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..ihe kinderéarteﬁ teacher.is constantly working on the
_ defeloéﬁéﬁt_pf her stﬁdehts‘ langﬁage skiils. In any activity,
émphésis:will bé plécéd on the children's learning to listen
.to aﬁd follow instrﬁctions, their ability totélk about what
;fhey_are.doihg,'and fheir ability‘to liéten to each other.

In fhe English speaking'classroom thére is an abundance

of materials dealing with concept formation, colors, sizes,

relationships, vocabulary, numbers, etc. The bilingual class-
.'room has mﬁch less avaylable. ih terms_of content, many of
-the‘Engliéﬁ.materials,_geared to children f£rom middle class,
‘ wﬁife_faﬁilieé aré meaﬁingléss to the poor, urban Puerto Ri¢an

children. Stories written in Spanish (often from Spain) tend

to be very complicated, and unsuitable for the early grades.
“Even materials being developed currently for bilingual programs

in the United Sﬁates pose problems because they are often

géaréd‘to the Mexican —.American culture. The result is that
the teacher in a_biiingual_program must do a large amoﬁnt of.
material developihg and adapting. |

‘ 'Thisipaper will Preéent_éome of the 1éssons.and activities
.tﬁat i worked with duﬁing my_stﬁdent teaching at“Carew SEfeeﬁ
Séhbol. Its purpose is to aid a person who, althouﬁh prepared
for'langﬁage teaching, has had little experience in eleméntary
édﬁcation!'_ln order to learn, the chil&ren must be contiﬁually
using and re%ieﬁing the ﬁatefial whiéh has been introduced. The

. teacher's problem is to discover interesting and varied ways
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toelicit'lénguagg'from the childreﬁ,.réinforcing themes_
aiready.coVefed.and'prOducing an‘integrated muiti—faceted
schooi day; | | |
| .Evéry situgtioh'is different, so it is doubtful that the
materials.ﬁsed in my class could be totaily applicable to
.another.téacherfs class. I hope, hoﬁever, that my effofts ét
”  édaﬁtihg éaferials énd findiné a baiance between repetition and
variaﬁioﬁ of thosé materials, provides some ideas for another

-

teacher in a similar position.




The,Carew Streeﬁ Schooi is an elementary school located in
fheﬁorth.ﬁnalof.$pringfield, Méssachusetts; The area.is'oné of
~ the poo;eét_éarts 6f.the city and_is currgntly slated for urban
reﬁew;l. Looking Qﬁt from'fhe gschool one can see the highway,
bulldozérs, boarded up stores and condemned houées and apartment
':buiidiﬁgs (the 50ﬁes'of.the students). Thé neighborhood zoned
for_éarew is:very sméll'in area, only extending.a few blocks
in either-aifecfion from the school, but there is a high con-
.ceﬁfrétioh éf pgéuiation.. The school uses all its available
 space for.its.fqur.hﬁndred pupils. |
The Carew Stieét”School is a bilingual school funded by
-_Tit1e VIi éf thé Bilingual Education Acf. All grades (K-6)
A_ participate_in the bilingual project, with all students studying
English aﬁd Spanish.' Within the écﬁool.different technigues and
'meth§d$ are'being tried. The kindergarten is a selfwcontained
.claésrbom where.oneitéacher aﬁd an aide work with éixty children,
‘split in a morniﬁg'and an afﬁernoon session.. A Spanish Language
beveloﬁment Teacher comes into_the classroom daily for a.half..
| hour with ) 'eé_c_:h group.

_The fiiét.éhd second grades“are seE ﬁp in team teaching
sitﬁations. _Thé_entire first grade, fox example,‘is assigned to
WO cléssrbomS'— é Language Development:room and a Social Studies/

Math/Science room. Each room has two teachers (English Language
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'Devélqpﬁeﬁt,hsﬁénish Languégé Déveloﬁment,‘Sociai Studies, Math)
" and én.aide. ﬁalf'of fhe.fifsf g;éde is-in each room during thé
morning;(spiit betwéen the-ﬁwo teachersi and the classes swiféh
in thé éfférnoon; The chiidren therefore see each teacher for .
soﬁe ﬁart éf.eaCh'day, 'The 3£d and 4th grades are set up
‘similarly. | |

Thé.schedﬁling in thé fifth.and sixth grades is.somewhat'-
'differeﬁt. Léhgﬁagé classes ét thaf 1evél are orgénized in a.
- pull-cut system.” Subject areas are studied with the class groups
. together,.and for a segﬁenf'of each day-étudenté ére split in
sﬁaller grbups to.go‘ﬁo either ESL classes qr_SSL (Spani#h as
a.Second_ianﬁﬁaQe) claéses. Throuéhout thélschool there is at
least Ohe.Sﬁanish épeaking‘staff member in each class.

:Tﬁé.student Eody of Carew Street School is approximately
85% Puerto Ricén and 15% Anglo (Bléck'and White students). The
'deéree Qf biiingqalism'of the Puerto Rican chilarenlvaries.from
family to family. Some, recently arrived.from'Puerfo Rico,
'séeak no_English, some speak very little Spanish, and others
' speék both languages well. The séhool's obﬁective islto have
_ité éhildrénjrea& and speak both Spanish and English by the
timé they"leave the.sixth grade. | o

| Thé bilingual.school is set up.on.the assumption that the
.child who comes to school with five years of language and éoncept

 development in his native laﬁguége will learn better if this




 sf 
backgﬁéundnié takeﬁ advantagé of and.expanded. If the childfé
dpmii’iént _léngu-ége. is .‘.S]_c.na.nis:h,. he will iearn to read .first. in

| Spanish. if is believed that.affer mastering the basic'skills
in Spaﬁi§h;-it Qiii be a simple matter to'reépply them later in

' leaxning tq réad English also.

.Théiéhildren;éf'the Carew S£réet School‘and other children
ffoﬁ schoolsvin.éimiiar'aréas have been described as being_
"léﬁéuage.starvea." It is éaid that compared to middle class
chilaréﬁ they ha;e had a.ﬁéry narrow range of experience, and
ﬁave nof had as mugh language stimulatidn from their families_

‘and envirgnmént;llThé result:is that they enter school lesé'preF
péiéd'to handlé the tasks set-before them. They often dé not

| kﬁ&w-colorsf.shapes, names of the letters of the_alphabet, numbers,
étc.;_in Engiish or iﬁ Spanish.

The appioach ﬁaken by the school is to provide new exper—
iéhéég.qulthe childﬁen, in theirx énvironment and in different'
ééttings. Throﬁéhout ali these experiences extra emphasis is
_ plé¢ed on developing language.skills —— which will later aid the

-éhildrén in developing reading skills.




- III. Materials

.Subjéét areas dealt with in the course of a Kindergarteh.
day include Language Artsf(in general -~ choral speaking,

stories, poems), music, art, science, social studies, ESIL,

'  s§anish, math and physical education.
| | A typicél daj;é.scﬁedule incluaes:
”Morningséssidn:'S:bO_— 8:30. Breakfast
L o Quiet Play —-- free time for

booké and puzzles

8: 30 o : - Opening Exercises
Salute flag ;~ in English-énd
.Spanish
Attendance
Calendar
Weather

9:00 - 9:15 Music

0 9:15 - 10:00 Work Activity period -- art
activities, math, science

©10:00 - 10:15 = . Clean-up

10:15 - 10:45 Spanish

10:45 11:00 Physical Education

l

11:00 11:15 Stories

11:15 _ Dismissal




'Opening.eﬁerciseélis aﬁ-important parf of evéry day ——'for
-.gafhering the group t6gé£her; giving inStfuctions; taiking aﬁbut
.'anytﬁiﬁg héﬁ or intéresting that might be happening at schﬁolr
or at home. It is an intfoduction to routine and a sort of
oraér'ﬁhaﬁ the childreﬁ wili have to get accustéme& fo. Each
. :Of_itSZCOmpohéﬁts affords'ﬁany opportunities for.ﬁhe children
‘fQ speak in'ffont”of £heg§ioup. |

| Dﬁrihg the.takiﬁg‘Of attgndance,.children start off with
tﬁé senﬁencgs JI:m here" or He’é not here.” Throughldiscussions
6f.£he-éalendaf and ﬁhé ﬁeathér the children talk about the days
 of.th¢.weék,.seéééﬁé;:numbers, holidayé, etc. In the.earlier
Ibart of £he yéar,_mﬁch of opening exérdises.is condﬁcted in
Spanish; At ofhér‘timés, alternate days are chosen for English

or Spanish,

,.Although.fhe_children ao not yet read,.it is important that
thej gréSp tﬁe.conneétion between the written word and'reading.
.Accbrdingly, simple sentences are often written on the bqard,
and the.chiidren “readf them out loud. This leads to sight

reéognition ofICertain'commonly appearing words. A good way to

-"\-u..,“‘h_ I

introduce the:days and weather is through a 'friend' who comes to

visit, such as Snoopy, Bozo,'the Clown, the Easter Bunny, etc.



The teacher can latér ask "Who can

HELLO! . ~ HOLA!

TODAY IS MONDAY EOY ES LUNES.

touch the word = HELLO, TODAY, IS," and so on. Since the children
- are learning to recognize and write their names, the teacher can

also Writé'oﬁ the board the name of the person who can hold the

flag for the day. . "Is this your name?"
Choral speéking is often part of opening exercises. It

should be éccompanied by good sized pictures or some hand or-

body motions that fhe_children can do, along with speaking.
SelectiOns:should a1so be relatively short, or able to be spread

over a couple of days.

‘Some examples:

1 _I'liké ﬁinter, I like SDOQ;
-:.I like icy.winds that-bioﬁf
i like.sliding down the hill
I like rblling down the hill.
Oh! EQi HQ:

I like winter, I like snow.-

2 Smile, little snowman
‘short and fat
With your two black eyes,

and your big, black hat.



Smile little snowman,
Lock out for the sun!

And then, little snowman, .

Run'! Run'!' Run! -

. . o . -
‘Hombre de nieve, sonrie por favor

":Redondo y gordo, no te gusta el calor

Hombre de nieve, sonrie otra vez,
Pero cuando veas el sol
Debes correr con rapidez!

Jack and Jill went up the hill

'_ftd gét.a pail of water.

Jack Fell down, Jill fell down.

-l The water fell all over.

Blow; wind, blow!

Push, wind whoosh! -

Shake.things, take things

© Make things fly.

Blow wind blow,

push, wind, whee!
No, wind, no, Not me, Not me!

Chick, Chick'(Easter time -~ "ch" sound)

Chick Chick is a tiny fellow




Cheep, cheep, cheep
He is soft and he is vellow

Chéep,_chéep, Cheep

Chick chick has two little eyes
Cheep, cheep, cheep

- He is small and he is wise,

Cheep, cheep, cheep

Thinqs to Drawl. _ (Chalk Talk"--Draw
' : _ these on the
. can you draw hills or 7 “ \_~ board as you

gsay it.)

mountain peaks? /«V/\Jﬂ\ - . Later, have the

. childrxen draw it. -
Can' you draw heads with

funny beaks? (:>:>

‘Can‘you draw a fence [l\,

or a lollipob? 9>

Can you draw a tent ZQ&
or a'spinning top? ‘:;7
Two little eyes to lock around,2 {(Point)

Two. little ears to hear each sound. -

One little nose to smell what's sweet,
One little mouth that likes to eat.



. 1.

Mix a pancake, stir a pancake

'Pdp'it_in a panf-
: Fry'a pancake, Toss the pancake,

" Catch it if you can!

' Vegetable Soup

.“:_Chbp,'chop,'choppity chop,

10

11

I'11 put.sométhing on your cheek.

cut off the bottom and cut off the

What is left, we'll put in the pot.

 Chop,'chop, choppity éhop.

Things That Grow

' Fiowers grow like this (cup hands)

Trees grow like fhis'(spread arms)
I.grow... (Jump up and stretch)

Just like this!

Pussy Willow

Close your eyes and do not peek.

:..Soft as silk, soft and sieek,

Close your eyes and do not peek.

. Mew, mew, mew, mew,

{(What is it?)

Tt's a pussy willow!

top.
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Wﬁéﬁ visualé ére used ih cénjuncfiqn_with nursery rhymes
.and othef poetry; ﬁhey should be as varigd as.possible. Séraps
| 0f mate%ié1; buttoné or pieces of'cottoﬁ.can make a picture
véry appealing bf édding teXture and three dimensionality.. The
flannel boaxrd is.éISO_good for telliné é story or.reciting a

‘poem (Jack and Jill).
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Music

The value of music in the classroom is manifold. Besides

the joy which-results from expression in song and mdvement,

the child'practices listening skills--developing an awareness o o é

of different rhythms and sound gualities. Music also serves as

. rhythm sticks);reﬁdrds of songs and games, other music for rhythm

'and_movement éXerciseé,'and the songs introduced by the teachers

a vehicle for reinfofcing language and concepts which are being

dealt with in the'total classroom environment.

The music program in the kindergarten includes rhythm

instruments for the students to use (maracas, drums, triangles,

on the autoharp, guitar or piano.

Some of the songs here are from published music collections

for young children. Some are original, translations, or adéptations,

H

‘or ‘more complicated songs. Many were learned from other teachers.

(See appendix for list of records and music books.)

‘'The melodies of the songs have been indicated by numbers

corresponding to the scale shown below. The chords of the'songs 

are on the line above the melody.'The:rhythm"'is indicated

alongside the SOng.

=3 .2 =t

i

2

3

o

2

A 7.8

[ 1

Hidde
_(Lﬂ

T

M

T

P _
Ialelc

G[Ale

10

. _
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Counting Songs

" TEN LITTLE INDIANS —- LOS INDITOS

c s ' Co

11 1. 3 5 31 2 2 2 2 -1 2-1-3
Uno, dos, tres, indites, cuatro, cinco, seis, inditos
c - G | C

11 11 3 531 5 4 32 1

Siete, Ocho, nueve, inditos, Diez inditos son

ra .7 / . n . . . . Il Ve . .
Parense, Parense, los inditos, Parense, parense, los inditos.

Y, I e /
Parense, parense, los inditos, Los inditos, Parense.

Aplaudan, aplaudan, los inditos...’

.Bailen, bailen, los_inditos...

Marchen, marchen, los inditos...

- . , ‘ . L] "‘ . - L3 '
Sientense, sientense, log inditos...
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FISH STORY

e . . G ) [ F 1 ) '{ .
1.2 3 4 5 6 5 4 3 21 ey b U AT
- . . X fed i g .
One two three four five, I caught a fish alive. lzhmq
c R G c
1 22 3 4 5 6 5 4 3 2 1
Six seven eight nine ten, I let him go again.
-2 -33 1 3.5 5 2 2 -3 -3 1 3 5
“Why did I let him go? * Because he hurt my finger so. OWWWWWWW !
c | __ G | c
X 2 3 -4 5 6 5 5 4. 3 2 1
Which one did he bite? The little one on the right.
'DOS_¥ DOS i
5 5 s 65 3 1 3 .5 8 s }Jjﬁ_’}!’"ﬁﬂff
, 2 6 : : 5 ( o
~Dos y dos son cuatro, cuatro y dos son seis thﬁgiﬁJﬁJdﬁa@“ﬁw et

I
N
o

¥ o o | G c
6 6 6.6 5 3 1 3 2 5 3
Seis y dos - son ocho, y ocho, diez y seis.

55 5 5 6 5 3 1 3 5 -8 5
Y cocho, wveinticuatro, y ocho, treinta y dos,
P | 6 c

6 5 -4 3 4 3 2 3 4 -1 1

L2
Carlos va a la escuela, Y tambien voy vo

Weéther and the'Seasoné

IN THE SPRING {melody—FSur le pont d4'Avignon)
c - : - G

In the spring, In the spring

c e

Children playing, children playing
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In the spring, In the spring
R c
Children playing, laugh and sing.
c e ¢ G C

And they all run this way.-'Ahd they all run that way.
R ' ‘ ' o (use different actions)

1A PRIMAVERA

C G - T s I

@t
&

5 3 38 64 75 65 5 —

| Hoy las golondrinas platicando estan
c ¢ e e
5 31 386 47 565 8

" Es gque primavera ha llegado va .

Hoy los pajaritos vienen a cantar.

Es que la primaﬁera ha llegado ya.

Hoy las florecitas vienen a bailar.

'Esique la primavera ha llegado va.

TR o | 3 | .
LISTEN TO THE RAIN | _ S —
c G c ! A W :
8 5 '8 5 5 5 6 7 8 24 ool & |

Listen, listen, listen to the rain

17
)

c e | ¢
8 5 8 5.5 5 67 '8 8
.Tapping,'tapping, tapping on my window.

e — e — —————— A A AP i el

< G P c —— ‘_
8_ 8 8 _ 7 6. 6 6 . 5 | 33“1 ! i %E

. Rain on the grasg, Rain on the trees, LTEiJ&ﬁ_Q“_
F o . C : G c
4 4 4 3 3 2 5 1

Rain on the house, but not on me!



17,

BIOW WIND BLOW.

 Em . B - Em -1 - —
Blow, wind, blow-ow. : : ' {
i

| Em - | ' - ]
’ 7 6 o . 5 6 7 A { 1 T
Whistle through the trees, e N I

Em. . o .
7 6 5 & .7
Shake the little leaves.

Em B - En- Em B . Em | Em - :
5 4 3 5 A 3 e 3
Blow, wind, blow, Blow, wind, blow. 0000000000000000

HELLO. MR. SUN

e 2
5 3 5 3 5 3 33 3 ( o
Hello, hello, hello, Mr. Sun

-
‘-u‘"
g
1
-
\

.

F,,
@l

- - e
it

e - c

4 2 4 2 2 2 3
Hello, Hello, How are you?

5 3 5° 3 5 3 33 3
Hello, Hello, Hello, Mr. Sun

S . . C
.4 2 42 5 5.5 1
Hello, hello, How do you do?

ESTA CAVENDO IA NIEVE-- Melody: ' The Bear Went Over the Mountain

c. - F c ¢, c
‘Esta’ cayendo la nieve, Esta cayendo la nieve

B C ' G G
Esta’ cayendo la nieve, Y cubre la tierra asi.
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¢c ¥ ¢ - F.  c

' s 4 7 / /

Asl, asi, asi, Asi, asl, asi.

¢ - F @ e, - . C

' Estd’cayendo la nieve, Esta cayendo la nieve
c F  C G c

Esta’ cayendo la nieve, Y cubre l tierra asi.

. (The snow is falling dowh,_The snow is falling,doﬁn.
The sSnow is‘falling'déwn. See how it covers the ground.
c & F _cC ¢ F F C C. G G c

8 7 6. 5 5 4 4 3 3 2 2 1
~ Down, .down, down, down, The snow is falling on the ground.

WINTER GOODBYE

o - Am TN T
5 '3 53 5 3 - o~

. Winter, goodbye, goodbye.

Am L
3 1 31 3
So glad am I, am T,

F
1
-1 -1 1 2 3 4

Happy to see the sun.

e ¢

5.5 4 3 2 1 o
. Happy that spring has come. = _ ' B
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La gallina hace asi--clo, clo, clo
Y el ganso hace asi--haunc, jaunc, jaunc

El guajalote va‘asi——gaubul, gaubul

Animals

MI CHACRA

c - ' . N — t :

11 1°1 1 1 3 1 2 321 (TS
Vengan a ver mi chacra que es hermosa, Hag ot 0o o¢ \pd a7

c ) | .

. 33 3 3 3 3 1 3 4 5 4 3

Vengan a ver mi chacra gue es hermosa.

5.5 65 43 2 | W = P
El pollito hace asi——pio,-pfo, pio_ .ffg. "ﬁj_@iéjjéjigté ’

- | G | |

5 5 65 43 2

'E1l pollito hace asi--pio, pic, pio

5 3 3 3 3 53 333

0 va, camarada, O va camarada,

’ G

5 ¢ 5 4 3 2

O va, o va, O va.

.G | _ . : <

4 2 2 2 4 2 2 2 2 4 5 4 3 2 1

0O va, camarada, O va camarada, O va, 0 va, 0 va

Vengan a ver mi chacra que es hermosa.....
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PATITO PATIT .
c o - G
556 531 35 .4 32
Patito, Patito, color de cafe’

G

4 4 5 4 @ 2-1 2 - 5 4

/W IFI_D 1
0 d j&ﬁ*ﬁ‘ G NS)
C

3

51 Usted no me quiere, Pues luego Por Que?

5 5 6 5 31.3 . 54 3

Ya no se presuma que al cabo yo se’

4 4 . . 5 4 2 -1 25 4

"5 56 5 8 3 3 4 3 5

Me dijo que sf,:Ya'luego'que no.

c - e G
5556 522 34 32 3
Era una patita como todas son

o T _ _

5 56 58 3 . 34 3 5
La pata volo), Y el pato tambien,

G : ' _ C .

556 52 2 3 4 32 1
Y nunca jamas a los dos encontre.

Parts of the Body

CAN YOU TOUCH YOUR HEAD
F .
1 1 4 - 4 6

Can you tbﬁch-your head? Yes I ¢

P Bb '

11 a4 4b 6 7b 7b

C
21
Que usted es un patito, color de cafe’

w.

%

(

(Shout)
an! (Repeat)

G
7

Can yvou touch ybur'head? Ona two,_three

F Bb- F
8 7o © 1 4 - 4 4

£

S N T

] 4

Turn around and look at me. (Continue with other parts of body)
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Miscellaneous

EL PATIO DE MI CASA
o - o F
1 4 4 4 6.444 1 1 1 4

El patio de mi casa es muy particular.
1l 4F 4 4 4. 4 4 icli 1 1 4F

. . 4
Cuando llueve se moja, como los demas

c

7.8 6 88 6 88 97 7b6 Tb

"Hache, I, Jota, Ka, Ele, Eme, Ene, A.

C :
b 7b 5 7b 7B 5
Yo me voy, Yo me voy-

_ . DRy
70 7b’ . 7Tb 6 54
" Que no me guiero mojar.

- POLLITO CHICKEN

C - - e
-3 .13 i 1 -3 13 2
Pollito, chicken, Gallina, Hen

G N
% 4 3 3. 3 22 1
Lapiz, Pencil, y pluma, pen

c T G
-3 13 "1 1-3 1 3 2
Ventana, window, y puerta, door,
G - R o
24- 4 33 3 22 1
~ Maestra, teacher, y piso, floor

(-
N4 TN i
A F R
AIRRC ATy X=f K~
&

R Emnemimmms

' leCEeah &
b}
-
¢leee oo Ton o
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WAKE ME, SHAKE ME : . 1n£;

e - : D @ 1 N1 NI
5 . -5 .5 5 7 7 7 7 6 5 e e ooer

Wake mé, shake me, Don't let me sleep too late.

2 35 5 5 53 2 5 5 4@ L L & |
l?. T ——

Got to get up early in the morning,

frll

mmsbn:

_._'D:.._- . ; m—
5 6 7 7 7. 7. 6 5 LE&*:@;% -

Gonna swing on the big, big gate.

prrid
bew

‘Waké'me,'shake me...
 Gonha_brush'my teeth in the morning

Gonna swing...

-Wake me, shake me. ..
Gonna comb my hair in the morning,

Gonna swing on the big...

VEN, VEN, VEN ACA Melody: Row, Row, Row Your Boat

) i . - S
Ven, ven, wven aca, Vam_os a cantar

Canta y canta, y canta y canta
No quiero terminar.
Come, come, come and sing. Come and sing a song.

:Sing, Sing, sing, sing, Come and sing along.
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EL ZAPATERO o S 5
of - G 0N T N O N S ¥

5 313 353 2
. Yo le dije a un zapatero

1 £
g
!
-
=

. _ C
'3 2 -12 2 321
Que me hiciera unos zapatos
_ G. ‘ C
5 313 3 5 3 2 32-1 -2 2 3 2 1
Con el piquito redondo, como los que tienen los patos.

G I

. C . _
-312 3 455 65 4 3 4 — T
. N '

Malaya zapatero, como me engaho Tat b S S
a | c

—3_ 2 2 2: 3 4 4 4 5 _ 4 3 2 1

- Me hizo los zapatos, y el piquito, no!
'LA VIUDITA—— circle game?wone child in center
P T o F Cc | S—— —
5 5 5 653 1 35 8 5 ' i i 4 ﬁj%ﬁ%éigﬂ
- 4 . C

Yo soy la viudita, la hija del rey.

F - G o
6 6 6 65 3 1~ 3 25 1
Que quiero casarme, no encuentro con guien.

(Close eyés and spin; then point first to one child,
-then second, then third--take and swing as partners) _
C C - C G G :‘5,, j.;‘_|= = .~‘ ;

-3 13 1. -313 2 3 4 4 4 33 R
- : ; L . S Atex KA R TR R

Contigo, si, contigo, no. Contigo, mi vida, .

- C

B . T P
3 2 2.2 1 o _'.-Ei:fi‘]!‘}ltg

_ Y
Me casare yo.

™y
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The Work—Activity Period

.The.ﬁo¥k~éctivi£j period is the time wﬁen the class Splits up
to work in.smallér groups on different projects arcund the room:
At ﬁhis~point the children work.on.various new.art or science
activities.  Théy cah also paint at the eaéels, make collages with

scraps, play in the doll house, with thé_blodks, with various

~games, and take out the guinea pig or the rabbit. This is also
the time.whén the teacher calls together small groups of children

for work in ESL, Spanish or math.

‘ESL and Spanish

The.lessoﬁs for small group ESL and Spanisﬁ are planned around
. units, such as élotﬁing, colors, the house, parts of the body.
ﬁhé??er’lessoné are‘taught in Eggliéh or Spanish depends on the

- grdup that is 5eing:worked with. _The objective is to defelop

basic vocabulary, assuring understanding first in Spanish, then

-in English.

- The foliowing lessons were used successfully in ESL and

Spanish groups.:
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Uﬁit-i.wé Cléﬁhing-;
| ._”Lésth . |
'bbjécfivesﬁ A. To be able té repeat the name of a
type of ciétﬁing;
| B. To be able Eo:identify a type of
cléﬁhing_wﬁén_tﬁé.teachér says it. N
H B C.  To be able to.produce the words

" without teacher cues.

; Materials: A. Flannel board

B. Flannel piecés -~ girl, boy,'clothes.3
Procedure: "A;  Introducefgir1 and boy

‘ h's
(names of students)

"Estos henes se llaman

Quieren ir a la escuela, pero no tienen ropa. Ustedes

puéden_dariés sﬁ ropa." (Here are . | and . They
want-to_gé_fo{schooi but they don't have any clothes. You can
givélthém soﬁé clothes."
'B. Dress the dolls and say-- "Este
| es_el.vestido":fdressj, la falda {skirt) etc.
| l C. Ask.chiidfen to point té thé

éiéthing;. ﬁMuéétréme el veétido" or "Show'me.the dreés;ﬁ

| b. -"Whére are your shoeg?" "Ddnde
eétéh tus-Zapétoé?‘

(This can also be done with paper dolls such as Raggedy Ann and Andy.)
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. 'LIESSOI]' _'2.

_;Objeofives:a:same';

.lMaterisls- Clothlng plcture cards from Peabody Languaée
-Kits4‘(or any plctures of clothlng)—— boots, coat, bathrobe,
drsss, hat, jacket pants mlttens, rajamas, shlrt shoes, suit.
'(ﬁotas, abrlgo, bata, vestldo, gorra,‘chaqueta, pantalones{-
gﬁaﬁtes; pljamss, camlsa, zapatos, traje)

| Procedufe:' A. Go through cards quickly--

'-"Qué‘es esto?sos.What is this?" Have the students repeat.
| _lB}._Sprsad eight cards_on ground or fable,
iface doﬁn.' | | |
a C,:.One_child turns a card over and has to
nsme'it.' | |
D. 1If they. do it correctly, they get a p01nt
and the card is taken away. (Throughout the process, ask the
other chlldren also-- “What‘s that?")
 E. if incorrect, turn the card face down
_ sgain to be:choseh again. |
LeSsén_g. -
._:ObiectiVes:-.same:
  Ma£eris1ss 'Pesboéy Kit——magnetio boafd, ﬁaﬁikins and

clothing.
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Procedurei same as with the flannel_board,'but the

magnetic pieces are easier to handle.

.LeSSOﬁ.4-_H
ije¢tiygé:ﬁ A, .Tq_undefstand how to.play the Lottq game.
B. . To be able to match piéture to:picture;
  C.‘ To be %blé td.repeat ﬁhe names of the
clothihg.
| o D;: To be able to be the caller.
.Materials% ) A. Lotto game. Can.be made with six

_piecesiof oak'fag_(S" X 11i") diVided into six sections. Each

31X
.Each séctién has a bictu;e of a typé of (;? :£Li] '
clotﬁing. -: '._. | .f‘ - ) o . kéﬁl
'  '_:... | -.: o .AIBL Cut-outs of cldthing.matching
:f thé.pié£uré§ on.thg-Cards. (PV zﬁ%& <§é§

~ C. Buttons. Each child should have six

card shduld'vary somewhat from the next.

bﬁttons for mérkers;"it is bettei if they can be of the same
éolbr so_the éhildfen_dé not cbnfﬁse_matching the.color of the
",ma£ker with'the'COlbr of the picture.
| D.-.ﬁéper.bég——to be a container for the

cut~outs.
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Procedﬁre:'l.:The féacher (caller) picks dut a piece
of cléﬁhiﬁg_f£5ﬁ £he-bag (withéut-iéoking).and'calls 6ut its
héme;. If:a.child hés.a picture of the type of clothing‘én his
'éafd, he sa&s it and puts a buttdn.on it.. The first to fill his
'cafa'wiﬁs; Aftei the first time, the students can take turns

being the caller. .

Othér Aétivitiés.for.a-Clothing Unit
A%. Cut-out aolls. The children can draw their own
or cﬁt th¢ﬁ_du£ ffoﬁ dittos pfovided by the teacher.
'31-;Wheﬁ.the.wholé group is tégether, fhe_children

‘¢an show if they are wearing something new or special. A song

-fbr_this ié:A New Shirt.
o Geraldo has a new shirt, a new shirt, a new shirt
. Geraldo has a. new shirt, He wore to school today.

-Unit'Ii——Parts of the Body

Lesson 1

Objectives: - A. To be able to repeat

B. To be able to give the teacher a piece

'Which has beén requested (picking it out of all the pieces

scattered).

| Cf..To.be.;ble to séy whaf some part of the
" body is called if it is pointed to.’
Maférials:_  P¢abody Kitwaanikins,Idisassembled body,

_and»magnetic‘board.
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”f.Procedureﬁ. A. Put complete manikin on the magnetic board.
A o ) o o o
. "Este es - " Estd triste porque esta solo. Quiere
tener un amigo. Pueden hacerlé'un amigo? (This is .

Hé‘s sad‘ becagée hé‘s.ali alone.. Can YOu make him a friend?)
B. .Put pieces on ground. . "Give me the héad."
(ﬁeﬁdﬁér.puéﬁin ongboard) d: “But tﬁe head on the bbard;" eﬁc.
‘C,'H"What's missiné?" Point to own féce.
;ﬁ; fAftef completing the figure, go over it
-.again;  “What;s this?" | |
Lessoﬁ 2.
ijectivés; -A;  éame.basic vocabulary
B. Memory exerciée~— Can the children answer.

guestions about the story?

C. Can the children retell the story?"

Materials: - Peabody Kit--picture story cards VI-VI2

'"P..Mdoney'ahd Mr..Nbbody. It is necessary to simplify and
.tfénslété thé sﬁbry‘proVided on the reéord'accompanying thé
Peabpdy_matefial§. 'It ig a‘story'about Mr. Nobody, an invisiblé
 ﬁan-who_is véry unhaPpy because he has no friéhds.. P. Mooney

hélps him oﬁt by giViﬁg him some awful~tasting blue medicine.
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',.Mr. N056dy feels.véry stfange and allrofla sudden, his. feet
:aé§éaf,;then tﬁé.legs,.then a'body; two arﬁé, etc.

' PrdcedﬁreQ. A, Tell:stdry,.éhowing pictures in
Sequenée |

'B. Ask guestions.

Suppleméﬁtary.Activities for a unit on Parts of the Body

A. 'Songs~~Head,.Shoulders, Knees and Toes

-

Can You Touch Your Head

:B; Récbrdf—Léarping Basic.Skills fo Muéic, Hap Palmeﬁ
  (1n Spanish and English)_(See Appendix)

C. 'Gamesi—éimplified “*Simon Says"
"Toﬁch your héad" "Touch your feet"
"Listenl. I'm going fo fool you" "Touch.
your shoﬁlderé“.(and point to ﬁose)

D. Art Activities—%Making pﬁppets, drawing families

Unit III——Ehe House
.Lésson lw—sfory. 
| ijéctiVes:;'Tﬁ stimulate discuséioﬁ on where -
we.live, addresses, different typés of houéés, and places.
‘Materials:  A. Héuses, by janet and Alex D'Amato,

Nﬁtmeg Press; 1971, Interlyth, Ltd., USA
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or In a People House, by Theodore Le Seig
A'Bright:andrEarly:Book, Random House, New York

or Come'Over To My House, by Theodore Le Seig,

Begihnerﬁobké,Réhdom House, Inc. (This one is more com-—
piéx'tbén thebtherTﬁwb——bettér forlﬁhe English speakers.)
o .: préedgre; 'A. Read story. |

| B. Questions. What types of houses
did.you Sée?3:Wha§ kind do you like? What.kind is like your
‘.houseé  What'gdes insiae a house? |
c. ﬁraw pictures of their houses or
.'oﬁ thé,housés fhét they saw. |
LeésOnIZ;HSouhdé of the House

| .Objécﬁiveg; A. Can they identify sounds-auditory
_diéqriminatign,‘
- R lﬁ..ﬁDo they Xnow the names of house-
hold items?

Materials: A. Peabody Kit-—picture cards of
hgusehOld iteﬁs~%Vaquﬁmcleaner,_toilet,'scissors, sewing
Imacﬁine,.telephoné,.gfc.

- .B.. Peabody Kit--record of sounds of_ﬁhe
h¢usé.

Procedure: A. Go through cards asking what they

- are and what sounds do they make.
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‘B. Leave.cards on display

C. ‘Play record+—ask ”What do you hear?" "
D. Have student p01nt to a plcture and say

“I hear a _ B 1 can be conducted like a race where

the first to.raise his hand can guess what the sound is.

ifihe guésses.right; he'can.take_the picture.

Lesson 3%fHousé‘In£eriérs:'

'Matérials:. House Chart. .Make a picture of the.
.1nterlor of a house on a large plece of oak tag. Include
placeé for furnlture. (It mlght be done in the form of.a

'.blueprlnt) Cover;the chart with contact paper or 1ami—

: nate it. Make Seﬁarate furniture pieces (cut-outs) that are .

the same as the pictures.on the chart, aﬁd laminate them_so

: they can be étﬁcklbﬁ tﬁe gharf with masking tape.

1 Prcéédufe:' A. Decide on one room to start with.
.B. Have furniture éieces-on the chart.
C. Take them off one at a fime and put

them in a bag,:giﬁing the model at the same time. "This is

| a”stéve;" (Studentg.répeét)
o |  .D. ‘One at a time, tﬁe‘3£udents'shu£
their eyes and pick a.piééé from the bag. They name it
if they can, or-repeat_it and_stick it on the chart.
| E. When all are back on the chart, put
them.béck in’ the.bag by saylng to a Chlld—""lee me

. the table,“'etc.
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_ﬁaﬁiation Qhﬁéame:~ for a more advanced group--—
"Juaﬁiﬁd lést'hisitéf truék.somewhere in the.house."
. Materials; 'Chért énd.die or color spinner (if each
rooﬁ is‘a-differént cOldrf—blué bedroom, green living room.)
.Pr0cedure;  CA. Teacher decides where the truck is..
B;: Students spin to go to a rooﬁt
._Théyfthen-aék 6ne'éuéstion, "Tg it  (under the sofa?)
4Téacher answéfs,?"No, it's not." or “Yes, it is." (Winner)
 Aftér:a ﬁhilé; tﬁe'chiidren Can.take turns deciding where

. the truck will be.

.'”Lesépﬁ.4%fbdll Houéé -
 0bjécti§es: _A...To be able to tell what'furniture belongs
'in whaf ﬁoom.’f '

.sé.::To-be able to talk about the funcfion
df éaéh”room." | |

-:_Méteriéls; A  Pictures of rooms of the House

B. Cartons,.paint,_wallpaper catalogs,

‘ dqll hoﬁséifurniture,.scraps for curtains and rugs.
'Précedureg ::A.-fDecide what réom to make

B. 'Decidelon.cblors, how maﬁy windows,

wéll?agef' |

c. Paint, cut, paste
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~ Lesson 5--House Interior
' Maﬁerialsi Doll House furniture

- Procedure:  "Shop" for furniture

.A-'.Have.furniture set up randémly on
a table;. 
| | -._35: All sit around table.
i-'fié; iGo over_pieces—m"Doeé this go in

the kitchen?"
. | ,D; .If yes, have a child put it in.-

'_Variationg 3 PréténdIYOu afe ﬁoving'into a new hogse.
Put‘thé gitﬁﬁenfurniture (étc.f-in_bne of the trﬁéks from thé

play area. Proceed in same manner as above.

Supplementary ActiVities for-a House Unit
A. Make collages of houses

.B.. Build houses in block. area.

C. Songs and poems: At Our House by Lois Lenski,

-

Henry Z.'Walck, Inc., New York, 1959

‘iUnif Ivé—Coléfs

Célbr'comes-up.iﬁ almoét every'discussion in the
._coﬁrse éf a daj; whether-it be télking about the weather,
nature, or any art activity.

As with other topics, the best way for the child



.ﬁo.leérn.color_names"and_distinctions is to use them

.aha this bcéﬁrs:bf thé téacher.emphasizing}theﬁ in.whatevér

| activiﬁy is goihg'oﬁ, |
‘A goﬁd introdugﬁion'to colors is thfough a story.

 Tﬁéré.ére manyHQOOd étd:ies,_but.an excéileﬁt one is.

Bill Martin‘é'Bfowh, Bear, Brown Bear.® As in all his

_‘éﬁbfies; theré'is a‘péﬁtern and rhythm ﬁhich the chiidreﬁ
Will.quigkly éatcﬁ bﬁ_tﬁ and theh'participate themselves -
in tellinélthé é£ory.-'

"B;éwh:Beér;:bfown bear, whét do yoﬁ see? .
N : Iseea 'bl'ue:: biid iooking at me._;- |
'It‘iéusimpie aﬁd trénslatéable for sfartihg the children
.éff in Spanish5
Foliowing fhe_telling of the stéry the chiidren

léan colbrpditfoé ofhfhé animals in the ﬁook or draw their

 oWn.-.The pictufes céﬁ-then be pﬁt together in a book, so
they cén ﬁéve their own'copy; |

.For reinforcing colc:s, Bingo ié é good game. A
simplér'fofm af it for the youngér students could be.a

.gémé sﬁch.é$:t£é Bé1idon ManF -(This_is.a ;ommerciél game) .

Each cﬁild has'a card with.five

ij;g§52k;§; colored'balloons; There are also
-7 o

colored discs to match the balloons

-

‘0coocoo

in the pictures. The children

take turns spinning a color spinner

and pick the proper color balloon
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'th pqt oh‘£heiricard_(séying the color out loud). The
first.td}fiill#i§ §ard'is_the ﬁinner-
. Aﬁother.idéais't6 hafe a colorlfabie. .Each weék
.a.differenf'coléréé tablecloth may be'puf on with objects
.'ofthé samé éoléf;' During the week the children:can collect

all'that'théy find of that color.

Art Activities

: The.fime the éhildreh spend WOfking on their own
in.aifféréﬁt %§£ivitiés.is.one.of'ﬁhe most important
_portions'of.fhé déﬁ;' It is a time when.thé children
can let'their imagin§tions.go and cfeate.as they iike,
uSiﬁg'thé many différent‘materials made available to them
 (paints;'c£a§ons;“scraps, paste, blocks, etc.) It is
thimé whén they;intéract with each other——leafning to
shére and céoperate within a group, making friends in
a less'éﬁructuréd:situétion, The art activities give
_thém.COhtact'with différent shages, sizes, colors and
fexfureslffThey.ére gifen praétice in visual discrimination_
ahd_pérceptibn. The téctile contact with different
materials is an.imporfaﬁt dimension in the children’'s
expe:iendés. -Thrqugh_cutting'aﬁd pasting, they_are

Working'bn improving'their eye~hand coordination.




n.}Another.impoffant¥aspect of the work activity
.period ié.the dﬁpofﬁﬁnify if.provides for integrétion.
.ﬁith”the othef language:uﬁits introduceé in the dailf'
élaéses._. | | |

. :Some.bf Eﬁe acfivities from our classes were the
following: | | -

Weatheréépictures of the day's weather, making kites,

Making pinwheels. -q:——;y ' Cut out sguares and
= : ’ slit them in each
N . corner

Pin the corners
down with a
paperclip and
attach to a straw

. :_(?\1;‘;).;.:Foid four corners

At to the center
G?QQQ:D- :

.Collagesfarainy days-~pasting on umbrellas, snow (with
' ‘scraps of cotton, styrofoam, foam rubber)
Trace shapes. Picture of the wind.
Tactile Experiences—f Bean Table, Macaroni Table,

Yarn Writing. Students can write their

‘names, numbers or designs with beans, macaroni

or,yarn; paéting‘them on stiff
pieces'of”cardboard. They can be.diéplayed
and the children can always find

their names and trace them with their fingers.
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i Clothing Unit--Cut-out dolls--Make dittos of a
:bOy“ahd'girl and their clothes. The child-
ren can cut them out and color them. This

is also good for parts of the body.

In the dol; house~~Have a box of dress up
dlothes
Parts of the Body-- Clowns—-made from different

shapes, traced or drawn and cut out.

Stick Puppets~-on paper plates (Raggedy'
Ann ‘and Andy) Yarn hair, button eyes,

handles from lollipop sticks or straws

.HouSé Uhit—QCollages of houses, dfawing, painting.
'Constfuét'a doll house of'éartohs.-
 Blocks—-Suggest that the children build
as many different kinds of houses as they

can.



 Colors—-Colors, shapes and numbers are brought

out in every lesson through good gques-

, tioning of the students and preactivity

diségssioﬁs.‘ Some'activities-emphasizing
color can be:

Cdloringupf Eééter eggs 
Ditfdsé—cdloring pictures of things of

the same color (Green paper: frog, tree,

grass) .

Towel dying--(a pre-tie-dying activity)
Putwout'a tray of different colored paints
(1n a muffln tin, egg box, etc.) Give each

chlld a paper towel. They first fold it

Cj;‘“"~l (gl; 7 CEL_T__- @)
_ | '
f. l
1 f

 vertically. Then they fold down the corners

until the paper is in a small triangle.

'During_the discussion, the teacher should

'.émphasize“shapes.

A R R B o g TN T e D] T VK el e e s R A L he At e s
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‘The léét'step'is to dip each corner of

'the.triahgle into a different color. The

paint will spread throuch the towel. The

teacher can unfold the wet towel carefully

' and harg it up to dry.

Color mixing--Allowing children to experiment

- mixing colors--with crayons, food coloring

 and water, paint.

Making clay fruits of Puerto Rico and

painﬁing them.

T R T A e T
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Story Time -

Stoty tlme‘can be set aside for the last part of

lthe day to have a qulet perlod before the children

| leave-for-home. Storles are also told at various times

::durlng the day ln small groups or with the whole group

- when they are appro?rlate to a theme helng discussed

or 1ntroduced
Stortes are an.area.where the scarcity or in-

appropriateness of Séanlsh materials 1s.great1y felt.

| 'Many of the Spanlsh_children s storles are much too

coﬁpllcated or 1ong for the kindergarten level. Be-

'Sldes havlng_to translate many of the English stories,

many of‘the Sﬁanish-ones have.to be adapted as weli'
Normal elzed chlldren s plcture books are flne

for small group storytelllng. With larger groups

however (twenty to thlrty) the children have dlfflculty

seelhg and consequently listening to the story. In

deallng_w1th'thisf 'Big Books' provide an excellent

an;wéf. - T

B éome Big Books are commerc1ally published such

as’ the Tell Agaln Story Cards, Level 1° by Louise

"'Blnder Scott. These are large sequentlal plcture

A cards w1th the story wrltten on the back for the teacher
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to reaa; “The§ ere told simpiy and generally with
| gertain-P?#térné theththe.children will soon catch'
:'on’to and sayfonitheir own;' The chlldren can learn
".to tell the storles themselves, and inllanguage
hixteachiné, the teacher can write her own storf,
'_stre581ng the patterns, she chooses, or the language
approprlate to the group._ Stories can.be'ﬁade into
-.Blg Books by drawrng.pictures onto oaktag‘pages
(copled from a story) or by using an overhead pro-
'jector to pr03ect the image onto the Page and then-
trace 1t. They can be nade very 1nterest1ng by de-
: coratlng them Wlth dlfferent materlals. ‘Some B1g
. Books in the Carew Klndergerten were palnted or colored

Aw1th magic markers Others were given a shiny finish

'by spreading.liquid'glue-over colored tissue.paper.
- Varlatlon on a theme lu very 1mportant in
'storytelllng. One of the Big Books I made was El
Pez (The Fish) from the chk Bruna series.’” I first
'_told the story in Spanlsh and then another day told
it in Engllsh We spent some tlme talking about
Qh_the story and about ducks and.geese (characters in
the story). That day some of the chlldren counted
the flsh in our aquarlum and fed them. an art acti-

'v1ty was maklng flsh and ducks by First traclng a
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.pattern_on.a piece of oaktag, eutting it out, and then
'h“pasting.crnﬁéleQ-Piécee of tissue paper all over the
:féattetn.a'A‘string wae'tied to the ducks and £ish and
they were later added to a mural that the chlldren
palnted about the story. They palnted the water, the
1and rocks and fish and traced one of the students
-to be the llttle glrl in the story. The figure was.
.stuffed, painted andrattached to the-mural. |

“ tOther_activities leading from this tYpe of story
_arefﬁater activities—-boat races, propelllng boats
:by blow1ng through straWS; testlng what floats and
‘hwhat_51nks,'etc.t

For_some'steriee children can make masks and act

outnthe sterﬁ as—it ie'being teld. “

' A1though it 1s important that the chlldren spend
"some tlmel51mply listening, it is also valuable for
' them to participate in the telling of stoties. The

Little Boy With a Drﬁm8 is one in which they can

j01n in on the repeatlng line "He went marchlng,

' marehlng, marchlng along " .It is_enjoyable if one
dhlld can beat a drum to the rhythm of the story as
it-istbeiné telde

Muffin, The Noisy Book? is a story about a dog

who_hurte his eyes and has'them'bandaged. Although.
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he.can not see, he can hear, ‘and the chlldren go
‘throogh the story (and-the accompanylng tape) llstenlng
'eh to sound effects and gues51ng what Muffin hears. The
iEngirsh in: the comﬁerc1a1 tape is very complicated,
‘so the teacher can mahe her own tape in 51mpier Engllsh and
_1n Spenish.r.The game can then be carrled further by the'
hteecherbrlnglng rn a baglof objects which make different
'3'ho;ses (an alarm clock ringing, a whistle blowing, paper
-.teariﬁg, chalk onfthe.board etc ) The children can take turns
' playlng Muffln, belng bllndfolded and ‘having to guess what is that
they are hearlng.e | | .

Henry and the Carrot Seegll is an appropriate story for

spring, end.a good accompanylng act1v1ty is havxng the children plant
-end take care of thelr own seeds. |

If good.Spanish materials are available.or if the.teacher
can translate.and adapt good English materlals, she is fortunate.
Another good method of storytelllng is using Experlence Charts.
An eﬁperlence chart is based on something that‘the'class experiences
-together.e They create a story through discussion of something |

h'they did and the teacher writes 1t u51ng some 51ght veocabulary that

she'would 11ke them to be able to recognize and plctures that
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‘they draw.'-The”children later read the'Story together.
 An exqmple from our class is of a trlp the class
'made to the Puerto Rlcan grocery store:

PPN

Caminamos a las - l \ t ! ' {tiendas)
Vimos la 1/\P de {%? (Pancho)

Vimoé 'C:::) ', - _.  o (mangos)

Vimos (habichuelas)
Vimos (manzanas)
= Vimos (plé%anos)

After readlng the story the chlldren are asked

| to. pélnt to the woxd 'vimos.' The experience charts

can be very.Galuable since they caﬁ relate dlrectly

1 to the eﬁperiences of the children and be used as a
.1reinforc1ng act1v1ty 1mmed1ately after doing somethlng.
_Photographs of the class én spec1al occa51ons'

| or juét 1n.thelr.aally school surroundings also stlmulate

dlscu531on and exc1tement.



46,
What Makes a Lesson Successful?

The 1deas éut.forth in thls paper may be
?helpful in glVlng a teacher 1deas from which to
;work. But'possihly the most cruciel awareness that
'I'got froﬁ_my studeht.teaching was that neither gocd
_‘materlals.nor éeod 1ntentlone are suff1c1ent to create
a e successful iearning envircnment.

Classeerare affected by students' moods, by
_whether or not they eat breakfast, by the weather.

They are also affected by the students'_attltudes

--towatd the teacher. The klndergarten is made up of bables

who are new to the school 51tuat10n. They come to school

-with neither a'dedQCation to "learning“ nor an immediate

| respect for that'person they will come to know as "teacher.

If a teacher.cannot control her class,.learnlng
Wlll not take place. _Control does not mean that children
are 31tt1ng 511ent1y at their desks It means that
- students know what 1s expected of them, and what they.
-can_eépect'from their teacher. 'Itcmeans'YOu can
lleeve e'toom-fer.aemihute.knowing that in mcst instahces,
yoﬁ will not retuth.to bedlam. |
| Control,horTresﬁect, is won only after a period

of testing 6uting:which the students are asking and.
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find“oat Whatiare‘the limite of behavior acceptable'
'_tc their'teacher. Eefore g01ng cn to plan what one
dls g01néuto try to teach 1t mlght be more worthwhile
,to establlsh oneself flrst as the teacher

Although easy to say, thls may be the most difficult

'task a teacher has.7 Much of this ability comes
:through'exPerience,tbﬁt some things'can be kept in

.ﬁind. Good.adv1ce glven.tc me was that although freedom

is beautlful‘and conduc1ve to learning, chaos deters learning.
.3It‘helped to start.out hav1ng strlct demands for behav1or and then

loosenlng them as the students got to know me, ‘and I them.

Another p01nt is that bored chlldren w1ll not
:_tune_oqt quletly by daydreaming, doodling, or writing
lettere.(as ﬁay adulte).. Their span'of attention is

.shcrt and thelr éatlence is as well. Thelr reactlon

ﬁlght be.to hlt the person closest to them. For thie
reaSOn-the-teacher must learn to pace herself well. She
maet'also he prepared know exactly what she.wants to do

‘and what she wants to e11c1t from the students (even 1f her
'objectlves chahge during the course of the lesson) . Chlldren
hw111 not walt 1ong whlle you fumble with a plcture or look for a

plece of chalk

The successful lessons here occurred alongside
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many unsuoceSSfulgones in the classroom. I hope some

of the 1deas presented help someone else in being

creatlve when it seems llke thelr mlnd has run dry.

R A N LR T T T s i n t p b e e e s e yan R
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APPENDIX I_*'RECOREIRGS - MUSIC BOOKS

fBooks : : : :
ABC Music Serles, Mu51c For Young Amerlcans
' American Book Company, N.Y. 1959

(Also - recordings)

' Choate, Robert A., et al., New Dimensions in Mus1c
(serles) American Book Co., N.Y 1970

'Jaye, Mary Tlnnen, Maklnq Music Your Own,
- Silver Burdett Co., a d1v151on of
. General Learning Corp.,
'”.Morrlstown, N.J. .
_ Lenski;'Lois, At Our House, a Read and Sing
- book with music, Henry Z. Walck, Inc., N v. 1959

d McCall, .Adellne, Thls Is Mu51c, Allyn & Bacon
‘.1966 (also recordlngs)

Records . :
' ' Bowman Recordings
Childhood Rhythms, Arranged and recorded by Ruth Evans

l_.Serles I - Fundamental Rhythms -

- walk, run skip, march, jump, gallop
~ Animal and toy rhythms, play and

- character rhythms, rhythm

- combinations

Learninq.Basic SKills to Music - Hap
- Palmer Music Also in SPANISH,
- Educational Activities
Freeport, N.Y. 11520
Learning Basic Skills through Music Vol 2.
Hap Palmer Music - Educational
Activities, Inc. P.0O. Box 392
- Freeport, N.¥Y. 11520
- 'Learnlng Basic Skills through Music
. Health and Safety.
This is Music (see books) for
kindergarten and nursery school, 2 records
Music'for_Younq Americans - Kindergarten
‘recordings - (see boocks) Audio
‘Education,'lnc. ABC Music Series
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