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INTRADUCTION

The Polydor Training Tape (PTT) materials wzre developed in 1970

under a contract between The Zxperiment in International Living and
Deutsche Grammofon Gesellschaft G.M.B.Y. as a self-study course to be
markéted internatiopally. It was the intent of the original agreement
that the materials be dEVeiOped using various other languages in additien
to English and Spanish.

Since its publication PIT h;s been used extensively at the School for
International Tréining. The following is a comprehensive description of
the uses of PIT byjfhe teachers in both the English and Foreign Language
Departments at 3.I.T. Compiled.in this report are the techniques, variations
and activities the teachers currently at the school have used in relation

to PTT.

Although all references are to Znglish and 3panish language courses,
the adaptability of these materials to any langvage should not be overlooked.
Facilitated by.the drawings which are the core and a source of meaning for
PTT, teachers in the Foreign Language Department have been able to adapt the
material to their courses in many 1aﬁguages.

With few exceptions these materials have been adapted to classroom
use only on a supplementary basis in the intensive langnage courses cf three
to ten weeks. Therefore tais paper will deal with PTT -as supplementary

material within the language courss.
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The Polydor Tra2ining Tape materisls, although develoved as an individual
home-study course, have been successfully integrated into the lansuage

courses at the School for International Training. The teachers here have

adapted these materials to supplement their courses, which range from the

beginning to the advanced levels.

4 certain amount of rewriting of text and expansion of sxercises,
drills and activities was required in adapting the three levels of the
series to various levels in the classroom. The willingness of %szachers

to rewrite the materials for their particular needs demonstrates their

belief that PTT is an anlightening and lively addition to course work.
Student reactions, too, especially to the drawings themselves have been
generally positive.

The drawings are a definite sfronz point of PIT in that their clarity
and erplicitness erable the student to easily understand the situstion
being presented. Thase characteristics combined with the often vresent
humor enbourage respenses from the student, who finds the visual presenta-
tion ¢learly ané accurately reinforzed by the oral.

In most cases the drawings have been presented in the form of slides.

Soth the English and the Foreign Language Departments have developed copies

of the whole series ic enable several tezchers to use the same set of draw-

ings simultaneously. The drawings can alsec be Xerox copied and distributed

to e#ch student or shown on an opague projsctor. Une suggestion has been
to develop filmstrins of the drawings to alleow for a more smoothi? floﬁing'
presentatiocn.,

A1l three levels of the series have been utilized, though to varying
degrees. Level I has been more popular in the beginning fdreign language

classes and has baen vsed as both supplementary materisl and as the framework



for a three-week Snanish course,

Regardless of the way in which PTT was used, varioué teachers have
Tound the need for considerable expaﬁsion of follow-up exercises and drills
to include mere variety and more involvement on the part of the student.
Some teachers have made extensive use of thzase drills wnile others have
omitted them, but 211 thought that expanded evercises would be 3 significant
addition to the materials.

Levels 1I and IIT have proved more applicable to the classes at.S.I.T.
as they can be adapted to the beginning courses as well as to the advanced
with onily slight.modifications. Among teachers the most popular sections
have been the dislogues, narratives, dictionary and the progressive struc-
tured narratives {series of drawings depicting common situations in the
lives of the Gray/Sanchez family),

Diverse technigues of presentation, depending on the levsl of the
class or teacher preference, have been satisfactorily employed with each
section, - and each of these will be discussed in detaill in the following
DAZES.

‘DIALJGUES
I. {intermediate level)

In this technigus wvsed in presenting a dialogue the goal of the
teacher was not memorization, but rather an understanding of the situation
through the language and the ability to reproduce the %antenc“u with
reasonable approximation.

1. Project the drawings one by one and read the accompanyihg

dialogue.

2. Repeat the first step.

3. QReturn to the first drawing and ask detailed ouestlons about the
drawing itself as wsll as about the d1d105ue.

h. Continue with each slide in the same manner. When structures
oresent problems, leave the sliide and work on these untlj a
solid understanding is achieved.
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5, Review the dialogue line by line with student repetition until
it can be reproduced satisfactorily. ‘

6. Do follow-up drills as reinforcement of the dialogue.

7. Follow-up activity using the classroom as the setting for the
dialogue,

The follow-up activity may be presented several hours after the
dialogue has been tzught. In this example the following dialogue was used:

Max: Where's my key? It was in my pocket, but I don't think I have
it now. ' ~
Kathv: It's probablv in the closet. Vo, it's not on the closet floor.
Ted: #aybe it's under the sofa. I'll look there. No, I can't
find it. _
Kathy: Here 1t is eon the living room rug.
Max: Oh, thank you, Kathy. Now I guess 1'm reszdy to leave.

The teacher hides the keys in the classroom or within close area of

the classroom and asks:?

"Where are my keys? They were in my vocket/purse, but I don't have
. them now. Please Jook in the closet. A4re they there?":

under vour chair

in your pockeis

in your purses

on the window sill

unier the blackboard

outside, etc. '
Student: "No, they're not in the closet, etc.”

The‘exercise continues until the keys are found.
II. (hish intefmediate)

This technigue relies on the explicit drawings to elicit certain
responses from the students who are, in a controlled situatiom, creating

a dialogue of thelr own.

1. Quickly project all the drawings in order without any oral presentation.

2. Ask students what the situation is,

3,. Return to the first drawing and discuss 1t in detall, 1.e., new
vocabulary, setting, actions.

. Conbinue with each drawing in this manner, having stuﬂents ask each

other questions about the drawing.

5. Heturn to the first drawing and have students make up a dialogue for 1t.

4., Continue with each drawing until the dialogue is completed.

7. lave students act out their dialogue.

8. Do fellow-up drills,

9. Do tapes in class or as homewcrk.



IIT. (any level)

In this technique, as in the preceding one, the student is developing
and practicing his diductive and creative powers in the new language.
fle is reguired to tzke a structurelhe has never seen before and trv to
work it logically into a sentence, In this manner he is dfawing uoon
everything he knows in the langnage to create new sentences.

1. Scramble cach sentence of the dialogue and put it on a slip of
paper. '

2. Distribute slips to irndividuals or to groups of students.

3. Hawve students unscramble each sentence {level of class will deter-
mine amount of teacher participation).

I After sentences have been nnscrambled, have students put them
in logical order within the dialogue.

5. Review the dialogue with the whole class.

Depending on the lavel of the class or the emphasis desired, each
sentence can be scrambled or only the order of the sentences within the
dialogue.

IV. (intermediate level)

1, Divide the dialogue into phrases or sentences {usually twelve to
sixteen phrases) and write each on & slip of vaper.

Divide the class into two groups or more depending on its size.
Jistribute an equal number of lines to each student.

Go over any new expressions, structures or vocabulary that may
present problems,

. lave each group put together a dialogue using only the lines which
they have.

. Distribute the criginal version and review it.

- =

(@A VL U - VU

The results of these dialogues will often be absurd and nonsensical,

but the students learn the lines, so they quickly grasp the original version

when it is presented. It has been found that threough this procedure the
class achileves a thorough wnderstanding of the dialogne and is regdily able
to use the new structures and vocabulary iearned,

The tapes following each unit have been usad by only a few teachers

as further reinforcement of what thevy had done in class, Hut the tapes are

alwsys availabls to students who wish to use them outside of class.



6

One interssting approach to the %tapnes is as follows:

1. fiave students listen to the new dialogues several timss.

2. 4sk questions zbout the dialogues.

3. Listen to tape again.

h. Have students act out the dialogues and record their version.

5. Flay original version and class version for comparison of
pronunciation, intonation and fluency.

PROGRESSIVE STRUSTURED WARRATIVES

This unit portrays some common situstions in the lives of the Gray/3anchez
family through a series of drawings emphasizing each member of the family
in a separate drawing.
I. (any levei)

1. Jcramble the series of drawings and have the class arrange them
in logical order.

2. Present narratives that accompany drawings.%

3. 4Ask questions about each drawing and/or have students ask each
other questions,

L. Show the series again and have the students relate the narrative
in their own words.

# In a more advanced class step 2 could be changed by having the class
create the narrative for each drawing. :

II. (for study or review of tenses-any level)

l. Project the first drawing of the series.

2. Fresent accompanying narrative with questions.

3. Project the next drawing following the same procedure.

. sk questions in past tenses abhout previons drawing.

5. Continue through the series, referring to previous draw1nw gach
time,

4. Returr to the first drawing and ask guestions in future tenses

about the next drawing,
7. Continue through the series in a futurs tense,

DICTTOMARY

The dictionary units lend themselves well to writing, with an abundance
of.new vocabulary and possibilities for cresting stories. Even the most
seemingly simple picturss can spark the imagination and lead to iengthy
student creations, Although used mostly at the beginning level, this unit
could be used in higher levels as a creative ﬁriting exercise with the

dictionary drawing serving as the basis for a story.




I. (vaginning level)

1. Project the drawing.

2. UGo over any new vocabulary,

3. Have each student make a sentence about the drawing.

i« Write sentences on the board.

5. Wnen esach student has contributed one sentence, have the class

put the sentences into a paragraph adding new structures, phrases
. or whatever 1s needed for a more smoothly flowing paragraph.

6. llave students individually 24d a second paragraph to the first.

The paragrsphs which the students create may merelv be a description
of the drawing, or to stimulate more creativity the drawing may be used
to develop a story which can go far bevond what 1is actuzlly seen in the
drawing.

“Several of the techniques used in presenting the narratives can be
easily adapted to the dictionary and the progressive structured narrative
units. A detailed description of these techniques follows.

NARRATIVES

The nnit on narratives in Level III has received the most emphasis
by the teacners et 3.I.T., probably because of its popularity among the
students. The humorcus situations in which Max/Juan finds himself in the
narratives make him an immediate success with the students, who can often
assoclate their problems in a foreign culture with his.,

The techniques used in teaching the original or a rewritien narrative
are fairily standard and can be adapted to almost any lsvel,

I. {any level)

l. Project the drawing and read the accompanying narrative once or
wice,

Go over difficulties that arise with new structures. )
4isk guestions sbout the drawing itself and about the narrative.

Have one student or several students ratell the story in their
oWn words.

D=l Ve
- . >

Further exsrcises may include: .
l. lilave the student retell the narrative baginning with "yesterday™
or "tomorrow", or retell it in the first person.
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Put the student in the role of Max/Juan and ask him queshions
ralating to his particunlar problem in the narrative,

Have students act out the situation in the narrative--for total
class invelvement students can pertray doors, cars, chairs or
any cbject in the drawing. :

II. (intermediate-advanced)

This technigne can be used afier a class is familiar with the types

of problems that ¥ax/Juan encounters.

1.
2.
3.

L.

Project the drawing.

Ask the class to guess what the situwation is,

Working individually, in groups or as a class students create the
narrative.

Zead original version for comparison to student version.

A variation-of this technique is:

N
.

Divide the class into two groups.

lave one group look at the narrative drawing and thlnk about the
situation being presented in the drawing.

Take the other group into another room and give them the original
version of the narrative.

Bring the two groups together and have the first group figure out

the original verslon accurately by asking the second gronp questions.

IIT. (beginning level

This technique and the following one are applicable to any of the other

units.

1.

3.

5.

Tape a pisce of white cardhoard to the blackboard, lesving
sufficient writing space around it. (Putting the cardboard on
the blackboard enablss the teacher to write new words on the
board beside the objects which they label or describe in the
drawing.)

Intreduce new vocabulary and write it on the blackboard asround
the drawing. 3Students can write the words for spelling practice.
To test the new wocabulary and/or soclllng, erase the words a
few at a time and ask studernts to give and spell the word.
Jivide the words into groups of two or three and have students
make sentences with each group of words.

Sontimue with the narrative as in Technigue I.

IV, (any level)

The following example is based on a class at the beginning level.

For intermediate or advanced classes the same drawing could be used but

with a differsnt set of words.
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baggage Max/Juan busses tie - problem bus driver hat
badge Lost & Found Window  suitcase baggage check bus términal

1. Divide the class into groups of two or three.
2. Using this drawing and this group of words give the following
directions:

Categorize the words by pubting them into at least three groups.
Be sure vou can give reasons for each category and why you have
sut each word into it.

3. For beginning classes simple -concrete words can be chosen, but
for more advanced classes words can include abstraci ideas and
amotions which will require more imagination on the part of the
students., In the cass of this particular drawing the words

- authority, confused, zporehension, etc,, might be used.

i. when this exercise is completed, continue with the presentation
of the narrative. (New vocabulary or structures in the narrative
can also be categorized.)

Because of the nopvlarity of the narratives and because they are
relatively easv to adapt te certain structures, teachers have devsaloped
lessons on most verb structﬁres usiﬁg them. For beginning classes the
narratives have been rewritten with the simple tenses, whereas fof inter-
mediate and advanced classes they have been rewritten with gerunds, infini-
tiveé, modals and the conditional.

This rewriting need not be done only by the teacher. . In more advanced

classes the student may be assigned a certain grammatical point and asked
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to rewrite a narrative himself, or he may be zsked to choose the gtémmatical
structure and the narrative with which he wishes to work.

The following section contains éxamples of rewritten material mosfly
from the narrative unit. Any of the narrative techniques pre#iously
described can be used with those rewritings based on the narratives.
Undoubtedly, there is still an abundance of other structures within any
language that could be adapted to the various drawings and units in PTT,
but those which follow are what the teachers here'have developed and. used

in beginning, intermadiate and advanced classes.




COMPARATIVES

1 o o 2 S e et ey

Gavid Gray
(iar. Gray)
. ather
This exercise. based
used as a reinforcement avercise of adjectives in the comparative. The

drawing may be reviewed first or the exsrcise may simply bhe distributed to

each student and the drawing projected for reference to ths exercise.

Mr,., Gray is

inning level)

T g e s ot o

Bk dem s e mam it m——

4 e e sy = o e s i R

R i e LR

Ellen Gray
{Mrs. Gray)

on the drawing of the Gray/3anch

; '.' e s = T
Kathy Gray Ted Gray
Gray) - son
clavghter .

ez family ca

Mrs. Gray. (old)

Mrs. Gray is

Ted is

Mr. Gray. (young)

in the family.

Mr. Gray 1is
Mirs. Uray is
Mrs, Gray is

Kathy is

in the family.

Mr. Gray. (fat)

in the family,

(young)

(o1d)

(fat)

Mes, Cray. {(thin}

Kathy is

in the family.

Mr, Gray ic

in the family.

Ted is

Kathy's hair is

Ted's hair is

in the family.

Ted's. (long)

(tbiﬁ)
(tal;)

(short)

Kathy's. (short)

3



For review of the simple present, past and future tenses this drawing
can be presented and reviewed in class and then the following exercises

done ‘as reinforcement.

Present:

Tvery day Mrs, Gray (go) to the store. 3he !say)
good merning to Mr. Clark. 'Then she {buy) somg things. . She
cive) Mr, Clark some money and he (give) her her changes.
She (talk) to Mr. Clark for a few minutes and then she (walk)

home.

What does tirs. Uray do every morning?

What does she say to Mr, Clark?

What does she buy?

What does she give #r. Clark and what does he sive her?
What doss she do for a few minutes?

Then what doss she do? ‘ '

Past:
Yesterday morning Mrs, Uray to the store. she
good morning to Mr. Clark. Then she some
things., oshe Mr, Clark some money and he -
her her change. Jhe to Mr. Clark for a2 few minutes and
then she homa,

Wnat did Mrs. Gray do yesterday morning?

What did she say to Mr. Clark?

What did she buy?

What did she give Mr. Clark and what did he give her?.
vhat did she do for a few minutes?

Then what did she do?



Fature:

Tomorrow morning Yrs. Gray to the store. OShe
good morning to Mr. Clark. Then she some
things. Jhe Mr. Clark some money and he
her her change. 3he ' _ to
Mr. Clark for a few minutes.and then she home .

What will Mrs. Gray do tomorrow morning?

What will shs say te fr. Clark?

What will she buy?

What will she give Mr. Clark and what will he give her?
What will she do for a few minutes?

Then what will she do?

What is ¥rs. Gray goine to do tomorrow morning?
What is she going to say to Mr, Clark?
What is she going o bhuy?

What is she golng to give Hr, Clark and what is he going to give her? :
What 1s she going to do for a few minutes? S
Then what is she going to do?




GERUNDS  (narrative unit)

Max is in a bar. Ie has been talking to the bartender, but scon he

vegins looking around and he can't stop lookine at the beautiful girl who

Just sat down next to him. tax insists on buying the girl a drink but she

replies coldly, "Ho, thanks, I'm waiting for my husband." (She wishes he

would stop bothsring her.) Max is embarrassed and avoids looking at the

girl. After he finishes apologizing to her, he returns to his conversation

with the bartender.

Quastions

Where is Max? _ What does he insist on?
What does he begin doing? What does the girl wish?
Can he stop looking at the beautiful girl? what does Max avoid?:

What can't he stop doing?

Max enjoys driving fast. le has just bzen stopped by a policeman

who tells him he has been speeding. !ax begins explaining, but the

policeman insists on giving him a ticket. When he finishes velling at

lMax, he suggesis driving slower. ilax doesn't mind showing the policeman
A Eyd = <3 I

his driver's licénse, but he doesn't lock forward %o paying the #25 fine.

Juestions

What does iax enjoy?

What does the policeman insist on doing?
What doess the policeman suggest?

Does Max mind showing his driver's license?
What doesn't he look Fforward to?

Max has gone for 2 walk bhecause he enjoys walking, e meets a robber

on a dark street. He considers running awav, 't the robber is cointing

a gun at him and he can't imagine escaning safely. lie is so afrsid he is

trembling. tax admits heving some money in his wallet and he considers

giving all of it to the robber. When the robber finishes takine his mMonay,

he leaves. Rohbers enjoy taking money,
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Questions

Why has Max gone for a walk?
Whom does he maet?

What doss he consider doing?
Can he imagine escaping safelv?
What does he admit having?
What does he consider doing?
what do robbers enjoy doing?

Max is at a movie theatre. The movie is over and the sudience has
left., Everycne except tlax has gohe home. Max hasn't lefi yet because he

has lost his passport. The usher sugpests using a flashlight. He insists

on looking under all the seats. Max considers checking again, but he

stops looking and decides to go home. Can you imagine losing your passport

in a movie theatre??77??

Questions

Wnere is Max? ' What does he insist on?

Is the movie over? Does lMax consider checking agsin?

Who has left? Can you imagine losing vour passport in

Whv hasn't Mex left the theatre? a movie theatre?
What does the usher suggest?




MIFY CLAUSES  (narrative unit)

lax wants a candy bar, but hs doesn't know that the vending machine
is broken. If he puts some wmoney in the machine, he won't get his candy
cr his money. He puts his money in the machine and it doesn't‘work. He
thinks if he kicks the machine and swears, he will feel bstier. If he
kicks hard enough, marbe he will get his candy or his money.
Questions
What does Max wanh?
Does he know the candvy machine is broken?
If he puts som2 monev in the machine, will he get his candy?

If he kicks the machine and swears, how will he feel?.
If he kicks the machine hard enough, what might he get?

Max put some wmonsy in the vending machine, but the machine didn't
work. Ii's broken and it needs to bs fixed. If it weren't broken, Max
wouldn't have any trouble with it. Max didn't get his candy and the machins

didn't return his coins, e is verv angry so he's kicking the machine

with his foot and he's cursing. If I were in bhis place, I wouldn't kick
the machine, but I probably would curse.
Tuestions

what did ¥ax do? ilow does Mayr show his anger?

Is the candy machine broken? Wnat would you do if vou were in
If it weren't broken, would Max have any his place?

trouble with it?

Max has a prohlém. e has just bought s bag.cf candy for Kathy., The
price of the candy is three dollars, but dax discovers he has only two
dollérs. If he had known what the candv was coing to cost him, he would
have brought more money with him. e dozsn't nave enough money to pay for
his purchase. Ile's very embarrassed. The salesgirl isn't very sympathetic,
in fact, she looks annoyed., If Max were very clever, he ﬁould realize that

he could pav for the cendy with a traveler's check.
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Questions , , ‘ 3

What has dax just done?

What 1s his problem? _

What would he have done if he had known what the candy was going to cost him?

How does he feel?

What is the salesgirl's attitude? :
If ¥ax were clever, what would he do? ' v

Max has brought some Jdirty clothes to the cleansrs., If he had had

more time, he would have brought his clothes to the laundromst since it i
is much cheaper. On tha floor is a bag of laundry to he washed and in his
hand is a jacket. The clerk tells Max that if he had brought in his clothes
a dav earlier, ha could have had them ready before the week-end. Yow he
will have to wait wntil Tuesday. If I were ¥ax, I1'd go to the laundromat
naxt coor.

Questions

Where is Max? Why?

what would he have deone if he had had more time? why?

what's on the floor?

Could dax have had his clothes cleaned before the wesk-snd?

How long will he have to walt now?
What would vou do if you were Max?




INFINTTIV

“Max is

(narrative unit)}

trying to get a ride to Now York. lie intended o take a bus

but he forgot to check the schedule for the time of departure. YNow he's

hitchhiking to the city.

hour, but everyonsz

refusss to pilck bim up.

ile has been trying to get a

ride for over an

Max seems to be confused., 1

think he dessn't know how to resd because he has failed to see that the

sign says Utew York is in the other direction.

Verbs followad by the infinitive:

w
07

Yerbs followed by object and infinitive:

prepare
fail
decide
dearn
start
forget
try
manage
arrange
promise
gxnact
intend
refuse
plan
hesitate

like
prefaer
need
tend
agree
raguest
threaten
hopz
hate
continue
choose
have
know how
want
mean

invite
ordar
ancourags
advise
instiruct
remind
wWarn
request
challenge
expecs
piafer
urge
zllow
convince

prepare
tell
teach
nersvade
gat

mer
cZ

nermit
require
force
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It lcoks like Hex iz in trouble agzin. lle has gons over the speed

limit and a policeman has stopped him. Hz can't get out of this witheout

a fine hecaunse the policeman is very angry. e is making ont a ticket

For Hux and telling him that he must £i11l it out and ther hand it in at

the police station with twenty-five deollars. HMax can get along withous

speading tickets so he's going to look out for policemen from now on,

Quastions

What has Max done?

Can he.gat cut of this predicament without a fins?
What is the policeman making out for HMax?

What 1s the colicemsan telling him?

What can Max get along without?

What is he going to do in the future?

iax keeps on getiing into trouble. YNow he has had an accident. He has

run into znother car., The driver of the other car can't talk over the

nroblem now because he is too angry, bub he will get over it socon. The
policeman has asked Maxz to go over whai happensd and Max is explaining

that he looked for traffic lights but didn't see them. The policeman

tells him to keep on looking until he sees the stop sign.

Questions

What does rex keep on doing?

What has he run into?

Why can't the driver of the other car talk over the problem?
What has the policeman asked #ax to do?

What is ilax explaining?

What, does the policeman tell him to do?
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MUDALS  (narrative unit)

Max shouldn't go for walks in the city at night because the strests
may be dark and they might be dangerous. But he went for a wszlk and now
he is in trouble. A robber is pointing a2 gun at him and he will ask him
for meney. Max should be afraid and he is; he's trembling. He can do
nothing but give the robher his wallet,

QJuestions

What shouldn't Max do in the citv at night?

wWhat may the streets be? What else might thev be?
Why is Max iv trouble?

- Wnat will the robber ask #ax for?

Should Max be afraid?
Can he do anything?

The Ten English Modals Are:

can
could
may
might
mast
ought,
shall
should
will
would
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CONCIUG ION

The Polydor Training Tezpes matorials, usnd on a supplementary basis
at 5.I.T., have proven to b2 a successful addition to the inlensive
language courses,

Unlike many sets of lansuage materialo, they are particﬁlarlv adaptable
to any language and any level because of the drawings which are, in essence,
the true source and the framework for the series. The 1énguage teacher
finds himsslf working from this source of drawings which he may adapt to
any structurs or any technigque according to his own preference,

This paper Eas prasented spacific examples of technigues and adapta-~
tions of PTT to English courses; but again, 1t should be emphasizad that
the process of adaptation te anr languace weuld be equally easy.

fRegardless of the language with which they are used the PTT_materials
can be a lively énd amusing means of creating & positive and natural

development of learning in the language student.
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