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ABSTRACT

The purpose of this nroject is to present
some lesson plans for teachers of FEnglish

as a recond language (ESL): to children

in the first vears of school to show the
potential of numerical concepts to teach
ESL. Hopefully reading or looking at the
samples in creating units in ESL with
‘nmumbers as a content matter can give fteachers
ideas about how to create their own lesson
plans using this or a different content mat-
ter. The project includes 2 study of the
Instructional and Performance Objectives,
Teaching Technigues, Visual Aids, as well

as Number and Language Games, among other
topics.
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Instructional Objentives

The objectives of these lesson nlans are presented
in two cecticong, Nomeriral Obinctivee ornd Tdingnieti~ Ob-
Jertivoe.  Toch leccon plar nreasnte in dotail the par-
tirular onal to he achieved in hoth cections. Most of
the objectives are intended to deﬁelop.rhe students' skills
in recognizing, discovering, solving and expressing basic a
mwnerical concepte and operations in Engligh.

The lesson plans introduce a pumerical concept
presented in a practical fashion. By actually dialing the %
numbers in a telephone number, or measuring quantities of
a cooking recipe, the students can clarify their thoughts
and form new concents in an easy and effiripnt wav.

Tn addition to a child's naturel aptitude for game-
playing, numbers can be used to a nedagogical advantage,
and the learning process will be enhanced if a child's
curiocity in numbers and numerical r91stionships is ex-
nlored.

When gresented with a game or 2n operation, makiﬂg
brownies, ?or‘iﬁstanée, the children will ~uickly learn as
much languece as needed to play the game or to take part

in the actual cooking. This is a learning strategy cur-

rently being used with children.




As well as having favorite numbers, children often
are curious about other numerical concepts such as a
grown-upk age. And, indeed; an age of 40 vears is an awe-

snrme number when compared to a child's age of seven.

Numerica{ Objartives

The nﬁmeriﬁnl concents dintroduced in the lescor
plane are gsometimes new for the studente, whereas ~there
are fomiliar ideacs rhat just need to he reinforced and
practiced. The nmumerical objective of each lesson plan
provides the concentual framewofk of the lesgson. The chniece
nf ﬁumeriC?T roncepts has bheen determined by the degree of

Aifficulty that children at this age, about seven vears nid,

D

can handle. Once the numerical points were selected, the

stad in thinking of specific activities that

N
e

next task ron

]

might aid in precerting the concept to children., The acti-
vities selected should he adequate ones tn get the children
interested enough in the numerical concent. At the same
time the =rtivitiee ghould be fun for children, as well as
Be simplified nv reduced to their.esqentials, when neces-
sary. The directions for the activity shonld be clegr and
gimple, so the children can understand them. The lesson
plans present the pimericel concept, making use of precent

and perceivabhle obiects in the heginning. If the child ig




only sbhle to perform a number operation (for example ad-

dition™), when the objecte are in front of him, 2n inter-

mediarvy sten should be tried as suggested by Carl Bereiter.

The idea coneiete of having the objects actually present,

bt covergd en that thev cannot be seen. _The child then

rarries out the addirion, knowing that the ohiecte are

1

rpgl]y there .

Two of the learning abilities most consistently
develnrned in *he 1agann plane are thnge related f£o the
follrwing ardas: visual pereeptione disarimination,
idertifiration of Fnrm,.shPPpagﬁé@, and calor— and

"ahet=ant thinking''. The term 'ahatract thinkins" en-

COMPACCAR T

raprecentation  and the ise of language ro describe
and deal with the objentive wnrld.... Representatior
is dnvolved when one "thinke! shout things that are
not immediately present. In cother worde, reprecan-
tation invaives the ways in whieh the child "re-preo-
sent g’ svente =— past, future, or imaginarwy  Repre-
gentatinm ia alen invnlved in dealing with abstract
amalities nf nbiscte, even if impedistely present
(o.g., "Which is heavier?'"). Finally, representation
ie invnlved in the use of pictures, langnage and
evmhnle to store, manirmilate, and communicate
informatinn ahont the nast, present and fiurure

*
~i111

tn
-+

(=N
b

Tin Nhiecrives

As fag ac the lipguistic objective is concerned,

each artivitry ran geommndatre A variaty nf lingnietie

O T




structures, but venallyv thers will be twn or three, in each :
lesson. Tt may be easier for the beginning students, to :
get into the activity if the wvocabulary teo be used in  the é

i-l-

situation is limited according to their abilitieax.
In the langnage obisctives there are a number of

basic structures and tenses — commande, auestiong, short

affirmative and negative apswers, present nrosressive,

nast, fatnre — that are usad in differant lesson nlans in

order to express the numerical concept in the Jegson, ac

f

well as reinforce and improve the students' listening and

speaking abilities. This reinforcement is necessary

' the basiec and characterictie

because by "overlearning'
sentence patterns of the language, the proncess of second
language learning is facilitated.

An oral approach tn Tanguage learning is used in
the lesson plans. Altheough it is necessary for the children
to be femiliar with reading and writing ar2bie mimarals no

graphemic knowledge of any other writineg is needed.

Pronunciation should be given adeanate attention

from the beeinning. Tf the teacher really listens and pavs
attention fo whot the students say, (s)he can get a clue
to how children think and be able to communicate with a

child at his or her own level. Children's misconceptions

often give insight into the way they see things.



Children chould listen fo trhe teachkar, as well as
one another. The children onght to speak with accurate
pronunciation, includine sounds, intonation, rhyvthm
stress, and imncture. By using numbers as the foeus of
the Tecgon plans, the teacher can work on pronunciation and co-
ver many of the major sounds and séme nf the most difficult
clusters of Fnglish. As you will note from the table on the
following page a teacher will be nsing these sovnde, when
talking about numbers. The teacher does not have tn eive
too much time or insist on absolute acciurancy for the clqu
ters, bécause they offer difficulty even for children whose

firet Tanouase is English.

.-

[
&




Number

Zero
one

two

three

four

Tive

six

seven
eight

nine

ten

eleven
twelve
thirteen
fourteen
fifteen
twenty-~one
twenty-two
twenty-~three
twenty-~four
fourth
fifth
sixth
eighth
ninth
tenth
eleventh
twalfth
Tourths
fifths
eighths
ninths
hundredths
thousandths
half

Sound

/zirow/

/wen/

/tuw/

/8rty/

/fowr/

/TEyv/

/siks/
/sevin/

/eyt/

/nayn/

/ten/
/tlevin/
/twelv/
/Bertiyn/
/fowrtzyn/
/fiftiyn/
/twentiy-~wen/
/twentiy-tuw/
/twentiy-6riy/
/twentiy-fowr/
/Towrs/
/fife/
/siksB/
/eyte/
/nayne/
/tentg/
/+levinG/
/twelfe/
/fowrbs/
/Tif0s/

/ey@s/

/nmaynBs/
/hendr+dbs/
/BawzindBs/
/hee £/




Situvational Teaching

All numerical and logistic crnererts are nrecorted in
A reel eituntiar. Thue, cn ome hand the atadentg are given
immediate practice in listerning and speaking skills, and on
the other, situational reinforcement of the learning process
is enhanced. Since the objectiveszare attained through the
sctual orocess of doing something, the learning proress he-
comeg eaglier and legs nainful.

The lesson plans look for 2 complete involvement of

the children. It is intended to develop their ability to

follow instructions, give commands, and especially gain the

,.lo

ckill of verbel ingquiry, because of the imnorfonce of guestion
asking in the communication process. Effective communication

from the beginning is the goal of 'Situational Reinforcement

technioy

nes''.  These goals are accomplished when the children

W+

are involved in an actual‘situation.3

Perfarmance Objectives

The Performance Objecrives defins conrisely the be-

havior change that may be expected efter the lesson is complot-
ed., This section is a combinaticn and summary of tha numerical

and the linguistic objectives. - The numerical and linguistic

sections are expressed using terms that correspond to the



cognitive domain, while the peorformance obiective section in
cach lesson plan descrihes learning in terms of the children's
nsychomotor skills, — they have to engage in behavior which
reguives physical Pctivity.4

Perhaps one performance chjetive activity could be to
ask one or more of the students to describe or explain bow to
do a certain activity to someone.

From 211 the performance obiectives listed in the les-

scn plans, 80 per cent of the answers should be correct bhefore

children progress to another activity.

The Students

These lesson plans are intended for teachers of ESL
for children in their first vears of school. The childrern
should be ready for these particular rumerical concepts.
Stanlev Sapon defines this state of reeaineqs first as ''the
nossession of reauisite skills for making the required re-

ponses'') and secondly as 'being prepared to profit from the

in
N

nstruetion".® The lesson plans reguire the children to have

e

the numerical readiness to be able to apply the principles
of classification, seriation and ccnservation of numbers. The

following quotations give furtbher insfight to these principles:
Children can be taught to count, but an understanding of
number is something they must develop for themselves out
of their experiences. Number is a logical concept bhuilt




un from the fusion of two prenumber ideas —— classifi-
cation and seriation (arranging in ovrder). A true
understanding of number depends first of all on the
development. of these two Jlogical operations, which under-
lie all types of analytical thinking.

Classification reguires the ability to recognize likeness
and differences between objects and to group them aceord-
inoly 7

Seriation calls for erranging objects in a series accord-
ine to some specified order. Becsanuse this concept is
based on comparison, it is harder for children than clas-
eification, where thev hawve only tn decide whether or

nnt 2n ohiact pnssesses the required characrerictic —
for inatance, "Ts it red?."8

A rchild is sure that the twn rows contsin the game number
of objects as long as they are lined up ore to one, but
that conviction leaves him when vou snread the obiects

in vour row farther apart or put them cloger together. He
can make thes one-to-one correspondence snoney than he can
comserve it in the face of changing appearances. Not
until he bhecomes a conserver of mumber, which Piaget plac-
ed at about gix and a half te gavan, does he grasp the
ragential idea of number -— that is, that the numher of
objects in a group remainse the same no matter how theyv
are shuffled around.?

Althouch the English language léarnnrs may he begin-
ners, but it would be preferahle that they hsve at Jeast
informal evposure tno the English lanouage.

There are different points of view 2bout the igsue of
grouping children for dnstruction. T think it wovld be easier

o carry out thege lesson plans 1f the groupirg is made in

T

terms of a readiness level to deal with concepts of 2 numer=-

i{cal kind similar in difficulty as thst of the numerircal

2

biectives in these lessons.

AL AE RS T S

X
5
-
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Teaching ESL throush Content Matter

Teaching ESL through content matter, rumerical
concepts in these lesgon plans, may help to present the Jan-
guage as a tool the students have to manipulate in nrder to
get into the elass projects. Another reason to tench ESL.
throuch this particular subjiect matter, is thar numbers are i

one nf the first basic concents children are introduced to

in the firet vears of grhooling. Numerical and linouistic
sequenacing can b~ worked nut concurrently. &
On the other hand, numbers posce other pedagogical

advantages, for example their visnal applicatinn can make

the econcepts ceme alive for the students.

Considerations on Teaching Young Children

It is importent for teachers of voung children to
know that children learn from one another, throueh comver-
satrion and observation. Thug it may hopnen that 2 child
whn does not grasp a point or concept made by the feacher,
will understand‘it, when remade by one of hie peers. Because

of these reasons and many others the teacher should nlan

for interaction and cooperation of the children in activities.
When a group feeling develops it ~ is  easier . to
diminish the children's dependence on the teacher.

The teacher of voung children has to both promote

their work jn groups and foster their ability to work
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indanendentiv; wirth individnalized attention civen to thosge
whn need it, during independent stwdy. The teachers also
need to know that not all children will respond immediately.
Some children need to ba allowed extra time, becanse of
tnigue ind{yidunl abilities. Thue the ecame rate of progress
chould not be expected and not all children wi}l nrofit
pouallv from oarh 1eﬂsdﬂ.

Tt ie oenerally acranted thot children dn rot on
throuoh the frustation and anxieties of grown-ups when learn-
ing a second language, but,.neverth97eﬂs, new vocabulary and
struorﬁres should be built into adegquate steps, wifh sentence
reinforremant af a enitesble parce.

Tn ronelusion T wourld 1ilke tn noint out that before

teechers cap arrive at solutiong for helning children learn,

s

nitially <ome bagic nroblems must be underetoond. Why
children fail 4in 1@nrning} ran he exnressed nn hearter than
Holt Aoee ip the following anotation:

They fail hecanee they are ~2fraid, hared and confrgad
Thev ~ro afreaid »sbove 211 elge, of failino of diecap-
nointine or dignleacing the many anxinne aduvlte araund
them whnes Timitlass hopes and evpeerrations for rhem
hang over rheir heads like a cloud.

They are hoared because the thinge thev are given gnd
told o do in =srhool are so ftrivial, eo dnll) and mak-
such 1imited ard narrow demands orn the wide spectruom

nf their intelligence, capabilities ard talents.

They are confused beczause most of the torrent of words
that pours over them in school makes little or no sense.
It often flatly contradicts other things they have been
told, sond hardly ever has any relation to what thev real-
tv knowr — £2 the rough mndel of reality that they carry



sround in theiy minde. 0

Vigual Aids

17.

Viaual aide areo healnfirl 4n corrvine mutr +heoea Taggon
1 T ATryIng out z X ,

nlens in 2 numbsr of ways, T.e., to bring varierv and re-
~ L -
fregh intereet in the lesson, t» ctirmlatae rhildren +p anask
Frielich., +n nracant +Fhe informarion in a maeninafnl wav
— A - " B - g T -

"nd o oget un adeguate activity in nregentine the nimerical

concept. By nsing visual aids, the length of the teacher's

IS

axnlanatione ie out aongiderabhly. A rommon Factie Af intareet
in provided te ottract and keep the children's attention on ;
the czame enot for a short time, while the nee of tranglatinn 3

and miving tn langnaces together is ~wvnidad,

+

By uging theee kinds of aids to arranece situations.
- (W) [ »

the teacher sfficiently farilitotec tha nrocace AF JTaarnine
- * e

rhe nimoaricnl fronecante ne wenll se heinaimne ~1e +he ctnrAontal
: N LI o - . £ ARS L

crnanlrive AT T3+
L L) = N - »

Ar the come time moet Tanotnos tacshare weneld apmna
5 alahA b . 7 : Aalats

that more effortive Tearnine takec P]ﬂqp rabhen 2 yvigiaial
A 3 2 Q1A }

presentation de used to get the children'e »eeprncae, hecavse

in thic way the inforaction boween childrsn and material

3 13 :
Tacreasced. ” , .

Fine1lv, arranging effeetiva

ences and sitnations may be the only

{-J .

s

contingencies, experi-

nracedures for teachersg
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to offectively enhance chiidren's learning nracese, beratige

o~
-+

ie genarally helieved that children cannot he tavght how

o legrn.  Tr ia inhorr.
Replia- Equipm@nt and Material

The classroom shoild provide an exciting and inter-
eqting envirmmmont | nffering the children means of.making
their own diccoveries about pumhers and the Fnglish Tangrage.

Here are some suggestions for materials to use in

thie kind nf ®SL class:

Tape recorder to record the lesson and follow-up review, to
work on nronuneiation and 1ictenine comprohenceion; <lide

nraiartor ond avrervhaasd Franenasrencyv mvaieectar 0 bann a

-

singla forus nf attention during part of n lesson; hand

(24
T
ninnata for feacher £o begin a dialooue nr nresent commands
R -

as a real convereation exchange.

Eandomaont narpegarv tn dovelon vonvacentation alillg: the

)

hlarkhnard, «all rharts, numbeyr chortrae nrica chovrre nack
- - i

of flocheavde of mimbere, additionesl flachrardas ralendars,

srencils of pimbers and geometrical drawinea.

Ohicmta for ﬂTaqgﬁFvinQ} mqtphiqg in mrne-~fo-nneo covrrponnn-

dence, and econmtine: dolle, hottlee, iars, ecode-straws,

H

pipe cleaners, in different chapes and sizes. Beads,

burtona, marhles, onlored nebbles, ghells, stirks Onigenaire
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rode, hrirks, loge differently chaped hard-wond hinclkg,
three dimensional numbers, cardboard boxes <cets of in-
terlocking segments that can be put rtogether to form
numhera .

Equipment necnegarv for nartienlar logson nlans: meas-

-

g atds: rulers, tape measures, vardsticks, strinn

wl
balancers, scales; real and play momey; stamns sets; cook=

ing vrensgila; nlay clock with movable hands, and real eclock,

and objiects nf daily living.
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Tepeann Plane

Tt is Teft to the teacher's discretion how to use
the lecsop nlane. One lesson plan chould nor bhe the amount
of inFnrmar{nn_thaf ran be presented at one time or that
chould be cnvered in one class perind, especially <ince
the rhild'e attention span usually cannot be engaged for
longer rFhan twenty minutes. These lecsons are nlanned with
the idea that instruction should be one or twn periods 2 day,
Five days a week. One characteristic of children’s activi-
ties is the tireless way in which they do the same thing over

and over again. The teacher chould take fnll advantage of this

e

chararteristic and repeat those acéivities that become favorites .
to reinforce the came ﬁr different concepts.

Thellessnn plans are not daily sequenced. The arrange-
meot of the lesson plans is sequenced according to rhe diffi-
culry of the numarical objectives. The numerical sequenne
is ap idealized intellectual develnpment in the childran.
However, the lesson plans are not meant tn he a kind of math
method . - . .

Finally, one other purpose of the Jesson nlans is

to ‘show the potential of numerical concepts in teaching ESL.




Vs _ lLeason Plan ]

Realia: Stencil with students' and teacher's

nhone mimhers .

Numerical Objecrive: Reinforcement in listenine comnre-

hension and produecrion of numbers

from 1 to 100.

Tinguietic Ohientive: Reinforcement of the pnssessive

adiective forms, the possessive case,

and sentence pattern Whose number

ig....?

Reinforcement of the interrocative

sentence nattern nmsine What.

Performance Objective: Students can ack and answer the
anestion What!s venr nhone number?
They will be 2hle tn answer the
auestion Ts X's phone number., . . ?

looking at the nimbers in the

dittos.
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Teacher writes the phone numhers on the hlackhopsrd, each name
with its phone mamber, or hands the infarmatrion in a dittn.

T.: MY PHONE NUMBER TS 254-6411
WHAT'S YOUR PHONF NUMBER, MARTA?
M.: MY PHONE NUMBFR IS 256-1219
T.:  MARTA'S PHONF NIIMBFR IS 256-1219
JUAN, ASK PEDRO WHAT HIS PHONE NUMBFR IS
J.: PEDRO, WHAT'S YOUR PHONE NUMBER?
P.: MY PHONFE NUMBER TS 254-4536
T.: JOSE, WHAT'S PEDRO'S PHONE NUMBER?
J.:  PEDRO'S PHONE NUMBER IS 254-4536

Then, with hand and eye signals the teacher conveys the idea

that (s=)he wants the students to ask and answer this question.

T. : TS THAT MARIA'S PHONE NUMBER? (gesture)
S.:  YES/NO
T.: YRS, IT IS/NO, IT ISN'T

JUAN, ASK PEDRO IF THAT'S HIS PHONRE NUMBER
J.:  PEDRO, TS THAT VOUR PHONE NUMBER?
P.:  YES, IT Té.
T.:  WHOSE NUMBFR TS 754-41197

Other structures that can be presented while ralking on phone
numbers gre: = 7 ‘

My phane nnmber is in the phone book (your, his, her, nur,
vour, their).

Mine is in the nhone book.
Is yours in the phone book? (bers,his, ours, theirs vours)

EAXE R L4N
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Jeagrmn  Plan ?

Realia:

Numerical Obiectives:

Linguistic Objective:

Performance Objective:

Number charts (1-100), (1-500),

(1-1000).

Reinforcement in cannting by 1'g, 2's,

3's, 10's, 20's, 30's, from 1 to 100.

H

by 50's from 1 to 500.

by 100's from 1 to 1000.

Reinforcement in listening compre-
hension and production of the af-
firmative command form with the verb
o count .

Learning and nracticing in listening
comprenhesion of the form by 1's and

the word backwards.

Students when rearested to do =0, can
count hy 1'<, 2's, 's, 10's, 20'q
30's from 1 ro 100.

by 50's from 1 'te 500.°

bv 100's from 1 tn 1000,
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A chart with numbers should be handyv.
T.: COUNT FROM 1 TO 100 (gesture). The students are able to
do this.
NOW, COUNT BACKWARNDS (FROM 1 TO 100).
100, 99,98, 67... (s)he lets children continue.
COUNT BY ONES FROM ONF TO TEN
NOW, COUNT BY TWOS FROM 2 TO 100.
NOW, COUNT BY THREES FROM 3 TO 100.

The teacher can make use of this procedure ro present the
sentences:!

T.: COUNT BY TENS FROM 10 TO 100.

COUNT BY TWENTTIES FROM 20 TO 100.

COQUNT BY THIRTIES FROM 30 TO 90.

CONT BY FTIFTIES FROM 50 TO 500.

COUNT BY HIINDREDS FROM 1 TO 1.000.
The teacher reqvests the students to ask one another to count
using the sentences above. They mav count by fours. fives, sives,

sevens, eighte, nineg, fourties if the students zr~ able to
handle practice with these numbere.
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Note: Bafore the nevt logegon plan it mav he neesful tn
practice the sentence pattern (how many ducks or rabbits
are thers) with the fnllowing ditto.

The tearher mav alten talk about the numbher of lees, feet and

aars nf the animala
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Tecgenn Plan 3

Realia: Four or more different pairs of
- socks and gloves, mittens.
sneaskers, stencils with drawings

of different pairs of items.

Numerical Objective: Reinforcement in the use nf numbers
from 1 tn 24.
Learning and practine the concent

of one or more pairs.

Linenistic Obiective: Reinforcement of listening compren-

hencinn and production of auestions

with how manwv.

Reinforcemont of ?ivfnning ~omnrena

hmhfsion A nyada stk i an AF Fhe o ad o
d . oo 1 " PR

Fivmative noeativs and Intprrgestive
. ooftIven oon PYrooative

forms with rhere ic and thave ars.

laty

“Learning listening comprenhaension and

. production of vocabnlary itemg such

as: socks, gloves, mitrens, snesakers.

Performance Obiective: The students will be able to answer
the questior how many pairs of...
are there? Always with vocabulary

Familiar to the etvdents.



THERE ARE TWQ GLOVES

THERE IS ONE PAIR OF GLOVES

THERE AREN'T TWO PATRS OF GLOVFS

ARE THERE THRFE PATRS OF GLOVES?

THERE ARF FOUR SOCKS
THERE ARF TWO PAIRS OF

MARTA, ASK JOSE IF THFRE ARF TWO PATRS OF SOCKS
JOSE, ARE THERE TWO PATRS OF SOCKS?

YES, THERF ARF

ARE THERE THREE PAIRS OF GLOVES, MARJA?

NO, THERE AREN'T

Teacher introduces other items: mittensg, chnes, sneakers.
Then, wirth hand and eve siegnale the teacher comvevs the idea
that (e)hbe wants students £o ask zpnd snswer one snother
these ¢uestions, using this sentence pattern.

T.:

TWO fWOS ARE FOUR

THREE TWOS ARE.

FOTTR TWOS ARE. ..

FTVE TWOS AR®. ..

SIX TWOS ARE...

HOW MANY 'SOCKS ARE THFERE? (gesrure)
THERE ARFE ETCGHT S0CKS

HOW MANY PAIRS OF SOCKS ARE THERR?
THERE ARE FOUR PAIRS OF SOCKS.

MARTA, ASK PEDRO HOW MANY PAIRS OF GI.OVES THFRE ARFE.
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M.: HOW MANY PATRS OF GLOVES ARE THERF, PFNDRO?

P.: THERE ARE SIX PAIRS OF GLOVES

Ther, with hand and eve signals convey the idea thar vou want
students to ask mme ancther this questione ucing the dif-
ferent vocabulary iteme that they know with the idea of one
nr more pairs.

Teacher hands out dittos with drawings of people.

T.: HOW MANY LEGS ARF THERE?
HOW MANY PATRS OF LFGS ARE THERE?
HOW MANY PEOQOPLE ARF THERFE?

Other structures that can be taught in this lesson plan
are:

How many pairs of legs do vou sgee?
How many people do vou see?

How many naire nf socks can vou count?
How many paire of socks do von wear?
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Tocenn Plan &

Realia:

Numeprical Ohjective:

Tinenistic Obliectives:

Performance Objective:

Ruler, tape measure, table, desks,

amall wall chart.

Practice with the units of measure-
ment for people's height and the

dimensions ~f obhjects.

- Tearning listening comprenhension

and production of rthe sentence pat-
terns X's height is 4'2", I'm...
tall, he's... tall, how tall ig he?

How tall are yom?

Students are able fo answer and ask
the question how tall are you?,

appropriateliy.




T.: 1'™ GOING TO MFASURE .TOSE'S HETGHT (onsture)
JOSE IS &4'2" TALt.
HOW TALL TS JOSE?

S.: JOSE TS 4'2' TAYX..

T.: MARTA, MRAQURE PEDRO'S HFRIGHT, PLKEASE
JOSE, ASK MARTIA HOW TATI, PEDRO IS

J.: HOW TATT TS PEDRO, MARIA?

M.: PEDRO TS 4'3'" TALT,.

T.: BOW TALT. ARE YOU, PENRN?

P.: T'™M 4"1" TALL

"~
o

Then, with hand and eye sigrals the teacher convevs the idea
that (e)he wants rhe students tn measure earh arher'es heights

nmo at a time,

Other Structures:

very tall, isn't he?
sn't very short

Meacure the clagsroom, table, desk, ueing a ruler,

Measitre.

The table ic ._.1mng
The tabhle je¢. .. wide

The deck fen't big, ic it? :
The deck ic Tewr, fen't it?

The Aeck i wide, jen't 1t?

nr tgpe
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Toceon  Plan §

Numerical Ohjective:

Tinguaistic Objective:

Porformance Ohiective:

Marbles »r any nf rho ohiscts
mentinned for conting.  Sreoncilsg

with additions.

Reinforcement of countine and ad-
ding up to 20.

Learning that wher a znrc ie added
o a mumber, it dece not chance.
Reinforeing that evchangine the
order of the numbers in an addition

doege not crhanes +he roir ]t

Review of the mmhere from 1 to 20.
Reinforcement of the ctructrnure ...

and. .. are... in atarement g,

2
questions, chort affirmative and
negative sncwar frrma,

g ‘

Reinforremant 0f rhe ganten~n naFEarn
L

It ie the same ns  n the affirmotive,

necetive and dinterrcostive forms.

rhat they mdesteand q”@%tiﬁns arirh
Ast Is 2+4 the <ame as 4427 and ¢

4+0 the same as D44 hy giving the
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Porfovmaneca Obhicctive: corrert oval answev or by writine

-

the sanpropiate arabic numeral.




T.: THREE MARRBRLES ANT) STX MARRIES ARF NINF MARRLFS
STX MARBLES AND THRFE MARBLES ARE NTNF MARBLES

ARE THREE MARBLES AND STX MARBLES NTNF MARBLES?

o

>
%

ke

$
5
E}‘
o
g
i

: YES

N

, THFY ARE
T.: TWO MARBTLES AND EIGHT MARBLES ARE. ..
S.: FIGHT MARBLES AND TWO MARBIES ARF TEN MARBLES

T.:1 ZERO MARRLES AND FOUR MARRBLES ARF FOIR MARRI.ES

Tearker hande out dittng and (s)hs resde Firet.

T.: THREE AND SIX IS THE SAME AS SIX AND THREE

AND T
M. TS TWO AND FIGHT THE SAME AS ETGHT AND TWO?

P.: YES, IT TS.

»

Th@n) with hand gnd eve eiongle the tosrhor rAntrave tha 1dan
- e T
thar (eYha wente otndante ta ack amAd anagnr oneh Athawlg

~mactinme negine thie genfonece nattorn.
I ] ‘ s - < - e Lt

P+ 5=849 1+R=R+1

- . 6+2=7+6 h+T=T7+4

74+3=3+7 6+3=3+6
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T.eagson  Plan 6

RO?1'§‘1‘ A'ﬂ'tl'r ~AF e -H‘p:‘;:f T“"«"‘['—.—. A A Erge

canntine. Q?'f“'\f“;:-[l" i th ek 1 e e

A N v a ¢ "-

in rhe additrion ~Ff twn pqual

mumbers {247=4)
Numerical Ohjective: Reinforcement in addition from 1 fo

100.
Learning and practice of tho concont

of cne number and irg doubhle.

Tinemicorir Ohiontive: Reinfoarecement Af  Fhna armtancs matb -
o B ; >1ntore . e ar nTAa oo
torm What'e.  .ard. . 2 and. ..
are . .. P

Roinfrrrement of the nonn nTigral
. C ARRN!

ey

:D._"sv"!:ﬁvrr""?‘!(‘ﬂ 0}-\4.-3’-1'--?”,-.7 "?Hf“!"‘ ?-"1":.](-’-‘"'1 Tx?hﬂf“'o ) Cand ) 7 'FT"")TT? 1
; . . o . F : ! 4

o~ 1““3 with mambave Ay Famdilisw

- shincte, atndante will hpo ahla o
cay the corrert ancrsr or write the

appropriate numher,
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T.: T HAVE ONF MARBLE HERE AND T HAVE A MARRIL HERE
ONE MARBLE AND ONE MARRBLE ARE ... MARRTES

TWO MARRY ES AND TWO MARBLES ARF

THREF MARRTES AND THREFR MARBIFES ARFE

WHAT'S FOMR MARBLES AND FOUR MARBT £S?
S.: FOUR MARBLES AND FOIR MARBLES ARE ...
T.: MARTA ASK TOSF WHAT FTVE MARBIFS AND FIVE MARBLES ARE
M. WHAT'S ¥TVE MARBLES AND FIVE MARRLFES?
T.: FIVE MARBLES AND FIVE MARBLFS ARE |, ..
Then, with hand and eye signals the teacher convevs the fdensg
that (s)he wants the students to ask and answer this qUequon
with nuobers up to 50,
Teachor nasses ouf dittos with problems in the addition of

two egual numbers, the answer should be a number not hicher
than 100,

10=5+5 1+1=0
Z;-— '2--'-9:
20= H+lyi=




Teesom Plan 7

Realin-

Nimericral Qhiecctive:

Tincuictic Objective:
A=

Poxformance Ohientive:

Coine and bhitls

Roinforcoment nf tho wnrth ~f oach
nf the coine nreasnted,
Review of crnin and bill addition from

1 +a 100

Review in listerning comprohengion and
nroduction of the mimbere from 1 to
100,

ng listening comprehension and

pede

Learn
nroduction nf the centienca nattaern it
ie the same 2s ..., in affirmotive,

negative and interrogative forme.
g

Stndente will he abhla to indirata that

t+hev nndevefand vha Atoectiones Te ||
o i : . )

the cama 2c ...  chout rho coing!

worth  hy coiving the corvert oyol

AnavraeY .
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T.: ONT NICKET TS THE SAM® AS FIVF PENNTFS
ONE DTME IS THF SAME AS TEN PENNTIES
TS ONF NICKFT, THE SAMF AS FTUR PENNTES?
ONE QUARTFR TS THE SAME AS TWENTY-FTVE PENNTFS
MARTA, ASK JOSE IF ONF QUARTER TS THF SAME AS TWFENTY-FIVFE
PENNIFS, |
M.* TS ONF NIMARTER THE SAME AS TWENTY-FTIVF PENNTFS, JOSE?
T.+ YRS, ONFE OITARTER IS THR:SAME AS TWFNTY-FIVE PFENNIFS.
T.: ONF HALF DOTIAR IS THE SAME AS FIFTY PRNNIES,
ONE DOLLAR TS THE SAME AS ONE HIINDRFD .PENNTFS .
Tenchay makea enrs that students are able to ask and anewer
nipgtions shout pickels before getrting into dimee. Then, with
hand and eve sigmale the toacher conveys the ddea thatr (g)he
wante atudents £n ask and answer this twne of guestion.
The teacher mpy present the following infrvmation as statementa
nr miestione.
T.: ONE RTME TS THR SAME AS TWO NTCOKFETS
ONE QUARTER TS THF SAME AS FTVE NTCKFLS
ONE HATF DOLT AR T8 THF SAME AS TFN NTOKFRTS
ONF DOTTAR.TS THR SAME AS TWENTY NTCOKEIS
ONF, QUART_FR IS THE SAMRE AS TWO DIMFS AND ONF NTCKET
NNF HAfF'DéilAR TS THE SAME AS FTVR DTMWFS |
ONE DOTLAR TS THE SAME AS TEN DIMES

ONE HALF DOTIAR IS THF SAME AS TWO QITARTFRS

ONE DOLTLAR IS THE SAME AS FOUR QUARTFRS




Nrhe» linenistie ctriuctures vhat ecan he
forcing these coins' worth are:

One
One
One
nn
ne

How
How

nickel g five cents

dime ig ten centse

auarter is twentv-five rcents
half dollar i= fifty centsg
Ao1lar is mme hundred cents

much ig 2 nickel?
many cents are there in 2 nickel?

Five nennies are worrh a nickel
Five nennies malke a nickel

33.

pregented while

rzin




l.eagmn Plan &

: 12
Realia: & set of Magic Cards. A stencil

b
“

with nvmbers from 1 +to 100. A

sett nf flagsheards of pimbers from

1 +o 10N,

Numerical Obiective: Reinforcement of the numbers from
1 to 100. Practice in reading numhers

and additinn from 1 to 100.

Linguictiec Objective: Review on listening comnrehension

and production of the numbers from

1 to 100, and of the noccesaive ad-

[

ctive yeonur.

Reinforcement of listening comprehen-

ol

sion and production of commands in

the affirmative =nd negative forms.

tds

Learning to understand and produce

(]

the affirmative, intervneative, short

affirmative and <hort necative answer

forms with the nrecent tenss of the

verb to he.

Performance Objective: When asked to think of 2 number, the

students will indic~te that they un-
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Perfnrmance Objective: derstand the teacher's command,

by putting a finger on the number

on the list of numbers from 1 to
106, or by pickine nn the number
from a box with flashcards nf num-
bers from 1 to 100. Theyv will be

able to ask and respond correctly

to the quection: Tes ir on card pum-

ber one?
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The ~lacss listens znd the first student plasvs with the teach-
er.

T.: THINK OF A NUMBFR FROM 1 TO 100 (gesture)
DON'T TELJ. ANYONE YOUR NIIMBRR  (gesture)
TS TT ON CARD NIIMBFR ON®?

S.: YES, IT TS/NO, IT ISN'T

This procedure is repeated for cards two through seven. With
the Maoic Carde the teacher is able to eome out with the corrvert
number, '

T.+ T& YOUR NIUMBER ...7?

S.: YRS, IT 1S

The reacher takes one student aside and gives bim the expla-
natiorn for gnessing nuombers with the Macgic Carde. Probably all
the <ftudents wonld like to try it themselvee, that is the time
to nractice:

Tz it on card number ...7

Students should be a2ble to continue the game with only occa-
sional promnting from the teacher.

Other struntures that can be presented using the Magiec Cards
are:

Did vort think numher ...7

Was it number ...7

T can guess which number you thought

T can guess which pumber you are thinking

Who wants to learn bow to guess a number?

Do you want to learn how to guess numbers?




. Wihheso Card Vo, 1 Ourd (ilo. 2
Magic Cards
t .
,,,."7‘._'-"‘9_{13:;11909?”ﬂ?:jgs}it cg;regyy yit{ 1-3-5-7:-9-11-13-15 | 2.3.6-7-10-11-14-15
~iiraudience, as well as any age,
and the like. 1719 -21-23 -25-27 : 1819 -22 .23 -26 27
- EXPLANATION:
The person thinking of a number 29-31-33-35-37 -39 30 -31+34-35-38 -39
is to tell you on which cards
the number can be seen. You 41 - 43 - 45 - 47 - 49 - 51 49 - 43 - 46 - 47 - 50 - 51

now add the first numbers of
those cards together, the sum

of which is the number thought 1 53 - 55 - 57 - 59 -61-63 54 - 55 - 58 - 59 - 62 - 63
of by the person out of the |
audience. | 65 - 67 - 69 -71-73-75 &6 -67-70-71 -74-75

Example: Someone thinks of 65.
He iells you that the number

and the answer is 65!

is on card No.1 and 7. You 77-79-81-83-85-8 | | 78 -79 - 82- 83 - 86 - 87
add the first numbers of these i
two cards together (1 + 64) and 89 - 91 - 93 .95 .97 - 99 ' 1 90-91-94-95.93 .99

Card Wo. 3 - Card lo. 4 | Card Ho. 5
4:5:6:7:12-13-14-15 | 8-9-10-11-12-13-14 | © | 16-17-18-19-20 - 2]
.(__\20'21'22‘23'23'29 1524 -25-26-27 - 28 | w-2.24-25-2-27
30313637 -38-39 | | 99.30.31.40-41-42 | | 28-29-30-31-48- 49
4404546475253 | L | 43444546 47 - 56 | s0-51-52-53-54-55
5455 - 60 - 61 - 62 - 63 57 - 58 - 59 - 60 - 61 - 62 | 56.57-58-59-60- 61
686970717677 | | 43.72.73-74-75-76 | | | 62-63-50-81-82 - 83
78-79-84-85-85-87 | | 77.75.79.83.99-90 | | | 84-85-85-87-88 -8
92 - 93 - 94 - 95 - 100 '5 91-92-93-94- 95 | 99192939495

s it

Card (Ne. 6  @ard (M. 7
©32-33-34-35-36-237 ] 64 - 65 - 66 - 67 - 68 - 69
38-39-40-41-42-43 70.7].72-73-74775
4445464748 - 49 | 76-77-78-79 - 80 - 81
‘5"3.-:-30-51-52-53-54-55 82 - 83 -84 -85 86-87
56 - 57 - 58 - 59 - 60 - 61 88 -89 -90-91-92-93
62 - 63 - 96 - 97 - 93 94 - 95 - 96 - 97 - 98

ae A : - 8%




Realia:

T.esson

Plan 9

Numerical Ohiective:

ective:

Blackboard, an Apple, a Knife,
Coins. Stencils with drawings
of sets and geometrical

figures.

Reinforcine the nngpppt nf ona
half (%) and (%+%k=1). Studenrts
will practicine this concept
with one and pvén nimbers.
Learning to find out cne half hf
an even ﬁumb@r in a set nf
obiects, one half nf » geometri-

cal figure — cirecle, square,

triangle.

Reinforcement of auections such
as: What's this? Whar ave those?,
How manv do ...have?

Practicing listening comprehension
of affirmative commands with give,
color, draw.

Learning answers such as: that's

one half of ..., that's the other




Linguistic Objective:

Performance Objective:

half of ..., those are two halves

of....

They will indicate that they under-

stand the command: give, write,
color, draw ove balf of ... with
even numbers from 1 to 100, or

familiar vocabnlarv ifems.
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An anple, coins and the stencils should be handy.
Teacher hoilds up,an.apple.
T.: WHAT'S THIS?
S.: THAT'S AN APPLE
T.: YES, THIS IS A WHOLE APPLE
Teacrher cuts the apple in half, and picks up one half of
the apple each time. ‘
T.: WHAT'S THIS?
THIS IS HALF OF THE APPLE
(AND) THIS IS THE OTHER BALF OF THFE APPLR
PEDRO, WHAT'S THIS?
Teachey makes svre that studente are sble to ask and answer
these sentences.
T.: THFSFE AR® TWO HALVES OF THE APPLE
WHAT ARE THESE?
S.: THOSF ARF TWO HALVES OF THFE APPI®

T.: TWO HATVES MAK¥Y, A WHOLF APPLE

Teacher draws a circle on the blackhoard.

T.: WHAT'S THIS?
S.: THAT'S A CIRCLE
Teacher draws half a circle.

T.: WHAT'S THIS?

S.: THAT'S HALF OF A CTRCLE.
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T.t (ATIL, RTGHT) COME AND DRAW THE OTHER HALF.

Teacher takes each time half the number of pennies mentioned.

T.: HOW MANY PENNIES DO T HAVE HRERRE?

S.:  YOIT HAVE TWO PFNNTES

Teacher takes one penny and asks:

T.: HOW MANY PENNTES DO T HAVFE NOW?

S.*  ¥YOU HAVE ONE PENNY

Teacher continues with numbers 4, 6, 8, 10, 12... Then, with
hand and eve sionals the teacher cnnvevg th@ 1dma that {s)he
wants the qfudents one at a time to ask one another these

auestios. Teacher starts the seutences if necessary.

Teacher gives a child 2 coins, for to rhe next child, 6 to the
next...

T.: JORW_ GIVF MR HALF OF YOUR PRENNTFS
HOW MANY PENNTES DO YOU HAVE NOW?
MARTA, ASK PFDRO TO GIVE MF HALF OF HIS PRNNTES
MARTA, ASK PEDRO HOW MANY PENNTES HE HAS NOW
M.t HOW MANY PENNTFS DO VYOI HAVE NOW  PEhRN?
P.- T uave
The rext evarcics dn infondad fn dovolon the aradante! olil]e
thinking on their-owm. Teacher hands onf the dittos wwth draw-
ings.
T.: COUNT THE APPLES IN THIS SET
NOW, COLOR HATF OF THE APPLES GRFEN

COLOR THE OTHER HALF OF TH=E APPLES RED



4t

Teacher may demostrate if neressary. Teacher givec the same
compande for the geometrical figures-circles, squaree, tri-~
angles. ’

T.: COLOR HATLF OF THE CIRCLFE GREEN
COLOR THE OTHER HALF OF THE CTIRCLF YELLOW
COLOR HALF OF TH® RECTANGLE RED
COLOR THE OTHYR HALF BLACK
COTLOR HATF OF THE TRIANGLE BLUE

COTLOR THR OTHRER HAIF OF THE TRTIANGLE ORANGE

Other structnres that can be presented within the conftent of
thig lesson plas are:

Is the vellow part half of the circle?

Is the vellow half as big as the green half?

Is one helf 22 hic as the other?

Ts one half the came ac the other?

IT< the vellow balf the same size as the red?

Draw a line to cut the fieure in a half

Te this circle eut in half (by the line)?

Draw a2 line from top to botrom in thess Fjoureq Making two
halves.

If thev rcan handle the difF1PU]tv other fractions (1/3, 1/4,
/5.0, 2/3, 204 .0, 3/4, 3/5 ..0) mav he nreaented this way.
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Teggon Plan 10

Realio: The Cooking Utensils and Ingredients

needed for this recine. An oven.

Numeriecal Obiective: Reinforce numbers and the fraction
%. Acquaint the students with the

<

English syvstem of measure for cook-

in

9

Linouistic Objective: Review of the names of the ingsre-
dients and cooking utensils.
Reinforcement in listening compren-

e

hension and prodncrion of affivmative

commands in the cecond nergon,

singular =pd plural forms.

r«h

Reinforcement of the interrogative

form with "what" and the affirmative

form of the present progrecgive.
Learning to understand and produce
these verhs: meAasre, beat, melt,

add, mix, chop, hakne.

Performance Obiective: The students will be able to carry
out and give commands expressed with

any of the seven verhg mentionad.

They will be able to ask and answer ¢



Perfarmance Objective: the question: What are you doing?
using the correct form and the

appropriate verb out of the seven.




The cocking utensils and ingredients are handy. g
T.: MEASURE A GUP OF SUGAR f
WHAT ARF YOU DOTNG? %
7'M MEASIRING A CUP .OF SUGAR %
PFDRO, TELL MARTA TQO MEASURE A CI'P OF SUGAR -
P.: MEASURE A CIIP OF SUGAR, MARIA
T.: JhSF, ASK MARTA WﬁAT SHE IS DOING
J.0 WHAT ARF YOU DOTNG,MARTA?
M.: T'™ MFASURTNG A CUP OF SUGAR
T.: MARTA IS MEASURING A CUP OF SUGAK
JUAN, WHAT'S MARIA DOING?
J.r MARTA TS MEASURING A CUP OF SUGAR
Then, with band and eye signals the teacher conveys the idea
that (s)he wants the students, ope at a time, to give the
commands and ask the questions. |
The tescher can make wvse of the same nrorcedure to present the ;
sentences ; kR
T.: BEAT THY SUGAR AND EGGS é

MFEASURE STX TBSP. OF BUTTER

MELT THE BIITTFR AND CHOCOLATE

ADD THE RUTTFR AND CHOCOLATE TO £GG MIXTURE
~ ADD HALF A CUP OF FLOUR TO MIXTURE

CHOP HALF A CUP OF NUTS

ADD THE NUTS TO MIXTURE

BAKE FOR TWFNTY-FIVE MINUTES
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Lessomn Plan 11

Realia: Stencils with drawings of the fonod-

items and their prices. A scale

and the foond iteme mentioned. Bills

and coins.

Numerical Objective: Reinforecine of the weight concept

of a half a pound.

Linguisrie Objective: Reinforcement of the sentence pat-

tern how much is nne balf a pound

nf_ .

Performance Objective: = When asked how mnch any of the
familiar items is, the students
can give the appropriate answer.
Thev may lonk at the ipformation

given in tha dittns.
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T.: HALF A POUND OF SUGAR IS 50¢
HALF A POUND OF FLOUR IS ...¢
HALF A POUND OF NUTS IS ...¢
ONE BAR OF BUTTFR IS...¢
TWO SQUARES OF CHOCOLATE ARE ...¢

SIX (HALF A DOZEN) EGGS ARE ...¢

HOW MUCH IS ONF HALF A POUND OF SUGAR?

IT's ...¢
MARTA, ASK JUAN HOW MUCH ONE HALF A POUND OF FLOUR IS

M.: HOW MUCH IS A POUND OF FLOUR, JUAN?

Then, with hand and eye signals the teacher conveys the idea
that (s)he wants the students to ask and answer this question
with different items.

Other structures that can be introduced while talking about
prices are:

Tt costs
How much does it cost?
How much dn they cost?
How much did they cost?
How much is it all together?
Is it very expensive? _
How much moneyv do we need?
How much money did we spend?
How much money do we need to spend? -
How much money are we going to spend?
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The lesson plane are just samples to get the teacher started, -
they are by no means the final answer and here are some
additinnal suggestions for teaching other linguistic structures

as well as an Activity and a Game Section.

n
©
0
it
e
2
ot
=

Here are some suggestions about structures that can
be taught with a numerical content. The »narts of the lesson

T refer o are underlined.

Draw these numbers ... unside down
Which numbers are inside/outgide?

How manv numbers do you need to write 10/100/10007
How old are von?
She ig ecoven veare nld

Ho's ont one number

He hasn't got two numbers
Hag he oot mmmber nne?
Whn's ent one number?

This 15 a 5¢ ruler

Thig = a 15¢ nenci]

Thie is a 50¢ convhaok

Thie iec a 20¢ nrager

This i a mme~AdnTTar hill

This is a five-dnliar bill

This is a ten-dnilsy hill

This i« a_twenrv-dnllar bill )
This ig an eicht-rent <tamp

What comes hefore 27
1 comes bhefore 2
What comes gftey 27
3 comes after 2

2+9=172

e R
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T+ ign't right, is t?

Tt is difficult, isn't it?

Is this addition en2sv for you?

Is this addition ton difficult for you?
Ten't it diffieult /wrong/right?

Are you eure?

Fill in the miscine mmbers
Fill in the right nlace the numbersg you hear

Noes Januarv have 31 dave?

Yes, it does

No March and Janusarv have 31 days?
Yee, they do

Tanusry hag morn dave than Febrmary
February has loec dave than July

Maria is as tall as Jose

Maria's desk is as lone as Pedro's
Maria's desk has the game lenth asg Jose's
Juan's desk is not so big as Maria's

Pnl1l A ig +21lav than doll B

Thia one is higoer

That ~neo i1g emalier

The tabhle is Tnneer than the desk
The deck is lrwer than the table

Pnll A ie taller than doll B

Poll B ig tailer than doll C

Nn1l A g the talleatr delld

Whirh e the talleet doll?

Which ic the “allnmet dnll af the three?

Sar+rinn TT

Here =rs agome sugeestions on different ;arts nf the
teseon along with an activity. There is » complete sample
nf an activity centering aronnd‘thp time. Teachers can pre-
rare activities centering around order, distence, location

and tomnerature.
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Activity Centering around the time
What time is it?

It's one o'clock

It's four minutes past one
It's half past one

It's a quarter to one

It's twenty off one

There are 60 minutes in one hour
There are 30 minutes in half an hour
There are 15 minutes in a guarter of an hour

The short hand on the clock is the hour hand
‘The long hand on the c¢lock is the minute hand

Draw hands on the clocks

Write numbers on the clock face

Show half past two

Draw the hands on the clocks to show & ... time. On the line
below/under each clock write the time you drew. :
Color afternoon red, color daytime yellow, color night-time
blue.

When 1t 1s half past two o'clock, the small hand is between...
and ..., and the big hand is at ....

When the big hand and the little hand are at 12, it 1S ...
When the little hand is between 6 and 7 and the big hand is
at 6, it is... o'clock. .

When the big hand is at 12 and the little hand is at 6, it is
«as 0'clock, '

My bedtime is ... o'clock

My Jlunch is ... o'clock

My television time is ... o'clock

My play time is ... o'clock

I meet the school bus at ... o'clock

I leave school for home at ... o'clock

From 6 o'clock a.m. to 12 o'clock noon, there are 6 hours.
We call that time of day forenoon.

From 12 o'clock noon to 6 o'clock p.m.- there are & hours.
We call that time of day afternoon.

From 6 o'clock a.m. to 6 o'clock p.m., we call daytime.
FProm 6 o’clock p.m. to 6 o'clock a.m., we call nighttime.

The hour hand moves ... than the minute hand.
The hour hand is the ... hand..
The minute hand is the ... hand.
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What is another way to say 12:107
What is another way to say 12:30°%
What is another way to say 12:45°%
What is another way to say 12:507

What's on TV at 5:00°7
What time is Sesame Street on TV?
What was on TV yesterday at [ :00°?

Section IIT

This section contains three sources of games. The first

twenty-one games come from the book Thinking is Child's Play, by
Evelyn Sharp.l2 If the teacher finds them relevant or of interest
(s)he can find the directions in the book mentioned; the games
have the same number in both, this project and the book.

The linguistic objéctives for the games can have a dif-
ficulty level similar to that in the lesson plans presented in
this project. There are games where children have to order ob-
jects according to one or more properties, such as size or color.
In other games children are asked to order things in a series
from larger to smaller, heavier to lighter, and so on.

Other games provide experience in one-to-éne corre-~
spondence, and conservation of number, All these games pro-
vide experiences necessary for an ﬁnderstanding of number to
be developed in children. ) )

The ofhér‘éames belong to the second language learn-

ing type. The first four language games come from the book

Games for Second Language Learning by Gertrude Dorry.

A
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I located the games such as: "I'm Listening" and "Did you take

«e. ", while I was teaching an ESL elass, and cannot credit them to

anyone.
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GAMES FROM EVILYN SHARP'S BCOK

Game S Purpose

1Lz2 To provide experience in classifiecation by color.

3,4,5,6 To provide experience in classification by shape.

7 To provide experience in recognizing order.

8,17 To let you know if the child has reached the stage.
of mental development where he is a conserver of
quantity.

9,14 To provide experience in classification of objects
by a nenvisual method.

10 To let you know what stage of development the child
has reached in recognizing and reproducing certain
figures.

11 ‘' To provide experience in classification by size.

iz To let you know if the child has reached the stage
of mental development where he is a conssrver of
length,

13 To provide experience in duplication a pattern.

15 To provide experience in classification according

‘ to negative information.

19,21 To let you know if the child has reached the stage
of mental development where he is a conserver of
rmmber.

20 To provide experience in one-to-one correspondence,

which precedes counting.

More Difficult Games Section

1 To provide experience in classification by two
characteristics (color and shape) at one time,
2 To provide experience in seriation, (arranging in

order).
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dere are four games with numbers from Gertrude Dorry's book.

Number-recognition Relay

Level:Elementary
Limit of Group: 20 players at a time
Type:Blackboard

Ahead of time, write 100 numbers in mixed order on each half

of the blackboard, using a different order for the two lists.
Also, prepare in advance a list of the numbers in the order in
which you will call them during the game.

Choose from your class two teams of 10 students each and have
them stand in lines with their backs to the blackboard. Give a
piece of chalk to the player nearest the blackboard at the end
of each line.

As you call the first number on your list, the two students with
the chalk will turn around and put a cross through the number
you have called, each on his half of the blackboard. As soon
as one player has crossed out the number, announce the second
mimber. The first player will give the chalk to the next player
in line and then take his seat. The object of the game is to
see which team will first finish crossing out the numbers you
call, -
With 100 numbers on the blackboard, you can choose new teams
until every student in the class has had a turn. .

Tf a student makes a mistake in crossing out a number, he must
return to the blackboard, erase his mistake, rewrite the num-
ber, and then cross out the correct one. The students at their
seats can help you see that the correct numbers are crossed out,

King's Chair

Tevel: Any
Limit of Group:lone
Type:Active

The players are usually seated in a broken circle or oval
formation but could be in their seats in the c¢lassroom. Be-
ginning at the break in the circle or the end of the first row,
the players are mumbered from 1 up. - -

Player Number 1 is the King, and the object of the game is to
make him move from his seat to the end of the line.

The King begins the game by calling any number in the circle.
The person whose number is called must answer immediately with
another number, and so on. Any player who fails to answer im~-
mediately with another number mst go to the end of the line.
Then all the players who were seated after him move up one chair,
changing numbers as they move.
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After each move, the King starts the play again. The players should
frequently call 1 in an attempt to confuse the King and move him to
the end of the line. The game is effective only if played fast.

Spin the Flate

Leve:Any
Limit of Group:25 players
Type:dctive

For this game, you nheed a tin or plastic plate or lid.

The players stand in a eircle, IT in the middle with the plate in
his hand. The players are mumbered from 1 up arcund the circle,

IT also having a number, .
The play begins with IT spinning the plate én its rim in the center
of the eirele and calling a rmumber. The player whose number is cal-
led must pick up the plate from the floor while it is still spin-
ning. If he fails to do so, he becomes IT. If the player is suc-
cessful in picking up the plate before it stops spinning, IT has
ancther turn.

Variation

The game may be made more complicated by having IT call a problem
instead of a simple nurber, e.g., "6 times 2¥ (Number 12 would
try to pick up the plate) or "9 mimis 3" (calling Number 8) or "4
plus 3" (ecalling Humber 7).

Suzz

LeveliAny
Iimit of Group:lNone
Type:Oral

The students may be seated in a circle or in their places in the
classroom. Any player may begin the game. The group decides
upon a "forbidden" number, e.g., %. Then the players begin to
count in turn, but no player mist ever mention any number contain-
ing 4 or being a multiple of 4. Instead, he must say Buzz., If

he fails to do this, he is eliminated from the play. The game may
contimie until all but one player have been eliminated.
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I'm Listening

I'm Listening is an exercise to give practice in reviewing numbers
and in following directions. The teacher needs a ditto for each
child with ten rows of numbers on the sheet and five numbers in
each rows. The children are divided into two teams. Each child is
given a ditto. The teacher gives directions only once, which the
children must follow. The children mark their answers as scon as
the teacher is finished.

One point is given for each row in which all the answers are cor-
rect. The team with more points is the winner.

In row one put a line under numbers ...
In row two draw a box around numbes ...
In row three mark X through numbers ...
In row four circle mumbers ...

In row five put a line over nmmbers ..
In row six underline numbers ...

In row seven cross out numbers ...

Did you Take see?

One player takes a number of marbles from a box. The class tries
to find out how many he took. The player who gives the correct answer
has his turn.
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