ]. All features that are predictable by ru_es are left
;"z..\IJLClﬁed in the matrix. R .

-"HE LEX!CON

The lexical features that we have presented in this chapter will be

nu.iuded in the lexicon, or dicticnary. Alth

.manswered questions regarding the form of an ideal lexicon, the kind of -
“information it should contain is-clear. First, there wilk be a c:tanen form of*

the word, expressed in phonetic notation. Second, the idiosyncratic proper-

“Third, the meanings or definition of the word will be given. The syntactlc'

'componcnt of our grammar will make use-of the features of the word, and ..
the phonological compenent will make use of the phoneuc citation form
and .of inflectional irregularities. The semannc component . mll use - thc'_ '

deﬁmtzons and the features: . : : : o
Lexical entries will look somethmor lxke the tollowing:

l. /maus/ T4+ N -] asmall rodent
[ — rule M5] .+ common B -
[maus/ + pl — [mais/ -+ animate L
o ' o | — human K

‘2. /maus/ : ST+ N a timid woman
[ =~ rule M5 ] + common B
Jmaus] <. pl — [mais] |+ human | .

3. jmaus/. . ' TN ] a black eye
[ —rule M5] -+ comumon
fmaus/ + pl — /mais/ 4 count

-+ concrete

| — animate

39
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