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I. Introduction - Why TESL at State Hospitals?
Rockland State Hospital and Letchworth Village are two state hospitals

in Rockland County, New York which employ large numbers of foreign é

staff members. Most of these employees work at the Towest level on

the New York State career ladder {Grade 4) as ward attendants or house-
keeping and dietary personnel since they do notknow enough English to
compete on examinations for higher positions. In an effort to improve
their employees' opportunities for advancement on the career ladder as
well as their performance in their current positions, the Departments
of Education and Training at both hospitals decided fo add another pro-
gram to their offerings--English as a second language. Ms. Mary Jane

Swan, consultant in staff development for the Department of Mental Hy-

giene in Albany, served as the program coordinator for the two hospitals

and pianned a six week TESL course for the period of July 2 - Auqust 10,

1973. I was the instructor for this course and am presenting this re-
port on my experience in partial fulfillment of the requirements for the
Master of Arts in Teaching degree at the School for International

Training in Brattleboro, Vermont.

IT. The TESL Program at Rockland State Hospital
As planned, I lived on the grounds at Rockland State Hospital where I
taught English as a second language in a modern classroom in the Catho-
Tic Chapel on Mondays and Fridays from 2:30 to 4:30 p.m. The class had
an initial enrollment of eighteen students, but due to summer vacation
plans, actual attendance averaged about twelve to fifteen students a
class session. Fifteen of the students came from Haiti and spoke French,
two were from Colombia and spoke Spanish, and one was from central Eur-

ope and spoke Latvian,'Russian and German. They ranged in age from the
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early twenties to the early fifties and had been in the United States
anywhere from one to four years at the beginning of the course. Some of
them had not finished high school in their native countries while others
were co]Tege educated and had given up professions in coming to the .
United States. Their reasons for wanting to learn English varied: some
students wanted to learn English for personal daily 1iving reasons; some
hoped to qualify for a job promotion; some wanted to apply for U.S.
citizenship; and a few attended class only because their supervisors in-
sisted they attend. However, whatever their individual reasons were,

as a class they were highly motivated and eager to learn. This, then,

was an ideal group for a TESL experience.

Perhaps the major difficulty with the Rockland TESL program was that,
out of necessity, scheduling had to be done according to the employees'
work schedules rather than according to their Tanguage ability. As a
result, we had ONE class consisting of students at the beginning AND
intermediate EngTish Tevels. It seems important to explain that the em-
ployees were attending class on "shared time." This means the employees
were released from their jobs for one hour of class time and were paid
for this hour, but they attended the second hour of class on their own
time. Because this was an experimental program involving employees

from many different departments of the hospital, and because they were
creating a staff shortage while attending class in some cases, revising
the initial scheduling of the class might have meant the end of the pro-
gram. Several students needed to leave at 4:00 p.m. in order to catch
their rides home, and an effort to accommodate these students by chang-
ing the class time to 2:00 - 4:00 created more problems than it solved.

So, in trying to hold to the original class time while not disregarding
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the marked difference in Tanguage readiness among the students, I at-

tempted to plan activ{ties which would challenge both groups of students.

It took the first three or four classes for me to realize how marked a
difference in Tanguage readiness there was among the students. This was
mostly due to my own inexperience and initial concern with establishing
a good classroom atmosphere. Besides, the intermediate group was very
responsive and active in classroom activities, and this tended to shade
the beginners' confusjon from me along with the beginners' apparently
comprehending looks. It wasnot until I administered a relatively easy
quiz on prepositions that I realized that one half of the class was_vir—
tually Tost with what we had been doing. The ideal solution to this
dilemma would have been to spTit the class in half and teach them at
different times, but because of the above mentioned scheduling considera-
tions, this was impossible. At first I tried slowing down but quickly
saw that the intermediate students were losing interest. Next, I tried
having the intermediate students help the beginners, but this failed
mostly because of student persoﬁa]ity clashes. Also, both groups ex-
pected the teacher to direct their activities more closely. Finally,

it occurred to me to develop worksheets to provide a written application
activity related to the presentation and oral pracfice. This gave the
slower students time to master the new material at their own speed and
to ask questions until they understood it. The intermediate_students
were able to move at a faster pace and to sharpen their skills by doing
additional exercises. ‘Both groups were able to work at their own speeds,
ask questions of the instructor, and obtain immediate feedback on their
work. 1In addition, those students who had to leave early could take

their worksheets home if they were unable to finish them in class.
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Constructing worksheets, which were mostly written exercises, took extra
time, but it made the actual class time less exhausting. Unfortunately,
there was less time for simulations and games, but where possible,

these techniques were used for review of previous material at the be-
ginning of a class. In this situation the plan of (re\n’ew)3 presenta-

tion, oral practice, worksheets seemed to work satisfactorily.

ITI. The TESL Program at Letchworth Village
On Tuesdays, Wednesdays and Thursdays I was scheduled to teach two
classes at Letchworth Village: one from 10:00 a.m. to 12:00 M. and an-
other from 4:00 to 6:00 p.m. This schedule was also arranged to accom-
modate the emp1oyees“work schedules, and they, too, were attending

1 In the Letchworth Village TESL Program,

class on “"shared time."
scheduling classes was more of a problem than mixed ability grouping
even though surely by chance, these classes were basically grouped ac-
cording to ability. The morning class had a total enrollment of six
students, five of whom were at an intermediate level and one waé at the
beginning level. There were five students from Haiti and cne from the
Dominican Republic. They had been in the United States from one to
four years, and only one planned to apply for citizenship.‘ The others
were merely interested in improving their English for communication rea-
sons and for job promotions. Because these students were highly moti-

vated and fairly homogeneously grouped, teaching this group presented

~ little difficulty for the first three weeks. About the beginning of

Shared time at Letchworth Village meant the first two weeks the employees
received no money for classes attended, the second two week the employees
received pay for half class time, and the third two weeks they received
full pay for class time. This approach was aimed at giving the employees
incentive to complete the course.
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the fourth week, however, I was asked to tutor a Yugoslavian doctor who
could only come from 11:00 a.m. to 12:00 M. and who did not want to

Jjoin the class for personal reasons. As a result, the morning class

was reduced to a one hour session from ?0:00 to 11:00 a.m. This proved
to be an unsatisfactory arrangement for both the students and the in-
structor since it cut in half what had been an adequate and well-grouped
period of learning. Also at this time, student attendance in the morning
class began to change. The student at the beginning level stopped coming
during the third week of the course apparently because of an illness.
After the class was shortened, there were never more than three students
present and these three changed every day. The students offered various
personal reasons for not attending, and Steve Wyde, coordinator of edu-
cational programs for employees at Letchworth, suggested that this was

a fairly tyﬁica? attendance pattern in other employee education programs.
Whatever the reasons, the fluctuating attendance situation resulted in

a need for constant reteaching and it made lesson planning chaotic. One
day when I had planned to give an unannounced quiz 6n the simple past
tense and proceed to a presentation on the past progressive, one student
came to class. So we reviewed the past tense by having him tell me
about how things were in Haiti when he was there-and about a trip he had
taken to Zambia. One class like this was tolerable, but after the class
was shortened, we had several classes like this and the guality of the

learning noticeably deteriorated.

The tutorial with the Yugoslavian doctor was also subject to scheduling
problems, but these were related to his inability to leave his job.
His last minute cancellations were a blessing since he was convinced he

needed only to improve his pronunciation to be understood, even though

-5



he had never formally studied English and was structurally weak. The
challenging part of this tutorial was that he was in the process of
getting dentures and had no front teeth, making speech difficult. Since
native English speakers often have to re-learn how to make English sounds
after getting dentures, it was obvious that he, too, would have the same
problem. Thus it seemed futile to spend an hour teaching pronunciation

drills with this student.

In spite of this, there were two main objectives I set for this student.
One was to have him speak slowly, Toudly, and without his hand in front
of his mouth, and tﬁe other was to have him feel and see how various
English sounds are made. The first objective was an effort to let him
see how he communicated with others since he honestly believed the prob-
Tem lay with the people who tried to understand him. He felt that they
were either stupid or just not trying to understand. The second objec-
tive intrigued the student, and by using pictures of the vocal organs,
'a'mirror, his cigarette Tighter, and exaggerated facial expressions, we
worked on sounds which were giving him difficulty. Since he never ob-
tained his teeth, sounds such as [z], [s], [t], [c], [j], [e], and [&]
still created problems at the end. Many consonants and vowels improved
after three weeks, but it was most unfortunate that scheduling this stu-

dent interferred with the 10:00 to 12:00 class.

From noon until 4:00 p.m. I stayed at Letchworth'waiting to teach the
4:00 - 6:00 p.m. class. This class consisted of one Chinese, one Hai-
tian, and three Korean nurses who were at an intermediate to advanced
language Tevel. After the first class there were never more than three

students present. Most sessions averaged two students, and only one
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student attended every class. Because the language Tevel of these
students was more advanced, it wasn't necessary to abandon the planned
activities when only one student appeared. We worked mainly with Tis-
tening comprehension and idiomatic expressions, using the Daily News,

Robert Dixson's Essential Idioms in English (Regents Pub]ishihg Co.,

Inc., 1971), two taped stories, and some worksheets taken from a develop-
mental reading skills book for fourth and fifth graders. Variation in

class size was disturbing since a four hour wait at Letchworth for one

student seemed unfair to the instructor. The transportation problems

I had in getting a state car affected this class more than the morning
class. Twice I had to cancel the afternoon class because I was unable
to obtain a state car and had to be driven to Letchworth, and my only
means of transportation back_to Rockland State was a ride that left at
4:00 p.m. which necessitated cancelling the 4:00 - 6:00 class. Thus, at
Letchworth Village, ability grouping Qas not a problem, but because of
low enrollment, student attendance, and uncertain transportation, ar-

ranging classes presented problems.

IV. Overall Evaluation
So far this report has outiined the teaéhing situations at Rockland
State Hospital and Letchworth Village, and it has focused on the problems
related to the TESL programs at both hospitals. A discussion of these
problems seemed appropriate since they were a Targe part of this learning
ekperience. However, to avoid painting a purely negative picture, I
would 1ike to comment on the positive aspects of teaching English as a
second Tanquage at these hospitals. Firstand of most importance, there
is a substantial number of foreign adults employed by the hospitals who

are very interested in learning English, and who obviously need to learn
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English to meet their obligations to the hospitals. This is reason
enough for continuing TESL programs at both hospitals and for consider-
ing this situation for future TESL field experience. In addition, there
was active interest in and support of the TESL programs shown by Ms.
Rosalynde Singerman at Rockland State, and Messrs. Steve Wyde and George
Burstein of Letchworth Vitlage. They willingly helped me every way they

could and were invaluable in helping me deal with institutional problems.

Teaching English as a second language at Rockland State and Letchworth
Village was a valuable field experience for me. It gave me an oppor-

tunity to teach adults in the United States and to experiment with dif-

ferent teaching techniques in an open atmosphere. As an Independent
Professional Project, it gave me a different type of TESL experience to
contrast with student teaching in Japan, where I taught junior high

school adolescents in a highly structured English curriculum. Besides

being a good field experience for the instructor, I believe a substan-

tial amount of learning did take place. The students and everyone else

'involved with this pilot program have expressed interest in having an-
other TESL program in the near future. It is with this end in mind that

I include the following recommendations for consideration in planning

another program. The problems we encountered in this pilot TESL program

can and should be overcome in order to improve the quality of future

TESL programs at these two hospitals.

V. Recommendations for Improving TESL Programs at Rockland State Hospital
and Letchworth Village

A. Recommendations for improving the teaching program

1. Standardized testing - Both hospitals would benefit from having




some type of TESL test to be administered and used for diaghostic
ability grouping and evaluation at the end of the program.

As a result of the testing, scheduling classes should be done
according to Tanguage ability. Work schedules will invariably
interfere, but the philosophy for scheduling classes should be
with']anguage skills first in mind.

Registration period - When scheduTing students, there should be

an established registration period for enroliment with a firm

deadline.

“'Class size - Minimum class size should be established before be-

ginning a TESL program with provisions to discontinue the class

if it drops below minimum standards.

“"Tutorials - A policy on tutorials should be decided on in the

beginning by the instructor(s) and the Department of Fducation

and Training. An instructor should be able to decline tutorials
which are private lessons rather than periods for helping students
who have trdub1e with material already presented in class.

Actual class time

a. A certain number of hours should be specified for English
class, and the number of hours should be spaced to provide
optimal learning conditions.

b. Students at Rockland State requested five hours of English,

| one hour a day, five days a week. i

c. Students at Letchworth Village requested six hours of
English, two hours a day, three days a week.

d. It was generally agreed that five to six hours a week was

a desirable amount of time for learning English.




e. If holding daily classes at Letchworth Village and Rockland
State Hospital creates transportation problems, it would
be essential to divide the class time so that students at
both hospitals would have classes closer together...not
as it was at Rockland State Hospital this year where one
class was held on Monday and the other one on Friday. The

students felt théy forgot too muéh and had to wait too long

for the next class.

7. 'Bogks and educational materials - Funds should be provided for

at least one text book per student, if not for additional learn-
ing materials. Several inexpensive TESL-paperback texts are

available for $2.50 - $5.00 a single copy, and assistance in se-

Tecting a text could be obtained on request from the MAT Depart-
ment, School for International Traihing.

8. 'Instructors - If possible, plans should be made for two Tnstruc-
tors to conduct the programs.

a. Since TESL is a specialty, it would be helpful to the indi-
vidual instructors as well as the program to have someone
with TESL training to consult for idea sharing.

b. Providing there were enough students, classes could be
divided with each instructor taking a class.

B. Accommodations for the Instructors
1. Orientation

a. Some type of orientation program should be developed to
initiate the TESL instructor to state mental hospitals so
that personal adjustments to Tiving on the grounds come
more easily.

b. Since this experience differs from most SIT-TESL experiences,
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it 1s important not to forget that even though intensive
language training isn't necessary, living at a state mental

hospital is & cross cultural experience of a different

fype. The instructor should prepare herself/himself in a
similar way to that used for going overseas.t:wfth an em-
phasis on imagining what the situation will be like.

c. Staff members at both hospitals should remember that TESL
volunteers are probably less knowledgable about mental
hospitals and their operation than students working in the

physical and occupational therapy fields.

. 'Living Accommodations - If possible, arréngements should be made

for the instructor(s) to live at Letchworth Village. There is
less frequent contact with the patients there, the environment
is Tess institutional and more cheerful, and the food far sur-

passes that at Rockland State Hospital.

. ‘Transportation - It should be urgently recommended that the

instructors bring a car with them. This recommendation is made
with the instructors' personal stability in mind. Shopping
centers, libraries and movie theatres are nearby, but to get to
any of them from Letchworth, one needs a car. Public transporta-

tion is non-existent.

A short walk from the Rockland State Hospital takes one to a
small shopping center which has a movie theatre, post office,
delicatessen, liquor store, drug store, and other small shops.
The Nanuet Mall which contains Sears, Bambergers, and many other
shops is about a ten minute drive from Rockland, and there is a

bus which leaves the grounds every hour for it. There is also
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& bus which leaves Rockland State Hospital hourly for New York
City, George Washington Bridge Station too;
4. 'Stipends - Arrangements should be made'we11 in advance to allow

for prompt issuance of all checks for stipends.

~12~



i e g o

Promotional

. Exanm

Open
Competitive

Fo Exam

Open :
Competitive

o CGivil

Service Exam

Open - B

Competitive
Yo Exam

¥o Citizenship -

[

UP THE PATIENT CARE CAREER LADDER

-

Cr. 17

THERAPIST | € — — — = B.S. degree & 1 yr.in Gr. 14

II

N
y

i
Gr. 14
[

THERAPIST I | £ B.S. degree B

7

£ .
L '

_ C%r.i 13

THERAPY
ASSIST. IT
7 .
I ’
i
G:t‘.I 1i

{-—-—--—-— 2 yrs. college & 2 yrs
experience -

. PHERAPY
ASSIST. I

%— 2 yrs. college or h.s. and

2 yrs. experience

N\

Gr. 9

figh School THERAPY |- Certificate
& Orientation Cert. | AIDE Exam & 1 yr.

“““““““““ Gr. 7
A
”
v
Gr. 4
NIRRT
ASSIST. THERAFY {—-—-—— Ability to read
ATDE . and write English
N :
i
|
Gra;','f-'
VARD AIDE |&— Ability to do

Physical work

A e A,

e A A e R g

CRE ALY

5
b
7

3
b
kA
x




o - PATIENT CARE CAREER LADDER
LEVEL I - MENTAL EYGIRNE “JARD AIDZ (GZADE 4)

QUALIFICATIONS: Physical ability to do the work.

TLLUSTRATIVE TASKS: Housekeeping, custodial care duties, maintains
: supplies (non-medical), and assists in food serving,
1ifting bed-ridden patients, in changing clothing.

i

IEVEL II - MENTAL HYGIEWE ASSISTANT THERAPY ATDE _ (GRADE 7)

.QUALIFICATIONS: | Pass Open Competitive Exam, U.S. Citizenship,
ability to read and write English.

ILLUSTRATIVE TASKS:  Participates in group meetlngs recreational
activities with patients/ residents; thysical
care
Assists in home visits or communlty facilities;
performs care-related duties in clinics,
day-care centers.

. -
LEVEL ITI - MENTAL HYGIENE TF“RAPI AIDB _(GRADE 9)
QUALTFICATION: ngh School. Dlp&oma or Patient Care Training
) . Certificate.

JLLUSTRATIVE TASKS: Participates in group meetings, administers
medication under supervision, observes
patient behavicr and reactions to medlcatlon'
Day-care center work with residents
Home visits with other staff
Assists with contacts with other agencies

IEVEL IV -~ MENTAL HYGIENE THERAPY ASSISTANT T (GRADE 11)

QUALIFICATIORNS: 2 years College (#AS or AA degree) or, High
: '~ School Diploma plus 2 years of’ experience.

JLLUSTRATIVE TASKS: Participates in plamning treatment program,
Supervision of other team members,
Submits reports,
- Counsels patlent/re51dent and family,
Assists in daily living activities.
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- * Grade 14 is the full time instructor's level.
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