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Preface : E

The new Canadian Students at the junior college where I am teaching, mst ;
participate in 2 full time course load during the school year, Thus they are
expected to take such courses as Humsnities, Social Sciences ete. along with
their Canadian English speeking peers. My job is to teach a remedisl English

course so that they might integrate into these courses and not find th=n

too difficult,.

In 2 regular T.E.S.L. class students should have the bpportunity to
practice 21l the languzge activities-spesking, listening, reading, writing;l
however ths summer course I taught took place twice a week, ihree houré gach tine

for a period of only seven weczks. Therefore, since time was so limited, T reajized

I would have to have priorities, On the first day of cless, I discovered that
most of the students had tzken 2 T.E,.S.L. course in the winter, either with me

or znothar teacher.{thers are three lsvels offered-beginners, intermediate,

advenced), We decided to place the most emphasis on the reading and writing
skills as thé} were most urgently required for the coming school year.
Speaking end lisitening would tzke less precedence than usual and would be
teught incidentally, in relationship to the other two skills,

Although the swmmer T.E.S.L. course is not usuzlly streamed, I was

pleasantly surprised to find that the class was mors or less homogensous.
4ecording to their records they ranged from low to high intermediate. Table 1
shows a list of the students, their backgrounds and th- amount of exposure

%o English they had had, Although I didn't use this as a main criteria for

choosing materials or methods, my past experisnce with foreign students
and some knowledge of their backgrounds certainly helped. For example usuzlly
my orientzl students have a strong foundation in grammer; my Grezk students

genarally verbalize very well.




Crisis and Discovery

For the first two lessons I devoted much time to oral work-dramatizatiions, _.
theatre techniques, etc., as well as reading comprehension passages and composition.xh
I decided at this point that the best texts to use would be Intermedizte

Comprehension Passages by Donn Byrne, and Spencer's Guided Composition Fxercises.

These two books seemed most appropriate for our goals which were reading and
writing,.

Whereas normzlly it took only é few dzys for books published by Longman
to arrive, I was informed by the bookstors that this time it would tzke at least
four weeks, While I was having sections of my own copies printad up for each
student, I discover=d the Leasrning Center and its direotor.Mr. Philip Heilig.
This is a place in our school where English spszking students can get help with
any reading problem they might have. Spe=d Reading courses are zlso offered.
From lMr. Beilig I learned thzt there were many books, not desizned with T.X.S5.L.
students in mind, that would be useful to each studsnt in my class since they
ranged in level from grzde ons right through college. This room became our class
home for the remainder of the courss.

Choosing Matierials

The main problem was finding a suitabdble book for ezch student,-Our
methed was not scieﬁtific in any way but based on years of expsrience and infuition.
We each took a group and using a system of frial and error, we had the students
do various exzsrcises, We chose books that were challenging, but where the students
would succeed. If 100 many errors were made at a higher level, we used a lower
level, After about an hour and a hzlf, we had each stud-nt working at the level
in which he was most comfortable, For some degree of uniformity and so that I
could keep track of each stud=nt, we had no more than three mzin programs
going on. I realize that t=asting might have been a more sophisticatad way of
choosing matsrials, btut someshow the tests seemed very inappropriate. They wers

designed for nztive spezkers,mzking them not guite a propos for my students.




Table 1

Kama Age Country of Birth Bow long in Cana&a How _miach Znglish
Siu Wah 21 China 1% years 6j2 years
Eva 19 Mexico 6 weeks - 2 years
George 23 Gresce 8 months 1 year
King Chiu 20 China 7 months 5 years
Andy 21 China 3 Years 5 years
Xing Hong 21 China 6% months 5 years
Sun Iee 21 Korea 10 months 6 years

~ Susan 19 Greece 11 months 10 months
Cathy 19 Greece 1% years 1 year
Nicolas 19 Greece 2 years 2 yezrs
Angela 20 Greece 2 years 2 years
Mohammad 27 Iran 2 yezrs 6 yezrs
Iise 20 Cznada T years
Fzjed s 19 Jordan 4 years 6 years
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On the next few pages zre the nemes and descriptions of +the varicus materizals

from the learning Center that were used by my class, T

88 Passages
Criginally intended for rezding instruction at the 6th through 9th grade levels,
it has been used in the junior colleges to develop inm the student an understanding
of the structure of the parzgraph as a mefhod for dev=loping botter reading
comprzhension, ' |
88 Passages develops 6 distinct r=ading skills

1) Reading to determine subject matter
2) Reading to grasp main ideas

3) Reading %o identify relevant Qetails

4) Reading to ses the author's purpose

5) Reading to drew significant conclusions

g) Rezading to understand the meaning of words in context

Cnce the student learns thase skills, he has a good comprehension of the

passage. His rsading becomes more purposeful and less passive. The authors
.

of 88 Passages believe that one of the best ways to teach reading is to teach
students a semse of struciyre. Once the student sees the structure of a
commnication he is in a good position to compr~hend it clsarly, The six skills

listed above are the basic elements., These basic elements zre woven into an

overall pattern referred to as structure., B8 Passages bresk down into those

patterns-Persuasive Pattern 25

Informetional 58

Karrative 5

Materialswhich comprise 88 Fessagges

a) Rezader- contazins 88 primarily non-fiction passages, renging in ¢ifficulty ffom
'easy' at the 6th grads level to 'difficult' at the 16th grade lavel. Over

65% of the materizal fzlls into ths 6th to 10th grade lsvels.

b) Question Book - containg questions on each passags which t-st comprzhension
skills,

¢) The studsnt uses thes above two books- all this msterizl is found in the



Tezcher's Mznnal,

Tezching Frocedure nsed for BB Passages

First I asked the students in the group to rzad the Passags for the mzin
thought, Before assigning passages I surveygd the vocabulary and guizzed
words that might give trouble,

When they had found the main thought, I tried to get them to formmlate it as
precisely as they could, In discussing ths main thought they had to express
the details which supportsd it. I then had students answer the questions. When
I was working with another group, the entire group compared answers. At the
back of the teacher's Manual is a ReadaBildity Study which tells how many words
each passage contains, the averzge sentence length, the numbor of one syllable
words, the reading ease irdex znd the grade level of each passage., Tharsfore

with the help of ths manua2l, I did not hav- too much difficuliy choosing passages.




The Mzcmillan Reading Specirum

A complex of instructional materizls, these bocks are designed to help
individualize reading instruction in the intermediate grades., The goal

of the Yocabulary Development booklets is to rersu.azde the pupil that there is

far more in words than he had supposed and awzkens in him an active consciousness

ebout words. For exzmple book 111 is divided inteo-Synonyms and Meznings
Context clues {0 meaning

Defenitions

Precision in lanpuzge

Vord Formation

Pinding word meaning from
word paris

The goal of the Reading Comprchension booklets is to improve the students a2bility

to comprzhend and enjoy what he reads,

In the Word Anz2lysis bboklets, the pupil is mede zwazre of lettsr sound

ralationships and becomes interested in letter- sound phenomena, He is led to
[ ]

make & proper respomRse t0 letiezrs and letter combinziions zs they appeer

in words, and lezrns how fo work out the rscognition of unfamiliar words in an

orderly, systematic way.

The Macmillan Rezding Svectrum is comprised of six levels resprassnted by
six different colours,.
Teaching Progedure: Bescause each stﬁdent was working at his own pace, on his

own level, T worked individuzlly with each one.

The Mecmillan Beading Specirum, The Macmillan Company, New York (Collier -
Mzemillan, Cenada, Ltd, Toronto, Ontario,1964)




Bxtra Activities

The EDL ¥Word Clues} Zach of the thiriy lessons in the book starts with the

beginning of a story., The studznt then must complete ten
fremes and master ten words, This book helps the student lezrn
to use context clues in unlocking words - which is =2 meost
hel?ful reading skill, Self tests aznd answers are at the end.
The EDL Word Clues btook was ussd primarily by King Hong and Siu Wah, Although
the Jowest level we had available was book J, and I thought it might be a bit
difficult, they enjoyed the challsnge and I think preferred it to 88 Passages.

S.R.A, Spelling Labi,Edition 111a: this is a multilevel, developmental spelling

improvement program. It is designed for use in the seventh
grade, but contains words and spelling skills needed by
eighth and ninth grade students as well., The student work
in the Sp=2lling I2b is completely individualizzd, The
objective of the Spelling Lab is not only to teach the

* spelling of words, but also to teach principles that will
2id the student in spelling many other words,

The S.R.A., Senior RFU Reading for Understznding Box%ccnsists of 4000 reading

exercises for use in high schools, both junior and senior. These exercises are
designed to help the student develop the ability to grasp or comprzhend what
he reads. This kit was used by everyone in his or her spare time.

1Taylor, Frackenpohl, McDonzld, Jolins, EDL Word Clues (New York:McGraw-Hi11,1961)

2Parker and Walker, Teacher's Handbook Spelling laboratory 1lla, (Chicago:Science

Research Associates, Inc.,1960)

3Thurstone, Thelma, Teacher's Handbook Senjor Reading for Understanding,(Chicago:

Science Research Associates, Inc., 1965)
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The following few pages list the division of groups znd how they were divided

according to the met=rials.

Group one ¥zin Program Extra Activities
Group one The Macmillan Resding Spectrum S5.R.A., Spelling Box
Sun lee Vocabnlzry Davelonmeni-Orange,level?

Reading Comprehehsion~ﬂed,1evé1 one

Word Analysis - lavel 3
King Chiu Reading Comprzhension-orangs level?

?gcabulary Developiment leval 3
Susan Vocabulary Development- green level 5

RBeading Comprshension-green

This was the lezst advanced group. Although Susan would have been fine
in the next group, she had used these materizls before on a lower level, and was
most anxious to finish them., She 2lso served zs a most helpful guide to the
other two , when I was with another group. Because they each had a different
»

language background the convarsation was always in Bnglish, This was mors of

a problem in my other group. Zxcept for Sun Lee, these books werz not allowed

to te tsken home. I checkad her homework tan minutes before clzss staritsd, made
sure she understood everything, and if she did, assigned the next lesson. Aft-T

each exercise she rotat~d books, so sh= had little time for extra activities.

i
King Chiu was always anxious to {finish zn exercise beczuse he lovsd the S.R.A.

Box., He would nev=r hesitzte to zsk if he didn't understand something, so he

worked mostly on his own with the occasicnal pat on thz back and checking up

from me.



o EE AT

Group Program Exira fctivities K

Group 2 88Passages(first half) . S.R,A. Spelling Box
o — Rezding for Understzanding
Box

Eva
George
Andy
Cathy

Ficolas

SR

T

o

s

Mohammad

SRR

Lise
M= jed

This group was encouraged to consult ezch other zbout variqus possible
answers and wofked very will together., I was alw:ys sure %o kesp an e2r open
to make surz that George, Cathy and Nicolas weren't lapsing into Graek, They
usuzlly worked on the same pzssage at the same iime although occasionally one

or two two forged ahead, They had this alternative if they preflerred not

doing the extra activities, After each passage the answers were aveilable and
] . .

I checked vocabulary and comprzhension as much as possible, Occasionally we

did one together and I was able to make sure that everyone understood what was

required and that the level was approprizte.
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Group 3 Program Extra Activities

Siu Wah 88 Passages (second half) ~  S,R.A, college reading

King Hong comprehension kit,
£.D.L., Word Clues

Angela

This group worked cuite individually. They were encourzged to work on any
one of the above activities withouthaving to do 2 passage. Beczuse there
were only three, I was able to keep track of Qhat ezch one was doing, Although
Time mzgazine and newspaper arficles would have been perfect for this group, I
decided that since time was so limited, they could use the extra structure

rrovided by these materials.
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Homework
Because we met only twice a week, homework was a necessary part of the i

program, Except for those used by Sun Iee, the books were not to be removed from

the Learning Center, so I printed exercises from Reading Comprehension Passzges

and assigned at lezst onz a weck, These we corrected togather and no. 8 of

each exercise provided us with our grammer lessons, Sometimes we would 4o no.7
~on the blackboard. (See next page) Thislﬁompositioh exercise was especizlly

valueble in allowing me to see what type of problems each student was having,

whether it was tense, punciuation, comprehension, etc. The book consists of

three sections: Reading Comprehension- which I assigned for homework, Recall

Exercises- which consist of extrzcts from Section one but with certain siructural

features omitted. The student would have to insert the proper tense, the correct

articles, prepositions, or linking words. These I did in class, The third section-

fural) Comprehension Passages, I would read in class at the recormmended point

indicated at the end of the pzssage. These usuazlly related to two or three
-.

passages in Seciion one and were followed by twelve diciation passages which were
also related to the passages in section one., Both these sections helped

reinforce what had been @one for homework and what had been learned, The page

following is one of the reading comprehension passages they did at home.
For homework assignments and classwork I also worked with them on

Section three of Spencerl!s Guided Composition Exercises. This section, entitled

"From Guided to Free Composition," provided practice in rslatively free

composition, }
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Mrs Brown was tired after hey day’s shopping in Londop, sq she
Went into g restavrant for 5 Cup of tea before Catching the train
home, When she had ordereq her tea, she suddenly remembpered

thet she had 1o buy some medicine for hep husband, whq had g
% ceugh,

“Is there g chemise’s near here »* ghe asked the waitoer,

“Yes, madan,” the waiter said, “jps only aboy three minuteg?
waik away, Turn right when You go ocﬁ&..@o._dﬂmcgup then rgla
the second turning o the left, Youy find 3 big chemiges abous
10 a hundred Yards up the 0ad on the right-hand side. Tt cly

five, bur i'you hurry, yourys JUst get there n time,”

Mrs Brown followed the waiter’s directiong carefully ang found
the chemisr’s shop withou any QS.EEQ. She bought the coug
mixture and Started to mgke her way back to the tCstaurant, Bye

15 after she hag walked fur about ten minutes apg there was g no
sign of the Testaurant, she realised thap she rng, have mage a
mistake.

“Oalf am Stapid ! sajd Mrs Brown, “Ive left
in the festaurant and pey, I'm Jogt,”

20 She was st Wondering what 0 do whep 5 Dolicem
and asked if |ya could help, My Brown Sxplained wh
pened, ]

“Well, first of all” said rhe policeman, oy, had better 80 back

as far as the chemise’s,»

25 “Now,” Sugeested the policeman, when they 8ot to the Chemist’s,
“let’s go in this directign, It leads 1o the main rozd,
shall prebably fing Your restaurang .

When they reached the maip roitd, the Policemnan saj »

“I think Youw'll find the restauran; you are looking for along there,
30 on the opposice side of (he road,”

Mrs Brown thanked the policeman for his help,

“I can’t understand hoyw I went Wrong,” she said,

The policeman smiled, :

“It’s quite easy,” he said, Yo Betlost in g big city 1ikn London,”

3CS af

all my shopping

an came yp
ar had hap-

where wa

32

TR el L AKIETI S, Tt - e e

v Cheose the best anszper, .
a Mrs Brown called herself stupid because .
(i) she bad walked for ten minutes before she realised that she
had lost her way , .
(i) she had managed to lose hes Way Just coming back from the
chemist’s shop .
(i) she had lefr lier shopping in a restaurant which she could not
find » :
4 qel
(v} she had raken the wrong road back to the chemist’s
2 Answer the Sollowing questions briefly, in YOUr omen words gs Jar as
possible. Use ane complete sentence Sor eacl anewer, oo
@ Why had My Brown come 1o Londen?
b How far was the chemist’s from the testaurant? . ;
¢ When did Mys Brown reaiise that she had made & rmustake:;

3 Answer these questions, usmg enly shors .\E.....: anszers, .
a Did the wajrer give Mrs Brown good directiong?
b Did Mys Brown reach the chemist’s in rimep
. o S o nly
¢ Did the policeman come yyiyy Mrs Erown ag fap as the chemispgy

4 Complere the Sollowing sentences. Your answers must be related 1o 13,

tdeas contained in the passage,

@ Mrs Brown went to the restaurant for 2 cup of tea because

b Mrs Broww’s husband hag bad cough, so : ,_
¢ Mrs Brown had 1o hurry to the chemist’s Decause ... .
d The boliceman came UP 10 Mrs Brown ang asked her; <, .

¢ Mrs Brown migkt not have found the Testaurant again jf o

LETT I

5 Choose the pesy cxplanation according 1o the ContoNe,
@ i time (1 I) means
() eventually

1i) before it closes
(iit) punciually .

(v) at the nght time

6 Find wwords 0r phrases in the Passage which wmaap much the same q¢ the

- \atagﬂwﬁ.

@ Instructions how to got 1o 4 place
b 1o return
¢ made a mistake

@ Compositios Tinagine that you were the police W mentioned in
the bassage, Deseribe jp ROt more than ¢o words what happened

N . 33 |
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from the time you first saw Mrs Brown until you took her to the
main yoad. Do not include any ideus which are not in the passage.
Use your own words as Iar as possible, .

Complere the following seniences by putting the speaker’s words,
given in brackets, into Indirect Speach. Follow this model:

Mrs Brownsaid...... (“Iveleftallmy shopping in therestauranc,”) .

Mrs Brown said that she had left all her shopping in the restanrant,

¢ Mrs Brown asked the waiter ...... (“Is there a chemist’s rear
Lere )

b The waiter told her ...... (*It’s only about three minutes® wallk
away. .vv
¢ Hewoldher o (“Tusn right when you go out of the sestiurant.” )

u He said ...... (“You'll find a big chemist’s about a hundred
yards up the read.”)

He said that the chemist’s closed at five, but ... (“If you hurry,
yow'll just get there in time.”)

f The policeman said that first of all...... ("We'd berter go back as
far as the chemist’s,””)

& The policeman took Mrs Brown in the direction of the main road,
where he said ...... (“We shall probably find your restavrant.”)

I When they rcuched the main road, the policoinan told Mrs
Brown...... (“I think yow’ll find the restaurant you are locking for
on the opposite side of the road.”)

i Mrs Brown thanked the policeman and said ...... (I can’t under-
stand how I went wrong,”)

J The policeman smiled and said ..., ﬁ:ﬂ s quite easy to get lost
in a big city like London.”)

rpneame o me e s et o -

i

—
W

30

L]

oy

oy b

As the teain %Eomnrm the sezside town where I was going to
spend my holidays, I went into the corridor to stretch my legs,
I mﬂa.na there a short while, breathing in the fresh sca air and
exchanging a few words with one of the passengers, whom I had
met cerlier on the station platform.

When I rurned to go back to my seat, I rm%nmna to glance into
the compartmient next to mine. Sicting there was a man who many
years wn_o_,o had been my sr_m_&c:n. Ye was a grear talker, I
remembered; it used to take hours to get away from him once
he began & conversation. T was not 4t all sorry when he weat (o
live in another part of London, We had not met since then, nor did
T wish to meet him now, when my holiday was about to begin,

Luckily at that mon:ent he was auch too busy talking to the man
opposite lim to catch sight of me. I slipped back into my compart-
ment, took down my two suitcases and carried them to the far end
of the corridor so0 as to be ready to get off the train as soon as it
stopped, The moment the train came to a halt, 1 called a porter,
who in no time at all had carried my luggage out of the station and

found me a taxi. As I drove towards my small hotel on the outskirts

of the town, I breathed a deep sigh of relief at my narrow nunpwn.
Thexe was little chance that ¥ mrocE run into my boring ex-neigh-
bour again,

When I reached the roﬁ I went straight to my room and rested
there until it was time for dinner, Then I went down to the lounge
and ordered a drink. T had barely raised the glass to my lips when
an all oo familiar voice grected me. I had not escapsd from my
tiresome ncighbour afrer i: e grasped me warmly by the hand
and insisted that we should share 2 table in the dining-room, “This
is a pleasant surprise,”” he said, “I never expected to s¢e you again
after all these years,”

Choose the best answer,
a This is a story aboul & man who
(1) got off the train to avoid mecting an ex-neighbour
(i) went with an ex-neighbour 1o spend a holiday at the seaside
(iii) tried tc get away from an ex-neighbour bur did not succeed

(iv) was surprised to meet his ex-neighbour in a small seaside
hotel

35
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Recomzendations znd Conclusions

Now that the leaming Center has been introduced to our new Canadian
students, it will be available to them throughéut the school year, With the

assistance of the reading consultant they will be able to work at their leisure,

'apart from the regular program,

When we first started using these materials, at least an hour and fifteen

pinutes of each class wass spent on them, But as homswork assignments incresased
and problems in writing were discovered e.g. grammer, punctuation, eth,
ve were sometimss foiced to use the matsrials as fill in work. When & student
finished an zssignment he would go and do a rzading activity, working completely
on his own,

If they enjoy the rezding materials, then there is nothing wrong with
having the students work on them in their spare time, In 2 regalar classroom
situation where the students ar~ English speskers, this type of activity

might be looked upon quite negatively as just busy work. Baut in a T.2.S.L. class,

since the "ﬁasy work" is being done in a language they are in the midst of
1earniﬁg, the lessons are mora meaningful and instructive in another sense.
However the teacher should be sure that the pupils are thoroughly

familiar with the techniques of using these materials, mzking sure to point out
that there are answer booklets and self-tests., This way he isn't floundesring ;
but can become quite self-directed.iI realized this when I discovered one

'boy who seemed to be lost and uninterested- not because he didn't understand
the passages, but because he Gidn't kmow what he was aiming for and how to use

the materials properly, Having missed the last class he needed personal attention

to start him on his way.




'
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The chief criticism is that I did not keep with my main attempt at

- individualization., The only tims they worked in th2ir groups, or as individuals

was when they were using the materdals from the learning Center, With the
Longman materialg they worked at the Same pace as I found it difficult 1o

individualize all of the time, T sti1] needed some degree of uniformity- to

- keep them together, I alse found it difficult to test them on the basis of the

reading materials from the Learning Center, Therefore the small amount of
testing ﬁas based solely on the Longman materiels,

The strdngpoint was the enthusiasm and self direction that resulted, T
Teel that students learn more when they are int-rested and involved and that

these factors are vital for any program the teacher wishess to adopt. Many of

. the students wvho did not have summer Jobs came earlier and stayed later in

order to use these materials, The interest was also displayed  during the

brsak, when mzny of my students kept richton working,

In retrospect, mainly because of student interest znd enthusizsm, I an
quite satisfied with the pzst summerts T.E.S.L, program and will continue to

mzke use of the Reading Lab,

T AT MDA
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