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There are a varisty of methods used in teaching =a
foreign languagef The key factor in language learning,
hovwever, 1s to make the language "real"™ to the students or
in more pedagogical terms, to emphasize the affective domain

in language learning, I interpret this as getting the

studehts inVOIVSd mentally and emotionally when using the
languagé.

I have found two situations that are effective in involv-
ing the students. One is providing the opportunity for per-
sonal communlcatlon and interaction within the classroom. The
other is prov1d1ng the opportunity for everyday communication
outside the classroom. By everyday communicgtion outside the
classroom, I mean natural situations in whieh the students
will participate as part of their daily routine, for example,
calling information, listening to the weather forecast, going
to the post office, etc. This paper is about the methods I

have used to provide the opportunity for this everyday cormuni-

cétion. These methods are‘applicable to ESL students in an
English speaking environment.

The immediate enviqonmeﬁt is rich in tools that can be
used to teach English and to teach it in a meaningful context.

Teachers can and should see the language teaching possibilities

in our physieal surroundings, These possibilities are numerous..
I am going to write épecirically about using the telephone, the
newspaper, and nearby places of business. Using objects and
situations {such as these) that are faﬁiliar and useful to the

students makes the medium of expression, English, more relevant



to them. If the realistic factor is high, so is student
motivation, A

The use of the newspaper, the telephone and nearby
places of business is part of the students' daily life out-
side the classroom. Té give the student an opportunity to

use these things is to provide an intermediate stage between

the classréom and totel immersion in the language. The advan-
~tages of this intermediate stage are thet students can:
1. Prepare the situation.

2. Check on their effectiveness in the new

language.
3. Return to the classroom for clarification,
correction, expansion, discussion, etec.
L., Communicate with other native speakers,
The particulsar ﬁdvantages in using the telephone, the news-
peper, and the neighborhood are:s
1., These items are familiar and useful.
2. Tt develops the skills of getting and
giving information.
3. The information is valuable in and of itself.
The remainder of this paper will be devoted to a deserip-
tion of my teaching situation and to the things I used to

provide the opportunity for this everyday communication. The

latter are, in essence, my lesson plans., I will describe the
results of the lesson plans aﬁd when possible, I will give
suggestions for Improvement.

I hope this paper will be helpful to teachers in a teaching .

s

gituation similsar to mine.



3.
I My Teaching Situation

As I mentioned, the use of the immediéte surroundings is
most applicable to students in an English speaking environment,
The two major components in my teaching situation are the
students and the physical situation.

The students are mosfly young women, eighteen to thirty
years of age. They are either Puerto Rican, Haitian or Latin
American, .Most have been in the United States from one to
four years. About a quarter are "street fluent"”, i.e. can
communicate with a few expressions, many gestures and a lot
of observation. Their goal, in general, is better eﬁployment.
Some secek better Jobs after their English course, thers g0
into vocationsal training (secretarial, nursing, or mechanical).
A few go on to more schooling. The program is funded.by the
government and the students receive a fifty dollar stipend
weekly for attending classes. Motivation and enthusiasm are
high and they enjoy the school situation. |

The school is in a run down area in Brooklyn, New York,
The building has five flbors, with different programs on each
floor. There is an elevator and a telephone which the students
can use. Thare'are ten to fifteen students in each class,
€lasses are £ifty minutes long. I have a good deal of flexibility
I can emphasize grammar, con#ersation, reading, ete. as the
occasion warrants. )

Qutside the building, there is an elevated train which,
while it does give us something to talk about, is also a

nuisance in the class, The building is on a busy street in a
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business section. There are restaurants, shops, a bank,

snd a post office all within a five minute walking distance.
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IT Use of the Telephone in ESL Glasses -

In my experience as a 1anguage teacher and a language
learner, I have found that communlcation by telephone is
quite diffiecult., On the telephone a person must rely solely
on the voice. He éannot use facial gestures and movements
to aid him in comprehension and expression. - In second
language communication especially, such gestures are'import—‘
ant clues for many students. But although telephone communica-
tion is difficult, it is an important means of commnication
in our daily 1life.
I did a series of lessons centering on telephbné situations.

In general, I prepared the students in the classroom by:

1. Providing telephone situations.

2. Having students construct dialogues for

these situations.

3. Gorrecting these.dialogues.

b ﬁaving students rélemplay them.
And after this preparation I asked the students to actually
place the calls, I could not always strictly adhere to this
order. In some instances, actually placing the call was not
feasible. In cother cases, class 1nterest necessitated changes,

For example, in the flrst lesson, students actually used the

telephone to call the weather. I used this as a kind of drama-
tie key to arouse ana maintain séﬁdent ihterest.'

In this series of lessons on telephone situations I used
a very effective aid provided by the AT&T €ompany. This

company will provide, on request, materials and equipment which



6.

can be used in the classroom to develop telephone corrmunica-
tion skills. These materials are geared to courses in
business studlies, but with some adaptations and simplifications-
they are quite valuable for ESL étudents.' As they were quite
helpful to me, I will describe them and how they work in |
detail, The materials include:
1. A teletrainer - two activated telaﬁhones
with a loudspeaker.‘ The eontrols provide
a dial tone, ringing and busy signals,
2. Teachers! guides for the use of the teletrainer.
3. Students' copies of the ﬁbove.
L. Mini-gelephone directories which have about
fifty pages of addresses. |
The AT&T Company will loan this equipment for a period
of two or three weeks, free of charge. The teacher's guide ilu
~gives directions for the mechanicsal use of the machine, The
guide also gives suggestions for preparing the students to
use the teletrainer, role-playing materials and methods to
eritique and evaluaté the roleplays. Although I am definitely
on the slow side regarding mecheniés, I found the machine
easy to work. |
The two telephones have a twenty-five foot cord and can
be placed at opposiﬁe ends of the classroom or even in different
rooms. The two students using the telephone hear each other
exactly as they would on a real telephone. The rest of the
class hears the call over the loud speaker, '
The control unit can be placed on a table near an outleb. -

The loud 3peakef side faces the class, The teécher or a student




T
works the controls as follows: ,

1. Push dial tone button when the caller picks
up the reesiver,

2. Release the button when the callep begins
to disl.

3. W¥When the caller completes the dlaling, push
either the Ring Left button for the phone on
the left side or ‘push the Ring Right button
for the phone on the right side as appropriate.

L. Releamse this button when the felephoﬁe is
answered.

5. Vafiéfions include:

a. Delaying pushing the dial tone button,
b. . Pushing the busy signal button after -
the dialing is completed, |
The ATXT Gompany suggested that the class be given some
introduection before using the equipment. The first four
lesson plans, written below, weré done prior to the arrival
of their materials. This series was done in an advanced

- class of fourteenh students over a period of a month.

lsome of these iessons were_slso used in an intermedlate
class. However, I could not complete them because this class
had many student changes and scheduling changes at this time.




L.eason T
Gosal:

To help students become aware of the particular
problems encountered in using the telephone.

Procedure:

1. I asked students ahout their own experiences on

the telephone (in Znglish) and made an outline
on the board of the problems they mentioned.

2e Then I said a few senbtences to the students

with my back turned to them. I repeated the P
same sentences, facing the class and using 3
.gestures. We discussed the things that made

it difficult for them to understand me the first

PRy
.'( :.‘ o :‘

time, 1.e. reliance solely on my voice and the
absence of gestures.

3. Next I demonstrated the importance of intonation
bﬁ seﬁding a student outside the room and then
telling him to knock on the door. I said
"ocome in" in a very pleasant manner. I repsated
the same thing a few more times, saying the same
words, but echanging my intonation to.express

anger, seductiveness, impatience, ete. The

students drew the conclusions that intéhation
was quite important ;-especially on the phone,
The students then gave different intonations to
the word "hello", as if they were answering

the telephone and the other students reacted to thiss’




b, We discussed intonation in general and I pointed
out how intonation in English is often our
method of expressing politeness., -

5. We discussed the reasons Tor using the telephone,
nemely, bto ask for information, to give informa-
tion or a combination of both,

6. I gave'some'vocabulary for telephone situations:
" Plesse dial again.
FPlease hang up.
The line is busy.
You have the wrong number.

There's No answer,

7. 1 asked one student to go to the telephone

and dial the weather (WE 6-1212) and then to
give the information to us. Another student

did the same. The class checked to see if

both reports were the same, (I made this par?
of the daily class routine after this lesson).
Results: | |
The sfudents quickly agreed that they had problems
on the telephone. They attributed it to "static"

to "talking tob fast". However, after some discussien,

they drew the conclusion that it was the lack of

visual aids. One student remarked that she couldn't

read the lips! One student panicked when she dialed
the weather and didn't understand anything.
Suggestions:

1, Provide a better explanation of the importance

& of intonation, perhaps by doing a contrastive

analysis of their native language intonation
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with that of English.

2. Teach some weather vocabulary to give the ir}
students some idea of what to expect when they call
the weather information. |

3, My class was Tamiliar with the vocabulary of

telephone situations. However, in a less ad-

vanced class practice ecould be given by using
short dialogues with these expressions.’
Lesson 11

Goal:

‘To help students learn how to ask for information.
Procedures -
1. I‘constructed g situation in which students ﬁad
to ask for information,
For eiample: You want to go to Washington, D.G.
by bus on Friday afternoon or evening., €all
Greyhound Bus Information and find out:
a, When the buses leave?
b. How long the trip is?
Ce H?w maeh it costs - one way, roun@d trip?
d. If the bus is express or local?

I wrote out several situations, variations of the

above, on index cards.

2. The students broke into pairs. Each pair took a

card and constructed a dialogue between the

Greyhound clerk and the customer.
3. I checked and corrected the dialogues as the

students wrote them,
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Results:
This worked well, Inﬁerest was high -« probably
because the situation (breaking into pairs) was
new to them. I mixed Spanish speakers with French
speakers so thay in géneral, the students did
speak in English., The advanced class handled the
dialogue writing wéll. Their.éialogues were,
ganéﬁally, ccherent, organized and completé, despite
the grammatical errors; Most of these errors in-
volved questions with "how much" and ™how long".
/The intermediate class had more problems conceiving
the situation as a whole., Often they forgot to
aék for pertinenf information.
Suggestions: - |
1, -A dialogue could be written first with the class
as a whéle; Then the teacher could see wesak
spota: in structure and vocabulary that could
be taught first. Afterwards”the students ecould

be given variations of the situation to work

cn in pairs,
. i

-

Lesson III
Goal:

| To have students use tﬁe dialogue they wrote.
Procedure:A' | -

1. One pair gave their dialogue while the other

students listened,
2. I made note of‘any errors and asked the students

to do the same.
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3, I gave grammatical explanations and/or
sﬁbstitution drille on those errors we had

noted, -

., I asked the students to correct their dialogues %

if they had any of these errors.

5. Another couple read their dialogue and wWe
followed the seme procedure for correcting it.
6. I asked some students to actually place the
call and get the real information;
Results:
Steps one through four went well, However, student
interest waned when the others read their dialogues.
Part of the problem was that reading_fhe dislogues
slowed the pace a good deal., Also some students
complained that they couldn't understand the others?
'pronunciatidns. student interest revived when I
asked %hem to actually place the calls. There was
diffieulty getting through because the lines were
busy but two students did place their calls. They
had some problems with comprehension but they were
able to tell the class the times the buses left and
the cost of the trip; I asked the other students
to place their calls as a homework assignment and
bring in the information,
Suggestions:

1. Perhaps two couples could tape their dialogues on

two different recorders, The.class could then be

" split with one half of the class listening to one



24

Leason IV

13.

dialogue, making eorrections and if intersast

continued, recording their own dialogue, vwhile

the other half of the class was doing the same

thing in another room. In my situation the -
tepe recorders and the extra rooms are available

but teping is difficult because of the noise.

- Although I would like to have each student use

' the dialogue they wrote in the classroom, this

particular situation was not very conducive to
role playing or to improvisation and the similar
diaslogues became boring. However, the novelty
of tape recbraing might insure interest in at
least a few more people saying their dialogues.2
As a follow-up exercise éoﬁies of' one dialogue

or compilations from several with their errors

could be given to the students for correction.

Goal: |
| To help students learn how to give pertinent
information.
Procedure:
1. I gave the folloﬁing situation orally:

“Re tape recorders. I have found it valuable to teach the
students how to use the tape recorders themselves.
me available for other work during the class time and also allows

You have a job interview with Mr. Sanchez

-~

students to work independently.

This leaves




at 10 A. M. Your train has been delayed.
It's now 10:20., You have gotten off the
train and you have a ten minute walk to the

building. You are neer a telephone. You decide

to call Mr, Sanchezxts offlice, Who answers the

phone? What does he or she say? What do you

8ay?

2. ;I checked that everyone understood the situstion
and then I asked for suggestions.

3. As the students made suggestions I wrote them
on the blackboard, If there were grammatical
errors, I explained and corrected them as we
went along. _

-h. ‘After_the dialogue was written (about six lines),
I asked the students to check it for completeness

- and courtesy. Did they identify themselves right

away? Did they give the reason why they were
late? Did they say when they would arrive?
Did they use polite expressions =- thank you,
please, excuse me, ete. Then we made the
necesgary ;dditions.

5. When the dialogue was complete, the students

read it aloud chorally twice.

6, Then I asked two students to act it out,
Results:

The situation appealed to them and they were

interested., They worked well in constructing the

dizleogue together, Most of the grarmatical problems
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concerned tenses:

a., I had an appointment (not have).

b. I will arrive (not I arrive). .
I found that correcting suégestions as we went along
was quite effective and'time-saving. I emphasized

--the need for polite expressions, especially on the

phone. We discussed briefly the ways different
languages show politenesa: for example - in Spanish,
the diffprenqe‘5;£ween the "tu" and the "usted"
forms., I pqinted out that although we do not

have this distinqtibn-iﬁ English, we have othsr

ways of showing politeness: Tfor example - the
lavish use of "please" and "thank you'",

The two students who role played the telephone con-

versation were duite dynamic and class interest was
high., Instead of breaking this interest by review,
I Jet %he‘role play continue -~ the secretary gave
the message to Mr. Sanchez, the applicant arrived
end spoke with the secretary. (The applicant never
did get the interview as Mr. Sanchez refused to see
her, saying "These Pusrto Ricans are always late".

The student playing Mr. Sanchez was alsc a Puerto Rican.) -

Suggegtions:

1, This situation @ould”be very conducive to dis-
cussions on cultural differences regarding time
and politenessa,

2. The students eould copyuthe.dialogue written on

the board for later reference.
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3. The dislogue could also be used for practice
in indirect discourse, for example - "the
secretary said that .....".

Lesson V

Gosl:

To help familiarize studenmts with telephone
directories by:
1. Helping students learn how to look up
names and telephone numbers,

2. Shoﬁing students where to find emergency

'telephone numbers.
3. Teaehing about area codes,
h. Teaching about telephone retss,
Procedure: - ,7 ' {”}
1. I told students about the telephone alphabetical |
system, i.e. last name first,
2. I gave each student a mini-telephone directory
(part of the materials from the AT&T Company).
3. I said a name, spelled it and asked the students
to look up the telephone number for that name
and write it down.,

L, I gave tham a series of five names.

5. We then checked ths telephone numbers.

6. I showed them where t6 find the émergency numbers.,

7. I asked the students about the emergency numbers
and they answered orally, We practiced the
patterns "Whet is the number for the Police

Department™ and "The Number for the Police
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Department is ...".

8. I éxp}ained what area codes were and showed them

whe__;-;qr fo find them. |
9. I'ggked them to write the area codes for several

states and/or cities. Then I checked their
answers;'_ : ‘:"' | . o

10. We discuégéd the ﬁeanings of "station to station”, - ]
"sperator assisted" and "person to person",

ll.‘ I showed them where to find the long distance

| rétes;

12. I asked questions aboﬁt-the rates and the
studggtsmanswared verbally.
For exampie:

How much does it cost to call ?

" n n during the d&ay?
n " " on Sunday?
" u w between 6 and 87

Results:
Student interest was good - ih large measure Gue to:
the novelty of the mini-directories and tﬁithe
practicality of the sitvation, I found that the
students needed some practice in understanding the

spelling of the names. Alsc they were unsure as to

' which were the last names. To handle this problem,
I said I would give the name as it was alphabetized,
i.e, last name first. |
Some students. asked about thé correct phrases for
making person to person calls and other operator

assisted calls. We practiced short dialogues with these.
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Suggestions:

For less advanced classes, preparation in spelling

and alphabetizing would probably be neééssary. |

Also ﬁhe sbove lesson might be spaced over a few

days to insure structure and vocabulary control by
- the students,

Lesson VI

Goal:
To have sﬁudents use their dialogues on the
--teletrainér.

Procedure:

1. I set up the teletrainer in the classroom..
2. I explained the controls to the students:

a, Dial tone

b, Busy signal

e, Hing Right
d; Ring Left
3, I placed the two phones on opposite sides of the
rooms and placed the chairs so that the students
using the phone would not be facing each other.
. I asked two students to rele play the dialogue
they had written in Lesson IV,
5, I worked the controls and mﬁde note of any errors.
6. After the call was completed, we correscted the
errors, | |
Te Two ﬁore pairs of students role played their

dialoguesf
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Results:
- The students were enthusiastiec sbout the teletrainer.

In faet, they asked me to bring it back again. The

first couple to uﬁe it was nervous and made maﬁy

mistakes, As the class felt more comfortable with
thé.teletraiﬁer, the dislogues became more accurats,

Students had a'ﬁenden&yfﬁo‘turn around and try to

face esach other during.the conversation - especially

at times when they were having some problems under-
standing each other, -
Suggestions:

1. A tape recordef could be attached to the
teletrainer to aid in review.

2. A éfﬁdent coﬁld handlé the éontrols and leave
the téacher free to"supervisé and : make notes.

3. For a more realistic aituation,.one telephons
couid be placed outside the room,

L. VWhen a student is placing a call, variatioﬁs
could be made by delaying the dial tone or
pushing the busy signal or hafing.the student
answering the phone pretend td.be:é ﬁrohg
number, |

Lesson VIT

-

Goal:

To_have students plan a eall to ﬁake an appeintment

for a job interview. This lesson had been preceeded

by lessons dealing with:
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1, Vocational vocabulary - I used the
Situational Reinforcement Text 5,
Lesson 2.3
2. An examination of job ads from the ne#spaper.
3. A discussion of points to be covered in a

job interview,

. 4. Writing dialogues for and fole playinguof
Job interviews,
Pfocedure:
1. I gave out student copies of role playing
| materisls from ATXT Co,
2. Students read Situation #8, "Making an Appeointment
for a Job Interview". Please see a capy of the

asbove at the end of this Lesson VII.

3+." I checked comprehension of the assignment.

‘. T assigned half the class to be the job applicants
and the other half to be the employers, I asked
them to prepare the information they would either
have to give .or ask for,

5. Two students role played on the teletrainer while

the other students noted errors or omissions.

BSR Orientation in American English, Level V, Text,
Lesson 2. Inafitute of Modern Languages, Inc., Washington, D.€.,
1969.
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Results:

Compfeheﬁsion of the assignment was good. However,
the étgdents tended to write down whole sentences
rather then jusﬁ jgtting dﬁwn pertinenf information -
eg. date of high s§h001 graduatioﬁ, address of high

§chopi, etc. When I asked students for their

cd;#éctions, — poﬁhﬁed out_the grammatical errors.
‘quickly but they were less successful in notiﬁg
omigsions of nécesééry:informatién.
I put one telephone.outside the classroom to make
Ifhe situation more realistie, Unfortunately, at
this time the noise in the hall hindered the student
out there from hearing the other party; Another
fossible problem ig that if a student dees get
ggf : ' bogged ﬁown in a comprehension problem, it will
take the teacher a lot longer to get things going
again‘if one student.is in another room.
‘Suggestions:
More discussion could have been given'tO-the points
offinformationtobe asked and given in this type

}
" of situation,
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Situation #8 - Making an Appointment for a Job Interviewh

HELP WANTED - FEMALE
STENOGRAPHER
Excellent opportunity for H S.
graduate. Typing and shorthand

required., Must be competent
and rapid., Permanent position
with varied responsibllities,
Good Salary and benefits,

Call 555-2262.

Caller:

You are inferested in the stenographid position described on
page 103 and feel that you have the qualities and skills
requirga. You must make a favorable impression on the
company representative iﬁ order to have a personal interview
granted, Be sure you "know all about yourself" and your
specific quelifications,

Plan the call carefully so that you can give information
promptly, accurately and with poise. Remember that you

must introduce yourself and explain the purpose of your
call.

Person (alled:

You are smployed in the persaonnel department of the Bubtler

. /

Company, & local insurance firm. Your employment office has
placed the "Help-Wanted" ad in the Classified section of

the newspaper. This is a blind ad, giving a telephones numbsr

to call for an appointment. R
You receive an applicant!s telephone call. To determine whsether
the caller meets the standards which have been set for this

Job, ask questions pertaining to high school training, work

hTeletraining for Business Studies, ATXT Co., 1965,
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experience, ete, Then schedule an appointment for a
personal interview, Be sure to tell the applicant the

company's name and address.,.
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Lesson VIII

Goal:
To have students evaluate other students using the
teletrainer. This lesson was preceded by a dis-
cussion of the evaluation form from the AT&T Co.
materiels., Please see Appendix 1. This discussion
consisted mostly of checking comprehension and
expiaining vocabulary.
Procedure:
1., I passed out copies of the evaluation form and
assigned each student a certain part of the
form. Each student was responsible for about
three or four points to be evaluated.
2, T asked for two volunteers to role play Situation 4£ﬁ
#8 (Making an Appointment for a Job Interview).
3, Two students role played the gituation, using the
teletrainer, while the rest evaluated their
performance according to the form.
)i, After the roie play the students gave their
evaluationg,
Results:

Generally the evaluations were optimistically

positive regarding such Ehings as poise, sincerity,
etec. The evaluations were more accurate when they
coneerned specific points (i.e. spelling, giving

and recording information, saying thank you). One

student was extremely sensitive to criticism. But,
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in general, the élass feeling was a good one and.the
students were comfortable and secure enough nof to be too
anxious about giving or rebeiying griticism. I.ﬁas very
conseious of down-playing criticism and "up-pléying“ praise.
The students reporting their evaluations did the same.

Suggestions:

l. An épen peer evaluation can be constructive -
in that it directs and keeps the attention
.of the students, The students doing the

= evalﬁation are forced to observe points that
they and/or I might otherwise miss, However,
care must be taken that the class relations
and atmg?phgre will permit & comfortable and
frank ééporting of opinions,

2. Although I had doubts about the effectiveness
of the AT&T Co. evaluation form for an ESL
class, I did not have the time to make up a
new form. I do think that a modification of
the fonm‘would make it more suitable to an
ESL eclass. The modified form could contﬁiﬁ"

s

specific grammar and vbcabulary and pronunciation

points to be evaluated,
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Lesson IX
Goal:

To have atudents ask for information on the tele-

phdne. Specifically, to have students call Long

Distance Information and obtain telephone numbers,

I used long distance numbers so that students would

have to ask for the information and not Just use

the telephone directory.
Procedure:

1, T passed out the mini telsphone directories
to the students, |

2, We reviewed the information concerning area
codes, (What are they? How do you find an
area ¢odé?), and concerning dialing for
.infprmation.

3. We planned a dimlogue together for obtaining
a iong distance telephone number including
calling local information to obtain the area
code and then long distance information to
obtain the: number. In general, I followed the
same procedure as in Lesson IV for writing and
reviewing the diéloguo.

. I gave out an assignment sheet which dpntained
the addresses of friends and relatives of mine
who lived out of state. Each student was given
one nsme and asked to get the telephone number
for that person. This was given as a homework

assignment.
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Results:
Planning the dialogue ‘went gquiekly and easily.
The-t0pic lent: itselfl well to scturlly placing
cells. I did have to convince some students that
~ there would be no charge involved in dieling long
distance information as long as they did not
ectually call the hﬁﬁﬂér they obtaiﬂed;'—Aiiﬁthe
students found their éssigﬁed numbers, except for
one who did not.hafe a telephone in her house and
.was reluctant to use a pay booth.
Suggestions:
There are other situations for which ealls could
be planned in the clasaroom and then actually made =
o o | by the students és a homework assigmment, These
include information'regarding:
1. Furniture movers {rates).
2.: Airlines, buses, and trains (rateé and schedules),
3. Restauraats that deliver (prices);
4. Rug &leaners (rates).’
Lesson X !
This lesson ended the series on telephons éituations.
ﬁe read a short play*called,'"Sorry, Wrong Number" by Lucille
Fletcher., The plot condeins a neurotic hypochondriac who

overhesars a murder plot on the télephohe. Her only access to

the.outside world is the phone. ©She makes several calls - to

the telephone company, the police department, ete., in her

attempts to discover and stop the murderers. All her attempts

are frustrated by the lack of responsiveness of the other parties.
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The play has a.lot to recommend itself‘in its depiction of
the powers and limitations of the telephone, its suspense,
and itsluse of telephone vocsbulary. The students enjoyed
éhe play very much.
The following.are a few concluéions I have drawn after
 doing this series of lessons: |
1. .The_lessons were, on the‘whole, quite interest-
ing to the students, I think this was due te
the faet that they could see the use of the
>-telephone as an important part of their daily
lives as well as to the novelty of the tele-
trainer., | | - |

2. Situations that most accurately reflected the

students! interests commanded the highest
motivation. My students' main concern is
getting a better job after they complete their
training. Therefore the dialogues dealing with
Jjob interviews were the most popular..

3, Information sbout dates, time, rates, etec. is
one of the?most difficult things to. understand
in a foreign language, especially over the
telephoné. However, dialogues dealing.with this

" informa tion can become boring quickly. This fact
ceme out in a situation where I asked students

to write dialogues and place calls requesting

information from bus companies., Students prefer Y

-

topies where they can create and improvise readily
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rather than such structured topics., Increasirg
students' aural comprehension of this type of
specific information can better be accomplished

- with different exgrciées.s

. Students tend to lose interest in even the most

interesting dialégues after the same situation
‘has been done thfeénor fdur times, (There is

a 1m1t to variation.). I think small groups
and/or the use of tape recorders whiech would
enable each pair to role play, listen to, and
correct their dialogues without makiﬁg the entire
clasa listen to all the diélogues would be more
effective,

5. If a particular situation is complex and involved,

it seems better to plan a dialogue with the class

as a whole for the first step. .The teacher can
preSent‘theisituation, ésk for suggestions, write;
and correct theﬁ on the blackboard, line by line,
Later the teacher can have the class break into
pairs and ask aach pair to write a slightly different
variation on the situation. ‘This insures a basic

grasp of the 1anguage appropriate to this situation

but allows for change and expansion,

-

1

5I would like to recommend Improving Aursal Comprehen31on,
by Joan Morley, Ann Arbor, Univ, of Michigan Press, 1972.
Unit 1, lessong 1-20 desl with numbers and numerical relatlon—

ships,




‘and correet response and to avoid students

‘giving inecorrect statements at any time. I

'prime consideration is being given to the

30.

Teachers often recommend that in role playing
situations,‘students first write the dialogue,
memorize it and then role play it,., - I do not
think that the intermediate step is always
necessary. The pufpose of dialogue memorization

iz, among other things, to insure an automatic

think there are two cases when the boring
aspect of memorization might outweigh 1its

possible advantages. In both of these cases,

students! personalities.
a, If a student makes a mistake bub is
- aware of it and corrects it on his own
initiative, I think he will gradually
train himself into the correct response.
This internal training is more effective

than & training imposed by the teacher.

b. There are students (regardless of language
Jevel) who are always eager to speak,
who liké to improvise and test out their
language. They are not afraid of mistakes.
I think rote learning, i.e. memorization,
will deny them the cpportunity to do
those things énd will gradually crush

that eagerness. .
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On the other hand, disloge memorization might
be sffective with those students who prefer -
structure and the assurance that what they say

is correct.
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III The Use of Newspapers in Teaching ESL - .

I have found that the newspaper is best suited for
individugl work or as source material for both teachers
and students, The ﬁhree most popular and easily available

newspapers in the New York City area are the Daily News,

* The New York Times, and the New York Post. The latter is

an afternoon paper asnd therefore is not as cenvenient to

use for daytime classes as are the other two. The Daily News,

although it contains many colloquiml expressions, is easier

reading/matérial for ESL students than The New York Times.

Most of the following activities were used with the Daily News.

I have éncouraged students to bring thaf paper to class,

I also bring a copy every day and leave it in the classroom.

The pérticular advantage of the newspaper is its continuity
which enables it to be incorporated into the daily class routine.
The first few activities involve one student reading an

item and then reporting it to the ¢lass, such as:
l. The weather forecast.
2, The headline story.
3. An item fro; "In the Nation" or "In the World".
These are one paragraph summaries of the important
news occurrences of the day. Please see

Appendix 2. -

The comprehension and the reporting of these items, of
course, varies with the level of the class. However, even

beginning students can usually comprehend these items. Their =

problems lie more in reporting the information. As much as
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possible, I encourage the students to simplify and to use
their own words. These activities gre not structured and
I consider them as a method of exposing the students to
moré.Ehglish in the“balief thaf atudents learn a lot on
their own. Reporting on news items has often been a good
tsﬁchstone for discussions in intermediate and,adyanéea.‘
g}ésﬁese”' | |
Two éetivities,fér individual or smail group work

ares solving:

,1; :AnagramS'- Please see Appendix 3,

2. Crogsword puzzles - Please see Appendix L.
The answers are printed in the néxt.editiOn of the paper. I
usuallyﬁgssign these activities when we have the papspvwith
the answers fdb; This allows the student to see the answers
right away. In my classes- the students prefer the anagrams
- to thé crossword puzzles. I have also found that the horoscope
‘colurm is quite popular with the students. Please see
Appendix 5, |

| The newspaper has been a useful source of materipl for me-

in teaching specific language skills, For example:

1. Hriting exercises - o

a. Letters to the Lovelorn column - In the

Noew York Post this eolumn is the "Dear Abbey"

one, 1 make copies of & letter to Abbey and
‘ask the students to answer them. I check

their letters as ﬁhey are writing them. This
exercise helps ms isolate problem areas which

I can later work on in depth, See Appendix 6.
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Cartoons without words - I ask students

to write a description of what is happening
in the cartoon or a dislogue - khichevqr

is appropriate.

AdvertiSemenfs - for 8 long time the papers
have carried a National Airlines advertise-
ment which is in the form of a letter by

a 1little girl to the airline company. The
letter contains spelling, punctuation and
grammatical errors., I ﬁsk the students to
correct the letter either individually or

in psairs.

I have also used the store advertisements.

First T teach orally such patterns as "What's

this?", ™hat's it made of?", "How much does

it cost?", etc., Then I cut out ads for

clothes, shoes, household items, paste them
on a piece of construction paper and write
several éugstions about the ad on the paper.
Then I write the answers on the back of the
paper. Please see Appendix 7. I give a
different ad‘to each student, ask then to

read the ads and ask me about the words they

-

don't know. Then the students write the answers

to the questions on a.separate sheet of paper.
When they finish they can check their own

work with the correct answers on the bask
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of the paper, One possible problem is that
fhere are alternative -answers to some
guestions. lHowever, a teacher can solve
this by writing alternative answers and/or
checking each student's answer with him.

2e Listehing exercises - |

a. Recipes - I make cbpies of the recipes fromj‘
the Home séétion of the'papef, but omit
fhe amount'ofringfedients.'-I gi%e each’
student a'cOPy'df the recipe. As I read
the recipe with the amounts, the students
£411 in the'quéntities for the items.

b, Television timetsble = T make copies of =
portion of thé-televisioh-schedule for g
few hours but agaih omitting the time and
channel slots. I give each student a copy
end follow the same procedure as'ébo#e.

3. Conversation classes - I ask students to read
a short afticlé that intereéts them and then
report ﬁo thé‘class for either a quéstion—answer
period, or a debate or a discussion.
T used the Help-Wanted ads in a series of lessons dealing
with job interviews. The lessons began with &equencés frém

the SR texts.6 These sequenbes‘provided=a good deal of business

I “ﬂésﬁ Orientation in American English, Levelfv, Text, Lesson 2.
Institute of Hodern Languages, lnc., Washington, D, C., 1969.
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vocabulary. I used the ads over the space of a few classgs .

in the following manner:

Lesson I

Gonl:

Tq familiarize students with job ads,

Procedure:

1. T cut out about twenty job ads from The New Ydrk

Times, "Classified Section”, The ads I selected

were moatly for clerical and secretarial positions,

as this is the type of work that most of the
students are looking for., However, I did choose
~ads for computer trainees, accounténts, ete. inrw
order %o broédén their perspective a bit.

2, 1 broke the class into small groups - about
fouf groﬁps with four students each - and split
~the ads asmong them.

3. 1 asked the students to read the ads and ask each
other or me about things they did not understand,

Resﬁlts:
Students were quite interested in .the ads. They had
a good many questions about the specialiiad vocabulary

which is used in these ads. Even though the vocabulary

is specialized, however, the number of expressions used
is limited. Therefore although the students had diffi-
culties reading the ads at first, it became pfogressively

easier as the same expreasions are used over and over.

“ragh



37.

Suggestions:

It might be more time-saving to go over oneé ad with
the class as a whols in the beginning to cover the
most common expressions together, o

Lesson II

Goal:

To have students write and role play job interview
dialogues based on one of ‘the Job ads from the

paper.. .

This lesson was precesded by discussions about the

points to be covered in an interview and by the

plamming of a basic job interview dialogue.

Procedure:
1, I broke the class into pasirs and asked each

couple to choose one job ad from the twenty or

'so ads that we had looked over,

2 Eaéh palr wrote a jJob interview dialoéua based
on the ad they mId chosen.

3., I - corrected the 8ialogues as the students wrote
them, ;

L. Then students role played their situations,

Results:

Those -studente who had chosen .secretarial positions

had the most complete dialogues, Students' knowledge
of the requirements for other positions was a bit
sketchy. I collected their written dialogues and

made & composite with the most common errors. The
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next day I passed out copies of the incorrect

dislogue and the students corrected it with ease.
Suggestions:

Using the job ads as a base, students could write

telephone diaslogues to request an interview for

the position, They could also write letters request-

ing an interview.

I used the theater ads from the "Arts snd Leisure Section"

of The New York Times in much the same ﬁannér. I used them in

conjunction with the SR text37 deaiing with theater and play
situations. However, instead of writing dialogues, the students
chose a theater ad and wrote a letter requesting tickets. With

this lesson I found it more effective to write a model letter

together with the class as & whole before asking them to write /-

their individual letters.

TIbia.
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IV The Use of Nearby Places of
Business in Teachihg ESL

The center in which ihteach is located in an acfive

business section of Brooklyn. Stores are literally next

door or across the street. U?ing these or similar stores is

a part of the student's everyday life. I generally utilize

this équct‘of the enﬁirqnment in the folibwing manner:
i;- Introduce aﬁpropriate shopping situations
‘in the classroom. |
2;‘ Teach the”necesséry structures and vocabulary.
3. Request students to go to a store and obtain
certain informatibn.
L. Haveustudents_repbﬁttthis information to the class.
My methods of introducing a situation vary-with the class,
the level, etc. Sometimes I introduce the topic with a teit;
illustrations,:and/or discussions., Other times it is initiated
by students with eithsr general or Speéific questions.
The most common and useful language patterns'in these
situations 1include such structures as:

b
-1, .'T want to buy some (toothpaste).

2, How much does (it) cost?

3. Hhere‘are your (men’s-sﬁirts)?
~lh. What timé do you { gp;_e_g)"é
I pragficé.thé above in substitﬁtion drills and/or dia;ogues
for particular situnations. For example:
1, At the Post Office

8. Buying stamps, money orders, ete,
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b. Aéking about hours of business.
c. Asking how long a letter takes to get
somewheras, |
2. At the Check-cashing Place
8. Asking about rates for cashing checks.
b. Showing identification.
3+« At the Beauty Parlor -
'a, Asking about prices for wash and sets,
lhair cuts, permanent waves, ete.
b, Making appointments for aﬁy of the above,
k. A% & Restaurant |

a. Asking about "Today's Special”,

b, .Ordering a meal.

cs -Paying the check,

After the students have sufficient control over the
meterial, T ésk them to obtain certain information from a
atore. Obviouély this is not the same as having the student
make an actual transaction in the store. However, much of the
1aﬁguage used in an actual transaction and in this exercise of
 getting information is:the same and therefore T think it is
of value. A secondary advaritage is the fact that the informa-
tion itself is often relevanf and useful to the students,

Then I break the class into couples, trying to pair a
Spanish speaker with a French speaker, I give each pair a
card with the namerof the place they gré to go to, the address,
and several questions, Of course, some questions can be

anéwered by looking at signs, posters, menus, etc., and althoﬂég?
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¥
I urge th&m to aetually ask each question, I reélize that
other methods of obteining information are valuable.. Please
see Appendix 8 for an example of the kind of information to
be obtalned. |

When the students return to the classroom (usually after
twenty minutes), they present their?informztion to the rest
- of the-studentsis_Thisfis*usually a-géqd”time to fiﬁd bﬁf.

" about those areas in which the students had difficulties end
in ﬁhigh they need more practice.

Some. suggestions fér advanced students are‘goihg to a
bank and finding oﬁt how.to open A savings of éhecking account;
go}ng'to 8 hospital and asking'about visiting hours, hours
for specific clinics, etec. These topies should be introduced
in the classroom first and the students prepared before asking
them to actually performg“ For furthér expansion,'students
could give directions téthe shops‘they visited to the other
students as a listening.éxercise. Another suggestion is a
comparative shoppiné‘exercise. Please see Appen&ix_9 fqr a
sampie form that students could be glven to complete,

To take advantage of the Interesting stréet scene outside,
I have asked one or twe Studenté to look out the window for
a few minutes and observes whaﬁ is happening. Then they report
their observations., This exercise is helpful with those
students who finish an assignment “gquickly and arq'waiting for

the rest of the claSs.
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. Part'B

1 Dire_‘cted"'t_hé-:éon_:ve'rsatidn' to a‘close in a prompt, yet tactful manner:

Repléﬁéa therecewer 'g.ent}; aﬁerciosmg "r'érha'rl'c'é:.' ‘
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_Is it made of wool =

CWhats it made 'of_ 2
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S_How much does & cost g

~

]
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Comparlson Shopping

Appendix 9

.JﬁﬁébéétfﬁrEBIiféms;' Go into at 1east three atores and find the o
-jprice of each item at eadh store._ ;1 _

., CLOTHING S‘I‘ORES :

“;Store 1 _ Name

| '-'_'Aq‘im_a_s:'_.ii_'i"

' T;:jStore a‘g.uame';,_;f',lz.n-i:.;A-E)t_: s e

l~Address

s : _:listbréei;    ;ﬁi$;i% Fs£§béfé;ﬁv;f;Fi; St6§é;3;, 

-.LﬁItem Ao;7fﬁﬁf'f’; S

Tf f C01OP

.'7;1Materlalg'.'.”

'TfiSizes Available

 fDoes 1t shrink’

N ———

.Iéhtﬁere*&-guérantéef'*-

Ttem B.__

Color

.'Materlal B

.}Sizes Avallable

'T;“Does 1t shrlnk?

L Does 1t run”

| How 1ong does 1t lastV'

'Is there a. guarantee”

'3J-Pr1ce




'”7_051@r_L
" Material
'=JSiias‘Avai1abla

'T'Doas 1t run?

R ST “: Comparison Shopping -
' CLOTHING STORES | o '

Sfére'éQ

Store 3’

. Ttem C.

..; Does it shrlnk?‘“*V

"How long ﬁoes 1t 1ast? IRy

”f Is there a guarantee?_-'-

'_~ fPr1ce:fﬂ_Tﬁ

f fConc1usion

:],EWhlch store is the best

store?.

Why?
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