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 ABSTRACT

This project concerns itself with the psychological
‘realities of a non-native teaching a foreign language in
the country where the language is spoken. Included are my
personal reactions and experiences of eight weeks spent
teaching an intensive course of Spanish to North American
university students of anthropology in Silvia, Cauca, Colom-
~bia. Various aspects such as advantages, disadvantages,
- teaching modifications because of the fact that one is a . -
non-native speaker, personal feelings and student reactions
“to the fact that they have a non-native teacher are touched
upon. The reaciions and feelings of other teachers who have.
been in the same teaching position are included in this pro-
Ject. It is hoped that this project will be of value to any
teacher who finds himself in 3 similar teaching position.
The number of teachers in such a position may not be large,
but any of such teachers with more insight is a potentially
better teacher, : o - B ;
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Introduction

This progeot is wrltten for all those who find themselves

'-jn the same pos1t10n as 1 did: that of a non-natlve teacher

: of forelgn lanvuaoe in the country where the forel . 1an~

gur&e is spoken. I feel that such a situatlon merlus descrlp—
tlon and the language teaoher needs some insights 1nto the.
feellngs of such a teacher. The number of teachers in such

a. o031t10n Way not be large, but w1tn our renidly shrlnklng

 world due to modern ueohnology, thls number is 11kely to 1n—

. crease in the future. Of course, numbers are not of overriding

importance. 1T there were onlj two other teachers who found

' themselves in the same posltion as I dld, I wouid still feel

that this prOJeet would be valuable.' TWO teacners with more

- 1n51gnt are two potentially better teachers

. wrrte
1 was led to sr&ght this progect because of My own ex~

perlence in teachlng Spenish o Amerlcan enthropology stu=

dents in bllVla, Colom01a. I would 1like to present an

'ana1y51s of ny feellngs and attitudesg that may proxe to .be

enllghtening.

I taught six college juniors (18 - 21 years of age)

"_who had had no prev1ous "formal Spanish study although three

students had worked with commerczal self—utudy tapes. I

telSo tutored_two-anvanced students”who had been-liv1ng in

Colombia before joining the'program, For'the;majornpart'of L
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“the elght weeks T taught I had an 1ndiv1dual class with my

one slow student a class of two students who were average_

learners, and a class of three students who had a faolllﬁy
for learnlnv Spamsh Each student also met dally, 1nd1vi— :

dually or in palrs, ‘With a natlve language a881stant I_

.taught a total of 51x hours daily and each student spent a'

total of five to zix hours daily with Spanish, includlng

one hour daily with tapes. In the evenings, the students
- had as31gned readlngs, classes and/or exXercises in anthro—r

:pologv glven by the dlreetor.

I was. very well aware of the language teachlng concept

: that contends that a wellnprepared and tralned non—natlve

speaker can be a better teacher. than the netive speaker”
with no languaoe teaching tralning Belng a native speaker

doesn t neoessarily make one a teacher.' Without a knowledge

" of granmar and methodology,,lt is of llttle value being a'“

'_natlvc speaker.f This concept l knew 1ntellectually,_but .

_psychologlcally i reacted dlfferently _
I found that when T met a person w1th whom I would

never come in contact agaln, rather than saylng that I waS' :

the Spanlsh teacher for a group of Amerloan anthropolcgy .

students d01ng 8ix months of research in Colombia, I would

~_31mply say that I was w1th an anthropology ﬂrouo, imolyingn

that I too, was merely a student I often said that I
_ helped them with Spanish which ig g half-truth at best, I
found that 1t was easier to say this type of thlng than to
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expleih that it's en American.éroup'and they hed:to hi:e an
“American and a novice like myself To my ‘mind, the COlom-‘?.
'.blans would thlnk it was more lo¢1ca1 and 81mp1e to hire e,
‘Colombian., It was partly laziness on my;part to go into7an
eiplenation. . | | _ - . | _.
People with whom I had dally oontact and. . whom I knew
well knew what I was doing in the small town of Sllvia.
.I was the SPanlbh professor " With them, I felt no qualms
about ewplalnlnc my- exact role. In fact they always 1ntro-'
duced me as "la profesora¢" (the professor). The role of
tteaoher carrled a high 8001a1 status 1n ’chle ‘small town and
olt was a vefy good thlng soolally for the famllles to have
me in thelr home., | B
‘1 also found it hard at tlmes to admlt that I was the

- teacher because i lookeo the same age as my otudents who
'owere college sophomores and gunlors. In retrospect I oftenh
7d1dn t say that I was the teacher ‘not because of 1aok of
.econfléence in my ablllty to speak bpanish well but rathe“'
-5because 1 didn't look llke a, Latin, lthough a number of
'tlmes Deople told me. that they thought 1 was a penlneular
| Spaniard, (not beoause of my dialeot but beoause of my
physical appearsnce. ) | |

- I often felt "guilty" beachlng Spanlsh and maklnﬂ good
mohey according to Colomblan st%ndards whlle I-saw so muoh
_poverty and unemoloyment in that country._ I really wasn't

'thln?lng, only feellng, for L knew full well that the program
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wanted to hire an MAT and they did hlre a native speaker as
my language assistant. | | |

One 1nc1dent stands out in my mind and shows my psyoho—
. 10glcal make-up at that tlme. I had just made a stupid mis—.
take and had missed_my'airplane because.I:had misunderstood
" the ticket resernationist. When he said "las doce.y media",
(12:30), I thought that he had said'"las dos y media“ (2°30).
_When we began ohatting;Vhe asked me what I was 601ng in Co—
.1umbia4 i said that I_Was a teacher in an anthropology grouyp.
He asked me exactly what was myispecialization in the fieldi_n
.of_anthropology.and I said that it was med;oine; :ﬁooking' _HH
s';back%-I reaiize that I didn't want to_saj that-I nasra Spa=-

_nishiprofessor.after making such a'nistake;'even'though'the
iman commented‘on'the eXcelience of'my“Spanish. 'nlthough a ..
native speaker might make the same mistake like the differ-
ence between-"can" and “canit“rin English LI felt worsefz.
npre01se1y beoause I was a non—natlve and I should have spoken
the 1anguage well enough if I had the “nerve“ to teaeh in
| the_oountry with all the native speakers available,

If i was_speaking with a'pefson who-thought that I was
simpiy an-anthropology student I found that when they asked
me such "llﬂ?ﬂlSth" questlons as'“Is it easier to learn
nnglish or Spanish?", I would answer rather symplistically,
~even what I cosider."wrong"; acoordlng to most theories-of
language. For example, I would not discuss the valldlty oT

invalidlty of comparing how one 1eerns hlS native language
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'jvs;-how he learns a second 1anguage how these two prooesQes

: are 51m11ar and s1ssim11ar at- the same - tlme, eto., I would
's1mply say that Spanlsh was easier because there were fewer
-exceptlons to grermatloal rules than 1n Engllsh I had |

| heard that statement I didn't know whether 1t was a. folr_

tale or whether any aotual research had been done .on the

'frequency of exoeptlons to grammatioal rules. I Just dldn'tf.-'=f

Vwant to sound erudite by dlsous51ng theorles of 1anguage and?_
'dlanguage aoqu1s1tlon, yet perhaos I would sound erudlte 1f
NI discussed the same matters in English On the other hand
because I was a non—natlve in the country where the 1anguage-
-1s spoken, I dldn't want to put my "expertlse 1n language
r.theory" to.the test It wasn!' t The. fact thot laoke' vooa—:i
bulary to express myself but because I was a non-native in
- the- country where the 1anguage 1s spoken, I dldn't want to..“
'toffend anyone ‘saying that Bngllsh is easier beoause 1t was d
a matter of pride to Oolomblans that Spanlsh is an easy to
.learn, logical language._ I also dldn‘t care to refute suoh
_ judgments as "the pronunolatlon of-. Engllsh 1s 1mposs1ble +0
'1earn for a Spanlsh speaker " or "Spanlsh 1s harder to learn |
- than Engllsh because 1t has many ways of saylng the same
.thlng": a theory wh1oh I don't con51der valld I don t knOW-
if there 1s any answer as to wWhich is harder. It would ‘have
'been eas1er to have sald that it depends on. 1ndiv1dual 1ear~

ning styles. I heard the statement that Spanlsh has many

V'ways of saylng the same th ng and is therefore harder to-
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to learn. I Wondered'why-people beliefed if, I didﬁft,
know if there is any evidence comparing English with Spanish.. .

¢




The Concept of the Teacher

I would 11ke to preface the follow1ng section on

o advantages and dlsadvantaves of my teachlnr sltuatlon by

_say:l.ncr that what I percelved as dlsadvantages depended on

o omy concept of the teacher. 'L now see that I shared to“some
extent the Spanish speaker S concept of a teacher that ag-
sumes that the teacher is the authorlty flgure and has all
:thezanswers. His authorlty is never to be questloned 'He
is -also formal in hlS attlre and comportment Therefore,'l B

'-worrled, about some 1mperfectlons in my. pronunclaulon, my

"rf'slow rate of speech eto. I was afraid that my competence

in these areas was questloned on the other hand if my
7concept'of the teacher_was more 11ke_that concept held fna-'
the United States - that the teacher:doesn’t_and-really can't
know'all the answers, but.can be-an’ableﬁggidg in helning

the students find the answers and solutions Cthan I wouldn't
have cons;dered such thlngs as dlsadvantages,‘ The teacher
h_can develop strategles in teachlng his students how to learn,
how to contlnue their learning w1thout the aild of the teacher.'
This was what I dld when I tried to teach the students how

.to read "clues" in Spanlsh in order to ascertain meanlngs

tnat were unknwn or unclear %o them. Near the end of the'

course, before the students left to do their fleld research
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'I alec made the students read the Peece Corps'’ "How to Keep
j‘on Leernlng Yoreign Lenguage" booklet designed to help
students_continue‘to_learnﬁthe-language'in-country after a
tformal.lenguage course. _

- -The cOncept of the teacher held by,the etuﬁents ie_also.
f'very'important If the student aseumes that the teacher
knows all the answers, he would be shocked if the teacher
were to admit that he doesn t know somethlnv but sald he
would look it up later. The student mlght not only be

-shoc&ed buu aetually doubt the competence of the teaoher.
{”As a teacher,_I should have taken 1nto con51deratlon how my
stndente viewed the'role of teacher. I generally feel that

"thelr concept of a teacher lay scmewhere between the two

. views l have mentloned. I never tried o give the imnre581on L

that I was "all know1ng"' Nonetheless, I feel that they

respected my knowledge of Spanish.

BAN T F o R 2 by S M F ]




The_Adtantages of My Teaching'Situation"
One of the advantages of mj belng a aon-natlve teacher.
'1n the country where the language is spoken was the fact
:that the students were immersed in a total Spanlshuspeakihg

entironment They were constantly bombarded bj 6pan1sh
-Whatevor went on in the classroom was merely an exten51on :
of the dally language. act1v1t1es of the students. What was
unique to the fact that I was a.non—natlve speaker Was that
-the students were reassured that the forms of speech I used
as a non-natlve were also used by natlves in that partlcular
Spanlsh~8peaking env1ronment | '_ |
Because the students ‘lived with Oolomblan fsmllles, they
_'were 1nvolved with "real® 1anguage use of Spanlsh i.e., they
used the 1anguage to actually communlcate with other people.
In other words, the motlvatlon factor was hlgh because of |
the relevance of what the students Nere doing 1n class to:
what they were doing outside of class._ ThlS situation is in
great contrast to the normal classroom 51tuat10n 1n an Amerl—
oan Junlor, senior hleh school or college where the student
ig taklng a forelgh language because it 1s requlred and he1
sees no reason to ‘take it since he sees no ooportunlty to'

ever use 1t The advantage I mentloned would also be an ad-

'vanta re to me as a non-natlve speaker beca use, upnuntll the
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N
the-end of:the course, I rafely-engsved'in‘"reai" informal
(chit—chat and some.- slang unknown to me) 1anguage out31de.
of ﬁhe class thh the students.; They ‘simply were fatlgued
from Spanlsh in their famllles 80 that we usually spoke in |
'-Engllsh This added lnformal "real" 1anguage input of the-
Ufamllies (whlch as a nonwnatlve T couldn't prov1de as’ ea81ly)
was. very valuable for the student in developlng oral/aural
comprehension. |
" Another advantege was the fact that the students had
the opportunlty to hear dialectical and - 1diolectlca1 speecn
? dlfferences.' The students used-to-comment to me that the
members of thelr families sometlmes had a "dlfferent accent“,
that I aid. They saosuantiatea thls observatlon by p01nt1ng 
_Veut the (z) allopnone of the phoneme /y/ as in "yo“ (I or
me) not found in the dlalect of Spanlsh that I speak I
not only don' t speak that- partlcular dlalect I don't have a
completely natlve accent. Therefore, as ‘a non-native 1n the
country where the languave is spoken, 11t was valuable for
the studenus not only to hear dlolectlcal and idlolectlcal
'dlfferences, but to hear how my speech dlffered from native
speech. This was excellent-tralnlng for the ear and mlght
:have helped the students see where were tne.difficnlfies-in ‘
:phonology for Engllsh speakers learnlng Spanlsh o | |
| Even more 1mnortant that the ﬁlalectlcal dlfferences“
were~the 1d101ectlca1 dlfferences.' The rate of speecq, the'

dlfferences in pltch and manner of speech between men and
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"women, the vocabulary particular to a spe01tlc ind1v1dual -
factors uch as these caused difficulty in comprehen810n for
the: students I tried to instill’ confidence in the stddents
that with_time thege problems would be.overoome. One thing
that I did wae to bring a:tape recording of a.convefSation
that. I knew the students wouldn't understand in its entlrety.
In class we worked tooether and the students were surprlsed
- to find out how much they really did know.when the helped-
each other, | - .  | .

I felt that there was little need to "teach culture" on
- my part because the students were éiscove?iné_by thei:_own
experiences-the cuitural realitiee'of Co;ombia_andtthe'Spa_
nish‘language.t-Perhaps it was;neceseary iu order to avoid
: beforehand mistekes-in the immediete daily 1ife situations;
but because I was a non-native in the country I dldn‘t feel
I had too much to offer the students, espe01ally since I
'Eadn't_been to olombia before. Without my p01nt1ng it out
7 in class, the students qulckly 1earned such "eultural in— -
51ghts".as the various gestures that accompany speech and
soclal_courtesles such as the use of tne handshake. I dldn'tu
have to devote some alloted time to teaching_cultupe,-e.g;,
"ouotome"ron.monday, nhistory" on-?uesdey, because these 
anthropology students learned there things'through observa-
tion or.through their readinés iﬁ Golombianﬁhigh school texts,

1 personaily felt that a gueat deal of their observa-

tion ability was due to.the fatt that as’ anthropoloziste,
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they'were trained_te be'obeerranf. if they had:not.already '
 had this aﬁility, I would have aseighed them readings from
“the-excellent books we.had on the methodoiogy of field obe-

Serﬁatipn.' I would have.also given them a seriee.ef ques-
tions te:get them:thinking,about the SpaniSh'lahguége in
.parficular; ror example, iare 'formal' - Ud,,Kﬁds.ﬁ, speech
forms used among Family membersjetc.. The studeﬁts.used the
VCOlomblan high school texts as a cultural supplement, Theyj
also workea w1th a native speaker with these texts as exer-'”
'clses in reading out loud pronun01ation reaﬂlng eomnre—
henSLOn and as a ba81s for controlled or free couvereatlons.

Anotner advantage was that I had the . entlre outside

QOrld as & workehop. -"homework" 1n_Spanish‘conslsted pr1~"
marily of "doing" activities. I realized that if my Spa-
' niSh c1asses were te make any eense'to the sﬁhdenﬁs;‘they
=mﬁst'utilize'the resources of the enVironmeht " Por example,
| after a class on questlon aSklng, T had the students ask
questions of the famllles with whom they were llVlng.. Ques—
ﬂ:tlons about the famllty genealogy were asked, 'The.questlons
.and answers were recorded on a tape recorder ‘and utilized
~in class.' I usged the tape recordlrg for the purpose of
connecblng pronun01atlon and grammar and also for 1istenlng
comprehen51on of the famllles' responees. _

| "Doing" exercises focus:.nCr on student behav1or rather
that teacher behavior seemed to be better for the non—natlve

_speaker'in the country where the 1angﬁege is'spbken becaﬁse'
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the'teaoher was not the authority performlng s1nce he was
not qulte as competent an. authority as a natlve speaker.-

T make use of the outside world in dev151ng my lessoa
plans. For example, I observed a sooeer game that one of
my students oartwolpated in and based a 1esson on the use
of preterlte vs. 1mperfect oast tenses. I asked the stu-
dent- who partlclpated speolflc questlons about the game w1th
elther {the preterite or 1mperfect tense. My questlons and
the answers glven by the student were oopled by the other
'student as a dlctatlon exercise. |
. One ‘advantage I belleve that I had belng a non—natlve'_'
_fteachiag the 1anguage in the oountry where the 1anguage is
‘spoken. was the faot that I oould often be detaohed from.
“emotlonal" problems. For example, 1 oould use the souroe'-
" material of the env1ronment suoh as the hlgh school texts‘

_and not beoome upset or angry if I read somethlng that was :
'fdeflnltely wrong or pure prooaganda because 1 could B re-{
“cognlze suoh thlnﬂs 1ike tne native could Even 1f I dld,
1 could v1ew the matter more obJeotlvely, perhaps_derlylng -

a lesson on p01nt of v1ew in language. |
I reellze that thls would be- true for a knowledgeable
- natlve speaker who spoke another language to00. It WOuld

'.depend on the natlve language of the languaoe learnlng group

1'and what languages the teaoher speaks.
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. The Disadvantages of My Teaching Situation

My pronunciation is not that of a native speaker of .

%panish, although 1t's near native, Ooca81onally I correc-

- ted my own pronunolaulon in mid-sentence or found myself

tongue- twreted ThlS s1tuatlon was ‘not really important in
that even native speakers have’ 1mperfect performance levels._
The 1mportant factor concerned the students' abllity to
'.understand a ratlve speaker whose pronunolatlon differed
from mine,'and this contrast was more 1mmed1ate because I
was a non—natlve 1n the country where the;language is spoken.
I‘enoouraged the students to make'uSe of.theiSpanish pro-
grammed tapes we had in order to hear different.native'ac_
cents. Tne“e was nothlng to be done when the students heard
.me speak with a natlve speaker and could thus peroelve our.
dlfferlng pronunolatlons. :
Another dlsadvantage that the. students enoountered cone

'cerned my rate of speech My rate of speeoh in Spanlsb is
slower that y rate of. speeoh in English, and is slower

that a natlve.speaker of Spanlsh I deflnltegy belleved
this and-so I casually asked native‘speakers and they were
in aﬂreement . | B |

| What dld thls fact mean to my studentsQ When one slows

down his rate of speech in- Spanlsh he does ohange the pro-
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_ pﬁneiation.becauee of rhe stress system;f For example; if
there are two identical oontlguous vowels, one stressed and
”the other unstressed, in slow, dellberete speech they are
pronounced separately, but fuse in rapld speech. Slow

: speech - /la—a—ml—ga/ Rapid epeech - fo~-mi-ga/. Whenra
teaoher puroosely slows down his rate of speech in order

Vto facilitate oomprehension, he runs the ri8k of incapa-
citating hlS students in the;"real world".where people
.generally don't enun01ate, but'slur'their words and speak'
'at a rapid rate, I dldn t purposely slow down my rate of
”speeoh The students often complalned that they understood _
'every word +that I said but oouldn‘t understand the Colom-
bians. Many other factors evtored 1ﬁto +hls observatlon
--the dlfferent vocabulary of the natlve speaker the use of
verb teneee and so forth 1 really oouldn t find any work—_
_ able solutlon to the problem other than ooneclously acoel—.a-
eratlng my. rate of speech Whlch sometlmes resulted in my
being tongue tw1eted. T belleve that I can accelerate my .
rate of speech 1f I devote time and effort to the task. I
don't belleve, though that the task lS v1ta1 1f I am . teach~.
: Spﬂnieh in the Bnlted btates, but in my 51tuatlon in the
country where the language is booken in an‘lntenelve pro—
gram, the problem 0eemed to be 1ntenslfled (or maybe I
dwelled on it beqause I was a non-natlve opeaker} because.

the students were:limited'in time and any "problem", if one

wants to call it that, was intensified.
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Another disadvantage that I eﬁcouhfered was a matter
of authovity. The pro"ram employed a mative speaker as. a
languaoe assmetant.- This 1nd1V1dual was a hlgh school gra-~.
duate w1thout tralning as a 1anguage teacher, but had a -
good knowledge of. 5panlsh grammar and phonology and had 7
been a tutor befor. He worked with_the-students individu~
- cally or in peirs‘with tape cassettes on pronunoietioh and
u81ng Colomblan hlgh school texts in geography and history,

" worked on readlng out loud and reading comprehen51on. He

" also dlrected controlled or sem1~controlled conversatlon

ebased on the a551“ned readlngs in the text The more ad-
c vanoed students also partlclpatedlln free_oonversafiohs on
topics related to the reeadings. |

| ~Some confusion arose, for example, when he comﬁented
on one verb tense that a student p01nted out in a readlng;
HlS rule for the use of the tense dlffered form mlne._ T
lsald that the verb “estar". in the vast is almost always
'used in the 1mperfect tense 1n the past beoause this verb
denotes 1ooet10n, My a381stant said one_always uses the
'preferife tense. I believe that bofh rules?are correct
1becauee I have. heard both "estaba" (1moerfeot) and "estuve"
'(preterlte) used by bpanlsh speakers. The a531stant cate-
: gorlcally utated that only the preterite tense was accep—

-

table. " Phne student came to me confused.n I tried to ex—

| ,plaln to hlm that both uses were "correct" beoause both
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_are used by.ustive speakers. e angwered, "But X said no.
snd_hefs'éciombiau.". 1 resolted the prcblem by telling hiﬁ‘
‘to_use the form he heard usedkaround him. Ildon'tsknow if
.he believed mé—or not because he used the imperfect tense'
and I notlced that the preterlte tense was used W1th a 11t-
-tle more frequency in Silvia.

Another dlsadvantage that I encountered coucernssthe__

‘linguistic cOmplexity‘of the speech the students;heard.from

- their very first dsy in Colombia. This would have been the

- same situation for a'native speaker in country where,the'
. language is spoken. Perhaps because I was:a ucn-ustive I

- had'dcubts about the sophlstlcatlon of m _1 speech as com-
' fpsred to=that speech the students heard around them. These
doubts must have been very deep and hldden because I hcnes—
tly belleve I can express any concept in Spanlsh. Acccrdlng
to most. tradltlonal theories of 1anguage, the student should'_
not be exposed to new and more complex structures untll he
has completely mastered, by repetltlcu, prev1cus structures.
Such new and mOretcOmpleX.material prématurely_iutrcduced
t,would lead to confusion on'the”part of the student or even.
.harm'him in some-wsy. Although I'm not in aéreement With
~this idea, I did £ind that it was very difficult to sequence
_1inguistic structures simply hecause the students were hear-
'_inéagl; the structures fogether from the very first day. I

. did try to sequence these structures because I wanted some

* sort of continuity from day to day. It wasn't an artificial




classnoom situation Where:the students aneamore;“sheltered“"
tin that only familiar structures are used. Uiy stndents:'
were 4a - llttle frustrated at first because they undevstood
one ‘tense but not another end thus couldn't understand comen
_pletely an entlre utterance. One idea that I experlmented
with in order to build the students' ability to make ana-
.1og1es was to work with actual sentences that had been re- -
.corded and to teach the students centaln clues in order to
make reasonable inferences because even in one's-native:;
_1anguage, one can‘t always know all the vocabulary, etc.;
~and 1t's necessary to make reasonable 1nferences or assump-
itlons._' |

¥or example, if the students had no idea as to the

‘meaning of one work in a sentence’we-Wonid tryfto.deducen_
"together what part of speech it was from thelr knowledge
-Kof syntax. Then we would try to deduce its lexical mean—.
:iing, mostly through common sense and logic. .
-. o Une 1mbortant dlsadvantaee I had was that I was always
:fbelng "tested" by my students when I used my Spanlsh with
'fa natlve speaker. - Because I was a non—natlve, my perfor—
mance in an enormous varlety of situations out51de the
| classroom was always being observed and - evaluated by my |
“students, consciously or unconsciously. Thls constant test-
' ing_produced.an7unsettling.effect in. me., I was alwayS“conm

~ sclous of my Spanish especially if the entire class was

‘with me when T bargained for a taxi, for exampie.

Because
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the students needed to learn to do such mﬁndane chores as
bargaining for a taxi, I made them.ddlit aftef a week of
classes when they had more confidence in thelr ablllty. I
Lnew that I could do 1t they needed to periorm, not l.:
Most of my evaluation of the speaklng ablllty of the stu-

dents was based on such 1nformal out81de of class perfor-

- mance,




20.

'-Othér‘Tsachers.

The next part of thls ‘project concerns other teachers
'who found themselves in the sane teachlng situation, although.
the partlculars of each 51tuat10n were very distinct.
o I used an 1nterV1ew format The responses are not
exactly minute word for word what was sald but are very,

very close and attempt to preserve the 1ntended meanlng as

-clossly as pOSSlble.




Teacher #1

X, who taught Spanish'last,yeer in fhe-same‘prdgram'

that I did in Colombia.

"pid you have.any special feelings about teaching
Spaﬂish in'a'Spanish—speakiné,eeuﬁtry being a non-native

speaker?" .

"In gome ways it is- ea51er to:teach: al 1anguage that is
not your native lan uage. Tescnlng to your own 1anguage
group makes you aware of problems. In the country you can

fbe eWare of cultural problems because you have your own me-
g ﬁory‘bf'fhe process of adgustment to that eulture. |
M In. Laﬁln America I felt that: the. teacher was: eonsldered
en'authorlty. I was never aulte sure of myself because
every natlve speaker was more of a klnd of authorlty. I
had to be careful not to lose confldence in myself and not
to feel 1nt1m1dated._ _ _
| ult was embarrassing mee%ing people df they asked what
I was d01ng. Why import a "grlnglta" to do “the Job of a
Colomblan - thls was- what I 1mag1ned the Colomblans were
_ssyrng. One has to be very dlplomatlc in’ order to prevent

the peeple from thlnklngrsuch a thing. - Therefore, I tried

to label myself a coordinator and use Colombiahs as much as
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I could as a resource.’

-"pPid you notlce any student reactions to the fact that

you. were a non—natlve sneaker°"

ﬂlt's funny. I expected that I would receive- some kind vf.
- of reactlon because I even had a natlve speaker, a Puerto
ﬁ" o Rlcan girl. I never recelved any personal affronts from
| Colomblans, although my ColombBian frlenﬁs would laugh and
thlnk that 1 was klddlng when I sald that I was teacnlng -Spa-
nlsh.. No Colomblan (outs1de of my friends) made a remark |

'when I was around.

My.students never ehailenged me‘because if I didn't.

know SOheﬁﬂlnb, they were content to look it up together =
:with'me. For example, we found a work in the newspaper -

"tlgurar“ I had no 1dea what it was. We kept asklng na—e

'tlve spea?efs, and we dlscovered that it was a misprlnt and

_should have been "flgurar".

"Were there any advantaves to the fact that you were:

'teachlnw in uhe country where the 1anguase is spokeno"

~ Being in the country is'fantastie.r It is great for
projects‘and assignments. In normal situations theré is no-
real use of structures: learned or at best it is very hard
to slmulate. Being in the country 1s_an-eﬂvantage cultural-

,%;g ,ly speaklng. " The students can'see why people-db;things be—

 cause they share the same circumsitsnces.  Living with families
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~ the efﬁdeﬁfs expefience real oommunicetion et severai levels.
_Thej get the entire feeling, even the sounds"and smells of
-Tthe.cﬁlture. | | |
| i belleve that 1t would be an- advantage for the stu-
dents 1o rece1Ve a llttle tralnlng before going to the country
'because it is very frustratlnﬁ for real beginners when they
can't understand anythln They thentlmes bulld up wreng

| patterns of speech,"

'"What were. the dlsadvantages of teaehlng in the country,

- being. a non- nat1ve°"

e"Tﬁe*obvious' you- are not the real thlnv.jrltfs eesief
: for the stueente to understand you.: It 8 a dlsadﬁantage if
students only understanﬁ you and not natlve speakers, and
 don % aet beyond that p01nt._ It can be an advantage if it
:“heTps the etulent‘s confldence and acts as a tran31tlon be-
"1tween non—comnrenen81on and comprehen51on.'- | |
-_"If a etudent comes up with a rea3 complex questlop,ﬂlt
;would not be as eaey if one were a non—netlve spealer, yet |
even native speaﬂere often tlmes can't explain thelr own_5f
'__grqmmﬂr.- | | |
In SllVla, fhere was the dlsadvantage of leek of ﬁa—

'-terlals euch as a blackboard."

"What teachlng technlques or methodologles do you use.

N 40 overcome those disadvantazes?"
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"Specific tasks in the outsige world make use of a tape

recordef, The student recorded a7conversation of a native

"The last and mogt important step was to make. the stu-

-nonnnative,_I made a lot of use of tape'reCOrders gince T ¢
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Teacher #2'

I interviewed ¥, a native'Spanish'speaker who-taughf.
English as a Second Language to 3panish (Puerte'ﬁican ”Costa
ﬂican,'etc'); Greek Polish, Vletnamese and Aorean speakers

in a aunlor and senior high school in the united States.

' "u1d you have any spe01a1 feellngs about teachlng Lng—-

-llsh in the Unlued btated being a non—native speaker°"

"If people asked me what I was d01ng and I answered‘
‘thet 1 was teaching Lngllsh they naturally assumed that T
rwae teaehlng bpanlsh sneakers. They-couldn‘t "take it" that
 I taught others. “Actually I had a great number of native
"Greek speakers. I never said more than ten bpanlsh words in
.two months of teachlng, not because of shame, but because I
preierred otner methods. | 7 7
| My problem was’ that T was a student teacher and therew
*fore was a ‘nothing' in the school. I was also a forelgner
:.1n an Amerlcan hlgh school and T trled to flt in. . One thing
fthough,_L_dlanFt dress_as_an_gmerican. I di&n't belong but
1rI_ﬁas'ieerning anlot o | |
“T was always conscious of my bpanlsh accent - nervous_-'

at tlmes.h

"pid you notice'anyireaetionuby'aﬁyone to-the fact that




_.tlon and thus got him 1mvolved in the class "'
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you were a non-native speaker?n

g couple of times — by my students., _They made some

negative comments in class.m

'nwhat'were_the_advantages.to teaching in the country

where the language is spoken?v

HOf course, there is the questlon of avallablllty of '

-,materlals, therefore the life of an American Engllsh speaker

can be brought into the classroom.

nAll'types of realia were used such as noward Johnson

~tablemats and menus.

WBecause I was in ﬁhe United States ‘when my uuoerv1sor

_came, L was able to use him as a natlve model for pronunc1a—-

_ "Were there any advantages to the fact that you vere

not a natlve ‘speaker'"

"I could communicate with the Spanlsh-speaklng students

in thelr native Language if T had to, i also could with the

ureek speakers.

-~ "1 was more aware of the dlfflculties of Engllsh because_
I have been through them 1n learnlng bngllsh as a second lan=—

guage. -nor example, when one 1ntroduces the "dummy do“ one

knows one‘s going to have trouble or. you w111 encounter such

_thlngs as "Do you know what time 1t igyn vs "uo'you know
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what bime is 1t20 o e

| ‘"I,also identified with the students when r'tola them
'Va was Uoing baok to my country because many of them were
tg01ng to do the same, Thls happened even though none -of

* the students were from my culture. (Spain) I had personaIa
_'eeﬁtact with the students outside of class. In fact, one

student 5till writes to me,"

"What were the dlsadvantages of belng a non—natlve in :

the country where the language is spokenQ“

”rlrstly, hev1ng taught Spanlsh and then teacnlng bng—A
1ish I discovered that. what kids 'throw out” at one in one' s
natlve language usualiy presents no problem but Wlth Lnglish
e_sometlmes there were a few questlons I wasn' t sure of, but
my classes were for beginners and I knew the grammar. One
tlme L put my foot. in my mouth because L mlsspelled the word
"knlfe" and one of my students caught the error,

"I sometimes said a structure wrong and I knew it.n

' "What teachlng technlques or methodologles dld you em=

ploy 1o overcome these disadvantages?"

.'“I used my superV1sor as a native model when T could, T
also used the Lado Lngllsh Series tepes so that the students_'
could hear natlve v01ces.__ o |
| "I used pattern drills and patterned myself to death LI

worked with the tapes myself and corrected my own pronun01ation.
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1 studied the LesSon linguistically for myself ahd.then pre-

.pared'hqw to teach'it tb my class.
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Teacher #3

X who taught Lngllsh as a second Language to a mlxed
-group of students with varled 1anguage backgrounds. X has
lived in the united.states four years, but his native lan-

guages are Catalan and Spanish.

wDid you have any special feelings about teaching kng-

1lish in the United sStates being a non-native speaker?"

| "Yes, I fbund that people such as other teachers put
preésufes on me, If I made a'little mistake; it waSVassﬁmed
 I made it because I was a non—natlve. Of cburée;fevén’ﬁau'
“ t1ve speakers of a 1anguage make mistakes in that language.

If I made the same mlstake in Erench and bpanish (whlch I

con51der ny native 1anguages), it woulﬂn't have been the
~same thlng accordlng to them. I was self-conscious hav1ng
a job teaching forelgn students being a foreign student my—
'self T was self—consclouu, thlnklng I couldn' t make mis—
-takes. 1 thought that perhaps I_wag-taklng the job of an

' American,”

"pig you notice any student reaction %o thé_fact that

you were a non-native speakery"

-+ "There was no negative reaction, hey accepted me




: ?erfectly. My students:were_aiways.positive towardsumeéf
Pwo of-mj students WGre qualified teachers of English in
-thelr country and they liked the fact that I'm not a natlve. |
i auked a fellow teacher. to tell me if there ever were any |
negatlve reactlons to the fact of my belng a nonwnatlve

speaker, and there weren't any as far as I:know.“

"Were there any advantages to the fact that as a non—
natlve, you were teach1ng ln country where the 1anguage is

spoken?"

._"The student assumes that a teacher in such a p051t10n B

1n the country is cenerally fluent in the 1anguage.ﬁ

--"Were there any advantaﬂes to the fact that ycu were a

nonunatlve speaker7"'

"Well I taught Amerlcan Engllsh not belng an Amerrcan, \//
but I transmltted the cultural 1mpllcat10ns of the language. .
oL was able to be more open to my students, those speakers of
fomance languages because I speak varlous romance 1angua~es.
'r"I cons1dered it a great adaantage that belng a non-
native I remembered how I had learned the 1anguage, as anu
.adult what 0rammatlca1 p01nts wculd cause problems and what
would be easy for Irench and Spanlsh speakers, In my opinion,
r'i teach English better that Franch or Spanlsh because T don't

!*khf; take 1t for granted , I can foresee difficultles because I

1S :
Na

learned the language as an. adult. I was much more sympathetlc




. guages in a'more logical sequence.®
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‘to problems,n

"Were there any disadvantages to the fact that you were

a. nonunatlve speaker?" .

81 thought that my acoent mlght be a problem because L

am not a natlve speaker of Amerlcan rnglish, but many people'.

-mlstake me for a native spesker. I didn't consider 1t_a-"

dlsadvantaﬂe."

"What teachlng teohnlques or’ nethodolonles do you use to

overcome thoee dlsadvantages°"

a"There really were no disadventages. I oonstantly ﬁried__

o remember how I had leerned Lngllsh My teaching of mng—

1lsh was based on lésson plans based on how T learned the

-language. in this senoe, my teachlng of wnglish dlffers from

'my teachlng of French and Spanlsh because 1 teach those lan-
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{onclusions

‘aTe there eny cooclusions to be drawﬁ from these di- -
'verse'accounts about.the non-native teecher'in fhe country
where the language is spokenf | |

I belleve that there are-a few conclusions or 1n51ghts
eto ‘be drawn. _

feycholoﬂlcally, 1t is not easy to be a non- natlve teach~
er in the .country where the language is spoken. In all of
the accounts contalned in this proaect the’ ncnwnative teacher
' felt elﬁher self—con301ou5'or nervous about hlS ablllty or
'acoeptance because he was a non—natlve speaker in the coun-—
try where the language 15 spoken, in addltion to the normal
anxlety any teqcher, 1ncludlng 2 natlve speaxer, experlences.

One of the prlmary a@vantages of belng 2 non-native
: speaker in the country where the Tanguage is spoken was" the
ablllty to predict areas of ease and dlfflculty for the stu-
dents gince he too hac 1earned the 1angua e as a second 1an-
guage. Any dlfilcultles were easler to deal w1th beoause the
:teacher had the resources of the country_ﬂhere the 1anguage
.lS spoken. Related to this idea, is the advantage of the
resources of the total language ‘environment in the country

_.whlch could aid the non-naiive speakerrln_offsettlng any ..1

disadvantages he might have. .
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There were disadvantages of.being a.non-native-speaker
in the country where the language iS'spoken, bnt'generally"
'the advantages outweighed these, acccrding to the opinions
in this proaect. ..

Very 1mportantly, what is oonsldered a dlsadvantage by
the non—natlve speaker \1n the ccuntry where the language 1s.
'_spoken or not, e.g., the imperfection of his pronunciation

and total grammetical knowledge; depends onhhis_concept of
a teacher held by. his students. |

In thls regard, perhaps the non—natlve teacher 1n the
_coantry.where the language 1s spoken should percelve the role
ofﬂthe teacher.ac that of a gulde, uslng natlve speakers asl .
:resonrces, not an anthorlty pre01sely because it is mucn_: |
| harder for him to be or'tO'be perceived as'an authority than
for a natlve speaker. Many of What I con51dered my strengthsp
1has a teacher had to do wmthe the fact that I was a nonwnative_
' speaker and had learned the language that‘l was teachlng as -
.a seeond language I think that thls was even more. 1Fportant'

-athan the fact that l had a knowledge of methcdology.  For ex—
' amole, as a non—natlve speaker I could predict problems that
.the students would encounter because'l had the same problems
:f:tor because 4 ‘also spoke the native lanﬂuage of my students |
.and tnus knew that many nngllsh speakers encountered those

problems in: learnlng apanlsh It dldn‘t matter as muoh 1f 1

"knew four methods for teachlng the subgunctlve tense if I




couldn't predict or make some reasenable assumptioﬁs as to-
where the errors were going to be made and thus modl?y my
_methodology accordlnvly. 1 wasn't an authorlty on all the
instances in which tne subjuﬁctive tense is used, but I
coﬁld.guide or advise students in how to avoid certain errors.
in.my situation in *olbmbia ¥ feel that T Was a better than
& natlve Colombian without any knowledge of how one learns

a second 1anguage or without any langua e methodology,elther.

T lmaglne that thls was the idea_of the_director ﬁho hired
_mé,e _ : . . _
._ One conclu51on to be drawn from this progect is that
there is a lot oi work to be ﬁone in thls and T'eIi.e*l:ed areas.
g eud thls pLogect I w1ll propose a series of con51dera—'
tlons or food for thought: for non—natlve speakers in the

: country where - the language is spokem

- Why "1n—country" teachlnb (even for natlve speeﬁers)?
What are the aavantuges¢ What are the disadventavesf' Has
'any research been done oﬁ 1anguage leﬂrnlng nerformancef-
| inDasa teacner S attltuees toward himself as a person
~_‘and-e'teacher influenee his teaching° le this influenee di-
-reet oreindifect meesurable or uﬁmeasureble? wnen do a.
-teacher 8 attltudes towardnlmself as a person and a teacher

_1nf1uence his teacthg’ Whlch is more 1mportant “his self—

concept or his concept of a ’ceewhe::"P Lan these two things

 be separated?

‘How can the'non—native teacher 'in the_couﬁtry where:ﬁhe
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lahguage spoken prepare himself mentally? Is it possible?

Is it necessamy‘> : |
Is a non—natlve speaker a better teacher than a natlveq
| Where:'.ln or out of the country-where thellanguage is spo-

. ken? Do we assume that the native is not trained in lan-
gﬁege teaching_methodology while the nonwnative_is? _Is this
a'reasonable aseumption? Is there any research-on-netive~vsrli.
non-native teacher'effeotivenees? _Whet does it'sey9‘ what
does a non—natlve have that a natlve doesn t and vice versa‘p

Would a teacnlng methodology based on how the teacher

P

-

'.learned ag’ an adult the language he teaches be feasible?
Has it been done9 What would 1t entall? ‘Would it be 1nsen¥
‘sitive to the varying language learnlng styles of hlS students*

:The gtudentst attitude toward the non—natlve teaoher

in the country where the language is spoken' Ts it generally
- positive or_negative” Has any research been done on this
Questioﬁ?--what does the student's attltude toward the teach—
er.mean in:terme'ofehie perfofmance and the performance of
the teaohef himself? If the students' attltude is negatlve,

N what can the teacher do to change 1t° Should he_attempt to?
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