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Durihg most of the year at S.I.T., I had expected that I

would do my summer étudent teaching in the city of Quebec,

~in Canada.,. i had réqﬁested.this with a definite purpose in
mind.: while~completing my summer student teaching requifement
in Eﬁglish as a second langﬁage, I wished to continue my study
of French, which I had stérted at S.I.,T. during the fall of
19?2.7 I was éven prepared to write a paper on the experience
and was rathér excited at the prospect of finally learning'to

speak French.

This was not to be, howéﬁer. After three months of trying to
get a reply about a position teaching English to French speakers
for the Experlment in Internatlonal L1v1ng in Canada, I started
looking for.somethlng else. The M.A.T. department had told me
that if I couldn't get énything else, I could always teach in
fhe summer program for international students of English at
S.I.T. As summer drew closer, nothing came up, so I was

hired by the English Language 0ffice to teach a three-week
English course to Japanese students. " As might be understood,

I came to the job with a different frame of mind than

I would‘have had in Canadé. This was now a job, ﬁgf an

adventure.

When I started, I was very dismayed at what I first perceived

as sloppy organization where I was to work: I couldn't know

who my S£udents were nor what level of class I would have until

a half-hour before the first class was to begin, nor were there
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any particular texts that were used that I could plan from.
It seemed, that day, an impossible task that would have to be . o ;

done on a catch-as-catch~can basis. I would somehow have to £

get to know my students and familiarize myself with all the
materials appropriate to their level (after finding out what

these materials were) all in one afternoon. As it usually

N N S ST A T g

happens, though, things were not all as bad as they initially
seemed. I decided to do the best I could with whatever level of E

familiarity with materials I had reeched, and let it go at that.

"One step at & time," in other words. 3

I believe we (all five teachers of the Japanese group) were
fortunate to have the coordinator we.did, since he impreséed me
as being the most organized and accessible person in the English
department. He came to see my élass twice; bffered helpful
suggestioﬂg, and gave me a copy of his comments“in ﬁfitten form.
This last was much appreciated. He was available to discusé
.classes (or anything else) with, yet did hot ever try to imﬁose
any particular method as "the better way", always respecting my
views as a professional, I also got a lot of help from the ‘super-
vision given to me By one of the M.A.T. staff, Ray Clark. Although
because of a scheduling mix-up he was only able to visit my class
once, I found our discussion of that class and my students to be

very helpful and practical, and I used several of his suggestions

in subsequent classes,




The philosophy of teaching that I have developed over the last
five years is a very personal one. As I have mentioned above,
I do not believe that materials or techniques per se are what
makes an effective -teacher, Thé best text can be ruined by
an uncaring, boring teacher, and even the most interesting
and dynamic technique can be inapprariately or ineffectively
used., What T believe does make a difference is the teacher's
attitude toﬁard the students in his/her class. Although it
may perhaps sound somewhat simplistic,.l believe the teacher
must actively démonstrate to his/her students that he cares
about them as persons and realizes thgt they are persons, not
just learning machines. This involves many things: “recognition :
of physical abilities,. personalities, personal problems or
triumphs, needs, desires, etc., He must also demonst;;te very
clearly to the student that he cares very deeply what, how,
why, and if the student learns. If the student believes the
teacher "couldn%t care les™ what or whether he is learning, he
is likely to adopt that very same attitude. Iearning must be

important, to both student and teacher, or little may take place.

The English language 0ffice had already given me somewhat of
a shock, as noted above. (The inherent assumption there was
probably something like "If the place is this disorganized,

they can't really be that serious about teaching.") Of course

that was a-very wrong-assumptiomn This—mayevenrbe o prime

example of the Peter Principle; there are no cleared desks at

E.L.0«.! They are all concerned professionals whom I enjoyed




working with. The teachers are always ready to help, cheerful,
and though I believe they take teaching seriously, they have a

great sense of humor and seem to know when a joke is needed.

when I was planning. There seemed to be a closeness among
them that I never suspected before joining the staff, but was

immediately drawn into as soon as I began to teach there.

My students, at first glance, appeéred pretty much alike. The
three non-Japanese, of course, did stand out from the rest from
the very beginnihg, but gradually they all began 4o differentiate

themselves in my mind as I got more acquainted with them.

Akiko was a beautiful young girl with long graceful hands, a
pieasing personality, and a quiet and humble manner. She could
easily have been é leader since she had a sort of quiset gelf-
confidence too. Her English had been well learned, and she

had the best prdndhciation of all the students in the class.

She was always willing to participate and help out other students.

Atsuo, a man of about thirty years old, continually surprised
me. An exiremely quiet person, he gave the impression of being
a "Casper Milquetoast" type. He even said once that his life
was dull and boring, and he didn% expect that it would ever be
otherwise since he lacked ability (in general). It was said

in a very matter-of-fact way, so possibly it should not have

cccured to me as it did that he probably did not have opinions

L
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on anything else, either, He most certainly did! It was
rather difficult to get him to discuss anything, but when he
did, his dry sense of humor and wit really‘eame out. He could
argue vehemently for his point of view when necessary. He,

1like several others in the class, was an English teacher.

Franceseo was my one Italian student. His mother was American,
aﬁd-he had relatives in Boston, but his English left a lot to
‘be desired. He was just finished (or finishing) with high
school in Italy (a lyceum) andeanted to come to the United
States to'study at a universit&.. Francesco was young, good-
looking, very likable and eager to please--what I call a
"huggy-bear”. 1t was a joy to'have him in”elass, when he

came. That was  the one thing that irritated me about him:

he often didn*t make it to class in the morning because he had
slept late. About mid-way through the course he-and?deo got
a little romance going,. but even so, he didn't make it to class

any more often.

Keiko was also a young student, very quiet like her Japanese
classmates. A.thoughtful,ﬁintrospective girl, and very
intelligent. The most important people in her lifemwere her
parents, she sald because they allowed her to g0 her own

way and did no% confine her to the tradltlonal Japanese woman's

role. She was very likable, and frequently came to talk with

me between and after classes.




Roland, one of the two Frenchmen, was one of my tWo problem
students. He was essentially a nice enocugh persoh when he was
able to overlook the fact that he was French, but he was very

disdainful about everything that wasn't French when he couldn't.,

I felt it was important to be patient with him, and to go out

of my way to bé firm but pleasant. Sure enough, this treatment

eventualiy worked and he more or less stopped bad-mouthing
everything. He was a rather bad influence on Yves, who was
younger and more impressionable. %he two reminded me somewhat
of American fraternity types, who have to keep up the "macho™ =<

image in front of each other, but alone are just normal people.

Shingo, a dentist and a somewhat older man although he did not
look it, might secretly be the Japanese Superman. He is a
Quiet, mild-mannered, and pleasant person, and extremely Qfﬁ

polite.”‘He is also a fifth-degree black belt in karate, which

he demonstrated for the school in the Japanese farewell
presentation., His English was probably the second-best in the
class., It was interesting to me that karate was the most
important thing in his 1life. Apparently it had changed his
life for the better, and given him a new outlook on things.

He has his own karate school, and enjoys teaching there,

Takeshi, so painfully shy that practically every sentence
contained a "perhaps" or a "maybe", and with a pronounced
stutter, really was a bit of a "Casper Milquetoast". But

even he opened up after a while. It was he, for instance,




who brought up the subject of wife-swapping during the discussion

- on the last day of class, and he who later that morning at
Howard Johnson's wanted to know about the custom of kissing in

the United States. He was another person whom I felt it was
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important to be patient withs T thought his stuttering might

get a little better if he was not pressured, but I don't think

o

it ever did.

Yoko was the wholesome, cute, sweet-sixteen type, and could even
have been mistaken for a Japanese~-American teenager as long as

.she didn't speak (she had an awful accent). She was bright and

e s L e D

hard-working, but her mind had a tendency to wander, It was
hard to get her to concentrate, perhaps because she was homesick.

She even .came up to me one day and apologized for being'so

distracted, but said fthat she was very homesick and felt very sad.
- She could often be seen around campus walking hand-in-hand
with Fréncesco, all of which reinforced the "cute" image I had

of her.

Yoshiko was constantiy i1l and missing from class. I think
much of this was psychological in origin, because she was an
extremely nervous person, and almost flinched when éhe was
called on to respond in class. ‘She‘giggled a lot, but it was
more from nervousness than from hilarity. I felt a bit sorry

for her--she was the one person I could do nothing for; I

noticed little or no change in her between the first day of

class and the last.
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- Yves, the other Frenchman, was the student who changed the

most, I think. The first day he came, he practically refused
to open his mouth except to speak French., He had a false é
bravado,“"superior“~a%%iiﬁ&eTﬁaﬁ&—every—e%hefwsen%eﬁce—Was——~—————-——-m—%f

punctuated with "Merdel!" This outer crust gradually melted

away, leaving a rather nice young man. With both him and the -
other Frénchman, I played it very seriously in an effort to
make\fhem deal with me on fhat level. It worked! It made me

so happy when Yves finally spoke English to me for a whole
evening, of his own accord. I léarned a lot from him, too,
about dealing with studerits like him., Whilé in the beginning

I had some hostile feelings toward-him; my conscious efforts

to see him as a person and not a disruptive influence helped

to change my feelings toward him so that we could work together.

o
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ACCOUNT OF THE CLASSES




DAY ONE--THURSDAY

On the first day I followed a suggestion of Dave Rein, which

was to give each student a copy of a letter introducing myself

and telling a little about my background. Each student read

it to himself, and then there was a shorit question period. ¥
This was my first exposure to the Japanese students' shyness

and reluctance to initiate résponse. I found out then that,
within the classroom situainn, it was going to be necessary

to prompt each person in some way. If a yes-no type question
were asked to the class in general, T would usually get only
lowered eyes and perhaps an occasional silent nod of the head.
If an information question were thrown out to thé class as a

" whole, most students would study every crack or mark on the
ceiling or floor rather than voluntger an_anSwer. I say most
student;; because this was not true of thé Italian student in
my class, nor of the two French students who would come the
next day. Rather it was a bit the opposite with them: in order
to keep them from monopolizing the class, it was sometimes
nécessary to avoid calling on.them to respond. On that first ]
.day, however, there were only eight Japanese and one Italian
student and the problem was to get any of them to speak.

To..do this, the next part of the lesson was for each student

to write a similar letter to'me, telling me about himsel% and

his background, and then for each to read his letter to the

class. Since they had so much trouble responding spontaneously




to an unstructured situation, I decided to inject a little

structure into the exercise and asked them to remember basic

“vital.stétistics" about each classmate. 'After each persén
finished, then,.i rapidly asked such questions as "What ié
his/her occupation?", fWhat city does X come from?"{ "How old
is he/éhe?", etc. This finally broke +the ice. They seeméd to
open up a little and began to participate more. Thus I learned
that they needed at least some structure. In the short time

remaining, we discussed (I explained, mostly) a handout on

"Phings to Do-in and Around SIT".

DAY TWO-~-FRIDAY

——

I feel that a person ﬁustféake a certain amount 6f responsibility
for his own learning and therefore that s%uaents should have

soﬁe say in the planning of a course. So; on the first full

day .of class, I indicated we should "get down to business" by
-discussing.what they, the students, wanted to get oufrof the
class. .Remembering the need for structure, I decided that

specific questions would bring more specific answers, and

" asked the following: 1) "What is your goal for this course?”

and 2) "If you could learn one thing well, what would it be?"

There followed a discussion of what a goal is. (I wondered what

"this said about Japanese and Italian cultures, but decided

that perhaps I was jumping to conclusions.) The result of this
exercise, predictably from what came out of yésterday's‘

personal history letters, was that 1) +they wished to be able
10 '
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to converse better in English, and 2) they wished to make friends gf
with people of many different nationalities. (I seemed to have ' :
a hard time making them stick to the topic in this exercise, and

it was not the last time it happened!} In a word, they were .. . __

expecting Culture. In retrospect, I should've attached much more

impdrtance to this from the very beginning.

—
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I felt there ought to be contihuity and structure in the course, &
Wwith at least some review grammar along with conversation and .
pronunciation. Since they really knew grammar on a fairly.
advanced level, it would be necessary only to review briefly the
basics, such as sentence patterns, tenses, etc, I am afraid I
failed in the cbntinuity/structure deparbtment, however, since I
didn't map out a sequence before the start of the course, and

I probably wouldn't have stuck to. it even if I had. The end | i

result was that I started out this second day of class with oral

drills on the various sentence patterns with "be" and thereafter
did particular grammar points as they were indicated by difficulties

or confusion in class or in conversations with the students. ;ﬁ

To wind up the ﬁorning class (not including lab) on a conversational
note, I divided the class into pairs and had them think of an
object and describe it to their partner, who had to guess what it
was, As an example, I had a student try to describe something

while I drew it from his description-on the board. Needless to say,

I played dumb in an effort to elicit precision., I had its desired

gffect, and the c¢lass buzzed with varied conversation and questions

"




for the next twenty minutes, when we went to 1ab.

Lab turned out fo be a not-quite~total disaster that morning,
since it seems that no matter how much one familiériies‘oneself
with 6perating bprocedures, there is always some cruéial aspect
that somehow got left out of the instructions and, of course,
the lab technician is invariably elsewhere. Luckily for us all,
however, there were experienced and available teachers right
across the hall. We started with the first lessons of the two
books we would be using, one on pronunciation and one on

utterance-response sentence patterns.

In the afternoon, we took a toﬁr of the campus grounds,

went into some of the buildings, and met most of the_people

they would be dealing wifh. When we returned we did a listening
cdmprehension exercise folldwéd by questions by each sfﬁdent to
the rest; then the two .Frenchmen who were +o have joined the

class right after lunch finally arrived and we played a name-

profession game. ("My name is Mary and I'm a muscle-builder.

I'd like to introduce you to some of my friends ", ete.) The

two Frenchmen~were reluctant to participate, but I insisted
from the very beginning that they participate 1like fhe rest.
Throughout the three weeks I had problems with them, but I
believe this first gncounter did a lot to set down stéﬁdards

and .promote understanding of what I expected of them.

12




DAY THREE--MONDAY

This morning we started. out with an exercise which I new would

be difficult for them: the use of articles. It seems that no

matter how well a Japanéée-étuééﬁt leérns English, he will still
have some uncertainty over how to use "a", "an", and "the".

0f course, it was simple for the three noﬂ-Japanese. We spent
most of the morning on a one-page dittoed passage with blanks

in front of all the nouns. It was much too abstract, and I
quickly realized that I had been :careless in my choice of an
exercise. I should have started with a structured, limited
choice exercise and progressed to a less structﬁred. more abstract
one--but I did-just the opposite., I believe this had.the effect
of giving them a sense of failure from the béginning. which

is something I try to work against! If it were possible.to
accomplish only one thing in class, I would try to bring out

the confidence that I know all students have.

In preparation for the hour in lab, I used the first utierance-
response pair from each section of that day's chapter;as a
dictation exercisé. This was challenging for them, ahd later
allowed them to gét through the tape with greater easé and
understanding. They used the dictation as a "cue-card"” from

then on in the lab hour every day.

The afternoon was taken up with some written/oral exercises

which followed up the listening comprehension passage that had

13
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been worked on the precedihg Friday afternoon. We then tried
"making up dialogues to go with some pictures that T had brought.
‘Total flop! I had ignbred'their need for structure, and, even
worse, it was too contrived and unreal a situation to merit
their interest and effort. (Moral: The needs of the student
and class must be satisfied first if any real work is to be

accomplished.)

‘DAY FOUR--TUESDAY

By this time it had become: evident that the best time for drills
was the morning, when the class was fresh and needed something
lively.  Thus we began the day with oral drills-(siﬁble past

with gquestions and negativ?s)<and then worked a bit more with

articles.-'This:time, of course, I was more careful about the
type of exercise we did. Part of these exercises was done

in writing on Xeroxed handouts, since there wés:no way to make
them oral without making them too simple. We generally discussed
such exercises afterlcompieting‘them, and I felt that it was

good that they have somethihg written to study from should they

want to.

We continued using dictation of sample sentences from utterance-
response drills as-preparation for lab, then and almost every

day. ILab itself, as the students became more accustomed to

its workings and what they had to do, became smoother and more

fruitful for them. Today I also read some listening comprehension

g




selections with multiple-choice questions after each one, and
we discussed the answers later in class. This became a more

or less regular feature in lab, when we had time for it. It

_—  — was—challenging,—and it was always - different. -

David Rein came to observe the afterncon class, and even. the

Frenchmen were on their good behavior. We repeated Friday's

procedure of having the class listen to a passage and ask
each other guestions about it. I think the reason they liked

this particular method so much was that not only were they

being challenged, but they were challenging their classmates.
(Student power at work?) We also started on something new:

practice in summarizing using a story that was broken ub into -
short passages. It was good pronunciation practice for the

Japanese, who had much more trouble with r-1 discrimination L
when reading aloud. The summarizing proved to be fery challeng-~
ing--especially since it was a guided summary where 1t was

necessary to construct a sentence from an already existing
skeletoh_form. We continued this type of summarnyrom time

to time throughout the course, and occasionally varied it by

doing unstructured oral summaries.

The last twenty minutes of the day was great fun--I taught some

tongue-~twisters which everyone tried with great relish and

many laughs., , : 4

15



DAY FIVE-~--WEDNESDAY

Having noticed many students' confusion on how to_express the
idea of regquiring a certain amount of time to do something
(i.e., "It takes an hour to do my homework."), we spent some
time on a few drills using "it takes”. We also did a general
review driil (oral), and another set of oral drills contrasting
the use of "some" and "any". Things seemed to be dragging a
bit, so I thought that perhaps I would try switching times for
ac;ivities; for exémple, we could try conversational activities
in the morning. 1I.felt that the activities themselves were

basically sound, but the routine was becpmihg too fixed.

Lab continued to be a good solid hour of aural/bral“practice.
fgﬁ . T occa31ona11y went around to individual booths during the
playback part of the hour to help 1nd1v1dua1 students with a

particular problem.

After lunch we continued the listening comprehension sélection
we héd started the day before, with me asking questions of the
class this time. I should have known they wouldn't like this
as well since it does_notriﬁvolve as muech challenge or vartiecipation

ias when~they do the asking for each other.

For the last hour of class we talked aboﬁt the most important

person and the most ﬁimpgmwwmk_._ﬁg

it was as successful as it might have been, because {too many of

the class were too young to have a sense of ‘some pérson or event

16




which has had a great effect on them or even changed their

1jves. The three older students--the three Japanese men--each

had something to say which obviously came "from the heart".

The rest of. the students were somewhat at.a loss, though,

this simply not being a part of their lives yet. My question-

of-the-day to myself was "Half flop or half success?" and
being eséentially an optimist, I said, "Half success!”

{
DAY SIX--THURSDAY

Toﬁay being my birthday, I set out on my forty-minute commute
to S.I.T. humming, all spiffied up in my best duds, and ready
to teach what had to be the beét and most exciting class to the
most intelligent and marvelous students ever. (With an opening
like that, who could lose?) Agd since prophecies tend to be |
self-f&ifilling, it 4id even tﬁrn out to be one of my better

days. This proved to me once again how much attitude affects

a class.

Since I had a "surp;ise" in store for them in‘thé afternoon,

we used the morning to do what normaliy would have been done

in the afterncon. This was also partially a result of yesterday's
decision to vary the daily schedule. I told them tggt next week
they would be golng on a fact-finding trip to downtown -

Brattleboro, and that it might be useful to practice following

and asking directions. We used a Xeroxed lesson from Mastering

American English, and it proved to be just puzzle-like enoughlto

T




be fun. I had forgotiten how much fun puzzles were, and decided
to find other puzzle-=like things to do. We then moved on to
another activity--reading and summarizing "The Search", the
story I mentioned befére. The class seemed to enjoy the story,
so I began to think of it as possibly a regular activity.
They,did need a lot of work in reading aloud and'summariés,

in ﬁoth of which there was a lot of room for improvement. This
time we tried'writing the sentences, and it was much better
that way. All the students Qmﬂd then work at their own pace,
the pressure was off, and I could help individuals w1thout slow-
ing up the entire class. I also think that both of the morning's
activitieSrwéfe good practice in logicai, sequential thinking,

which is important in any language.
Lab was a review of previous lessons. -

The surprise I had was pre-~empted by a surprise they had for
me—~-they sat me down, sang "Happy Birthday", and presented me

with a lovely giftr(cologne) and a card signed by all., Only

then could we leave for an afternoon of ice~cream and conversation
at Howard Johnson's,which ‘was my treat for them. And what a _
nice afternoon it was. - Even though two other classes went

at the same time, Harry Starkeyfgef'us all down there fairly

quickly and we only . had to wait some fifteen minutes for

adjoining tables, .even though thirty-five of us had descended

on them in the middle of rush hour. ‘I made certain that the

two Frenchmen sat at different tables, and that there were equal
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distributions of men and women. It was great! The Japanese
were foo polite to speak Japanese in front of the Frenchmen, (5
who of course wouldn't have understood, and each Frenchman had

e to speak English since there were no other French speakers at

his table. The result of this was a marvelous discussion about

Japanese and French food and customs, and how bad the food was

at S.I.T. I resolved to do at least one more afternoon or

morning 4t HoJo's. It seemed to accomplish something I couldn't,
3

and that was getting everyone talking freely to each other.

DAY SEVEN--FRIDAY

Ah, Friday at last! I was beginning to wonder if I would get
through my first full week of teaching still in possession
of any energy at alli. I did, of course, All of us, both the igj‘
studenég and I, were feeling the effects of an inténsive week.

In recognition of this, I spent the morning in "low-pressure"”
activities--work on reading comprehension, some/any contrasts,

and crossword puzzles in simple Engliéh.moThe crossword puzzles

were useful for those students who could work on their own, but

for a couple of students (i.e., the Frenchmen) who were not

able to work without supervision or other:interaé%ion, I'm

afraid it was a flop. At this point I was becoming more and

more disiressed at the amount of directing I was doing in class.,
Feeling as I do that learning a language is participating in

that language, I felt that many students were not "doing their
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share" when they sat back and waited to be called on rather
than voluntéering their contribution. Something had to be

done, but what that something was hadn't become evident yet.

After lunch, we briefly went over the homework that had been
assigned the day before, then did some more work with written
summaries. This still proved to be somewhat difficult, and
all felt it was valuable to practice cdntrplled sentence
construction in this way. I had thought we could tfy play-
reading this afternoon, and this impressedfme as being a good
time to have a little confrontation on the subject of
responsibility for one's own learning and for participation

in the class. I put the names of the characters (parts) on
the board and since there were half as many characters as
members in thé class, they formed .groups of two, each of which
was to choose a part to read. As I had anticipated, there was
a long, pregnant silence. ‘We sat for a while, and finally I.
said that I wasn't about to do any more holding of hands, and
that from then on, each student would have to be responsible
for his/her own participation, We waited for a bit longer;
more silence. Then finaliy one of the girls chose a part to read,
and slowly, one by one, the rest of the class followed suit.
Victory at last! A small doubf crept into my mind, however:

was this heavy-handedness really only another, albeit disguised,

form of autocracy?
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DAY EIGHT--MONDAY

Monday came after a well deserved rest over the weekend--1 was

giad the English ILanguage 0ffice didn't have classes on Saturdays,

and I thought we shouid all be ready and willing to start out
fresh again. How I éould've been so forgetful of my own
behavior as a student of just a few months before, I don'wt
xnow. As I should héve known; Monday is not one of the better
days of the week. I very Quickly was remiﬁded of this when
half the class dragged in late. To wake things up a bit, then,
we started with some oral drill, Then we continued work on
"The Search" and the controlled summéryfexercises, and to keep
a 1little pfessure on, I put a time 1limit on each part of the

exercise. Then we discussed the regults.

Surprisingly, the next thing that happened was a pretty spontaneous
discussion of current events. There were many quéstions asked

of me about Watergate and otﬁer items in the news; and many
students had an opinion to express. I thought I should make as
‘much of itwas I coul@, and o aiged some of the more quiét
students (mostly the women) what they thought. What this
really_repfesented, though, was me taking over aggjn; trying

to manage the discussion, and of course -it soon died. (Moral:
Trying to prolong a good thing after its natural end accemplishes
1ittle if anything.) Realizing this, I went on to the next

activity, which was the daily dictation/preparation for lab.

An opportunity had come up to join in another class for square

dancing during the afternoon, and I took it. George Young
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taught a few basic dances, and it was a lot of fun. Ny

students were able to understand and follow his directions

quite well, I thought.

I was still a bit bothered by the morning's discussion, The
men students, who were usually the most quiet in class, were
the ones who had spoken up; theﬁwomen had barely spoken at all.
I wondered if'perhaps women did not participate in political
discussions in Japan. Or could it be the presence of the men

which had such a dampening effect?

DAY NINE--TUESDAY

"The Search" was getting more. exciting, so they decided to read
several sections at once., The reading aloud practic;”they

were getting had improved their abiliﬁy_in-this area considerably,
and it was a good opportunity for me to help them work on specific
and usually characteristic pronunciation faults. As usual, we
summarized'what we had read, but today I asked for an oral
summary of everything we had read. Since there was no pressure
for one peréon to remember, it all, everyone contributed some-

thing and each helped to correct the others. We got.r?ady for

lab with a dictation, at which.eﬁen the slower Frenchman (Yves)

was getting better.

Ed Ellis had finally returned from-his vacation;—and—tire—dzily

UPI print-out sheet of the news was once again on the lab console.
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I had not remembered that such a thing existed until I saw it
thére; and I was really elated at the prospect of having it
every day to read to the class. 1 read it the last thing and

then asked a few questions about what I had read. They had, of

course, recorded it, and so were able to go back over their

tapes to find the answers.

After lunch each person read a selection from the listening
compreheﬁsioﬁ readings thaf we had: been doing, and the person

who answered the questilon correctly then read the next for the

class. - They didn't always like 1t this way as well as when I.

read the selections--it was harder for them to understand each

other's imperfect accents. Even though it.was frustrating for

us all, I still felt it was better that we continue to try it

this way every so often. I guess it was really part of my £
continuihé battle to stop heing “"The Teacher" andfgét the class

--a2ll of us--to work together.

A sheet contrasting "much", "many", and "lots of/a lot" followed.
I asked for someone to explain why he would use one instead of
another, and there was a volunteer right away! They must be

getting better. "

During the last hour we read again thessame play we had done on
the previous Friday, this time for expression, To this end I
asked for five volunteers to read the parts and five volunteers

to be "coaches™ watching for pronuncidation problems and "directing”
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the "actors"; there was much less trouble this timerin'getting'

them to participate. I actually sat back and listened.

The final half hour of class was, in my opinion, totally‘wasted.
I had been invited by two other teachers to join their classes
in learning some American folk songs. My class acc?pted'the
invitation, and off we went, arriving at the appointed time.

The other teachers, however, didn't seem to give as much
importance to the time as I did, for even after we got started
(late), there didn't;seem t6 have been any planning at all of
~what was to be learnéd; or how. Consequently, most of my
students sat around ‘the edge‘of the room looking coﬁpletely

- bored. When they finally got around to a song that the students
had the words for, no one was inferested in singing.” It was
even hard to listen, since the tape recorder was neither very
clear nor very loud. I, for one, felt cheated, ahd felt bad

for my students.

DAY TEN--WEDNESDAY

Ah, today was the big day:' I had planned since the week before
- to have the class go to Brattleboro on a fact-finding hunt
-and- this ‘was the first day I could reserve a Bluebird to take

them all down and piek them up when they finished.

It was also a big day because Roland, the more articulate of

the Frenchmen, was finally going to give a report he had been
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preparing on prostitution in the United States. (Was this going
to be my golden opportunity to get the women students talking?) L
He took over first thing after a short follow-up on the crossword

. puzzles we had done the previous Friday. (which, I might add, : ,A_

could profitably have been followed. up much sooner). He must

be more used to speaking in front of groups , since he used

several gbod techniques~~writing key points on the blackboard,
outlining as he went along, and st?pping to explain each major
point before going on to the next., Actually, this should have
been quite evident to me from the‘start, since I knew he was a
lawyer. .Questions followed, aﬁd I asked that each student be
ready to ask at leést one question, This assured that the

women participaté-at least to a minimum degree, but unfortunately

it didn't go beyond that except in one case. One of the women, e

with much hesitation, brought up the old question of the virgin
bride (in terms of prostitution), and that really livened things

up!

I suspended part of the normal lab exercises to giVe more time
to the discussion of Roland's report%, and was glad I did. Insteéd
of the usual exercises, I read the news at a faster-than-usual

rate to make it more like the "real" news reports, followed with

gquestions, and read the listening comprehension selections at
a normal speed but with no pause for answers during the reading.
The rest of the hour was left for them to play the tape back and

get the answers.
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. After lunch we all went to Brattleboro, they divided into two
groups of five, and off-they went.. I wandered around for a
while, sat and drank 1em6nade for a while, and geﬁerally Just
waited. I refused to help them at all. One and three-guarters
of an hoﬁr later we all got back together, met the Bluebird,
and came back to S.I.T. They had discovered bookstores, jelly

donuts, and town selectmen, and we would discuss the rest tomorrow.

DAY ELEVEN~~-THURSDAY

 Although the day before had provided a lot of material for.
discussion in today's class, it just didn't come off as it |
should have. I think this was just one of those days when
everything_and everyone dragged. The night before had been the
fareweli party-for the three-week Brazilian group; and almost
everyone héd sfayed up late and drunk a lot of beer. I had done
the same, but even though I left at 11:00 p.m..when I could no
longer hold my eyes open, I was tired and slightly hung-over,
too. Perhaps this was just.an isolated case; but I would

rather believe that it is an example of what effect the physical
condition of the teacher has on the class. I also had a suspicion
that not all of my students were fact-finding when %hgy were in

Brattleboro, because some had conveniently forgotten to bring
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theiruanswers”and_gnuldnli_remembar;ihe_ansﬂars_igueuan_amfew44

of the more obviais questions. 'The discussion, as a result,
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did not involve enough of the class. This was another problem
for me--what is a teacher obligated to do about the student

who does not partiéﬁlarly care about learning, or the "lazy”

stﬁdeﬁfﬂwho'jast can't seem to make it‘to his/her morning
class becase he/she is sleeping? Personally, I am inclined to
side with Caleb Gattegno and only worry about those students

I can work with, With those‘I can't work with, I limit myself

to demonstrating my concern to the'missing student when I see

him/her next.
¢

Unfortunately, the day went on as it had been in the morning--
slow, dragging. One of the problems which I should hg;e seen
immediately and changed was that there were just too many
sedentary . Writiﬁg_ and listening exercises and noﬁ enbugh
speakingu' In retrospect, I 'can see that a knowledge of theatre
games would havé helped imméésurably then: even if I did have
a badly planned afternoon, which I did, I could haée had some-
thing to fall back on. This is a trick of the {rade, as‘it
were, which I am just now réalizing, since in my introduction
to educational methodséin college I Waé taﬁght ne#er fo deviate
from a lesson plan. (After éll, a finished lesson plan had to
be perfect, and why should one want to deviate from the perfecf?)
A1l in all, even though this was uﬁdoubtedly the,worst.déy of

teaching, it was very important in terms of what I was learning.,
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DAY TWELVE--FRIDAY

This was dlso an important day in the process of my learning how
%o be a teacher, but this time because of the contrast with the
previous day. Today's class wag so good that one of my
"shrinking violets" came up and told me how much she liked it

after we had finished for the day.

I had resolved that this claés héd to be ﬁuch more active--

the students should do the talking, not me. For this reason

we spent a.large part of the morning on a tried—and?true listen-
ing comprehension exercise where the students made up their own
questions to ask each ther about the readings. I was there more

as a resource than as a teacher,

For the last part of the morning I prepared or motivated (how

I hate that word! )them for a movie about the‘history of'American
music which they would see,instead.of-going to lab this morning.
I hadn't seen the movie yet éither, but I Xnew there would be
many thiﬁgs that they wouldn't be familiar with: terms, names

of people, places, etw Therefore, I wrote these things on the

board, telling a little bit about each thing and answering

questions as I went along. When 'we went to the movie, I felt

they would get just a little more out of it than if they

had seen it "cold". I ¥know I did.

In the afternoon we read and summarized a bit more of "The Search".

I made sure that the latter was an oral, whole-class activity
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this time, and I tried to keep it snappy. We didn’t spend too

much time on it--less than usual--but moved on to an even more R

oral activity.

T had never used the ax.materials; everyone praised them so

much I was a bit skeptical. But since they had been recommended
by Ray Clark one day after a discussion of a class he had observed,
T decided to try them. Thahk heavens I did: they were great.

The claés liked the very human Max, who got into some of the

same situations they didat one time or another. I read the
narratives (two of them) for the class and with the help of

some key words on the board, they retold the stories, some-

times the same, sometimes changing person or tense.

. ~
With the day over, I walked to the office feeling better than

I had all week.

DAY THIRTEEN-~MONDAY

=
SN

Today was another goed day, especially in the morning. Unfortun- -
ately it wasn't as good as it might have been in the afternéon.

The morning went very quiékly in'a gseries of rapid—fire drills

and listening comprehension/question asking exercises. We also

tried another Xerox on articles (a, an, the), which of course

was always challenging to the majority of the class. wé

prepared for lab as usual, with me dictating sample sentences

from the day's lesson in order for them to have a guide while

using the tape.
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Unfortunately, I couldn't find the UPI news print-out sheet to
reéé tb'them. I. really missed having it, because I felt that
it was one of the most "real" things they could listen to. The ;
queétions about the day's news were always potential conversation ';

provokers, too.

The afterncon was essentially the same as the Friday before:

reading and summarizing "The Search", and a couple of narratives

from Max. We were nearing the end of the story in "The Search",

it was getting more exciting, and we were reading longer sections

at a time. I could still sense that thié was something that

everybody enjoyed doing.

Not so with Méx, however. Even though the lesson was varied this
aftérnoon, with the students making up tﬁeierwn‘narrati;e to the
second picture, it still wasn't quite as snappy as it had been the
day before (Friday), although it was much better than that awful
Thursday of last week. I don't know even now why I didn't feel as
good about i1t as I did about the other Max session; there seemed to
be something about it that I couldn't put my finger on. It is
entirely possible, I suppose,,that since they had never really made
up a narrative or anything else of that kind, they were a bit

slower than normal. Perhaps I was a bit too impatient? . .

DAY FOURTEEN--TUESDAY

This was to be the last full day of class, and I wanted to
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continue\trying my best to make it lively, esPeciélly in the

morning. We had an oral review/drills contrasting "there is" | woF

and "it is", a Xerox on the use of gerunds after certain verbs,
"““ﬁﬁ“*_and—iiSteniﬁg—eem@feheﬁséen—se;eexéens—whiehmihe—siudentsm$ookn.

turns reading. It was still difficult for them to understand

each other's accents.

I dictated the sentences for lab, we made sure everyone had
the correct version, and left for iab. The news was missing
again, so I had to settle for reading Monday's news. After I
finished reading it, I asked a fairly long list of questions
about what I had read, and allowed extra time in lab for them
to answer. 1 guess f didn't make this clear enough, because
when we started discussing the answers later in class; only
the first two had been done and there were protests that they e
had all thought this was for tomorrbw, What do you.ﬁo when

that happens? I let it drop for the time, T did give them an
assignment for the next class, howevef. Each sTtudent chose

one of the questions as a topic to find out'more‘about from the

newspapérs in the library..

I had been very reluctant to try role play with my.class, since
I was sure it would fail because of their shyness and reluctance
to invent. How wrong I was! I guess the fact?ihat they;were
suppoéed to be someone else tobk the pressure off and allowed

them to éreate what they thought the other person should be saying.




This is just what I had wanted them to do all along, but had shied

away from in the form of role play. Now that they were taking

to it so ﬁéll, first in the form of a job interview éomplete
with application blank, then an arrivél at a homestay family
conplete with'én Uncle Harry, neighbor Ed Wilson, and three
kids, I was genuinely sorry I had not had more faith in them
from the beginning. It was only now that I did try it because
they had finally bégun to open up more in the last week; they
now seemed ready for something as unstructured as role play.

What a shame that tomorrow would be our last class together!

The last half hour was spent at thewlibrary.“whére I helped each

student to find a newspaper that might contain the information

he was looking for. I had hoped this would give them enough time

to complete a good bit of the assignment so they could stay
on and finish after class if the& wished. 1 had forgotten

(or perhapswhéd just not consciously remembered) that the
Japanese farewell dinner was thatday--ali the women lef+t right

at 3:00, and the men soon thereafter,

DAY FIFTEEN--WEDNESDAY

The last day had finally arrived. Such last days aiways

bring about a sense of fatalism in me:~ a sort of “now-that-it's-

) over-there's-nothing—moreflrcan-dol_feel1ngg_ﬂlmmashed_me_could_xe_hadww

more time together, because I could see a. confidence in my
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students that wasn't there earlier. To cite an example, at the
beginning the iwo French students had been inseparable. I had

really had to "sit" on them even to make them sit on opposite

- - gides of the room during class—se—that-they -wouldn't-speak:

French to each other all during class. Roland, the older,

was going to leave three dayé early to go to California. Of
course Yves had decided he was going with him. As time went on,
thefé was less and less trouble with them (with only Monday
morning regressions), and I heard less and less about California
from Yves. The day before Yves ieft for his homestay (alohe),

he spent what must have been at least three hours chatting in

English!. Mon dieu!

With this sense of confidence, it wés possible,'qf late, to do
many things which I hadn't felt possible earlier, Such as the

role play. Another thing happened this morning which I never
would have imagined coming from my class—fa spoﬁtanébus;and rather
heated discussion about controversial.topics such as wife-swapping,
and sex 'in general. We also talked about tradition in Japan,

and why it was so strong (which is what led to %he topic of sex),
and-differerices in ability-lévels. Again, it was mostly the

men who spoke, but the women did get their chance later.

Being goal-oriented as I am, I insisted on at least hearing what
they had done in the library last cless, if not the full report.
It was disappoinfing, probably because of all the excitement over

the farewell dinner and presentation of Japanese culture. They
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simply hadn't had enough time to do a good job.

Yves offered to take everyone to Howafd-Johnson's for a snack.
He had asked me about it earlier, so I had allotted time for it
and'we left immediately. It was a nice surprise for the élass,
and:- a good ending to the course. Everyone, even the women,

wags really conversing in English., It made me feel tremendously

good.
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What I would like to say first in conclusion is not really a
“conclusion, per se, but rather some concluding thoughe on what
this teaching experience has reinforced in my thinking. Put
simply, a student's needs must be satisfied if learning is to
take place. I am referring here not only to physical needs, such
as hunger, but also to emotional needs: +the student must feel
that he is liked, that he is important, that he can succeed, and
that he can control what he does. This latter need, most certainly,
qargues for studgnt-directed classes., If nothing else, students
who run their own class are participating to a much greater
extent than those in a teacher-centered classroom. 1 strove

hard %o get away from this, .and believe that I did, near the end

of the three weeks.

—

The most important conclusion that can be drawn from the experience
I have just been through, however, has to do with planning. Tﬂis

- paper itself would have been much easier to do, and undoubtedly
more complete, had I plaﬁned what I was going to write before

the first class. I would then have kept a detailed diary of each
day, notes about related evénts, and miscellanéa. I did not plan
to write on any particular}topic, however, so I was forced %o

write it all at once from memory.and the general notes that I

had kept. (I felt that it must be done as close to the fact as

possible, since memories of feelings are so subject to change,
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in- order for—It—tobevalids ) Anvther-prime example wiich COmMES
to mind is the class. If I had sat down and thought about my

students' goals, and the reasons behind their sitting in English

35




¢lasses day after day for three weeks, I would have structured

the course a bit differently. I probably would have {and should
have, eventually, even without havihg planned this way) seen that
-- the.reason-the stud

stays. I might have done more work with American culture, role
plays, theatre techniques, and music, This brings me to another
great peréonal revelation. Although the "shopping market qf
language teaching gimmicks", where every new and flashy technique
is hailed as the answer to the problem of the moment, is personally
offensive fo me, too much emphasié,on "the basics" can be just as
deadly, even when one tries to "keep it moving" or "make it snappy”.
More advanced'students, like mine, probably need very %;ttle-
review, even if their spoken English isn't all that grammatical.
The course could have been betterv;lanned, too, had I known what

my students would be like' beforehand; the teaching would have

been easier and perhaps better if I had been experienced and

familiar with the English Language Office.

- Finally,Ki believe I did a¢complish my goal for the courss, at
least to a certain extent, and that was to better the level of
English that my students spoke. The ma jority did score higher
on the second test, but I cannot be sure that this is really an -
indicator, What is an indicator for me is their behavior in

class and outside of it, and they were definitely more open,

confident, and verbally competent.,
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