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INTRODUCTION . : | ; -

In April of 1973, I began to teach English to the children
of.Ikegami English Kindergarten in Tokyo, Japan. My students
were divided into three'groups: Eggg (4 year olds); Tulip (4
year ol@s); and Violet (5 and.6 year olds). Each group number~
"_ed about thirty children and each groﬁp had their own Japanese
. tqacher, who assisted me during the English leséons. _i.taught._'
| éach class four days a week, for a duration of approximately 30
minﬁtes per day. |

In spite of the-na@e "Ikegami English Kindergarten," the
school was in reality a. Japanese one, with the addition of

English lessons to the basic Japanese curriculum. The first

. semester lasted from April until July; the second from September
until December; and the third from January until March.

In September of the sameréeaf, a new class called Poppy,
_:éonsisting of about thirty 3 year olds, entered Ikegami English
~Kindergarten. Due to the fact that the children ofrthe Poppy
.class were very young, they were divided into two groups. Since.
I fﬁen had a total of five classes to teach, in an interim of
'three hours, I reduéed each class's English period from 30 to
'20.minutes per day. When I wasn't formally teaching, I was
usually preparing_my teaching objectives, audiévisual aids,
and/or playing with the children. |

In March of 1974, the oldest class (Yiolet) graduated and
. wasg succeeded by a group of seventy new studénts, with ages
ranging from 3 to 6 years old. The new and 0ld students were
then regrouped and renamed, but to avoid confusion, I will say
that this paper is only concerned with my firs£ year of teaching

- the original four groups of children.
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While teaching at Ikegami English Kindergarten, I experi~
. mented with:many of the ideas that I héd encountered at fhe

School for International Training in Brattleboro, Vermont. I

" also vigited schools in the Tokyo area, specializing in the

. teaching of foreign languages.to children and consulted various

'bOOks, dealing with the teaching of English to younger dhildren; *i
Howevef, as I was working in a relatively new field; most of the
ideas that served as the basis for this paper, were the result
of my oén trial and error findings_within the qlassrdom.'

Since the children had no real need for Engliéh, my primary

objective in teaching them was to create an atmosphere in which

~they could enjoy themselves, whilestill learning as much as
possible. I hoped that in so doing.hthey would (due to the

- existence of 80 many language schools, catering to all age levels

in Japan) continue to study English in the future.

At b iy

I tried to be as flexible as possible in my teaching.
- Although I kept an outline of the various points which I wanted

“to cover during each period, I never came to class with a rigid

lesson plan, but varied my teaching repetoire according to what

. the children were in the mood to learn. There were days when I

 didn't fulfill my plénned teaching objectives, but I felt that
"_this was better than being insengitive to the feelings of the

- children. I also attempted to decentralize my role as a teacher,
 by at all times, focusing the attention in the classroém on the - i

istudents and encourhging them to take an active part in their -
‘; yA¢_se1f iﬁstructiOn.

My approach was basically audiolingual. . The ieafning.that
€. t6§k plaﬁe was spiral, situational, and incidental in nature. I
did not concentrate on teaching the children many wdfds, but built
. up'thé va?ious structures on a minimal vocabulary. I tried to be

- aware of what was happening in the classroom, at all times, and




iv
incorporated‘that into the lessons. I took advantage of class
‘excursions (to the zoo,; airport, etc.), ‘to teach the correspond-
ing vocabulary and tried to teach Amerlcan culture through games,
o storles, and songs relating to famous holidays and customs. i
also used Japanese cultural items in translation in my teaching,
- which proved to be very enterfaining for the childfen. For-
1nstance; a very well known television star, who was noted for
hls constant repetition of "Ah, domo shitsurei shimashita," was :
a.f;#orite among the childrem. I freely translated the above to

"Ah, thank you for your trouble." Since the "Ah, domo shitsurei

shimashita'l wa§ always accompanied b& a very singular saluting
.motion, there was no need.tp explain to the children what the
English translation was about.

I used a variety of methods, inéluding: mim-mem, pattern
sentence memorization, situational reinforcement, role playing,
games, story telling, poem memofization, the Gattegno method,

- and creative rhythmic movement, Techniques included: sub-

stitu@ion drills, dialogs, songs, finger games, choral speaking,

- dances, etc. Some materials employed were tapes, records, Realia,

- flashcards, television (Sesame Street, shown in Japan, was assign- ;
. j
ed homework), etc. f
Although I was gﬁided by a more behavioristic theory of
~learning, I did do some contrastive analysis of various struc-
tures with the children, without using any of the grammatical
- terminology which usually accompanies sucﬁ cognitive explanations, .
For example, sometime after having taught the structure "I have +
_:é + noun,".I presénted the pattern "I like + noun + Plur."
:Unfortunately, in spite of countlesé demonstrations, the ¢hildten
carried over tﬁe fgn froﬁ the former expression to the latter.
After endless corfeétions and redemonstrations, I became exaspera-
 ted and po’inted out to the childrén that we just don't say "I

like a pears" in English, and that they were not supposed to use




an "a in that case. I was amazed at how quickly this simple
explanation cleared up the problem that hours of verbal drill
had failed to do.

The main language of instrqctiOp was English, Although I
tried to teach completely by the dir2ct method, I found that.in
order to save time and for ofher reasons outlined in the program,
that I was forced to resort to somelJapanese. However, use of
fhe children's first language in the classroom was kept to a
minimum.

In the following pages, I have formulated a program for
the teaching of English to children from 3 to 6 years old, bhased
on my experiences during one year at Ikegami English Kindergarten.
The amount of time that it would take to complete the program
would be dependent on: the number of times thet the class met
per week; the time duration of each.lesson; the number of children
in the class; the time limitation placed ubon the course, etc,

I wouid venture to say, that if the class met daily for a 20
minute period, with about 20 to 25 children per class, and if
the feaching proceeded at a normal speed, with proper review of
all precediﬁg lessons, that it would take approximately one
scholastic year to cover all of the materiai. |
| The program is divided into two parts. The first part, which
encompasses forty lessons, is highly structured and: attempts to
SLmulate first language learning in the presentatlon of the
material, ie: Memorization of words and Shert phrases'precedes
formation of long!sentencee; and the specifie (that whiEﬁ concerns
the child) and the ceperete precedes exposure to fhe abetract.

' Once the foundatidn has been laid and the cﬁild has a¢qﬁired a
mastery of the neceSSary patterns needed to create hlS own
language, the second part of the program aims at exposlng the

child to as much language as p0581ble, in the hope of inspiring

H
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him to actively use the language he possesses and to expand on
what he already knows.

Each of the first forty lessons is divided into: Objectives,

'Techniques, Materials, Procedure, and Notes Objectives outlines
the teacher's goals for each lesson. . To avoid redundancy, I did

not include Review as part of the Objectives of each lesson, un-

less a new form of presentation was introduced;‘ Nevertheless,
I would strongly recommend that, depending on the length of ﬁhe
lesson, a warm up period of 5 to 10 minutes be devoted to a re-

“view of the previsus material covered. Techniques lists the songs,

poems, drills, etc. that are to be employed during the lesson.
Materials refers to the teaching aids used, such as tapes, Realia,

etc. Procedure gives directions on how the Techniques and Materi-

als are to be presented. The subdivision Notes describes some
of my experiences and offers some advice on how to overcome some
predictable difficulties that the teacher might encounter.

The Objcctives for the course were chosen after a careful

examination‘of many textboolks dealing with béginninglEnglish;

For reéeasons such as age‘of the students and their needs, my
ultimate aim was not to prcduce eloquent speakers of English, but
to cover the structures that would enable the children £0'commun~
icate their basic feelings and wants in English. Mdst of the

Techniques used, were taken from traditional,English‘nursery

rhymes,'songs,_and-games for children. I did, hoWevér,-do some

' éditing.of the‘sonés, substituting my own lyricé to various well
known tunes or translatiné‘Japanese children&Songs into:EngliSh.
Thg'Materiais employed, except for sgome Realia items, can be

fseiffméde, thus not eﬁﬁailing any great exp;nse.on the, part of
the]édministrétion‘dr toacher. As for the brocedure, each teacher
will;bring his own approach into the preééﬂt;tibn, sé I have not
gone into greét de#aii in this aréa.l I.haverendeavofed to be as

objective as possible in the Notes, but their purpose was to serve
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f'songs; poems,  and gamés for children. Neverthéless, I hope that

viid

more as a diary of my impressions and findings, rather than a#

‘an attempt at any great scientific conclusions.

The second part of the program is not as detailed as the

'_“flrst half of the course. It is not concerned with Specific

.1esson plans, but merely aims at giving the reader some suggest-

ions on how to follow up the first half of the program. Various
techniques, which might be emploYed to artificially expose the

chlld to as much language as possible, in the short time he comes

1n contact w1th the target language, are l1sted. The basic 1dea

is to proceed as though the target language is the child's native

" one, and to introduce a multitude of activities and subjects,

" with all verbalization‘in the second language.

Due to the spiral approach which I have adhered to in the

first forty lessons, I would recommend that the lessons of the

first half of the course be followed in their chronological order:

Fach lesson can be broken down ‘to cover consecutive class periods

i without affecting the perspective of the course, but I would not

advise that the wvarious items be shifted around too much, without
giving careful consideration to the overall objectives of the
program.

. I have deleted.all of the techniques which were not success-
ful aﬁd have tried to omit most of the culturally bound items.

With some adaptation, this program could be used to teach children

' _ahywhere in the world. I hope that this paper will give the

prospective teacher some idea of where to start in his own program

development and in that sense be of some merit.

The material that the program is bamed on, is not of any

. great originality, in the sense that it encompasses all of the
. basic stepé (sounds and structures) that one usually covers in

* a beginning English course, and is built upon very well known

~the format which I have propos ed might be of some originality and :
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_that the categorization of the various structures and teqhniqﬁes
which I have-outlinedlmight be of sdme practical assistanée.
:Naturally, every . teacher brings hls own personallty into the

presentatlon and that, I belleve, is more 1mportant than 'the

materlal which he covers.

Also included in this IPP éfe'a Course Outline; a
Conclusion and Evaluation; an Explanation of the tape and ﬁic-.
tﬁres accompanying this paper; an Index; and a Bibliography;
_Ad'dition.al to the program for teaching English to children are :
" two sections. :One, an inventory of some materials published
' in Japan for teaching children English as a Foreign Language;
‘:and two, a liéfrof'various schools in Japan frat employ foreign
teadhérs to teachrEnéliéh'fﬁ children. I hope that these two

:.supplementary sections might also be of some a351stance to

prospect1Ve teachers comlng to Japan.

o by e e
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COURGSBSE OUTLINE

"PART ONE - THE IMITATIVE STAGE

I YOCABULARY AND SHORT PHRASE MEMORIZATION

- A. GREETINGS

*
1. Good morning/Good-bye.
.2. Hello!/How are you? Fine, thank you.

' B. GENERAL KNOWLEDGE VOCABULARY

3.. Anlmal names < Panda, elephant, giraffe, fish,plg,
" lamb.

4k, More animal names - Duck, bird, dog, cat, rabbit, pony.

5. Introductions - How do you do, Little Bird.
6. Numbers ~ Let's count from 1 to 10!

7. Colors - Red, yellow, green, blue, whlte, black, brown,
' - purple, grey, orange. . _
8. Fruits = Apple,; banana, pear, peach, strawberry;
orange, melon, pineapple; lemon, grapes.
9. Transportation - Car, bus, train, tfuck, boat.

10. Adverbs - Up, down, Back, front, around.
ll. The ABC's - From A to Z.

12. Family_relationshiﬁs —.Father,'mother; brother, sister

. : - baby. _ :
" 13. Parts of the body « Head, shoulder, waist, knee, foot,

toe, arm, hand, eye, nose, mouth,

ear, hair. - R "

II BASIC PATTERNS -

€. MY WORLD

'14.“_Mx’morning_roﬁtine - What do you do every morning?
: Y wash my face, I brush my teeth,

I comb my hair ...

15. gx hldlng place - Where is Jobnny?- Here I aml_,

* The numbers listed, correspond to the following lessons of

'{7ﬂﬂ'the'program.3:: o

1
1
i




16.
17.

18.

19.

My name - What's your name? My name is Johnny.
My age - How old are you? I'm four years old.
My address - Where do you live? I live in Tokyo.
My school - What school do you go to? I.go to Tkegami
English Kindergarten. ‘ ‘
My feelings -~ I'm hapﬁy! TI'm sad! I'm hungry!
I'm full! I'm thirstyE

More feelings - I'm afraid! I'm Surprised! I'm angry!

I'm sleepy!

D. MY ACTIVITIES

20, The imperative - Jump, walk, fun, fly, march, go, stop...
21. The present progressive ~ What are you doing? I'm
Jjumping.
22. The present progressive - What are you doing?
" I'm playing the flute.
23. The present progressive - Where are you going?
I'm going to the store,
24, The present progressive - Chatting on the telephone.
E. WHAT I IAVE
25. Possession - What do you have? I have a car.
"26. More possession - Do you have two cars? Yes, I do.
27 .

At the doctor's -~ What's the matter? 1 have a headache.

F. MY LIKES, NEEDS, AND ABILITIES

28.
29.
30.

G. THE PEOPLE AND THINGS AROUND ME

To like - What do you like? I like .pears.

To want - What do you want? I want the pudding.

[rusra)

To be able to ~ What can you do? I can swim.

31,
32.
33.

3h.
35.

Professions - What are you? I'm a shoemaker.

Object names - What's this? It's a panda.

More object names - Is this a panda? Yes, it is.

 No, it isn‘t.

Objects and their sizes - What's this? It's a big panda.

Objects and their colors -~ What's this? -It's a blue cat.




- 36.

37.
38.°
39.

o

xi

More obJects and their colors « What's thlS?

Let's" count them! -~ How many balls are there?

-There are two balls.
The weather - How's the weather? It's raining.

More weather -~ Why are you sad? I'm sad, because it's

raining.

Prepositions - Where is Snoopy? He's behind the church.

PART TWO ~ THE CREATIVE STAGE

I A NON-STRUCTURED APPROACH TO LANGUAGE TEACHING

A
B.
c.

RATIONALE

REQUIREMENTS

IDEAS

It's a blue and red cat.

o




PART ONL

THE IMITATIVE STAGE




1l Objectives: A.

Techniques: 1.

CURRICULUM

to teach "Good morning' and "Good-bye!

Song - Good Morning to You

2. Singing/game ~ Ring Around a Rosy
3. Song - Good-bye
4. Mim-mem

Materials : None

*
Procedure : 1.

To the music of the Happy Birthday Song,

substitute and teach the words "Good morning

to you."

After the children have mastered the song,
have them respond to your utterance of

"Good morning," first as a whole class, then
in groups, and ultimately on an individual

basis.

Have the students join hands in a circle and

dance 'to the music and words of Ring Around a
Rosy. To the cue of "all fall down,' child~
ren do the same, Vary speed Lo increase game

aspect of dance.

Teach the Good-bye Song:

Good-bye, good-bye, .
Tomorrow we'll meet again,
‘Please laugh and be happy,

Until we meet égain.

After the children have learnéd the.song, give

fhem practice saying “éoqd-bye," by having

. them respond in full-choral response, half-

" choral respbnse{ small groups, and individually.

* the numbers of the7Procedure and Notes correspondlto those of

the Techniques.




Notes : l. The children did not have any trouble with this

song, as most Japanese know the Happy Birthday

Song in English. The substituted words were al-
so simple and the students were quick to learn
them. While singing, I encouraged the children
to move their hands marionette. fashion, as

this seemed to concentrate their interest in

the song.

4. As a rule I found that singing the song, before
bracticing the utterance-response worked well.
To have the children say "Good morning," I made
a beckoning motion with my hands to ellicit a

o full-choral response and continued with this

sign throughout the course as an indication
that they were supposed to repeat. Since their
response was ‘the same as my initial utterance,
there was no difficulty. As for the meaning,
it was supplied by context, as I greeted them
every morning with the same words, which they
came to understand as a substitute expression
for their familiar "Ohayo gozaimasu.'" For ad-
ditional practice, I ‘divided the class into two.
parts and ellicited a haif-choral response, by
making a sweeping motibn over the half of the
class designated. The same signal was used for
dividihg the children into smaller groups. To
procufeian individual response, I pointed to
the child in question, and to ellicit a louder

response, I placed one hand behind my ear.

2. Ring Around a Rosy was a singing/game that the

; children liked very much. They especially en-

A joyedifélling'down, and were enthralled, when-
ever they were given the opportunity to do so.
In the beginning, I found it important and neces-
sary to repeat the words of the song many times;
but the teacher should be warned that there comes
a timé,;when it is no longer wise to do so, or
he May find himself doing all of the singing - ..-

alone. This game was used on subsequent'occaﬁyions;

as a breather between more difficult teaching
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points. I discovered that children are
- fascinated by variations in speed. In ofder
to increase interest, I, therefore, varied
the speed of the music: sometimes slowly
building up the pace from slow to fast,
Jdecreasing it from fast to slow, or alter-
nating between slow and fast versions. I
found this song which contains the present
tense of the verb "to fall down" to be an
interesting contrast with the nursery rhyme

Jack and Jill and the singing/game London

Bridge, both containing the same verb but in

the past and present progressive tenses res-

pectively and both of which were taught later

in the program. : _ i

Pregsent Past
Ring around a rosy, Jack and Jill,

A pocket full of posies,went up the hill,

~ Ashes, To fetch a pail of waterﬂf
Ashes, P " Jack fell down, i ‘
We all fall down! And broke his crown,

And Jill came tumbling

after.

Present progressive

London bridge is falling down,

Falling down, falling down,
London bridge is falling down,

My fair lady! . | S

'3.'Japanese children often say '"Bye-bye" instead
of "Sayonnara," and had some difficulty in

using "Good~bye" instead of "Bye-bhye."



IT Objectives:

Techniques:

Materials:

Procedure:

Al
B,

ll

: 2 -

3.
4,

to teach the greeting "Hello"
to teach the utterance-response "How are you?

Fine, thank you,"

Song - Hello! Hello!

Mim~mem

Song - How Are You?

Mini-dialog

Puppets

l.

Teach the Hello! Hello! Song, while the

children indicate the variations in pitch w1th
their hands:

Hello! :
(One hand above head)

Hello! '
(Same hand at head level)

Hello!
(Same hand at walst level)

Hello! |
(Same hand at knee 1eve1)

We are glad to meet you.

(Children join hands and sway to the
music)

We are glad to meet you.

Give the children practice with spoken version

'the.greetipg, after they have léarned the song.

To the music of Frere Jacques, substitute the

following words:

How are yOﬁ? '
How are you?l
How are you?
How are you?

Fine, thank you. . (children bow)

Fine, thank you. N _ . L
Good-bye. "~ (marionette. motion

of hands)

Gbod—byé.




Notes

an

After the children have mastered the words,
do a singing dialog, with one half of the
cilass taking the first‘four lines, and the'
other half of the class taking the last four
lines. .Also have individuals singing the
two parts. |

When the children have learned the song, use
two puppets to demonstrate the utterance-

regponse greeting:

lst puppet

2nd puppet

Hello!

How are you?

Hello!

Fine, thank you.
'Gbod-bye. Good~bye.
After sufficient repetition of the puppet
dialog, proceed to have one puppet ask the

class as a whole, in groups, and finally

individually how they are. Eventually, have
the children speaking for both puppets in

groups and individually.

l. Any number of pitch variations are possible

with this song, ie:
[

. 4'9 * —m . : - I _—
J : ‘ l H
CoMelle! e -
:% [ ] E C E‘__% i = i“:
3 Hello! Heljo!‘_f—l’_':"’.’_‘f‘“‘*;“j/_{a
I/[i\/‘ [a®) —
i 2 = =
A Hello! Hello! HelloT—"
e
= M o -
Hello!  Hello! Hello! Hel]of

2. The children had some difficulty with the

mid front vowel /e/, which they confused
with the low central vowel /a/. Much

drill was needed to correct this problem.
I learned that just singing a song is riot

interesting enough for younger children;




they have a great need to be physically
active in anything that say or sing. I,

therefore, itried to invent various finger

"games and actions teo accompany the songs

taught.

The children had no trouble with the How

Are You Song. T incorporated the Japanese

custom of bowing into the song, which made
it easier for them to relate to. Not being
very much of a musician, I did not compose
any of my own music, but did, as in thk case,
substitute my own words to various standard
tunes. I found this to be an excelleﬁt way

of teaching the subject in question.

In spite of numerous demonstrations, using
the puppets, the Japanese téacher, and myself
as models, the children had great difficulty
with the response part of the greeting. To
my question of "How are you?", they would
invariably reply "How are Youn The way
that I solved this problem was b&-softly
saying the correct response with the children,
I discovered that answefing my own questions
with the pupils was not confusing, if the

reply was accompanied by a specific beckoning

‘motion, signifying that my second utterance

was indeed a reply and not a continuation of
the first. Eventually the children no longer
needed my aid in replying correcflynand it
was not necessary to continue answerlng my
own questlonb with thcm.- To prlaln the

meaning, I asked the question once or twice

~in Japanese, "Genki desu ka'", and pfompted_

them to reply, "Fine, thank you." More about

this technique will be explained later in the

‘paper.

L dlbo found Lhat chlldren love to vary thelr

answers to different gradatlonb in loudness




~and softness. For instance, I would ask

them a question in a whisper, and they would
answer me using the same volume. I would then
subsequently increase the volume of my voice,
until the children were almost shouting the
answer at me. This technique works very

well with points which demand lots of drill
and thus require the children's attention

for a long period of time.

The students had difficulty with the phoneme
/£/, as in "Fine, thank you," which they '
ingisted on pronouncing as /h/ or /p/.

Much correction was necessary.

I

e A T e




ILL Objectives: A. +to teach animal names

B. to introduce some verbs in the past tensec

Techniques: 1. Role playing ‘
2. Sbng - Mary Had a Little Lamb

Materials : Animal flaéchcards

Procedure : 1. VUsing large animal flashcards, introduce

the Tollowing animals: panda, elephant,

giraffe, fish, Ppig, and lamb. While

showing the animal picture, alsc demonstrate an

animal pose corresponding to each of the

animals:
a. panda - hands folded under one side

of tilted head, as though

sleeping,

i

b. elephant two hands forming a trunk in
front of face. Rising and
lowering of legs, symbolizing

elephant walking.

c. giraffe -~ head high, eyes on ceiling,
' one finger siroking neck,

emphasizing length of neck.

d. fish ~ swimming motions with arms

and hands,

e .EiS ‘= two. hands cupped over nose.
f. lamb -+ fingers of hands making

spiral motions in the air,
représentihg the lamb's

curl§ fur.

Have the children repeat the. names after

you, as they act»outieach‘animél.

LRV, Ly AR LRy




2. Holding up the picture of the lamb, teach
the song Mary Had a Little Lamb.

’

Notes

=

This lesson proved to be so inspirational e :
me that is was probably the most 1nfluen01al;
factor in determing the contents of the .
rest of the course. I was amazed at how

much enjoyment the children derived from

this form of play acting and at the great
facility with which they were able to

learn the animal names by this method.

I then decided to teach nouns,  verbs,
.feelings, phrases, in short, anything

possible using this approach.

The children first acted out the animals

to the command of my voice. Later, I

acted out the animals and had them 1dent1fy
them. Eventually, using the '"reverse role"r;u
technique, I directed volunteer teachers

to act out or dictate the animal names of’

their choice, while the rest of the class

identified or dramatized them,

I did not bring the animal flashcards :
after the first lesson, as the children .
were véfy quick to associate the animal ; 
~ with its pose.  (The flashcards were, i
hbwever;-extensively-used later in the ?f
| course). On subsequent occagions, if :
the students could not remember which ;
ahimal-they were supposed to act out, I

- would- show them by dramatlzlng the animal

B myself.: When identifying the animals,

: they sometimes gave me the Jaﬁanese names
and much correction was needed. One more

| wofd about the flashcards or any visual
aids in general, be sure that they are

jappealing to the tastes of the children.
Simplified designs and bright colors seem

" to attract them most.
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Concerning the animal names, the reason

that I chose panda as one. of the animals,

- was because of the enormous popularity'of

that animal with the children of Japan.
Since pandas have the well-foﬁnded re-
putation to be always sleeping at Ueno
Zoo in Tokyo, I depicted them in a sleep-

ing pose.

To teach Mary Had a Little Lamb, I had

the great fortune of having a real lamb

at my disposal. Unfortunately, I could

not bring him to too many classes, as he

had the most annoying habit of wetting

on the floor in the middle of the song
(to the glee of the students and to the -
dismay of this teacher, who had to clean
it up). For those who might not be so -
lucky (or should I say unlucky), the
flashcard and animal pose would be
sufficient. For a reason unknown to me,

“the children immensely enjoyed acting out

the curling motions indicating the lamb's

fur. This song contains three very

common verbs in the past tense:

Mary had a little lamb,
Little lamb, little lamb,
Mary had a little lamb,

It's fleece was white as snow.

And everywhere that Mary went,
Mary went, Mary went, _
Everywhere that Mary went,

The lamb was sure to go.

i

T T T e, Y e
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Objectives:

Techniques:

Materials

Procedure

A.
B.
C.

l.
2,

5.
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to teach more animal names

to teach animal sounds

to briefly introduce the structure "I'm a oo
Role playing.

Action poem - I'm a Little Duck.

Song - Old MécDonaldVHad a Farm

Animal flashcards

1.

As in the prededing lesson, using large animal
flashcards, introduce the various animals.
Also while shwwing the pictures, demonstrate

a pose corresponding to each animal:

a. duck hands flapping close to body;

b. bird - large flapping motions of arms,

as though flying.

dog - crouching position.
cat - hands folded in front of body,

coy expression on face.

rabbit - two fingers over‘head,'symboli-'

zing long ears, hopping motions.

pony - trotting motions of one hand on

opposite arm.

After the children know what each pose stands
for, give them practice acting out and identi-

fying‘the animals.
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2. Teach the following poem, while children

act out the animals:

I'm a little duck, quaék, quaclk.

I'm a little bird, flap, flap.

I'm a little dog, bow, wow, .
I'm a little cat, meow,. :
I'm a little rabbit, hop, hop. B
I'm a little pony, trot, trot.

3. Teach the song 0ld MacDonald Had a Farm,

as children continue to act out the animals

and to provide animal sound effects;:

0l1d MacDonald had a farm,

Ee-igh, ee-igh, oh!
And on this farm he had some ducks,
ke-igh, ee-igh, oh!

With a quack, quack here and a quack,

qdack there;

Here a quack, there a quack,
Everywhere a quack, quack,
0ld MacDonald had a farm,

Fe-igh, ee-igh, oh!

- Bubstitute: bird - flaﬁ, flap
dog - bow, wow
cat - meow, meow
rabbit - hop, hop
pony - tfot, trot

1. Other animals which might be taught, using

~this method are:

monkey - two hands climbing in front of
monikey
body .

snake - one hand imitating  snake move-
ment hissihg sound.
cow - Moo, HOOo.

/-'«

f-."r
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S Although the animal sounds are soméwhat

different in Japanese from English, the
children had no problem learning the English
ones. In fact they were so;fascinated by
the sounds themselves, that they complafely
-forgot the First four words of the poem,
("E'm a Littld"). In orderIto explain the
meaning .o:t‘. the word "I'm, "Apointed to my
nose with my left hand (a sign indicating
the first person singular in Japanese).

To explain "little," I bfought my thumb and
index finger of one hand very close togethef,
almost joined. There was some confusion, on
subseguent occasions, as to which word was
the animal's name, as opposed to the sound
that it made; but sufficient practice

clarified the situation.

The children were ahle to transfer the
animal sounds that they had learned in the

poem,rvery nicely to the song. At first, I

" Just encouraged them, on cue, to f£ill in

the animals sounds at the appropriate places,
while I sang the remainder of the song. _
Eventually, the children were able to sing .
the SOng.by themselves in its entirety. It
might be advisable, but not necessérily in-~
dispensablq, to bring a'picture of 014

MacDonald o# his farm.
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V Objectives: A. to teach the greeting "How do you do. How do
' you do."
‘B, to teach the western custom of shaking hands

C. +to introduce some verhs in the past tense

Techniques: 1. Song - How Do You Do, Mr. Johnson

2. Dance - Handshaking Dance

. Mini~dialog

3
4. TFinger game poem ~ Little Biird
Materials: Puppets'

Procedure: 1. :After the children havé listened to the How Do

You Do, Mr. Johnson Song a few Limes, have them

form- pdrtnerg facing each other in a handshakln&
2. pose. To the tune and words of the song, they
should proceed to .shake hands, bending their

knees and'moving gracefully up and down.

How do you do Mr. Johnson.
How do you do.

‘HOW'dO you do Mr. Johnsoh.
How do vou do;

We are with you to a man.
We'll do-éverything we can.,
How do you do Mr. Johnson.

How do you do.

3. TFurther demonstrate the greeting, using two

puppets:

1lst puppet . : nd puppet

‘ fello!  Hellol
" How do you do. . How_dd you do.

(puppets shake hands)
Driil the dialog as in I Procedure 4.

4., Teach the pocm thtle Blrd using the appropriate

hand mot:ons.




Notes
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Once, I saw a little bird,

(On the cue of "saw," put one hand above
eyes, as though.peeringd,- On the cue of
"little bird," fold one hand over the
other, as though holding a little bird)

Come hop, hop, hop.

(hopping motions with one hand on opp051te
arm)

So, I cried, "Little bird,

(pitch high on "Little bird")

Will you stop, stop, stop?!

(one hand outstretched in stopplng pose)
I went to the window.
(walklng motlons Wlth,flngers, point to
window) '
To say, "How do you deﬂ
{one hand outstretched in handshaking pose)

- But he shook his little head,

(shake head)

. And away he flew;j

(one hand making fluttering.motions away
from body).

_rWhen teaehing a new.eenger'insisted that
“the children, at first, listen carefully

to the song many times, before.actually
trying to sing it thémselies, + I felt that
this step made it p0551b1e for. the pupils

“to get the right melody and feel for the

usong. Sometlmes, I sang the song for them

accompanied on ‘the plano, or had them listen

“zfo tapes or records. Usually, the process

"l‘was_of a threefold nature._ , i

| as’ Llstenlng _ , ;
_ b, Learning through repetltion. :
C. AEplxlng “the Words to ordlnary 3

,conversatlon.‘;;z'
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The hand shaking dance proved to be a
crosscultural experience for the children

and myself Although the students did

not con51der me to be different: from

them in any way (I never heard the
familiar Japanese word for foreigner

"gaijin" from them), they seemed to be

"aware that théy_wére learning a foreign _

language from a country far away, called
America. They were thus able to understanc
that in America people shake hands instead

of bowing to each other. Since children of

-3, 4, and 5 have dlfflculty in determlnlng

"right" from "left," there was some COIL-

fusion as to which hand one should use

.. for shaking hands; but the Japanese

teacher enlightened both the students and
myself, by explaining what one uses the

- Bame hand to shake hands with, as one

uses when holding '"chopsticks!" Later, .

" after the children were given English

names, we substituted their names for
"Mr. Johnson.'"

Again, -due to the fact that the children's
response was the same as my original ut-_ :
terance, they had no trouble learning the ‘
greeting. They did, however, confuse "How
do you do" with "How are you?" Since, ‘
"How do you do" is usually used when meet—}
ing somebody for the first time, I tried

to introduce the children to foreigners

as much as possible, not only to practice
this structure, but also for the cultural
experience. The greetings, "Good morning, "
"Hello," "How are you?" "How do you do, "

"Hit" (taught later situationally) were

-employed at the beginning of each class.

Civilities, such as "I'm sorry, " "Excuse _
me, "Please," were also tauwght in context.
Each class concluded with such leave talk-

ing expressions as, "See. You tomorrow," S



17
"Take care of yourself," "Have a nice day.!'" .
4. This poem conveniently ties together the

previous lesson with this one, incorporat-

ing the animal names and sounds with the

expression "How do you do." TIi also
introduces some very common verbs in the
past tense. Although the poem seems
very long and difficult at first galnce,
the accompanying finger game motions and
previously learned vocabulary make it
very easy for the children to comprehend.
The children were just fascinated by
finger games andlﬂh&ih in turn, helped
the children to learn many poems by
.concentrating their interest in whatever
they were saying. Also, I found that
when feaching-poems to children, enunci-
ating clearly dnd over emphasizing the

rhythmic properties of the poem, is

advisable,
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VI Objectives: A. to teach numbers from 1 to 10

Techniques: 1. Exercise -~ numbers
2. Song -~ 10 Little Indians
3., Action Poem - 1, 2, Buckle My Shoe

Materials : Indian cutouts

Procedure : 1. Have the children learn the numbers from 1 to
10, while doing the fellowing exercise:

@ Q. - osar | o -
-1 hands and arms high parallel to body.
2 hands on shoulders,
‘ 3 hands and arms perpéndicular to body.
4 hands on waist.
5 right hand touching left knee.
; 6 left hand fouching right knee,
(2) 7 right hand touching left foot.
.8 left hand touching right foot.
9 both hands almosf touching floor,

10. . both hands touching floor,

2.. To teach the 10 Little Indians Song, cut out
and color 10 large cafdboard Indians and attach

fhem pocket fashion to a'largefpiece of card-
‘board, with an appropriate design for a back-
jigroﬁnd; Have the chiidfé@.cbunt.the Indians,

as you remave and-rap1§célthem.from their

pdckets;;progeed to féagh song doing the same.

N (8)




Notes

3.
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Teach the poem 1, 2, Buckle My Shoc;

have the children do as the rhyme indicates:

1, 2, Buckle my shoe;

(pretend to be buckling shoe)
3, %4, Knock at the door;

(tap on forehcad)

6, Pick up sticks;

1

{(pick up imaginary sticlks)
7, 8, Lay them straight;

(pretend to lay sticks straight)
9, 10, A big fat hen. |

(extend arms, finger tips touching)

I used the above exercise, but any movements
to the count of 1 to 10 would serve the same
purpose. The exercise was an excellent de-
vice to loosen up the children, and I used-
some sort of gymnastics at the beginning of
most classes. I found that children greatly
enjoy any kind of physical movement when

learning English. To increase interest,

- vary the speed of the counting. Be sure

that the students are evéntually counting

aloud, as'they do the excercise,

The children liked this song very ﬁuch; they
especially enjoyed counting the Indians on
their fingers. Once the meaning has been
made ciear, it is not necessar& to bring
the_cﬁtouts to class, everytime the song is

reviewed.

I discovered that children, once they
become acquainted with a givenznng} gama,
or poem are not very fond of review.
Especially if the teacher has presented
them with lots of material, they become
more and more demanding, constantly asking

for néw material. Since children Torget
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very easily and much review is neceg-
sary, this'problem can be remedied by
thinking up new ways of presenting the
- old matefial. In this case, variation
was introduced by having the children
clap four times after every three Indiaﬁs,
and by the introduction of an Indian
dance to acdompany the music. Of course, .
once the children have . mastered a
certain point, new material shouid‘be
S _ o taught, so that the students have the
feeling that they are really progressing,

but review should not be forgotten.

When giving directions, such as "count,"
M'one more time," "louder," I attempted
to always use English, even though it
was more difficult for me to do so, than
Jjust saying the word in.Japanese. My
feelings are that, if the meaning can
be coﬁ#eyed in the target language with-
out using the children's mother tongue,
it is worth the effort to use only the

e ' : second language. Directions can be

' made clear, by tﬁe teacher giving a

command and then following his own in-
structions along with the children
(until the children are able to follow

the directions on their own).

3. The children loved the rhythm of this
' poem, and with the accompanying hand
motions, were soon able to recite it
wifhout‘my help. It is not neéessary
to explain the meaning of the words be-
cause the rhythm and rhyme are more im-
 *€;_,.‘ _7 ___,7:_ ' _ ._ portant thian the word meanings. After
o B - the children have mastered the poem as
a group, have individuals take a line

each.

|
)
|
I
|

~ To teach the numbers from 11 to 20, I

{




used the sgame exercise as above

continued with the same poem:

11,
13,
15,
.17,
19,

.]_-2"'

14,
16,
18,
20,

VDig and delvey;’

Maids acourting: _
Maids in the kitchen;
Maids in waiting;

My plate's empty.

and
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VII Objective:

Technigues:

Materials :

Procedure :

A,

[
[ o]

to teach colors

The Silent Way
Color identification practice

song - Red.and White and Green and Blue

Game - Color Bingo

Cuisinaires rods
Bingo cards and buttons

1.

Using the Guisinaire: rods, teach the
children theif colors. Following the
Gattegno method, say the word only once,
unless the children absolutely need your
‘help.

To.the question of "What color is this?"
have the children identify objects in the
room, their own clothing, etc., as to the
color. Also have children search for a

specific color.

‘To the music of Seven Steps, substitute

and teach the following words;

Red and white, and green and blue,
Orange and pink and purple too,
Grey and black; brown and jellow:

These ére all the colors Irknow;

Give each child a Bingo card, and have
them cover the colors with buttons, as
you dictate them. Whoever covers all the

colors first, wins.




Notes

Oo[oo[o
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Be sure that the children are sitting
in view of the rods. I found that a
semicircleror'even a circle (if you
are a part of it) are the best seat-
ing arrangements for a large class.

Do not present all the.colors at one
time, but using a cumulative approach,
teacﬁ a few colors at a time, add a

few new ones, and repeat the whole.

At first the children will wait for
the answer from you, if they are
unable to identify‘the color of the
rod right away. Once they realize
that you are not going to repeat it
again, they will search their minds
more thoroughly for the name, and
will concentrate more the next time
anything new is preéented using this
method. Be sure to correct pronuncia-
tién, by facial expression and hand
signals. This method helps the child-
ren increase their powers of con-
centration, deemphasizes the role

of the teachef, and is conducive . t{o .

a '"help-your-friend" atmosphere in

the classroom..

The children especially enjoyed look-~
ing for a particular color on their
clothing. For exampie, I would say,
"Is anybody wearing red today?" and
everyone would meticulously search

to see if they were wearing that color.

It might be necessary to explain the
directions of this game in the child-
ren's native language. Also, having
the students fill in empty circles,

as you dictate the appropriate colors,

is a goodrway to test their knowledge.




VIII Objectives:

Techniques:;

Materials

Procedure

A.

1.
2.

3.
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This type of testing, through pictures

can be applied to other areas.
to teach fruit vocabulary

The Silent Way
Song - Under the Spreading Chestnut Tree

Game - Which Fruit is Missing?

Realia artificial fruit

l.

Using the Gattegno method but demonstrating
with the Realia, teach the children the

various fruit names.

Teach the song Under the Spreading Chestnut

Tree and accompanying actions. After the

children have learned the song, hold up one
fruit at a time and do a singing substition
drill:

Under the spreading chesgtnuit tree,

(under - armsroutstretched.perpendicular
to body.

the spreading - arms and fingers touch-

ing to make a circle in
front of bodﬁ.
Chesl- hands touching shoulders.
nut - hands on head. .
tree - hands and arms high parallel to
body) . -

There we sat both you and me.

(there we sat - point to someifar place.

you _ - point to a student.

me - point to yourself).

Ch, how happy we would be,

(Oh ~Crass rlght arm over to left
. shoulder. . _
we —croés ieff'afm over right arm
toﬁards.left shoulder; bend knees
and sway'bddy). | '




Notes

Under the spreading Chestnul tree,

(Repeat same actions as for first line of song)
Continue with: Under the spreading Apple Tree,
Peach
etc.
Also. let children choose the fruit which

they want to substitute in place of VYchestnuty '

Line up the fruits in front of the children;
have cne child leave the room or cover up
hiS eyes, during which time another student
hides one of the fruits. The first child
then tries to guess which fruit is missing
and is guided by yes's and no's from his
classmates, as to whether he is right or

wrong.,

Although teaching vocabulary by pronouncing

the words only once,‘is noet a very good .

-example of the Gattegno method, I found

it to be an excellent way to have the child-
ren concentrate on the sounds the first

time that they were said and to play down
my vole as the teacher. I was surprised

that with a little expression on my face

and wilLh the proper hand signals, they

were able to correct their own pronunciation

Lhemselves.

Because English fruit names are very
popular in Japan, I expected the students
to ha#e a great deal of difficulty due

to cognate interference.

For instance:
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English pronunciation Japanization
/ernjy /owrenjiy/
,/bsnéena/ /banana/

(with each syl-

lable of the

above words

Yeceiving the

same streés)
But contrary to my beliefs, the children
did not experience any difficulties in

learning the new pronunciations. They

were fascinated by the differences in

qualities between English and Japanese
Vowels and by the stressing patterns of
English as opposed to Japanese.

The children were Tamiliar with the
Japanese translatlon of this song and were
very surprlsed to hear the English version.
I kept the same actions which are employed
by the Japanese teachers to teach the song
in Japanese.,

It will be necessary to prompt the
chlld who is guessing to add the article
"the" before the fruit hames,

P.S. It might be interesting in this
lesson, to also ask the children
the color of the various fruits, as

a follow up to the Previous lessgon.

T T
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IX Objectives: A. to teach transportation vocabulary

B. to briefly introduce the command form

Techniques: 1. The Silent Way

2. Role playing

3. BSong - Row, Row, Row Your Boat

'Materials ¢ Realia items: bus; car, train, truck, boat
Procedure ¢ 1. Bring Realia transportation vehicles to class

and as in the two previous lessons, using :
Gattegno's "Silent Way," present the vocabulary;
After you feel that most of the children know
the names, roll the vehicles, one at a time,

to individual children in the circle. Have

- the student identify the wvehicle and then

roll it to one of his classmates. Continue
this way, until all of the children have had

at least one turn naming one of the toys.
2. For additional practice, holding up the
Realia items, one at a time, teach the follow-

ing wvehicle poses: .

a. car - pretend to be driving, hands at

. wheel.

b. bus -~ one hand holding onto bus strap.

" c. ‘trairn- rotate arms bent at elbows.

d. truck~ bouncing up and down, as though

in a truck.
e. boat - pretend to be rowing.
L  f:f.- _ T Have the children act out the vehicles to

the command of your voice. Then, act out

the vehicles yourself and have the children

b e jdentify them.
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3. Teach the song Row, Row, Row Your Boat,

while the children suit their actions to

the words. : . v

=
»

. Notes ~Again, the words bus, truck and boat are _ 3?;

cognates in Japanese and the students had a

tendency to pronounce them as bésu, trucku,

and boato. But because of the children's
interest in-cognates,-this interféqence did

not prove to be too problematic.

* 2. One great advantage of ''role pléying,"
| ig that it does not necessitate that the

teacher bring Realia materials or bulky

P flashcards to class, every time that he
wishes to review a particular point. It
is, therefore, not only an effective, and
enjoyable technique, but also a very pradticai
.one for the teacher.

3. This =song was extremely easy for the child-

q : - ren, and they were able to learn it in a

matter of minutes.
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X Objectives: A. to teach some adverbs

B. +to briefly introduce the command form

Techniques: 1. Action poem - Up, Up, Up

2. Game -~ Simon Says

3. Song ~ Hickory, Dickory, Dock

Materials : Picture of mouse and clock

Procedure : 1. Teach the following poem, as children suit

r“///”"‘/_M\r\‘-‘'Lhe:i_r actions to the wards:
w1

{0 .
q tﬂ Here we go up, up, up,

(children climb one hand high over the
other) -

Here we go down, down, downy;
(children do opposite of above)
Here we go backwards and Torwards, _
(children take one Jump backwards, then
forwards)

Here we go round, round, roundy.

{children turn around or roll hands)

2. Play Simon Says, using thumbs only:

Simon says, "“"thumbs up"

Simon says,-"thumbs down'"

Simon says, "thumbs up!

Thumbs down - one child is caught and
becomes "it! ‘

- Continﬁe with low

front
back

etc.

3. Using visual aids, teach the song and rhyme

flickory, Dickory, Dock, Hand motions should

also be taught while singing:
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Hickory, dlckory, dock!
{(bend arm at elbow, hold up W1th palm
open) _
‘The mouse'ran up the clock.
(run fingers of the other hand up arm)
The clock struck one,
(hold up index finger)
‘The mouse ran down.
(run finger down arm)

Hickory, dickory, dock.

Notes * : 1. I would recommend that the teacher have a
' & repetoire of these types of finger games
3. that they be used not only to introduce
' new material, but also for review and as
~an atternition catcher. I believe that it
is necessary when teaching'ﬁhildren to
move very quickly ftrom one technique to
another. If further drill is needed, one
can always return to the material. These
finger'games provide an excellent space
filler between more complicated and de-
manding techniques. How long one should
. o stay with aﬁy one technique is dependent
| | on the situation. If the children are
absolutely enthralled by a certain technique{
it is possible to devote a full class
period to it. ‘However, even if this is
the case, it is preferable to cut the time
alloted to any one technique a little bit
before the children's atténtion apan fades;
Naturally, one should not proceed 80
rapidly that the children are left be-
wildered, but the pace should be kept
lively and the technique should not be g0
overworked that the children are totally

bomed when it is presented again.

2. By the time that this lesson is over, the
- students should have a good knowledge of

the meanings of the various adverbs.

presented.
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3. This technique can also be used to teach
telling time, if the children are oldl
enough. '

XTI Objective: A. to teach the ABC's

Techniques: 1. Song - The ABC Song

2., TFlashcard identification

3. Game -~ Alphabet Crackers

Materials : Alphabet flashcards
Alphabet crackers

Procedure : 1. Teach The ABC Song, while holding up the

flashcards:

ABCDETFAG
HTJKLMNOP
QRSETUVWand XY Z
Happy, happy shall I be,
Now I know my ABC,

2. After the pupils have mastered the song,

give them practice identifying the flashcards.

3. Divide the students into as many groups, as
there are teachers. Prepare a'plate of

alphabet crackers for each groﬁp. Instruct

the children to collect as many crackers,
as they can ask for, using the formula,
"Letter + please." 'Whoever éollects the
most letters wins, whereupon, everyone

proceedb to eat their w1nn1ngs.

Notes : 1. Later in the year, this lesson was followed
o up by an attempt to teach reading to the
2. older children; Even if‘reading is not taught,
it might be intéresting to teach the alphabet

as a cultural aspecf;bf'the English language.
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My feelings are that it is not so im-
portant to teach reading of a second
language to younger children, who can
hardly read their own language yvet.

I believe it is more important to teach
the sounds of the language than the
writing, from the ages of 3 to 6. How~'
ever, because of the great difficulty

in 1earning-tb read the English language,
which most foreigners experience, reading
should be taught at around the ages

of 7 or 8. '

For obvious reasons, it is easier to

play this game in small groups. Trying

" to obtain the cookies, is a good in-

centive for making even.. the most timid

students participate in the talking.
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to teach family relationship words

Finger game - The Family

Magazine picture identification

Singing/game - The Father in the Dell

Drawing dictation

Magazine pictures of family members

Crayons and paper for dictation

1.

Pointing to the five fingefs of the hand

teach the following finger game poem:

This is my father;

(point to thumb)
This is my mother,
" (point to index finger)
This is my brother tall,

(point to middle Tinger)
This is my sister,

(point to ring finger)
This is the baby,

(point to little finger)
Oh,-how we love them ali!

(clap hands)

Cut out pictures of what look Llike fathers,
mothers, brothers, sisters, and babies from
some magazines; have the children identify

the various family members.

To the music of The Farmer in the Dell,

have one child in the center acting as the
ﬂfather” instéad of thé'“farméri” The

father proceeds to take. a mother,;who takes

~a brother, who in turn takes a sister, who
_then takes a baby. Eventually, the baby,

standing alone, becomes: the new .father and

everything is repeated.

- Ask the children to draw a picture of their

family. Have individuals introduce their

. fahily members to the class.
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Notes The children were familiar with this
finger game in Japanese. Therefore, no
explanation-of what I was_talking about

was needed.

3. The pupils had some trouble remembering
the-progreSsion of all the family | H
members. They also tended to forget
about singing the words, while they were
engaged in playing the game, and had to

be reminded often to do S0,

. Be sure that the pictures are big enough
for all to see. Another idea: Bring
many magazines to class. Ask the
children to cut out pictures of what
look like fathers, mothers, brothers,
sisters, and babies. Have them paste
the pictures onto a white background
and introduce the family members they

have cut out to the class.,

4. This technique is not only fun for the
children, but isf@reat device for test-
ing, without the children:being aware
of it.




XIITI Objectives: A. to teach parts of the body

Techniques: 1. Exercise -~ parts of the body

2. Song - Head and Shoulders, Knees and Toes

3. Flannelboqrd - identification
Materials : Flannelboard and cutouts

Procedure : 1. To the command -of yoﬁr voide, have the
children touch their heads, shoulders,
waists,.knees, feet, toes, eyes, ears,
mouth, hair, noses, etc. After they.have

" learned the names of the variocus parts

‘of the body, increase the speed and vary

the corder of the commands, until it be~

- comes ‘a sort of a Simon Says game,

2. . Teach the song Head and Shoulders, Knees
e "
) . Toes, as children follow the words by

ﬁﬂqa\ indicating the parts of their bodies,

Head énd shoulders, knees and toes,
Knees and toes. _

Head and shoulders, knees and toes,
Knees and toes. ‘

-Eyes and ears and mouth and nose,
Head and shoulder, knees and toes,

Knees and toes,

Make flannel cutoﬁts-qf:the Qiffeﬁﬂﬁ»parts
of the body of a clown. Have the children
identify the parts, as you place and remove
. them from the board: Let individual
pupils have a chance at manipulaﬁing the
* flannel cutouts, while their_ciassmates

- “identify them.

Notes R i. One intersting thing happened In the
' " beginning, the dhild?en; without my asking,
supplied me with the-JapaneSg.@ranslation

@ﬁ every part oflthé'bOdy. This disappeared
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when I started to have them verbally
identify the body parts, instead of
just indicating them. There was some
confusion, as to why "atama" was called
"head,” but this problem was cleared

up by explaining to the children that
"atama” and "head" had indeed the same
meaning and were merely two different
ways of saying the same thing., They
had no trouble accepting that idea.

The children on first hearing this song,
seemed quite indifferent to it; later it
became one of their favorite tunes.,

This phenomenon happen[with many other
techniques. At first, I interpreted
this indifference as an indication of
their dislike for the technique in
question, Later,.I discovered that

most every new song, poem, or game was

met-with the same lack of enthusiasm,

~and came to realize that this phenomenon

~ was not a gign of dlslxke but a period

of absorptlon, in which they were try-
ing very hard to understand what the
material was all about, Teachers of
children ehouldenet be too quick to
disregard material that dges not seem
overly popular after just a few pre-
sentations, but should be aware of this
period of absorptlon in which the child

is internalizing his audltory and visual

_‘perceptlons.

When -asking the children to identify

- the wvarious cutouts, I asked the question

"What's this?h, but did not «demand that
they give me a full'sentence‘reply.
This was done in the beginning to

- simulate first language learning, in

‘which one learns nouns befbre full

'w‘sentences.
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XIV Objectives: A, to teach the present habitual tense of

various verbs
B. to teach the pattern "What do you do every

morning? L...."

Techniques: 1. TFlannelboard - identification

2. Song - This is the Way

3. Finger game poem - Eye Winker

Materials :- Flannelboard and cutouts

Procedure : 1. Using the cutouts of the previous lesson,

teach the parts of the head in more detail.
Have the children follow the action at the
flannelboard, by pointing to the respective

places on their own faces.

2. Teach the following words, to the music of

the song 'Round the Mulberry Bush, Child-

ren suit their actions to the words:

Thig is the way, I wash my face,
I wash my face, I wash my face.
This is the way, I wash my face,

So early in the morning.

" This is the way, I brush my teeth,
I brush my teeth, I brush my teeth.
This is the way, I brush my teeth,

So early in the morning.

This is the way, I comb my hair,
I comb my hair, I comb my hair.
This is the way, I comb my hair,

So early inthe morning.

3. Have the children do the following actions,

while learning the poem:

Little eve winker,

(point to one eye, other eye shut)
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Littie nose smeller,

(point to nose, make smélling motions)
Little mouth eater, |

(point to mouth, chewing motions)
Little chin chopper,

(point to chin)
Chop, chop, chop.

{make fist and tap chin three times)

I found this song to be an excellent
way to teach the present habitual
tense. The children greatly enjoyed
acting out the words and each child
had his own distinct way of performing
his morning routine. Much drill was 7
needed before they were able to master
the song. To maintain their interest,
I varied the speed and volume of the
song. Another device, which I used

to increase interest, was to de-
liberately make a migstake in the words,
while singing along with them. Child-

ren just love to correct a mistaken

~teacher and this device keeps them

alert and attentive to the words of

the song.

Later in the course, I added the fol-

lowing verses to the song:

This is the way, I get dressed,
I ge£ dreSSédF‘IIget‘dréssedj
This is way, I get dressed,

So early in the morning.-
Continue with=‘ T eat my breakfast.
I go to school.

T study English.
I
I

eat -my lunch.

go home.
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After the children knew all of the

above verses, I taught them the pattern
sentence "What do you do every morning? '
I.....n

First, I asked them in Japanese,
"Maiasa donna koto o shimasu ka?" ahd

prompted them to reply in English, "I

wash my face,” "I comb my hair," "I
brush my teeth," "I get dressed," "I
eat my breakfast," "I go to school, "

etc, I continued this way, until I
was sure that the children understood
the meaning of the question; then very
discretely I asked them in English
what they did every morning, encouraging
them to continue replying in the same
way. Without realizing it, they were
answering an English question in
-English and uhderstanding the meaning
of both the question and reply. If
this device is done well, the children
should not even be aware that the
teacher has changed the question from
Japanese into English. I only used
this method for sentences, which I
felt:couldn't be explaiﬁed iﬁ any
other way and which I felt were im-
portant enough to warrant meaningful
comprehension. It is not necessary
that -the teacher speak the native
language of the childrenrto-use this

i .. ' device, but only that he memorize the

l | feW'pattern sentences that he wishes

‘to teach using this method.

2. Whenever asking for a volunteer to
lead the class or to demonstrate a
certain technique, I found that the
students, who were the least able to

perform well, were the most ardent
volunteers, This comical point leads
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me to the observation that very
early in the year, some students
seem to surpass the majority of their

classmates and a few children seem

~to be in another world altogether.

Althdugh I did not do any psychological
studies on this phenomenon, it appears:
that those who excelled had parents

who spoke English and were eager for
their children to learn a second
language. The fgw students who had
difficulty, also had problems adjust-
in their Japanese ciasses, according

to their teachers.

The children liked this finger game
very much and found the “chop"

chop' "chop” portion to be absolutely

hiliarious.




XV Objectives:

Techniques:

Materials

Procedure

A

1.
2.

3'

1.
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to give each child an English name and to
teach him to recognize his own name, as
well as the nameg of his classmates.

to teach the question word "Where'

to teach the adverbs "Here'" and "There"

Name pinning ceremony

Song - Where isg Johnny?

Game - Hide and Seek

Name tagé

Choose English names and make name tagg for
the children. Call each pupil up to receive
his name. While pinning it on, repeat the
name a few times, and have the student in

question and his classmates try to learn it.

After each child has been given an English

name, go around the classroom, singing:

Where is Johnny?
Where is Johnny? :
Where i J O HNN .....Y?

Johnny, thereupon, raises his hand and sings

back:

Here I am!
Here I am!
HERE I am!

The other children join in,.singing:

Thare he is!
There he is!

THERE he is! |

g

'Continue with ‘above until all of: the names

have been called.

'
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3. "To play Uide and Seek, have one child hide

in the corner; the other children bretend
not to see him and everyone searches for
him, chanting "Where is .....%M" Finally,
one child accidently finds his lost class-
mate and all the children chant "Here he

is!" "Here he is!" "Here is Johnny!"

=

Notes

The children Were'very pleased and excited
to be given foreign names. During the
pinning session, they were very attentive,
Since each child_had a turn, they were re-
spectful to each other and tried their.best
to learn each other's names. I always ad-
dressed each child by his English name and
the . children took their new names very seri-
cusly. I tried to find cognate names for
the children_Q"Kenji" became "Kenny" and
"Emiko! was."Emmy." For names for which

no nglish cognates could be found, I tried
to translate the meaning, for example
"Yuriko" became "Lilly." Only one incident
occured in which I was asked to a change

a néme. Without realizing it, I had called
"Ueko," "Ursula'" which is supposedly a bad

word in Japanese.

2. I used the music of the Japanese children's

sond Doko Desho Ka, and roughly translated

the words in English. The children enjoyed
singing their own names back to me and the
third person singular chorus enabled every
chiid to'pafticipate in the fun,‘e§en when

his name wasn't being called.

3. Small children have a great amount of
adaptability and are very quick to under-
stand what the teacher expecté of theqbonce
they have become familiar with his approach.
For ﬁost of the games, only English was need-

ed for giving directions, supplemented, of
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Techniques: 1.
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3.

Materials

Procedure : 1.
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course, with lots of demonstrations. How-
ever, for very complicated games, the child-

ren's native language was needed for exe’

‘plaining the rules.

to inﬁroduce the question word "What!

to teach the pattern "What's your name? My

name is8 ca.oo0.al

to teach the possessive pronouns "His" and
"Her!

Mini~dialog
Substitution drill

Song/Chain drill - What's your name?

‘Puppets .

Have the children listen carefully to the
following puppet dialog:

Hanako Taro

Hello! = Hello!

What's your name? My name is Taro.

Do the same dialog, using the other puppets;
until all of them have been identified.

- Give the puppets names of the children's ..

native language, ie: Jiro, Takeo, Yuriko,
Michiko, Ojiisan, Obasan, etc. After all
of the puppets have been suffiéiently
introduced, hold up a puppet and ask what

his name is; beckon to the children to

answer for the puppet.

To concentrate on the complete sentence
reply "My name is .....," do a substitution
drill. Ask one puppet what his name is;
prompt the children to repeat the phrase
"My name is ....." and to fill in the

puppet's name. Hold up the other puppets,

-one at a time, while children answer for




~If they don't make the'connection,_point

‘name, prompt the other children to echo

lhy

puppets, using full sentence reply.
Concentrate onrquestion part of the pattern.
Prompt one half of'the class to ask the
question, reﬁresenting one puppet, while

the other half of the class answers question,
representing another puppet. Give each
group practice with both question and answer
parts of the pattern. Have individuals
manipulating the puppets deing the complete
dialog in front of the class. ﬁhen the
children have the puppet dialog down well,

ask them individually their English names.

to their name tags to ellicit the correct

fesponse. After each child tells you his

"His/her name is .....M"

Teach the following song, first using your
name and those of the puppets as examples.
(To the tune of Round the Mulberry Bush):

Hello! Hello!l

My name is Mary.

My name is Mary;
My name is Mary.
Hello! Hello!

My name is Mary.

What's your name?

After the children understand that they are
suppbsed to answer to the last line of the
song, go around the room and ask the children
their names using the above song; have
students sing back their names to you.
Proceed to teach the complete song. After

- children know song, do a singing chain drill,

by having each child introduce himself and

f
ask his neighbor what his name is. : _ j
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the children were able to deduce the

to any translation. Since, "Hanako"

. next day. Obviously, some overhelpful
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The puppets were a great teaching aid

and I used them constantly for presenting
dialogs and pattern sentences. The '
children were fascinated by the different
pitches, which I used to represent the
voices of the puppets. The puppets also .
proved to be a psychological aid to the
more timid students, who did not mind
speaking behind the guise of a puppet
glove and who forgot that it was really
the teacher who was asking them a question,
and not the puppet. After a sufficient 3

number of puppets had introduced themselVes,i

meaning of this pattern, without resorting

and "Taro" are such common names in Japan,.
the children had no trouble remembering
the names and were free to concentrate

an the fWhat’s your name'! and "My name

is" pafts of the pattern.

Although the children had no problem

pronouncing their own names in class, I

sometimes observed a Japanization of

their pronounciation on returning the

parents ware the cause. It took quite

an effort on my part to overcome these

o e it

well-meant but negative influences.

The students greatly enjoyed this singing
dialog. On subsequent ocassions, I

would have half of the class do the
spoken dialog and the other half of the
class, the song. In this way, I was
presenting the same material in two

different ways, which added interest

and variation to the lesson.
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XVIT Objectives: A. to review numbers

B. to teach the pattern "How old are you?

I'm ...... years old."

Technigues: 1. Dance - Seven Steps

2. Pattern sentence practice
3. Song - How 0ld Are You?

Materials : None
‘ Procedure : .1. To the count of 1l to 7, make up a little

dance and review numbers using below song:

e e e

— ’ ¥

Ore: two e Tour  five six seien,  One twothiee Tour five cix seven .
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2. As .in Lesson XIII Notes: 1, .first ask the
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children,ih their native language how old
they are; prompt them to answer in English,
"I'm .....years old." After the children
have learned the reply and understand the
meaning of both the question and response,
begin to ask the question in English.

Also practice the 3rd person singular foym
of the pattern. Do a substitution drill.
Have the students repeat "I'm four Years
old" a few time#,then holding up fingers

as cues, have them substitute other numberé_
for '"four." Divide the élass into groups
and pairs to give them Turther practice
with the question and answer part of the
pattern.

‘3. Teach the sdng How Qld Are You? (To the
tune of the Happy Birthday Song):

How old are you?
How old are you?
How old,

How old atre you?
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I'm ..... years old.
I'm ..... vears old.
I'm vy I'm o.ovus,.

I'm ..... years old.

After the children have mastered the song,
convert technique into singing chain drill.
When one child finishes answering the first
verse, he asks the second verse of ohe of

his classmates.

I found that first having the students
follow my impromptuimovements to the count
of 1 to 7, and then encouraging them to
make up their own creative steps to the
music, produced some very interesting
effects.. .

Trying to imagine the kind of queétions
that any Japanese English speaking child
might have to answer to, I chose the

- following questions and had the children

memorize the answers which applied to them:

a, Do you speak English? Yes, I do.

b¥ What's your name? My name is ...,.
¢. Where do you li&e?' 1 iive in Tokyo.
d¥ How o0ld are you? I'm ...yvears old.
e. What school do you i go to Ikegami
go to? | ' English Kinder-
' . garten.

* already taught

NO‘possible sﬁbstitutions were téught
{(except for "b" and nan, ih which varia-
tions were néCessafy); because I felt
that simulating first language leaning,
the“above patterns(were not instances of
creative 1anguage ménipu1ati§n but ﬁerely

of set question md answer memorization.
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.Be sure not to let thé chain become too

long at any one place, but break it up
and start a new chain somewhere else

in the circle. DBecause of the large
number of students in most of my classes,
it was necessary to do alot of group work.
For example after sufficient presentation
of a certain technique, I wouldt.for
further practice, divide the deQSéS.
into small groups (using‘the Japanese
teacher and good pupils as leaders).

This went smoothly enough, but the real
problem occured when it was necesgsary for
me to work with the whole class at one
time. To ellicit thelmaximum-number of
individual responses, without losing the
attention of the rest of the class,

proved,. to be quité difficult. Some devices

which worked well in accomplishing this

goal were:

a. echo choral response - the children

were encouraged to repeat every
correct individual résponse as a
group. This meant that they had to
- listen carefully to individual re-
plies and that they could not drift
off, while their friends were being

called on.

b. chain drills - they enabled the

children to practice the question forms
of many-constrgctiohs,-and;gave me

the opportunity tp listen té mahy
individual responses. If tﬁe class

is very large, the chéin drills should
not be allowed %o,beQOme too long,

‘but should be broken up and started

at many new_plaoes'in the circle.



1‘9

reverse role - I often called on

students to act as the teacher.
Either I would direct‘them'to ask
the class a specific:question or

to drill a certain technique, in

my place. Also to test individual
pronunciation and retention of
previous material presented, I would
ask for volunteers to lead the class;
each child was given full leeway to
present and lead the class in any
technique of his liking. The other

children were always very cooperative

during this time and everyone was

very eager to be the "teacher."

random order questioning - I found

that throwing the guestion open to
any of the students and then randomly
calling on volunteecrs to respond
eliminates the boredom, for both

the teacher and students, of going
around the class and calling on each
child in order. If the atmosphere

in the class is relaxed and the
studénts are not afraid to be "wrong,"
all of the children will volunteer

at somo point.

estéblishing a friendly atmosphere -

the children should be encouraged
not to, correct but to help each
other, at all times, Once théy
realiie that all the answers are not
going. to come from the feacher, they
will be very happy to take an active

role in helping each other. This

- means that every guestion is not

. only the concern of the student

called on, but is addressed to the

clags as a whole,
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A. to teach the present tense of the verb
"to be" + adjectival attribute (and
transformationS)

B. to briefly introduce the "if cléuse"

1. Role playing

" 2. Game -~ How Do I Feel?

3. BSong - Follow me
None

1. Have the children learn the following

phrases, while acting them outi

a. I'm happy! -~index fingers pressing

cheeks to form dimples.
b. I'm sad! - dejected expression on face.

c. I'm hungry!- hands rubbing tummy,

tongue licking lips.

d. I'm full! - arms outstretched, finger

tips joining.

e. I'm thirsty!~ one finger pointing to

throat, mouth opened.

Do a substitution drill, by having the ;
children fill in the attributes to model -
of "I'm happy" and visual cues of_ sad,
hungry, full and thirsty. Continue to
act ouﬁ the above-phrases and have the
children identify them, this time ellici-

ting the complete phrase.

2. Give the students practice with the
different pronouns, by having one child
come to the center of the circle,fwhile_

other children try to guess how he or she

is feeling, according to student's actions.
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Teach the question transformation. Ask

the children "Are you happy?" They should

answer first as a group and eventually
individually with "Yes, I am" or "No, I'm
not." With the proper accompanying
gestures, the students should be able to

comprehend the meaning.

Teach the song Follow Me, while children

suit their actions to’ the words of the

sgong:

- If you're happy; and you mean it,
Touch yoﬁr head.
If you're happy, and you mean it,
" Then you really ought to show it.
If you're happy; and you mean it.

Touch your head.

Continue with: Clap your hands
Stamp your feet
Etc.

Once again the '"role playing' proved to
be very successful. This technigque works

best with younger children of 3 and 4,

.who at that age are very self-centered

and enjoy very much talking about them-

selves. I found children of 5 of 6 to be -

meore sophisticated and more interested in -

their environment and natural phenomena

than in their own "Self.!

In keeping with the above, the children
had much trouble with the other pronouns,
outside of the first person singular.

It is a good idea, right from the begin-
ning, to insist that the children learn
not only the first person singular pronoun
form, but the other forms toec. The effort

ig well worth the results.

ety e ey



XIX Objectives:

Techniques:

'7_Materials”5“

. " Procedure :

A‘
B.

l.
2.
3.

4. .

The students were familiar with the Japanese

translation of this song (Shiawase Nara)

and had no difficulty understanding the
English version.

“to teach more adjectival attributes

to teach the question word "Who!

Rodeée playing

Grammar practice

Singing/game - - Who's Afraid of the Big,
Bad Wolf?

Game - Small Faces

Stick figures =~ Little Red Riding Hood & the Wolf
Coastersa:si: . ' '

1.

As in the previous lesson, .have the children
learn the following phrases, while acting
them out: . '

a. I'm afraid! -~ jump back, shaking, in

cringing pose.

b. I'm surprisedl]

eyes and mouth opened

wide, hands clasped,

cc 1I'm angry! -~ boxer's stance.

d. I'm sleepy! hands folded under one-
gide of tilted head, as

though sleeping.

Do a substitution drill. Teacher says "I'm
«+eee! and acts out pose, students £ill in
the blank. After they have learned the
first person singular form of the phrases,
give the children practice with the third
pefson singular pronoun + to be 4+ ajectival

attribute. Also practice the question and

response transformations of this structure

with the students, as in XVIII Procedure 2. . |

¥

d e FA
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Draw double pictures of the Big, Bad Wolf
and Little Red Riding Hood respectively.
Attach them to sticks to fofm figures wiih”t
the same picture on both sides. Children
form a circle, with two students chosen to
be Little Red Riding Hood and the Wolf and
each child is given the appropriate stick
to hold. The Wolf runs after Little Red

Riding Hood, until he catches her, while the

remaining children in the circle chant:

Who's afraid of the Big, Bad Wolf?
~ The Big, Bad Wolf?

The Big;:Bad Wolf?

Who's afraid of the Blg, Bad Wolf?

Tra la la la la.

Two more children are chosen and the bhase

continuesg.

Still.singing, ask the students "Who's
afraid of the Big, Bad Wolf? They should
reply "I'm afraid of the Big, Bad Wolf"; or

pointing to one child in particular "He/she's

afraid of the Big, Bad Wolrf." -Again, with y

the proper gestures, no translation will be

. necessary to convey the meaning.

On the back of some coasters or on some small -
cardboard circles, draw some simplified

pictures of various types of faces — happy

ones, surprised ones, afraid ones, etc, Alsor”"

" make one large version of each type of face¢;; -
and have the children identify them, as you : t_
shuffle the faces around. After the studentﬁrﬂi
:can 1dentlfy the large plctures,_glve each




"Notes

. ask myself, if it were due to my not making

As in the last lesson, the children greatly

- Again, much drill was needed before mastery ?

formations was possible. . o f
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child a small face and have him hold it up

e SR

and tell what kind of face it is, by pre=
tending that it's his face and'saying "I tm
happy,” "I'm sad,¥ "I'm surprised," otc.
Have the children exchange their small faces
and continue as above to identify thé

pictures on the coasters.

enjoyed verbalizing their feelings, while

acting them out.
of the different pronoun and question trans-

The children liked this game very much, but

in their excitement to see when the Wolf
would finally catch Little Red Riding Hood,
they often forgot to sing the song. This

happened with other singing games, such as- 9
The Father in the Dell, A Tisket, A Tasket, - [

~etc. Very often the students became so

would discretely urgé'them to verbalize

If they did not follow suit, I would not.

 force them to do so, as this inevitably

- fun. However, outbreaks of enthusiasm not

. classroom, were more difficult to deal withQ

absorbed in a game, that they could not con= "
centrate on the verbal aspect of the

technique in question., In this case, I

their actions, without insisting too much, -

would lead to a constrained atmosphere in -

the classroom and would put a damper on théir;j

concerhed with what was happening inthe

Although I did not have a discipline problem
with the children, their were occasions of
inattention or disturbances from certain

children. When this happened, I would first. .
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the particular. point interesting enough,
either by overworking it or.by not making
it sufficently clear. Usuallj if this l
ware the case, I would be able to detect
the same feeling of restlessness from most
of the other children. However, if the
majority of the students were interested
in what was happening And just a few child-
ren were‘misbehafing, I wbuld ask them. to
be quiet, only if they were disturbing the. .
other students. If not, I would refrain
from saying anything, and instead try my
best to catch their attention and interest

~them in the activities.




Objectives:

Techniques:

Materials:

Procedure:

A. to teach the command form and meanings of
various verbs
1. Creative rhythmic movement .
2. Nursery Rhyme - Jack be Nimble
3. Dance - The llokey Pokey
Candlestick
1. To the command of your voice have the children
act out and learn the following verbs.
Demonstrate and if possible, play a few bars
on the piano for each verb:
Jump sit eat skate
walk stand drinlk look up
run swim sleep look down
march dig sing bend over
fly skip dance turn arocund
go hop laugh
stop stretch cry
Encourage the children to gay the words, as
they act them out.
2. Bring candlestick to class; have some students

demonstrate the meaning of the poem, by jumping
over the candlestick on cue of "Jack Jjump over
the candlestick." Substitute the real names

of the students. Have the children in the
audience chant wordé of rhymé and clap to
rhythm of poem, Also teach the following

finger motions:

Jack be nimble,

(hold closed fist with thumb up)
Jack be quick,

(hold up .other fist)
Jack jump over the candlestick.

(first hand hops over other)




3. Have the children form a circle and teach

The Hokey Pokey, in the following manner:

You put your right foot in,

(children put their.right feet in
towards center of circle)

You put your right foot out,
(children put their right feet outside
of circle) '

You put your right foot in,

{same as above)

And you shake it all aboﬁt,

(children shake their right feet)

Then you do the Hokey Pokey,
(children swerve hips)

And you turn yourself about,‘
(children make a complete turn)

And that's what it's all about.
(children extend both hands towards

center of circle)

-

Continue with: left foot é
right hand |
left hand

left hip
right hip
little head
whole self

Notes 7 * 1. I did not demand that the students react in
any one uniform way, so long as their actions
roughly resembled the meaning of the verbs.
The piano accompaniment and the 'do your
own thing" atmosphere increased the creative
rhythmic movement aspect of this technique.
Since the commands changed very quickly, the
children had to be always alert. They also
took turns cbmmanding.each other and enjoyed

this technique very much.

2. Finger games are especially practical with
large classes, since everyvone is ahle to

participate in the action, at the same time.
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Three devices which help the children to learn
the correct intonation of any poem, and even of

many pattern sentences are;

a, having the children clap to the rhythm of the
plece,

b, having the children bounce a ball to the rhythm

of the poem or sentence.

c. having the children skip rope, while reciting
the poem,

The children were totally fascinated and very
much amused by this singing game, They were
confused as to which side of thelr body was

the right or left, but I did not insisﬁ}too much
on this point. ‘ |
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XXI Objectives: A. to teach the pattern "What are you doing?.
I/he/she + Pres + be-ing + verb,"

Techniques: 1. Situational Reinforcement
2, Action flasheards identification

3. Singing/game - London Bridge

Materials : Action flashcards

Procedure : 1, Command the children to jump, Ask them what they
ié; are doing, and prompt them to answer "I'm jumping."

b

-

/\N\n—

Continue with the other verbs already learned,

After they have mastered the first person singular
form, point to one child or have him come to the. center
of the circle and instruct him to perform some action;
ask the other children "What is he/she doing?"

Prompt them to answer "He/she's .... ing."

Demonstrate with both boys and girls, to give

the children sufficient practice with the "he"

and "she" forms. 'Reverse roles - have gome children
acting as the teacher, giving.the commands and

asking the questions,

Make some simple actlon flashcards, using stick
figures. Have the children identify the action
being performed on the card, employing the he/she
forms. Give each child a card; to your question of
'"What are you doing?", have them give the appropriate

response. Reverse roles and have some children asking

the questions, *

[
p—

(j””’—

people in the room form an arc, under which the

2,
3. Teach the singing/game London Bridge, Have two
children pass single file (or in pairs, if there

are many students.) While marching, everyone sings

the song and on the cue of "My Fair Lady," whoever
is under the bridge, at the time, is caught and rocked
backwards and forwards, as everyone sings the first

chorus again,
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Notes : 1.~3, In this lesson, as in mostlof the others,

1 attempted to present the material in as many
ways as possible (SR, flashcards, song); thus
demanding that the students use thelr aurél, oral,
visual and tactical senses to the fullest. I feel
that associating the material with‘many techniques
(thus calling for the utilization of all of the
senses) and encouraging physical involvement in the

lesson, contributes to good retainment of the

-material learned.

The children were very fond of this game, and I-

often found them playing it during their free periods,
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XX1I Objectives: A, to teach instrument names

B. to teach the pattern "What are you doing?
I/he/she + Pres + be~ing + verb + noun,"

- Techniques: 1. Role playing _
2, Pattern sentence memorization

3. Game - What am I playing?

Materials : Realia toy instruments

Procedure : 1. Using Realia items, teach the different instrument

names, while demonstrating a different pose for

each instrument:

a. plano - pretend to be running hands up dnd
' ‘down the keyboard.

b, flute - pretend to be holding up and playing
the flute,

‘c.violin- with left hand hold violin and pull

' bow with right hand,

- d. drumg - pretend to be beating drums,

e, gultar « hold imaginary guitar and strum,

Continue with: triangle
L castanets
harp

trumpet

Dictate the above instruments, while the children
pretend to be playing them, Act out the above poses
and have the children name the instruments,

2, After the children have memorized the instrument
vocabulary, give each child a toy instrument and

ask them one at a time what they are playing.




Notes'
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They should answer using the pattern "I'm playing
the .,... ." Point out individuals to give the
students practice with the third person singular
forms.. Reverse roles and have certain children

drilling the question transformation,

Secretly instruct one child at a time to dramatize
the playing of a specific instrument. Ask the other
children what he or she is playing., Everyone tries

to guess and the first person to do so, becomes "it,"

Before the students will be able to comprehend .
the pattern "to be dbing something," they will

need many more examples, I have provided only one
ldea on how this structure might be taught, Using
flashcards, the flannelboard, adjustable pictures,
etc. 1t will be necessary to demonstrate to the
children how new pronouns, verbs, articlés, and
direct objects can be substituted in the‘ap§ropriate
slots, changing the meaning but not the basic

pattern, .

This game can be played with two teams, if the
children are o0ld enought to handle it,
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3. Teach the song L' poing to the Zoo:

I'm going to the Zoo,
Zoo, zoo, -

How about you,

You, you?

You can come‘too,
Too, too,

I'm going to the Zoo,

Zoo, zoo,

Notes ¢ 1, Be sure that the flashcards are representAtions

of locations in the student's native country, If
the children are easily able to recognize the sites,
they will not have to concentrate so much on under-
staﬁding'thé picture, and will be more free to

concentrate on the new vocabulary,

2, T found that children are amazingly quick at

internalizing grapmatical rules. This was proveni

~ to me by the following incident: I taught this
lesson to two different classes. 1In class A, I
presented the pattern "I'm going to the ...," before

~ presenting the pattern "I'm going to ...." 1In class
B, 1 presented the pattern "I'm going to ,..," before
presenting the pattern "I'm going to the ,..."

Needless to say, Class A, had nuch difficulty in omitting =

the "the" in the patterns which did not call for it,
R . - Class B, on the other hand, could not remember to
| | include the article "the" at the appropriate places.
At first I thought that if enough examples were
given and 1if mistakes were corrected immediately,
the children would sooﬁ be able to remember the
instances in which the article was and was not used,
But judging by the great difficulty which the students
had, I came to realize that once children have inferred
{i f _ _ & grammatical rule, they are very obstinate about
o o . altering that rule in any way. Later, I was to
discover a solution to this problem¥

* See pege 76, Notes 1.




3. To give the students a chance to move around
a little, have everybody stand up and pretend to
be walking to the Zoo. Varying the speed of the

trip to the Zoo;'ffom a crawling to a running

pace, produces some interesting effects,

6



XXIV Objectives: A, to review Lessons XXX ~ Xu¥11

Techniques: 1. Telephone dialog
' 2. Song ~ Brother John

3. Finger game poem = The Indians are Creeping

Materials : Toy telephones

Procedure : 1, Teach the foliowing dialog, using the Realia

telephones:

- - Mary o Johnny .
Hello! © Hello!
Johnny please, ' This is Johnny,
How are you? Fine, thank you,
What are you doing? = 1I'm sleeping.

Substitute: I'm eating a peach,.

I'm going to thestore,
etd,

-2, Teach the song Brother John:

Are you sleeping?
Are you sleeping?
Brother John,
Brother John?
Morning bells are ringing,
LT : . Morning bells are ringing,
B ' ' Ding, Ding, Dong,
Ding, Ding, Dong.

3. Teach the finger game The Indians are Creeping:

The Indians are creeping,
_ (creep fingers along arm)
o R Shh ..., Shh.,.. Shh....
P | DU R 7 _ (raise fingers to 1lips)
: ) | : 7 ' The Indians are creeping,

(Bame as above)

66




. Notes

: .1.
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Shh.... Shh.... Shh,...
(same as above) _
They do not make a sound,
As their feet touch the ground,
The Indians are creeping,
(same as above)
Shh,... Shh...s Shh,eea

(same as above)

After the pupils have memorized the model dialog,
have them manipulate the various lines, especially
the last one of the dialog, by substituting other

applicable sentences, using visual cues in the form

- of the flashcards, Eventually, have the childfen

T to mabn

trying to substitute their own words, without the use

of the flashcards, Divide the students into pailrs
and have them do the dialog on their own, as you
go around and check, This device gives every child

the opportunity to practice the dialog at the same
time,

Try having the children sing this song several times,

with each successive version sung in a lower voice

than the version before. This is a very good song

to sing in order to'quiet down the children between

more fast moving techniques,

The students were completely fascinated by this poem
and, as the above song, I used it to quiet down the

children when I wanted to catch their attention during

their more restless and noisy periods. The "Shh....

Shh.., Shh.,.." had almost a hypnotic effect on the
children. At first, I had the pupils recite only

the 2nd and last lines, while I filled in the other
lines, Later the children were able to do the poem

in its entirety by themselves,



68

XXV'ObjectiVes: A, to teach the pattern "What do you have? 1/he
: have/has a ,,." : '

I/he/she + Pres + have + Det + N,

Technigues: 1. Pattern sentence memorization
2. Song - Johnny has a Yellow Car
3, Game ~ Catch the Ball

Materials : Realia vehicles
Balls

: S Procéﬁuren; 1. Children sit in a circle; roll Realia vehicle towards

' | " ome child, Ask him in his native language "What do
you have?" Before he has a chance to reply, prompt
him and the class to answer "I have a s Do oa
substitﬁtidﬁ drill: Hold up the vehicles, one 4at
i o ) :‘ _ ' a time, while children use them as clues to fill
5 o c in the blank of the pattern "I have a ..." After
sBufficient drilling of thé first person singular form,
bring one child to the center of the circle, give him
a toy, and ask his friends "What does he have?"

Gradually start to question the children in English,
while practicing the above forms.,

2. Reinforce the 3rd ﬁerson pronoun form and teach the
pattern "Pres + have + Det + adj of color + noun,"

by the following song'(to the music of Mary Had a
Little Lamb): -

 Johnny has a yellow car,
. Yellow car, yellow car,
Johnay has a'yellow car,

Yeés, he does!

3. Uéing.different color balls, further drill the pattern
"I + Pres + have + Det + adj of color + noun," Throw
one ball at a student, and ask him what he has, prompt
him to reply "I have a blue ball" and to throw the ball

to one of his classmates, asking the same question,




Notes

1.

69

Continue like this, until everyone has had a turn,

If the students seem able to handle it, have them

‘include the size of the ball in their response, le:

"I have a-big que.béll." Be sure to practice the
he/she forms..

The children had a tendency to forget the article
"a," Much drill was needed until they could hear

the "a" at normal speaking speed,

Have individuals demdnstrate, while the song is beiﬁg

sung, Substitute the children's names for Johnny,

and change the vehicles and their colors.

The children were fascinated by this game. Since
they did not know who the next ball was intended
for, they had to keep very alert, The pattern was
eventually developed in the following way:

I have a ball, _ =

I have a blue ball,

I have a big blue ball,

I have a little red ball,

I have.a blue ball and a red ball,

I have a big blue ball and a little red ball.
I have a blue and a red ball.

I have a blue, red, and yellow ball.
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XXVI Objectives: A, to teach the pattern "What do you have? [

S + Pres 4 have + number + noun + Plur,

'22222332233 1. Game -~ How Many Can You Hold?
| 2. Substitution Drill = Flashecards ' R

3. Song - 1 Have Two Eyes

- Materials : Realia objects _ _
People, number, and object flashcards ;
‘éfocedure : 1. Divide the students into two teams. Have two pupils

representing each team respectively compete with

each other, Give each child one ball or other

o e g

 Realia item, and ask them one at a time what they
. have.l Instead of the child answering, have his 5
teammates sﬁéaking for him, Add on one more ball R it

and ask them what they have, while their classmates

SRS i

A

continue to respond, Keep adding on one ball, until

one of the children is no longer abie to hold onto

the items in his arms, and lets everything drop.

Ry St Setil X4

' Whereupon, the other team scorés:a point and two

more team representatives come up.

2, Introduce some character flashcards to the children
(ic: Mary, Brother, Mother and Father, Johnny and
Mary, etc.) After the children know whom the flash-

cards represent, using the feltboard, make thtge 'cite-

gories: ! ?
Character Number Object _
Flashcards * Flashcards Flashcards -

2l 2] &

Do a visual substitution drill, using the cards as . : P
cues, Have the children make the correct substi-

tutions, as you shift the flashcards around, ie:

Mary (has) 3 Balls

He " i "
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He (has) 5 . Balls 0
" " . oo Apples

Johnny . :

& Mary (have) - " : "

3. Teach the song I Have Two Eves (to the music of

Frere Jacques): -

Do you have two eyes?

Do you have two eyes? : o S
S ' Yes, I do,
' Yes, I do,

I have two eyes,
I have two eyes,
"L and 2, 1:and 2,

. Continue withﬁ two hands
two legs
ten fingers
ete,

Notes ! .I.'Having the pupil's teammates answer for him keeps

IR

the rest of the class on their toes and lets the E
R ' pupil in question concentrate on holding the items. | E

This game is lots of fun, towards the end, when

the children are holding a stack of items, sometimes :
piled up so high,rthat one can not see their faces, St
The children had a tendency to transfer the article

"a'" to this pattern, Much drill was necessary, before

they stopped saying, "I have a two bails."

2, Eventually have the pupils asking the questions, )
le: "What does Mary have?" and manipulating the
cards, 1 found this technique to be an excellent
way of making the children understand the concept
behind this pattern,

3. This song can also be sung, using Realia items.

Eventually have the students singing the teacher's




part. Substitute, "No, I don't" and déliberately
make mistakes in coﬁnting-to glve the children practice

with the negative transformation.

\
!
i
i
!




XXVII Objectives:

‘ Technigues:

Materials :

" Procedure :

A, to teach the pattern "What‘s the matter?

I/he/she + Pres + have + Det + noun (malady),"

1. Role playing

2, Song -~ Little Taro Hés a Bad Cold

3. Mini~dialog = At the Doctor's Qffice

Flannelboard and cutouts

Play stethoscope

_Picture of doctor and patient

73

1. Using the clown cutouts from Lesson XIIL| teach the

third person singular transformation of this pattern,

.. Point. to the various places on the clown's body and

say "Poor Taro, he has a headache, cold, stomachache,

- earache, etc." Then pointing to your own body and

urging the children to do the same, say "I have a

cold, headache, sorethroat, etc," and act out the

different maladies.

Te ‘Pate

2, To the music ofyHymn of the Republic, substitute

and teach the following words:

Little Taro has a bad cold,
-Achoo! '
.-Little Taro has a bad cold,
Achoo! '
Little Taro has a bad cold,
Achoo! '
Poor little Tarochan,

Substitute: a headache
& toothache
a backache

ete,

3. Showing picture of a doctor and a patient, teach

below didlog:

Quch!
Quch!
Ouch!

the




Notes 1.

Patient ' _Doctdr
Please help me! i What's the matter?
1 have a cold, POOT +u...!

1t might be possible, if the teacher is a good enough
actor, to explain the meaning of this pattern, by
gestures alone, If not, giving the children the

translation may be necessary,

I translated the Japanese translation of this English
song back into English! Since the children already

knew the Japanese version of Akachan no Taro ga Kaze

‘Hiita, no explanation of the meaning was needed,

After'doihg“ﬁhe dialog with the pictures a few times,
use some of the children to demonstrate, To differ=
entiate between the "doctor" and the "patient" give

the doctor the stethoscope to hold. After the pupils

have learned the text, have them form partners and

do the dialog on their own. Tell the children you

will give a prize for the best palr, Go around and

check; choose the best two children, have them do

the dialogih.front of the class and award them their

prize.

7h

ST T



T XXVIIT Objectives:s

' Technigues:

Materials :

. Procedure :

A, to teach the pattern "What do yourlike?
I/he/she + Pres + like + notn + Plur,"

1. Pattern sentence memorization
2, Song = Do You Like?
3. Game =~ Add On

Realia artificial fruit

1. Using the Realia fruit, demonstrate the pattern
"I like + noun + Plur." Hold up the fruits, one -
at a time, while the students,use them as visual .
cues to fill in the blank of the pattern "I 1ike
"

.ess Ask individuals to tell the class what they

like. Be sure to practice the third person singular
transformdtibn.

2, Teach the song Do You Like? (to the music of
Au Clair de la Lune): '

Teacher: Do you like peaches?
Pupils : Yes, wé do,

Teacher: Do you like apples?
Pupils : We like apples, too,

Teacher: If you like apples,
_ Help yourself,
- Pupils : Thank you for the apples,
They are delicious,

3. Using Redlia objects as clues, play the following pame:

Child 1: I like strawberries,

Child 2: I like strawberries and apples. ~
| Child 3: I 1like strawberries, apples and grapes,
‘Child 4: I 1like strawberries, apples, grapes and etc,




Notes

HE

76_”__

With the proper facial expression, the children
should be able to understﬁnd the meaning of "to-
like.”" Also teach the .pattern "I don't like +
noun + Piur," Eheﬁchildrenhhadulotsnof fun telling
each other their favorite Fruit(s).

As explained in the introduction, the children ine

sisted on inserting an "a'" in this pattern. Not
knowing how to correct this transference problem,
I finally resorted to a simplified grammatical
explanation, They not only understood the expla=
nation, but never again made the same mistake, It

was in this lesson, that I came to realize that even

~ children can comprehend a simplified grammatical

3.

ekplanation, provided that enough examples precede

the expianation.

Eventually have children take the part of the teacher,
both in groups and individually, This song can be

developed into a mini~dialog,

Substitute other nouns for the fruit names. For
example "I like pandas and elephants, ete." Also

changing the main verb to "have" or "want", etc.

1is possible.




XXIX Objectives: A, to teach fodd names

B, to teach the pattern "What do you wart?"
~ 1/he/she + Pres + want + Det + noun,"

Techﬁigues: 1. The Silent Way
2. Realia demonstration
3. Substitution drill

4., Game ~ Animal Crackers

Materials : Artificial pudding, ice cream, pancake, etc,
' Animal flashcards
) Animal crackers
?rocedure ¢ 1. Teach the Realia vocabulary, using the Gattegno
o method, Arrange the artificial foods, so that
' everyone ‘can see them, Ask for as many volunteers,
as there are Realia objects. Proceed to ask each
child what he wanﬁs. Before he takes the item,

prompt him to use the pattern "I want the et

After every volupteer has chosen what he wants,

give the pupils permission to eat the food, 1If

:f - ' ' ' the Realla items are well made, the reaction from

both the volunteers and the other children watching,
-« should be interesting. . : :

2, Hold up the animal flasheards and do a substitution
drill, substituting the animal names in the ‘blank
of the pattern "I want the ,,,"

3. Divide the students into as.many groups as there

are tedchers. Give each teacher a plate of animal
R o o crackers and instruct him to ask the children, one
S ' by one, what they want, The response pattern should
be "I want the ;.., please." Everyone gets to eat

,i%ﬂQ:acookie, after all the children have had a turn,

' Nbﬁés s 1..Some of the children confused "want" with "jike "

But this confusion did not prove to be too difficult

77
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to correct. On subsequent occasions, I called up

many of the children to ask. them what they wanted,

‘and developed the technique into a sort of SR dialog,

which went something like this:

.Teacher: What do you want?
Pupil : I want the ,,...
Teacher: Take the savee
‘Pupil : Thank you,
Teacher: Eat the ....,

Does it taste good?
Pupil : Yes, it's delicious,

- Eventually both parts of this SR dialog were performed

by the students alone,

The children never experienced any problems in under-
standing what they were supposed to do, during a
substitution drill, I found verbal cues to be a

little too difficult for the children to manage, but

‘they were very easily able to cope with simple one

slot visually cued drills,

As mentioned before, even the most timid students
were motivated to participate during this techniqué.'
After the great disappointment of finding out that
the Realia items were just "Omocha," the pupils were

very relieved to discover that they had not been misled _

concerning the animal crackers,
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XXX Objectives: A, to teach the pattefn "What can you do?
I1/he/she + Pres + can + verb." : . N

Techniques: 1, Game - Caﬁ You Do This?
» 2, Situational Reinforcement
3. Péem - Look At Me -
4, Song -~ The Band

Materials : None

- ‘Procedure : .1. Teacher does some unusual or difficult feat (juggling,
twirling a ball on one finger, standing on head),
while calling on volunteers, one by one, to see if

they can imitate the feat, asking !"Can you do this?"

2, Ask the children if they can swim, run, fly, etc,
If they can they should reply "Yes, I can," and proceed
to act out verb, If they can't they should reply,
using the negative form, '

3. Teach the poem Look At Me:

Look at the things I can do.

(motion to someone to come and look) .
I can bend over and see my shoe.

(bend at waist and look at shoe)
I can stretch my arms so high,
_ (raise arms above head)
. _ - I can look up and see the sky,

' o (1look up)

| 4; Teach the song The Band:
Oh, we can play on the big base drum,

And this is the music to 1it:

Boom, boom, boom goes the big base drum.

And that's the way we do it,

P e A LEL SRR L Py
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Continue with: trumpet ta ra ra
double base ZOOMy ZOOm
violin fidlee dee, fidlee dee
~ete,
Notes - : 1, If enough examples are given, the children should

have no trouble understanding the meaning of this
- verb,

2, The students had a lot of fun telling me about the
different activities that they were able to do,

3. Emphasizing the exercise properties of this technique
_ adds to the interest,

4, ﬂave‘thé'children act out piaying each instrument,
The pupils had no difficulty with the song, as they
had already learned the instrument names, in Lesson
XXIX,
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XXXI Objectives: A, to teach professions _
B, to teach the pattern "What are you?
-I/he/shg + Pres + be + Det + noun (occupation),”

Technigues: 1. Role'playing-
2. Song - The Shoemaker
3. Game =~ What Am I?

Materials : Flashcards
' Deck of "dccupation" cards
- Procedure : 1, Make large flashcards, depicting various professions,
~ ie: " a shoemaker, a policeman, a carpenter, a fireman,

~etc, While holding up each flashcard, demonstrate

a pose:
a, shoemaker -~ take off shoe or pretend to be

holding imaginary one and pound.

b, policeman - . tip hat, pretend to be directing
' ' traffic,

c. carpenter - pretend to be sawing a large pilece

of wood,
d. fireman - pretend to be operating fife hose.,
e.'giiggg - pretend to be driving, hand at
o ' _ steering wheel..
f. doctor - .preﬁend to be 1is£eﬁing.to heart

beat through an imaginary stethoscope.

- ge Durse - each child puts an imaginary thermo~

meter in his neighbor's mouth,

Give the children practice identifying and acting

out the above roles.




2.

3.

Teach the Shoemaker Song, while pupils act out

professions, on the cue of "A this a way, and a.

that a way."

Oh I am a shoemaker,

And a shoemaker am I,

Oh, a this a way, (Child begins to repair
And a that a way, - imaginary or real shoe,)
And a this a way, |

Go 1.

Continue with: policeman
carpentetr
fireman

etc,

During this game, a deck of cards with peopie of

different occupations drawn on them is used, Call

one child to the center or front of the class and

have him pick out a card out of the deck., The child

~ becomes whatever profession is pictured on the card

2,

and asks the class "What am I?" The other pupils in
the class have to guess "Are you a policeman? Are
you a doctor? ete," The first one to guess correctly

chooses the next card,

Be sure that the flashcards depict professional'people
in the child's native culture, so that the pictures

‘are recognizable,

The children enjoyed this action song very much and
were very adept at acting out the different occupations,

Any number of professions can be substituted for

the "shoemaker,"

-Practice the different pronoun and question trans-

formation during this technique. To his classmates'

_ quéries, have the pupil who has picked the card, use
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the pattern "Yes, I am," and "No, I'm not,"

Once the child's occupatioh ‘has been identified, -
ask the children "What is he/she?" and do the same
with the llarge flas.ﬁéards employed in Procedure 1,

T Y WS AT T T T T
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XXXII Objectives: A, to teach the pattern "What is this?
: It + Pres + be + Det + noun,"

Technigues: 1, Flashcard identification
2, Song = Twinkle, Twinkle, Little Star

Materials : Flashcards

Star picture

Procedure : 1, Using the animal flashcards employed in Lessong III
| . | and IV, ask the children "What is this?" Prompt

them to give the full sentence reply of "It's a ,.."
First coneentrate on group responses; eventually
have individuals answering. Also teach the question

part of the pattern, by appointing volunteers to
take the piace of the teacher,

2, Paste a large yellow paper star on a background of
dark blue and use as visual aid to teach the song

Twinkle, Twinkle,.Little Star, Also teach the

following hand motions to accompany words:

Twinkle, twinkle, little star,
(hands marionette- fashion)
How I wonder what you are! _
(one hand on waist, other hand supporting
: ' . ' ' . E one side of face, as though in deep thought)
o o ' | Up above the world so high,
(point towards sky)
Like a diamond in the sky,
(two hands forming imaginary diamond)
Twinkle, twinkle, little star,
- (same as above)
ﬁow I wonder what you are!

(same as above)

|
|
i




Notes ¢ 1. Since the children were already familiar with the ?E
| animal names, they were free to concentrate on the
"What is this?" and "It's a" parts of the pattern,

without haﬁing to concern themselves with remembering

‘any new vocabulary,

In the beginning, they often omitted the "It's a"
part of the answer and had to be reminded many times
to give the full sentence reply. I chose the pattern
"It's a ,.,." instead of "That's a ...,“ because 1

felt it to be a more common and natural response form.

" After the students had-mgstered this pattern, I

presented many new words using the flashcard method,

B
i
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In most every lesson some new vocabulary was intro=-
duced and I Found the children to be very interested

in new English words, I suggest that every teacher

have.a large flashcard file and that it is used exten-~
sively,

Concerning the vocabulary flashcards themselﬁes,
drawing a few pictures on one large card is more
practical than making one flashcard per word, 1f

the flashcards are clear and interesting, the child-

ren will be fascinated by them and eager to test their
memories by naming. the objects, For variation, it

is advisable to vary the speed of the questions and 3
réplies and éo alternate between different ranges oo %

- L T of volume,
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2. When teaching a new song, if the children are not

able to satisfactorily 1eafn the lyrics by just

‘listening and singing, it 1s a good idea to practice

speaking one line at a time with them, until they

are able to learn the words, I found that using the

backward. build-up approach was very effective, once

the'children became used to it, The process of

teaching the words of a song can be summarized by:

a.

c.

Backward build~up, until childrenn can

say complete sentence,

‘8inging the line two or three times.

Going on to the next sentence. (Repeat

steps 4, & b.)

Singing two lines together,
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- XXXIT QObjectives: ‘A, to teach the pattern "Is this a ,,.? Yes, it is; ' i
o : . No, it isn't" and "No, it's not a ,,,."

Techniques: 1. Song - Is this a Panda? : S _ 3
' ) 2, Flashcard identification - L '.'%

3. Game = Object box

Materials

¢ Flashcards é;
Box and miniature animals and/or other toys g ;f
‘Procedure : 1, To the melody of the German song " T

Schnitzelbink  substitute the following words: -

Teacher : 1Is this a panda? ' . ' =
Students: Yes, it i{s a panda.

Teacher : 1Is this an elephant?

Students: Yes, it is an elephant,

Continue with other animal names vesesas

Teacher : T1s this a pony?
Students: WNo, it's not a pony.

Teacher : 1Is this a giraffe?
Students: No, it's not a giraffe,

Continue with other animal names ,......

2, First go through the animal flashcards, asking "What 5
- is this?" Then, ask the children "Is this a ,,.7". Lk
Prompt them to answer "Yes, it is.". After sufficient ﬁ
practice with the affirmative form, teach them the
- two negative responses of "No, it's not a .,." and
""No, it isn't,"

S 3. Call for one volunteer and instruct the other childe

ren to shut their eyes, Have the pupil select a
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miniature toy animal and place it inside a box. He, s
then, should ask the other children "What is ieon
His classmates proceed to guess.what is Inside the
box, ie: "Is it'a panda?"; "Is it a monkey?" ;

"Is it a dog?" He should respond to their guésseé
‘with either "No, it isn't" or "Yes, it i1s," Whoever

guesses correctly takes the next turn. to

Notes ¢t 1. Although the children were é little éhy about respon- i
| ding individually at first, they soon became actustomed ;
.to it and eventually éven enjoyed singing back answers
on an individual basis, To avoid any unnecessary
embarassment, be sure that the pupils know the response
well as a group, before éalling on individuals,

‘ Although it was more difficult and time consuming, :
I tried to tefrain from using only the most able o !
students as models all of the time, because of the |
negative effects that it had on the rest of the class,
I feel that students are extremely sensitive about
any categorizations that the teacher may mentally make
about them and tend to live up to his expectations, S 4
By calling on all of the children equally to serve
as models, everyone feels that they have an important.
contribution to make, The climate of the classroom
should be such, that the students realize that perfecw
tion is not expected of ﬁhem. They should be encouraged _
to try their best and to help each other, C |

"  ' o 2, When practicing the affirmative and negative question : !
' ' S tfaﬁéformations, one device that works well is the ‘

following: After a few affirmative replies, pretend ;
to be looking for a specific animal which you just
can't seem to locate, Appear to be angry, desperate,
.aad, surprised, as you search through all of the
flashcards asking "Is this a ,..?" After the children’
have said "No, it isn't" for as many times as they

need to review, finally find the lost animal., This

'game can go on forever, as children just love to see
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an exasperated tehcher, desperately searching fotr
sométhing he just can't seem to find, - Vary your

questions, some alternatives might be:

"This is a panda, isn't it?"
" "This must be a panda?"’

"Here's a panda, right?"

"Oh, is this a panda?"

"It isn't, what 18 it then?"

"Is this a panda, too?"

Also, give the students practice asking the questions,

using the reverse role technique,

773, After the children have mastered the pattern this
‘game can be played, using other objects besides

animals to increase vocabulary.
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XXXIV Objectives: A, to teach the pattern "What is this? i
- It + Pres + be + Det + adj. .of size + noun,"

Techniques: 1. Flaghcard identiFfication
2. Exercise - stretching _ . -t

3. Action poem =~ Ralls

Materials : TFlashcards

. Procedure : 1. Make flashcards to illustrate the difference between :
e blg and little, and between long and short, On each
. card draw a picture of a big or long animal and on

the same card draw an identical animal on a smaller

Al A i A Ay £t

- or shorter scale. Using the flashcards, teach the

pattern "It's a + adjective of size + noun."
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2, still using the flashcards, point to a large animal
and ask the children what it is; they should answer
in a strong voice, stretchiug their arms high towards
the ceiling "It's a big ..." 1Indicate the smaller
version and have them reply in a gentle little voice,
while squatting low "It's a little ,.." To have them
act out "It's a long ...," have the students repre-
gent the length of the animal by extending their
arms as far as possible perpendicular to their bodies,
Bring both hands close to each other in a pafallel
position to indicaté "It's a short ,.."

‘3. Teach the action poem Balls; children ghould suit

thelr actions to the words:

A-great'big ball,
(make a big ball with arms)
A medium-sized ball,
| (make a smaller ball)
i , ,ir_ : : - A little ball, I see.
; IR (make a little Ball with hands)
I guess I'11 count them,
(one hand on waist, othér supporting
face, as though pondering).

One, two three,

#-y - 7 (make ‘balls-as-you :count)
-3
Notes ¢ 1. Give the children lots of examples, so they are
N - ~ able to deduce the meaning from the pictures,

2. Once again, the physical involvement of this technique
was very enjoyable for the children and facilitated
‘the learning of the pattern.

3. Although the students should be able to understand
the meaning of "medium-sized" by the actions of the
IO R - poem, it might be advisable to make some flashcards

8howing the difference between big, small and medium-sized.
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XXXV Objectives: A, to teach the pattern "What is this?
It + Pres + be + Det + adj..of color + noun."

. Technigués: 1. Flashcatdvidentificétion
' ' 2, Song - Baa, B&a, Black Sheep
3. Game - The Blue Cat '

Materials : TFlashcards

Large plcture playing cards

* ‘Procedure + 1. Cut out the same animal in three different colors

. d
and paste on a black or white background sheet of
paper. Ask the children to identify the various
animals and their colors, using the pattern "It's
a + color + animal," Prompt them at first with the
answer to the question "What is this?", then give

them gufficient practice on their own,

P i o aa

"' 2, Holding up a picture of a sheep, teach the song
Bna, Baa, Black Sheep. Eventually have some child-

ren reciting it as a Nursery Rhyme,

e T S

e R L
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3. Attach many different colored animal cards to-a
flannel or black board, Divide the students into
two teams and assign two team captains at board.
Each team takes a turn at identifying one of the
aﬁimals and its color appearing on the board; .the
team captain then proceeds to remove the animal
choice of his team, Whichever team has the most

picture'playing cards at the end of the game, wins,

Notes ¢ 1. Be sure to give the students practice with the
' different transformations of this pattern, as in
XX Procedure/Notes 2, For more concrete examples,

use classroom objects, ie: balls, blocks, etc.

‘2, I did not feel as though the meaning of the words
warranted ‘any detailed explanations, More emphasis

was put on the rhythmic properties of this song
and poem,

3. After the children know the pattern, employ picture
; S - playing cards of-many different types of objects

P _ o ~ to expand and test thelr vocabulary,
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XXXVI Objectives: A, to teach the pattern "What is this? It + Pres +
‘ be + Det + adj, of color +.adj, of color + noun."

Techniques: 1. Flashcard identification
‘ 2, Singing/game - A Tisket, A Tasket
3, Drawing dictation

Materials : Flashcards o
Crayons and paper for dictation

Paper basket and letter

'Pfoce&ure + 1, Draw pictures of varfous animals, each in two or

© three colors, To your question of "What is this"
or "What color is this énimal?," have the children

7 reply "It's a color and color +'noun" or "It's a

color, colof, and color + noun.,"

2. Make a basket out of green and yellow péper. Have

children form a circle; one child skips around the

toom holding the basket, containing a letter. On
" the cue of "I drépped it," pupil drops letter in
front of oherof his-classmatesi:»The studentcdincfront
tf:whom the letter has been dropped becomes "it" and
~the process continues, Other children in the circle

should sing the.following tune, while the above
action is going on:

A ﬁisket, a tasket,
L _ A green and yellow basket,
i ' I wrote a letter to my love,
And on the way I dropped it,
I dropped it, I dropped it,

And on the way I dropped it,
A little boy/girl picked it up,
And put it in his/her pocket,

"j;“];u - i 3. Dictate some multicolored animals, and have the .

children draw the animal in question. After com-

oot HES TEEI
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pleting each animal, ask the children to hold up.

their drawing for you to check.

'The harder to find the color, the more the children

felt it was a challenge and the more they enjoyed:

themselves. Also demonstrating this pattern with
other classroom objects is advisable, to be sure

that the transference can be made,

If the key words, ie: basket, letter, girl/boy,
pocket are explained, the children should be able
to understand the rough meaning., Directions can best

be conveyed, by the teacher demonstrating what the

. students are supposed to do,

3. Although most of the animal drawings were almost

indistinguishable, usually the colors were correct.




XXXVIi Objectives: A. to teach the pattern “Hoﬁ-mgny'are there? -

There + Pres + be + number + noun + Plur;ﬂ.

Techniques: Realia counting

. Game - How Many Are There? .-

1
2
3. Song - Three Mice
4. Play - Three Mice

Materials : Realia items
Number and object cards
o _ ' Mouse ears and tails, an apron, and a rubber knife
Procedure : 1. Bring a great variety of Reallia objects to class, with
each item having one to ten duplicates., Ask the

- children how many there are of each object and prompt.

them to answer, using the above pattern,
2. Hold up a number card in one hand and an object card ??
in the other (Use vocabulary that the children know)
and ask the students "How many are there?" Children

respond to number and object card cues. TR =

3. Teach the song Three Blind Mice, omitting the word
"Blind," '

Three mice,

Three mice,

Sée how they run!

See how they run!

They all ran after the farmer's wifé, _
Who éut off thelr talls with a carving knife.
Did you ever see such a sight in your life,
"As three mice? ' '

4. Put on a little play, using the above Nursery Rhyme,. :
Construct some play mouse ears and tails. Dress - :
three children up as mice, and have one girl, wearing

an apron and holding a rubber Realia knife represent
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the farmer's wife, While the actors dramatize
the above thyme, the other children should recite

the poem, as the players cordinate their actions
to script.

'Remove and add on to somerobjects to give the stu-

dents practice with manipulation of the pattern,
Also, if the students seen able to handle it, have
them ldentify the objects not only as to their
number, but also as to their color (ie: "There
are three blue balls,")

The cards can be used on subsequent occasions for

review, replacing the less practical Realia items,

It is'advisébie to bring a picture 1llustrating the

story of this rhyme and song, in order to clarify
the meaning,

As a natural follqw up to the "role playing" techniques
employed in this Program, many mini-plays based on
famoua_nursery thymes were presented by the children,
The students greatly enjoyed putting on these 1ittle
dramas and they were not only an excellent cultural

experience for them, but also contributed to the

development of good ear training, clear enunciation,
and group rapport in the children,

o ——

ST e e
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P

Teéhnigues:

Materials ¢

_Procedure :

98

A. to teach the pattern "How's the weather?-

It + Pres + be + adj. of temperature,".

1. Role playing
2, Substitution drilil

3. Song - It's Raining

Réalia objects (fan, umbrélla, whistle,.paper)__

1. Using the Realia material, demonstrate the following

weather expressions:

a. It's hot
b, It's cold

e, It's raining

d., It's windy

e. It's snowing

3

[

]

‘use fan, loosen collar, wipe brow, -

put on sweater, appear to be shivering.

open umbrella, skip around the class,

chanting "It's raining! It's raining!'
use reed whistle to imitate wind,

cut slivers of white or alumlnitim
paper to look like snow, Bring to
class in a container. Throw at child-
ren, chahting "It's snowing! 1It's

showing!"

After having demonstrated the above with the Realia, .

. substitute hand motions for the latter:

a, It's hot
b, It's cold:

c. It's raining

d, It's windy

e, It's snowing

iy

¥

same as above, but use hand as fan.

‘same as above; sweater is not needed.

hold imaginary umbrella’ with one hand,

blow air through cupped hands,

imitate snow falling, by fluttering

one hand from head to waist level,
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2, Make the childreﬁ practice the various expressions, .
by having them act them out. Do a visual substitution
drill, You act out one 6f the expressions and say .
"It's ..."; they £L11 in the blank. With more practice,
teach the complete phrase, Ask the students "How's
the weather?" Have them accord thelr answers to your
visual cues (hand motions depicting the various weather

o expressions.) To have the children describe the

weather of a specific day, point outdoors and ask

them "How's the weather, today?"

3. Teach the song It's raining., Use finger game and

picture to explain meaning of words:

~ It's ralning,
'(hoid“up,imaginary umbrella)
It's pouring,
(same as above)
The old man is snoring.
(everybody snores)
He.jumped in Bed, K
(fist of one hand jumps into open palm of
other hand)
And bumped his head,
(pat forehead)
And cbuldn'tlget up in the morning,
_(shake head)

' Notes : _1; To see whether the children would learn the weather
' expressions more quickly using flashcards or "role

-playing," I conducted the following little experiment:
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To class A, I taught the above phrases, using the "role
playing" method, To class B, I taught the same phrases,

‘using only the flashcards. I discovered that class A

was able to learn the weather expressions in half the

time that it took for class B, Also, judging by the

~ responses observed in both clagsses, I feel that the role

playing method is not only a very effective'way of
teaching, but a very énjoyable experience for the child-
ren, Although this method has some limitations in
teaching vocabulary, if it is developed into the channels,
into which it naturally flows (ie: creative dramatics,)
its possibilities are endless.

On subsequent occasions, I would begin each clags with

a question about the day's weather. Also, whenever

I met a pupil, during the free periods, I would ask

him some questions, such as: "How's the weather, today?";
"What are you doing?"; "What's your name?"; etc, The

children were very eager to converse with me outside

" of class and since.it was harder for them to formulate

‘questions than to make statements, they would start up

a conversation by saying, "I like peaches," "I have a
blue ball," '"[t's raining,” Even more comical: some
children, who could not think of anything to. say, would

come up to me and start to sing their favorite song!

After the children know the lyrics of the sbﬁg, have
them recite the words in poem form., I found that, on

the whole, children learn songs faster than they do

poems ;» but poems should not be neglected, because they

are more difficult to teach, It is, 1 believe, easier

to teach 4 poem, if it has accompanying music¢, and since

most of the nursery rhymes do, the teacher should make

‘uge of the music,
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. XXXIX Objectives: A. to review weather expressions

. B. to teach the question word "Why" and the subordinator
MBecause"

-

Technigﬁes: 1. Poem - Rain, Rain Go'Away : , C - . i

. 2. Grammar practice

Materials : Picture of Johnay

Procedure : 1. Draw, on one side of a large plece of white cardboard

. .

paper, a picture of "Johnny" sitting in the rain, hold-
ing an umbrella, looking very dejected, and dreaming

of good weather, On the other side of the paper, draw

- a picture of Johnny having fun playing in the sun:

Using the picture as a visual ald, teach the following

poem:’

Rain; rain go away.

- Come again, some other day,
Little Johnny wants to play.
Little Johnny wants to play,

P R L
ol

i
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2, Still showing the picture, ask the children "Why is
' Johnny sad?" Point to the umbrella and the rain and

prompt them to answer "Because it's raining.” On the

reverge side of thevpicture, ask them "Why is Johnny
happy?" Have them reply "Because it's hot,"

Do'a:visually cued substitution drilil, Ask the pupils
" : "Why are you happy?" Act out "It's hot, it's snowing,
etc." Children should use the visual cues to £ill in.
the blank of the pattern "Because it's ,.." Ask them
- "Why are you sad?" Prompt them to reply "Because I'm
hungry, sleepy, thirsty, ete." Act out roles for visual
~ cues.. Make up a little story about Johnny and have
.children te¢ll the same_sfbry in their own words,

Notes f 1. With the proper gesﬁures and use of the picture, no

translation should be needed to explain the meaning

of the poem, : Ok

2. Having the children concentrate and repeat only one

part or line of a poem, at a time, while the teacher

TRy L

recites the remaining lines works very well in teaching
poems:

TR

Teacher:: Rain, rain go away,

' Come again, some other day,

R :

~Students: Little Johnny wants to play.

Little Johnny wants to play,

Teacher : Rain, rain go away.

Students: Come again, some other day, L
© Teacher i Little Johnny wants to play; : ‘ ' y
Students: Little Johnny wants to play, ' SR

Students: Rain, rain go away,

-Teacher : Come agdin, some other day,

Students: Little Johnny wants to play. _ o
‘Teacher : Little Johnny wants to play, - ' v
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Students: Rain, rain go away,

' Come again, scuwe other day.
Little Johnny wants to play.
Little Johnny wants to play.

}
b
;
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Materials

Ptocedure: :
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A. to teach prepositions:

1. The Silent Way

2. Song - Peeck-a-boo -

3. Game ~ Where is Snoopy? -

Cuisinaires rods
Chair

"Qur Town" wheel, spinner pointér, and attachable "Snoopy"

1. Teach the children the word "rod" and have them 1dentify
" the rods as to their colors, using the pattern "It's a + -
‘color + rod." After the students have iearned the
material's name, proceed to teach prepositions by
'éaying "the blue rod is on the red rod, the red rod
{s under the blue rod, the yellow rod is in front of

- the green rod, the green rod is behind the yellow rod,
the black rod 1s by the brown rod, etc." Give the '
children sufficient practice identifying the rod's
positions and an opportunity to manipulate the rods

- themselves,

2, Teach the song Peek-a-boo; have volunteers demonstrating

the different positions in relation to a chair:

Peek~a~boo,

I see you.

You ére behind the chair.
Peek-aw=boo,

I see you,

I see you over there,

' Contintie with: under the chair

on the chalr
by the chair
in front of the chair
3. To the spinner pointer; used in Lesson XXIII, attach

a little picture of "Snoopy." Have one student spin
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the ﬁointer and ask the students "Where 1is Snoopy?"
Depending on where the spinner lands; have the child-
ren respond in the. following manner: "Snoopy is in
front of the church; Snoopy is behind the bank; Snoopy
1s between the zoo and the park; Snoopy is under the

tree; Snoopy is on the bench; etc,"

Be sure that you are descrlbing the rod position in
terms of what the students are seeing and not in
relationship to yourself,

This song can be turned into a Hide and Seek game,
Have everybody shut their eyes, while one pupil hides
somewhare, Then have the children find their hiding

classmate and sing his location,

Any popular character in the child's native culture
can be substituted for "Snoopy."




THE CREATIVE STACE




106 -

RATIONALE

In the preceding pages, the éhildren have masteredrthé basic
,vocabulafy and patterns, needed to form simple sentences in English.
This learning has taken place mainly by imitating the teacher, without
. 'too much thought to creating sentences which were not part of the
lesson, " In a normal learning situation, in the country of the target
language, a three year old child would have taken three years to mastér
all of the words and structures, which he needs to create his own
'1Anguagq. Thus, the first part of this program has been an attempt
to concentrate those three or four years into one year., Now that
the child posseéses the baslic tools of language manipulation, what
 remains for the teacher to do, is to:

1. Create an illusion for the pupil of being in the foreign

community of the target language, during the time he is
in the classroom,

2, Immerse the child in a "language bath," Expose the pupil
to as much "real language," as possible, during the lesson.
When I say "real language," I mean the language that a child
- of the target language would hear. He wouldn't necéssarily_

have to understand everything, but his interest and need

for communication would make him try to speculate about
the meaning,

3. Create a purpose and a desire for the child to have to and '
want to communicate in the target language, The activities
in the clasaroom should be so interesting, that the child
should want very much to participate, and in order to do sdg , i

" he will be obliged to use the target language,
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REQUIREMENTS

In order that the above three conditions be met, I suggest
the following:

1.

3.

5.

That the lessons be on a daily basis. Once a week is

not sufficient time for real language exposure.

That each lesson be of a 40 to 60 minute duration, which
is not too long for a child of 5 or 6,

That no language but the target.language be used in the
classroom, Time is too preclous to waste on using the '

child's native language during the lesson.

That the student/teacher ratio be a small one, so that

the teacher is, at all times, able to control the language
of the group. |

That the team teaching approach be used, so that three or

four activities are going on in the room, at the same time;

~and that the child be able to choose the activity he prefers.

That the classroom itself be "a cultural island." Tt should

look 1ike a classroom of the target language country and

' should contain interesting objects of the target language

culture, which are periodically exchanged for new ones.

That the activities going on in the classroom, be similar -

_to those occuring in any English speaking Kindergarten,

With only one condition: That no activity be undértaken

which does not entail some verbalization in the target

"~ language.,
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SUGGESTED ACTIVITIES

Just a few possible ideas might be to:

Give the children a theme. Have them construct a picture or
a collage, based on the theme. Teacher works with pupils, in
order to control language of group, After finishing picture,

children explain meaning to other groups,

Asgk each child to bring a favorite toy or item from his home,
or give him an object, The pupil, then, shows the class the
item and‘explaihs its significance,

- Have the children make puppets out of paper bags, papér mache, etc.'

using the puppets, the pupils should stage a little play,

based on a famous story or make up an original one.

Ask the children to bring intefestingly shaped plastic or.paper
objects from home, Have them. construct a robot and make up

a story about the robot! g life,

Using spoons and other sound making objects, have the children

construct a band and make up an English song,

Stage make-:.. believe restaurant, shopping, etc, scenes,

Have the children write the script and perform the parts;

Use the flannelboard to make murals. Give each child an item
to place on the board, and have the children work together

constructing a meaningful mural, Ce

Have the children construct their own picture dictionary, in
~ which new words are drawn and reviewed in the form of pictures,

at the end of each lesson,

Play lots of card and word games, ie: Concentration, Fish, etc.

" They are especlally fun and effective with small groups,

L e

T
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"

- Tell stories whlch the ¢hildren know in their natlve
language, in order to avoid translatlon. Use Milton
Bradley fairy tale felt cutouts to demonstrate.
Eventually have the children stage a play, based on the
story and retell the story in their own words. Be
sure to simplify the story for the children._ Repeating
the same line or theme many times throughout the: story,
islfery effective. A good example 6f a simplified
version of the Three Bears, written by Mr. Nakashima

- of ECS, is as follows:

e

e . There are three bears. One, two, three.
- One bear is very big. It's Father Bear.
One bear is little. It's Baby Bear.
And this is Mother Bear. She is not little.
Mother Bear is big.

TTAT TR H e e
i e

The bears have a house. The house is big. B

M

The house is white. The house is pretty.

The bears have three beads.

One bed is very big. It's for Father Bear.

He says, "This is my, bed.™

A et e N Sea e L

This bed is big. It's for Mother Bear.
She says, "This is my bed."

- This bed is little. It's for Baby Bear.
Baby Bear says, "This is my bed."

e e et 2 it

The bears have.three chairs.
One chair is very big. It's for Father Bear.
“ He says, "This is my chair."
This chair is big. It's for Mother Bear.
She says, "This is my chair."
This chair is little. It's for Baby Bear.

Baby Bear says, "This is my chair."
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Now Mother Bear makes some soup.

" The soup is very hot,

Father Bear says, "This soup isg very hot." _
-Baby Bear says, "This soup is very hot." ' N

Mother Bear says, "Yes, this soup is very hot.,"
etc. o
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CONCLUSTON AND LEVAIIUATION

When I first began t¢ teach English to the children of Ikegami
English Kindergarten, I mast confess, that I was totally at a loss
of ﬁow to go about it. I had never given much thought to teaching
children and knew virtually nothing about child psychology. I was
told by many people that ''children are‘just children" and that
"they can hardly speak theif own language, never mind a foreign one."
The school's administration, as is the case with many language inw-

stitutes in Japan, were more interested in my physical appearance

as a foreigner, than they were in having the children learn a

~second language. They advised me to "play" with the children and

madg it clear that they did not expect any miraculous results, due
to the young age of the Studeuts.

In spite of the above, I thought to myself what a wonderful
opportunity the children were being given. If they continued to
study English extracurricularly throughout theif elementary school
days, by the time they reached junior high school, tﬁey would be
well on their way towards knowing two languages. I felt thaf the
means for the children to follow ﬁp anything that they could learn
at the Kindergarten were available in Japa. And thefr parents
were more than eager to have their children study and continue to
study English in the future. ' T

S50, I set dbout very Ldeallstlcally to teach the chlldren
Engllsh as a Foreign Language, - I wish I could Say that I achieved
total success; that each lesson was perfect and that in the period
of one. year, the chlldren were speaklng fLuently.‘ Unfortunately,
there ﬁere many d1ff¢cult moments and there wag much I had to learn

about children and their learNIng patterns. Nevertheless, I feel
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and many others who were able to observe the progress more oh-
Jectively than I, felt that the results far exceeded anyone's pre-
dictions. 1In this part of the paper, I would liké to explain
what [ learned from this teaching experience and how I was able

to evaluate what I think the children léarned;
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CONCLUSION

The first thing I.learned, ig that childrén are highly moti-
vatéd to learn foreign languages. Although my pupils had ﬁever
sighed up to study English, nof had they any real heed to do so,

I found them to be the most enthusiastic foreign ianguage sfudents
I had ever seen. At first, T interpreted their zeal as being due
to parental pressures; but I later came té realize that such in-
fluences could not have mofivated them for such a long time. I
believe that theif enthusiasm was caused by two factors: One,
their age and two, their biological learning'schedule. Small chil-
dren are interested in everything. Their curiosity can never seem
to be satisfied. Just because they were presented with the op-
pertunity tb learn. something new, and in this case it being a
foreign language, was reason enough for them to do.theirrbest to
master the new subject. 'And what better subject to learn at the
age éf three or four; than a foreign language? Tﬁe ease with.which
L young childrén are able to master the sound and syntax of a second
language is amazinglfor anyone who ﬁas taught both adults and
children. In the words of the Bible, "Thefe.is a time for every-
thing,".and surely tﬁe time for learning languages must be during
childhood!

+ I discovered that.although children have én a;toﬁnding ability
to learn’ through imitation?‘they are not paffots; They are very
quick‘at dedﬁcing and-iﬁtefnalizing grammatiéal rules, 'éna fhey
aré_able to understand‘grammaticéi explanations, provided that
enoﬁgh‘examples; pfecedé the explanatidn. -Cﬂildren'are aware of

their own linguistic level ard chdose to learn only that which

they are capablelof.- Teach Mary Had a Little Lamb tofa 8ix year
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old, and he will accuse you of insulting his intellectual powers.

Teach Jingle Bellé to a three year old, and he will stare at you
inICOld disgust.

I also discovered'thag children aré very discriminating.

They have their likes, dislikes, and opinions afout aimost‘any
conceivaﬁle subjeqt. Of course, any topic if presented well,

can be made interesting, but it.should not be in the teacher's
prioritigé to push his.ideas on the children. Instead, he should
listen very carefully to his pupils and find out what they want to
learn about. Generally, children like to discuss anything having
to do with nature. They are very interested in all kiﬁds'of animals,
flowers, and trees. They like to listeﬁ to stories and are fasci-
nated by the sounds of language, especially as foﬁnd in rhymes and
sbngs. Nowadays, television takes up a large portion of their
lives and children are very well versed on television programs.
They take it for granted that their teacher knowésomething about

- them too.

Children have ffouble talking aﬁout‘the abstract.. They are
more able to relafe.to that 'whicﬁ they can see. As with most lang-
uage students, they learn better if all of their senses are invoelved.
Children have a gredt ﬁeed not only to hear and to speak, but to
touch and to see;- They are fascinated with oppoéites: Loud noises
as opposed to éoft sounds; the gquick as opposed to the slow; and the
seriqus gs.opposed to the funny. Children like toltalk about them-
selves and especiall& from the ages of threé-to fife,'seem to be
extremely égocenfric. " Older children.aré mdfé‘sophisticéted'and
enjoy talking abouf'other things, besideS‘themse1Ves.

frAs-a rule,; children are not polite language learners. There
afe no. shades of grey; £hey eithef love your.léssbn-or'despise it.
. Theyrhave.ho patience.with a teacher.wﬁo comes to class ﬁnpreﬁared

and attempts to‘fooi-them.' Yet, if they see that the teacher is

Atk
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trying his best, but is still not getting through, they can be
very understanding and even offer advice on how the teacher might
improve his approach.

When dealing with children, I found that it is important to
respect their characters, which have been more or less formed for
the rest of lives. They shoﬁld be treated as "little people,"
rather than as babies._ Children are very observant and they never
forget, so it is useless to try and cover up any mistakes. If a
teacher tries to fool the children, by telling them that a parti-
cular song is too difficult for them, just because he has forgotten
the lasf three lines, he is iﬂ for a big shock.

The difference in teaching adults and children lies not in
the material taught, but how it is presented and drilled. Both
adults.and children have to learn the same sounde and siructures
of the target languege. However, since childhood is a time for.
playing,.every languagerleeson should be disguised in some sort
.of gamef This calls for a lot of imagination and long hours of
preparation. on the.teecher's part.

I learned thep children's minds move very. quickly and their
bodiee.hove evenrmore quickly. They have iots of energy and they
like to use up that energy by being ae physically active as possible.
They expect the teacher te keep up with their pace of:living and
learning and to present them with a brisk.and interesting lesson.
The secret of teaching children is to move quickly'and to provide
the pupile with lots'of-variety.. I belleve that it is better to
return to some unflnlshed area, than 1t is to overwork any one point
and give the chlldren nothlng to look forward to the next time,
That is not to say,_thatrthe teacher should move so rapidly as to
leave the children confused put rather that he stop Jubt before

the pupil's attention span beglns to wane, - The point.is to become
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so ‘Wtuned to the children's reactions, that one can accuratély
Judge when the children have had enough of any one technique and
it is time to change activities.

Another thing 1 learned, is ?hat children are fotally un.-
predicatable. What works in one class, may not work in another;
and what seems brilliant on oné day, may be a compléhefaiiure on
the.fbllowing day. When teaching children it is not enough to
prepare for only one day's lesson, the teacher must be flexible
enough to accomodate the children's interests and moonIOn any
.one day. The pupiis'may, for instanceé, decide that fodéy is not
the right time for 1earhing the present progreséive and something
else must be improvised right on the spot. The teacher should
possesé a large repetoire of songs, poems, stories and games and
mist be able to revlse or even to organlze a meaningful lesson plan,'
while actually teachlng it,

In‘conclusion, if I were asked to give adviée, based on my
expgriences, to any&ne‘undertaking to teach-a_foréign.language to
children, it would be: If you want to know how to teach children,
begiﬁ by letting them teach you. Watch them carefully, Observe
what they like to talk about and the activities which they most
enjoy. Capitalize on their natural learning dbllltles. Don't-be.
afraid of immersing them in a ldnguage bath. They are not hung-up
on meanlng S0 don't worry about expla¢n¢ng every word but rather
glve them the feel of the-language, through pOems; songs, and stories.

Relax. Relating to the chlldren and lettlng them enjoy themselves,

is more important Lhan reallzlng all of your lesson obJecélves. Be
patient.r No one can 1earn'a 1anguage in s8ix months, not even a
child. Be flegible,ﬂ The fun of worklng with children, is that one
nevef‘knoﬁs what to expect. Respect them and ‘be honest with them,
and you'li never have a dlsc1p11ne problem.' Play w1th them and while

you're playing, teach them. Lastly, prepare yourself for a tiring,

but a most‘rewarding‘éxperience!
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EVALUATION

Evaluations are never casy and when working with children
any kind of objective testing becomes even more difficult. How-
eveY, this would not be.a complete paper, unless some mention
of how.I was able to evaluate my teaching and the childreh's

progress was included. Basically, the way that this was done, is

as follows:

1. After every 1eésan, notes were taken, in which I tried to
evaluate what had taken place during the 1essonf what the
childr;n had learned; and whether my objectives had been
fulfilled. I also tried to thiﬁk of what could have been
improved when the téaching fhe lesson again and what I was

especially pleased with.

2. I encouraged other professional teachers and the children's
pdrents to observe the clasées,'as mﬁch és possible, Anyone
was free to observe at any time; but two formal}invitations
were exténded to the parénts twice every semester, After

each observing period, whether by the parents or other

teachers, a meetlng was held and criticism and ideas were

offered,

‘3. T made it a point to observe other teacherb of chlldren
1n the Tokyo area. Topics such as Chlld language, psychology,‘

and methodology were often discussed.

4. I recorded many of my lessons and played them back, in order
to objectively listen to what had transpired during the les-

son and how the lesson could have been: improved,
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5. T invited foreigners to my classes frequentiy and had them
‘particiﬁate in the activites, in order to see how much the
children could understand and What.another foreigner's im-~

pression of the classes was.
6. The children were tested periodically by use of:

a. pictures - I would have the students one by one
identify a certain object or describe an activity
as sﬁowﬁ on a picture.

I gave dictations, by having the children
draw the ob ject dictated.

The children were sometimes asked to
circle appropriate pictures, given two or three

choices for each answer.

b. situational reinforcement - I would have one child

~at a time perform some activity to my command and

tell me what he wés doing.

I would ask one child
to-lead the class in any activity éf his choice, in
"order to see what had héen best retained.
c, taping ~ I would interviGW'oﬁe child at a time on
tape and play back ‘'the tape for appréisal of his
answers. I also let the childéen hear their own

tapes and asked for their ideas.

'

T did not feel the need to assign any grades to the pupils,

butiiﬁstead used the test: results to measure my effectiveness as

a teacher and to heip me decide which items had to be reviewed again;?
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Oral Production - On sca’e of 25. Testod by asking the children

questions about pictures, objects, natural
pPhenomena (ie: weather, numbers, colors, etc,)

and themselves.

Pronunciation - On scale of 50. Tested by having the children re-

peat several sentences of various lengths and
analyzing the tape results in terms of phonemic,

stress, and rhythmic qualities.
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For the sake of brevity, I havé not included ali of the test
results in this paper. Basically, the scores were.always very good,
with only a few children doing under par. For those, pupils, a
special remedial class was set up. The two clésses which did the
best were Violet (5 year olds) and Poppy (3 year olds). I attribute
their superior performance to the fact there were only twenty-seven
students in the Vioiet class, and fifteen students in each of the
two Poppy classes. As opposed to the Rose class, which numbered
thirty five pupils, and the Tulip class, totaling thirty-seven
pupils. Which lead me to believe that it does not make too much of
a difference whether the second language prograﬁ is begunrat the agé
of 3 or 5, but that the number of children in each class should be
small, if good results ére to be achieved.‘ Below, is a table of

fest scores, recorded. approximately one year after each group,

except Poppy (seven months) had begun to study English:
Aural | Oral .
Comprehension Production Pronunciation
Violet 8.5 20 41
Rose 8.0 12 43
Tulip 7.5 14 37
Poppy 9.0 18 39

Median class scores indicated

Aural Comprehension ~ On scale of 10., Tested by Situational

'

Reinforcément (having fhe chi.ldren ?arfy
- out orders) and by having the‘childrén
.identify a correct picfure out of a choice
- of two or three picturéS; according to a

set description.
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Lesson III

‘Mary Had a Little Lamb

[y

Mary had a little lamb,
Little lamb, little lamb,
Mary had a little lamb,

It's fleece was white as snow.

Lesson IV

I'm a Little Duck

I'm a little duck, quack, quack.
I'm a little bird, flap, flap.
I'm a little dog, bow, wow.

I'm a little cat, meow.

I'm a little rabbit, hop, hop.
I'm a little pony, trot, trot.
Lesson V

Little Bird

Once, I saw a little bird,
Come hop, hop, hop.

So, T cried, "Little bird,
Will you stop,. stop, stop?"

-I went to the window,

To say, "How do you do." _
But he shook his little head,
And away he flew.

And everywhere that Mary went.
Mary went, Mary went.
Lverywhere that Mary went,

The 1amb was sure to go.




Lesson VI

1, 2, Buckle My Shoe

"1, 2, Buckle my shoe;

3+ 4, Knock at the door;
5, 6, Pick up sticks;

7, 8, Lay them straight;
9, 10, A big, fat hen.

Lesson XX

Up, Up, Up

Here we go up, up, up,
Here we go down, down, downy;
Here we go backwards and forwards,

llere we go round, round, roundy.

Hickory, Dickory, Dock

Hickory, dickory, dock!

The mouse ran up the cloék.
The clock strﬁck one,

The mouse rén-down.

Hiékory, dickory, dock!

Lesson XII

: Thé Family

This is my father,
This is my mother, _
, This is brother tall,

This is my sister,
This is the baby,
Oh, how we love them all!

11,
13,
15,

17,
19,

Dig and delve;

Maids accourting;

Maids in the kitchen;

Maids in waiting;

My plate's empty.
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Lesson XTIV

Eve Winker

Little eye winker,
Little nose smeller,
Li%tle mouth eater,
Little chin chopper,
Chop, chop, chop.

. Lesson XX

Jack Be Nimble

Jack be nimble,
Jack be quick,
Jack jump over the candlestick.

Lesson XXIV

The Indians are Creeping

The Indians are creeping,

Shh ..., Shh ... Shh ...

The Indians are creeping,

Shh ... Shh ... Shh ..,

They do not make a sound,

As their feet touch the ground.
The Indians are creeping,

Shh ... Shh ... Shh ...

Lesson XXX

Look At Me

Look at thé things T cén-do.
I can bend over and see my shoe.

I can stretch my arms so high,

I can look up and see the sky.
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Lesson XXXIV

Balls

A great big ball,

A medium-sized ball, ‘
A'little ball, I see,

I guess, I'il count them,
One, twa, three.

Lesson XXXV

Baa, Baa, Black Sheep

"Baa, baa, black sheep,

Have you any wool?"

“Yes sir, yes sir,

Three bags full, 

One for my master,

And one for my dame,'

But none for the little boy,
Who cries down the lane."

Lesson XXXVII.

Three Mice

Three mice,

‘Three mice,

See how they run!

See how they run!

They all ran after the farmer 5 w1fe,

Who cut off thelr tails with a carving knlfe.
Did you ever see such a gight in your llfe,

As three mice?
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Lesson XXXVIII

It's Raining

It' raining,

It's pouring,

The old man is snoring.
He jumped in bed,

And bumped his head,

And couldn't get up in the morning.

Lesson XXXIX

Rain, Rain .Go Away

Rain, rain go away.

Caome again, some other day.
Little Johnny.wants to play.
Little Johnny wants to play.
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GAMIES

Lesson T.

Ring Around A Rosy -~ Used as a " " between difficult

techniques. _
Cﬁildren Jjoin hands in a circle and dance to the music and words

of song. To the cue of "all fall down," children to he same.

Lesson VIT

Color Bingo - to practice colors

Each child is given a Bingo card, on which are drawn circles of
~different colors. Teacher dictates color. TIf child has color on
his card, he covers it with a button. Child who covers all the

colors on his card, first, wins.

Lesson VIII

Which Fruit is Missing? - to practice fruit vecabulary

Fruits are lined up in front of pupils, One child covers up his
eyes or leaves the room, while another pupil hides one of the fruits.
The first pupll then, tries to .guess which frult is missing, and

is guided by "yes's and no's from his classmates,

Lessdh X

Simon Says - to practice adverbs

This game is ﬁiayed usiﬁg thumbs only and‘aimes ét

the'advérbs, up,.down; front, and back. The teacher commands the
children, using the formula "Simon Says, thumbs Up/down/etc," If
v the teacher tells the puplls te do somethlng,;w1thout preceding
the command with the words "Simon Says," the_chlldren are not to
follow the teacher's orders. Whoever does g0, becomes "it" and
takes:the teacher's place.
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Lesson XI

Alphabet Crackers - to practice the alphabet

The pupils are divided into as many groups, as there are teachers or
leaders. Each group leader is given a plate of”alphabet crackers

and instructs the pupils to ask for as many alphabet crackers, as :
they can, using the formula, "Letter + please.' Whoever collects o
the most letters wins, After the crackers have all been taken,

everyone proceeds to eat their winnings.

Lesson XII

The Father -in the Dell - to practice family relationship vocabulary

Children make circle with one pupil in the center, actiﬁg-as the
"father." Children dance to music ahd words of the song, while
"father" picks a "mother," who proceeds to choose a "brother."
Continue with "sister!" and "baby". At the end of the game, the

"baby" is clapped out and becomes the new "father.!

Lesson XV

Hide and Seek - to practice adverbs "Here" and "There" and to

familiarize children with names of their classmates.

One child hides. PUpilS search for their missing classmate, chant-
ting Where is .? When missing child is located -pupils chant
"Here he is! Here he is!" Here is ." and new pupil is chosen
-to hide,. -

Lessdn XViII

How Do T Feel? - to préctice "I am +_ad¢éthﬂbutes” and transforma-~

tions - . , S :

One Chlld comes to the center of circle and pantomlnes hlS feelings.

Other pupils have to. guess "Are you happy°} Are you. sad? Are you

hungry° Are you thlrsty?" Child answers wlthg"Yes,}I'ém" or "No,
I'm not.n o
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Lesson X1IX

Who's Afraid of the Big, Bad Wolf? - to practice "Who is +

adj attribute?"

Two children are given'stick figures of "Little Red Riding Hood"

and the "Big, Bad Wolf" to hold. Children form a circle. The

Big, Bad Wolf proceeds to chase Little Red Riding Hood in the circle,
until he catches her, while the remainder of the children_chant

and clap to the words of the song.

~Small Faces ~ to practice "I am + adj attributes" and transformations

Children are given coasters on which various types of faces are
drawn happy ones, sad ones, surprlsed ones, etc. Pupils must
pretend that the face which they have been given is their own and
mhst hold ﬁp the'coaster saying "I'm happy! I'm sad! I'm surprised,
etc. M

Lesson XXI

London‘Bridge ~ Lo practice present progressive tense.

Two players form an arc, under which pupils pass single or double
file. While marching, everyone SLngb song. On the cue of "My
Fair Lady," whoever is caught under the bridge is rocked backwards

and forwards, - as everyone sings the flrst chorus agaln.

Lesson XXITI.

What Am I Playing? - to practice "I am playing the " and

transformations.

' One dhild comes to penter of circle and pantomines the playing of
an instrument. To his question of "What am I playing?" other

pupils have to guess, using pattern "Are ydu playing the "
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Pupil selects a miniature animal or toy, while the rest of the
pupils in the class shut their eyes. He places the item inside
a box and asks his classmates "What is it?" - They have to guess,

using formula "Is it a ...?" Whoever guesses correctly gets to
put the next toy inside the object box.

Lesson XXXV

The Blue Cat - to teach "color + noun"

Many different coloimianimal cards are alttached to a flannel or
black board. The pupils are divided into two teams and two team
captains are assigned at board. Each team takes one turn at
identif&ing,one of the animals and its color appearing on the
board. The team captain then proceeds to remove the animal choice
of his team, Only one minute is allowed for the naming and re~
moving process. Whichever team is able to collect the most animal

cards at the end of the game, wins.

Lesson XXXVI

‘A Tisket, A Tasket - to teach "ecdlor + color + nount

Children form a circle., One pupil holding a green and yellow basket,
containing a ietter-skips around the circle, whi le other children
sing words of song. On the cue of "I dropped it," pupil drops
letter in front of someone in the clrcle. That child then becomes .

"it" and the process continues,

Lesson XXXVII

How Many Are There? - to teach "There are + number + noun"

and transformatlons
Teacher holds up a number card in one hand and an object card in the
other, Children respond, using cardb as cues and formula "There

are + number + noun.'"

Leséoh;XXXX

Where'is Snoopy? - to teach prepositions

To the spinner pbinter, used in Lesson XXITI, a little picture of
"Shooﬁy”_is attached, One pupll spins p01nter and asks children

"Where is SnoopyO" Dependlng on where the spinner Lands, his class-
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mates must respond by saying '"Sunoopy is in Cront ol the churchyg

Snoopy is under the tree; Snoopy is behind the bank, etc.!

SONGS

o ' PAGE
Good Morning To You ..... seserr et raner o
*Ring Around a ROSY v vivinnneennos o

GOOd—hye LU N I NI I 2 B R L I A I LB R 3 e v
Hello! Hellol u-o-..t.llcu'!l"‘ ----- ..

L]
-
.
-
A e

How Are You? R R
-Mary Had a Little Lamb ....... e tr et
01d MacDonald Had a Farm .....scecverecencanonnnnees
+How Do ¥You Do, Mr. JohnsSomn ....cevvnsseceses .
10 Little INdians veveesenenensesennseneaneasennsensanas 18
Red and White and Green and Blue ,...... rereean
Chestnuf Tree oc.oevevenennans creneanaas .
Row, Row, Row Yoﬁr,Boat Ceereseet st At
~Hickory, Dickory, Dock . tuuyevoenennnnns e
The ABC Song ...... teer b s resnms e ceun
*The Father in the Dell ....iiiieeenoncnrnnrvoncsssecsas 33
#Head and Shoulders, Knees and Toes T 1
This is the Way cvvevnrsescnssreccea I V4
Where dis JOhNDy? 4. ievevnrcncsnoeeacnononss cesiencsaaee B
What's‘Yoﬁr Name? ....... .......;....;.......
+5even Steps tiinersreresvacassestanrnses
HOw O1d ATe YOU? 4uuuneruonneoonnnacennonnnasesseneenes 46
AFOLLOW Me tvvveiriniveennsacnnssocancneanennsnsinsaneanses 51
*Who's Afraid of the Big, Bad Wolf? ...vvevennovnseres
+Hokey Pokey .....iuivserncennnnas teeena . V2
FLONAOIL BIid@e v evensseesennneneennsseneanensaenseenenss 59

I'm Going to the Zoo Y 1

Singing!Game

+ = Dance

Singing/Poem

# = Exercise
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Using Realia ruit or other items Lhe fullowiug game is played:

Child 1: I like strawberries
Child 2: I like strawberries and apples.
Child 3: I like strawberries, apples and grapes.
" CHild 4: I like straﬁberries, apples, grapes, and elte.

Lesson XXIX

Animal Crackers - to practice "I want the "

Pupils are divided into as many groups as there are teachers

or leaders. Each leader is given a plate of animal crackers and
is instructed to ask the children, one by one, what they want.
The response pattern should be "I want the ...., + please.'" After

each child has had a turn, the pupils get to eat their earnings.

Lesson XXX

Can You Do This? ~ to introduce the verb "to be able to"

Teacher does some unusual or difficult feat (ie: JUéggling,
tw;rllng a ball on one finger, etc.), while calllng on pupils, one
by one, to see if they can imitate the feat. Question should be
"Can you do this?" The child should answer "Yes, I can." or "No,
I can't." '

Lesson XXXT

What Am I? -~ to practice professions

- A deck of cards with people of different occupations drawn on them
is used. One child picks out card from «deck; he then becomes
whatever profession is pictured on the card. Pupil asks class
"What am I?" The other children in the class havelfo puess
E'-‘A..'re'you‘a policeman,-doctor, etc.?" The first one to guess co-

rrectly, gets to choose the next ¢ard.

Lesson XXXII

Object Box - to practice transformations of "It's a n
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Lesson XXIII

Spinning Wheel - to practice "I'm going to (the) . " and

transformations

Various locations (ie: a store, a school, etc) are - drawn on the
outer edges of a lafge cardboard circle. A spinner pointer is
attached and one pupil is asked to spin the pointer. The pupil
must ask the class "Where are you going?" The pupils must respond

according to where the spinner points to "I'm going to (the) n

Lesson XXV

Catch the Ball - to practice "I have a " and transformations

One colored ball is thfown to a pupil. The pupll catching the
ball must say "I have a blue ball" and throw the ball to one of
his classmates asking the question "What do you have?" etc. The -
color of the balls should be changed frequently to give the
children practice with the construction "I have a + color + ball."
Whoevers misses the ball has to sit down. The last child standing

up, wins,

Lesson XXVI

How Many Can You Hold? - to practice "I have two " and

transformations

The pupile are divided into two teams. Two team representatives
come’ up and are given two identical Realia 1tems, respectlvely.
Each child is asked what he has. His teammates must answer for
h1m, using the formula ny have + number + noun."  Each Chlld then
" receives one more of the Realia items and the questlon 1s asked
agaln, and so on. The compet1t1on ends when one of the puplls

drops his items, g1v1ng the other team a score of 1
Lesson XXVII

Add On - to practice I like

) ‘ Y and . "
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Brother John .....veeeeiecesses

"errsv e trreen S s e s nane 66

JOhnnYHasaYellow Cal“_.-.-.--..a.-‘......-....-...-..- 68

IHaVe WO EYBS --n--.o-..ii-

Little Taro Has a Bad COLd suvevrvrnnnernnensenannnne 73
Do You Like Peaches? ......;....;...........a........ 75

' The Band R T T 4

' The Shoemaker P -
Twinkle, Twinkle, Little Star su.eeeieveveseensesenass B84
Is This a Panda? vueeeiveitenoacnnnee tecnncannnennan. 87

~ -Baa, Baa, Black Sheep .;.....................;....,.. 92
*A Tisket, A Tasket R .
“Three Mice ©uiiioviiesinneeeanonneassesetoeoneennnnes 96
-It's Raining ...;}.....;.............;............... 96

Peek~a=hoo

'Il.i---l....ill.'."l'-.-l..ti-I.‘..-.lll...i 104




GRAMMAR ' .
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'
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.
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- GRAMMAR

:p;' 69 I have a blue ball and a red ball.

" 75 I like strawberries and apples.
"o 76 I want the pudding and the ice cream

o 94 _It's a green and yellow basket.

- ability

e S ]

.pp._?@ - 80 I can play.

—-adjectives

pPP. 22-23; 68-69; 92-95 -~ of color

" | 50-55 _ . ' « of feeling

" 18-21; 70-71; 95-97 - of number

" 69; 90-91 : . - of gize

" 98-103 e _ ' - of temperature

= adverbs

Pp. 29-130 o ~ of motion - up, down, etec.
noot4l-ha e =~ of place - here, there.

~ because

p. 102

‘- have

__ﬁ._59  '  o : Mary Had a Little Lamb
~'pp. 68

" 92:‘ o ' ”:: _ : Baa, Baa Black Sheep
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- how many

- if clause
p. 51 If you're happy, clap your hands

~ imperative

p. 19 : . ' ' l, 2, Buckle Your Shoe
"oo28 B s Row, Row, Row Your Boat
no29 '.f-),m? Simon Says
" 51 N o Follow Me

pp. 56-58 |
p: 101 Rain, Rain Go Away

- it's

‘pp. 84-95 - ' - object

", 98-100 _ S + adj. of temperature

- like, to

PP 75 --TG , I I like apples.
-~ past

p. 10 - : - Mary Had a Little Lamb

Lono12 _ - 0ld MacDonald Had a Farm

S o - Little Bird

LR Y ' _ '7 - Under the Spreading Chestnut Tree :
L7 S - A Tisket, A Tasket

. TR . It's Raining
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“'—'prepoéitions f
] _:t-:
'Pp. 63 = 67; 104 - 105
- present
pp. 37 -.40 .= habitual tense
pp. 59 - 67 - ' - prdgressivé
= pronouns °
PP. 335 43 - 45 ' - possessive
—'gpestion words
~how
p. 4 . .- How are you?
"oy _ How do you do. 3
"oh4e _ How old are you? :
" 50 - How do I feel? i
pPp. 96 - 97 How many -are there? :
" 9B - 100 How's the weather? ;
o :
- whét 8
PP? b3 - 45 - : What's your name?
" 59 - 60 N © What are you doing? - .
" 61-62 . What am I playing? L
" 68 - 73 - ' What do you have?
w8k - 83 : What am I? '
Mmoo 84 - 95 .. What is this?.




« which

p. 25

- whd

pﬁ. 52

- where *

pp. 41
t 63
ft 104

- = want, to

pp. 77

I

53

4o

67
105

78
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I

Which Fruit is Missing?

Who's Afraid of the Big, Bad Wolf?'

Where is Johnny?
Where are you going?

Where is Snoopy?

.I want the pudding.
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TAPE

SIDE A

SONGS T 88 sung by the children

Goad Morning to You

Hello} Hello!

How Afe You?

Where ig Johnny?

Mary Had a Little Lamp

Ten Little Indiang

This 014 Man

Skip to My Loo

Row, Row, Row Your Boat

Who'g Afraid of the Big, Bag Wolf?
Head ang Shoulders and Knees and Toeg
Ring-Around a Rosgy

London Bridgé

Seven Steps

Twinkle, Twinkie Little Star
Brother John

. The_Farmer_in the-Dell

This ig the wWay

The ABC Song

Under the Spreading Chestaut Tree

INTERVIEW ~ SAMPLRE TESTING

Ming
Teachey; Goud morning|
Mina " Good morning! .

Teacher: Foy are you?

Mina * Pine, thank ydu. _
Teapher: bo yoyu spégk English?
Mina | Yes, I:do.r _

Téaéher: Where do yYou live?

Mina I live in‘Tokyo.

Teacher; Wﬁat school do you‘go‘to?

Mina - . I go.to Ikegami
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Teacher:
Mina :
Teacher;
. Mina :

Teacher;

How's Lhe weather?
It's hot.,.

llow old are you?
I'm five vyears oid.

What do you do every morning?

"~ Mina i I wash my face.
) Brush my teeth.
Comb my hair.
I get dressed.
Eat'my breakfast.
Go to school.
Study English.
Teacher: Good! Ano, ne. What do you like?
Mina I like bananas.
Teacher: Good! What do you want?
Mina i want the pudding,
- Teacher: What color is this?
"Mina * It's red. (low voice) Tt's red,
Teacher: 0.K, ‘What do you have?
Mina I ... I have a ball.
Teacher: 0.K. What is this?
Mina H It's.a panda.
Teacher: What is this?
Mina " : Jt's a elephant.
Teacher: Is this a fish?
Mina = ; Yes, it is.
‘Teacher: Is this a panda?
Mina No, it isn't.
Teacher: What is it? What is it2
Mina. It's a bird. ,
Teacher: Good. What is this? : v
Minal ¢ It's a pink dog. :
fTeacher: What is this?
Mina : It's a black dog., I
Teacher: What is this?
Miha i It's a ye... yellow dog.
Téachgr: How about this? What is this?
.Minaﬁ i It's a big pénda.
Téacher:- What is this?
Miha-‘ : It's a little nanda.
.Teaéher: Good—bye. Good-bye.
Mina - ; Bye.
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Teacher:

Mina
Norman

Teacher:
‘Norman
Teacher;
| Norman
Teacher;
Norman
Teacher:
Norman :
Teacher:

Norman

Teacher:;

Norman ;
Teacher :
bNorman :
Teacher:
Norman

Teacher;

Norman
Teacher;
Norman :
Teacher;
jNorman :
Teacher;
Norman. ;
Teacher:
Norman ;
Teacher:
Nofman :
Teacher:

Norman ;

Teacherr

Norman

See you tomorrow!

See you tomorrow!

Good morning!
Good morning!

How are you?

Fine, thank you.

Do you spealk English?

Yes, I do,

Where do you live?

I live in Tokyo.

What séhool do you go to?

I go to Ikegami Englisn Kindergarten,
How's the weather?

It's raining,

How old are you?

I'm éix Years old.

What do you do every morning?
I wash_my‘face.

I brush my teeth,

I comb my hair,.

I get dressed.

Eat my breakfast,

Go‘tq school,

Study English,

What do yoy like?

I like bahanas.

Bananas, 0.K. What do You want?
I want the pudding,

The pudding, too! o.x. What color is this?

It's pirk. _

0. K. .What do you have?
I have a balj,

What coler ball?

+ have a pa1i,

- What color is. the ball?  What color?

I have a pluye ball.
Good! 0.K. What is this?
It's a panda,

What is thigo

It'S a d0g.
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Teacher:
Norman :
Teacher:
Norman :
Teacher:
Norman :
Teacher:
Norman :
Teacher:
Norman
Teacher:
Norman ;
Teacher:
Norman :
Teacher:
Norman :
Teacher:
Norman :
Teacher:
Norman. :

Teacher:

Norman ;

Teacher:

* Norman . ;

Teacher:
Norman :
Teacher:

Norman :

What is thig?

It's a monkey.

Is this a monkey?
Yes, it is,

Is this a monkey?
No, it isn't,

Is this a monkey?
No, it isn't.

What is this?

It's a cat.

Good! O.K. What is thig?
It's a big panda.
What is this?

It's a little.panda.
0.K. What is this?
It's a big elephant.
What is this?

It's a little élephaht.
What is this? '
It's a white cat.
What is this?

It's.a green cat.
What is this?

It's a yellow'cat.
Thank you very much,

Thanik you very much.

Good~bye,

Good-bye,
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Teacher:

June
Teacher:;
June :

Teacher:
June

Téacher:
June :
Teacher:
June :
Teacher:
June :
Teachef:
June

Teacher:

_June :

Teacher:

June = ;

Teacher:
June :
Teacher:
June

Teacher:
June

‘Teacher;
“June :

Teacher:

June - H

Teacher:
‘June.'

Teacher:

June

Teacher:

* Her "a

Good morning!

Good morning!

How are you?

Fine, thank you,.

Do yoﬁ speak English?

Yes, I do. 7

Where do you live?

I live in Tokyo,

What SChool do you go to? ‘
I go to Ikegami‘English Kindergarten.
How's the weather?

It's cold.

How o0ld are you?

A'm four years old.

What do you do every morning?
wash my.face.
brush my teeth.
comb my hair.

I

I

I

I get dressed.
I eat my /béd/.
I go to school.

I study English.
What do you like?
I like banana.
0.K. What do you want?

I want the dice cream.
0.K. What color is this?
Tt's blue.

What do you have?

It's ,.. I ...

What do you have?

I.., I-have a pink ball, '
0.K. What is this?

It's Jay/*pig.

What is this?

It's /ay/:dog.

What is this?
It's /ay/ lamb,
Is this a panda?

sounds like ,Say/
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"June P No, it isn't.

Teacher: -Is this a panda?

June : No, it isn't.

Teacher: Is this a fish?

{pne i Yes, it is,-

Teacher: Is this a fish onr a panda?
June ¢ 1It's ... a .., It's /ay/ fTish.
Teacher: What is this?

June : It's /ay/ vellow fish,
Teacher: What is this?
June i It's a red fish.

Teacher: What is this?

June i It's a pink fish.

Teacher: 0.K. Thank you very much.
June i Thank you very much;
Teacher: -See you tomorrow!

June ¢ See you tomorrow!




Lilly
Teacher: Good morning!
Lilly Good morning!
Teacher: How are you?
Lilly : Fine, thank you.
Teacher: Do you Speak English?
Lilly Yes, I do.
Teacher: Where do you live?
Lilly I live in Tokyo.
Teacher: What school do you 'go to?
Lilly : I go to Ikegami English Kindergarten.
Teacher: How's the weather?
Lilly : TIt's hot.
- Teacher: How old are you?
Lilly i'm five years old.
Teacher:  What do you do every morning?
Lilly I wash my face,
I eatxhy face.
Teacher: I brush my teeth,
Lilly I brush my teeth.
Lilly : I comb my hair.
I get dressed.
' Teacher: What else? '
Lilly : I eat my face.
Teacher: I eatl my face? My ..,
Lilly : My ...
Teacher: Break ...
Lilly : Break ...
Teacher: Breékfast, ne.
Lilly : Breakfast.
Teacher: T eat my bfeakfast. What else?
Lilly  : ..... |
Teacher: Where do you go? |
Lilly I go to ... I go to school.
Teacher: What do you study? What else do you do?
Lilly : I eat.. |
' Teacher: I study English.
Lilly : I study English.
Teacher: What's your name?
Lili§ i My name is Lilly.
Teacher: What do you like?
Lilly ¢ I ... like. T like banana.
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Teacher:
Lilly
Teaéher:
Lilly
Teacher:
Lilly

Téacher:
Lilly
Teacher:
Lilly
Teacher;
Lilly :
Teacher:
Lilly
Teacher;
Lilly

Teacher;
Lilly .:
Teacher:
Lilly
Teacher;
Lilly
Teacher:
Lilly "

Teacher:
Lilly
Teacher:
Lilly
Teacher:
CLilly s
Teacher:
Lilly
jTeacher:
Lilly

Teacher:
Lilly
.Teacher:
¢ Lilly
Teédhér:
Lilly

Teaéher:

Bananas? 0.K. .What do you want?
I want the pudding.

0.K. What do you have?

I have a ball.

0.K. What is this, Lilly? What is
It's a bird.

What is this?

It's /ay/ panda.

What is this?

It's /ay/ dog.

Is this a dog?

Yes, it is.

Is this a dog?

No, it isn't.

Is this a pig?

Yes, it is.

Is this a pig?

No, it isn't.

0.K. What's this?

It's Jay/ bird.

" What is this?

It's /ay/ pink fish.
What is this?
It's /ay/ yvellow fish.

~ What is this?

Itts /ay/ ...
What color fish?
Aka * fish
Aka fish?
It's a ...
Red.

Red fish.
So. 0.K, What is this?
It's /ay/ big ... -

In English? Tt's a ...

- It's a big ...

It's /ay/ pig panda.
One more time. What is this?

- It's /ay/ big panda.,

What isgs this?
It's /ay/ little panda,

0.K. What is this?

I*_Aka‘= red in Japanese

this?
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Lilly

Teacher:
Lilly
Teacher;
Lilly ;
Peacher:
Lilly

'Teacher:
Lilly

Teacher:
Lilly :
Teacher:
Lilly
Teacher:
Lilly
Teacher;
Lilly ;
. Teacher:

KATHY

Teacher:
Kathy :
Teacher:
Kathy
Teacher;
Kafhy :
Teacher:
Kathy . :
Teacher:
Kathy :

" Teacher:

Kathy s

Teacher:

Kathy ;

. Teacher:

Kathy 3

Teacher.

N _Kathy i

leacher:
Kathy ;

It's /ay/ big fish.

What is this?

It's /ay/ little fish.

What do you want?

I want the pudding.

What do you‘hafe?

I have a ball.

Thank vyou,

Thank you,

Good-bye.

Good-bye.

Thank you for your trouble!
Thank you for your trouble!
See you tomorrow!

See you tomorrow!

Take care of yourself.

Take care of yourself,
Good-bye,

Good morning!

- Good morning!

How' are you?
Fine,'thank you,
Do you speak English?

Yes, I do.

Where do you live?
1 live in Tokyo.-
What school do you go to?

I go to Ikegami English Klndergarten.

How's the weather? .

It's hot,

How old are you?

T five years.old.

What do you like?

I like strawberry.

What do you want?

I want soft cream. _
The soft dream. Mﬁichido.

The soff cream.,
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Teacher:
Kathy
Teacher:
Kathy
Teacher:
Kathy 3
Teacher:
Kathy
Teacher:
Kathy
Teacher:
Kathy :
Teacher:
‘Kathy
Teacher:
Kathy :
Teacher:
Kathy
Teacher:
Kathy :
Teacher:
Kathy
. Teacher:

Kathy

Teacher;

Kathy :
Teacher:
~ Kathy

Teacher:

Kathy H

So. 0.K. What do have?
I have a ball.

What do you have?

I have a hat.

Now, together. What do you have?

I have a hat and a ball.

Oh, good! Very good. O0.K, What is this?

It's a panda.
What is this?
It's a dog.

What is this?
It's a monkey.

Is this a monkey?

YeS, it is.

JLts this a panda?

Yes, it is.

Is this a dog?

Yes, it is.

Is this a dog?

No, it isn't.

Is this a dog?

No, it isn't.

What is this?

Tt's a panda.

Very good. Thank you very much.
Thénk you vesxy much.
See you tomorrow!

See you tomorrow!
Good~bye.

Good-bye.




SIDE B

" SAMPLE LESSON

Y

I Greetings

II

Good morning! Good morning!
How are you? Fine, thank you.
Song - Hello! Hello! '

Song and Dance - How Do You Do, Mr. Johnson

Numbers

Exercise - from 1 to 10,
Song ~ This 01ld Man

Poem - 1, 2, Buckle Your Shoe

III Animals

Poem - I'm a Little Duck

IV Parts of ‘the Body

Exercise - Head, shoulders, waist, knees, feetl, toes,

mouth, mose.

Song - Head and Shoulders, Knees and Toes

Identification - Parts of the body,

Present Habitual Tense - This is the Way Song'

153

eyes,

Pattern sentence - What do you do every morning? T .....

Names

Song - Where is Johnny?




VI Verbs

Imperative

SRL Creative rhythmic movement

Present Progressive

Song - Brother John
SR drill
Past

Poem - Little Bird

-

Vil Free Conversation

Do you speak Englikh?
Where do you live?

How old are you?

VIIT Leave - taking

Song - Good—bxe
‘l

Thank you very much.

See you tomorrow.
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