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Abstract

A Teacher's Pronunciation Manual is a compilation of various
technigues, games and technical information to aid the teacher in
his work on pronunciation in the classroom. There are several methods
for minimal pair drills, sample tongue twisters, diagnostic pronu-
ciation tests and advice on making pronunciation tapes., Each sound
in English has a discussion of its production, various minimal pairsg,
semple sentences and exercises and one or more tfechnigues for the
clagsroom, A bibliography is included for further reference,
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Inﬁroduétibn

g Teacher's Pronunéiation-Manual is designed to aid both the beginning
and experienced teacher., For the beginning teacher there are discussions )
~about, sound production, minimal pair listings and methods, techniques,

and a checklist for contrasting languages. For the experienced teacher _

there are diagﬁostic tests, sample tongue twisters; a listing of
. languages with particular problems and azdvice on making a pronunciation
~ tape. A bibliography has been supplied so that either the beginning

teacher or_expefienced teacher can explore further.

On the next page is "4 Pronunciation Lesson" which illustrates an

approach to teaching pronunciation., All too often pronunciation is

taught in this manner. It is hoped that the teacher after exploring

the féllowing pages will be able to make his or her pronunciation

"lesson" in the classroom fun, interesting and effective.




A Pronunciation Lesson

"Good morning, claés.f It is fime.for éur promunciation iesson. Renember _
pronunéiation is a8 very difficult thing. I have noticed that mést'of you
do very bad thingé with English words. You must realizé in the word
l"DltCh” the /1/ is no%/>/ Both of thege sounds are made with minimum
audible friction. = But in I the tongue is not as tense as it is in /%f
Now repeat after me, /&,I,i,I,I,I,i,i(/. And'do not be tense! Now we
will take five minutes to practice the_/é,)}/and five minutes more for

R the contrast between / I/ and /i/ W

It would be interesting to test a number of students whb had been .
taught pronunciation in this way. If rules of learning have any validity,
studenté taught with such lessoné would‘make very littie progress during
é semester; One often hearé teachers say at the end of fhé semesﬁér,

"] worked on pronunciation every day Eut the étudents did not pick it
up;“ If the work‘#as similar to this'brief lesson one does not have

to look_far for the reasons why they "did not pick it up.™

Thg following are. some gquestions for discussidn if readers can not
identify what is wrong with the lesson:
| 1. What does "minimm audible friction" mean to a studéﬁt that
has not studied linguistics? | |
2. Do you think it is effective to teach sounds in iso;ation?
3. “If is.time‘for_our pronunciation lesson," indicates that
-pronunciation only takgs piace at one point in the lesson. Do
. you agree with this?
4, How does a sentence such as "Hemember, pronunciation is a very -

difficult thing" affect the attitude of students?




Diagnostic Pronunciation Tests o . 3

The following three diagnostic tests can be used in a number of
'ﬁays. At the beginning of a course they can be used to discover what if
any problems exist. They can be used for reviev testing during the

course, and can be used as a follow-up when the cburse has been completed.

4 tepe recorder and possibly a student assistant can enhance the above
tests, Particularly if the classes are small, the teacher can tape each

student,_consequently then be able to listen to the tapes at any time.

Aétually any short paragraph, whiéh_is:somewhat contfolled as to content
and structure, will do as a reading ﬁassage. .Usually the paragraph
should be read over silentl& for content fifst, before reading ou@ loud,

_ The teacher shoﬁld not be lodking at the student while he is reading,
relying on ears only. Also if there ié‘fime, the passage could be read
Several times (self-confidence being an important factor for the . student),.
If the student stumbles over a word, the teacher should encourage him

to continue, making note of the word; and discussing it when the passage

| .is finished. The passagé'could be read several times, the first tq.look
for pronunciation errors, the secénd for stress and pausing patterns-that

are irregular, and the third for pitch and rhythm problems.

When the passage has been read orally.one'or‘more times and the teacher
wishés to aiscover whét knowledge of grammar and content tﬁe student has,
‘the teacher can ask the student to read again the passage siléptly,
telling him to think about meaningf Then a discussion can ensue,taiking
.about both_what'the student knows (paraphrasing or summafies are good
tools) and what the student has trouble with,'with_possible solutions

for improvement.




DIAGNOSTIC PRONUNCIATION TEST - 4

: : : [ - 3

Read the following selection silently to-get the thought. Then read it aloud, %
Your instructor will fill out the evaluation form that follows and discuss your prob- ¥
Co. . . =
lems in pronunciation with you, Z

George’s Great-Grandfather
(Twwo boys are tathing. Let's listen to them.)

$AM:  Joe, what is George’s great-grandfather like?

JoE:  Well, he's especially young and spry. His usual job is to mend old shoes, you
know, But.if it's a beauriful day, he slips away with his dog Vernon and hunts and
.. fishes. When he’s tired, he builds a fire and cooks flapjacks and then sits on a log
and plays his mouth argan, ' .
There isn't a thing he wouldn’t do for the children in the block and they love
him dearly. Each evening he helps the big boys repair their bicycles, or he plays
L cops and rabbers with the little ones. 1f they're little girls, Gramp kisses them.
. Or shouid 1 tell that? ' o

Pronunciation Evaluation Form

Segmental Phonemes )
' Front vowels fif, 1/, Jef, Jgf, [x/ _
Problem sounds:
Central vowels Jaf, [o/, far/ -
Using stressed vowels instead of j5/ or 1/
Intrusive fa/ (as in United uh States) .
Other dificulties:
Back vowels [o}, fo/, fuf, hu/ :
' Problem sounds: : : i
Diphthongs /at/, Jau/, [a1] : ‘
Problem sounds:
Consonants : - :
Problems of voicing: /p/b/, ft/d/, {klgl, Isizl, JEiv), 1113/, fe§fds ]
A, fe ‘
107, f5/
i, =], 151 (31, 1], 1d3/
Intrusive [k{ or fgf :
Final -ed
Final -5 (es)

e, -

Stress
Word stress - I
Scntence stress

" Intonation
Linal
Internal
Rhythm Units
Other Diflicultics:

1. Doty, Gladys lG.., Janet Ross, Language and Life in the U,S5,A, New

York, Harper & Row, 1960, page 19,
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COUNRSE AND SECTION

DATE OF RBCORDING

Accent Inventory

To the Student -

R This “Inventory” is to he used, preferably at the very beginuing
"~ of the English course, so that you may have constantly at hand a.
diagnosis of the elements of foreign “accent” in your own individual :
speech.  Tirst, your voiee will be recorded as you read the “Diagunostic i
Passage” on the next page. The reading should be done at normal
speed, in a matter-of-fact tone, without wnisual care in pronuneciation;
in other words, it should sound as much like natural conversation as !
possible. Then the instructor will listen to the recording many times, SRR
and make an analysis, on the following pages, of your speech difficulties.
These pages will serve as a guide to the sections of the Alanual which
ave of most importance to you, and show just what phases of [nglish
pronunciation should be of most concern to vou. '

“The “Inventory” may be used again’at the end of the course to
meastire the progress you have made. :

N v
R vy
AN e .
gt . KEY - TO CORRECTIONS

~ . Phonelic symbols immediately under word: what vou should have said.
Second line of phonetic symbols under word: mispronunciation in your speech.

! over a syllable or word: you left this wnstressed; it should be stressed.
() - over a syllable or word: you stressed 1his; it shoudd be unstressed.

Black line: normal intonation.
Colored line: your incorrect intonation.

i ' <* unnatural pause you made,

1 Fs




Aeeent Tneentory o .'

_ Diagnostic Passage

1. Let me tell vou, my friend, that when

';ﬂnu-
*-x.."\ ‘_{ ;,\-(“7) al‘ - l

<

. ; [
“ ReY:
T
Valy
T g ey

students from other countries come to study in the United

e o TS o ——_— T

States, their classes are certainly not their only jobﬂ-——:ire.they.

| 2. For a little while the problems of adjustment to the new

environment may make it impossible to devote very much

thought to school work. 3. The recently arrived student must

find out for.hirnself the answers to many questions. 4. Shall

: he change the customs he has always followed in eating his

.z_xw - three full meals each day? 5. What clothing should he Choose? :

i,,.,-,-\
w .-'r\,_“l:“, \l"-’

E—

'
‘L._____.......-_. [T = o

e 7 "y . .
- : T et
E Skt i




Aecent Tneentory 7

6. Qught he to wear those wretched blue jeans the boys here

‘have, or should he .clihg to the coats and ties he had usually

preferred at home? 7. lle is inclined to. feel adfniration for

g | . the scale of living, the big yards, the well-kept houses, and the

good educational equipment. 8. But he doesn’t understand

a

how everyone can be in such a hurry, as if time were a god to

- be worshiped.

Tra—

2
e
s -
" A h
LT, w
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| Che.i:k List of Eirors

l. 5TRESS AND RHYTHM

A

13
C. -
1.

== Stress on wrong syllable of words of more than one m’l]alalc See

Lesson 3, Scctlon 11 of Manual,
- - Improper sentence stress. L. 4,8 1L
— - Improper division of sentences into f-hought_;'.:roups.' L.4; 8. 1V,

- = Failure to blend well, to make smooth transitions between words or

syllables. ‘ .
1. e Impmpm insertion of [o] to break up difficult comlnnatlom of
© congonants. 1.8, S 1L _
2, — Inscltlon of [o] before initial s followed bv a consnnant
L. 8, 8. IV.
3. —— Unnatural insertion of glottal stop. L. 4, 3. IV.

IMANTONATION

A
B.
(>,

I3,

C.

I3,

w—— [Innatural 1nt0nat10n at end of statements. L. 5, S..I_II.
i In special questions. L. 5, 8. IL

- In general questions.” L. 6, 8. I.

-—— In general quesf,ionls with two allernatives. L. 6, 8. IL
~——— In direct address. T. 6, 5. 1L

——— In reiterative enclings. L. G, S. H.

B In series. L. G, 8. I1.

. —— In other cases. .

- il VOWEI[.S
A

——— Tailure to obscure ubstressed vewels in words of more than one
syllable. L. 3.

- Failnre to ohseure the vowels of unstressed words, 1. 4,8, ITand 111

IFailure to lengthen stressed vowels hefore final voiced consonants.

L. 8, 8. IL
O\wi w11111(1 1.2, 10, 11, 12, and 13.
Lo for [1] 2, -—-{or f1}. 3. for {e].
_4'. —— for [¢] - 5. 2 for [l 6. —— for [a}.
7. | 9, — for [u].

for [a]. © 8. ——for [o].

P
-
H
3




- Aecent Tnoentory 9

10, ~——for ju]. L. — < for [5]. 12, —— for [a1].
13, — for Jial. 4. —  for [w]. 15. —— for [es].
16, —— for [eo]. 17. - - for [xs]. 18. = for [a1].
19. —— for [au), 90. - for fu1]. 21. —— for [yul.
. CONSONANTS.
A — Substitutions due to improper voicing, L.7,8 L
L [p] for [b]. - o2 —-{ilfor [ 3. —— {K] for |g].
4 [0 for [5]. - 5. (6] for (O). 6. —— [f] for |v].
(] for [z]. 8. [#) for [s). 9. —— [§] for [3].
10. ——— [t§] for [d3).  1l. —— Others.
B, — Substitutions due to other causcs, especially improper point of
articulation. L. 7, 8. 11I; L. 9, 8. I; L. 14 and 15.
L. [e] for [1], L. 9, 8. 1. 9. — [l for [r], L. 9, 8. T.
3. —— [} for [n], L. 15, 8. II. 4, fn] for [n], L. 15, S. I1.
5. —— [8) for [d], L. 14, 8. 1I. 6. ~—— [d] for [3], L. 14, S. IL.
7. [z] for [3], L. 14, 8. 1L, 8. —— jt] for [9], L. 14, S. 1I.
9. ——[s] for [0I, L. 14, 8. IL.  10. [d3] for [y], L. 14, S. 111
11, —— [y]for {ds], L: 14, 5. 1L 12, 5], L. 14, 8. IIL.
13, —— [§) for {i§), L. 14, . IV. 14, [v] for [b], L. 15, 8. I.
15. —— [b] for [v], L. 15, S. I. 16, [w] for [v], L. 15, §. L.
17. —— [v] for [w), L. 15, 8. L. 18, [v] for [w], L. 15, S. L.
19. — [w] for [aw], L. 15, 8. I 20, —— Others.
€. —— Improper point of articulation resulting in a,bnormal sound but not
~ substitution.
I. —[d]. L.7,8. Il 2, — [t]. L.7,8. Il
3 — . 1.9, 8. L 4. —— Others, .
). ——- Insufficient aspiration of initial voiceless consonants. L. 8, 8. L.
Ji. —— Dxcessive aspiration of final stops and voiced continuants. L. 8,
8. IIL
I, iration of “d- like™ medlal [t] L. § 8. 1.
(i lmproper addition of a consonant. |
I, ——[nk]for[g}. L.15,8. 11 2. —— [gw] f&r [w]. L. 15,S. L.
3. [h] inscrted. L. 15, 8. 111, 4. —— Others.




- decent Inventory A ' ' 10

11— Slighting or cmission of a consouant.
1. —— ). L.15, 8. IIL 2 Isl. L.7,8. V.
3 — g L.7,8.V. . 4. —{t}. L.7,8.1V.
5. —— [d}. L. 7,8.1V. - 6. ——— Others.
V. VOWELS AND CONSONANTS _ |
A. —— Confusion between the three weual ways of pronouncing the -ed
ending. L. 7, 8. IV. 7
B Cmﬁusion belween the three usual ways of pronouncing the -s end-
, ing. L.7,8. V. ' :
" (!, —— Syllabic consonants, L. 9, 5. IIl.
‘ 1. - Failure to pronounce tl.le preceding consonant (e.g., [wont]
for [wudnt}). . -
9. — Insertion of [0} (e.g., [wodont] for [wudnt]).

[). ——— Tailure to insert [a] between a frout vowel and I} or [r}. L. 9, 8. 1L

VI GENERAL COMMENTS

A i |
L o
e ey S

R by e E




_INFORMAL PHONICS TEST

'Directions for making an Informal Phonics Test:

‘1. Write all the comsonants and comsonant digrephs at the top of a paper.

IR R ;,5 S

q : il 5 ot . w
x . ' Y oz wh B 28 . ¢h
o o AR

2, Under the list of consonants write the shozt vowels,

; A 5w

3. Using the consonants and short vowela make nonsense. words crosaing off each
consonant as it is belng used.,’ :

H R |

" baf o+ 1ok

dem _ ren
cav . o etc :
gith

4. These nonsense words may be either read by the individual child or dictated
as nonsense words to the class,

5. To check the long vowel and final e concept the long vowels could be sub-

stituted for short vowels in a like manner.

R

6. For a more advanced test the _Yowel digraphs could be uged to make nonsense

words: au, aw, ou, ow, oi, oy, 0o, oo or, ur, er, ir, or.

7. Other variant spellings may also be checked in the same manner: ea, eigh, ay,
ai, y, oa, ew. '

8. To check the ability to read syllables combine 2 nonsense syllables together
as: ' . .

bafdem

lokdem

ete.,

9. When the test you have comstructed is dictated to the class, a record for
each child should be kept. The sawe test could be given several times and

. marked in different colored pencil for 2 reasons.

(1) To see the child's progress and (2) Find out what 1is necessary to ba
taught again.




PHONICS DIAGNOSTIC TEST.

TOTAL ERRORS

. 1z
Grade 2 - 3 :
Name
Dictate the word list, Record the errors on this sheet,’
. WORDS VOWEL CONSONANT LETTER
TEST WORDS INCORRECT ERRORS INITIAL FINAL REVERSALS
1. Poke o-e P k
- 2. Mash a m sh
3. Teeth . e ee t th -
&, Hop ‘o h P
5. Gum u g m
6. Whim i wh m
7. Rich i r ch
8. Wire -4 w r -
9. Fez e. £ z
10. Thin i th n
11, Kite i-a k S
12. Vex e -y x
13. Lag a 1 g
14-. Sa_fe ﬂ-e:" 8 . f ’
15, Bus u b 8 :
16, Shine i-e sh n
17, Zest e z t
18. Yell e . Sy 1
19. Job o ] b
©20. Nod o n d
21. Choke o-e " ch k
. 22. Dive i-e d v
23. Wig 1 W g

Circle first test in red

Circle second test in blue
Circle third test in. green

1




Minimal Pair - ' 13
Procedure
#1
A. Presentation

1. Arrange pairs in two columns, designated columns 1 and 2.

1 2
sheep © ship
leave 1ive
beat bit
leaps lips

2. Model pronunciation and. give explanations. First, give models
down the columns (same sounds) and second, givé'models across the
columns (gontraéting sounds), Be careful_to maintainrconstant
intonation. | | o |
B. Practice |
- 1. Discrimination Practiée. When pronouncing the words, tell students

to identify the sound as sound 1 or sound 2 (corresponding to the -

colums above)., Go from choral to individual responses, The

praétice.can.be made more difficult by not allowing the students to
watch the teacher's mouth. | | |

2. Repetition Préctice. Have students repeat the sounds., First, go
down the columns, Second, go across the columns. Don't fdrget to
check individuals,

%, Production Practice. ‘Point to the sound and have the students
produce it,

C. Use

1. Minimai sentences méy be used to give students an opportunitj to

hear and produce the critical soundé within a longer sequence ofi

speech. An example is: "I heard a wail/whale.®




A.

B.

Cs

‘T:"Please repeat™s

Minimal Pair 14
Procedure

#2

The teacher éhows 2 pictures:

==

"This is a ship." | “This is a sheep."
S;.Students:repeat the same sentences,
The teachgr writeé on the board two cbiumns of words‘(see page 15) or’
has a series of pictures iljustrating thg words. |
The teacher reads down coiumn 1 and then down column 2, a word at a

time. The students repeat after the teacher each word. The teacher

~ then reads across the columns with the students repeating.

E.

Teacher: "(Close y&ur eyes.. Raise one finger if you hear a‘sound
| from column one. Raise two fingers if you hear a sound
from column.two."
Teacher: "ship" (students raise two fingers)
"leaps" (students réise one finger)
The teacher corrects the wréng respoﬁses by moving around.the roomland

physically correcting the students! finger responses.

Teacher: "I'll say three words, Tell me vhich are the same."

" T: ship, ship, sheep. - 8: one and two,

F.

T:s leap, lip, léap. | : S: one and‘three.

Procedurg 'E! can be repeated with sentences as ins

Ts "It's a sheep. If's é ship., It's a ship.”

S: two andxthree. |

The teacher shows pictures: ships, sheep; man‘begting dog, dog biting man,

woman leaping and lips. The students repeat sentences as "The man is




15
- beating the dog." on the teacher's nonverbal clue.

H. The teacher asks quéstions whiie shdwing appropriate.pictures. Far
rexémple, while showihg a picture of a dog biting a man, she might ask:
"What's -he doing?n |

Minimal Pair
Procedure
#3

A Listening. 

Method: The teacher says a series of words to fhe class, for example
the two columns of words oﬁ page 13, .

B. Testing |
Methods The_feacher says two words (one from each column) and asks

| the students if the vowei sound is the same or differeat.
T: sheep sheep | Class: the same. |
T: sheep  ship ,. Class: different.
C. Description and further testing '
Method: The teaéhef demonstrates the difference between the two sounds
| (for ideas and techniﬁﬁes see the sqund-broduction wvorksheets),

and'explﬁins how the sounﬁs are made (a picture.of-the mouth or
# mirror.are useful.techniques).. The teacher writes symbols
for the sounds on tﬂé,biackboard'and assigns numberé to them.
ex, 1 -ﬁv 2 - )&/
Then the teacher gives a word and asks the students whatl

" column it would go in, or the teacher reads three words and

| asks students to identify which ones are the same and which are

“different (see E. on page 14 for example).




16
D. Productioﬁ (developing the ability to produce ﬁhe sound}.
1. Mimicry or imitation
Method: students repeat the same words after the teacher,
.'_2. Stﬁdents give contrastihg sounds
Method: T: sheeﬁ : S:  ship
5. The teacher can write words on the board and the students merely
reproduﬁe them from thé_teacher's pointing to the wofd.
E.‘Meaningful use {up to this point students' production of the soumnds
‘ havg been mechaniéal. Now concentrating.oh fhe same -sounds, students
will be asked to use them in senﬁences). |
Méthod: Using picturés (see page 14}, the teacher can ask very simple
. éuestions,.for‘example, "Whaﬁ}s this?® The students then
' apswer-"If¥s a ship," |
Minimal Paif

" Procedure
#4

A. Introduction of primary minimal pair

Method: a. The teacher reﬁeats the two words (BEAT/BIT), asking for no

response, Her forefinger is straight up for BEAT and parallel
to the floor for BIT, BShe moves her finger as she says each

word.

. b. After a few seconds to establish finger movement to sound, she .
asks the students to do the finger mpvement with her (but she
is the only cone speaking) | |

c. She next repeats the words one after the other bﬁt without

the hand movement, Students follow with their hands without

speaking.
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d. She then starts mixing up the two words, students still

following with their hands but not speaking. To make sure

they can hear the sound difference, she can ask them to.

fotlow her voice without looking at her.
B. ?ocal Production |
Methods a. (when students can completely followlthe,teacher's voice
- with only the verbal clue) The teacher asks for the two words
first chorally and then individually, 'She éan use other |
students to aid a student who is having difficulty.
b.'In pairs, student A-says tﬂe two words in any order, and
studént B follows using only finger movement, Students
switch when they want.

G. Reinforcement

7 Method: a. Additional pairs can be written on the board or used as

flashcards (see sound production worksheets)

| b. A game can be played having unpaired wérds on small cards,
as "sheep, meat, wheaﬁ/slip, fit, pit". On the word ngon,
students have 15 seconds to get éll the words of each-:
sound‘in separate groups, | |
" ¢. Sentences or exercises can be written and placed on flashcards,

or keyed to pictures (for examples of sentences and exercises

W
T

see sound production worksheets),

TR
Pk
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| Sound Production Worksheets . _ ' 18

The following format is used for the consonant and vowel sound production

: workshéets:

a, Outline of the pérts of the mouth.utilized when producing a sound
including a visuai diagram, |
b, (OptiOnal)'technique for correcting a.proﬁunciation problem,
¢. Primary minimal pair. |
d. Additional péirs for :einforcément.‘
e, Unpaired additional words.
f. Sentences for further practice.
._ g. (Optional) exercises for futher practice.
" h. Additional techniques and games.
Some of the technigues and_games are specifically geared to a particular

sound, while others can be used for any sound,

The worksheels on sound prodﬁction can serve as a resource tool to help

~ the teacher become aware of his own knowledge about a4 partigular sound,

can sharpen the teacher's sensitivity towards pronunciation problems, and
can‘place at the teacherts fipgertips possible alternatives in terms of
techniques and games to allow pronunciation lessons to become interesting

and eifective,




i
b
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Consonants !Eg_ei Vowels - Page
o/ as in PAT o1 N7 as in BEAT 38"
-7 as in BAT _ {1/ as in BIT
A ____asdin 10 _____ 22 fo/ ____ asin BAIT 39
/a/ as in DO /g as in BET
Ji/ as in COAT 23 [ee/ as in. BAT 40
&/ _as in GOAT ' . o -
/£/ as in FAT 24 /3 as in BUM 41
/v/ as in VAT ' /e ____as in BOMB -
/o/ as in THIN 25 /Y ____ as in BUT a2
Iy as in THAT /2/ as in BOUGHT
/s/ as in SUE - 26 1S/ as in BUT 43
(af as in 700 /o/ ~as in BOAT
.y, " as in ' SHOES 27 [/ as in BOOK 44
feS/ _____as in GHOSE ' ey, as in BOOT ~ .
/% as in USUAL 28 '
- )a%/ as in JUDGE '
/by as in HAT 29
/m as in HAM 30

et s .

in
m/ as in HANG

U as in SIN 31
/n/ as in SING
1y _as in LICE 32
A " as in RICE
/,w" . as in WEAR 23

/hw/ as in WHERE

v/ as in YET 34
/d3/ as in JET

Page 35, 36 and 37 are diagrams of vowels,
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Sound Production

1. Lips together.
2. Voiceless. ‘
3. a, Push lips together.
b, Build up air pressure.
G, Release. . ‘
. Final /p/ is not always
aspirated,

S

. Lips together.

. Voiced. .

. Produced like /p/.

. Final /b/ -lengthen vowel
before it and keep,/b/'
voiced., T

SN

Technique /p/ 3 ,

~ Have students hold their lips
together tightly. Then have them
release a stead flow of air into
their mouths but keeping their.
lips closed. VWhen there is enough
pressure, pull their hands away.

Primary Minimsl Pair: PAT / BAT

e

SN

N\

Additionsl Pudrs for Relnforcement:

SR pack . back cap-—. —..cab ;///
pill...bill  lap.....lzb o
pull.__bull cup ... cub L”//
pear-.....bear  rip . .. rib

Unpuired Additional Words: ' Technique: :
pick top . | be job Insufficient aspiration (also for
pet ‘hip - | big rib t and k) ,
palm nap barn 7rob : —-Strike a match and S8Y a word.
poer soup about rub 'Peter'. The match should go out.
people  September able bill - ==Hold a plece of peper in front of
purple  sleep - back by the student's mouth. When he says
: : 'Peter'the paper should move.
_ : —-Tear up & piece of paper into small
Sentences: 1, It's a pill. pieces and pul them in the student's
2. Hels back , hand, When he says 'Peter’ correctly
' the pieces should go all orer the room.
- Exercisess

¥rite the correct word in the blank:
1. He dropped the .. « (pack, back)
2. Bis..______ _hurt. (rib, rip) -

Tongue Twisters:  Peter Piper picked a peck of pickled pepoers,
Peggy Babcock packs bags. ' :



Sound Production

!
;
]
|
f
|
i
I
i
H
{
!
1
I
<i:\\\ \\\ ‘ -

. , e
1. Tongue tip against gum ridge. W . A BT
2, Voiceless o e \\/f‘/{
. 3, a, Flace tongue (1) ) ﬁh,fi/&’ faff
‘ b. Build up air pressure ' N a; . w%wx
¢. Release. _ j%ﬂf%f! | {// 72
4. Initial A/ -aspirated. iyl
Middle 't/ —voiced like /d/ S
- Final f/t/ -silent, sometimes '\,
aspirated, B g

3

. Same as g%ﬁ .

2. Voiced, |

3, Same as st/ . Voice is
released when air is released.

AN

S

T
o
\-h

- Technigues:
Put the student's hand close to
your mouth so he can feel the
release of air when you say/ftf

or /@f .

e

" '\.:\ I
N ';_\
g \\:?\\
Y :

Prinury Minimsl Pair: 70 / DO g\ 'F i//
- . . ' 4"‘ ’i‘ |",>’
Additional Pairs for Reinforcement: - - - S
time......dime metal, _ _medal e r/f¢
tore....door - writing . _riding ' | tﬁﬁﬁ
tipee—..dip bet ... bed % .
die . die feet ... .feed
town —.down - latter....ladder
: ' Technique:
Unpuired Additional Words: : In words like 'ladder', the dd
tes © but day find often comes out like v or th. Have
too foot door . good students try to make a small
ten - fagt | dog “had " explecsion with the dd.
teacher get ! dad hand _ This is also good for gand b
table eat : today head sounds found in the middle of a word. 2
butter 1ittle ! under . ready . ‘ ' i

Sentences: 1, The time is fast. :
2. It's a dirty dog. ' : : i
%. The toad is dead. . - £
Exercises:
Write the correct word:

1. He.. ._..._his shirt, (door, tore)
2. It's a big....on.. (bown, down)




Sound Production

fe/ .
1. Back of tengue against soft
. palate.

2., Volceless, -
5. a. Place back of tongue,
be. Build up air pressure.
c. Release explosively.
4. Initial /k/ -aspirated.
~Middle /k/ -silent.
. Finel ‘/k/'~silent, sometimes
aspirated,

g .
/_/l. ‘Same as/ls/ .
' 2. Voiced,
5. Sunme as,/%/‘.
Voiced is released with sir,
4. The vowel before final /%y/
is held longer then normal,

Techniyues
A balloon demonstraztes three-
dimensionally the release of air
in an explosive manner,

~ Primury Hinimal Pair: GOAT / GOAT

. Additionzl Puirs for Reinforcement:

come..__.___gum coast ——_ghost-
back.....bag  rack—._.rag
pick .. pig duck dug

¢old———gold  tack ____tag

g f . : ) Technique:

Unpaired Additiomal Vords: ' : Students stend in a circle.
cat kite good  big ' One student in the center,
kin kiss go ege ' Center Student throws a bean-
kind - kit - got leg bag or ball to a student in
cop school game finger ‘ the circle saying 1/2 of &
call look girl . flag minimal pair. Student catching
come - like "~ again hog ‘the ball gives other half or
‘ean make gone mug ends up in the center.

- walk : -

Sentences:

1. Come  here. .
2. It's a goat (coat), .
4. Don't pick a fight.
Exercizess oo
Vrite the correct word:
1. The was sticky. (come, gum).
2¢ ——___ here, {come, gum)




 Sound Production | y, . |
) ' .‘ " . 5 / y
. . oy e A
/1, Upper teeth against bottom lip. ‘ :y/f;/ﬁ;gljg_w¢¢4£fwmgﬁmv<jkV //i/,
_,f . ~ -~ v

2. Voicless.
3. Alr is forced steadily
 through teeth and bottom
lip. - '

v .
// Same as/f/'. :
Voiced.

Sume as f/’. :

Vowels before finalgxﬁ
are held longer than
normal,

B e

NN\

" Technigue: _
Have students try to bite
lower lip to get positiom.

S
AN

N
( f[“-.-’ ’ .
:\;-)
e

. i
Primuory Minimal Pair: FAT / VAT , — : f,; ! }//ij’
' . ‘ : ; ’ ‘ * e -
Additionzl Pulrs for Reinforvcement: 1””\ Lo
fine_____wine leaf __ leave g \ h e
ha1f have safe . ..save . | (;;f
proof — _prove ~  belief...believe a I~
Technique:
. . ~Student uses finger to
Unpaired Additionel Words: : push upper lip towards nose
for = enough very love ' go both lips are not used.
fifty five value give . ' ~3ay the word "helieve™
often fine vote cover guickly several times (to
first fit ‘ ‘never zbove raise upper lip) .
roof tough - live vine -Try not to let the student's
fist fan vet van , . lower lip push out as he

says /f / or v/ .

Sentences: 1. It's & (bow, vow).
2., Fifty fat cows are
enough,
: 3. T live in HNew York.
Exerclsess :
Write-in the correct word?
1. The ——-. is enough., {proof, prove)
2. Let's. ‘the people (safe, save).

Tongue Twister: Fat Freddy farmer jarmsliertile
farmland. :




Sound Production
s )
1. Tongue tip between teeth; -

cor lightly touching edge of
upper teeth, or their bhacks.
2, Voiceless. '

3. Alr is forced steadily between
the tongue tip and teeth.

./%5/ l. Same ag /é/ .
: . 2. Voiced. .
» 3, Same as ﬂ@/ .
4, Vowels before final // are
held longer than normal.

Techniques .
To avoid saying /t/ and /d/ meke
contact with teeth very light.
To avoid saying /s/ and /z / meke
sure teeth and tongue touch.

The tongue stays flat, . {[ l;
Primery Minimsl Pair: THIN / THAT : f;r?“*; w//ij
' ' : To avoid confusion between. ; ,\ ! ﬁ//','

fdditional Puilrs for Reinfomzemen’t;& / s/ , /z/ s /t/ , and/ 9/, AR I
thank — tank . that ... _sat _ A e
thin tin those .._.séws _ ' ls .%j:?

~_thought ..taught thank __.sank L ] 5
they .day thin. .. _gin ’
their.—.dare thing....sing '

: . Technique:

Unpaired Additional Vords: : -Game. "Put out your tongues;
.three thousand the there the doctor wants to see them.”
mouth bath this that : Now blow air. Now say "I'm
myth thin .| these those thick." Now put your tongues
thing Thursday { mother father. back inside and say "I'm sick.”
thank both i brother with ~Have students hold their tongues
birthday earth i neither bather with their hands to say "thank,"

-Teacher should stick out her
tongue equally as much to help

Sentences: 1. Teke a bath. ' -overcome student embarrassment.
2. Love is a myth. ®These maybe culturally inappro-
3. Heppy birthday! _priate and should be used with
: : caution, watching for any student
Exercises: S resigtance.
Write a sentence for each word: :
beat - He beat the dog,

bit - The dog bit him.




Sound Production

(Varies individually)

Sides of tongue =gainst upper
teeth. ' _

 Tongue tip touching backs of
lower teeth, or not touching
at all.

2. Voiceless,

3. Air goes through narrow channel

between tongue and gum ridge.

4, Don't let tongue tip get too
high or a whistle results.

Keep tongue tense and channel

narrowv,

1. Seme as /s, .

2. Voiced. '

3. Same as /s/ . _

4, Vowel before /z/*is longer
than normal,

‘Techniques ' E
Teach students to whistle and then
lower tongue, .
Primary Minimal Pair:

SUE / Z00

Aaditionzl Puirs for Reinforcenment:

sip__ . zip price ___..prize
ice ... .eyes peace ... - peas
rice . ...rise place ... plays
locose .. lose pace ... .pays
_ . Techniques:

Unpuaired Additionul Words: ' ‘Gestures~the hand movement
seat sister | zero as - like a snake for /s/ .
same mister lazy = zine . : Put your head on your hands
saw pass WES nose B like you're going to sleep
see face rise = lies ' and say /z’ . These can
sell dress does fuzz serve as nonverbal cues,

listen house. | museum leerns : (make sure students understand
‘ ' ' very clearly the meaning, as
the sounds you make when sleeping
Sentences: 1, He seated himself on the C or the scund of a snake vary
: seat, - ' : by cultures)
2. Mr. Smith dresses well, '
3. My nose is red.

Exercises:
Yrite & sentence for each words
price - Prices are going up.

prize - I won the prizel



Sound Production:

s /Cg/l. Tongue pulled further into the

i mouth than - %/ «

2. Voiceless.

"3, Tongue is spread so that air
is forced out on a broad
sheet not a narrow channel.

[+f/ | -
1. &, Initial-tongue is same
position as for /t/ .

. b. Second-tongue moves to

- same position as for/%}/.
2. Voiceless., . '
3. Place tongue for /ﬁ/'and
say /{/.
4, Be sure to have beginning
stop.

Primury Mindmsl Pair: SHOES / CHOSE

Additionu]l Pulrs for Reinforcemsnt:
shoe ...._.chew sheep ..... cheap
shin _...—chin sheet ... cheat

wash «——watch share ...~ chair
mash ' ' match . shop e chop
‘ : Technique:
Unpuired Additional Vords: -Game, On flashcards are a
shop  wish chess reach set of words for one sound.
she dish choice teacher ' There can be 3 or more setls
shall wa.sh natural  lunch : mixed up together. The student
shoulder push - child = peach tries to findall the words
ship - cash ~chip patch to any one set,
shot Jash chin which :

Sentences: 1, The dog chewed the shoe.
2. He paid cash.
5. His chin hit my Shqulder.

Exercises:
Practice the following sets of words:




Sound Production =~ o,
| /w/

| fg/ | ' ' A ey s |
/71 "1. same as for /f/ . k},/ /{: s J/_‘,:_,J{ ='——1"*:“"*“'*vf~<,. vl
2, Voiced, o / ,-f//_,/”//""'"' _ . )
. 3. Same as fpr'.§/; , Iy ' ”fi// A
4, Hold vowel be ore/g/ longer Y I s : %7 -
. . e fn’ . Ny
, than normal, - S : : L ///
: . o : ¢ G
/% . Mg T K
l. a, Initial-tongue is same . Ty T g / :
position as for /d/ . ? T T e N g
b. Second-tongue moves to . A PO

same position as for/_g/ .

2. Voiced, = - _ {f //
3. Place tongue for /d/ and | ;,/
S8y K;/ . . i:‘/
b
1 l"!/ ~

Notez ,
5/ and / 9/ can be taught
together as can/ﬁfS'/ and /cly ..

P ' [/(://
. { | Ao .
Primury Minimsl Pair: USUAL / JUDGE ' i - T‘" f fl e
Additional Pulrs for Reinforcement: o "‘f\ | ;/ '
joke—____choke The problem withd%/ is that it is usually A
jeep. .-...cheap said a8 & sh sound as in “pleashure", b k \ L
gin ——. chin . Studentslshould be helped to continue the % =
jet - yet flow of sound through the word. ‘
jot yacht '
- Unpaired Additionul Vords: ‘
pleasure - - jail wage Techniques -
decision joke page Card Game., This can be for any
usual Japan stage set of sounds, There should be -

- measure joy ma jor - aflleast 3 minimal pairs for each _
treasure jaw - Jack ' "suit" - beat, seat, feet. Students
confusion John Jesus , deal the cards and try to get a -

" gonclusion juice generous matching set, or a pair, /

Sentences: The judge was judicious, 3/

1. :
2. The sheep are a pleasure to touch.
2. The shock caused confusion, '




Sound Production

/o)

1. Glottis,.

2. Voiceless.
5. Vocal folds are together enough

to produce friction in sound,

© Technique:

‘Have students pant as if you

have been

have the student run hard if this
is necessary. :

]

Primury Minimsl Pair: ppr / AT

running hard. Actually

Aiditionz) Puirs for Reinforcement:

hear -.—_ear hair . __air
hand _..__..and hot ought
hit ... it heat ..eat
his _..—.

is hall  all

Unpuired Additiomnl Vords:

heat
have
hat

has
head

Sentencess

him how
her hello
his behind
hers - ~heart
wWno heat

1. His hand is an odd shape,
2. My ears can't hear.
3. He “hitit,

Technigue;:

- Have flashcards with words like.
Year®, M"air" ete., and an "h" card,
Flash the first card and after the

student has said it, flash both
cards together:

ol




Sound Production

& |
1. 1lips together.
2 . Voiced,
3. Air goes out.nose.

/s o
1. Back of tongue zgainst
soft palate. :

2. Voiced,. . '

5, Same ag for fm/'- _

4, To dvoid saying /k " or /g
after / g} relax the soft ~
palate before closing the
nasal passage with the soft
palate,. '

Primury Minimal Pair: HAM / HANG

Aiditional Pulrs for Peinforccuments

rimming—-«ringing “dim... . _ding
brimming.-._brirging swim ..swing
swimmer..___ _swinger “hum . —hung
clam .. .. ....clang U rung
slem .......—_..slang . ram.._...rang
, ' . Technique:

Unpuired Additional vords: : -put 2z minimal pzir on the
man my sing English board., Have students try to
woman some long strong make up others. When writing
men ~ home ring writing these on the board, have
women time thing tongue " students spell them out.
may arm going king
me " almost coming language
mine summer singing speaking

'Sentencés: 1. Get the hammer from the haﬁger.
- 2. The swimmer swam yuickly.
5. The swinger hummed a tune,



Sound Produclbion

‘1. Tongue tip aﬁalnst gum rldge. /
2. Voiced. 7
3. Alr goes out nose.

/8/;. Back of tongue against
. saf't palate.
2, Voiced.
3. Same as for/ :
4, To avoid aylng /%/ or//g/
after g/ relax the tongue
_before closing the nasal
passage with the soft palate.

:Erimary‘Minimﬁl Pair: SIN / SING

ﬂUdiuionil Pulrs fox Fe?nio:c;mbnb

done____gdung sinner___._singer
ran.. —-rang banner..-...banger
ban_ _———bang wind - winged
tan _._..Lang ~ thin, . .._thing
- ten.-..—.tongue kin. king

Unpuired Additionual Tord : :
no noon 51ng English -
name moon . long strong
not morning | ring writing
only man thing " tongue
into ‘men- . { going king
green woman - | - coming language
down women singing speaking

Sentences:

1. He is a sirmer/singer.
2. He is our kin/king.
3. We knew it was Ron/wrong.

xté;] king

il /-
¥
. 7'//
.L/, .
y f///
S
O
.
VT 1 /
(= \\1/
‘ J\ ‘/ -
v \ n
“F;’L‘ h‘ /ﬂ/
%/ Ill A"/I-::

Technique:
-From various sounds worked on
previously, pick words with
the same sound (words they
know). Point to one word and
have them find the other
matching words, This can be
done on the hoard. The teacher
can slso isolate the vowel or
consonant in the words with
his hands to help students
isolste the sourid in the werds.

language

\\\\\ -

green woman golhg

.....
L,

v s i
thing . man} . . name

o LT




Sound ‘Production

v ‘ .
/ /;. L/beginning of words
Tongue tip touches gum ridge.
Sides .of tongue don't touch
* teeth. T :
Lips apart a little.
= fp/at end, or between conson-
ants, same :
" &s above, but back of’
tongue raised a little.
2. Volced,
3. Alr over sides of tongue.

B
' o
-

/5{ _ <&' i lfﬁa%gyﬁVXﬁqﬂﬂ | # /
! 1. Sides of tongue against back . //. L S\aes Q j/ i //'/'
~ teeth and soft palate. ﬁﬁf:;’)/’ e T . v
Tip of tongue pulled back or - }h/’,ﬂf,?/,;" R -y ,///
reised ‘gllittle and curved beck. ,,ff:,ff,x’ //f Kf kf;/iff ; i“>//
Lips tensed and slightly apart. -:i#ff_ A ’ff*_ VA e
2. Voiced, : ¢ ey /;’ VA e
3. After vowel /%f move tongue R a N f{'//’
backwards, , e Hf7 ‘.
‘ ' ‘ ‘ ' . { oo o\
- Primury Minimel Pair: LICE / RICE Before vowel f/r/ in .fi?’**’V ‘///j’
' ' position then glide i ‘ 4 E/”',
Adaditionul Puirs for Reinforcement: away towards next ‘/{} Pl
lack —_rack  file___fire - sound. B P w'//
laid._.__raid - tile . ..tire 4./L/-air goes over | \/ A
lake .—.rake stole ...store . sides of tongue. L
loot._.._xroot bill __ beer , /Ef—sides tight. :
low. Tow foal ...-fore _ air down front. (?33 below)
lust..——rust clamp....-cramp :
Unpuired Additionul Words:
left little Tun direction =~ Technigues:
lip - light red read - ~-have a student place a pencil in
hello like tree ring his mouth to prevent the tongue
long all Very right from touching when saying / r/ .
girl will marry rod ~have students put tongues in
~tell = let  Mary pretty ‘ proper position for /L and then
life = shall | . story price - have them vocalize without
.moving their tongue.
Sentences: : '

1. There is a light on the right,
2. Bowling is boring.

3. Collect/correct the papers.
Exercises: :
Number your paper from 1 to 10, Listen to the following words.
When & word ends with /L/ write L. When it ends with /r/ write r.

1, tell 2. tore . toll 4, toll 5. tile '
6. tile 7. tire: 8. tire 9, toll . 10. 4ore




Sound Préduction

» Lips :i.n/ -position.

. Voiced. -

. Move quickly to next sound.

. Consider fwf as gfshort and
vigorous version of.fﬁ/ .

1. Same-as‘/ﬁyf,
2. Voiceless,
5. Air is released as in./@yf o

L
¥
H

-

-

. through the lips like Ju/ . &
. ’ 7 Y

© Not all dialects have both
/by and Ay as separate sounds.

. Some have only /w/_for both sets
of words, o

Prinury Minimsl Palr: WEAR / WHERE

Acditionzl Pulrs for Heinlorcements

wall..._whale whale.... hail

wig......whig wheel. .—-. heel

wine. ....whine - wheat.--- heat

witch ... which whip.......hip

wish .. ..whish when. _.....hen

Y .. Why why ee~hi
Unpaired Additionol vords:

' west work which where
walik weather why when
went - warm what white
wind twenty - vhiskey whether
twelve - between | nowhere somewhere
won worse anywhere somewhat

Sentences: 1. I heard a wail/whale.
2. Just which is a witch?

3., I don't know whether we'll

have good weather.

SRR ot

NS\

N \ ya
L o .
| S ; . ‘
;zﬂfz;afﬁf///,
R T
IR R P
Ao
¥ b

S
————

Technigues
~Have students say wail, whale,
and hail inﬁront of 2 candle, or
with pieces of paper in their
hands, When they sazy whale, the

candle flame should flicker or
the pieces of paper should he
blown about.




Sound Production

- Primary Minimal Pair:

Avditional Puies for Peinforcement:

l. Front of tongue is. raised towards
hard palate. '
Tongue tip is relaxed behind

- lower . front teeth,

2. Voiced. .

3. Start with tongue in position
for /I/ . Raise towards top

- of mouth.

4. The English f/ is not’
formed with as much tension
as the Spanish / y/ .

YET / JET

juice use jewel.——you'll
ledge ......lay joke .....—yolk
fridge .....free jot ———-yacht
hedge._____hay jeer

year

Unpuired Additionul Words:

ves year

you . yet

young - lawyer
yesterday opinion
Italian  Spaniard
use my
millicn high

Sentences:

1. Jello/yellow is my favorite.
2. I like sweet jams/yams.
3. Is the jet here yel?

Technique:

~-Divide students intc teams. ZEach
tezm sends one student to the board,
The teacher (or student acting for
the teacher) says a word likel!jet'
The first student at the board to
write the word correctly gets 1
point for his team. The team with
the most points "wins"., The teacher
should make sure the students are
familiar with the words used.

b
a
o
5
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L zg

EQMDA NI O1ff J0) FJUDWYSTIPT U LMLV ¢ *DLT

]

-0 Wy




- Sound Piroduction -

i ,
//l. Front part of tongue,
Tongue height-high.

© Tongue tense.

2. Voiced.
3. Lips spread forcefully.
Jaws eslmost together.

N -
1. Front psrt of tongue.
2. Tongue lower than /%/ .
: Tengue relaxed.

2, Voiced. jl
3. Lips spread not o I
forcefully. o i
Jaw relaxed and slightly w//j:;
dropped.’ ﬁ// -

B s

-//
Primary Minimsl Pair: BEAT / BIT r/i:j'
. . : ‘ e
Additionsl Puirs for Reinforcement: . 'Lmﬁy
eat it seek ____sick /
seat . sit seen sin //f
feet _ fit Xeen __ kin P
feel _ fill e wean win
leak dick bead bid Technivue: i
sleep __ slip - lead ___ 1id Many times students do not make
Unpoired fdditionel Words: . this distinction in their own ;
eat - feed ship is language. Say BEAT tightening up 5
meat - team give  his all the muscles especially the =
week these tin  hill . hands and face, telling the student s b
evening real if English to push their tongues against the i
we he ~in into _tops of their mouths as hard as ¢
me she pin fin , they can. For BIT, the teacher i
' : looks very relaxed, stressing the :
. : ' . o relaxation of the tongue. Students :
Sentences: . 1. Eat meat, . ' - often relax too much. Emphasize :
2. Sit in the seat. that the tongue is lowered only a i

5. They ship sheep. . : little.
4, I feel it is better to give it to me, ‘
Exercises: . '
¥rite the correct word in the blank space:
1. Miss Stead's kitten _______ me, (bit, beat)
2. Timmy has gone to -« (sleep, slip)




Sound Production

R e/ .
' /4/1. Front part of tongue.
" Tongue height-middle.
Tongue tense.
2. Voiced, .
3. Lips open or spread
and relaxed, ‘
Jaw relaxed and dropped
mere than /T/’.
4, Back of tongue slightly
against molars. Tongue
. tip lightly against
' e lower front  teeth.

1. Front part of tongue.
- Tongue height-middle.
"Tongue relaxed.
‘2. Voiced.
3. Same a5 /fe/ .
Jaw dropped more than /%f .
"4, Same as /@/ . f

 Primury Minimal Pair: BAIT / BET

e Additionsl Pulrs for Reinforcement:
et late

_let : later—._ _ letter
walt—— _wet . gate. get
pain..._pen laid ... led
main ... men date ... .-debt

Contrast BEAT/PIT /BAIT/BET

Unpaired Additional Words: t "
age paper end set ig:; i;;i
able  day else met mean main
aim May excellent  beg
eight say any peg pin pen

- ate they egg men sit set
table way edge send mit ‘met
Sane fate envelope dress
Sentences: ' Technique:
%f EZtSi: igt of chess.. BAIT can be tight.
5‘ Thié isol;te BET can be relaxed.
! 4 L] It t S May.
Exerclses: '

Practice the following phrases until you can say them clearly:

Meet him. She's the same, It's a pen,
- It's late, It's easy. ' It's a bill,
I mean him, It's a pin. It's a hill,

. Write the correct word in the blank space:
1. What_ . ..did you get? (letter, later)
2. Which piece of — . .......do you like? (paper, pepper)




Sound Produchion .

T |
1. Front part of tongue.
Tongue height~low,.
‘Tongue relaxed. -
2, Voiced.
3. Lips relaxed.
Jz; is dropped more than

4., Tongue tip lightly on
lowver teeth., -

et
- s - T T

Primury Minimsl Pair: BAT / BEAT/BIT/BATT/BET

Avditionzl Puirs for Reinforvcemsnbs .

bat______bet lake____ _lack hat .. heat
sad __._said mate .. .mat mat. .meal
lad - led fate___.fat - sat . ..seat
land.....lend take. ....tack  cap_—_keep
Unpaired Additional Words: Technigue:- ,
- aunt . ran Give the worksheet to groups of % or 4 .
- apple.  man : students. One student says one of the words
at "~ had -~ . . and the others point out which word he means.
angry laugh : ‘The student speaking can use only his voice
ask example  to indicate & word. '
bad bath .
' : beat fat sit bat
Sentences: 1. It's a bat. fret seat bet fit
2. The man sat down. . .l
3. The man laughed. set bit fute  sat
: ' bait feetl snake
Exercises: : '
Write the correct answer:
1, The —..__.broke, {bet, bat)

2. The. ... 1is beautiful,(land, lend)
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Sound Production

1. Center part of tongue.
Tongue height-middle,
Tongue relaxed.

2. Voiced.

3. Tongue sides and tip touch
nothing.

Lips almost closed,
Jaw slightly dropped.

af . ’
/ . Genter part of tongue
Tongue height-low.
Tongue relaxed.
- 2. Voiced. :
3., Tongue sides do not touch,
Tongue tip is low on the
floor of the mouth.
Lips are relaxed.
Jaw is dropped and relaxed.

Primury Hinimal Puir: BUM /

BOMB

Miditionsl Puirs for Reinforcomard:

“cub.____cob dull....doll
rub ... rob 10y A—— cot,
sub.____sob hut ... hot
fund..-.fond nut .. not
come,, _..calm TUp. coepot
Iuck.-—lock hug ... hog
Unpaired Additional Words:
us under . &Tm
up much are
love  son not
done  enough far
fun Tun cop
- some  country ahh!
Sentences;

1. I hope it's hot a nut.
2., Is that & duck next to
5. She gave me a hug/hog .

art

- army
. shot

politics
chocolate
garden

the dock?

T ety st AT

L el

Technique:
~-Verbal Charades {good for
straight vocabulary as well)
Students sit in two lines facing
each other. Fach pair going down
the rows iz a team. Give the
word to the first student in row
A who has to give verbzl clues
to the corresponding student in
row B. The student with the word
can not say the word or use it
as part of another word as "use"
in "useful". The stddent in row
B has %0 seconds to guess the word.
The next student in row A gets the
other half of the minimal pair.

I A S
T -0k
rob ~—X----->X ro
rub— X- --~--5X o
cob—X-----2X '
gub—7X------3X

A B



Sound Production

Yy, | .

- . 1. Back part of tongue.
Tongue height-Middle.
Tongue relaxed.

2. Voiced,

3., Tongue tip is more retracted

~than for faf .

Tongue is bunched towards
the back of the mouth.

4. Lips are rounded.

Jaw is raised somewhat from AN

SNAE =

Mény people from the United States - I;ﬁ#« =

do not make a sound difference ' ',”'-ﬁ”f/ PR

between BOMB and BOUGHT, If A A

this sound difference is not part : !/i;wf /f’ /fﬁ v

.of your own diaslect, you can make - _{}/ i e /ff'

your students aware of the sound. LTS

but should not try to actually . B

teach the sounds .as being different.
Primury Minimal Pair:  BUT / BOUGHT

Auditionsl Pudrs for Reinforcement:
flood ____ flawed gull__  gall

thud thawed chuck —_ _chalk

done davwn tuck talk

lung long = hull_____hall

sung___ ..song - dull____ _doll - .
dug.__dog lust_n_n_lost Technlque.

Unpuired Additionul Yords: . : ~When there is plenty of room in
elmost ball . : the classroom to move arocund in,
small - call ' put several minimal pairs up on
law hall ' cards arcund the room. Have a
also fz11 student say one of the words, and
taught Jaw " zee who can get to the right word
saw - - always’ ' : _ first. Score can be kept if

desired,

Sentences:

1. They were both cut/caught.
2. It was dug up by the dog.
3. My gun is gone.




Sound Production’

o .
/ /1. Back part of tongue,
Tongue height-Middle.
Tongue tense.
2. Voiced,
3. Tongue tip doesn't
touch floor of mouth.
4. Lips form an o-shape, may’
even protrude, :
Jaw is raised more than when
producing .o/,

R
Primury Minimal Pair: BUT / BOAT | ' [ i‘-/ I/ Lt
’ . . L Lot
Additionsl Puirs for Reinforcemsnts , wf@k 5 1;”“,
TUbwenrobe  suck......sosk ' ' Vﬁ‘ e
mud...——.node gull ....goal LA \ﬁ’:/
come._.._comb ] hull ....—hole - - ) §
none .. __known hum. ... home
chuck.—.cheke cut ... __coat’
. ' Technigue:
 Unpuired Additional Words: ‘ -The teacher can make a pocket
. over those _ ' . chart with the various sentences
open home ' : on the left., Where one half of
-only cold : - z minimal pair would go, the
ocean 50 o teacher makes a pocket and the
. don't g0 ' - student tries to put the correct

wrote know o 3 half in the pocket.
phone . snow .

Sentences: | ‘ - He have the
1. He must have the most, : : . ' ‘

2. He was given a nut/note,
3., It was an ugly cut/coat.

@)
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Sound Production

l. Back part of tongue.
Tongue height-High.
Tongue relaxed,
2. Voiced.
‘3. Tongue tip touches nothing.
4, Lips are more spread than for
/o! and somewbat less rounded.
Jaw is less raised than for‘/b/ .

. Back part of tongue.
- . Tongue height-High.
- Tongue tense.

2. Voiced,

5, Same as /Lr/, o
4. Lips are tightly rounded and
-protruding . oo
~Jaws are the same as for/%n’.

Primury Minimal Pair: ROOK /‘ BOOT

Additionsl Puirs for Reinforcemnnnl:
could . cooed pull.. . pool
should ___shoed look. .....Luke

full ... fool . hood. ....-who'd .
_ Technigues _
Unpaired pdditional Words: . ‘ - ~In the form of Simon Says, have
good  sugar ‘soon  soup , a student say "touch your book"
would woman ' chew  blew "Touch your boot", Other students
wood could movie tooth then respond non-verbally.
look push food school Also a picture of 2z book and a
put bull new group picture of a boot can be put on
stood would room: true . the walls. The student says
' ‘ "go to the book picture" or
"go to the boot picture’.
- Sentences: : o )

1, That fool is never full,
2. Did you read it in Look/Luke?
d. Should z horse he shoed?
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MINIMAL PAIRG/TRIPLETGH

fj)f ' ,-/G/ : : - /e/ o -. /ae/

pick 4 peck ' pet # © pat
pit | - pet neck - knack.
kit - o ‘bel o ' lend “land
lid - ' led bend - band
Dick o deck dead dad
knit not ‘ | feod . Lad
“win when. bed . : bad
pin pen R _ lead lad
Jime gem ' - set - - sat
wit vel ten tan
miit net A Ben : ban
git - set R hem o hem
pig ' peg ' net gnat

/a.e/' .. 7 /3:/ | TAEVA oAy

cat ' cot hot "~ hut
lack . lock not nut
sack . sock | ‘ doll . duil
gnat not, cot cut
hat ' hot = ‘ ) lock " luck
hmck hock . sock : suck
sad ‘ sod clock cluck
pat - pot . dock _ duck
Tanned - fond ) rob rub .
slat glet -~ _ model " muddle
Jan ‘ John - ~ pot putt
tap _ - top . - rob. rut
roclk rock ' .

mop ' mop

add o odd

Ynuck knock

rat ' : rot
Cjab joh

nab . knob

had o . hod

batile " hottle

 black " bleck

#*Compiled by Margie Winters

**Dlalectical dlfferenc:es may make some of the above and follow:l.ng pages of
minimal pairs and tr:l.plpts inaccurate.



Tang.
sang
bat
hack
at
leagt

Jaf o #

pat
lack
uat -
stack

- natb
rat
cal

hag

/d/

caugith
tought
Tought -
hawl
Log
log
noos
tallk
wroupht
vrong .
song
bought
hawl
ought
lost

Bl 7

pot
lock
knot
stoclk
Lot
rot
cob
hog

bo:
tock
lock
orocks.
pot

ool

”~

Lt

cut
hug
lusi
Lug
sung
stirung

Clung

cull
chuck
cull
fun
muss
seuff
rung
d g

s

putt
luck
nut
stuck
hut
rutl
cut
hug

M

bucks
tuck
Juck
crag

" putt

cud

/3

bought
caught
heg
1ost
boss
cong:
strong
long
call
chalk
couglh |
Fayn
moss
scoff
wrong
dog

/a/

last

"sadden

mass
rang
bass
sang
bat

cat

tang

/u/
books
took

“look

crooka
put
could

ALY

cot
tot

eoffe: .

lnot Ly

yon

nod
rol
cod
chock
cled
odd
not
stock
Don

13/

lost
soddén
moss
SWTeng
boss -
sang
bougint
caught
tong

46

2/

.caught

taught
couglier
naughty
Faw
grawed
wrolit
cawved
chalk
claved
avou
naupht
stallk
dawn

Ve

Just
sudden

mugs

rung -
bus
sung
but
cut

tongue

*#%See nolte at the bottom of page 45 regarding dialectical differences.




AN
mouth
gooth -

tecth
thigh

/lsf  #

" bus

plecee
nicce
"price
dice.
CCaaa
clone
gink
higs
sue
dceresae
. loose
ice
face

Y
wish
~ wash
ahoe
. ship
cash
slicep
sharo
shin
~shocs
mearsh
mash
dinh
mian
shop

#*¥See note at the bottom of page 45 regarding dialectical differences.

ya

mouth (v)
soothe
tiothe
thy

/2

buzz
pean
knces

prize

diles

‘o
seos

close {v)

zinc

his

Z0oO
decress
lose
cyes
phega

Y

~which

watch
chew
chip
catch
cheoap
chair
chin
chioogo
march
mnteh
ditch -
much
chop

)

broced
seod
den

Ve

tick
toam
tank
tin
taught
tie

. tong

tore

tinkeor ‘

tain
bat
mdtt

. mat

Beart
fort

r/

Jow
Jear

“jnice

jesa

~jot

joke
Jam
Jail
Jot

John

jarrod

/Zf

breous

gelzo
Zen

/s/

slck
soeom
gank
sin
aought
sigh-
song

- pora

ginker
saln

bags
miee

mass

force

/y/

you
yeoar
uae
yea
yebt
yolte
yem
Yale
yacht

yon

yard

47

47

breathe

soothoﬂ‘

then

o

thick
thame
thank
thin
thought
thigh
thong
Thor
thinkeor
thane
bath
myth
math
birth
forth

G AT A
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/1) f o Jei) /s E /¥ a R Sy

AT book "~ bake © buy boy - ©osit ‘ seat

Y seek : sakao © tic ' toy pit = peet
sien SHNo vice | veice - pick peak
koen . cane algh soy , Tick - toak
wonn wang © pies : . poise it _ feat
toam teome imply " omploy ‘ sin seon
sloove slave line ‘ ioin ¥in keoen:
Tecd Tudo ~file foil - - _ dip doep
bead . bade - tile toil 7 Iive leave
seem same ' bite boil ' 1ip lecap .
lead . = laid’ ' ‘ - ' sti11 - steel
weod wade : ' spill spiel

+ keep cape cape :

i/ oy Jei)

AL fos/ £ f/

lcon lain line = Join S '
- fecl - fail file foil o

bee bay . -b?y _ boy cows . cause
sea - say sigh S0y . .cloud - . clawed
heat hate height Hoyt : louse loss
keen cate kine coin down dawn
teal 7 tale tile: teil Sow .
tree tray try Troy -

fe/ 4 fai/ . e # 8/

test taste
lev late : ‘
debl datc : Iow loan _ lav laym
Ted fade . : weke own - walk on
wet : walt coat pcle caught  Paul
west vaste : ‘boat boupghtv
pon | pain ‘ ' toto . taught
led - laid note naught
less lace. choko - ' : challk
maen . main - : Pog & _ psuga
tent taint : wrote vrought
- when wane ' Ynow . pnaw
fell fail

tell : tale

¥#*5ee note at the bottom of page 45 regafding dialectical‘differencesf




/u/. 7

should
_dook

T wood

ateod
pull
couls

full

T

vedil
vot
vine
vent
vest
viper
vie
vory

Jaz/

shoed

_ Luke

wooed
Slnred
puol
cooed
ool

/it

wail
woth
wine
went
wesh
wiper
why
wWary

A7

weep
wick.
waeok
wear
wag

wade
wombs
whip
woest
Wahne
why

Cuitist
Cwhitoe

W
wake
whnck

/a:/

Jzohn ;

Fond
rot
noclk
gol
not
cot -

' /-OU/

na
hoe
GOWS

boat

- tole

1#51

chin

cheap
char
chow
chill
choke
chip
chest
Mareh

/rf

reap

“rick

reek -
rave
rog
raid
T (')‘ [ b

rip

- rest

Tiin
1:‘;’(‘!
wrist

right

IO
rake
rack

7o Jou/

Joan
phoned
wroto
soak
goat
noto
ceat

Foosw/

ricwW
who.

sues
Loot
toot

Ao[d3]

gin.
jeep
jor
Jew
Jill
joko
£5p
jest
marge’

F .Y,

leap
lick
leak
lair
lag
laid
loom:
Llip
lest
lain
lie
list
light
low
lako
lack

5/

Aleutian
ruche
glacier

meshoer
dilution

Conluecian

/au/

now
how
S0WH
bout
tout

/=7

i1l
cat
oar

add
- all

am
it
ia
ato
owl
at
Qyo
art
arm
alr

as

49

/3/

allusion
rougo
plagicer

measure
delusion
confusion

/o

hill
hoat
hcear
had
hall
ham .
it
hig
hate

howl

hat
high
hoart
Livrm
hair
haa

- **5ee note at the bottom of page 45 regarding dialectical differences.
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Tongue Twisters " . 50

'Tongue tw1sters can be useful additions to a pronunc1atlon lesson, but
require sensitivity as to when to use them, and how often to use them,
4 tongue tw1ster introduced too early can discourage students, and one

that ;s introduced too late can bore them.

-Beveral ways to intfoduce tengue'twisters are-as‘follows:_ l};The teacher,
knowing'what;sounds students are going to have problems with before the
first lesson; can put up on the wallS'the appropriate ones in poster
form, and w1thout making reference to them, can let students manlpulate
them as they wish throughout the lessons that follow. 2) When two

sounds have been somewhat "mastered" through minimal pair drills (approxi—
'.mately, when they can hear and say the difference between the two

sounds), the teacher can 1ntroduce the tongue twister as the next step

in the lesson to further stimulate and‘increase their interest. 3}

When a partiCU1ar student has troubie'with a particular sound, which the
rest of £he'class-hae more or less masteied, the teacher can (after making
sure the student can hear and say the sound) use the tongue twister as

a tool to help the student gain confidence in his ability to repreduce

the sound

Tongue twisters can be very tricky to use, as they are easily overused,
It is not necessary to use a tongue twister for evefy sound. They can

- also be used for review purposes and/or as a break in an ordinary lesson,




13,
14,
15.

18,

17.
18.
13,

20,

Z1,

51
Tongue Twisters

Sister Susie's.sewing shirts for soldiers,

Hang the tabie cloths close‘to the clothes and close the clothes basket.
Washingtonfs washwomah_washed Hashingtonfs,wash while Washington watched
wilson. | |
Albox of mixed biscuit and a biscuit miier.

Blushing Barbara booed b01sterously whlle bllnd Bobby brought brllllant
birds brlght barbs. |

Dainty Dora dawdled dreamily down the deck.

Fairy frolics fret foolish frumps for frightened frowns.

Silent Sue sees Sammy bightless ‘sounding 81mperlng somethlngs.

Tlght Tommy toddled toward two towns.

Vonderlng ¥ill wendered wearlly while Watson w1stfully whistled,

Give Grimes Jim's great gilt gag whlp.

The bleak breeze blighted the bright blossoﬁs.

Flesh of freshly fried flying fish.

Strict, strong, Stephen Stringer slickly snared six sickly sill snakes.
The sea ceaseth and it sufficeth us.

The chop shop stocks Chops.-

She sells sea shells by the sea shore. And the shells she sells are

sea shore shells,

Cooky,‘put the Indiana poppies in the Anaconda copper coffee pot.

Did you coﬁper~bott0m‘?ém, sir? ©No, I aluﬁinumed lem, mum,

Theophilus Thistle,:the celeﬁ:ated sifter, thrust three thbusandr
thistles through the thick of his thumb,

Simple Simon sipped slippery syrup.




R2.

R3S,

24,

25,

SR
Admiral Abington, arbitrerily articled an inexplicably shabby gob and

peremptorily reprimanded the gigglihg gabber.for‘hacking and habbling

"the hatchway.

I said some ice, not gsome rice.

Round and round the rugged rocks the regged rascal ran,

Betty Butler bought some butter, but, she said, the butter's bitter.

If T vut it in my batter, it will make my batter bitter, but a bit of

better butter will make my better better. . So. she bought a bit of

butter better than her bitter butter, and she put it in her batter and

the batter was not bitter. o 'twas better Detty Butler bought a bit

of  better butter.

T 26,

27,

_8,

29,

30.

51,

Theyssian'Thyssel is-a successful thistle sifter; He sifts sieves full
of three thousand thistles through.the thick of his thumb. If those
thistle sifters who sift sieves of thistles think of theyssian Thyssel,
the successful thistle sifter, they will be successful -at sifting
thistle sieves,

Say "Bad blood" ten times very guickly. .

Bill Bord had'a board bill and a.billboard Both.ﬁhe board bill aﬁd
the billboard.bored Bill Bord, ©So Bill Bord sold the blllboard tO pay
hlS board bill and now neither the board bill nor the billboard will
bore Bill Bord

The bidder bought the butter but he found it bitter.

She's so selfish she ‘c;m]__d sell shellfish; shellfish shells seldom sell,
ir. Shott and Mr., Nott agreed to fight a duel. Nott ﬁas shot and Shott
was not, so it is better for Shott than Nott, Shott and not Nott shot

the shot that shot Nott. If the shot that Shott shot which shot Nott




53

had shot Shott and not Nott, Shott instead of Nott would -have been
shot and Nott would not. -
| 52; She sells sea shells, sherry and sand‘shOes.
35. I snuff .shop sﬁﬁff, do you snuffishopAsnuff?
34. SisterVSﬁsie seﬁs'silk sdéks,.seated serenely on the stain sofa.

35..Strange strategic statistics,

.38, A big bléck bug bit = big black bear} a big black bug.maae thé'tig black
bear bleed. | | |

37. Big blue beans in a brown blown bladder. |

58;-Banishing blight brings bliéé beyond belief,

29, Féhny Finch fried five floundering fish for Francis Fowler's father.

40. I never felt felt feel..flaflike thaﬁ felt felt.

41, What whim let "Whitey" White whittle, whistle, whisper,'and whimper

near the whar{ where a whale might wheel and whirl?

42, Double bubble gum bubbles double.
43. Thomus Tattertoot took taut twine to tie ten twigs to two tall trees.
44, Slippery sleds slide smoothly down‘the_sluicéway. |

45. A snifter of snuff is enough snuff for a sniff for the snuff sniffer.

46. The sun shines. on shop signs,
47, The.seething sea ceaseth, and thus the seething sea recedeth.
48, Shy Sally saw six Swiss wrist watches.

49, Sixty-two sick chicks sat on six slim glick slender saplings.

50, Does this shop stock short socks with spots? | - : L %
»1l. Sinful Caesar sipped his soda,"seized.his snoot, and sneezed. :
52. A skunk stood on a stump. The stump'thunk the skunk stunk, but the

skunk thunk the stump stunk.



55.

54.

54

Better buy the bigger rubber baby buggy bumpers.

A tutor who tooted the flute,'Tried:to tutor two tooters to toot.

.‘Sald the two to the tutor, "Is it harder to toot or to tutor two

55,

56,

tutors to toot’"

Seven shell-shocked soldiers sawing éix slick,‘slender,.slippery,
silver saplings.. | |

Two bootblacks, one white and one black, were stending on the cbrner

doing nothing when the white bookblack agreed to black the black

: bootblack's boots. The black bootblack was willing to have his boots

_'blacked by his fellow bootblack, and ‘the bootblack who agreed to black

57,

58,

59,

60,

- Bl.

G2,

68.

64,

65,

66,

the black bootblack's boots went to Vork

A tree toad 1oved,a sheatoad that 11ved upjji a'tree.. She was.a
three-tﬁed she—toad; The two-toed toad'tried to win the she-toad's
frlendly nod, for the two-toed toad loved the ground that the three-
toed she-toad trod,

Short, sharp, shock.

The sixth sheik's sixth sheep is sick.r

Some shun sunshine; do ybu shun sunshiﬁe?

Two twin-screw steel cruisers.

Swan,.swim over the sea; Swim, swan, swim. Swan, swim back ag;in;
Well swum, swan,

Awaiting the sensafion.of short, shafp shocks from a cheép and chippy
chopper on a‘big black block. -

The sun shone on the shabby shop windows.

‘He shouted short shrill shrieks which shattefed the shadowy night,

Ten tiny toddling tots testily tring to train their tongues to trill,
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-If to hoot and to toot a Hottentot tot were taughf by a Hottentot tutor,

should the tutor get hot if the Hottentot tot should hoot end toot at
the tutor? | |

Sister .Susie went to sea to see the sea you see, So the ses she saw

you see was & sgucy sea., .The sea she saw was a saucy sea, .a sort of

saucy sea saw she,

Le£ the 1little iean camel lead the lame lamb to the laké.

Nine nimble noblemen'nibbling carrots., |

Bloom, beéuteous blossoms, budding bowers benéath!

If the 2.2 to Tooting was toq7soon to todt,would.the two get to Tooting
as soon &s £he hoot? . - .' A '
The proud protector protecfs proper. property pfoviding publicity for

the prudenﬁ. | |

The gasping gorilla, going on the gondola, grasped the glossy gourd of

‘goulash,

Pauls  paid Polly a penny for a piece of peach pudding,
She stood at the gate a-welcoming him in,
Beatrice baked the beans in Betty 's brown bowl.

The dipper tipped and the syrup dripped upon the parscn's parcel.

Six, slick , slim, slender silver saplings.

Still steaming, the sinking steamer sank.

The scampish scallawag seldom scurries starboard.

- Said simple Sally Susan to smiling Simon Samuel Simpson, "Shall simple

Sally Susan &nd smiling Simon Samuel Simpson go sailing seaward on-
smiling Simon Samuel Sim?son's Small sailboat?" "Sure, sweetheart,".
said Simon Samuel Simpson to.simplé Sally Susan, So sitting side by

side, sailing seaward, simple Selly Susan and smiling Simon Samuel
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Simpson' went sailing southward in smiling Simon Samuel Simpson's small

sailboat singing silly sweet songs.

83. Peter Piper picked a peck of pickled peppers. A peck‘qf pickled peppers
PeteflPiper picked. If Peter Piﬁer picked a peck of pickléd Peppers,
Where's the beck of'picklea peppers Peter Piper picked?

84. Fat Freddy Farmer farmed fertile farmland.

85, The 1little red rooster ran laﬁghing along -the rough long read,
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Checklist for Contrasting English and Students' Native Language(s)R

A. Does English have vowel sounds which do not exist in the native

language(s) of the students?

B. Which English consonant sounds do not exist in the students! language(s)?.

+ C. Are any sounds phonemic in English which are not phonemic in the

g
%,
P
.
‘,
¥
¥
i
w5

3
2
&
B

native‘language(s)?' For example, b and v are two éeparate

‘phonemes in English but not in Spanish.

D. Does the native language(s) have diphthongs such as in "boy®,

"brown", "pie"?

A Y O

E. Are consonant clusters distributed differently in the native

language? For example, sk is not found in initial position in

NN G L

Spanish; nd is not found in final position, nor is ocur commonly
used past signal kt as in "walked" found in Spanish.
~ F. Is there more than one sound for the plural? In English we say

"books" /s/, "boys" /z/, and "boxes" /[iz/.

G. Is there a vhenomenon similar to our "ed" ending for the past?
For example, "walked" /t/, "combed" /d/, and "wanted" /id/.
‘H, Does the native spoken langusge(s) reduce any vowels to the

schwa (mﬁte "et) sound, as does English?

2. Finocchiaro, Mary, Teaching English as a Second Langusge. 2nd ed.
New York, Harper & Row, 1958, pages 363-3G4.
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Sample Vowel Chartlfor Japanese and English

Particu;aflﬁ for beginning teachers of English,.teaching ih a country
having a different native language, it sometiméS;helps to make a compar-
ison voWel'chért of the two languages involved. It immediately piﬁ— |
points where sounds could - be a problen. Khoﬁing what to 1ié£en'

for can produce greater sensitivity, and aid the teacher in béing more

of a help to the students,

The vowels not circled are English vowels, witﬁ.a key wOrd next to

each, The vowels Circled'areliapanese with the corresponding characters
';next to them. Another problem with Japanese vowels, though not

illustrated by the chart, is.that Japanese vowels are pure &nd the length

of_ﬁime the vowel is held in a word can determine the word's meaning.
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Sample Consonant Chart for Japanese and English @
The consonants noi circled are English consonants. The consonants circled
are Japanese consonants. One note to remember is that the distribution
of Japanese consonants is different than that found in the distribution
of ‘English consonants., For example, there is no gi in Japanese (though

‘there is in Fnglish). S before i becomes sh as in ghi.

Tip of | Front

. , tongue| of  |Back
- Lower | Tip of and | tongue { of
'{ 1lip | tongue | back and - | tongue :
‘ - and and | - of front and | The .
Passage | Voiced or Two ) upper { upper | upper . of -goft |\  woesl
of zir voicelass: lips | teeth| teeth |teeth [palate | palate cords |
Completely no
Stopped yes
Two no
sounds yes
Through
a narrov no
opening ‘ yes
Through ' :
‘side of _.no |

tongue 7 yes
Through L,._‘-'.Lo_.
nose yes
No stoppage -no

‘ - yes

3. Ibid, pege 370.
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Alphabetical Listing of‘Langﬁages‘having Particular Pronunbiation Froblems

The.following three pages are an alphabetical listing of 47 languages.

By each 1anguage'are the minimal pairs that that 1angugge might have trouble
with, The Iirst line is concerned with consoﬁants, the second line with
vowels, Where either line conmtinues befpnd one line, the second line

is indented.

" While this listing will be of some help to the teacher, it should be
noted that students occasionally do not fit the‘pat%ern; Likewise a
' particular sound may be distributed differently when comparing English

and the student's language.

Having consulted the listing, the teacher may refer to the sound production

worksheets (pages 19-44) for more information.
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Alphabetical Listing of Languages having Particular Pfohunciation Problems

Arabic pat/bat, to/do, eoat/goat, fat/vat, thin/that, sue/zoo, shoes/chose,
‘ usual/gudge, sin/sing, wear/where, yet/jet. .
bait/bet, bat, bum/bomb, but/bought, but/boat.

. E;g ian thin/that, hat, sin/sing.
beat/bit, bat, but/boat, book/boot.

Burmese fat/vat, hat, lice/rice, wear/where,
" beat/bit, bat, bum/bomb but/ bought, but/boat, book/boot,

Gebuano  fat/vat, thin/that, sue/zoo, shoes/chose, wear/where.
_beat/blt, ‘bat,, bum/bomb, but/bought, but/boat, book/boot.

Chinese pat/bat, thin/that, sue/zoo, sin/sing, lice/rice.
beat/bit, bat, bum/bomb, but/bought, book/boot.

Czech thin/that, hat, ham/hang, sin/sing, wear/where.
.. bat, bum/bomb, but/bought, book/boot.

Danish  sue/zo0, shoes/chose, wear/where.
bat, bum/bomb

Dutch to/do, thln/that, hat, lice/rice, wear/ﬁhere.
~ bat.

Estonian pat/bat, to/do, coat/goat, fat/vat, thin/that, sue/zoo, shoes/chose,
' ' usual/judge, ham/hang, sin/sing, wear/where, yet/jet,
beat/bit, bat, bum/bomb. .

Finnish pat/bat, to/do, soat/goat, fat/vat, thin/that, sue/zoo, shoes/chose,
T usual/judge, hat, wear/where, yet/jet.
bat, bum/bomb, but/bought.

French  thin/that, sin/sing.
: beat/blt, bat, book/boot.

Georgi&ﬁ fat/vat, thin/that, hat, sin/sing, wear/where.
' beat/bit, bait/bet, bat, bum/bomb, but/bought, book/boot,

German pat/bat, to/do, coat/goat, thin/that, sue/zoo, wear/where.
bat o

Greek 'sue/zoo, shoes/chose, sin/sing, wear/where, yet/jet. -
' beat/blt, bait/bet, bat, bum/bomb, but/bought, but/boat, book/boot.

Gujarati .
. bat,
Hause shoes/chose, sin/sing, wear/where.

beat/bit, bat, bum/bomb.




Hawaiian

Hebrew

Indonesian

Itélian
Jaganeée
- Javanese
Kannadé

Korean

MarShallese

Micronesian

Navajo
Nofwegian
Pashto

‘Persian
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pat/bat, to/do, coat/goat, fat/vat, thin/that, éue/éoo,

shoes/chose, usual/judge, sin/sing, lice/rice,

“beat/bit, bat,

thin/tha}, ugual/judge, hat; ham/hang, sin/sing, wear/where,

vet/jet. ; '

beat/bit, bait/bet, bat, bum/bomb, but/bought, but/boat,
book/boot - : ,

thin/that, hat, wear/where.
bat, bum/bomb, but/bought, but/boat, book/boot.

thin/that, hat, sin/sing, wear/where.

‘beat/bit, bat, bum/bomb, but/bought, book/boot.

pat/bat, to/do, coat/goat, fat/vat, thin/that, sue/zoo,

usual/judge, wear/where, yet/jet. ‘
beat/bit, bait/bet, bat, but/bought, book/boot. .

to/do, coat/goat, thin/that, sue/z00, sin/sing, wea;/where;
beat/bit, bait/bet, bat, bum/bomb, but/bought, book/boot.

fat/vat, thin/thet, sin/sing, lice/rice, wear/where.
beat/bit, bait/bet, bat, bum/bomb, but/bought, book/boot.

fat/vat, thin/that, sue/z00, shoes/chose, hat, wear/where.
bat, bum/bomb, but/bought. : :

wear/where.

- bat,

pat/bat, to/do, coat/goat, fat/vat, thin/that, sue/zoo,
shoes/chose, usual/judge, bat, lice/rice, wear/where.

‘beat/bit, bait/bet, bat, but/bought.

. pat/bat, to/do, coat/goat, fat/vat, sue/zoo, shogé/chose,

usual/judge, wear/where.

bat, bum/bomb.

pat/bat, to/do, coat/goat, fat/vat, thin/that, sue/zoo,
shoes/chose, usual/judge, wear/where, yet/jet.
beat/bit, bait/bet, bat, bum/bomb, but/bought, book/boot.

- pat/bat, fat/vat,.thin/that, ham/hang, sin/sing.

beat/bit, bait/bet, bat, but/boat, book/boot.

sue/zoo, wear/where.
bat, bum/bamb.

fat/vat, hat, wear/where.
bait/bet, bat.

to/do, thin/that, shoes/chose, sin/sing.

beat/bit, bat, bum/bomb, but/bought.




Polish
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 thin/that, hat, ham/hang, 51n/51ng

~ bat, bum/bomb, but/bought, but/boat, book/boot

- Portuguese

Russian

Serbo-Groatian

Spanish

Swahili -
Swedish

Tagalog

Tamil

Telugu

lthin/that, shoes/chose, usual/judge, hat, ham/hang,.

sin/sing, wea;/whare, yet/jet.
beat/blt, bat, but/boat.

'thin/fhat, hat, bam/hang, 31n/51ng, wear/where.

beat/bit, bat, bum/bomb.

sin/sing, wear/where.
beat/bit, bat, bum/bomb, but/bought, book/boot,

pat/bat, thin/that, sue/zoo, shoes/chose, usual/judge,
hat, ham/hang, sin/sing, wear/where, yet/jet,
beat/bit, bait/bet, bat, bum/bomb, but/bought, book/boot,

thin/that, shoes/chose, lice/rice, wear/where, yet/jet.
beat/bit, bait/bet, bat, bum/bomb, but/bought, book/boot.

thin/that, sue/zoo, shoes/chose, wear/where, yet/jet.
beat/bit, bat, bum/bomb, but/bought, book/boot

fat/vat, thln/that, sue/z0o, shoes/chose, wear/where.
beat/bit, bait/bet, bat, bum/bomb, but/bought, but/boat,
book/boot,

pat/bat, to/do, coat/goat fat/vat, thin/that, sue/z00,
shoes/chose, hat, wear/where. ‘

beat/bit, bait/bet, bat, “bum/bomb, but/bought, but/bost,

book/boot..

thin/that, sin/sing, wear/where.

bait/bet, bat.

Thal

Turkish
Urdu
Usbek

Vietnamese

pat/bat, to/do, coat/goat, fat/vat, thln/ihat, shoes/bhose,
usual/judge, lice/rice, wear/where, yet/jet. :
beat/bit, bait/bet, bat, bum/bomb, but/bought, but/boat,

pat/bat, thin/that, sin/sing, wear/where.
beat/bit, bait/bet, bat, bum/bomb, book/boot.

thin/that,. hat, ham/hang, sin/sing, wear/where, -
beat/bit, bait/bet, bat, but/bought, but/boat, book/boot.

thln/that, wear/where,
bait/bet, bat..

pat/bat, to/do, coat/goat, fat/vat, thin/that, sue/zoo,
shoes/chose, usual/judge, lice/rice, wear/where,

beat/bit, bait/bet, bat, bum/bomb, but/boat, book/boot.




Other Possible Techniques 4

1.

64

Sketch a profile of a facé at the boérd and indicate the pbsition of

- the lips, tongue and teeth when forming a sound, -

Tell students where to place their tongues with relafion to their
teeth or palates. |

Ask students to watch the teacher closeiy,‘shapé their'lips or
drop their jaws in the same way. | ”

Direct them to touch their_throats'to get the feel of the sound
(Voiced and voiceless soﬁnds-are diétinguished in this mannér),
Use small pbcket‘mirrors to study the position of the mouth, |
Have students bléce their hands beforg their mouths to note the-
amount, of bréath escaping in‘pronouncing aninitial/q/or/%['
Review a known English-sqﬁnd and indicate that to‘producé the new
sound, the mouth is more open or more rounded as in/m%in'haﬂ;/ﬁ/
as infhéﬁﬁ%j/as in'hll:n-*

If the~teachgr knows the learners' native language, suggest the
"approximate" sound in theif native tongue; and transfer it into

English,

Where this is reasonable, the teacher may also produce sounds made

by well-known animals or vehicles and use them as verbal or non-verpal
cues. A fly or a snake for "z" or "s", or a train for "tsh" are

useful.

Ibid, page 105.




Sample Worksheets for Developing Language Skillsd

Promunciation (It is expected that the learner will work with the

teacher or a teacher aide who will guide the student toward understanding

the directions.)

1.

3.

Say these words, (A1l of them contain the same sound)
food room soon noon. spoen school

Say these words. (All of them contain the same sound)

. choose check chew child children

‘Practide saying these wofds. First, practice‘all the words in

colunn 1. Then practice all of the words in column 2.

1 : 2
. a) there - ~ dare
D) they | day

In exercise 3, say the word in column 1, and then the word in

_column 2 on the same line,

When I read these words to you, underline each word that is

pronounced like the word I.

hay . my
£i11 time
dinner him

Practice these sentences, Pay careful attemtion to the words

beginning with b amd v .

.a) Go by boat.

b) Buy the vegetables,

" ¢) Bob burned the movie film,

7. Repeat the following'words.‘
wanted . waited needed
tested ended shouted
8. Practice saying the following words.
helped - talked
walked worked
. B
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9, As I‘read these words, gndgg;iggfthe part that T stress:(or £hat‘
“is loudest.)

mother father - visited
paper baseball . piano

10. Underline the part of the word in the sentence, which I stress,
He's eating his dimner,

I'm studying English,
Let's have lunch. -

‘There are several possibilities for these‘wofksheets. They can
bé used in.a testing sequence or as a diagnostic tobi. VThéy éan also
be 1ying arouﬁd the room for students to pick up and use in any way
they-ﬁish. They can be used as part of a pronunciation lesson, but,
,perhaps-bettEr as a review 6r a8 a follow-up to the more oral parts
of the lesson, However, the teacher should be careful not to relj on

the above workshest sole as a tool for improving pronunciation,




A Promineiation Tape - ‘ - o G?

If there is a tape recorder in the classroom, the tapes and recorder ‘
should be available for the students to use as they wish, The‘same-or

different tapes can also be utilized in the language lab.

Yhen making a pronunbiation tape; several things should be kept in mind.'
The taping should be done in a very qﬁiet'room. The person recording
hig voice shoold try to stay consistent in pronunciafion patterns.. For
the introduction of any new soﬁnd, the same person should be uoed to.
record, Howsver, for follow-up or review; different accents and/or
different people can be used, so that students become aware of the ‘

different fluctuations of a sound.

Before beginning to tape, the teacher should have before hime a written
outline of every word and souhd he is going to say. Ope of the biggest‘
problems is pausing after saying a word, Try 1isteniné to professional'
tapes, or beat very:quietly with your hand an even.tempo (a neﬁ wofd for
each new beat), or saying the word silently very slowly (or spell it)

after saying it out loud,

" The tape should be made when there is some time (espec1ally the first few
times recordlng is done). When part of the tape has been recorded, play
it back and respond as your students will. Watch out for too long or

too short pauses between words,

Ideally the tape lesson should move from the known to the unknown, A
"short review of a prev1ous sound can be used for the start. Some practice
with minimal pairs and some practice sentences can also be usad.‘ Some
variations are: l) give the students e list of 5 or so words they heven't
séid before,‘have them listen to the taperand write the order in which the

- words oceur; 2} itry the reverse of this-they listen and try to write.
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The Unstressed Vowel System®

It may be said that in general and for the kind of normalized American
Speech. we are dealing with here, there are only three areas of phonemic
contrast in the unstressed vowel system- a front area, a central area,

and g backprounded area, The central araa we wrlte with /&/’ the fromt

with/fii/ and the back w1th!/§w// The unstressed vowel system is

charted below.

¢ roses
panic sofa

P

Fach of these unstressed muclei has a fairly wide phonetic range, The

underiined syllables under weak stress (unstressed) in the first column

. below are phonetically-similar to the syllables ﬁnder‘strOng‘stresa

(stressed) in the second columm.

party - tea pillow = =~ low

many - . knee . motto - oh

busy - Z ' minnow - no

trivial . - v Olympic - - oh

equality = eek, tea :

attic - tick, teak virtus - chew

establish - fish, leash valte - you
' o gradual - Jew

issue - shoe

Speakers of English differ in the pronunciation of the weak-stressed
nucleus /iy/’ 3 for some it is more like the full vowel in seedy /i§{

for others, like that in 01ty1ﬁt/ It is such varlation that makes it

.difficult to identify muclei in the unstressed vowel system with nuclei

in the stressed vowel system, _

6. Stockwell, Robert P., J, Donald Bowen, The Sounds of English and
-Spanish, Chiesgo, Unlversity of Chlcago Press, 1965, pp 90-9l.
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Sound-Distribution | o

In d01ng an apalysis of a sound system, the concept of complementary

| distributlon is quite uaeful By complementary dlstributlon, we mean

-~ that the phonetic system of the 1anguage is such that certain sounds

never occur in the same enviromment. Thus /k//and /k/ in English are

in complementary 1dstribution, for /k?/occurs only initially and//k/
never oceurs imitially. Ve thus say that//kj/and//ky/are in: complementary

. distribution, and that they form the allophones of one phoname,/k/’;a |

In English, /g/’ano /h/.are'in complementary distribution of a sort,

. for /g/ never occurs initially, andl/o/ never occurs_finallya' Ve
‘consider them separate phonemes, however, because they lack another
criterion, phonetic similarity, They are dissimilar in thatl/%/ is a

voiced, velar nasal, whereas’fo/ iz a voicaless, -glottal fricative.

Part of the'problem of analyzing two differént languages is that one
'phoneme common to both' languages may be placed with different sounds in
aach 1anguage. For example, in Jepanese, /s/ can occur before every
vowel except 'l ‘sa) ‘suj 'se!, 'So.  However, with'i'it becomes nghis, But
in English,/%/can aiso occur as both ¥shi# and "si" as in ship and sip,
For the Japanese student, therefore sip'can only be proncunced ship as
~si does not occur in his lengusge. The problem is not the actual sound
as both /s/ and sh,,/S/Aoccur in Japaﬁése, but rather when a vowel is

placed after the consonant,

7. Salus, Peter H., Lingiistics. Indisnapolis, Bobbs-Merrill, 1969, pg. 9.
8 - Ibid- ) pg » 9""10. . .
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