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PREFACE

In the fall we presented a workshop on values clarification for fellow

MAT's. We all had ideas on what we thought was important in teaching, and

a values clarification approach seemed appropriate. But our workshop turned

out to be inadeqﬁate for many people, ourselves included. We thought about
our work together and took these ideas to our practice teaching sites.  One
of us went to Mexico, one to Colombia and two to an ESL program in

Massachusettss.

-

At any given time in teaching it seems appropriate and productive
to examine what we are doing, determine where we have been and decide where

we want to go. We think that this paper is a tangible result of this

very important examination. We by no means see it as an end result. It

contains our ideas as we perceive them now, and we hope that we can move on

from this point. Consistent with the process of values clarification, we
are not attempting to provide a step by step method. Instead we have tried

to raise questions and deal with some of the major issues involved in this

approach,

The process involved in the writing of this paper was extremely important
for us. Ge all took long hard looks at our teaching and tried to remain
flexible when exchanging ideas, What follows ié our progress report, It

is our hope that others can gain something from where we have been, and

where we hope to go.
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We, as-language teachers, spend a great deal of time and effort'diséovering
aqd perfectiné methods éf transmitting the mechanics--structure, vocabulary,
idioms, intonation--of the new language. But more and more students today
realize that a language is more than its mechanics: it is én-immensely
useful tool fér getting to know people and places perhaps unfamiliar to these
students. And we fail as language teachers if we do not realize that knowing
a language is not enough in itself. Students must be able to communicate
| in their new language: to use it to explore and share théir feelings about
themselves and their environment. They communicate about what is of vital
importance to them so that the classroom becomes more integrated with their
lives outside the school.

The gap between knowing the language as an academic discipline and really
using the language to communicate is large. Also it is a very difficult
gap fd bridge., First we must make sure that our students are confident of
the mechanics of the language. A student must have a good feelingvabout

. P
himself and a good feeling about the class before he even considers communicating
something of real importance.

It is to fill this gap that we have found the methods and philosophy
behind values-clarification to be particularly useful. We are proposing
that the philosophy behind values clarification is not only ideal but
absolutely necessary for developing both communication skills and the qualities

necessary for self-knowledge and self-direction.

There are, of course, many reasons why people learn languages. But

.-
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we see in language learning two dominant valies:
a. Through ”1anguaging“1 we are able to develop our thinking

Processes, which we depend:ion for self-education.

b; It is with language that we are able to communicate our

thoughts to other people; it is through "languaging' that we can

examine our ideas and feelings, communicate them to others, and thereby

relate to other people. |
 In other words, language learning is an excellent opportunity for human
development~~development of the thinking processes, of self-awareness, of
éelf—confidence, of self-direction, and of an ability to relate unexploitatively
to other people. Because values clarification dépenﬁs on communication and
language, we find it particularly suited to language learning.

Values clarification is precisely what the two words indicate: the
process of clarifying one's values. It is essential to keep in mind that
values clarification is a process., It is the continuing experience of
becoming aware of one's values and of learning how to -evaluate them. It is
not just a technique, an exercise, or even a unit of knowledge. Operationally

defined by Louls Raths, Merrill Harmin and Sidney Simon in Values and Teaching,

a value is soﬁething that is "chosen," "prized" and "acted upon." .Specifically
a value myst be: g

a. chosen freely

b. chosen from alternatives

¢. chosen after thoughtful consideration of the conseguences

d. prized, or highly esteemed

e, publicly affirmed

l”Languéging" is the term used by Neil Postman and Charles Weingartner
to indicate that language is an active process of communicating, undérstanding
and perceiving. We understand it to be. a part of all stages of language
acquisition. Neil Postman and Charles Weingartner, Teaching as a Subversive
Activity (New York:Delacorte Press, 1969), Chapter vii.




f. acted upon

g. acted upon with consistency.2
Unleés a supposed value meets each of these seven criteria, it is not considered
a true value, but rather a possible indicator of a value. Things that fall
short of one or more of these criteria could be values if they were acted
upon or thought aboﬁt more conscientiously: e.g., beliefs, aspirations,
worries, purposes, interests, feelings, attitudes, convictions, activities,
problems and obsta_cles.3 Valuéé clarification, then, becomes the process
of applying the seven values criteria to.one's beliefs, activities, attitudes,
etc., to determine to what extent one actually Qégg value what he believes
he values. During the process, 6ne becomes aware of various shortcomings
in one's valuing: 1 -TRT: partiéular attitude or feeling is not acted upon,
an activity has not really been chosen from among alternatives, or a conviction
is not prized to the extent that one will publicly affirm and act upon it.

Some educators who have worked with values clarification have developed
activities which help people become aware of their values by focusing on
the above mentioned seven criteria of valuing. (Somé examples of activities -
may be found beginning on page 44.) Some of these activities may be reflected
on by an individual working alone; other activities are best handled first
individually and then in small groups; still others are group activities.

But central to the whole process is the groué djnamics of voicing and.
guestioning, supporting and encouraging, affirming and changing. Hence,
values clarification is a continucus process of relating to and communicating

with others. Moreover, the impoftance'and method of clarifying values are

Louis Raths, Merrill Harmin, and Sidney Simon, Values and Teaching
(Columbus: Charles E. Merrill Publishing Co., 1966), p.30. The theory
of values clarification is delineated in Chapter iii.

BIbid., pp. 30-3%3,
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adopted by the individuals as integral parts of their thinking processes.
In this way, one discovers how to learn for oneself.

However, these strategles and eXercises are not the crux of-values
clarification nor of what we advocate-in language teaching. . The most’
important aspecf of values clarification, and th; essence of what we believe
should be the core of language learning, is not the exercises but the
philosophy: knowing what is impdrtant to oneself and why it is imporfant

enables one to make decisions in harmony with one's values and to act

accordingly. According to this philosophy, education is the process of becoming
aware. Implicit in this process is communication among individuals. In

Schools Without Failure, Dr. William Glasser summarizes the importance

of this group process of communication.

In life there are many opportunities to speak for oneself. The more

we teach children to speak clearly and thoughtfully, the better we.
prepare them for 1life. When a child can speﬁk satisfactorily for himself,
he gains a confidence that is hard to shake.

The philosophy of values clarification, which takes account of and builds

on the values of learners, and the activities of values clarification, which

facilitate interpersonal communicating and relating, are ideal. for

lanpuage classes.

. We've discovered a fascinating thing: that as foreign language

teachers we have an exciting opportunity to satisfy the students!
need to become more aware of themselves, interact with others, ana to
develop more positive self-concepts...Qur job is to teach communication,
so we can make all these relevant and meaningful exercises (values

" clarification, human development, transactional analysis, and parent
or teacher %ffectiveness training) .2 basic part of our classroom
activities.,

We do not want it to appear that we are recommending teaching a language

by values clarification methods alone. What we are saying is that the means

mDr. William Glasser, Schools Without Failure (new York: Harper and
ROW, 1968), p.l“‘l‘l‘l’o V

5Uirginia Yilson and Beverly Wattenmaker, Real Communication in Foreign - ;{

Language (Upper Jay, N.Y.: The Adirondak Mountain Humanistic Educstion
Center, 1973}, p. 3.
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and the ends should be kept clearly in mind and in perspective: our goal
in teaching the language is to enable the students to use the language to
think and to communicate. Various teaching methods and techniques, from audio-
lingual th;ough the Silent Way, from minimal pairs through operations may

be effective for introducing and drilling the grammzr. But if one concurs

with us that_learning grammatical precision is not the ultimate benefit

of language 1earning¥—that the true value of learning a language is in

nurturing self—confidence, self—estegm and a thoughtful, humanistic perspective

on one's life and relationships, that real communication is the fundamental
goal--then the values clarification activities and the various teacbing B

methods can be used to complement each other, and the philosophy behind

values clarification will be evident in the ultimate objective of any and

all classroom activities., We believe that focusing on the individual and his
values should be the integral thread pervading all educational--and all

language learning goals.
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INTRODUCTION
The study of grammar provides the ﬁecessary building blocks of a
- !

student's speech, but values clarification is the application of grammatical
structures. Any values clarification activity is certainly affected by the
student's kndwledge of grammar. If he has not learned the past tense, no
matter how hard he tries, he cannot say, "I was tired yesterday." On the
other hand, the student's desire to communicate tha£ idea to his friends
may provide reason enoughifor learning the past tense. Values clarification,
like other means to communication, can be a real and immediate motivation
for learning the érammar of a language.

While values clarification activities demand the use of grammatical
patterns énd vocabulary, they should be sequenced and carried out independent
of the grammar the students are learning. The teacher must make this distinction
between the two and must consciously include both components in his lesson, the
study of grammar and the real use of the 1anguage to say something that is
important to the student.

TLanguage teachers must consider their students' level of understanding
before deciding whether or not to introduce a neﬁ grammatical strﬁctu}e.

In the same way a teacher must choosg values clarification activities that
arise from and are approPriate to tﬁe climate of the class. Just as a .:
teacher should not say, "in two weeks, we'll bégin the conditional tense

- no matter how well they understand the lesson that precedes it," he would
never want to prepare and follow a strict sequence of values clarification
activities. A values clarification activity should be chosen because it

corresponds to the feelings of trust and openness amoﬁg the students., It

should be aimed toward their desire or need to examine their own values,
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It should not be chosen simply because it contains a particular language
structure that the students are studying. There may be times when an
~appropriate values clarification activity aléo happens to contain that
week's grammatical structure, but this should not be the onl& reason for

using the exercisé. Values clarification activities stimulate the students

to use the language in a ﬁaﬁural way. If special vocabulary and structure
naturally come out of the aétivity or if the students wish to try out what
they are currently studying, then the teacher can feel pleased that the
lesson has served a double purpose. But if he selects a values clarification
activity to t;ach grammar, he has compromised both the prammar and the
valmes.clarification.

Because valuegclarification aﬁtivities should be undertaken for the
purpose of introspéction and communication of ideas, it follows clearly to
us that not only does the teaching of grammar have no place in these
activities, but the class;s concern must notrbe with correcting gramma{.
Neither teacher nor studeﬁt should allow grammar corrections to interfere
with the primary purposes of these activities. As in any discussion,
grammar may become an obstacle to understanding, at which point clarification
becomes necessary. Also, the t?acher may later recall aspecté of the

-

grammar that hempered discussion or led to confusion and correct the

ﬁseage at another time. But the focus must always be on the ideas being
‘exchanged.

.Given the vafiety of individuals in a group and the unigue style of
inferaction that each group has, it is unlikely that any one values

clarification sequence would be applicable to more than one class. This

weans, oo, that it would be surprising if a teacher's classes were all
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ready at the same time (in terms of trust and sense of classroom community)
to discuss the same values., If he finds himself using the same pacing and
choice of vélues clarification activities for all his classes,.he sﬂould
probably question his.sequencing. It is possible that he is ignoring the
group dynamics of his élasses and has either rushed or delayed the natural

pace of their interaction.
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SEQUENCING

Seqﬁencing is an important part of any long term undertakihg. Some
sort of logical order must be preserved to obtain the maximﬁm benéfits. One
of the difficulties in sequencing values clarification activities is that
this order must be based on a careful analysis of some very intangible
factors. Four ﬁajor areas need-to be considered in sequencing:

1. the classroom atmosphere

2. the individualfs.desire and ability to explore himself

5. the language ability of the people involved

‘b, the spediéi interests of the group.

Then these factors must be filtered through the daﬁ-to-day intangibles--class
and teacher's moods, weather, time of day--which affect any group's mood. All
these factors affect the choice of an activity; the working through of the .
activity altefs these factors; this in turn establishes a new framework. for
the next activity. UNot oﬁly does the teacher analyze these factors but the
students do too. Many of the a;tivities that arise spontanecusly in class

do so because the students as well as the teacher realize that this is the
correct time for them.

Values clarification can be #ef& threatening. It encourages an indivi-
dual to oﬁén himself up honestly to dkhers and to lét down many of his
barriers and defenses. We cannot expect this process to Begin until we have
begun the process of establishing an open, honest, and accepting classroom
atmosphere. All individuals have a hierarchy of needs:

.1.,physical needs

2. feeling of structure as opposed to chaos

3. need for belonging

4. feeling of self-esteem and status

R EEw | FH T DA R SIS Sk ik SR
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5 self~actualization6
The host basic needs--food, air, clothing, must be met before the individual
can begin to take care of needs further up in the hierarchy. Earl Stewvick
saw the application of this hierarchy to the language classroom.? In se-
quencing values clérification activities, we have to work up through this

hierarchy. The need for belonging, for group cooperation and support must

be satisfied before we choose activities which deal with self-esteem, lack
of fear of ridicule, and respect for ourself and others,

Many of the components of the valuiﬁg process ére private ones; each
individual must begin to think about himself, his beiiefs, and his feelings,
and must begin to see the value in sharing these aspects of himself with others.
Values clarification activities have to be chosen to stimulaté this need for
self-knowledge, the desire to act on this knowledge, and the ability to accept
this séme process in others; This too can be a very threatening p;ocess for
an individual. We may have to begin with non risk-taking activities. An
“activity concerned with what you would do if you had a million dollars is
probably much less riskutaking than one dealing with sexj; however, it
begins the process of self-exploration and begins to alter the framework so A

that activities involving greater risks can be attempted later.

Language ability clearly affects what kinds of activities can be used,
but it is not as big a hindrance as it may appear to be. Many activities can
be used almost pre-verbally or adapted to‘a.ver& low language level. Ve
have used values clarification activities with béginniﬂg classes with success.

One of the real benefits of doing values clarification in a beginning class

Rovert C. Hawley, Human Values in the Classroom: Teaching for Personal
and Social Growth (Amherst: Education Research Associates, 1973) p.9.
Hawley applies Abraham Maslow's hierarchy to the classroom.

7Earl Stevick, of the Foreign Service Institute. Lecture at the School
for International Training, Brattleboro, Vt., 11/2/73
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is that it stimulates a desire to communicate, which in turn creates a demand

-

for certain vocabulary and grammatical structures.

Special interests of the group may alsoc help determine whaffsort of .

activities can be used. An exémple is the following unit on drugs. However,

within this wnit all the other factors which make up this framework had to

be considered.

Each of these four factors must be dealt with separately in sequencing

activities, A beginning language class may well have a mo}e highly developed

sense of community than an advanced one, which would certainly affect the

type of activities  which are used in class. No matter how carefully the

teacher has analyzed these factors in planning an activity, it must be

remembered that.the activity is going to be filtered by that partlcular class

on that partlcular day.
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: EXAMPIES

1

The following are two examples of the sequencing of values clarification
activities, each within a topic unit., Since all specific examples in this
ﬁaper have been taken from our personal experience, we have written them in

the first person singular,
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Sequencing: Drug Unit
| The purpose of this example is to clarify some observations about se-
quencing values clarification activities; It is also to exemplify one way
in which values clarification can be employed in the language classrocom.

We-héve said that the familiarity, feelings, background and other factors
of the group determine the extent and types of activities used in the classroom. ‘
" But a cértain amount of forethought and sequencing--tempered by on—tﬁé—spoﬁ
sensitivity and flexibility--help in giving values clarification activities
direction. I used several values clarification activities to introduceé a
unit on drugs in-my ESL classrqom. I.I‘he purpose was twofold: to consider
the subject matter on fact, concept and value levels, and to utilize the
search for values as a motivator for seeking more information on the topicn‘8

My class consisted of five junior and seﬁior high school students in an
American échool. The students were from different backgrounds and nation-
alities, Their English language ability Ffanged from low to high intermediate.
A1l except one student had been in the U.S. less than a year. All were
experiencing problems in adapting, and each was coping with them differently.
During the week, the sfudents had told me they were interested in‘learning
about and'discussing'drugs. lost were inexperienced but curious. The one
boy who used marijuana regularly was confused by his use of it., Specifically
he wanted to understaﬁd‘why people use drugs. I decided to use values
?1afification activities to explore their attitudes towards drugs, to get
them talking and listening to each other, and to build a group feeling. 1
felt that they should have an:opportunity to become more informed about drugs,
and for this reason I made available a numbér of articles, pamphlets and books
for tﬁem to use as they wanted. Not_knowing the gfoup well yet, I decided

to concéntrate primarily on their attitudes. If they indicated sustained

Sidney Simon, Leland Howe, and Howard Kirschenbsum, Values Clarific?tion:
A Handbook of Practical Strategies for Teachers and Students (New York: Hart
Publishing Co., inc., 1972) pp. 21-22.
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interest in the subject, the unit could be expanded. Following are descriptions
of the activities I used.
Values Votiﬁg:
First i wanted the students to realize thét fhey had something in com@on
with one another. I used a values voting activity with what I considered t;

9

be non-threatening content. I asked my students to listen to my gquestions and

to respond with hand gestures indicating agreement or disagreement. I stressed
~ that they should pay attention to the other studnets' responses so that they
could discuss particular issues later and so that they could know more about
each other. I also asked them to give spontaneous responses and not to worry
about the generalities in the questions.
How many of you

have smoked marijuana?

want to smoke marijuana?

have friends or know somebedy who smokes marijuana?

have been offered marijuana?

think marijuana is not harmful?

think marijuana should be legalized?

think you know a lot about marijuana?

want to know more about marijuana?
Exclamations of surprise and laughing agreement accompanied several of the
responses as students began noticing their companions' reactions. Short
discussions occurred in response to a few questions. After the last question,
they began asking each other for moreg complete explanations. This activity
served as an ice-breaker and indicated to the students each other'sropinions,
experiences and knowledge.
Ranking:

Next I used an activity that ould continue their interpersonal discus-

" sions and encourage them to indicate their attitudes to each other.lo I gave

2Ibia., p. 38

lolbid.; p. 58
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them sets of three situations and asked them to rank them from most desirable
fo least desirable using numbers., After they hadiranked each set, they were
given time to éiscuss and question their rankings with each other.

A. How do you feel about the legality of marijuana?
Marijuana should be legalized.

People should be fined for smoking marijuana.
People should be put in prison for smoking marijuana,

B. © Which would make you feel worst?(l is worst)
: My brother/sister smokes cigarettes.
My brother/51ster smokes mari juana.
My brother/sister drinks liquor.

C. Vhich of these do you feel is the main reason why people you know use
mari juana?
Because their friends use it.
Because it makes them feel good.
Other (write it)

The response to this exercise was also good in that discussion was generated
and the students were forced to consider their attitudes.
Forced Choice Ladder:
To continue this examination, I used a forced choice ladder.ll The
students were told six situations, and they ranked them from most repre-
_ hensible tc least reprehensible on a six-step ladder. ZEach situation had a
key word (underlined in each sentence below), and the students wrote the word
on each step of the ladder. Following their rankings, they were given time
to think about and rearrange the rankings and to discuss their differences,
o i
citing the reasons for their choices.
1. A boy is turned in to the police by his father for smoking marijuana.
© 2. A girl is-suspended from school for smoking in the restrooms.
3, A boy steals money from his father's wallet to buy cigarettes.
4. A boy steals money from his father's wallet to buy marijuana.
5. A girl gives some marijuana to her ten-year-old sister to smoke.

6. & boy is selling marljuana to Junlor high school Tstudents to get
money to attend ccllege.

| Tg_ (most reprehensible)

‘ 1 (least reprehensible)

ibid., p. 98

13t
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Values Continuum:

The last exercise I presented was a short values continuum.la The purpose
was to get the students to publicly affirm a decision and to .discuss their
values with each other. I drew a line on the blackboard, writing opposing
values at each end of the line. Then I asked students to place a mark along
the line indicating their position on the line. They wefe to discuss their
positions and why they put their marks to one side or the other of the other -
students' marks.

Marijuana should

be legalized People should be

put in prison for _
using marijuans. -

Througﬁout the activities, students were paying attention to each other.5
instead of listening only to the teacher. They directed guestions to each
other. They also discovered that they did not know vefy much about marijuana
and needed more information before they could make decisions abput ité use.
I'hoped that they also would realize the need to suspend value judgment on the
use of marijuana before more information was accrued, but I am not certain
to what extent this go;gtl was reached. There was a considerable amount of 7

discussion and interest. Grammar was not perfect, and circumlocutions were
offen used, but the students wereAable to make themselves understood. r-.Phey
were ‘becoming awzre of their owd attitudes an< krowledge and their limitations
and prejudices. Meanwhile, they were learhing about each othe} and a group
feeling was being formed, They did not need perfect Inglish for these
- accomplishments, but they were using what English they knew to é#press them-
‘selves and question each other,
In presenting this sequence of activities, I was prepared to stop,

rearrange or substitute if I sensed discomfort, boredom or soue other

21pid,, p. 116
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-dissafisfaction. I was alsp prepared to continue with more exercises or to
concentrate on factST-orltc discontinue the entire unit--depending on the
students' reactions and requests. This sensitivity and flexigility ére
essential.’
-

Sequencing: Students' Futures

The following is another example of a sequence I used.in my high school
ESL class.. The purpose of the unit was to encourage the students to focus on
their own futures as they perceived them. The discussion varied with each
activity because some reguired more thinking and reflecting than talking. I.
felt the positive dspects were that

1. the students were considering and discussing to varying degrees

their futures; and
Z+ there were numerous reading and writing exercises to encourage them
“to further articulate their feelings.

15 On

To begin our unit, 1 used the "Are You Someone Who..." strategy.
duplicated sheets of paper I wrots questions such as, i -

"Are you scmeone who will learn to play an instrument?"
"Are 'you someone who will be on welfare?"

There'weré about thirty such queétions, each capable df being answered by
checking "yes," "no," or "maybe." This prompted considerable discussion.

I héd them ask each other the five or six questions that interééted them the
most. I told them to think aboutrtheir:anSWers to these guestions and to

- complete two ad&itional sentences with tﬁe answers that were the most
significant to them,

"I am a person who will..."
"I ‘am a person who will never..."

21bia. s Pe 366
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Those who wanted read their sentences to the group. There was potential for
a great-deal of discussion;-questioning and mutual support for each others'
feelings. l- -
| The next day I had them continue with an exercise we had done before.
The previous_week'I;had asked them to list twenty things they loved to do.14

We had kept thellists, and now we were abie to use them to continue thinking

about the future, I asked them to code their list in the feollowing way:

19 Put a C next to those things your children will have on their own
2. ;ﬁ:tZ.B next to those things you will become better at doing.

5+ Put a heart next to those things your husband/wife will put on hlS/
her 1ist.

4. Put a - next to those things that will not be on your list in five':'
years.

‘They then shared some of their coded lists with each other, sometimes givingf;
reasons for their opinions.

Following this, I wanted the students to think about the children they
would have someday. They would draw/describe their children and tell as muchﬁ
as they could about the child's personality, tastes, likes, habifs and so on:;
Ve did not do this bec;use'of a lack of time, but I think it would have been?;
both appyopriate and valuable for the class at that point,

Additional exercises relating to the future that I might have used were
concerned with such questions/topics as:

1. dhere will yéu be twenty years from now?

2. Vvhat problems will you have re¢turning to your countries?

3. What courses will you take next year?

%, What will make you the happiest (today after school, when you return
to your country, etc.?)

5. You are going to die in one year. What will you do from now until ther

6. Vhat presents will you take to your friends in your own countries?

Will you give your family this Christmas? Do you want to receive?
7. V¥hat will you do if a boy/girl wants you to sleep with him/her?

1“Ibid., p. 30
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8. Make a time line coverine your-1life from now until you die.
9. Plan the house you will want to own. Draw the plans including the
© surroundings. What things will you want to put in it?
10, You are going on a trip to another planet/country, but you can only
take one suitcase. What things will you tazke with you?
- 11. VWhat kind of parent will you be?

12, Draw or find a picture of how you will look/feel in fifty years.
13. What will you tell your friends about your American experiences?
1%, Will your English help you in your own country? In what ways?
15. How will school/families/housing be in the year 20007

fwhen approaching a unit Sﬁch as this exploration of the students' futures, 1
find that making this kind of list is helpful. I£ allows me to be more
flexible with my classroom activities because I'm prepared to move in which-
ever directions the students wish to expand the topic. It's not difficult
cnce we have iéentified the most important questions to piah specific values
clarification activities that are appropriate for the class.

I also think that the fellowing values clarification strategies from

Values Clarification: - A Handbook of Practical Strategies for Teachers and

Students can be easily used to help students consider the future:

Alternatives Search, page 193
Consequences Search, page 207
Getting Sterted, page 211
Dialogue With Self, page 221
Two Ideal Days, page 314
Self-Contracts, page 319
Ready for Summer, page 363




PART THREE

.
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INTRODUCTION

To illustrate how we used.values clarification activities in our class-
rooms, we are'including the following case studies. They are taken from our
own teaching experlences and have been chosen to represent a variety of
classroom situations, age groups and English ability levels. Ve have included
both leksons we felf achleved their goals and others we felt dig not, with
-~ the hope that ocur explanations and self-evaluatlons will be helpful to the
reader.

It should bve ciear from these studies how many fact?rs influence a
élass's reactiop to a values clarification activity. In writing thece we
are also reminded that teachers cannot expecf to be skilled facilitators
the first time they use a values clarification activity in their classroom.
Just as it takes tlme for the students to develop a feellng of community

and a willingness Lo examine their values, 1t will requlre much practice for

the teacher to develop the skills necessary to facilitate them.
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IMPORTANCE OF CLASS NEEDS -
Students of all ages and cultﬁral backgrounds have values that are vitally
important to them. While the specific feelings and the openness with which
they are usually discussed with their peers may differ according to culture,
it is nevertheless important for the schools to incorporate these into the
curriculum. A'teacher whosé"culturél background is different from fhat of
the sfudents wiillneed to be all the more cafeful to select values clarification ;?
activities that afe appropriate--activities that come from the students, are

of immediate concern to them, and do not vioclate the feelings of mutual trust

that have deveioped in the classroom.

I was teaching five students from Hispanic and Taiwanese families in anrk
Americen ﬁigh school English as a Second Language class. For nearly two
months we had talked abéut our attitudes toward such topics as drug use and
education in America, contrasting our feelings with the behavior we observed
in the school. We shared opinians openly and in most cases the students vere
interested and attentive.

As they began to discuss the American dating system, many questions were
raised about male and female roles in the United States. It was an issue
that had bheen confronting them fof the six months they had been in the United
States-~how do American buys and|girls relate on a date? How should they as
foreigners relate? Vhat aspects of thelr éwn bchavior were they willing to
change to conform to the American style?

To approach these topics the boys and girls in two separate groups
made up lists. of character traits which they felt were desirable both for
their own sex and the opposite sex. These were then condensed into a -

questionnaire on which they ranked the traits in order of their importance.

The students themselves first filled out the queétionnaire. They
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discﬁséed their individual responses, noting especially the boys' emphasis on
sex and physical apﬁearanCe as opposed to the girls' on sensitivity and
respect.

They were then curious to see if American attitudes would be different.
They went out in teams to poll a random sampling of the Amerlcan student body. -
Although their sampllng technlques were not sophlstlcated the guestionnaire
lprov1ded some interesting results. As the ESL students conpared their results
to those of the Auerican students, they were able to focus more clearly on
their own expectations. They discussed at length which aspects of their
beliefs and behavior they were willing to modify to meet the American
conception of a "good date." ‘ 7 ‘ )

As eﬁidence of the importance of group trust,'the'ESL'stﬁdents chose
not. to report the results to the student body. . They recognized that it would
‘be valuable for everyone to see, but they did not feel comfortable éharing
their own values with.pebple they did not know. The sense of trust that the
students felt in the ESL_class could not extend to the entire school. Possibly
‘over a longer period of time the foreign students might gain enough confidence
to affirm their values publicly, but as a first step, they were trying to

define them for themselves.

v . i
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ESTABLISHING CLASS FEELING

I had an advanced conversation cléss in Colombia. The class, which was
held at lunch time in a textile office building, consisted of several young
secretaries, a watchman, and one of the top vice-presidents of the corporation,
just to mention a few of them. It was quite a mixture of people in a country
which seems quite class-conscious. They had been together in a conversation
cléss before in which; it appeared, the teécher had given a topic at the
beginning of the hour. They were expected to talk abouf it for the entire
class period, As a group they knew English very well, but they were completely
bbred with what £hey saw as conversation classes. What struck me as very strangef“
wasrthe fact that they knew nothing about each other. So I had a dual purpose -
in mind when I attempted to select a values clarification technique for this
class., 4 wanted them to use their English in some sort of weaningful conver-
sation, and I also wanted them to improve their feelings about each other. I

chose the "Infinished Sentences" exercise‘}5 I supplied the first half of

several sentences, For example:
On Saturdays I like t0 .eese
If I had 24 hours to 1iveesees
I feel best when people s.ees

VWle all completed several of these sentences in writing, and then shared them

orally, but only if we felt comfortable doing so. What resulted amazed me.

Ve were all involved in conversations that meant a lot te us, Ve were using

Engiish and establishing a non-threatening atmosphere in the class. Ve were

beginming to have real communication in the class.

LY

In Mexico, I had a class of intermediate students ranging in age from

sixteen to about sixty,; most of whom had known each other before. I was
i

expecting my hewf?upervisor to arrive in the beginning of the fifth week of classes.
—

L1pia,, p. 2k
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As I had been talking with him at a recent conferénca about values clarification,
I thought it would be interesting to do an activity in one of the classes he
was obsefving. I had done other values clarification activities.with the class,
and they generally had gone well.

I planned to do a forced choice exérciSeIGhas the last partlof mj class.
The first parf of the class went well. The second;part was ineffective;. fﬁg
students were bored and restless., However, not to be daunted, I igﬁored this;
- feeling, and went into the values clarification activity I had chosen. We con-
sidered four questions before I realized that it too was inappropriate.

4s I look back on it; the activity was doomed before I started. First of
all, my.motives were cbmpietely WIONE. Insteadrof using a values clerification
activity for all the reasons we have outlined for doing values clarification, I
used it to show fo my'supervisor. Secondly I was nervousrﬁecause this was the
firstrtime I had been éupervised by this particuléfrﬁerson, and particularly
nervous because I was attempting to do something that was very important to me.
I am sure the class sensed my discomfort. Thirdly, I ignored everything I knew
about group frust, opennesé, and sense of group feeling and attempted to do an
activity with a stranger in the classroom, someone they had never seen before.
Since the prévioué exercise had failed, the atmosphere was wrong for doing
values clarifiqation. I should have changed my plans entirely.and dene something
loud and fun. Finally, because of many of the factors above, I did not take
the time to explain the activity, define_ekéctly what was expected of them, and

4

clearly define the meaning of the words.

61514, , pp. 9h-97
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FLEXIBILITY IN PLANNING
It is most imﬁortant to remember that the Values clarification approach to
education we are advocating is an overall philosophy. Many teachers have used
this approach but without the label '"Walues Clarification." When teaching, we
always_try to keep in mind the “procesé of valuing," Many times it is difficglt

to have the appropriate activity at hand. How can we know the atmosphgré of a

classroom each day of the week when we attempted to plan lessons in advance? If
we keep in mind the values clarification philosophy, we can handle situations

as they arise.

1 had an intermediate group of Colombian adults. It was one of the first
days of class and I wanted to create a warm atmosphere. I honestly wanted to
know MOre about the studenﬁs, and'suddégly, midway through a gquestion to one
student, I realized that the past tense was reguired to answer the question, The
student felt good about himself, and he was comfortable with me and his classe
mates. BSo the student answeged the guestion in the present and said, "past."

T

He knew that we as a class wanted to know personally about him, and his ignorancék

about the past tense did not impair communication.in any way. The student had-
experienced the process of valuing because the atmosphere of the class permitted
him to do so. I did hot correst his grammar; his classmates‘did‘not snicker

at his ”ignorance.“ We were concer;ed with what was important to him. At this
point; after the gquestion and answer had been considered, some students asked

for the correct formation of the simple past in English, Now I could concern
_myself with the "facts" level. It was an appropriate time to introduce the

past tense, Tre technique for presenting this point of grammar was not important.
They waﬁted it, and would learn it any way that I preéented it. Vhat was important

was that the_studeht chose and prized this behavior, He needed the simple past

tense because he wanted no chance of confusion vhen he talked about something
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that was important to him.

ko

-Another case was my intermediaté% adult, Mexican class. On the second day
ofrclass I started to review the verb "to be" by writing on the board, “i am a
teacher,'{ "I-amfss_American, "I am a «% At one point I could not
think of any more words to describe myself, and spohﬁaneously_the ciass began to
adé to the lisﬁ, asking either me or the other students for words they did not
know in English. Then each one of them started an "I am a "-1ist; con-
tlnulng the same process to flnd words they did not know. Finally we shared
our llsts with each other and dlscussed which one out of all- the characteristics
we would choose as a single self-definition.

It was an activity that interesfed and involved the whole class. The
students took . control of thelr learnlng‘by dlscoverlng the vocabulary they

really needed to know., And it was an opportunlty for us to begin to introduce
ourselyes to each other.
* ok ok

I met weekly with a small group of Korean high school boys in an English
conversation club. The members had decided at their previous meeting to discuss
the American.system of plabing Seniorlcitizens in old folks homes, a thought
which was repugnhant to the Kﬁreahs‘}attitude of respect for”tﬁe aged. However,
as they spoke, they began to notice inconsistencies in their own feelings.: Why
did-they venerate someone else's grandparents while theirs often irritated them?
Given the huge generation gap that existed and the overwhelming changes that were
:taking-place in modern Korea, what was to be the new role of old people? And
more specifically, how should they as responsible young adults relate to their
parents? These were issues of real and constant concern to the club members.

In order to approach the question, I suggested that the students rank them-—

selves according to several questions: they were to place themselves on a Yes/lio




continuum. I asked:

1. Do you want your parents to live with you after you have a family of
your own?

2o Do your parents want to live with you? : ‘

3« If your parents won't let you marry the girl you love, would yoﬁ,marry
her anyway?

b, If your parents want you to attend Seoul National University, will you
try? (This usually means two or three extra years of preparation before
taking the college entrance examinatior., ) '

Since I told the students that no twﬁrof éhem_could be at exactly the same
point on the continuuﬁ, they had to discuss the nuances of their feelings. It
was a fascinating evening both in terms of clarifying their own values andlin
‘getting a feel fof the range of ideas among the club members. The activity was
-successful becaﬁse'it dealt with a topic that was crucial to them both inside
and outside the classroom. They themselves had pr0po$ed the discussion to
clarify in their own minds how they felt. A1l the students realized that there

was no correct answer or. even any best answer to such difficult questions. Each

of tunem had to form an answer that was appropriate to his perceptions and needs.
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USE IN BEGINNING CLASS

I had a beginning.ESL class Of'thirty sixth:grade giris in Mexico. This
was in a traditional, fairly authoritarian, private Catholic school. Most
of the étudents had known each othef since kindergarten. They knew eéch otﬁer
welly but the atmosphere was: competitive, and not very open or trusting.-

After the first?ﬁwo‘ﬁéeks oi-élaés.f‘felt.I had to try to provide for
- some real communication between the students, sometﬁingamore than "What color
‘1s the pen?" "It is green." I also wanted to attempt to make the atmosphere of
the class a little less competitive by placing them in a situation where no
one was right ér wrong. And I wanted them to become aware that it was fine to
have and express differing beliefs. |

I taught a dialogue whicﬁ used the words "cute" and "nice". After we had
worked éﬁ it, we talkéd ébout people who had these gqualities. Then one person
named a_cute person and we voted by raising our hands to indicate whether we
agreed. Everyone was involved and interested in each other's opinions. Next,
each student wrote down the name of the nicest and cutest person., Because
they didn!t know the ~est ending, I gave them a quick translation of it. Then
we talked aboﬁt whatl we had written. The last part of the acfivity was to have
-the students indicate whetheg they preferred to have a cute boyfriend or a nice
boyfriend by going to one side of the room or thg other,

After only two weeks of English the laﬁguagé level of the students was very
low,‘so I tried to pick an activity where they ﬁere engaged. in real communication
but mostly on a non-verbal level. Because thisﬂwas the first time they had
participated in an activity like this, T tried to use a low risk topic such as

cute and nice. The students were excited by the activity. They were talking

i
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about things such as boyfriends which were important to them, and they were
doing it in English. The¥ began to realize that it was valid to have (?pinions

which differed from these of their peers,
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PROBLEM: CLASS‘INTERACTION_

My junior high ESL class was fertile territory fof values clgrification
activities. Although they were just beginners in Enélish; the students (three
Puerto Ricans and two Taiwanese) were still struggling'to adjust to the United
States. All were confroﬁted daily with their inabilit& to commuﬁicaté—which
se#erely limited their friehdships aﬂd their involyemenf'in the scﬁool. A1l
héd unresolved problems in their families and a very-.confused sense of identity.
These were students who potentially had a great deal to share with one ancther
and for whom value clarification activities seemed invaluable. |

Ve tried severél different values clarification strategies using fhe
verb "tolbe“ plus an adjective. (For example, "I'm happy with my friends. I'm
bored in schoo1.") The& were successful in terms oanllowing the students to
communicate their real feelings, but there -was no fea1~exchange of ideas.. Each
of fhe students was talking, but no one was listening to the others' responses.
I felt véry frustrated that they did not respect or eveﬁ'écknowledge each
other's opinions. Several times I tried to discuss with them the need to listen
as a simple matter of courtesy. Everyone would agree that they should be better
listeners, but the results never lasted beyond that class periocd., In éddition
to this, I was uncomfortable having all the questiohs and answers directed

towardsjmedgs the one who' must know tée answers - after all, I was the teacher.

In retr§spect I can see that my expectations were too high., I was dealing

with students whose constant frustrations and defeats with sdéhool and the
English language had conditioned them not to listen to what was happenipg around
them. It .was difficult for them to concentrate on any subject for more than

a few minutes, even if it was in a language they could understand easily. The

fact that they were speaking at all about their feelings was a major step for
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them and a real beginning effort to communicate. I should haye been patient
enough to accept the subtle signs of progress that were taking place.

Another problem that I had was my own discomfortigith a teachér«éeniéred
classroom. Nobody-listened or spoke to fhe others which is what I considered
a problem but they all listened and spoke to me., i was too impatient to allow
a feeling of community to develop at its own pace. Rather than accepting the
students' ﬁehavior as it was and being satisfied with gradual progress, I had
imposed my own expectations on the class right from the beginning. Values

clarification is a long, slow process,,particularly in a class with so much

built-in fear and distrust,
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PROBLEM: GRAMMAR AND VALUES CLARIFICATION
Ve have said that the language sﬁould be studied to enable the students
to use it for meaningful communlcatlon and to develop their thlnklng abllltles.
horeover, we feel a need to separate the valués clarlfylng process from 1earn1ng
the mechanlcs of the lanéuage. Ig my teaching in an ESL program in an Amerlcan
school, I did not'separate the grammar teaching from the values clarifying

activities. 1In fact, I was directly teaching grammar with these activities. I

found this to be a mistake because the students were able to see that i.was reéllyj
drilling grammar using the facade of humanistic interést in the values clarifying
process. There were two consequences: they leafned the grammar, buf they did

not seriously undérgo the procesé of valuing. The re sult of this intermixing

of grammar and valuing, since I did it many times,iﬁas that the students looked

on the activities I presented as strange grémmar drills which they performed

hélf—heartedly and meaninglessly. It would have been better for grammar drilis
to be presented straight-forwardly as such, and valuing to be presented sincerely
and honestly.

One example was my treatment of the‘future tense. For fhe first few
minutes of each class, I presented grammar drills and examples of the proper
use of the "going to" future and later the "will! future. After the first few
minutes, I would use questionslsuch as a list of "Are you & person-ﬁho (will learn
to play an instrument)?"m'ﬁfter the exercisé, we would discuss answers briefly, S
but the students realized that my major concern had h;t'rééliy been the valuing-~
the consideration of their futures.

This is not to say that no good cume out of thé exercises. The students

learned the grammar and they spent much of their time thinking in the future tens.e

f
about their futures. Bul because they realized that the group process, valuing,

and communication were not the real goals, the response was as contrived and

igﬁincere as the presentation, and my real goals were never reached.
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PROBLEM: USE OF THE NATIVE LANGUAGE
We do values clarification activities because we believe in the importance
of_thé process. We do values clarification activities in ourrlanguage'ciéssrooms
bhecause wé believe that by making the language real and communicative, people
will want to learn the language. And we believe that-the language they will
be learning will be a real language, not'jﬁst the book is-on the table" language,
butlthe "I‘ﬁ really bored by this class" language.

However sometimes there is a conflict between the importance of the values

clarification process and the importance of practicing the languagey This is
especially true vhen all the students and the’ teacher épeak the same language.

When a discussion becomes so involving and important to the students that their

frustration at not being able:to say vhat they really want forces them into

using their first language, should we as language teachers demand that the
discussion be continued in the language that is being learned, or should we

as values clarifiers allow the discussion to continue in fhe first language? The;;

students,'too, are faced with this same conflict: dis it more important to

concentrate on the language they have come to learn, or to communicate what is

important to them in the most expressive way possible?

In my mind this is still an unresoived question. In Mexico, because all
my students were Mexican and because my Spanish is fairly fluent, I found myself
in this position several times. I dealt with each incident individﬁally but
inconsistently. - At times I insisted that the discussion continue in English .

because I thought we could coumunicate our ideas in English even'thOUgh it was
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difficult for them. At éther times it was obvious that communication was not
taking place but that the discussion was of real importance to them, -so we
switched into Spanish. Maybe I was taking the easy way 6ut and létting the
students do the same. -Or maybe, if the discussion was importan?,lno matter
what the topic, it should have been continued in Spanish: One;éime my
stua;nfs initiatéd,a discuésién bn'marriage. I ménaged fo keep it in English
uﬁtil the exact minute the class'endqﬁ, at whiéh point it took off in Spanish
and continﬁed for an hour and a half more. I'm not sure what I would have

done if it had been a two hour class,
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INTRODUCTION

The following are samples of the types of activities we have used, roughly
divided into language 1evels; Pages #1 through Y€ we have used with beginning
classes. Pages 47 through 5¢ were used in more advanced classes.. However,
those at'the beginning level certainly can be used at an advanced level, énd
quite possibly, some of thé advanced ones can be adapted for lower level classes.
They are not separated into age levels, although some are better suited to
youngef children than to'oldér ones. Nor are they diﬁided into high - low
risk catagories. ihe teacher must make these evaluations himself.

Please be aware that fhese are only examples. They must be adapted and
sequenced to fit your classes. Also keep in mind thgt using one activity is not
"doing" vaiues clarification,

Wé do not feel very comfortable including this section. Too many people
have sa;d to us, "Oh, yes I did values clarification, but it didh't work too
well." TUsually this means they have used one exercise from a values clarification
 book without adapting it or taking into account features,such as class feelings,
which-strongly influence how well each activity works. If the activiﬁy didn't
stress a particular grammatic;l point or if the discussion didn't seem to lead
to anything, they figured "it didn't?work” anc dropped the whole idea. We
tried to show in the previous section that we too have had many failures. How-

ever, because we believe very strongly in values clarification, we believe these

were failures of one activity, not of our ideas.
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There are many additional suggestions and warnings about the use of
, values clarification activities that we believe aré important. We have not
included them here, because we feel they have been more than adequately covered

. X |
in the source books on values clarification. We would like to suggest very

strongly that before you begin to use any values clarification activities you

read FPart I of the Values Clarifidation Handbook and Parts 2 and 3 of Values

and Teaching.
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1.

8. Where did Ruth work last

9
10.

19.
18,
19.

. 20,

FIND THE A

Doos John have a brothse?’

Is Shu-shin tha younfast

SWERS TO THESE QUESTTONS:

in his family?
)

Degs Yarta have & sister?

Are the Torres from San Juan?

Daes Ruth like fontball?

‘Did Shu=shin Jibit Jokm last weak?

Did ¥arta 1isten ©o records last ﬂight?*"ﬂ

summex?

WAL “hat cless did Ramdn have in B Pertod?

Did John cook Chinese food'}ést night?

Yhat time did Ramdn arri

‘Did Marta play the guita
What kind uf.guﬁ doss ‘Ra
Did Shu-shin smoke a-cig
Does Ramén love hamburgs
Does Jobn like pizzal?

Ioes Ruth watch mﬁcQ_T;V
Did Shu~shin study éngli

Did we learn a 1ot

vo home last night?

. Does Shu-shin have a girlfriend?.

r Ehis wook?
mgﬁ'lika best?
arstia? Co '

rst

?
H
sh this morning?.

of English in chis class?




Find out thess things -Nout your partner: .-~
Does (hE/ShQ) play tenniut ‘Ho, she duasn™..

ge to chirch every'waak?,}g_”

watch TV evory night? R
{7 like to sing?
pat watermalon?

wateh movies?

go to partiest - - , )

" 1iks io dnnée? o o ' @ -
heve o biks?

want to have a bilks?

s know how to didve 2 3 car?
iko swimaing?

'.ﬂ;fizkg L éomé to school by bust

/ £0 to bed hsfore 9:001
S - . ' Eo
have any brothers? ,
live in & big white hoise? = . | _ S .
. T - . . ’-, N N _'J.-\_‘
want to marry befors she is 207 ’
smoke cigarsttes? - ' ' _ S "
: : . by
want to b2 a tescher someday? ' 5
speak Ruszian? | -
- ~eat lunch everyday? . \ B
, ?
’ : A
? i v
i

R

+
§ ]
. . .-
. ” |
2 v
. . H
By
; 1 .
v -~ R
;
-+
4
4
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An unfinished sentence activity "helps the sLudan reveal and explore

ations
some of his attltudes, beliefs, actlons, conv1ct10ns, 1nterests, a5p1r 3

llkes, dislikes, goals, _amd purposes..." (Sldney Simon,: p..th)

/ .

- FINTISH THESE SENTENCES:

Voo
ot

. . I
1) T had & good tims when -

2) ¥hen T had a letler from my friend T v

<

" " '3) On my birthday T had -

4) When I played ping pong I’
5) When T had a vacation in :-hrch

6) When T started this 'Ehgii__sh class

——

?) When T left (Puerto Rico ) (Taiwan) I
~ 8) On the first day of cless at this school

9) When I arrived in Amezics

| 9 When we visited the bus statioen

11) When T Had the lest math test ’ o o | |
12) YeSEex‘éay T E _

| 15) Yhen 1 lived in my own cquﬁtzy |

15) vhen T listensd to a record



" This gives the student a chance to see how much time he actually

- spends on various activities in his daily life. It can be coupled with ™

activities designed to evaluate whether the individual is spending the

gréat part of his time on the activities he values most.

HOL»B ‘man\/ hours did /OLA udQJrc('\ “I'V7
T wm‘cked tv. for hours,

__-__‘Ho\»\ mom)/ hOUU’S dtd you S f’f(p
| T

How Mmuch 'd{-cﬁ_you\ dream?

How_ YY\CLY\y }’muvs did )(n\ stu d)/ -

L _ — for _;;__*“w Bowzs

o muelc | , |

1

ey —

H(Jud Q{'Tfn dtd /OU\ \/lSllL yo(,w {hfndg.

1 . o m)/ -

} . RN ———

))_ \/\W\GL;F "L”""‘f did You have Cgf'hh{{r'?

N, aner 0

) \»Jth chd >/OUL lu’:«vf fm dn Y\f:/r

'N(l-me,'m

Tuwesday -
/

hkdn&day

Thurdo.

.
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A values continuum is a good~way.for_participants to discover that
-many issues have'many "answers," 'Theré?ié'hot'always a "right" or "wrongi" _ IR
UL “':In the following exercises the studeptsrput‘their marks" along the continuum 4[?;:

provided.

U)th&\ '"-Om-e'_j-'cw@_ '\/LIU\ "' :
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f"'hckh Fran R | | rad L\\u( Fﬂfc

| L«)QH dre m. 'lm'oL. e — | S QPP\/Scwalﬂl £

" Compekthie Coxlo —___ Passive Paula

| a D((lyv dumb PO:H\/ ' -_ - Esgkﬂﬁd Eller

‘SP\X | g&“y |

Cohs‘hchr (\On\'\l-' |

. plgC!r(* :u\\!vi Qﬂf‘\

e

| ;f‘-"‘_}Two Faced Teresa

. Jealous *Mf‘% SR Confide ent (hm

--:'. . ‘T'h-‘s 'IS r‘f‘\‘e-—'

This is the best:

: >< o
i
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~ This exercise gives the student!an opportunity to determine what is
of value to him or her. It followed a week-long diary assignment, "I .

"Learned Statements" (Value Clarification Handbook, p. 163} would appropri-

ately follow
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| _'Q.cx"m}i these with numbers To Show which

you  have wiore ofl I s
" Do \/OM' have iore o 2. Do )/ou Ihave more
... records . | _ Lriends whe are loys
o books ‘  Friends  who are girls il
- 'j_czm &S - ' SR T S
DO )(OL{ ’/)C?L;'Ci m_ore ' i~ | DD )’Ob’. I”)Ql/é’ ) oy ¢ ‘
. B o \ A I o : V - ' .
e mJIer"e;er? ¢ G SSCS - - ﬂocrl, ')‘eac[nei"ﬁ ‘
e e ofu [, bo;"m? classes | o t_ﬁuefagg teac hers -
o - | | . 'A_&_,-_--._\oc:d" teachers '
g DO }/ou \r\a\“‘?. wWheYy € : é . : . -
| ”H’\oug'h ¥s aboul T Do you have wmore
— 'Fr‘ rends o e S!q;r’r_‘s/!o!ouses '
_ school wovk .OPV"ES_S(’ZS/QU‘F!’S
L e yourseh@ R R r)c}'v\"'i‘f)/ slacks
T — Pum' Times ' ':' | B C-oa"'ifs/\ja_c\’-cfs ;
—— D : — - | | S
7. In your house , oo B, Ln youv‘“o?ream housge
more : L o
\/Du \”“‘_"Q m _ ug/f“ \/ou. have wmeo e
chaws | " o vroom  for *:%;fh'ﬂfﬂ
e telples o | v oowm fow Yf) la}n'mq
_ beds e T OO for studying
— Couc hes —— YO OM qu‘ list GV)M:'.}
to rnustc s
-9, Do vou rnave more  soom To be alone -
e Sof T music b . S
L e Joud music J.O. Do you, have N or *—31 ) AR
RS fast mustc 7 5o b Friends PRV N
A slow musie - very close Erierds
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This exercise stfésséé'a~poiht of grammar, but the important focus
is on the behavior of each student;raTheylénswer the questions and then

consider their answers to complete the five bottom questions.

R _ - P : &p”'
Have you ever felt homesick ands wante%\

Have 'you ever been really scarad?

e

return gb your country?

. . o 1
Have you evar wizhed comeosus were dead?

Mave yau ever wanted to guit schoolf

Hévé FOU GVar falz 36 vsry hapby_that you'lovéd éverything,and everybq&y?
Haﬁa yﬁu ever hatéd anyone? |

Hﬁvé ygu evarnlovea anfona?

lave you ever wanted to hii sowsbody older than y-u?

ave you ever 1iad?

Have you ever chezted on an exam? . : . Lol
Havo you ever bsen cenfused?

(T Have you ever laughe? so hard that you couldn®t stop?

Haﬁa you ever wanted to die?
' Heve you ever baad loneiy?

Héva you ever beon jealons?

Hava Yﬁﬁ ever wantéd to make someone feel bad?

Have you evar'helpad saméone when he neéded help hadlyt

dave you eyoer list enything that was ?ery impsrtant?

- Have you ever wanted to say something but, thought that other people would laugh at yo@ﬂ:A

Havs you ever cried in a theatre?
Have you ever wanted to say something nics to s meone but felt e‘barrassed?

" Have you ever falnted?

_§2_=ZZ£14¢£;__ often _ _ :

:_always

never

hardly over

anmatdnna



JlAre you a person who...?" gives t.he student another opportunlty to.

. &

take a look at his own behav1or. The students answer the question by ey Sag
eireling either Yes, No or Maybe, |
“ - A TR s S R . : ‘-h‘tj‘
P Are you a’'person who,.i..7% - . TR
R i , i ] ’ _ ) _ . . "‘f{fi p
Y PI M . Are you a person whoe...i... . _ _ ST g
Yo Tt \ R
Y N oM - will attend church revularly all your 1ife? -
Y N M - ' will make your children attend church regularly? S
XY ¥ X will marry a person of another race?. T
Y N M _ . will vote in all electicnst ' oo
Y B M ' © will run for a politieal office? ' Fa
¥ N. M . - will rsceive welfare or Ch:al‘ity? R
Y B ¥ © - will dream tonight? : _ % g
Yy ¥ ¥ . will read a book this week? -
¥ W N © will leamm to pley a musical inst.rumsm.?
¥ N M ' %111 have mors than two children?
Y N OH - will die before youx ars \.hll‘ty yoars of age?
Y N ¥ © will learn to skil?
¥ N M : T . will go to Jail?
Y N M o - will kill someone to save someong you lovet?
Y § M o will steal from a store?
Y OON M . will give money <o charity?
Y N M will have pre-marital sex?
sY N H o . will marry a wealthy person?
Y N.M o : ~ will marry for money?
'Y N M S will raise your children the way you have been raised?
N S S ' will join the armed forces and fight for your country?
Y N ¥ will live in the Unitad States when you are an adult?
XY N ¥ will get divorded?
Y N ¥ : - will marry someone of a different rellglon?
Y N 1 will smoke cigarsttes?
¥ N v will probably graduate from col]ege? '
Y N W - will be boss in your family? - l
Y ¥. M : will probably have a gg big wedding? :
Y N M ' will probably get fat? o
Y N ¥ . will watch 2 lot of T when you are over 40? &
Y N M - will marry more than once? i
Y N ¥ - will be a good) father/mother? C
Y N M will zot drunk often?
‘Y H H will want your wife to work (male)? ;
: will work after marriags (femals)?
Y N M will wear long hair all your life? ]
Y N M . -will wurite letters to the nowspaper? L
Y N X will never want much money? .
Y K ¥ will never have as much money as you want? -
~+ X am a parson whow will i
- ) R

\I am a person who will never - ' ' o ;;::-;51
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In the dlscu551on that could loglcally follow this actlvity, the

partlclpants have the chance to tell the group what they thlnk is of

\ :
- INSTREUCTIORS -

You are’ a membrr of a space crew that was supposed to meet. with

'a mother-ship on i e lighted side 25 of the moon. Because of
mechanical difficulties, however, your ship was forced to land
at a syot 200 niles from the mother ship. During the landing
mach of the ship ard the equipment sboard were damapged. Your
-survival dependsf on. reaching the mother ship. From the
equipment that is stlll in pood condition you must choose the
~things that are most important €3 for the BFE 200-mile trip.
The fifteen items that are still in good condition are listed
- below. You must Qis number them in order of their imporitance
in making it possible for your crew to reach the motner ship.

1.  EEE.Béx of matches 

?. Food eoncentrate

Q3; 50 feet of nylon rope

4. Parachute silk

5. Pprtablé heating unig

6. Two 45-caliber pistols

7. Oné case dehydrated milk

8., Two 100-pound tanks of o?ygen-

9. ldan of the stars.as séen from the mbon

10. Life raft

11. Hagnetic cbmpass

12. 5 gallons of water -
| 13. Sipnal flares B
1L.'F1rst aid kit containing ingection needles

15. oolarwpowered Fi{ receiver~transmitter

i.
‘-
P
i
M

)
7
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, 17
Forced choice activities work well because the students can

respond without talking, Some examples of forced choice questions we
have used are:

Do you prefer happy or .sad movies?

Do you prefer horror or love movies?

Are you happilest at the beach or movies?
Are you bored the most at church or school?
Are you saddest at home or in the park?

Values voting ac:’c,:lv:i_’c,:lesl8 do not demand alverbal response from
the students either. |
- With very yéﬁng children, a technique that has been used successfully
is to have the students draw their réSponses. The"Twenty Things You Love
To Dg?étrategyl9 has been adapted in many ways:

Draw six things you love to do.

Or it has been used with low level language students by encouraging
them to ask each other or the teacher, or to look in a dictionary for

words they do not know but need.

17 i
Tbid., p. 9L

18 ' y
Ibid., p. 38

19
 Ibid., p. 30
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The following books, although they do not deal directly with wvalues
clarification, have been very influential in shaping our ideas about

I
education.

AshtonJWarner, Sylvia, -Teacher. New York: Simon and Sdhuster, 1963,

_bénnison, George, Lives of Children. New York: Random House, 1969.

Freire, Pauwlo, Various books by Freire and articles by others about
Freire's methods. of teaching the poor. '

: Glasser, Dr;-William, Schools Without Failure. New York: Harper &
Row, 1969. '

Postman, Neil and Weingartner, Charles, Teaching as a Subversive
Activity. New York: Delacorte Press, 1969. ‘
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ANNOTATED BIBLIOGRAPHY

Raths, Louis E., Harmin, Merrill, and Simon, Sidney B,, Values and
Teaching, Columbus: Charles E. Merrill Publishing Co., 1966,
This book is a theoretical discussion of values clarification, We recom-

mend it as a good introductory book about valuing.

Simon, Sidney B., Howe, Leland W., and Kirschenbaum, Howard, Values
Clarification: A Handbook of Practical Strategies for Teachers and Students.
New York: ~Hart PubBlishing Co., Inc,., 1972.

A collection of activities with suggestions for their use,

Harmin, -Merrill, Kirschenbaum, Howard, and Simon, Sidney B., Clarifying
¥alues Through Subject Matter: Applications for the Classroom. Minneapolis:
Winston Press, 1973,

A brief theoretical discussion of values clarification followed by examples
of how to use values clarification activities in subject matter courses,

Hawley, Robert C., Human Values in the Classroom: Teaching for Personal
and Social Growth. Amherst: Education Research Associates, 1973. -
Presentation of the problems of group dynamics. Good supplementary reading
to follow the above values clarification beooks,

Wilson, Virginia and Wattenmaker, Beverly, Real Communication in
Foreign Language: A Working Guide to Facilitate Meaningful Communication

in the Classroom. Upper Jay: The Adirondack Mountain Humanistic Education
Center, 1973. '

Adaptations of values clarification activities to language classes.

Especially useful at beginning/ intermediate levels, but we are wary of
grammatical sequencing without adapting it to the individual class.

Hawley, Robert C., Simon, Sidney 8., and Britton, D.D., Composition
for Personal Growth: Values Clarification Through Writing, New York: Hart
Publishing To., 1973,

Values clarification activities that lend themselves to oral and written
exercises,

Elder, Carl A., Making Value Judgments: Decisions for Today.
Columbus: Charles E, Merrill Publishing Yo., 1972.
Deals with personal issues appropriate to high school-age students,

Greer, Mary and Rubinstein, Bonnie, Will the real teacher please stand up?
A Primer in Humanistic Education., Pacifis Palisades;  Goodyear Publishing Co.,
1972. i .
Suggestions, short articles, and games that are thought-provoking and can
be used for communication in the class,

Hunt, Maurice P. and Metcalf, Lawrence E,, Teaching High School Social
Studies. New York: Harper & Row, 1955,
Deals with values and cultural relativity,

| . '
The Adirondack Mountain Humanistic Education Center, Springfield Rd.,
Upper Jay, N,Y. 12987 Publishes considerable material on values clari-

Fication and offers several values clarification workshops throughout the
yearo -
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