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Sectiah;l

- INTRODUCTION




For a year at The School for Internatlonal

1ra1n1ng (S 1. T. ). we have been 1nvolved with the

;j"study'of teachlng Engllsh ag a Second Language..

.f;Before I came to S I T.. I had ’our years of worklng

”f.w1th Nursery and Klndergarten chlldren.' Belng‘wlth

'-qﬁivery young chlldren taught ‘me that spontaneous learnlngy,jg_"

“*::ﬁln use 1n classrooms._ Slnce I had never taught forelgn*efil

'eeflanguages Defore, I was epen to examlnlng serlously allf

As a stuaent of 1anguage :t»nachlng I have became aware

*ﬁ;to be aware of so that languages cen be taught effect1ve1y°

'anls dellghted by chlld”en.r Durlng the last year my

RN work w1th oxder chlldren and adults 1n Wex1co conflrmedﬁi.e

:';;thls observatlon, and T thlnk that age makes no dif-

‘ﬁference ln the engeyment ef 1earn1ng.

At S I T.. we were exnosed to varlnus mptheﬁq

.,and approaches of lannuage teanhlng that are currently f?¥U

the metheds and galnlng 1n51ght in thlS area of study._ﬂff

;_of the problems that exlst Jﬂ lwnguage teachlng and the!“

dlfflcultles 1earners face as a result of these.f in

einartlculsr the questlons; "Wh&a is’ 1t that teachers need

1n 1tse1f)" hane: 

[(naklng language learnlﬂg an educatlon

1 struck me.r :




Aﬂcng the many problems met and that emerged
_fr0ﬂ thls study, the questlon-' ‘Is the*e a hlerarchy
: 1n'the VGCabu1ary +bat we snould teach”“ lent 1tself :f.

- to 1nve¢t1gat1cn. Thls renort on_y tells of what I

f”f _found to date, but I 1ntend to contlnue to research

””-.Some o; the groblems o; 1anguage teachlng that fas~_

- clnatelme.

Having come in contact w1tn the Varlous methonJT.h 

: - of teachlng Enﬁllsh as a Second Language (hbh} gave meg

an. ODPOFt Plty to choose the method I shnuld adoPt.- If' .

“c}* Si 1,_:.11; -:? . bé_cg'i-'s'e' 1‘ fe'.e.j_-. tha‘t'Dr:- Gn'}'tmmo. '

('I)

Cs =

‘has tac led the many aspects of 1anguage and languagef?fﬂ

'learnlng.-

| My a59001at10n or. acqualntance w1th the Sllent;:f
_E_x came in Scotland in August. 1969, when I attendedfi~
- a senlnar glven for Brltlsh teachers and scholars. Th§ 
i.lmoact of a demonstratlon‘ln Hlndl glven by Mrs. Gattegno

stayed wlth me because those who were attending thls Seml-'

K  nar became able to read the Hlndl scrlpt. a scrlpt totally

B allen o them. in: that one’ lesson. Last year I attended a

Gattegno workshop in Auguet. hlS semlnar at S. I T. 1n




) -i_use them as 1f they wern thelr own.ﬁ—_

' September, arother glven for M.A. T. students in New
-';ork. and I came closer to the understandlng of sava -
oan ogden“ tneory. that 13, the knowledge of the ecanomlcs-

of 1ancuage teachlng..“'

Practlce teachlng 1n Vex1co relnforced my confl-‘

'dence in the Sl?en fav althourh my classes were at tlnes

;dlfllcult and T wasted many “ogdens.“_ But I learned to
catch mysnl¢ 601ng ite I tried varloua tecnnlques and ?'”
:'used ‘an eﬂlectlc approach buu the feedbaek I plCﬁed up

hav1ng used uhe Sllen Nag in most of the classes clearly},

indlcated bhat th@ q"T‘ _1‘23"9_5 I hadcg?sred t‘?-ith ths IG&'}S B

- were better reta*ned and that students ‘had 1earned toff  -

. For exémple. 1n the flrst few days of my teach-f;"
"1ng. I notlced that mcst of my students got very mlxed:f?:
up when u51ng posse551ve pronouns. Talklng of. thelr B
:fanllles they made statemen+s llke;_ your grandfathep” i7

| is dead,“ and “your father works 1n the factory. .To ;;_
-wcrk on p0389551ve pronouns I used the rods as a model;f; 
o and a week or'ben days 1ater when I took photographs' 3:

of ny famlly to show my class. they sald your father o

is 31tt1ng w1th hlS grandson.




‘Sinca my return from Mexico, I have been in very . .-

. close teuch with the Sil nf*Way and thrdughout'the summer

attended as nany semlnars as was pos51ble, three in

3”JSDanlSh, one in Frencn. two workshops w1th Dr. Gattegno."

'7I also studled hlS book “Teachlng Forelgn Languages 1n

.”5050015." observed classes at the World Trade InS*ltutefﬁf “'

'?and presept?J am undergolng tralnlng at Educatlonal

Solutlons to become an expert 1n the Sllent Way,y

There are several reaSUns ior Wy uc4u5 a

to thls a n cacn._ In the teachlng of forelgn 1anguages”:;*i'

o n e e e e
v

5‘;the S1lent Way attempts to shlft the learners from one A,L;

.f5mode of functlonlng to another, taklng 1nto account thef;f;

~,}learners at every step.

Oneldffthe important components of the

* '1'.'?_ _
" -Silent Way, is that perception is used -

as a tool to make clear to studerts in-
explicit situations that what they utter

' ‘1s true because they relate what they
o say to wnat they percelve. : _

’No two lessons are allke. the rods

though simple as a material, have such

 *1ex1b111tj that they permit teachers
- 1o generate all kinds of 51tuations o

and some.. games 1n no tlme.E']




3.

_sf_

A1l struetures thus generated are those
- that will be needed constantly out of

the classroom and on zll occasions to -

. express what things are like, how many .
. of them there are, what was or 1s done
ﬁd'them.-where and by whom. ' o

4, From the bevlnnlng “the learﬂers are made.

aware of how to use their mouth =nd thront'
in a new.way, -i.e. to start producing con-

'sciously the sounds of ‘the new. language.-

The learners start maklng correetions on
their own by listening to others and to
' themselves, In this way all the students,

 “'are"helped.H

~.Students.can wcrk at thelr own pace,‘once
they have mastered some structures for. _
_‘examﬂle.‘ if spa+1al relationships are oelnv,
“studlnd. each one 1s glvon =omﬂ reds to
.LULI\':P bJ. ubb ZDUJ.(“{': bli.i..d.% WJ.}u;lp "'L_S.U. .lf-v uﬂ.li .

- eonstruct as complicated or simple a

structure he chooses according to his

. econfidence to describe it as he feels

”j~comxortable in d01ng.

7.

"'Since in the 1ntroduc 1on of new Strd64 
"~ “tures the ones that have already been

mastered will come up .again and again in-
warious forms, the teacher can get constant

 *feedback in what they. say, showing clearly

“where each lezrner is and in which direc-

_ tion or on.which structure he neseds help..

_ Some teachers argue and feel that there
‘is too much emnh331s on non-verbal gestures

" and that these can confuse students. 3But’

a good use of hand gestures can be extreme=- -

oy helps ful to .a student indicating clearly

jfto hlm, when, for ehamnle, in a- sentenue

~he is utterlng,-elther one word 1S'm1551rg

“.por he is reversing a word- o*der or he is
1nsert1ng an. extra word. : .




rs closer to how bhey

T+ brings lezarne
learn and funciion. - Having baen put
in the'posi%ion;of‘a learner, I know'

how I felt this: there is a sense.of

working. together, of watching oneself.

get frustrated or wa<1ng mistakes o

V-Gronnlng out but alwa 7S conlﬂg back

10,

11,

'8.5&1“1!

Unlike other methods, the Silent Way
does not nase learnlng on emory. R

Continuous masterv iz the aim, ra*her _
than wmastery at the end. - This approach
abandens the idea of ‘one diffieulty at

a time and replaces it by awareness -and

12.

. alertness of what is taking place.in the
~ lemrner's mind. Learners: will use. their

own powe“s continually and know that. they

‘de not have to rely on their teacher for.

approval, ‘but on ?h selves from tha be-
glrnlng. . L

it generates in the stuaents or at’ leasu
gives them an awareness and a. feel of the

" new language, making them sense where it
_works and sounds differsntly from thelr

13.

1.

native tongue. From the beginning'a

‘sense of the melody, the intonation. and

stresses and pauses that form the cadences
of the new language are part of the teacn;ng._;

w¥hat matters is put in a framework and
presented in a va;_ety of. wajs througzh’
manipulatisn of reds, reference to wall

'cha*ts, ﬁlcturﬂs. FAlm gtrlvs,'baoks, ete.

Tnore is deflnltely a hlerarchy of voca-

" bulary.in the Silent Way of teaching, and
. although it may noti be a panacea for lan-

guage learning, I chose it as my approach

. for teaching, because it is the only method
~that “"ubordlnates beachlng to 1earn1ng. '




Rather than hand out kncwledge of certaln restrlcted
'.51tuatlons tqraunh texts, dlalogues, galded convereatlons,‘ 

"- narrat1ves. drllls as other metbods do - thereby lettlng

', -the elements out51de cz +he lanSLage form barrlers and not

_lett ﬁg students use 1u'as thelr own ~-~thﬂ Sllnnt ﬂpv

'puts the respon31olllty of +he learnlng on the. 1earnersfff¥“

'f:makxng them functlon dl?ferenuly out adequately“

3 It has be en nncessa*y %0 zzva the. "whys” ana_ SR

wherefores e; the Sllnnt ﬂav 31nce 1t was because of .

j-de
<+
CO

A SRR .
my;close,assgclayl-n "it d.ct“

i'ﬁThéiprablémfbécaﬁa mdrefabparent'when,-tﬁiéj“

lsummer. I had the opportunlty of observlng advanced

*uEngllsh classes at some language 1nst1tutes whnse teacners o

“'wera u31ng eulectlc apnroaches._ The observatlons led me-

'to see that althougn many students had a large vocabulary
4 1n terms of riouns énd spoke with-a certaln amount of |
:.fluency, most had retalned the melody of thelr natlve.
;language. thej also elther 1eft out artlcles or inserted
' Jthem when unnecessary.the prepOS1tlcns were mlxed up
fat tlmes,_as was word-order. some could not even maké

:;the correct changes 1n the verbs when wantlng to 1nd1-‘151"

'-J_cate past tenses for example. In short they had not

"-;_really managed a good grasp or a ;eel, of the Engllsh

'“1anguage.

Iz
e
5
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C G

S;nce our maln concern is wlth learners and

whether they are glven the opnortunlty to do all the

'Llearnlng by themselVes it would be valuable tO-exam1n§=
*'fthe issve of the order ln whlch the subgact mattér.ié  
'i‘glven‘to them.; Is it given at. random or is 1£ giﬁeh_’x
w1th t e burpose of aldlng those who are 1earn1ng° Isé_

'*f»*here a need to ‘reach a certa¢n level of ccmpetence R

before ene can afford to acqu1re the speclal° Is

“quthere roem ?or a re—cla ssificat Qn ‘of vocab paiary’ reg_f”"

_1ated ta »he pnrpose of teachlng°

"""7‘—-’:"%%@;;‘{,.'5:::" e S
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SECTION 2

" Different Criteria For The Selection Of Vocabulary




There could be several klnds of crlterla for f

the selectlon of vchabuLary to be nresented to students

”of a forelgn laﬁgLage. One-crlierlon cculd.be the aim

-studento haVe 1n mlnd.‘

a speclal klnd coverlng for example.

If 1t 1s for travel the vocaoulary would be 0¢

-_Asking.for bnefs way:s .

- aS&iﬁﬁ for dlract*ons to
~such a&s hotels siziiens,
taurants, travel agents,

The vocaaa?ary lnc4uded would enable them to a8 k'
for: _ o S

'; - a 31n5le or- double bedroom at a hotel.

- schedules, enabllng them to buy tickets

or make reservatlons at alrports or sratlons,_-fﬁ

T"‘-- to order ;ood and ask for the blll at res-'f
aurants. ' .

The voCabulary would also include asking fori.
== prices at markets or stores, .

--“the ‘time, also in terms of days of the week,
and yﬁsterday, today . and tonorrow.

It would cover numeratlon and many questlons
forms like: . - i

- where is...,? when is,.? how muech,.,? .
~how. many..? would you..‘ please,..?
- do you have... : SRR




-10-

If 1t 1s or bu51nnss, the vocabulary would

‘ulnclude +he terms of the snac1al klnd of buslnass one
1s ln. the commerclal terrs, the 1egal and flnancial

| njterms as they apnly te thn bu51ness in- questlcn.

The vocabulary would make 1t 90551ble for them

'_to'ask for ap301numents, or to attend meetlnvs and conﬂ“

'ferences.-

it would 1nclude terms of pollteness. of lntro-
-ductlon, (se;f as. well as othnrs). and a numher of formulae~

for g eetlnr and 1nv1tation. etc. -

If 1t 1s for sclentlfic nurposes, the 1mportance

of nnderstandlng and use of the lancuaﬂe depends on whether
one 1earns the fundaﬁentals of a sclence or w1dens ome s
'knowledge of one s own . fl&ld. In the flrst case the ba81cs_
of the 1anguage w1ll be requlred. in the second enouvh key -
_wards in tbe fleld one 1s in and an acqualntance with the
structure of the language may be sufflcient. .Nouns-sueh
5as, exparlment"“data and _research“ will sufely béVinéf :

cluded.

R

If it is for translation or interpretation,




' ;.11'.-_-"-

_for'pelitical Or'legelfmatters, then much more will have

*to e Tearned before attempulng to- use it. espec1ally

,'1n the case of lnterpretln where mastery and fluency

~in the mother tonﬂuo ‘as well as 1n the ferelgn languag

wlll have to be of the same auallty.

The cla551f1catlons above 1nd1cabe that the pur-
pose fer learnlng tbe forelgn language 1s based on soc1al
requwrements and that the blas 1s in favcr of 5001al needs.';'

-_But ‘as teachers. 81nce our alm anu 1nberesf 1i es 1n educatlon

eour blas would be in: favor of pedagoglcal needs and neces51+y.-

A P

Are there erlterla ‘which. teachers can flnd when they
,Want, abeve all, to succeed in maklng thelr students 1nto S

.comfortable and fluent users of the 1anguage° o

 <7 Obviously'to become fluent in a language. learners
must be at ease and sure . of the use of utterance and be :
with it as. they are in thelr own language.; To be ccmfortable “

';n_the_nee 1anguage:they nust count en the correct flow

oof wc%&s_while"fhey are concentratlng on: thelr thlnklng.

-

Let s exanlne the role perceptlon can play 1n

\Q_'7]language learn1ng.~ If exagples of expllelt situatl@ns




S=12-

fiare presented to students they w111 use their Derceptlon ‘

f;to draw out the meanlng whllo u51ng themselves to generate

utterances frOﬁ what they: hear and see, In thls way thelr

E =attent1an w1ll not ‘ba d1v1ded in trylnn to make a guess at;

'”ﬁ'what 1s belng sald nor wlll they need to translate. Slncet_

'~:athe meanlng will~ be 1n the 91tuatlan they contemplate,'_fy

‘,‘{E.I;L;} t xu WILL make CLear how piguo

'f_worklng w1th 51+uatloﬂe they can understapd and percelve.tf"

iﬁ_w1ll help students retaln better no matter whlch langnageft

"jﬁthey_arei%earnlnd.sA

An exanple of a dlalegue taken from the Span;sh

.‘}way ef the 1earners. At the same tlme it w111 prove the -
51gn1f1cance of presentlng Derceptual 51tuat10ns. :

(The grammar dr:lls 1ncluded are 31n11ar to. the ones glvenan
'@1n the text but: may not c01nc1de exactly w1th what was in . ft

the texti)

3;L;Part of Ccnversatlon I, Lesson I:'
Julla: Hola Marlo ccmc estas”

'-5Ma:10-- Muy blen graclas v tn°_




Julio:  ‘Sabss que manafia - yo voy a lr a Sud.knerlca
Mario: Verdad._esuas.contento?

©Julio: lPorsupuesto, tengo.mnchas-ganas_a_ir a.;;'

'The translatlon of the convevsatlon was glven below.

" Role nla} dsre by teacher to help students get the maanlng.‘
 Who were ‘then asked ta rapeat sentence by sentenco and '
:;to do a “babkward“ bulld up of each sentance.“ Aftnr 1,zus. o
 the drllls given teak up some of the grammatlcal structures”

'Z*ﬂffound in the conversatlon. ;J**

"~Exampié:‘_

. Person substitution:

Yo voy a~if:a;snd_Ameri¢a_
. "rUd. va a “ Ly ‘
‘:.?1103 van a ir a Suﬂ America .

 El1as ”- ;  . ._ﬂf_
Cus, v e

Nosotros vamos a 1r a Suﬂ Amerlca.

f:i#em’@ubsfitutibn: .

Yo voy a ir a la céSéﬂ'

L m e w egctela

AR 5_',‘[}{ AN .-

=0




When teachers g ive a leseon llke the above dlalgoue‘
' they belleve that words that merge together 1n speech can
“be reccgnlﬂeﬂ for what they ere by those who do not know
Ethem. Teacners assuﬁe that meaning is reached by actlng ”
it out or role Dlay and that meaning can nold strange_g
'words. Inetead, a cenversatlon o? thls klnd or. 1n fact.__'
iany klnd,'weuld trlgger words 1n the natlve 1ﬂnguage of
' students and hlnder them 1n the 1earnxng of the vccabulary;?
L’Even if a translatlon 1s prav1ded. the students wculd not -
‘_funderstand whlch words referred to whlch meenlng 31nce_{f 
:structures are net exactly tranelatable.‘ Also, 31nce j"'-
"%ards as ret -Stick ,hegeuner there would be an. 1nev1teole
_call for drlll, resultlnn in boredom and a p0331b1e drop
in 1nterest to eursue the study of the language.‘ Reneatlng
the sentences flve or ten tlmew over and dolng a’ ”backward
-bulldup would ensure nethlng.:-xf perceptzcn 15 used as
-fa tool in teachlng +t w1ll enaole the students to assoclate
;esounds w1th wnat they experlence and use their llstcnlng '
fand 1ntelllgeﬁce 1n produclng utterahces of sltuatlons e
e‘they see for themselves. So a: way of worklng wculd be
;Qeto relate language and’ perceptlen 50 as to allow the
 _students to concentrate thelr mental powers 1n sortlng |
i*out what 1s new rather than 1n flndlng out what 1s lmclled-

: 1n a statenent heard.;1”'




In thls way if perceptlon, listenlng and speaklng.
iare llnked tovether,'what we wwll have as a result wlll
be. that stuaents will know what the matter is- and wlll
 jfee1 freeL to utter thezr own words. Slnce words have_e.
no meanlng of thelr own and cannet be taught per se,
eone has to select the- vocabulary presented and choose

_ statenents whlch ray have nothlng to dc wlth needs and
leveryday llfe but are essentlally capable ef maklng the

students aware of new requlrements for thelr 11ngu1stlc

'-_functlonlngs...the Silent Way approacn %o teacnlng 1an-

| guages recogﬁlzes this and reSpects the relatlon of fe

o Derceptlon to language.- rFhe flrst many structures are .

presented u31ng colo*ed rods as a model. In thls approach.
_one grammatlcal structure 1eads to another. g1v1ng the

?;students full opportunlty to move further w1th what ﬁ{f ”
 they already have. For examnle posse551ve adaectlves
-_are presented ast my rod 1s, your rod is, hls, hers,.e\

'mlne.. Jours... Certaln prep051tlone such as; on. under.

":e 1n, next to.'ln fron+ of._behlnd, agalnst, etc.. are

-shown and named by u31ng the rods 1n some structures,;ef:”
'nlaclng sowe, one on top of another or one to. the 1eft
-of another or 1n fron+ of 1t or agalnst 1t and eo onv B

1.1he resnonses cne expects would be llke "her rod is on i

'if_top of hlS whlch 1s in front of mlne whlch is agalnst eff”

_lyours_, Nevat1Ves could be brought in "his rod is not ,




RS

" next toﬁhe*s}“f Eiemples §f ether'“perce?tual siiﬁAtieﬁs*-
ji could ea51ly be Droduced when 1ntroduc1ng demonstratlve L
v 'adgectlvess- Thls rod is green. that rod is- red, (po;nulng
evrto the red one placed at the further end of the table |
'”‘away from the students) Plerale-and_qnestlon forme'

could be brgucht in also-.

Adverbs cf place. "The black red 1s here." or
a put thn black rod here'“ '“The ‘grean rod 13 there,.

“put the green red there (near and far Irom. also)

leferent verb teneee could be 1ntreduced 1n

a 51m11ar manner: “I'm gozng to plaee the reds 1n the bag,,.

2T am placlng the rods 1n the bag. I placed the rods 1n .

':the bag.l The same could be done w1th 1mperat1ves of

"ey:‘glve. take. drop. To present the condltlonal for exaﬁple;:fﬁ-

Al the followlng can be extended to many other exchanges-

Heﬂfi"If I gave you my rod. would you' give me yours°" in’

.'thls manner stractures are 1ntrodaced, worked on and

'NV‘contlnaal mas*ery obtalned. ThlS places a new klnd of

-ﬂf respons1b1l1ty on the teacher that alerts her (him) to

?.fthlnk of the learner all the’ tlme. since: 1t is not as

eeQ”easy to create in the classroem perceptual 31tuat10ns

'eftthrougb whlch new forms and new structures can be re- o

'“'cognlzed for what they refer to. o




?*”Learners w1ll 31multaenously be made aware of how to -

'If-isuiﬁoortant fo'offer‘disfinofive sitoations“oﬁ
"whlch ensure that no. amblgulty dlstracts the students:ﬁ‘.
x‘and to glve the vocabulary connected with these 51tuatlons.
.'so that stndants use thpmselv <} spontaneously and mnanlng
Jfo-ﬂ fullys wnatevnr they utuer is +he outcone of thelr
ofunctlonlngs;_ It wouTG also se*ve tham 1f they were:

Hj;glven an. opporuunlty to'concentrate on thelr behav1or.:ﬁ'fa

for studenta Would galn somethlng that would stav w1th

. them for good rather'bnan be only used Ln vnry SDGlelC:" 

“_eoclal 31taﬂclons sucn_as tra*ellnr or eatlnv : “Some--"'

thlng .would stay w1th them because "onsclous léafning -
 will have “taken nlaoe durlng +the studv of the_Foreigﬁ o

'flanguage.o 1hey wlll have used, through thelr ﬁiil, théir"

ei.mouths and unroats consolously to maklnv the sounds of

-Hffthe new 1arvu ﬂe. ano not thelr hablts and unconsclous ba-
. havieor. llnfed w1th t nlr mozher tongue - 1earned 30 1ong aﬂo,-_-

. Slnce "the meanlng of thn 31tuat10n;“ wlll already
g have. bnen g“asned by -the learners in. wnat they can’ percelve
it w;ll give an opportunlty to the teaoher to. concent”ate.

in presenhlﬂv other 1m ortant components of the language,,o

'1use thelr throats dlfferently in. maklna the sounds of the:
,ﬁ;new language wale learnlnn some words. For 1nstance.  ;

ffstudents w1ll be made aware of the dlfferent vowel

i s
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f:_combination S, the nauses and stresses, the 1ntonat10n and

'.phra31ng. ‘and the melcdy that ex1sts in the new eanguage.

The ch01ce oP vecanulary with whlch to begln

the 1ntroduc ¢on of a language may be declded on trls ba513r

"tdemaklng studenus fluent and comfortahle all the tlme 1n the :

oral uSes - and lauer 1n the wrltten uses —i of the new

te.larvuage.

Altbougn languages dlfzer o ns;d ,e;iniuzmeny_

"”’respects. naulves 1n the new langhage use themselves Just |

as the learners do 1n thelr natlve language. Therefore

ﬁstudents alread; ¥now a great deal that may ease thelr way

“e :1nto the ‘new language. As learners of thelr flrst language

‘773they have had 1o master the coordlnatlon of the ear and tre

:tnorat and know elther bow to dunllcate or transform what

' they hear. ihey have learned how to handle thelr 1nstruments

. and made use of thelr in elllgnnce to galn mastery of thelr

lancuage. They know what larguages are for. hence ne one has"

"_to make theﬂ aware thet words are a medlum through whlch 1m-

*5pr9531ons, 1ntentlons. feellngs,-orders etc., are conveyed.

As learners t“ey elso ¥now . that words de not convey feellngs.
'*}_but that scme non—verbal element such as the ralslng of one g .

f“.volce ln anger for exannle, does.' Hence they already knowleﬂ
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that stress and 1ntonat10n that are not wordg, are 1mportant

- components of any language.l

.._'}- From thelr mother topgue learners already suspect
' that there may be tenses and moods for verbs 1n the new .
' 1anguage ar Dronouns and adgect1vas. What we must brlnb

o thelr notlce ls the dlffﬂrent ways of u51ng themselves.

By carefany -f

1.f-clearly utterlng some sounds of thls_ 
' ;1angua5e untll all are known, .

2.1:0 strlng SOuuua 3it auu..x.: a.rwa.v u:. uu_S GV
©’the stress in words that natives nutrin;;af
- them, to0 stringz words to preduce the - - -
- melody the natlves produce, ' '
3. to. notlce charac+er1st1cs of the language
- that make it functional, i.e. notice those
elements which affeet words and in Whlch
”;wayss genders, numbers, Lccatlon._tlme,
“that may have pe:cept;ve_attriputes.'
_ Only when students have mastered these components
w111 they feel comfortable ‘and show fluency even 1f they
;eanhot say everythlng.; Wlth such pedagoglcal crlterla j
’1t is easy to organlze the presentatlon of vocabulary
to students, produclng mastery at every stage rather than

at the nnd._




'Sectioﬁ_j.

' The Existence of Hierarchies in Vpcabularies
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The study of thn follaw1nv examples w111 help

';;make the ex1stence of hlerarchles 1n vocabularles clnar‘j

?r"and also that in most statements not all words are equally o
"?_loaded for meanlng. It ig stlll p0331ble that all are
:needed to convey the exact neanlng in ended.. - - _'f f :. "':  _f

If we want to classlfy vocabularles accordlng P

'[to thelr.51gp1flcance.-we nust see that words ‘ean be

r-clas 1f;ed cordlng to a nuwber of dlstlnct features.

Lev us tqke th aho ;étutement_ a b1ot out

‘ :words so. that e can Droduce a telegram.‘ We_get -

; f_l;.-want'claSSify vecab&lariesracCOrding.to
~significance, see words classified according

",f”ftﬁ nﬁﬁﬁer distiﬁéf.featuresai

st

?... if Wé', —--to --f;_ —— --;', - the'i]; —

we must,eé- thatfné-‘can be -;.'-5;_5f; a

: Whlle the flrst statement could convey the meanlng- |

Ijﬁof the whole sen+ence above. the second conveys nothlﬁg of

 ;ﬁit' We;can see.that.we can.ﬁrop Eg.before q13551fy-but:ngt
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after accordlng 1n No, l. anu because one 1s imnlled
in all 1nf1n1t1ves ard when they necome 1mperat1ves they

 ;Stll1 make sense whlLe "accordlna o™ and "aecordlng“-'"

:change'alto ther the mnanxrg of the sentence.i“ 

Let us take any othe* examnles

I"Whlle on my way %o Verwont, I was 1nvolved 1n

an accldent and altho igh 1 have been hospltallzed, R

Cthe;e are na serlous 1n3urles.,“

' -"Let us telegranh thls statement. we get- 

”Accldent. NOt-serlous.' Hosplballzed.“

in this ferm the noun, ad;ectlve and verb tense are suf-

',,¢ficient to convey the meanlng.

.ﬁi?And another -

-vArr1v1ng. Supday. Swzssalr 110.

.'Agaln the verb tense, ncun and adaectlve are enough to

convey the meanlng.

In the next ezample we could study the vole cf

'}€ Jn0uns and Pr99051t10ns in the Engllsh language and dls'

Lfieover whlch vocabulary shouldwoe presen?ed first to to. the

'*}_learners of a new language. '
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:”'"The asnlratlen of our tlme for wholeness.
empathy and dePuh of awareness 1s a. natural adgunct _

‘_of electrlc technology.' The age of mechanlcal 1ndustrye

'Hf'tpat D*eceded us foued vehement assertlon of Drlvate

- out-look the natural mode of exereSSLOn. Every culture

_and eVery age has lts faverlte medel of percentlon and .

_kaewledge that 1s 1nclened to prescrlbe for everybody and

everythlﬂe,"' (Ncbuhan)

One can notlce in}tne abavs par:

. ?the same Prenesltlons secur and the nouns keen changlna. T o

can also ee notlceé that there are. very ?ew nrenos;tlone ag

_;conbared to nouns ‘out that prep051tlons are important in

f‘lholdlné sentences tewether. If nresented 1n the flrst

’.i-_xew 1essons and once mastered by the 1earners, the samo

words Wﬂll be ueed constantly 1n almost every statement
-'they make w1th new nouns belng added all the tlme as they
- 20, alcng.~ Since there 1s a: one to one correspandence for

etranslatlon of noups 1n most languages. neuns are not difw

n fflcult to learn, whlle 1f erep051t10ns are used 1ncor*ectly. f‘f@f;

"fthat would not only wake a statement grammatlcally 1ncorrect-;;fa“

but also eould make it meanlrgless. In most methods of

‘llanguage teaehlng. many nouns are taught 1n the flrst few o
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'  ¥ic1asses; w1th the result that most students.'although 1n_~'”
'i:advanced classes and h9v1ng a good mastery over nouns. .
llnake sentences like:. -"he sat down for on armchalr.“
”ﬁi“he comes for to. see” "I ™ very keen for englneerlnn"

T mhet s 51tt1n in tne f‘loor.

Let us see what artlc’es do 1n the Engllsh

f’¥language.‘ We nave ellmlnated some 1n the follow1ng

~:statement:_;_

“Anthropologlcal flln showed Welane51an carver . .
-;cuttlng out’ decoxgteé;ﬁﬁﬁﬁ with sucnfskill. co=.

-ordination, and ease that audience broke “into T

‘applause e— 1t became song,#ballet%w

A generous reader w111 extract the meanlng from‘ ;‘

jthe above sentence belng as generous as the natlves wha_[ff

.accapt all sorts of mlsuakes from forelgners who are

valSltlng thelr conntry.‘ Thls does not reduce the rOIe;fs?: 
- artICles play in the Fn%llgh 1anguage'ﬂlfor;1nstance 1f;fi
,A}someone picks up a ;ru1t and says "the fruit" he e _
Cam ”lStaKe-* Mlstakes ‘such as "he's a Spanlsh"'or “she‘ B

1 ‘h1t the Blll s head" are frequently made by ”advanceaﬂ

'=*istudents whe have not ‘been made aware 1n the- beglnnlng

rﬂjof the role of artlcles in Engllsh.‘”} y




§1p6391b1e'lééééh sbGW*hg-c’eaflﬁ*the difféféﬁée
Vbetween deflnlte and 1ndnf1n1te ‘could be. the followlng:
'Take tbe reds, plck up ‘each one saylnb "a rod“ when hold-
ing each of them, mh‘s would make clear that a"1isf‘
._ appllcable to all the'cqlors of tha rﬁds except thé orangé;
'Bne fdr whiéh "an* is”ﬁéeded. Assumlng that the students
have alraady worked w1th the 1mnerat1ve "take"';;__ place
a red rod anonc six or seven: blue ones and say‘“take the'

| blue -
- red rod and a g@een one.

-

Empha51s could te placed on ”the fé'make'éléar

-

;to stuﬂents that when there is onlj one of a dlfferent

'“color among: several of the same, the deflnlte artlcle

fthe" is needed, and 1t wauld be the other way round for

the 1ndef1n1te.

As mentloned earller these examﬁles p01nt ta
the ex1stnnce of hlerarchles 1n vocabulary.; After hav1ng
_ found crluerla whlch alm at the chalces of words to be
‘-.practlced bv students fram the p01nts of view of useful-
negs-of'learnlng, teachers w*ll surely select the hlerarchy 3j;"
thﬁt makes gense to the studonts‘ln-terms of evocatlon.'
They will choose a nle*arcny that does not require a: depend-;:517

ence on memory or en translatlon. ‘but those that make the

:‘students functlon 1n the new language as- 1f 1t were thelr 5fj;f
Tq_ Altheugh every teacher would want to help students

_1n such a way. it usually hannens that the approach used L




—2Gw . .

”-'dces7not?léad very7maﬁy;to a-masﬁery bf-thé language

_being learned.
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Section 4

| ThE-ThIEé_LaYerS;in Vbcabuléfy* _
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Let us make a model of the hlerarchy we. propose

>

" and loos at tne vocabulary as made of su cessive laye*s :
.eln tlme. The 1ayer at the bottom contalns the restrlcted :1,

o Wlanguage whose functlon is to nonllize students so that

e‘ethey pay_attent;on to:

ei- heﬁ'tﬁey listen and hear. ef

- b)  how 4hey'ut ter statements and correktu?
Co7 thelir utterances,:~‘ .

')ed)"_how they cennect nerceptian and the
' “,'system of the soueda uttered.

-;ﬁd)ighow they speed up tne - aguufaﬁces
R in the new language and develop the
melodic phrases of this language
without losing contact with the
'.'content and themselves.

'*-fThls vocabulary w111 of course. be malntamned asr

e"further layers are added but 1t will chanre 1ts character o

by belng 1ntegrated in the expanded, but still restrlcted -

_ vocabularles that IOllOW. Thenaw1ll be a galnlng of more
e moblllty as they can be used w1th more words ahDWEd by the :..
e:ﬂSPontanelty of etpr35310n that puts them 1n statemenbs

S nevar haard befare..s'

" The #oeabula:y of the beginning aims at ensuring

 f5:functionihg not tq%link studeqts and_external'geels;




'f_ statement to statement as requlred by perceptlon or by

i

_ therefore, whlcheVnr 1t 15, it ls pedgoglcally sound and

should ke the choice of ﬁhc teacher ﬂanc&rnnd w1th teaching.fﬁyﬁ'

The structuraﬁlon of tbe followinb layers wlll
-ccnfinue-la time'out-the end product will have an existence
l'of ité dwn’and'Will'be khowp as one. unit. dynamlc and in
- many. ways funct1011pg automatlcally as does the natlve: n
lulanguag in tha leawner. iﬂ the 1e*sons teachers wxlll..
'prav1de exer01ses through whlch tho vecabulary stay“wlth

the studants w1tﬁout drlll, and allows them to move from

: the 1ntantlon3.

What exactly 1s #he' ,&ent of the restrlcted
'vocabulary_calllng 1+ “restrlcteé" maybe lnapproprlate.ln
a sense, bmcause thls restrlcted vocabulary wculd actually
- be very vide. It would not only convey the Splrlt and sense, 

- of t&e language out glve experlences of the structures of

the lanﬁuage.if

The vobabulary presented could be the follow1ngz

‘l. artlcles; th an.,gi}ff

2. some con3unct19ns, and but.' either. er,
nelthew, nory _ ' ; T

3 pre wouUns, posse531ve._demonstrathe. relatlve.
: personal; : : . : -
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4,  verbs in their forms and tenses, The.choice
eould be, take, give, put, drop, place, throw,
_come, g0, 1o have, to be, tell, can, will, like,

 hold, pick, say, ask, see, show, spsak, look,
- listen, will, should, do, than“._count._leave,-
ete,y ' o

5+  prepositiens: - to, back of, for, front of, .
. apart, together, on, by, with, in, next, under,
between, befors, after, further, be 51de,;across.
‘towards, behind, left, right, from, down, into,

.:oetc._
6. plurals;
'?;f _revatlves;"'
8. ooqu@stlon forms,.
.§= foo“pafafl.né-ard Sy pcrla+ vcé; l;:h;ch; darksr,..
shorter, long r, 131 ghtest heav1est, hlghor, lower;

. 10.1fadjectiﬁes;‘icolors, tall bog. each._most, new, ..
. wo0ld, little, small, more, any, none, enousgh, once,
. twice, all, lot, thin, good, .dark, both. different,
_“same.'this,'that,'these. those, etc. ‘ R
-ll,}fnouns;'lnéme;'colors, lenaths, rods-
12.. adverbs:  here, thﬂre, too, also. slowly, qulckly.
‘v.-alternately. ete.
The spe01flc ourpose for prov1d1ng thls restrlcted
1vocabulary 15 that 1t wlll glve a flrm ba31s to students enaol*nz
them to put tnlngs naturallv,'ln the correct word order,~o

u51ng the rlght 1nvonatlon and melOdy.,_ It w1ll also

enable them to respond soontaneously bv u51ng transformatlons.
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"'This vonaou’a“y w111 be 11ke the _cofe“ of thé7languagé;

~

| aldlrg‘then to move on ¢urthor. o“ce thls *core" is obtained,

Gncﬂ the 1earners under@tand tha mnanlng of a

'  ontrﬂllea l*“ﬂulstlc 31uLaulon wnat can one get from 1t°

"x"The 1earne“s alll meet the forelgn 1angu ge as a lanauage,_

-‘meant to bn usad for expr93510p and cornunlcatlon. w1th the
g¢p0551b111t1es and llmltatlons of one 's. own. If the learne*

“v'has develaﬂpd the sense of the language he w1ll Xnow uhat a

‘.--." - wm W wm
At TSR © TIRF. heis L

,' Che
)
[\
0
0
fi
'C’

fstatement 11ke "a puvn; 'jaﬁw _
in the for31en larguage than in his own. He wili.knbwfiﬁét_
"iunle"s and“Als 1nse*t@d betaeﬁn “purplm“ andf”yeilow" #he

' ;5above sentence would only be -] strlng of" words.:

Thls and more would be the conuent of the flrst
'”ﬁflayer._ A mastery OVer the vocabulary of thls klnd wculd ‘be

:galned wlth the help of perceptlon 1n expllclt 81tuatlons._

Once thls foundatlon is establlshed. addltlonal
layers can be prQV1ded which could ‘have the same prepertles

'_ a1though may have 1ess moblllty because the stlmull may be

f;less requﬂred in every day 11fe. These vocabularles can be

_;called seml-fanctlopal“ or. “saml-luxury" accordlng to o

jf"whether one wants to stress they are: functlonal in certaln '

\clrcumstanﬂes or tc s*ress that now students are sufflclently- f
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'ﬂwéil-eqnipped'tofbe;able tbﬂﬁffbrd~ge¢ﬁiﬁg%ﬁﬁ&$e words, -

Slnce so. few ‘riouns are presnnted in the 'functional

-‘:"stage,' the ernn381s 'in the 'seml laxury 'vocabulary would be

'““‘on lntroduclns a 1ou of nouns.'”@or +hls pu*pose, texts, chturva.

'*Jfllms, radlo.and telev1b10n prograﬂs could be 1ncludea. The
fllncluSLDn of +hose uould enable thn students to use the vocabula“y
lthey alrﬁadv:have to 1ntegrate 1t Jlth the new 1n creatlve wajs.

’WéTwo evamples;taken from “Taabhlng WO”Elgn Languaaes in \ChOOlS

i‘.Wlll mako 1t.exnllc1t.

l;-.The noor llttle rabblt was: caught by the leg'
“o.dn the Irap.
{Trap will be the " new"' noun 1ntroduced in
this sonnence). ' . L e :

'2;*-That fat man lost all hlsnmneyann 1s now
U bankrupt.e _ R
L fBanKruot is tqe= 'new* noun'ln this sgntence.}__;

The semli- luiury éategory could 1ﬁclude words”we needlto
get a1ong w1th natvves 1n the bus1ness of dav-to-day life, whlch  '
_nlude food .clo hlng, t”avel. famlly llfe. outlngs, and the klnd
of vacanularles mentloned earller in the Second Sectlon (pagGS'

". 9_11 - vocabulary for 5001al needs)

chtures, made for the purpose of controﬂang thn 1tems

’1n them may be used to cover such vocabulary. qugexample,_;f-.
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,a plcture o;.a dlnlﬂg room is sh own the”vocabularv for tn° 
‘.crock ry. and the cu+lery wlll be 1ntroduced. This allows ther
emoha51s on tho vocabularv necessarv in every day 1119 and not
.on ob euts +hat one nav no* encaunter in every dav llle.* Lhé
dlstlnctlon betwe r armchal j‘c)c:‘tqlnnr chalr and d ining room’ :
chalir. w1ll be made.-as wel1 as between a cel11ng llght, a bed81de“
.Hlamn and a Iloo* light, Te chers will zee to it that functlonal
and sew1-ln u“v vocabulary.b 1ntegraued in statements that tne'
studnnts ean understard., Let us taﬁe for examola the plc*u*e

of a badroou. 5 he stataments- "+%era S a chtura hanglrg

“n
- A

f »
tm

e " vwrar Sk A ey el
'393'5 8...;.5" PEL SR v_.:.;e EF R ] Wil wals

!.‘
:nextﬂtbfthe ..;;;ffir olve words learnnd when u51ng the ro s
.'and_nbﬁ with the chtu*es.' 1"a:‘:h nlcture prov;ées opportunltles

to méét a w1d°_and Varled vocabulary as can be sean in plcture

number~8.

(ses hext page)




Number 8 shows seven members of a fan‘uly dressed to .
go out. The father is wearing 2 black suit, and is holding a

" hat in his hand .The mother is dressed in blue wears a hat,

- and is carrying a Jarge black handbag. All the children are

" hatless. There are two girls and three boys. The eldest boy

- .has long trousers, the other two shorts. One of the girls has
‘ long f'ur hair and the other short auburn” hair; both have

“Two of the boys are dark haired-and the other. is fair. All .
*-'the children have. blue - eyes llke thelr mothers but theJr ‘

e father’s are grey. -

1. The picture ¢an be used in such a way- that the functlonal ]
" “vocabulary already met can be practised in new situations,

‘but the main aim is to mtroduce the followmg vocabulary
“in‘any Ia.nguage ‘
.+ This is the family. The faz!fzer the motfzer, thcn two
: -_daug}zter: and three sons. The girls’ names are . . ., the boys’
. -names are. . . They are going out for a walk, or perhaps to.

church or for a wisit. Mother's dress is . . ., her hat is . . ;
" Father’s suitis. . ., his hatis . . . There. are huttons on mother’s.
““dress: they are made of glass. Her handbeg is large ‘andin

. Father’s suit Has three bieces: a coat, a waistcoat. a_ud a pazr of

;tréusers In the buttonhoie of his coat there is a red rose. On-
" “mother’s hat there are’ feathers. She also has’. eamngs and
. "';npars oloyes, The mrh hath have & ‘m} %aiz, and-each has
. 1ibbon on her head.: “Their handbags are small—there may be a’
handkerchief in each. Each girl has a ‘Beft at the waist of her.
dress.and one has a bracelet on her right wrist, while the other

| -has a wristwatch on her left am: They tao have gloves but R
~‘they are holding them in their'left kands. The eldest boy has -~

“a'new suit. He has a sweafer under his coat; and his twe

I ‘brothers each have one too: one buttons up in the middle,

- and the other has long sleeves that can be seen under his

. éoat sleeves. The smallest boy -has short hair, the eldest -

“has his parred at the side, and the other has a crew-cit.. They -
each have a tie of 2 different colout. F ather’s is black. The
* shaes of all of thém are .s/zzmng—thcy have been pofished with .
'_‘_aare just before leaving. It is not possible to see Father’s
mlcs nor those: of the eldest boy, becausc of their trousers;

small handbags. The colours of their dresses are different. . -




t?fth 1f reat1v1tv is the follow1qh

Aﬁ'ekamble'of how studénts'ban bé:madé to use.

'"Thé’quasti¢n. which of the aords in this sentence

n@ MARIN.M nlng conveyv_r

3
v

]

n

can be rembved without alterin:

oy
v

"and_whick capnot? will zive such experiencs, For exampleé"

'_"I have a vnrv 1a?elv ¥"r3~icho"d which I glav
very badly” can oecomz, "I hzve a harpsichord
‘whlch L plav baﬁly.,_ S o
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 'and conveylng a dlf*erent thouﬂht. Tn that case. ohe auove

sen*ance coulu bacomes'

*H“Mrs; ﬁlller has a verv old mald ‘whome: she treats -

' The exerc1ses for +he “seml-&uxu*y“ vocabulary may

 ”fbe vewy dlfferent from those wh;ch make the "functlcnnl"-

"ﬁ:voraﬁulary second nature. mhls is both because so11d foundatlons _j[
";now e31st and also because the attrlbutes of the words reaulre

”Nanother ﬁlnd of 1llustratlon.5 For 1nstance whlle plctures :




.‘4or books would bn useless for the flvst layers, thev can

'wenow nﬂxe tbe apnearance to the extent they serve the purposs

Flnally, for a lanﬂuage to be knogn as serv1ng one s

_.Durpcses. 1 9. 1f these ao b9301d learnlng a language, one

f,hmust feel that_most areas of expr9551on Whlch are onen “to one s

"Tnat;ve tongue,;could also be onen for exp 351on 1n the new
"@1anguége;:HQne;can cnly really say 1 know tbat language when

one is 1n +hls nosltlon. Therefo re _time goes_b ._mphasis.'

"%fchanges too and the need for exvand d ocaoularles 15 felf-

_'10 own a “1uvuvy" vocabulary at the same time as the funct onai -

':-fone,‘surely tells tha+ one is comfortaole 1n that 1anguage. but

”gf,own dynamlcs and be ;ound anywhere 1n the cup once thEJ

tbhto own the flrSu w1thout the second is usnless.

Hence there are crlterla for con31de 1ng afhierarchy
'fpln vocabulary. A model can be offered. To makeethe illus+**
etratlon eXDllCIt a131m11e'can'be made.. ords are llke gralns

of coffee 1n a cup o? coffee. they can move about by thelr

:Jreach the seml-luxurv".stage or beyond.
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