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 ABSTRACT

e .

This J‘Le.po)‘bt L8 abowt Lean ::each,cng Ain iwo p&ac/ttce .teac.lung

e.xpe)uence,s , one in Sparwsh and the other 4in EFL. Iis puﬂ.poée. i Io

' expf.ofna the pros and cons of team feaching and A8 pumafpuﬂy bcue,d on

. personal experience and reseanch.

The team teaching experiences helated in this neport share ..

@ number of similar points. However, one was based on a Me)mchc.a.a,ﬂ

nelationship between the iwo teachens and the other was nat Theﬂaﬁone.,
therne are also a numben o4 dcﬁﬁumcu- comaapond,;ng to /the onganization |

" of the teams, The similaxities and differences are discussed in the

eonclusion,
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PREFACE

Thisa profect was intended to be a team project, done by
mys el § and'MA. Ellen Musden, a fellow Masitern of Arnts i.n- Teachi.ng
Language.é candidate at the School for Interndtional Training in
B&a,ttaebafcé, Venmont. She and 1 Laid the basic groundwoil for u:,
but due to circumstances beyond owr controk, we were not able fo
complete it togethen. Although 1 have amplified the project fo

include another team teaching experience, I have used the basic.

outline that she and 1 agneed upon. 1 am much indebted o her

gor her fine insights and work, and eapeci.&ug fon the construction
of materials used in our class at Wesiminster West.

| The profect tha,t has resulted is basdcally my observations,
experiences, cu;Ld reseanch on team teaching in the Language classtoom,
Duning my pﬂéctéce teaching period, 1 had the opportunity te work
with seven teachens. The'iwdma&t_ valid experiences, in Light of |
team teaching, are the ones 1 shall discuss. My intention &s Zo
cbmi.de/t ﬂté advantages and disadvantages of Leam Zeaching, Lo explone

" the dynamias of such an approach as it rnelatfes to me as a feacher,

and to suggest its suitability fon teacher training in particular.

- .  maENTRRRE v tewe e




INTRODUCTION

Team teaching has had its ups and downs in the Last decade.
Some educatorns consider £t to be just another fad that §izzled, but
"oﬂdm feel team teaching has had é profound effect on educational
philosophy and pm@téca. Those in favon of the Zeam approach believe
yEs 4.5 _-: mofté “ﬁﬂexibf_e and c)cea,té\)e 5ofi the teachers and the students,
They comx.dejr. a Leam 04 ahafz,c.ng and cooperating cooleagues mone
.advan,tageows than the traditional onganization of independent co&eague/é
wo_fdu.ng alone, Those who oppose team .teachmg tend to c;omx,de,m L
an wméc%éaﬁy ;Ua,é,te of time and money. It i very L{'an‘co‘maming and
adctétéonaﬂ stagd means ada’x’z‘iom& sakaries, so0 these are not trivial
neasons fox opposing ZLeam. ,teachmg. o
o There are many kinds of twang Leams and many dedfinitions of
- team teaching. The following defsim’,téon‘ communicates the underlying
- eoncept rathen than ihe de,ta,(;ﬂ.a'(e_x_: houﬁ many'.tmchw a neal team has,
| on‘.hgw--ma_.ng students a neal i:wmi ha/é) " The heart o4 the concept of
Leam, teaching Lies no,t.',('_ﬁ details of structure and oftga.n,izaif.on but
moke inlihe. essential spinit of cooperative pﬂamng, constant
.colfllﬁabam,tém, close unéty,-'un/ie,bm'ned communé‘c'_a,tc'.on:, and sincere
sharing. 1t is naﬁzwte& ho; Ain a groups og',and,aw;dua;eé articulating

together, but-rathen in a group which is a single, unified team."l

Istuart E, Dean and Chimnette F. Witherspoon, "Team Teac!u.ng
in the Efementany School.” Education Briegs, No. 3§ (Washington:U.S.
Deparntment of Health, Education and Welfare, Office of Eduo.ai:éon,
January, 1962),p.4. S ' . '




In tewms of sel{-onganization, ieach,éng teams follow one of Lwo
..,'gmm'paz:tmm, hiernanchical on non-hierarchical., | A hZejLMché'ca,E
 team has a Reader and the members maintain d,;mm Lovels of
n%pomwwy, depending on ability and/o)z experience, For exampf.e-

in his type of onganization, Zhe Leader may plan Lessons. in consuwlitation
wu:h a d:eache;n alide on Atudeni teacher, and then assign duties according |

to the pfan.- The awtho{us 04 Team Teaching in Action state that the

Mumo_hica,t apmoach ¥y wpma& in quality due to Zhe fact that a
'. non-hcef:.mchccaﬁ appfwach Lacks §im . dinection. and  that group

decisions tended to be a compﬂ.omua and therefore of Lowenr qua,&,tg.

'Pmonaﬂiy, 1 6ound thein inst point fo be twe, but not the. /se.cond ek o
ane. . | | | _ | B R
The._ non-hienarchical team mﬁhﬁwéi.zu ' natwmi £e.adwh{'.'p,‘ eaéh

pe)z.!;o’n Be,éng nesponsible fon what he on she does best, For example,
teachens in the same depmm_t of a 'pubu}; schook might pool nesources,
T share ma,ten,ia,&s‘, talents and {deas in an Angommal, ﬂoo#e,ﬁy structured
way.'. | . - o |

| The bo&g of this paper is dévided into o major sections. The
finst is the dam,éptéon o{ a non-‘-.hée,nmdti.cd<mac,&lce ie_aching
experience that 1 had with another student teacher (s, Ebben Mussen).
The second éé.otéan i the da&wﬁp«t&on of a Pu.elzajt.ch&cai .pmc,tf.ce

teaching expenience 1 had with a teacher in an Intensive English

Program, S U gL Ll vt it RN ST S IR A h

zMecu,U’_ Bain and Richand G Woodwand, Tean Teac!mng in Action
{Bo»si:on, Houghton Hif§Lin Company, 1964},:9. 77.




-explone what had been written on our subject. Un,gafczuna,te,ﬁy,' we

puuate school,

& Spanish Language Library for children. Unfortunately, what we did

Mzemoat o{ it, The ma.tefu,a.&s ane now'pwbt 04 the Masten of Arts
din Teaching Library at The School gon Intunaaonaﬁ Thaining.

: pm.ome reaetions and comments., We usually d/c'AcuA.as'ed the class perniod
B Medx;aie,eg afterwands and then one of us would wrile our dmpressdions

An .tha journal.

“School 04 Educa_,aon opwza,te/s an elementary 4chao£ named -»iafzjz Meadows ,
‘on "the Lntegrated day” 'pﬂaﬁ. We observed that the teac!ung Ataéé
‘was divided into five teams of mo to four ,teamm and edight ta twelve.

a
5
i
I

R
g
b
b
)

T PART I
:In order to fmebme for our mbj_éot, Eflen and T began to

5ound ue)ay Lu‘,t?_a pertaining Lo team ,teachx.ng in .the. &mguage
c,&a,bmoom in pa)thcwﬂafL Also, a:ha bu.?_fz of material we Located was
wiitten with pub&c schools in mind and we were teaching in a 5ma££

Since we had no Text, ‘1o ma,te/uaﬂé a.nd no money, we mmechaiaEy
wiote to a dozen pubf‘,whw gorn 4ree Aampﬂu, L an oatiempt Lo stant
neceive came. du;umg the Last week of daz’;z;, 40 we were unable to

wh.die we were teachmg, we took tuns Wu,tmg up each class
period in the 5onm 0f a fowmal, We attmpted to recond what oceurred,

who was responsible fon what, the 'dagfte.e of student Lnvolvement, and

As furthen pltepmaLwn. ﬁoIL the p’LOjeC/t we took a 64.6&:[ mp zo

the Schoot o4 Educmon at the uMum.uty of Mazsmchubée/tté The

intens. By choice, each feam was onganized dijferently. 1In some.

S LT

ST AT AL A It
AP

e

S o e e meypdymeege e b e e e e w0 T



L
-
i

toans there was a Leader; in othens, the teachers wonked individuatly

- except in éha)u.ng fwsomce,a, An ozhe/w atl members were equal and

had elose won!z,mg «‘Lda,twmh,cpé. My gue,éb s Zthat the "equa£ c,ﬁo/se
working fte,?_aaom!up" iecmw were mmnia,mad by the émaLeva gfr.oupb
Obbe)w,c.ng a uafu.e,ty 05 44X teams in acﬂ.on was he,&pﬁwfi Lo us -

as we. began 2o 5onmw&u:a owt own Lteam. Since wa wme boith novices,

Aakking to ex;omenced ::eachm who were on Leams mada us aware 05

- certain difficulties wes would encountern., We were aiao_abiia /to see

how a whote school had adbpted an Lntegf;a,tad approach through the use -

of ,t'em. The pineipat was enthusiastic and proud and clained that

Zthe teams wene no mofw. d,cﬁﬁx.cu&t to manage Lhan a maWomu Y
afcgam.zed é,taﬁﬁ o4 awtouomcuzs teachens,

One aspect of their ieam apmaach was "5anw€y gnuupmg/ In o/the)a

: wof:dé the students of each zte.adung Leam were of different ages, /the
' pu)r_pmse. bung 10 expose children to d,cﬁﬁefaemt &we,&s of maturity by

méxing them with each other. Th@‘caﬂom, grade Levels and age groups

‘were not 50 eleanly defined and separated as zhay wsually are.

We noted that the atmosphere throughout the sthool was relaxed

“and informal without being disorganized on undisciplined. Comfontable
'fnda,tédmhéﬁé Aéemeduto exisi befween students, feachens and adnum/bw,tom.

The'aﬂ;é,tude o{ zhe. school was Lnnovative and because there was- alot o4 |
5faee,dom cf exmuuon and wcpe)wnmta,aan athue was a high Level of |
enthusiasm and moavmon. The physical appe.afcance was bfugh.t and ainy.,




WESTMINSTER WEST -

Westninsten West is a small altennative school Located nean Pgthay,
| Uefzmbnt._ | 1t is mostly parent-hun, aLthougﬁ z:h@ie. are several bnoﬁubiom'
. tedchers. The chitdren are between the ages of eight and thirteen, and
| are divided into mé.'gmup_@, Group A and Group B, The divésion 48 '
'bazs.ed.pa)ut'wy on age and pMEy on achievement, |

When we_ faught ﬂ’LME, the school was howsed in ﬂvo convejpte.d
homaé connee/te,d by a dint road, Awmoun.ded by fam ﬂan.db a small 451'}16017!
| a.nd wvoda Spcmuh d&ééu were he&d Ln the sun room of "Schooﬂ A",
One. wall was -a Aud,mg gﬂaéé doom det opened out onto a deck. The
_fwom was 5wamhe.d with an oi’.d couch and two pienic rabﬂm and the
walls were covered wuth charts, maps, a.nd homewofda ﬁfwm the daM@b
he,Ed ‘there dufbmg the day., There was a very. small pomtab!ia b!,acfzboa&d
- (but no eraser fon our use. ‘ ' _ B

In the fatlk of 1972 Spamah and F)LQJ’IC‘J'L wme /taugh,t fon ﬂw. 5&51
time at WEAZ'J’J’JLMIM West by éiudenté in zhe Masters in Teaching Progham
| at the Schook for International T nainding Ain Bna,ttﬁebo:w.. The Wasmm,tm
5choo£ wanted o aﬁ{efa thein A,tudqzx/s' experience with a 5one,égnl... '
'Eanguage and the Masters 05 Ants in Teaching émdm‘ wamfe.d the
.expe/uence 0§ teaching, 40 quite a éu,t,tabiie amangammt was wo)dzed out,

_ When ELlen and 1 began Ze Zeach we ché::ovMed ihcut the wude.mté

had had 6owa months of Spam.éh but that e.!.abée.é had stopped “for 6OUJL

months, Therefore, theg had some background but we had no Lde.a how much

I L e mnemtamer s nmm e eeempWE v




they woukld nemembm aﬁtm a four monﬂl gap. In o'uiafc; to decide whore
to Mm,t we comsw&ted Ahe p»new,ou,a teacher and she Lent us hex notes
‘A_.to &ev&m. ‘ ‘ _ .
' There .'-_'--‘we)'ae—.._' fwelve ch,uld):.en in ,the. class, enough 50& one
zac;f;he/t to handle, but we @eﬂe. intenested in the prospects of team i
: teachi.ng.and dé.u’ded ta :cwm owar“expeﬁéence into such a paojec,t
B My pwz,tnen-ztaachm ha.d Lean taught in a day care cenier and |
had ju.éiC finished he;a pmotcce teaching at a private QULE & school
- dn New Engmnd. She was versed in the audw&.nguaf. approach to
. Ranguage instruction and had Learned Spanish in college and in Spain,
| AL of my teaching exﬁefri.ence. had been with Low-income minonity
'lwieenage/u and adults, 1 was dnaww. o the "Sk‘,{ten_;t w&y" approach .
| _.deuezoped by Caleb Gattegno , which can be sumarized as "the subordi-
 mation of teaching 2o Leaning?3 T had experimented with this
B apmoach in my practice teaching eipmance at San me'cq” CommMg
.Coﬂ’.ega. I-had Learned Spanish ‘by Living in Mexico.as a child and
had continued studying in college. 1 also spent a year studying £n
Spain, | o S
- - Sdnce both aﬁ us wene fr.e,ﬁa,twe,ﬁy new Lo zthe taachx.ng é&dd and _
were good 5)u_end.é AL was quife natural 50)& us to maintain a non—h&mm—-
c.’ucai )LQ,ELUCLOMIU_}O. We soon found each other's Ai:mengﬂw cmd were
abf.e. i:o dévide our wonh acco)nd,mgily. - o _
Qur Spanish ~lass met gorn an howr thhee times a weefz and Eaéted

 séx weeks, The children had f’.e.a)med most of Zthe Spcumh ﬂzey fmew

5 Ca&eb thtegno, Teach,ugg Fofte/.,gn Lcmgua eA Ain Schools: The
Silent Way (New York, Educational Solulions, :




-//

- through Aong»S and'gameé we discovered /tha,t thej uague,ty kinew the
: nunbets, some. cﬁodung, pcc)utzs o4 J:he ‘body and dayz) 06 f.he week, It
soon became appanmt howeuen that few of them cou,?_d ma the wonda

e they knew out 05 the con,tex;é'-oﬁ a sdong on memouze.d Mcgua. Th.’"‘." _

Led us to create a sernies of objo_c,twu genm,t and Apeuﬁ&c,iha,t

 we wished to mae,t dw‘u.ng the six weel?.é

Speuﬁ.cca,&y, we wanted them to know. the numbers, colons, days

of the week and months of the yean, ‘-we wanted J:hem 1o know the
| smmh;zphaba and 2o be able 4o spell. We also intended o
teach them vocabw@a/ay 60)'1 the weaﬂte}n, Aome am.ma,& and ﬁoad to
'-/teLﬁ i:une, and 1o use a 5ew basic verbs. '
| Gene}m,&y, we deasuaed to de,vdop bei;tefn Lcéie.m.ng habuss
accunate pnonunua,twn, z‘.he abdu:y to differentiate be;twe.en aouudé
_and an awareness o4 cultural and ngu,u.suc d&ﬁéeﬂemu, such as
_ma.a_cu&ne and feminine wo&d&, -gmd the famiLian and the fonmal gorms
of address. I | o
| We Leanned Later that ﬂws wcus wag'tbo mucih Lo expect of the
students in three nouns a week for six weeks. The objecﬁueb we
"w&e able 1o meet are discussed be,Eow to give an idea of how we -

_ e.xpe)b{}newted with team texxchi.ng The obfectives which are discussed

- are in the olnde}r. in whx.ch they were tcw.ght




Co!.ou and Numbe;m

-

. 0n a Awrmy dag, we. xtoofz z:hz students outside ‘and

i heﬁd c&u»& on the dech We divided them into wo groups, and
using the Cuisendire nods?, we asked them what should have been
a 5amd/mfn question: "éDe 'qu?f color es ¢l palito?” SMost 0§ them

vaguely -ftmembenad the colons and after ten minutes or o0 they
could answer the quesiion meédéwtef.g. 1 divided my g@ap Lnto
pairs and had them ask e.ac_ih other the question., Since tﬁeg did
_‘ 40 well, 1 moved on Lo "c;CuéjttoA palitos »ti.enu?"é Although they
s | | did not unde)wtand the question at §inst, once they did, they
‘. amwefzed zsa,twﬁactomﬁy.
_ Ellen's gfwup did not gei to zha numbers as was:
;:;ﬂanne.d. 1t was evident tha,t the c!-wﬂdfaen gene/r.cbf,ﬂy nemembme.d
the numbens better than the coﬂou 30 u cLu:i noi: cause a.ny

i serious imbalance in z:ha czaAa.
3 o Variation: | ‘
| Once the students were £n pains, the teachens

. L | . | cL(.d not necessarily need fo ba cus:seuwted with one gnoup. .L'Je_;
couﬂd have moved around .and helped or Listened to any pair of
| sdudents. However, close supervision and availability was
extremely important. |
OBSERVATION + o
e izﬁme.d,éa,tdg &Alacoum_éd,aﬁtu the &Ui&t week

that we had to be very, very specific in what we were goi.ﬁg to .

. T T - — P D e A A S e S -

_ T he Cutlsenaire rods cuw. muLtc cofoned nods used oug&m&ﬂy 3
to Leach mathematics o childien., Caleb Gau:e.gno ntroduced them
to the &mguage teaching professdon.

5 "whccz‘. colorn iy the rnod?"

& myow maﬁyﬁodd do gou have?”




present s0 that each of us would know what the other was doing -
at any given time in case one had to pick up where the other

Left o044,

| The Alphabet:

In onder to teack thera.tphdbe,t, we devised a gamé
and made a chart, EfLfen made the chanrt while T mapped out the
game. The chant was cLi.dee.d into ue}ptécaz colimns. On the !ié.ﬁi
o4 each cazumn was the Spa.m.bh alphabet, and to Zhe ught 04 each
Letter was the phonetic p&anunc,cazwn in a difgerent colox.

' - In class, Eflen presented the chart using an
audiolingual drill, whz.',ee 1 wrote the @phabe,t game song on
the blackboard, Aften qu,czzmg them on ,the. £e,tte)u which they
i’.eafmed quite M}Mdf,y, we taught them the 4ong

Manchamos por el algabeto

por el alfabete , ,

y cuando no hay mas musica

di que Letra tienes! | _

[ ‘Amazingly enough, we A'péwt the whole hour teaching
them th.a alphabet and the élong We were gfnea;tf‘.y .cmpfcezséed with
tha ability to concenr/r.a.te tha;t they dupﬁaged

The nexx day we pfcacuced zthe alphabet song
wu:hou,t the vuua,ﬂ cues we had used pneuwwaﬂy. When they knew

it well enough, we went outside and pf.ayed the 50&owmg game.

A D T A e A T A kA A

7 e are ma)nch,ing through the a,ep:mbe,t,
through the alphabet,
. and when there 48 no mone musdc
say what Letter you havel




10:

Hatenials: alphabet flash card - one Letter on each card.
_ The Emda were pﬂacéd on the gnound in a cirele,
' Letterns facing odﬂum. ‘T!ia',, pMyw-m'a.dgr a M'J‘Lcie.l around the
- eands, and sang the song while walking, skipping on:! nunning
around the cmda; and holding hands. When the song stopped,
the playens had to stop mcui.né. To begin, iho. iedchen was "Lt"_; .
Orie 05 us stood in the m«c’.dd&_ 04 thé. cihnele aﬁd podinted mMaMy
at @ pzaye;z who had %o gi.ue the comrect Spanish pronunciation
of the £e£tejt in Mom’: of him. 1§ he missed it, he was "out".
Variation: _ ' | | o
| ww; two Teachens, one co@ﬁd iafa_e.,tha "out" players
and stant another game. A&so, the "out"players couﬁd be {nstructed
| to take the Letten they mx,s;ed with them to the other game, 50
they they wod?.d héug ZoiLearn Lt.. When pﬂaying outside, it
would be pfaeﬁmbf.e za make the cards out of something heaviern
_' Zhan c.adebode as /theg tend fo b£ow away on windy day.
OBSERUATION:
As team teachens we discovered that we could save N
vaf.uabze time by organizing ourselves: fon example, when ElfZen / _
Y

was .teach,mg the chant, 1 wno,te the song on the bﬁackbomd wiu,ﬁe }
|

I was teaching z’:ha song, éhe o»‘cgamzed the materials 50& the game. /
i Tezixng Times: o . _ :
| | The third week was daubted 2o ieﬂing. time, Agaiﬁ, ]
we created visual aides, two clocks with moux..ng handa Aﬁtu ELlen
-Lnfvwduced "Jﬁue hora e&”'"g “and "Son w 9 loith an aud,co&nguwﬁ

'——-——-—--—--——-———-—--—_.—--———'-——-‘—-———b-—-’-——u_-—_-—-_no A - -

% Mihat tine &8 it

9 III'tM '....n
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dfu.u’., we divided into two groups o practice., Dwdng this class
pe}uod we discovered the_ .cmpomtance 05 ofzgamz,f.ng and co;wr.owng
the phgmmaﬁ mangemen,t of the Atudenté As Etlen noted in.
© diwn jou)maﬂ R
| "Guu and her group sat on the 5300!:. in a cirele |
and my group cmd 1 Atood by the othen cloch whx.ch was hangmg on LA
the wall, Gini z;eemed-f.o_ have more control over hern group, as
mme. was more mobile - standing gave them mone Maedém 0 move
about and get distracted. Nevertheless, both groups seemed to
haue mastered the same amount of material.”
| When we a,abembzed agcu.n, we pﬂayed the clock naﬁay
#&ce. Te_am.é were chosen by counting off "uno, doa, uno, dms..."m
Each member of a team was given a Ai’_,t.p of paper. ELlen and I
stood near the clocks, and when the é.atuc‘.ie.rbt nan up o the clock
we would ask, "jQuef hona es?" .z _Th'e.;éf_tr.tldmz';wo.wﬁd- then have o o ~ g
- nead what was on his pabejn and mdnépuimte —thé clock h&ndzs witil.
he had it right, | |
OBSERVATIONS: | |
B * One of the évani:a that occunred dwu’hg this week
= | ' .aow&d only have been )w;ﬁed,iéc_i with more than one teachen in the

.c._?.a,&mo‘om. One o4 ,th.e. older ginks had been absent and missed the

basic introduction to the clock,. 1 had not paid special atftention

Zo her because she usually picked up the naw mwtwd veny quickly.

o | She was hurt, however, that 1 hadn't paid special attention to hex.
While,1 nan the relay hace, ELLen ook her aside and gave hen {ull

D U D U e e o e o D At D e . Y A kT o - " o

10 % 9ne, two, one, 40, ..., "



| attention. Once she had mastered the material she joined the |
game without disruption, | _ | o
 During this' class it also became obvious that some
ch&en were chooding favorites. 1In the 'baglf.nm'_ng, some. wdued

to be on my team, some in ELLen's group ete., but By the end éﬁ

the s4x weefus,.fdé;. they:got to hnow us better, the "Loyalty” fon
one diminished and we aﬂ’. idaxed quite well, without any favorites,
| Ellen and 1 discovered .tha,t we nelated quite |

dLﬁﬁmentEy 20 some of the children. Elfen was able %o get much )
closer and give mone personal attention and intorest 2o some fon

whom I would not pafbtccwﬂafc&g have §edi the inclination, On 'I}_Le.

o;hu hand, there were several whoz,e personalities did not appe,af.

to Ellen, o whom I had no ﬁoubﬂe.fada,ting. In i:lzi;z, wdy I §eel

that all the children got as (ﬁwah personal attention mld.i.ntmu#t

gfrom us .as they wanted on needed.
Formal "Usted" and Informal "Tu
We gound that ha;w_ng two people was lu.ghfiy advan~

- tageous in presenting this concept and mﬁo&ma,twn Zo the class,  .*

L
Y

and the o.the)t an old man. This was mutmzax_mng and goi‘. the. pouvt

acnoss. They we/w_ sunprised 2o find out that it was necessary
o make a WMWOn between people. ”
- UBSERVATIONS: S
Wenied to p£ag a game w.ufh the 5afzma£ and Lnﬁomnaf,
but du.couefaad that £t was foo compuc_a,ted 5afa them, Consequently,
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they did not get practice @ing ,t.he. 50@6, but ﬂney weﬁ.e made
aware of the em.tence o4 ,t!ie. gorms . o
Masculine and Feminine: " ‘ | _
When we M,t pfcuanted ﬂm concept, very éew
6tud9.wt6 even undwiood the wonds ma,acwune and 5em4.m.na. Iy
Later, whmvzheg'ha.d I.mnad the meaning of the words, Jl:hey
:u'JefLe_ _5a,5c,£nqied and nan around Aagiﬁg "Is this a‘g,r'J_z,t’, on a bAoy'?”.
They ﬂw@hx it was mme,ag funny that chairs wene girts and
m&&a'wme boyA; méndowé;; gi}u&;and shoes, boys., Anguments arose
§rom p}aaadoﬁucéwt Lﬁbbm-- why should this be a boy and not a
girnk? They. ='fa,é£ 62,‘?1: that somehow there had to be a Eogx'.ca«?_.
dcux.&wn and a fLea,éon ﬁon. u‘. bu,t soon- ducovued that alk things
© in'Spanish had o be e,u:he)L masculine on 15emuune due fo the fomm
.05 the wonds, mthe)n Iha.n I:h.e "sex" of Ihe objecz

CuLtwne, vay
Three friends of ouns {rom the Intensive EngLish

Program at SIT came to visit class one day and Zell about their
countries: Mexico, Panama, and EL Salvador. fl;e students were
.. faseinated and a Little afraid ox nervous . Many of them Aeerﬁgd
1 - S 1o be nealizing fon the §irst time that there naa.uiy wene people
. . that @dn'i speak English and communica;ed An anothen Language.

One of the h.owchleA', popped up thh huge eyes and asked me in a

shocked voice i /the-y were neally pea.!wig Spanish, "
| Although it was alot 05 fun having Ihe.m come £0

lw.é:(,t /tha,t made five adum In 6uch a small space it bec_*_wne.
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e
confusing for the Eids especially when we started o Zeach them
"La Cucaracha”. We d&ééov%é’d that they neede.d to discern a
Leader to follow. We noticed that fon a given activity it was

necessary for them to focus on one Zfeacher, especially with new

| maternial, _ , | _
| Our Ratino friends hetped the children comnect
~ dome papers grom a previous class. The students were delighted
- 20 have thi; personal attention of such novel pess onalities,
Possessive Pronmouns: |
We iniroduced the possessive pronouns mi, fu, and
su, using the d&aﬁogue 1, L
-Q_—c’.De. que. colon es f_u pa&,to“?"
LA palito: es amanilla.
Q—dDa que cof,ofL es su paLpto’" {podinting Lo another)
A- Su paMo eA azuf_
Aﬁiejz repeating it w.uth apmopfuate gutme& we.
Lthen moceedad Xo ash the A.tuden.té the questions and eventually
had them doing the dialogue in pa,uw. We divided into 1wo groups
without meanding fo. .ELEen had taken the ha£5 in frnon o4 her and |
%o the night, and T had faken the nest. Unfontunately, neither

" group moved to a different area, s0 soon there was a great deal

of noise and confusion.

- D " o T it g o —— o okt oy D s Ul g I " S Sk " -

Q—"tht colon 18 your )Lod‘?"
A-"My rod <8 yellfow,

Q—"[U%a,t cofon 48 his/her nod?"
A-"His fhen nod 48" blue,”

' ;_...A,._,..‘.,: - Lo e e e e T prmmeme '\?';'\’“W LT T T R R IR W‘g Ll
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OBSERVATIONS:
- Open communication and fLexibility are essentials
B ‘fon team teaching, The Zeam members must get along and have mutual
‘-)r.eapect. o ELlen and T wonked well togetfien and had no trouble
communicating with each other and fading in and out of activities

el as called for, until someone came fo observe us. We discovered

P o that we were not operdting in own usuak team fashion when it came |
S | time to shift to anothen activity as had been plamned. Ebben scemed
L | Lo feel her gaégp needed mo)w. practice with the poss essive pronouns .

Thf.& f.eﬁ.t-me. ;t’.n".the.-!.wmh, s0 1 jusl continued to pfcaotc".c.e the .
p’wmwu Zoo. - Poa&ib!.g,‘ when bedng ob&mue,d we tended to be
_ cow.sowws of our mchA.duaf. penﬁomnauce oven that of the team
b caa&mmon. _
R  Etken and T had made a weather chart which we used :

to introduce and teach diffenent weather phnases. The chart had

| a dial and was . cuw.dad Anto sections. Each section had a different

| !und of wea,ﬂaefc drawm on L%, On the chant was wnitten, "x‘.Q_ue Liempo

 hace?"'? and above each section uas the phiase that deseribed the
drawing, The day aftern we presented the weather to the class, two

gu:.u who had been absent forn a week, netwrned. While I reviawed

. the wethhe;; and held a discussion, she took the gints aside and
‘ ; L ltauglu.t them the posséssive pronouns. Later, duning the same class,
wa‘ divided into two groups, ELLen took the same ginls and the .
‘_ ;Eowe)r students who needed neview, and taught them using the

12 "tow is the weather?”
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weather chant. My group sat around a picnic table and had theix
finst big wiitten excercise - a quiz on the weathenr.

At the beginning of the six weeks we posed a number of questions
about team teachx’.ng which we felt needed to be considered;, We wanted

to know how team teaching affected discipline and we gound that having

o teachers helped minimize discipline problems in oun class. When

~ problems anose, one of us took the disruptive student(s) aside to find

-adt the trouble as the other continued téﬂchx’.ug the class, In this way,

. fearning continued for the majonity while the "trouble makers" got the
'a,ttentr'.on they needed indtead of dominating the whole class, on being

dgnored on shut-up. by the teachen,

Thene were times, however, when due o owr own fLack of clarity

- we "cau;&ed ménoa disruption, As 1 siated previously, it was important

for the students o be able to distinguish a Leaden and many times they
gelt they had to choose to pay attention to one ox the othern, This was
wout between ar,téui.x:éu, when shifling over to something new., For example,

* ':one._oﬁ us might be involved in trying to stop an argument on answer a

quesition while the oﬂlefc would be thying to get things quiel fon the
next activity., In those moments, a united front would probably have been

more efficient and Less confusing.

- Some dbézd)zen insisted on being Loyal to one of us, particularly
in the Deginning., A typical problem was when ELlen was presenting something

‘and a Little gl who had chosen me as hen teacher would tuwn to me and
- _ﬁexpe.cf.‘ me Lo teach ithe ma;t%w:;; to her, personakly. This manner of

Yl e T

TEENRE
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- Antevupling was véry nude to EfLen and disitracting to néighbofzing
students, The ﬁee,unga of Loyalty wene mone obvious, however when
'o.hooz»éng Leams on fon group work, Some insisted on being with one 04

ud Ln particular and refused to participate if they didn't get thein

way. |
_ To summarize, although we felt cedain discipline problems
diminished , others were created by the presence of fwo teachens.

Oun next question was, how does team teaching affect the. interest

Level on involvement of the students? Interest was at Least maintained

i not wmaw.sed due to the umaty 05 presentation and activities, They
. coutd not get s0 wu&g bored with o Leachers whose methods and
© personakities wene s0 diffenent. Also, Ellen and 1 did activities of 7

.a dramatic nature, such as acting out dialogues and introducing Aongé? L
. o |
Zogether. Owr interaction with each other made the idea of actually |

7

speaking another Language more neal to them. They could actually observe
two people who knew the Language, use it with each other and understand

e.a.c.h oﬂwL. Es pwaaLEy in this situation, whene the children were expe-

| Menuug the new Language ﬁon the §ins time, it proved to be an important

: facton,

| '_ _ Because of the a&cLLtéonaE supervision and individual attention,
-L;Jé._ﬁe,&t there was more participation on the student's parnt. With two

teachers available, there was a greaten poalsi.bi&ty 04 understanding

the Lesson, ALso, we discovered that some students Lewwed better from Elfen,
whereas IAeem.ed to be able to communicate with othexs. '
We also wished to know how team teaching affected the shy on passive
- M Again, we found that additional personal attention helped sotve
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this kird of Mobﬂevn; as it seemed Lo create mone self-confidence,
We tnied o find out if team teaching accelerated Learining

processes, but since we really didn't have much experience fo compare
owt class with, it was. difficult to measure. However, my guess is that
they may Learn the material better (Long-term), but not necessarnily

Leann a gnéa,teﬂ. amount of Litems,

The Last question was, how. does the presence of two teachens ubing

the given Language fon communication in the classroom improve the student!s

comprehension? 1 believe that it made a diﬁ{e}r.ence in thelir campnéhemion _
' pa)btccuzm,ﬁy since Eﬁ(’_m gcr;d I tried always to converse in Spanish. Listen-
' .c.ng 1o aﬁthentc’.c dialogue is ﬂ;e best way to tune one's ear to a Language.,
'-'_rhe.- children could not undersiand uA comp!_e,te;(iy. b_wt‘they became accustomed
| -to'héam'.ug thes vikythm of the Spanish .‘f,anguage.'.
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1 bekieve they benegited from the combination.

19

" CONCLUSTON

In conclusion, we wcovued a number of advantages fo oun

appn.oach

u_' The cfass heard two different accem Etlen and T 4peak
Spanuh quite dx.éﬁvnent&y due Lo the 6aot that she be.gan Learning

it dn the States and pe}nﬁeoted it in Spain, whereds 1 Leanned Spanish

as a child in Mwno.

Z) The class was exposed to fwo ways of tead!u’ng._ ELLen was
able to dnill ::he.m wsing alot of group fcepe,tc,aon. 1 Med to dnaw
2their knowzedge. owt dnd med Lo get ithem 1o ana.tyze on be aware of
what .they were dodng. The. mtmc,twn 0§ the wo approaches meant

| that they chad the irmediate »‘Lewcvtd of memonizing something new but
‘at the éame. £ime were asked Lo use their minds and struggle a Wa.
‘ Nqutwmuy some students Leaned Zowands one method on the othenr, but

For exumple/,
3) Cooperation daue,&oped as we became used £o each othen.¥ The

people who were Loyal to me sLowly began relating Lo Ellen on .the,ua
own initiative and then were able to maintain both of the refationships.
4) Although we were not as organized as might have been possible,

" we discovened many ways fo save time and, be more efficient., For

example: éne 0f us 'qu,ée,tﬂy prepared the materials for a new aotéiulty

?whiie. the other 5Mhed up the activity in progress. Team Leaching

‘ean save Ltime in clq.u (L.e.,more Ltime for taachéng,ﬁéu)u Ldle moments),
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but the'moum of planning and discussion that i3 nequired outside
0f class is greaten than that required fon the autonomous Zeachen.
5) The greater amount of centered attention was very hdpﬁwﬂ
- An terms o4 ztea.ch,mg a foreign Language., We ducouued_‘,tha,t in
addition £o oun own efforts, that the olden Atudena took nesponsibility

- for the houngen ones, by exp!im’.nx“.ng the material as they undersiood
L. 1% was a pﬂmant Ama,twn An whw.h a high degnee. of nelating
and &ntmac,tc:ng existed,
N
The)Le, were also a number of negative 5acto-u which we ha.d Lo
de.a,e with,
| 1) The initial choosing of ﬁava)u,te.é by the children was quite
ldLUfZWMd fon both of us. '
2) Ai’-,though we tuied to be as coondinated as p.aaa‘,ébﬂe in terums

of .the Lesson plan, transition moments proved to be confusing gon all,
e could not coondinate our neactions £n Zhe same way,.we dx.d owr Lesson
) planning. Consequently , if a c!u.f,d was acmg up, I might say "Sit
o on the §Loon and be $M.", whereas Ellen might say,simuttaneously,
U M"Get off the fLoon and szop bo.thefting hen,™
- 4} Space was a very real pfr.obﬂenf. The small noom made our

| mmpu o divide. into ghoups somewhat dx.ﬁﬁmw&t since we couldn't

get away ywm each other. Ouwn Rittle blackboard was Anadequate and
awhward since there was no place o prop it up on hang it.: '
5) The greatest Limitation was time, Both of ~us had school

ww';k 2o 'do and Aem‘.nm Lo WQnd and were not a.bl’.e.‘ ta_ d.eva,ta as
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hu,tch Time as Lue would have Liked to.

The basic requirements for effective team teaching are, ithen:

I} Materials

2) Very close cooperation and compatibility
3) Space | o

41 T»t'.mé.

5) Tight onganization on plan

¥ RN S 2 AN M v S VI AN TR -
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 PART 11 ,

| Ffwm September to Decemben o{ 1974, 1 did my English-as-a-foreign-
Language practice teaching in the Intensive English Program of the
International O0ffice of tl;é University of Texas in Austin, 1 was placed

. with an axpmencad Leachen at the {ntenmediate Level of instruction.

The Intensive English counse: Lasted for Zen weeks and each class

| mel for two howws every day. Mosit students were ewrofled in iwo classes

| a-day'on four houns.

The program was housed in a wing 65 a donmitory. Therefore, the

cLassnooms were converted bedrooms. Most. 04 the English students .

hoped ; to get into an American university after mastening English.

The ‘majof;,{_,ty cwere well-to-do and had good educational backgrounds.
.'The.y were highly motivated to Learn since thein futurne studies depended
- on thein acq@éiﬂon 04 the Language. The average age was wenty-three

and Aeueniyéﬁiue per cent of the students were men.
Mg practice teaching experience in'ithe Intensive English Program

 was an example of hierarchical team teaching., My master teacher and I

spent many houns mehcug before class began. Luckily neither of us had

. “any othen p&iomu and were able fo devote owr {ull attention o
o - coordinating the class.

n 13

The title of our course was"Reading and Composition" My

master teacher had taught the cowrse previously and was able o point

P T e Sy L -t A AP A B - S A A Y A A B A T e S5 AP P o -

13 Feonence Baskoff, American English: Guided Composition
C ulum Dev

 (Philadelphia: The Center forTooe eLopment—TI7T]

Robert Lado, Lado English Series, Book IV (Washington,?.C.:

- Regents PublLishing Co.,Inc, 1977)
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- for supplemental material..

After neviewing the course as a whole, we tiied to agree cm-
‘general  behavional ob fectives., " We both felt it was impontant to develop
A'tudmnupomibi&;ty gon Learning., We.-also @&ead that our cowrse should
help davelop and encourage Aiudenz-inwa,ted Anteraction with the new
: ewironment, Austin, Texas, U.S.A. We proceeded to onganized our
class activities with these goats in mind,

__ Ind,iui.dua,&g and jointly, we developed ideas for the course,
We each surveyed other mateirals available fon use and then decided

- Zogether how and when to incorponate them Ainto ,tha' C,ECI.AA. ' We generally
mei .to‘-‘pﬂan-othe week ahead of time. 1In these meetings, we outlined the

, ma._fo)t items fo be wonfaedron duning the weeh. Then we mez daily to

- discuss each class a.nd to $4LL in the details, such as who was nupona/.bf.e
.  gon cadr excmwe, and what activities needed to be altered on re-arvranged.
- We usually ovm;at@nnad our Lessons, so0 constant revision was necessanrny.,
Although we planned the class together, my mastern teachen did most
0§ the ongam'.zing. Also, whereas we spent the same amount of time
- teaching in the da;sa, she did most of the grammar while I observed.
The students were understandably confused when two teachenrs
| appe.aned on .theléifwt day. Once the arrangement was explained some seemed
.pf.emed thinking they were neally getting thein money's wonth, and
. othens wonnied that' magbe nelther one of us was a good teacher cmd that
was why they put us together, to make a whole! After a few days,
-everyone was m&ze than "happy with the aangement (all that attention!).
o Th'e.g treated us equally although it was obvious that the other teacher had



24

ihé.ﬁénaﬁ 4dy.-on Ampontant things. ‘ 7
_ In the class there were sevenal Latin Ameiiican Leenagens, a young
man §rom Inan, and an ofder gentleman gfrom Bulgaria. Most of them were
very outgoing, 40 .ut tw‘me.d out Lo be quite a Lively class, |
My master teacher and 1 alternated quite é)r.equenﬁiy dwring daéé.

_Farc examp.ﬂe., if she Led the finst e.xcefcc,use, 1 uAuauy did the second,
and 80 on. This did not pafz,tw.u,&mf.y bother or c_ouﬁuAe .the 4mdam

 CLASSROOM HETHODS:

I had 'been exposed to quite a few techiniques in the Methods course
oéﬂefr.ed at the School for Intunaix.onaﬂ Training, bwt 1 had never observed
Zhen uéed con&nou&ﬂy and efgectively in a neal oﬁaAbJ‘LOOM situation, 1

- was able £o observe a numbex 0f excellent teachers grom whom 1 Learned
~ the creative use of visual aids, and . the potential of the audio-Lingual

-appkoach

My maAt@;r. Leachen had Learned French by the audiolingual method

' -and felt very .5.z°fwng£y that memorizing dx.aﬂoguu was essential to
| mnguage Eecvnmng, particularly as an introductony ac;twuty and as a

pnonunumon excercise, In the Lado book, the d&w&ogue«& introduced the

. neading selections and illustrated the grammar in the chapters.

I,mgself, had never Learned a Language thuough the audiolingual

: approach-and was not convinced of the validity of memornization; there-

50!&', when T was given a class of my own Zo teach a few weeks into the

cowus e., 1 almost completely omz,tted any form oﬁ memordlzation. che

- T was .teach,c.ng both cta.éau me&tane.ouuy, 1 was able to observe the
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| mbgne.M o4 each, I observed that in general,the pnanuMon 04 the

| ./tea‘m taught class,where memornization and dnills were used, had sLightly
betten monunMon than the other {same Level, same counse) . Also, 4in
.thu;)r. final evaluation of the course several students mentioned that
'-..r‘r'ny come had been wéafz in pronunciation, These observations. and
_ commem f.ed me %o analyze the ude of aud,w-!,mguai techniques and 1 can

now necogmze the value 05 :them. e

 There were a number oﬁ‘ classroom ag,téuu;éu in which team teaching
played a vital role, For éxampf.a, Ain each chapten of Lade 1V, after the
reading was an excercise called "Speak Topics". The students were
Ainstructed to give a one ox two minutes speech on a ;t_api.c nelated to on
inspired by the neading sefection, . We found the most productive way o4
- dealing with this was to have an active Leader and a passive Leader. The
active Leader directed the activity, Listened intently to what was being
said, Mkéd questions and moderated any discussion that arose. The
passive fLeader's job was to recond éach students mom, noting grammar,
pronunciation, and clarity of p&uénta,téon. In this way, the student . :
could feel he had the §ull attention of the teacher, and, on the other
) h.an'rg/J we could analyze the lpe/wona,?. difficulties of each student:without
 distracting them, | |
It immediately bec"ar'n‘e obvious that m_;{ master teacher and 1 tended
Lo be sensitive to ch.ﬁﬁe/cgnt things. . Therefone, ouwr discussions a.bawt
what had ac;tuauy happened in cla.a.s plwve.d to be very eya-apemng 60}:.
both aﬁ ud.
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We used the same active-passive Leader téahm’.que‘in discussions
because we found that it was confusing to have two people Leading the
class, 1t often occcured that two discussions would arnise. For example,
‘exaspenated by another classmate's Long-winded argument with Beverly (my
maslen teachenr), a student would tuwwn to me and thy Zo get his own point
ac)r.bu , Without waiting his Lurn. When wii.ng the active-passive technique,
he passive feaden would join the discussion,submitting her thoughts to
.the'modeﬂa/to{t, juAi as the students would.

Dialogues, quite obviously,lend themselves natunally to team
teaching., .In class, Beverly and 1 would go through the dialogues
" together several times, each taking a part, Then, one of us usuafly
dnilled the class, Occasionally, each of us would Lead a part of the
dMLE For example, B@Mﬁg'zs ha!iﬁ of the d.a;u wm,&d' ask: "Do you
‘faemembe)r.rman_'-s g8t Landing on the moon?" and 1 would Lead my‘hal’..ﬁ,
| "'pﬂdybag the ‘o-the)r. Andividual, and answer the question: "Ves 1 do, 1'48
never fornget it, 1t was one of the great moments in histony.”

| TMoughout the. course the students were asked to do a study of
| . Ame)u.can exmua.{ou. Each awent was responsible 5on one new exphresdion

 per week, We assigned the expressions and gave them a Ahée,t'to put the

exmuaioh, the meaning(s), a.nd a few gxmpﬂe.«s of usage, plus any comments
© - on usage (ex: fornmal, impolite etc,) The,bt'@ugnmen,t was o interview
an American and get a few sample sentences in-addition Zo the meMmg.
They so0on found out that they could not find "Are gyou pulling my Leg?" in
- the dictionany .a'nd that in onder to complete the assignment contact with .
an American was vital,’ Naturally, we neglected 1o tell them of ithe many
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AL, Two chairs were placed back to back, so0 that the faces of the speakens

were not visible. Example situation: You are watching the Late show with

~ dome 6&2@1@ and get hungry. Call and order the pizza of your choice, -

1o go'. Aftern neading his A‘Quaﬁon and thinking about it a bit, he
| Then proceeded to Look up some pizza }o!.ace.é in the yellow pages. When

‘he found one Located near his house, he then dialed the imaginany tele-
phone and 1 answered, "pizza Hut", The student had to place his onden
with the pé/r.bon correctly, 14 Lt was done incorrectly, the "Pizza Hut

lady" would give him a hcu‘ad .time. Beu%ﬂy and .1 tnied to be as realistic

as possible, which meant in some Au,ucu:wm being as rude as possible.

Undex the cM.cumA.tancu it moued Lo be hd_cvuouzs but the students got

the po»c.m’: - people are no/t patient, expem&?_y over the phone, 50 ...

they should always thy to prepare whai'zhey want fo Aay and how ahead of

| Lime,

Stage 111:  After everyone had done several role plays in class,
we éiuﬂted fo nole p£a.ymg on the telephone. We were unable to get tele-

| trainens 4rom Bell Telephone, s0 we used real phonu. In Stage. 1T it

was much moxre eﬁﬁmawt having fwo teachens because it enabﬂad each Mtudent

Lo role play twice as much as he would have been able to with one teacher,

In Stage 111, it was essential to have two teachers, one to g'wc',de the

- students making the calls and the othér fo neceive the calls and role play.

Again we used the active-passive technique - the nole playen was the
acitive Leader and the teacher giving the situations and Leading the class

- wq.s‘ the passive Leader who would Listen to the student's manner on the
_- .te,ce.phdne(and gmmm of cournse), The role ptay sdiuations wene the
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idiom and expression books on ithe mCUL!Z&t., because the point was o have
an exchange with an American, |

In addition to hunting down an American to interview, each student

was nuponaibiie fon ,te.ac_héng the assigned expression Lo the class. '

Co_méquan.tﬁy, the d_au Learned ten new .e.xpfae/saionb per week, -5fwm each

| ".oﬂzeﬂ. (e quizzed i:hem weekly on the exme&uom and tried Lo use ﬂlem
as natwally as poAMbEe in c!ia/sé.

: . .- Tekephone exceraise: | |
| |  The theme of one week of class was the use of the Lelephone,
‘which f.wma_d out fo ba umy success 5u£ and - af.ot. of fun. The point was
to ﬁmMza ﬂwé'tudenta with telephone etiquette an_d vocabulary.
';"[Ue. focused on’ this béc.aaé'e' we wene awmég&éhe. Amponddance of the ,téaephona
An Amerdican Liﬁé, and -we had nc;uced the neticence of many ﬁon.e,i,gn siudents
| Lo wtcuza it, due to nervousness of noi. unde)uétandmg on bung understood.,
| ‘-"we. divided the excercise into four stages: |
| Stage 1: a) Introduction of several dialogues using
| _.typx.caﬂ Ame}ucan telephone axpftezséwm. :
| b) Introduction of the. yellow pagezs &tudm& were

‘ a.éu.gned a gene}mﬂ topic and were asked to Look it up 4in ﬂw. yellow pages.

Fon: umnpf,e, Lf the student was assigned nutaumm, he was supposed Zo
.choabe a nestawrant, A wm,tten fneporvt was due the next day. o
Staga IT: Role Play - |

| The daéé was divided x.n,to o groups of five :;:

‘peopf_e.,'l took my grnoup into another room because the classroom was noi

big enough to allow two separate groups to function very well, Each

B
)
-
;

. student was given a different situation and was instructed to nole play
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bus compaﬁg, directony assdistance, a doctorn's office , the telephone co.,
 and a}cu;tawmwt, to name a few examples. The active Leader alse
' seconded impressions from each student. This proved o be an impontant
: _ 3 5ac,to)L since the quaLuty of voice and tone are extremely Ampontant ovenr
o T ..the. phone. Some Atudcna who 3poke quite correctly were maud&b:te athm
-Aounde,d n.ude and abrupt without meamng o, |
We. a&o mmr.ed wo friends to do this excercise wuth us and
divided into two ghoups agcun. In this situation, Beverly and T were
ﬁ both the paéaiué. Leadens and our friends were the active Leaders,
Stage 1V: The Atudeﬁu were given heal telephoning assign=
ments to do oue)i the weekend, 1In C.&Léé they had to wnite telephone

- dialogues of zhe,i}:. own. Some of the 5pm1§4.c vocabulary they Learned
was "to make an appamﬂnem:" "to mke a reservation”,"to give someone

.' - a ning", "to dial the whong numben”,"to hang u.p",: "to hang on" efe.

o n addition to teaming up on classhoom activities, we also held
Lndividual conferences a number of times. UWe foind that each of us
fze,Ea/tad diéée&éntﬂy to the $tudem. Beverly had more rappont with some
and 1 had more with othens. ALso, there were certain hinds of problLems

- that one of us was more ca;_oébﬂa of handling than the other, For example,
Beverly wa,a'm_me capable of reprimanding eﬁﬁéc&ve,ﬁy. On the other hand,

there were some students that Ahe /.sbnpﬂy could not relate to, that didn'z

.‘bo.thm me as much 40 that 1 was able to deal with them more objectively.
 Even a’:hough we qu,d Awo imhm jonr teu students, we felt that

an ummtemupted one to one session was necessarny. The student was able
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Lo é;_cmua himself freely and we were able to provide suggestions fonr
- Admprovement, based on the observations made the the passive Leaden in
a ucw,e,ty of excencises. |
In Zeam teaclung, a C.E/'UC&/UL kind of fLexibility is gained in
that .ﬁua_ teachers are able zto offer more variety of activities and
",m‘oae individual atfention. Flexibility is Lost however, in the dialy
_ nbwt&ae.‘ It was necessary for us to try to follow the established
- Lesdon plan much mone' closely than ondinanily, The teacher in a tradi-
B tional classhoom neonganized or omifs excercises on ﬂlw. spot, if necessanry.
R She can change the oi_de.n 04 activities with no effort on confusion
 because she is the onzg one who knows what is coming next. In tean
- teaching, your paﬂiﬁe}a must know exactly what is fo follow, therefore
B yod must follow some agreed upon order. This was difgicult for Beverly

- 1o get used to and for me too. Occasionally she would decide to change

| things around and take me fotally off guard. This was not a senious
 problem during the shont period of time in which we won.!ze.d togethen, but
could bé the source of problems on a Long Lerm basis. However, Lt would
probably be Less problematic in a hieranchical team than a non-hierarchical
| one, due to /the degined £eade)wlup. | | .

| The aduan,tage,b of the MWcMcat team wene in some ways different
than the advantages of the non-hierarchical team. For example, 1 was

able to become intimately aware of an experienced teacher's techniques,
4n planning and in teaching meihodé |

" The mcumeft Ain which this particular teachen ongamzed and carried

out hejz p!;am was e.xcapuonau.y precise and compzbte, s0 Lt was verny easy
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to keep comumcmon open and accurate since everything was auwned on

paper, The Lesson pzan 5onma..t was as follows:

Monday, Sept 21, 1973

ISIm«Cn'. (Bev. } o Grammar~ indirect speech
| 10 min,  (Both) . Review diafogue
15 min,  {Gind) Note taking shills
10min, (Bev.)  Dictation

Second houn |

20 pu'.h. (Gini) . Lead discussion on !Leath'_nQ selection
15 min,  (Both) SRA nate buildens
15 min. {Bev.) - Composition errons {with overhead projecton)

.' M.A.égmnenﬂ Go to Lab, Listen to article in Lesson 3 of Lado IV, take
| " notes and wnite a summary. -
- Materdials: Xerox note taking skill sheet
| Get SRA £ab |

Overhead pro jacxdfc
—“-----E—B;;L;;;;&-;:;;;;},;nﬁ;;r; Beverly's diseipline and o&gamzaﬂwn.
1 Learned how fo tubon plan e{ﬁec,aue,ﬂy and 1 also became aware of ihe
need Lo be as Apeuﬁu: a.nd clear as possible., 14 the teacher 4.6 noit
cﬂm on what she is going to teach the é.tu.dem most Likely won'z

‘ undemstand it clearnty.
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CONCLUSTON :

From these experiences and my numch, T have discovered what

T consdden to be a number of distinet advantages to team teaching. For

the student teacher, it provides. a superion vehicle fon training, due o
the conéiamt observation and communication with anothern teacher. The
guidance in Lesson pﬂanm'.ng., classroom methods, techniques, and manage-
ment of difficubties|discipline) are extremely helpful for the novice.

For the veteran teacher it can be a source 04 inspination, and

a pe,ft:éod 0f self-evaluation and renovation. Due to these factons it
has the potential of producing better qualified tedchens, Each teacher

neceives feedback from hen pantnen(s), This geedback allous for a monre

- nealistic and accurate evabuation of each individuals strengths and

" weakneases.

The advantages for Zhe students are that they receive more
obfective evaluation of thein abilities, so0 that grading becomes fLess

A'.rnpafr,tant,_ Because there 48 more than one teacher in the classroom,

: Ih_@‘te'& gheater potential for positive nelationships with a teacher.
. Since a student's internest in a subfect many times depends on his .
nekationship with the teacher, this is an important facton.

Ancther educational advantage is the experience 66 having two
people Zeach nelated material, No two paopﬁe have the same apmoégcfi on

cattitude, This type o4 exposure encourages children to Learn how to
distinguish opinion from fact, In the foreign Language classnoom, it
.-p)'r,oru.éde.a two accents, on ways oﬁ expredsion, offers more podsibility -oﬁ

conumazf.an, and enables the student o get to know the culture o4 the




"w:?. packed the two ho@u_ as Lghtly as we could, and euéﬂy minute
. m_accquwted for. At finst it seemed to me that we were moving 0o
fast, but in fact, we were jmt.!aeé;o«éng a step ahead of the students, 40
that ﬂtey wowldn't get boned or distracted.
| - Beverly beneﬁuced ﬁlwm owr planning sessions also. She felt that
Imuw.g o comtani;ﬂg expfla,m hu ideas %o someone else nequired a great |
dea,f, 0f thought on hexr part and helped her analyze and evaluate the
activities she had done and was considering doding,

One serious waduan,tage of oun AMun was the size of the
classnoom, The 'paMLué Leader' could not fade into the background
Ibacaux_se there was no noom, (When one of us was Leading as activity, the
only way 6&& the othen to g,@t out of the way was to 84t down in an emply
~ Seat amongst the /.studen»t;s.' Many ,tc‘mu,ﬁ if a student didn'it quite unden-
stand what was being explained, he would Zurn to the passive teacher
for an additional explanation. The result was that Ln_éud1 a small noom
LtWM damotf.ng to all of ﬂw. students and o the othern feacher., Ue
ha.d Lo make them )Leauze thrut questions were fo be dinected at all iLimes
to the teacher in front of the classroom.
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Language they are Learning. In addition, the interaction between iwo
Zeachens 'e.nabf_'.e;b the students to obaeju}e the use of the fanguage beftween
two people who speak it fluently, and helps them distinguish personal
charactenistics &wni cultural chmdmuu. This may prove o be
mpouanx since people fend to generalize about a culture o a country
5fwm the acquaintance of one md,wx.duaii

With two people in cha}cg_e, classroom equipment can be sel up
and operated without Losing valuable class. time. Also, the instructing

| teacher, does not have to be precccupied with nunning the projectorn on

- Zape neconder, ete.

-L_‘_A__;‘

—

-

| There are a numben of Limitations to team teaching also. They
| Me‘ 5&0 but vital. The g{Lea,teA,t Limitation 48 time. 14 44 a miscon-
ception fo assume that a team approach actuaﬂig provides more free time
forn the Zeachers, 1In fact, numerous planning sessions, in addition to
- dndividual work dnd secretanial duties, create a barrier for mosi teachens,
The network o{ commur;éca,ﬁon has to be hept wide dpen at all iimes, and
. wuth a team 0§ just fwo members the fémtvg.dc,té_on Looks something Like
| | Teact STegehern

St _ dent
Also, all people do not work well fogether.. 1 happened to be

ue)cy £wcky, but in a team, members must be picked very carefully if

suceess 4is dumu{. Pe,tty uwwuu, unww&mgne,éé Lo compromise cmd
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: beﬁﬁuhnua are some 0f the causes of failure.

- Adequate space ib a problem that team teachens need to dea!.

-wixh We had very &mx,te.d space in both of my feam feaching sitfuations,

bu,t even in public schools, according to the books 1 read, this continues

to be a problem.

- Team teaching has changed over the yeans and it is even given

- other names. The basic concept.of cooperative planning,-communicating and
shaning 1,is hopedully here to stay. As a student T nemember being |
| distressed over the Lack of rnelationship between the subjfects 1 was
. dtudying. Nowadays, in pubfic .mhoo'a, many Histony, English, and

Soéenée’teachm coordinate thein Au.bjec,t matien, This b)wadem the
4capa 50!:. boa:h teacherns and students, and makes them feel more L«.he
they .ane pinticipating in the whote tea)r.mng process,

| ALso, the spinit of cooperation counteracts the spinit of

' competition which runs a0 nampant in many schoos. 1 do not consider

competition among teachers to be a "healthy" attitude. Cooperation

“and integration are much more positive modes of achievement. Especially
in teaching a fanguage, it is vital to commect it with culture, histond,and

Literatune in onden to give it meaning, and in onder to motivate the

. mm But beyond all culture, history and Literatuwre, Language i
" fon communication and the mom possLbility 50):. communication and conver-

| émon,zhe mone acaue will the &mte)nut and moauaaon of the Leannens ba.

I considen oun students Lucky to haue/]’%!’b teachens to communicate W-{J('h

‘ ,' and neally wish it wene possible for every Language classnoom,

repe
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