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ABSTRACT

This is a program to introduce inter-
mediate and advanced ESL students to
America through .Boston. It consists
of texts, film titles, vocabulary
lessons, charts and field trips which
make the students become awdre: -of and
familiar with the environment in which
they are learning English,
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DESCRIPTICN

This is a program to introduce the foreign students of
the American Language Academy to America through the environ-
ment 'This introduction consists of discussions of selected
texts, vocabulary lessons, chart explanations, fllma, tours,
lectures, lunches in interesting restaurants and a scavenger
hunt. |

The American Language Acadenmy is a private English
language school which has classes from the beginning level to
an English preparatory course for college bound students. Most
of the students arrive at the school directly from their native
ccUhtries. The majority of them plan to go to a university in
the United States. These students are not only highly moti-
vated in studying English, but, they are also very interested
in learning about America., I wish to capitalize-on the latter
interest by conducting.a program of planned activities which
introducés the students to the American society through the
Boston area, This program covers the history of Massachusetts,
past.'and present, sports; government, trahspcrtation, media,
business, educatioh and art,

The regular school week Zoes from Monday to Friday,
eight o'clock in the morning until two in the afternoon. 0On
Tuesday afternoon during class time, there is a préparatory
session during which the students see films, charts, maps,
newapaper articles, texts or vocabulary which relate to the
activity on Thursday afternoon. I scheduled the feedback session.

during which the students answer an evaluation questionnaire




for @;i_@g,ﬁ{ afterngon. At this time we talk about what we had
Seén or done the day before. '

There are only two activities which do not have in-
tensive preparatory sessions., I did this becaﬁSe, in the
'American Languagé.Academy_format, students are pefmitted to
enter the course at the beginning of each four week Session.

The baseball game and the subway scavenger hunt are at tHe
beginning of.each session.to serve as informal "ice=~breakers”
for the new étudents. After going through the vocabulary”of a
baseball game and after playing the game for a short while, we
go to Fenway Park to see the inimitable Red Sox. This gives the
0ld students the chance to meet the newcomers over a beer and
hot dog at Fenway Park,

During the first week of the second month I explain the
goals of the subway scavenger hunt,_méﬁe sure that every student
has a map, and.then send the students off in groups of two's,
an old student with a new student, This exercise infroduces
the students to interesting ahd differeht places. inithe city.
The questlons which the students must thlnk about whlle riding
the subway serve as gUldeS toward formulatlng insights about
Bostonlans and Boston. |

The second week of the program beglng with a history
of Massachusetts and Beston. I wrote two articles which describe
the past and one article which presehts the Massachusetts of
today. After reading the articles in their respective classes,
the students wétch two historical films, “The.Boston Massacre"

and "The Boston Tea Party” on Tuesday,l Two days later we

1”xcept for the discussion of texts and whére 1nd1uatﬁd
otherw1se, the students will meet as a group in the preparatory
39381ons.
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have lunch at Durgln rark, Boston's oldest restaurant, and we.
visit Faneuil Hall, the 0ld State House and the Grénéry.Burying‘
Ground

In the third week we ‘look at a map of old and new Boston
and I glve a brief -explanation of eacn section of the city.

The film, "Portrait in Black-andthite,f introduces the students
~to the racial problem in the United States. At some time
~during this week the studnets read and discuss thé‘articles,

"An Introduction to Boston," "Interesting Sections of Boston"
and "Racial Justice: Some Discouraging News." We go to the
North End for a glimpse of an Italian community in America, a
viéit to the 0ld North Church and Paul Revere's House. We
conclude thé trip with a pizza at a local restaurant.

A tour of the State House is the foéué of the fourth
. week, Before we go; however, we talk about the staté govern-
ment and how a bill becomes a law. During the explanation I
compére-the state and federal governments, Since thé American
political system is confusing even to Americans.}this.activity
pro#ides only a supercial look at the system,

The beginning of the second month is devoted to the
topics of transportation and media. An adventure on the Boston
Sﬁbwéy starts off the activities. Then, because of the impbr-
tance. of television ang radip in our society,.the students visit
WNAC-TV and radio station. There the students. see howinews is
gathered daily for the six 6'clock broadcast, how television
programs are producedrand how American ingenuity and techno-

logical expertise has made a 24 ~hour computer radio statiocn.



Befora the trlp, +he tedchers go over the Termlnolcgy uced at

a telev131on station in class. Aloo, fhe students. in a. clavv‘
exerc1se, can watch and listen to certain programs so that

they become familiar w1th the vocabulary, format and personalities
of WNAC-TV and WRKO radio.

Businesé is the next areé fpr-discussionzduring the third
week, In each class the students read an article which;explains:
the role of business in the'community. In addition, we look at
some case studies which talk about social and ecological prob-
lems., ILater the studehté go to the Xerox Company where they
- learn not only about the xerox process, but, how and why this
company has become involved in the commuhity. |

‘A text from the book, Language and Life in the U.S.A.

begins the topic of education in America. We talk about the
problems of education in class, éee how our system compares
with that of other countries and read an article on alterna-
rtive_educationf This second article_describesran alternative
high school in Cambridge., The folloﬁing Thursday we visit this
school and- see how beneficial a little bit of chaos is in
learning. The students can see for themselves thaf freedom in
education is a Va;uable goﬁtributiqn to Ameyicans-and the society.
| The final week of the prbgram'is ceﬁtered around Ameﬁicaﬁ'
art, I devised a tour which the studehté can go on by them-.
selves on a Sunday afternoon. This is an introduction to the
Museum. of Fine Arts in Boston. On ThurSday of the last week
the students have a lecture and tour of Américan art ah.=furnishings.

This aectivity finishes the overall view of ‘the Americar society,



I feel That a program of Thls nature lo neoe%sarj for
the stﬁdeﬁts as a cultural and language learnjng experience,
The students learn about the most important aspects of the
éociety and have the opportunity to interact :with it. The
study of English involves not only language training in'thé*
classroon, but, also an awareness and understanding of the cul-
ture in which it thrives, Furthermore, the students can use
“their newly acquired'Engiish realistically in these practical
situations, 1In this way, the students are taking full advan-
tage of the fact that they are learning English in America,
My ultimate goal is that the students learn as much

as they can about America and the English language, Secondly,
reallzlng that this project is rather limited in scope, I want
to eyPand the program based on the successes and fallures of
the first two months. I intend to compile a. booklet of well-
planned actifities with the names of people to contact and
relevant material which other teachers at: the school;can.use
'in the future, This program is only the base for the intro-

duction of ESL students to Americsa,




FIRST WEEK

1.

2.

3.

SCHEDULE,

There is a group vocabulafy lesson on the
terminology and rules of baseball,

With the agsistance of a group of unihibited _
students, we play baseball outside. In the event of
rain, we play in the classroom with the students as
props and players,

We see a basebal; game'qt'FqnwayePark,

SECOND WEEK

1,

There are class readings and discussions of the
handouts, "The Founding of Boston" and "Massachusetts
as a Center of Progress,"

We see the films, “"The Boston Massacre® and "The
Boston Tea Party.," ' -

We have lunch at Durgin Park and visit Faneuil Hall,

the 01d State House and the Granary-Burying_Groundu

THIRD WEEK

B

FOURTH WEEK

There are class readings and discussions of the
nandouts, "An Introduction to Boston," “Interesting
sections of Boston" and "Racial Justice: Some Dig-
couraging News," : ‘

We see the film, “Portrait in Black and White,"

We visit the North End and tour the 01ld North Church
and Paul Revere's House. The tour of this Italian
neighborhood will end with a pizza at a l:-cal restau-
rant,; - ) ' '

1.

2.

We have an explanation of the State Government and
how a bill becomes a law,

The students have a guided tour of the State Capitol,




FIFTH WEEK

1.

SIXTH WEEX

1.

2.'

SCHEDULE Qontinued

The students go on a subway scavenger hunt which
acqualnts them with the subway and 1nterest1ng ‘places
in Boston.

There is a vocabulary lesson in each class to cover
the terminology which the students hear on the
WNAC TV tour, .

The students visit WNAC-TV in Boston.

SEVENTH WEEK

1.

2.

There are class readings and dlscu381ons of the
handouts on business,

We visit the Xerox Company in Lexington for a tour
and films about the company.

ETGHTH WEEK

1,

Z.

NINTH WEEK

1.

There are readlngs and discussions of the articles
on education,

We visit and talk to %he students of an alternatlve
school in Cambridge. ’

Using the handouts on American art, the students
can become familiar with the Museum of E'ne Arts
in Boston by themselves,

We have a formal lecture and tour of the American
art and furnlshlngs in the Museum of Fine Arts in
Boston,




MAP, VOCABULARY AND TEXTS FOR THE PREPARATORY

-SESSIONS




BASEBALL.

Boston's baseball team is called the Red Sox.
The name of the stadium in which they play in Boston is Fenway
Park, : ‘ '

PLAYERS - Pitcher, Batter, Catcher, Infield and Outfield

L There are two teams with nine players on each team.
There are usually nine innings or periods in a game. An inning
is when the home team and the opposing team have the opportunity
%o come up to bat and to play the field once. Each team can
only have three outs in an inning. When a team has three outs,
the opposing team comes up to bat.

QUT ~ There are four kinds of outs.
. l. When the batter tries to hit the ball and misses
three times. These are called three strikes.
2., When the batter hits the ball but a player on the
opposing team catches it and doesn't drop the ball,
3. When the batter hits the ball but the . opponent .
.0 with the ball gets to the base before the batter
gets there,
4. When the batter hits the ball outside the lines of
the baseball ‘field and someone on the opposing
team catches it,

 WALK - When the batter doesn't hit the ball because the pitcher
o has thrown the ball outside the boundaries of home
plate four times, The pitcher must throw four "balls"
‘before the batter can walk to first base,

HIT - When the batter hits the ball and touches the nearest base
: before a player on the opposing team,

DOUBLE - When the batter hits the ball and touches two bases
before a player on the opposing side. '

7-'TRIPLE - The same as the above except the batter touches three
. bases before the opposing team,

"HOME RUN - The same as the above except the batter touches all
s the bases including home plate before a member: of. tha
opposing team can tag him or get to a base,
A batter has a home run automatically if he hits the
ball out of the ball park.t - = 20 & 450 e ooend

N

: The-winner of the game is the team having the greatest
number of home runs. ' 3 - _




__-THE' FOUNDING OF BOSTON -

A group of religious dissenters who were members of
- the English company called the Massachusetts Bay Colony established |
- Boston in 1630.. Boston occupied one of the three hills which
guarded the mouth of the Charles and Mystic Rivers, Mattapan
-and Dorchester became the names for the other two hillé on the
'beninsula.r The coloniéts named_Bosfon after the town of Boston
ih_England. The Indians called Boston "Shaﬁmutt" which means
9Living Waters.," | _ |

- In'the-beginning Boston was a small village which was

.~ like a typical English village of that time, The town surroﬁnded

* - the church, the meeting house, and the public square, Paul

. 'Revere's house, which is an historical place on the Freedom Trail,

fis.the oldest house in Boston., .It is made of timber .and stone and
ait is a good example of What the houses looked like durihg those
. days. As in medieval England, the store is on the first floor of
the house and the iiving quarters, jutting out over the street,

are on the second floor. .

| ‘The Massachusetts Bay Colony coﬁsisted.mostly of men,

called Pﬁritané, whé left Englaﬁd because_they had been perse- |
cuted for théir religious beliefs. These early Bostoniané.be-
lieved in establishing a "City of CGod" on earth and théy looked
forward to going to their heavenly Maker after death, The Bible
was the 1é@méﬁd their ruler was Christ., In spite of this, they
Vestabllshed an orderly system of government in which John Winthrop,
representlng the Crown, was the flrst governor and a leglslature :

,of stockhclders in tne Massachusetts Bay Colony and freemen

_'_elO-




‘represented the cqlonists. At first the Puritans didn't tolerate
people who disagreed with their religious beliefs and they con-
demned to death or expelled people whom they believed were
witches, They were strict and righteous and they punished the

' smallestﬂdiSObeaieﬁt:adt. :Later, urder ithe :pressure: ¢f - new
immigrants from different backgrounds, this puritanical theocracy
gave way to a democratic society. The Puritans worked hard in
making a 1iving out of the unfertile, rocky soil and as a result,
they had a grim outlook on 1ife with little or no sense of humor,

Althéugh the English had persecuted the Puritans for

their religious views, the Puritans still considered themselves

Englishmen‘} We see this in the names of the towns fhey established

such as Charlestown, Dorchester, Roxbury and Brighton. Their
homes were also replicas of English houses. They built their
villages afoung the church or meeting house, They kept the
English cuStOmS in the new land and they probably drank as much
-tea as thelr Brltlsh counterparts. But the Puritans were dlfferent
_from those who remained in England in one important area, They
‘had 'a certaln fearlessness and sense of adventure in comlng to a
'new, unknown land. In addltlon, they were 1ngen10us and wise
enough to make frlends with the Indians and to ask for thelr help
| in gettlng through the: 1ong, cold New England winters,
This sense of adventure and ingenuity by the Puritans

and their descendants is évident throughout Boston's history.
When the Purltans realized that the soil in New England wasn't
productlve, they built ships and made a living from fishing in-
"_stead of agrlculture. The flrst American ships to sail $o China

left from the Boston harbor carrylﬂg mostly New nnglanders.'




'when the long winter months prevented the egrly Americans from
farming or from fishing, a few enterprising people began to chop
fhetice in Walden Pond into blocks and they exported this product
to fhe colonies in the Wést Indieé.A When they found out that most
of the ice had\melted before it got to its destination, they
experimented with insulated refrigerator ships. When they started
to'run out of timber for their houses, they used the most

. ﬁlentiful material ' in the area - rocks. They split the large
granite rocks by building a fire-qn top of them and then they
dropped a heavy metal bar on the hot rock, Thus, they built

their houses and public buildings from rocks. Boston's con-

- tribution to America however, was not just ice and rocks. Its.
~_statesmen, writers, inventors and educators were and are some

of Boston's greatest contributions to this country.




THE CRADLE OF LIBERTY

History books call Boston the "Cradle of Liberty"
 f0r'good reason. The Bostonians were the first ones effected

by England's réstrictive measures on trade, fishing, tea and
stamps., The leaders of Boston, men like Samuel and ‘John Adams,

- James Otis, Paul Revere, John Hancock and others protested loudly
' whén the king of England tried to restrict_br_tax Boston's

most important industry, trade,

Between 1660 and 1690 the British government passed

. ':many laws whose purpose was to hinder the free development of

trade by the colonies or to make the colonists_.pay a’tax on all

- the products which were;importedrinto the country. England
“wanted to pfofit'frqm the colohies,owanted 1o protect its.domestic
industrieslandeanted-the colonists. to pay fér:the ﬁroteotibn;of
the British army. The colonists objected to some of these laws
but in genéral, they submitted to England's authority. It
wasn't until after the French and Indian War (1756-63) in which
the British and colonial troops defeated their eﬁemy, that the
‘colonists ﬁegan to feel that they were simply tools under the

" British crown. |

| Sevetal fggtqrs contributed to a cl}mafe for revolu-
'.tion._'The:golqnists were exhilarated over their vicﬁbry OVér
the Fréhch. _Also, a large influx of non-ﬁnglish immigrants came
to Améfiééiéround 1750 and these people were not particularly
loyal to'ﬁngland. Atrthe same time England had become'pre-

occupied with domestic problems and was fighting wars in other

. .parts of the world. The colonists had gotten used to ruling




themselves without British interference,

- In 1765 the British Parliament passed the Stamp
Act for the colonies., This required the colonists to buy a
‘stamp for all their legal: documents. The revenue from the
stamps went to‘England. The colonists-opposed the meesure'so
fiercely that an unruly mob in Boston destroyed the governor s
_house in the North End and tarred and feathered a custom's
~house official. Britain repealed the act., _
However, Britain decided to punish the rebellious

" colonists of Boston who were under the leadership of James Otis

"1 and Samuel ‘Adams by passing the Townshend Acts of 1767. The

British government placed troops in Boston and New York so that

d,_it could enforce this new tax on glass, paper and tea. In

N retallatlon, the early Bostonlans refused to 1mport most Brltlsh
7‘goods, especially tea, |
| The Boston Massacre,iin ‘which a group of protesters
had gathered in front of the Customs House to protest repressive
 British lawsy took place on March 5, 1770, British soldiers
- . Tired on a group of agitators snd_killed five of them. Britain
| later repealed most of the duties except for the tax on tea.

In addition to the tea tax, the British Parllament passed a new
measure which requlred the colonists to buy thelr tea only from
the East Indla Company in England, The colonlsts were very angry
because England not only made the colonlsts pay a tax on their

tea.but also, because they could only buy English tea.' On
December 16, 1773 the Boston Tea Party took place, A band of .
':revolutlonarles, dressed as Indians and led by Samuel Adams,

'3didumped all the tea of an East India ship into the Bosten harbor.;£ ﬂﬁ

R VR




In retaliation, England closed Boston's harbbr to.trade.
| _. | The march of events towards war proceeded_quiékly after
'.this eplsode. A group of rebellious leaders, Adams, Franklin,
‘Washington, and Jefferson among others, established their own
congress in Philadelphia in 1774, oOn April 18, 1775 paul
Revere, Boston's well—known'silversmith, waited in the dark for
the signal from the North Churcﬂ in the North End of-Bostdn.
This signal was to tell him if the new British troop reinforce-
ments were arriving in Boston "by land or by éba.f When he saw
j the.signal, he rode to Concord to warn the newly established
'SAmerican army that the British were coming. Before he got to
'Concord. he stopped in Lexington to.warn two leaders of the
Jrevolutionary army, Johh Hancock and Samuel Adams. The British
' captured Revere tﬁere but Dr. éamuel Prescott{ continued the
-"_ride,to Concord, TheFBattle'of Concqrd;and Lexington tqgk
.§lace a few hours later. It was the first battle of ﬁhetreVolu-
“tion and it was the pivotal event which brought'all of the other
colonies into the revolution, VThat'is how Boston become known

as the "Cradle of Liberty.*

" -15—'




; MASSACHUSETTS'AS A _CENTER OF PROGRESS

Boston and the-state of Massachusetts has become .
known throughout American history as an-industrial. cultural,
social and eduéational center, Because the people of Massa-
chusetts could not depend on farmlng for a living, they turned
to trade and manufacturing, The American system of manufacturing
was first invented in New England. A factory in Waltham,
Massa@husetts.is the best eariiest example of how this process
was done undef one roof, The parts of a machine were all
- standardized andiinterchangeéblexandﬁtheuemplpyersxassignéd L
tﬁeir workers to only one task. Thus, the New Englanders used
the unskilled American laborer in a kind_of crude assembly line

at a factory. The raw material, such as cotton, went in one

. end of the factory and the finished product, material, came out

the other.' This method produced'products efficiently and quickly.
However, the finished product was not always as aesthetically
.beautlful as a handcrafted one.

| This same factory under the head of Francis Cabot
Lowell reflééted the neﬁ Americénsf attitudes towards a typical
factory town. Néw Englanders hated the ugliness of the common
factory towns of Ehgland and the siructured class system of
workers and owners which such towns imposed on the'peOple. In
addition, because the'facfory owners.had to compete with the
attractiveness of going West in search of better opportunities,
the factory owners had to attract workers. They did this by hiring
young women and children for a temporary perlod of tlme.- They

prov1ded th@m w1th hou31ng and an elemermtary education. These

S




young people usually;stayed.on until they had earned enough
money for a more advanced education. In this way, the workers
had an honest and respectable way of making money. Their
factory jobs didn't prevent them from moving into a more
comfortablerposit;on in society or from going to school., A
middie class city grew up around the factory. Because most
of the workers could afford to go to school and wanted to go
to school, Massachusetts devéloped several institutions of
higher learning in the early part éf'thé eighteenth century.
Massachusetts had thé'first teacher training institute in
America, the first compulsory school attendance law, the first
public high school and the first university, Harvard. These
initiatives in education. have continued. In 1968 the state
passed one of the first bilingual education acts in the country,
It has also been innovative in providing acceptable alternative
meahs of education for adults. Massachdsetts todey has over
123 ihstitutions of higher educafion and more than 60,000 students
come to these schools from other states, This eduéational
atmosphere has had a strong influence in cultural, industrial
and soclal areas in the state.

| In the eighteenth centufy metropolitan Boston aftracted
such great American philosophers as Ralph Waldo Emerson and |
Henry Thoreau. Harriet Beecher Stowe wrote “Uncle Tom's Cabin®
in Massachusetts and led the fight against slavery before the
Civil War., Later, Massachusetts become the headquarters for
the anti-slavery movement in the Unitéd States, Nathaniel
-Hawthorne lived in Salem and wrote books which described

seventeenth century Salem and the infamous, unjust witch trisis

-17-



which took place undef the theocratic rule of the Puritans,
Edgar Allen Poe was a writer in residence at Harvard. And
‘Henry Wadsworth Longfellow, who lived in Cambridge, wrote a
famous poem about the blacksmith who once lived in the charming
house at 56 Brattle Street. o
The universities influenced nof only intelléctuals
- from the artistic and literary world, butralso "big business.,"
interested in combining the opportunities for research at
Massachusetts’ universities with the search for new products
'Ttand better methods, industrial companies established themselvés
;here. The Polaroid company invented ifs famous camefa_for
'-developing pictures in an instant, William Birdseye learned
f'Jhow'to freeze foods quickly in devéloping the first frozen food
;proceés in.thé.country. Dr. Vannevor Bush invented the Bush

-Differentiai'Analyserwwhich~was'the first computer to handle

 differential equations, Howard Aiken and Norbert Wiener devised:

the first large-scale, high-capacity digital computer at the
'MaSSachusetts Institute of Technology. Today there are abﬁut
ﬂOO high technology cdﬁpanies operating in the greater Boston
afea. 7 | _

| Thé factory systenm which Francis Lowell established in
Waltham over 100 years ago continues to show its mark in today's
ihdustries. .Big business is involvéq'in‘research, production,
educatigpﬂand social work. Polaroid, the State Street Bank and
the Johniﬁ;héock Insurance Company how provide education courses
dufing'company time for those workers who haven't received

_ fheir high school diplomas or who don't have an adequate know-

””1edgé,éf;Enélish-:vFurthermore. companies like Xérox allow and f1f}fT

2
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encourage their employees to teach or do sociai work in the
poor areas of American cities, At Xerox an employee may leave
his regular job for a year to work as a volunteer*fn;the=civt6$
and he will still receive his regular salary. At the end of the
year he can return to Xerox to.his'former‘pdsition at his
usual salary level. |

The academic aﬁmésphere~has also encouraged the
establishment and growth of hospitals in and around. Boston.
Tﬁére are more than forty hospitals in the Bédton metFopolitan
~area, Many of them have conducted, under uniVersity ausplices,
research for kidney transplants, blqod transfusions for babies, -
frozen blood banks and the detection of tumors., Massachusetts:
General Hospital is one of the largest and best in the United
States, M,G.H, has established a new closed;circuit television
=system with Logan Airport for the use of any.pers@n_whd wants
advice about a mehtal or physical problem. fThis person can make
an appointment at the airport and can talk to a qualified
physician or-psycharitrist.at'M.C;H. Thé Harvard Community
Health Plan is the first program in the country to emphasize
pre#entive medicine, It's a group health insurance program
- which givés_its members health.care with well-qualified'doctors
and ﬁrovides medication at a low cost. These are some of the
reasoné why Boston and Masséchusetts'have become-centars for
innovative programs and institutions in education, industry and

culture to benefit the American sgciety in general,
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AN_INTRODUCTION TQ BOSTON

Boston 1s almost 350 years old, It is the only
ma jor cxty in the United States for which its founders never
-1ntended it would become a great metropolis, 0ld Boston was
on the tip of the peninsula at the mouth of the Charles and
Mystic Rivers. It was approximately one-third of the size it
is today. The town'wes'divided into neighborhoods. There was
“the North End which clustered around the old North Church, the
South End which was between the wharves on the water and the 7
-01d South Meeting House, and the Beacon Hill section which was
mostly farmland.' Each neighborhood operated as a small village
.w1th its separate stores, chunch And- meetxng house, .:Baeston.in the
~ 17th and 18th centuries never had broad boulevards or public
.bulldlngs sitting on major avenues, It wasn't untll_the middle
of -the 19th century (1824~ 1895) that Boston's city government
filled in some swamp land and created the Boston Publlc Garden,
Also, the city fllled in some of the other backwater of the
Charles River and created the sectlon that we now know as the
Back Bay. Originally, only a narrow srip of land, whlch was
“often underwater because of the tides, connected downtown

- Boston with the mainland. With the increase in land area, the

 'r,eity expanded rapidly. Commonwealth Avenue and Beacon Street

were constructed to accomodate the traffic between downtown
Boston and the Back Bay. The city slowly began to take. the
shape:of.modern Boston,

" Boston is d1v1ded into &1fteen dlstlnct nelgthIhoods.

'$3There 1s Charlestown, East Boston, North End, Beacon Hill, South :




End, Brighton, Allston, Back Bay, South Boston, Roxbury,
1Jamaica‘Plain,.West.Rokbuny, Rosiindale, Hyde Park and
Dorchester. Thé population is a little over 600,000 and it
i§ " ethnically and racially mixed, There are immigrants from
Ireland, Italy, England, Canadé, Poland, Russia, Portugal,
China, Puerto Rico and Cuba,. These families LiVe beside the
'old, traditional Bostonian families,;who-are-called~Brahmins,
-w&nd«aaneiativelyaaéaillPOpulation¥of blacks., ~During-fhe,school
year, thousands of students invade Boston and greatly ihcrease
the population. | |

Boston has the same kind of problems as most American
cities. It suffers from air and water pollution and its traffic-
congestion is very bad, The confusing Boston street system
makes the latter problem even worse. However, wifhin a year,
the city government will cut down on this pollutlon by limiting
the number of cars which will be allowed to enter the city and
by cleaning the Charles River, |

There is also a serious shortage of housihgffor.theé
low income residents of Boston. The Boston Housing Authority
has built several housing'projects in the city but these are
already deteriorating and they.aren't enough to give everyone
a decent place to live. Boston has made an effort to preserve
the historieal, old bulldlngs in the city but unfortunately,
many of these buildings have given way to parking lots, the
turnpike and wall-to-wall brick plazas like the one at Govern-

ment Center. Boston still has quite a few beautiful'brownstOnes,

churches and public squares to admire, however,
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- Schools afe another major problem for Boston. Most
of Boston's schoels are very old and in poor condition. There
aren't enough_qualified_teachers.and equipment is almost non-
existent. Because of these conditions, a majority-df white
parents send their children to private schools. The low income
parents cannot afford to do this, As a result, Boston's
schools have become unintentionally segregated. Until this
yéar, no one tried to correct this condition,

The Massachusetts Supreme Cdurt ruled that segregation
“between blécks and whites does exist in Boston's schools and it
further said that this condition should end by busing the school
children. The purpose of busing is to insure that all of Boston's
schools have the proper enrollment of 50% black and 50% white
students. It is. an enormous task to bus children frbm one
section of the-city.to another one;itMany'parentéz thldreﬁ and
teachers are angry about the court's decision. There are cur-
rently a cduple of cases in the United States Supreme Court
WhichIquestion-the.legality,of busing children. to schools they
| have not chosen to attend., But a decision by the United States
Supréme Court will have little effect in Massachusetts because
busing will begin on September 12th,

The question of de facto éegregation versus integration
in Boston's séhools is veryrcomplex. Simple ethnié groupings
around a neighborhood school, prejudice, fear and ignoraﬁce have
cohtributed to the complexity of this problem. Unfortunately,
it will take a long time to resolvé‘this issue as well as_the_

problems of pollution and housing.
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INTERESTING SECTIONS OF BOSTON

The most interesting ereas of Bos%bn_are the North
'End, Beacon Hill, the South End, Back Bay and the business
district, |

The. North Endris a section of the city where almost
?5%‘of the-families'are of Italian descent. 5001al life centers
around the famlly or Hanover Street, the main street, It is a
place- where you can buy -freshly baked bread and fresh meat and
'_vegetables. You can also find some of the best homemade pasta
and pizza here, The North Church and Paul Revere's house are
the most important hlstorlcal landmarks in the North End, You
can hear Itallan spoken or smell the aroma of delicious Itallan
' 'food by walking through. the publlc square in front of the North .
.Church _

Beacon Hill is famous because it is where the Boston
‘Brahmins used to live and where some of these families stlll live,
Most of their houses are old, well-preserved brownstones whlch
_have beautiful gardens behindrthem; This part of the city is
still 1it by gas lamps. The gold dome of the State House, which
Charles Bullflnch deSLgned dominates the area and gives Beacon
Hill an- alr of elegance,

The South End is an interracially and ‘internationally
elntegrated nelghborhood Chxnese, Syrlans, Greeks, Irish and
blacks llve tOGether in a sectlon of town where half of the
houses are 1n good condltlon and the other half looks like a
ghetto, The Boston Hou31ng Authorlty is attemptlng to improve

 _the houqes but 1t7w1ll nrobably take a long tlme. The Chinese




festivals are the most important events which take place in thls
part of town. _
The Back Bay extends from the Boston Public Gardeﬁ to

Kenmore Squaré,‘ Eighteenth century brownstones line the streets
leadlng to Kenmore Square, Students and young, worklng people
live in most of these houses which have been divided into apart-
ments, There are several repertory theatres which hoid-plays in
the historical churches in this area, The Boston Public Library,
the Prudential Center and Copley Square are in the Back Bay. In
addition, the Boston Red Sox play baseball at Fenway Park which
is only four blocks from Kenmore Square, Naturally, because
there are so many young people, there are a lot of good bars and -
dlscoteques here, _ 7

- The business district extends from Park Street to the

South End. Filene® s and Jordan Marsh near Park Street are two

department stores which have clothes at reasonable prices. FEach
.store has a basement sectlon which has damaged or out-of- stock
.elothes at cheap prices, The clothes in Fllene s and Jordan
'_Marsh are similar except that the latter has a greater selectlon.

WOolworth S, which is only a few blocks from Fllene S, sells

articles more cheaply than the other department stores. It is

a good place to buy postcards, statlonery and study 1amps. In-
--addltlon, there are many shoe stores throughout the city as well

as shoe departments in every large department store.' In the -

"":past Boston was known as the shoe capltol of the country. Today,

" there is a great variety of-shoesrto chqose from.




RACIAL JUSTICE: SOME DISCOURAGING NEWS1

The news has been very discouraging to those with an
authentic and still undimished concern for racial justice in
America, The Carnegie Corporation of New YOrk.réported that
for all the efforts of the past decade %o increase the number
of black lawyers in the South, the number of black law students
today represent only three percent of the student bodies of the
seventeen magor law sechools in that regioni

This represents no percentage change in ten years of
‘effort and money, Shortly after the Carﬁegie repért'was made
available, the Bureau of Census reported a widening income gap
between blacks and whites.
| Finally, the Supreme Court by its barest possible
majority declared unconstitutional a reaéonablg solution to the
problem of racially polarized and isolated schools. - It ruled
that cross-district busing was not a proper means of achieving
‘racially Balanced schools so long as there existed.no proof that
a particular suburb discriminated on the basis of race, Many.
people view that decision as being as diverting to the course .
. 0of racial progress as the 1954 desegregation decision was en-
haﬁcing to ﬁhat struggle.. 7 |
| One hears rather a leot these days about the great
strides black people havé made in recent years. The press is
filled with success stories, spotlighting the successful black
- lawyer, businessman, community organization. Thefe ar» black

1Jan Robinson, "Racial Justice: Some DloC raging
News," The Doszon Globe (August 6, 1974), p.23.
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'models, mayors and, according to one recent report, mafia
'-big wheels, | |

No reasonable man will question that these things
signify a change from ten years ago'and, of course, any rea-
: $onable man not choked by envy will applaud the individual
 success long overdue. '

| Howe#er,'change,is one thing, progress is quite

another. Take the Carnegie findings; for instance. In 1969
there were only nine black lawyers‘practicing_in Mississippi.
- Although thelr numbers have increased to forty-nine, so has the

population increased so that there is still only one black

lawyer for every 16,000 blacks in the state versus a ratio of

- one white lawyer for every 450 non-blacks.

;fiiffact up starkly. ;_272 

The 1ncome data must be even more palnful to read for
the leglons of cheery optimists who are convinced that "thlngs
are - a lot better today.” 1In the period 1969 to 1973, the median
black family income did not grow while the median for non~black
families grew apace. In 1973, the median for blacks was $7,269,
',fOr non-blacks $12,595, It does not take a keen mind 1o perceive
fhe gross inequity these figures indicate, expecially when read
*‘against a backdrop of SOaring-consumer prices and debilitating
' inflation. S S
- In a thousand dlfferent ways, non-blacks in America
keep asklng "What do blacks want, anyway9 We ve practically
_ given the country to them as it is." That is self—serv1ng

Vr-deceptlon, of course. and these recent news 1tems p01nt that




Black Americans have always wanted the same thlng
that the system they helped bUlld and are helplng to sustaln,
for better or for worse, work for them as well - or as badly -
as it works for the majority of‘whités.

Tokenism, "voluntary® equal employment plans; 1gnorant,
mindless polltlcal ba1an01nﬁ gctsAWLll.not achieve this,
Revolution could. And:so:cauld'honeSt_efforts'by,buéin&&ﬁramx
-government to squeeze the racist dispérities out of the system

before the country is confronted with a dilemma of one alternative.
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SUBWAY SCAVENGER HUNT |
DIRECTIONS | - ’

1. Use a subway map.
2. Ask people for directions or help.

3. Look at the people and things around you and answer the
questionnaire. .

L4, Speak only in English,

5. Have funl

ASSIGNMENTS

- 1. Go %o Northeastern University -~ Green Line, Arborway -

Northeastern Stop. .Get a catalogue of the under-
graduate school,

2. Go to the John F, Kennedy Building - Green Line, Riverside -
Government Center Stop. What floor is the immigration
office on? Is this a federal, city or state building?

- 3.-_Go-t0 Harvard Square in Cambridge - Red Line, Harvard Square =
' Harvard Square Stop. Where is the De51gn Research
Building? What can you buy there?

-h. ‘Go to the State House ~ Green Line, Riverside - Park Sitreet
: Station. Who built the State House? What street is it.
on? What is the dome made of?%

5. Go to the John Hancock Building - Green Line, Riverside =
~ Copley Square Station. What's wrong with the building?
Are they fixing it? What is the name of the church
‘opposite it?

- 6, Go to Woolworth's and Filene's - Green Line, Riverside -
R Park 3Street Station. What's the difference beiween the
first floor of Woolworth's and that of Filene's?

" 7. Go to the Greyhound Bus Terminal - Green Line, Riverside =~
L " Arlington Street Station. Find out how often the bus
runs between Boston and New York, Find out how much
a round trip ticket is.

8. . Go to the Boston Garden - Green Line, Riverside - North
L ~ Station. Find out what the coming attractions are for
- the month of October at the Boston Garden,




9. Go to the Isabella Stuart Gardner Museum - Green Line,

10,
1l1.

12,

13.

15.

Go

Go

- Go

Go

Go

Arborway - Museum of Fine Arts Stop., It's a ten
minute walk behind the Museum of Fine Arts. What
is in the middle of this museum?

to Newberry Street - Green Line, Riverside - Copley
Square Station., What are the names of five stores on
this street? What large hotel is at the beginning of
this street? :

to the Prudential Center - Green Line, Riverside =

- Copley Square Station, What is the name of the book=-
gtore in this mall? How much does it cost to go to the
top of the Prudential? '

to the North End - Green Line, Riverside - Haymarket
Square Station. Where is the Fogg Art Museum? What
building did Le Corbusier build?

to Harvard Square - Red Line, Harvard Square - Harvard
Square Station. Find the store called Reading Inter-
national. Go to the back of the store and find out
what kind of magazines they sell in this store.

to the old City Hall - Green Line, Riverside -
Government Centre Station, What is the name of the
restaurant in the old City Hall? What is the difference
- between the.old City Hall and the new City Hall?




2o

3{

7

8'

How long did i% take you to get there?

QUESTIONS TO THINK ABOUT WHILE RIDING
THE SUBWAY

Where did you go by subwayrP What did you see when you
got there?

Fe

Was fthe driver courteous?

Was it a comfortable ride? Why or why not?

‘Was the car crowded?

‘What did you observe about the people around-you?“ Were they

old, young, rich, poor, sad, happy, interesting etc.
Did you see any pickpockets? Did everyone pay the
required fare? ‘

Describe the subway car.

- Have you ever ridden on another subway before? How was

it differeni from the Boston subway?




IV _STATION: WNAC

.

Try to watch the féllowing television programs before
-we-go on thé WNAC tour: Channel 7 local and national newé at
6 pm, The Paul'Benzaquin Show at 9 am daily and Candlepins for
 'Césh,at 5:30 pm. Also listen to radio statiph WRKO'to-become
" familiar witﬁ' the disc jockeys.

CVOCABULARY

- 'Station ~.a building where television or radio programs are
: filmed or sent,

Network - a chain of stations which operate as a unit. The
S major national networks are CBS (Columbia Broadcasting
System), NBC (National Broadcasting System) and ABC
(American Broadcasting Company). S

- Commercial - a short 2 or 3 minute skit which advertises a
s product on radioc or television.

"News'-=a-program which gives the events of the day, the weather
: and sometimes an editorial, : -

Quiz Shows -'a program which gives people in the sudience money
in return for answering questions correctly or for
doing special tasks,

Talk Shows - a program during which a regular actor or interviewer
- interviews famous or interesting people,

Studio - a room where a particular television or radio program
is filmed or recorded or both, '

Lighting - a system of lights in the studio.
Camera - a machine which is used to record or film a prbgfam.
Video Tape Camera - a special camera that films and records a
~.program for the purpose of editing and then transmitting
the program later, : :
Microphone (mike) - a machine which makes the human voice louder,

Boom MiCrophone - a'microphone that is at the end of a long pole
o -..or extension, ) .

':ﬁiééfJOéﬁéyi—jé-péfsqn who=introduces the records which are played. -,

-
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HOW A BILL BECOMES A LAW

House of Representatives

1. A representatlve files a petition in the clerk's
offlee. :

2. The clerk numbers the petition and sends'lt to the
: proper committee for discussion.

3. The committee has a public hearlng and a discussion
- of the bill or petition. Afterwards, it votes, If
the committee approves theibill, it goes to the

full House for discussion and a vote,

4, The clerk of the House reads the bill three times
- in the House chamber, There is a discussion of it
and this is followed by a vote, If a majority of
the members .of the House vote "Aye" for the bill,
the Senate receives the blll. _

5. The clerk's office in the Senate gives the bill a
number and sends it to the proper committee for
discussion. :

6. If the committee approves the bill, it goes to the
Senate for ‘three readings, a discussion and a vote.
If a majority of the Senate approves the bill, it
then goes to the Governor's office. If the Senate
has made some changes or amendments to the original
bill, the new bill goes back to the House of
'Representatlves for a final vote.

7. The Governor has ten days to decide whether to
approve or veto.the bill. If the Governor signs
- the bill, it becomes a law., If the Covernor vetoes .
the bill, a two-thirds vote of both the Senate and
- the House of Representatives can still make this bill
a-law over the Governor's veto,

*#Approximately the same process 1s followed if a bill
“is flled on the Senate side first. After the Seante votes on
the bill, it goes to the House for a vote. :




BUSINESS

In the 1970's the Unitead States'faces numerous
serious Social;problems of major proportiens.l Urban cen—
gestion, ghetto poverty, education of disadvantaged cifizeﬁs,
transportation deficiencies, and air and water pollution
are some of the maaor issues. In a variety of ways and .
_from a variety of sources, bu31ness is under attack for
either contributing to the problems or for failing to devote

enough effort toward solutions,

Businessmen are keenly aware of the demands being
made uﬁdn them by society and are struggling not only to
_enhance the 1mage of business as a soc1ally respon51ble in-

-fstltutlon, but also to find answers to the question of how

to accomplish best the tasks ahead. In increasing numbers,

business leaders are accepting the challenge of social problems.,

- Henry Ford II, in a speech before the National Association

of:Purchasing Agents, said:

- Those who are more fortunate, including

“the leaders of the business world, have a

duty to their country and themselves to
301n the war on poverty, on descrimination,

on ignorance, on unemployment, As long as

- these evils per51st, our socilety will be
diminished by crime and v1olence and

,, demagoguery. : :
The questlon bothering most bu31ness leaders today is

'not whether busxness should partlclpate 1n solutlons to

.”7,- .social problems, but how and to what extent.

wa 1Ke1th Dav1es and Robert b,-Blomstrom, Ba lness, S001ety
:;and Env1ronment (New York 19?1) pp. l?)n74 299, J50 5k.




- Many individua%,bueipesses heve ex%rted considerable
effort-fo,enhance their.image'through involvement in social
.problems. Economic education has:been emphasized and en-
coﬁragediih-recent?years;ﬂ Support of community prejects
~and activities has stressed corpofate citizenship. Some
companies ﬁave met head-on the problems of'employing and
training_hard-core unemployed; On a broader scale, the
”Ameficen“Management'Association‘has established a summer
- camp dedicated to .showing highlscheol boys what makes busi-
"ness tick., A group of  successful New York executives or~
'ganlzed an Interracial Council for Business. By contributing
 their talents in the form of free consulting services to
black bus:nessmen, they see an opportunlty to take a positive
-part in the civil rights movement, On a national scale, the
National Alliance of Businessmen has been formed to work on
5001a1 problems.

7 But efforts of this type have only scratched the sur-

'face; Many bu51ness leaders have concluded that the problems
reare S0 1arge and so complex that no 31ngle social institution

worklng alone can solve them. _Instead v Many are .becoming.in-

. .crea31ngly conv1nced that only a partnership between the

mager institutions of Amerlcan society - partlcularly govern-

o ment and business - can achleve natlonal 5001al and economlc

__obgectlves._




CASE STUDY

THEglﬂFORMATION SERVICE CENTER

Corporate headquarters of a large firm were located on
the edge of a flfty-block concentration of urban blight in
a large Eastern.city. Moet of the residents of the area be-
longed to mlnorlty groups. For many years the comparny had
ibeen making substantlal flnanc1al contributions to various
local welfare agencies, ' |
: One day a young executive suggested to the pre51dent
that the program of financial grants be largely dlsoontlnued
.and he recommended an alternatlve program in its place, The
re31dents of the area, the. young executive contended, needed
what he termed administrative Support more than they needed
= flnanclal support ‘While flnanclal support should not be w1th-
drawn completely, emphasis should be placed on prov1d1ng in-
formatlon, guldance, and assistance that would help residents
of the area solve the1r own' problems, = The key to the proposed
_program was an 1nformatlon service center whlch would direct
people to help that wag avallable, help them prepare complaints
or requests. and make appointments wlth the right people. ~In
_eXtreme cases the center could a551st dlrectly with such
act1v1t1es as emergency requests for food and clothlng,_or
negotlatlng out-of-court settlements w1th & finance company.
lother activities might 1nclude help w1th nelghborhood 1mprove~
lment progects and help in organlzlng Boy Scout troops or -

'r31mllar groups. .




QUESTIONS.

" THE INFORMATION SERVICE CENTER

1. If you were the president of the company, would you give
Tfinancial or administrative support.to the neighboring poor
community? : '

2. .If you were a resident of a poor area, would you prefer
money through loans or grants to welfare agencies, or would
you prefer an information center to give you guidance and
‘help for your legal and:social problems?

3. Which program is more advantageous to the company?

4. Which program is more advantageous to the poor?




CASE STUDY.

THE REPUBLIC OF NAURU

~ The republic'cf-Nauru is situated on a small island of
5,263 acres in Polynesia near the equator, It is 2,600 miles
soufhwest of Hawaii, The republic has a population of 3,304
persons, These people may be the richest in the world,. and
they are getting richef every day. Investment income and:
anmual phosphate mining royalties paid to the government by
the Nauru Phosphate COQPany. in which the British have an
interest, amount to over $6,000 annually for each Nauruan.

Few Nauruans work because their affluent income does not
require labor to'support their needs, The phosphate mines
are worked by Polynesians from other islands. The government,
except for.top positions, is run by.employed civil servants
mostly'from Austrélia. - They are-péid such high sélaries by
the Nauruans that the Australian government is éonsidering a
special tax on their incomes., Most other work on the island
is performed by Chinese,

There is enough phosphate on the island to last another
twenty-five to forty years at the present rate of mining. 1If
mining were stopped immediately, annual investment income for
eVery Nauruan would be $1,200 for life. Nauru has no other
significant income, although its coiorful postage stamps are
popular with philatelists. Thereﬁisrone:beach area with pPOS=
sibilitites for tourist developmeﬁt.rThére is no port; only
_opeﬁ sea anchorage 1s available, Air transportation to the

island is provided by Fiji Airlines once a week and Air Micro-
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nesia eﬁery two weeks, In. order for pldnes To land the
phoqphate mining operatlon is shut down the day before the
plane is due. - If it digd not shut down, clouds of dust from
the mining operation would obscure the runway and prevent

the plane from landing,

1. What kind of ecologlcal problems will the republlc of
Nauru have in the future?

2. Will the Nauruans have any social or politiecal problems
in the future?

3. What will happen when the Nauruans run out of phosphate?

;4. What could the Nauruans do in order to insure.a good
income affer they have no more minerals?

~l0-




THE AMERICAN EDUCATIONAL.SYSTEM: PROBLEMSY

An ﬁnglish mother recently ¢omplained fhat herreight
year old son must attend theileocal "board" school, roughiy
~the equivalent of the American public school. The boy's
fafher was a clergyman in a parish in a laboring man'é sec-
- tion of a mediumasiﬁed c¢ity, and the schooliwas therefore

~-attended largely by children of laborers. His mother

- .complained:

The school isn't suited %o needs of those
+ *Who will attend a university or even a good
secondary school, With what he learns there,
our boy will certainly never win a scholarw .
. ship to a university-preparatory secondary
. school and probably couldn't pass the en-
trance examination anyway., We can't afford
to send him to another elementary school,
- 80 I'm afraid he'll never go to the univer-
sity. What would a person in similar cir-
cumstances in the United States do about his
son's education? o
These particular problems are not the most imporiant
ones in American education. For one thing, there is not the
difference in types of schools.. In similar circumstances in
the United States, the boy would go to school with the laboring
men's children just as he is doing in England. However, in-
struction and standards of achievement vary from school t0
school depending upon the adacemic ability and the interests
of the majority of the students and the amount of money the
community has available for education, S5till, there is a
dEgrée of uniformity because state and regional accrediting

agencies insist that certain standards be maintained and certain

;;;;:“,1éié&yérG; Dety and'Janet Ross, “American Education
‘and Its Problems,“ Lancuase and Life in the U.8vA. i b
(New York, 1968) pp. 380~8%, i
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',:things be taught. Teachers' organizations encourage the use
of Standardized-achievement tests so that a student may com-
. pare his attainment with that of students from schools not
'_only in other parts of the community, but in other states
as well, : | | | |
After this boy finished an American elementary school,
-whether in a laboring man's neighborhood or not, he would be
-;ﬂable “te -go "on o the public high schools, which would offer
college preparatory training. The examination that most -
riEUropean students must take at the age of twelve or thirteen,
'which determines future schooling, your major field and to a
' :certain degree, your choice_of profession, does not exiet in
'_America. Before he went on to college, he would usually take
'1ia general college enfrance test which would determine if the
- student was college material., If his grades.were high enough
in high school, he could get a scholarship that would pay
most or some of his expenses., In a state university perhaps
pthe proportlon of a class doing outstanding work might not be _
s¢ great as the proportion at Harvard, or at-Oxford‘or Cambridge
in England, because %the average academic ability of those en-
tering woule'not be so high. However, the group at the top
in a state unlver51ty would compare favorably with students in
schools with more rlgorous adm1551on p011c1es, and he could
receive a- good educatlon there....
| (Unfortunately) certain problems characteristic of
Amerlcan educatlon come about as a result of trying to educate.

everyone;togetherfixelthough the system does offer many




oppprtunities to the average pessch--'opportunitites'ﬁg.
dsvelop his particular skills and'abilities and to tsy to
get as,mcch education as he can absorb - a pressing problem
is how to chalienge the person of.above-avérage.scademic
'ability and at the same time take care of the needs of the
.person with average ability. The problem exists to a degree
“in the elementary school, as-fhere_is a tendency to_adjust
teachihg to thé level of the class, but it becomes more
acute at the high SChocl level where'differences,in-interests,
cbackgfounds;ﬁvcacational plans, and other fsctors in sddition
to academic ability enter in,

| "The problem is_solved in part by differentiaﬁed curricula,
There is a wide variety of course offerings in sn'AmeriCan‘
~high schocl,-ahd'students-are allowed to ChOOSs a certain
number of the subjects they study. Presumably the student
_who has neither the academic interests nor the ability to do
college work will not take courses such as college preparatory
. algebra, advanced chemistry, or third year courses such as
Latin. In spite of the guidance systems set up to help stu-
dents make thelr choices, however, there are always a certain
. number who clck courses for which thsy are unsulted. Untll
they drop or fail the_course,.they sometimes slow down the
pfogress of the class, A greater difficulty arises from the
:fact that in the usual type of comprehsnSive high school certain
courses are required of all students.: These usualiy include |

two yeafs of English, two years cf mathematics, and at least




one-laboratory science., 1In such baeic courses etudehts are
sometimes separated into different classes accordlng to
ablllty or accordlng to their vocatlonal plans, Thus some
students will study English and American llterature in their
courses while others study business English, 1In small-schools,
“such a separation is not p0531b1e. and the tendency to plan the
course for the average student is a factor to contend with,

At the college level, partlcularly in state-supported
schools with a liberal admission pollcy,-thls problem still
ﬁex1sts. The general courses offered in the first two'years
are often designed to round out the education of the average
person rather than to appeal merely to the specialist in a
Jfleld and there is much debate in educational circles over
rwhat‘the standard of performance for the Paverage“‘person:at
 this level should be.,..In mbre.specialized fields in the third

and.fourth years and eepecially at the graduate leVel7the

fproblem is less acute because the attempt is usually to make

_standards rigorous enough so that students whose spe01a1 abili-

tles do not lie in that particular field will drop out,
Educators are keenly aware of the dlfflcultles that
‘lie in the way of educating everyone together. There is the
'.problem of the point to which such education should g0. There
is the problem of keeping the poorer students from holding
'back the better ones or belng satisfied w1th a level beneath:.
3””the1r abllltles. The solutions that have been trled are some-
.ﬂ?tlmes, though not always, successful. There lS always the

danger that "equal opportunlty“ for all may be 1nterpreued to




ﬁean "the same educatlon for all” regardless of dlfferences
in ablllty and need,

‘For problems that are not merely characteristic 6f'the
educational system of the United States but that all systems
must face, the attempted solutions also reflect the philosophy
upon which American education is based - the philosophy that
everyone should be given the opportunity tg develop his-
.greatest potentiality. One of the”mégor problems is the ques-
ﬁion of what should-be'the true goal of education, 1Is it to
master facts or to develop the mind and spirit? While dif-
ferent‘educational systems may agree on the soundness of the
latter goal, they may differ on the 1nterpretatlon of what
thls means and on the best way to carry it out. The American
system tends to interpret it to mean understanding man and
soclety in order to get along with‘oneself-and in the community,
‘Learning to fhink forloneself and learning by_doing are stressed
as means of developing the charécter and judgment that will
help achieve these goals, - Thus discuséion playsna,lérge:parth
in the classroom, and teachers are urged to encourage self-
expression,... B

The emphasis.on learning by doing is onénof the reasons
for the large number of extracurriculér activities that char-
écterize the American high school. These activifies serve a
‘unique function in fhe_éducational pattern. Most of them

foster Special skills and ihterests that develop out of class-

room activities, but some exist purely to prbvide recreation.




The extent to whiech the Amerlcan 'school system 11veS'

up. to its ideal of providing egual opportunity to develop
- mind and splrlt to the fullest possible extent is, again, a
' debateble guestion. The American system prides itself on
offering students more than mere memorization of facts; yet
it must guard againsf.going too far in the opposite direction.
~Self-expression and discussion in the classroom are admirable
- learning experiences., Yet to explain oneself'intelligently'
one hust have knowledge of facts as a basis for'disoussion.
Extracurricular aotivities have much to recommend them. Yet
B there 1s the danger that students will be kept so busy with
activities that academlc learning is neglected,

' When we try to evaluate how good a job the American
; publlC schools do, the American hlgh school graduate is often

compared with the graduate of a European gymna51um, or college-

r,-preparatory secondary school, and it is contended that the

”*unropean knows more facts, A European student who has grad-

‘uated from a gymnasium may. in some respects, be more nearly
“at the educational level of an American student in his second
_jear of college., Critics of the American system say that
“this is the result of educating everyone together and of
”:p1a01ng too much emph881s on extracurrlcu1ar act1v1t1es.

There may be some truth in this charge, but,there is some-

',:thinv to be said'on the other side also,  In the flrst place,

";ﬁ_the dlfference between the performance of the two groups

r-ffmay not be so great as- 1t flrst appears to be. For one thlng,

-the‘Amerlcan eohool year 1¢ n:ne renths long,vwhere 5 the
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European one is uwually ten to ten and a half. Thyg, bhe
Eﬁropéén student who has finished a twelve yéar'program:of
study may have spent twelve.morermoﬁths in school than the
American at the end of a similar period, Also, the two
groups do not represent the same segment'of_the population.,

A much smaller pemeentége completes the coliege-prap&ratafy
'type of secondary schoolrin Europe than completes the Ameri-
can high school, The European'gfoup is selected on the basis
of difficult examinations, while the American group represents
the average. A comparison of the European group with the top
fen percent of the American group might be a fairer compari-
son and doubtless would not reveal such a discrepancy in the
knowledge acquired....

A free education for all is the American ideal. . The
general educational level in the United States has risen
steadily. The number attending school has more than doubled
during'the last'fifty years. More thaA_three—fdurths of the
population Betweenathe ages of five and nineteen is now-en—
rolled. After World War II there was a tremendous iﬁcrease
in'collége enrollment because many thousands of military
vetgrans_tqog a@y%nﬁage of the progrgm of hig@erdgggcgtion
that was offered them ét governmenty expenser‘ All.this has put
a tremendoﬁs‘burden on the'échool facilities. 1In spite of'.the
country's efforts to give a high quaiity of -education to every
citizen, there are inequalities from regibn to region because -
- the schools are supported largely by local funds.- Not 6nly afe

educators constantly experimenting to fing better methods of

B
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teaching, but parents and teachers are constantly trying to

| “improve the country's education by working for improved school

facilities and for increased salaries and higher professiongl

Standards for teachers,

1.

QUESTIONS TO_THINK_ABQUT
What is the purpose of an education?

Do you believe in-"educétioh of the masses" or *"education
- of -a select few?"

‘How does the American educational system compare with the

one in your country?

What are some of the problems of the American educational
system?

Do you think that slow learners should be mixed in with
a class of fast learners?

What is the difference between between private and public.
schools in your country? In America?

Do you feel that if people are not satisfied with their
educational system, they should be allowed to estab-
lish their won schools? '
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 STUDENTS: HOW DO THEY GRow?!

The schools that give definife alternatives to high -
school age people afe The Group Schbol.of Cambridge and the
Warehouse Cooperative School of Boston....After looking at
.the alternatlves, public and private, around Boston, I think
;these two schools best 1llustrate the two maln dlrectlons of "
free schools at the high school level. Both schools: carry
 ,0n the general challenge and phllosophy of the early free

.7school movement - little or no age-grading or letter-grading;

”student-centered curriculum; more-or-less "open". classes;
::?little emphasis on cootent, more on the critical thinking

_snd.discovery. Neither school considers itself'“radical".

';Billy Igo, a student at The Group School, told me, "The pur-
pose of a school is not 'liberation' but education." Most
sstudents in both schools would agree, But I find that these
- two schools give their studeﬁthand %eachers a "liberated"
| setting for learning, Students and teachers relate openly
with each other withOutrheirarchy. Students test what they
:-know by building things and by challenging them, - They appear
:to ‘have control over thelr ‘lives and learnlng. .'

B But Warehouse and The Group School part company on the

question’ that divides much of the rest of progressive eduoa—_
tlon and polltles, too, for that matter. Warehouse focuses

- on 1nd1v1dual students flourlshlng as they decide, but w1th1nri

T ?1Tom Reeves,:"“tudents. How Do They Grow,“ The Boston
Phoenlx Aprll 23, 19?@ pplO- 14




the context and control of a parent-centered cooperatlve."
At The Group School, everythlng starts w:th the group of
students and teachers, " I think Warehouse has found an op-
timum of individual expression wifhin a famiiy community
'whlle The Group School has the fullest process of partlcl-
patlon by students.

-Besides its powerful eobhasis on group participafion,
The Group School differs ffom Warehouse in other ways., One
~major difference is the role of pafents. Parents at Warehouse
" started the school and run it. The Group School is run by
the fifty-plus students and the twelve full-time adults. TI%
did not begin as a school at 2ll, but as a group of kids
around a teen center in North Cambrldge. Mike Lawler was a
-.youth worker there, He invited a few kids to his house and
théy became aware. they Were a ﬁGroup.“ “Most of all," says
fBillyVIgo who has been a sfudent at The Group School all three
years, "They were fed up with public school and wanted to make
their own," o 7 .

More than any other “free" school I know of, The Group
_School students have made their own school, Co-directors

Neil Dldrlksen and David Kelston are teachers whose time is

r'-,_partially freed for fund-ralsing and administration, They do

-not "direct" the school, IWhen:I first visited The Group School
- I was not aware of any;direotors. Didriksén later told me,
"Most alternative schools and other programs for youth are set

3_”up by older pe0ple who have very deflnlte 1deau. They do. the:

1ans and thonﬁ

;1n1t1a1 work make the' 1nd some youth and say




‘OK, you run it.* The Group Scnool happened dlfferently.
It evolved from the plans of some kldo and a youth worker
who then talked {0 a lot of older people - 'young educators' -
and together they built a school that was their own,"
They built more than a school. The Grouﬁ School is
the current major“project of' The Group, Inc., the name: for-
a community of kids and adults who have made their lives more
interesting by-building*common'projects and creating a set
of equal relationships. Some of these resemble a school,
The classes are more structured than at Warehouse and attendance
is required. The students come from families where “getting
an education” is important. They want solid evidence that
they have béen to school ~ complete with graduation, Thesge
formalities are not the most important things for The Group,
Individﬁai needs are respected far more than in the public
:schools, but the emphasis is not on the individuals as it is
at Wafehouse. It is on the whole set of'Group relationships -
daily meetingé, committees, planning,-mutual evaluations -
that create a genuine student-teacher equity and participation.
The only gap seems.to be lack of parent participation.
There are regular happenings that'include pafents.m dramas,
dinners and meetings, Billy's fathef; Joseph Igo, a custodian,
toldrme, "From the start we have all worked on this together.
I've learned as much as Billy. He has turned from a boy going
nowhere into a man. I really love those people down there,
I can say it is my school as much as anybody's." But it is the

tndﬂn g£° and teachers' school as far as decisions are concerne

o A
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1 hud flrst hand ehkerlenue ;n The Group School process
as I wrote. this article. In a moment of agism, I. asked. the
student who answered the phone for a “staff member," _Billy
said he was staff and besides, "You can talk to any student
or- teacher who happens to be around,” I visited the school
when most students were out doing'projects including a play,
visits to court, a yearbook, and participation with Farah-
strikers. Those who were around interviewed me first before
.consenting to my interviewing them. The Group School has
managed to avoid the kiss of the media. Larry-Aafonson,

é staff member, commented, "Most media make you heroes or
villains., Even writers we respect we don't encourage to write -
articles, because the kind of thing they write makes us into
some kind of political case., We Just want a fair description
of what is going on,"

The next day The Group met, Despite opposition from
some teechers, They decided in favor of an article. The draff
I submitted a week later caused an uproar. It was not that I
crltlclzed the school but that drew political conclu51ons
that students and teachers-de01dedly did not draw, A political
outsider like me might see lmportant pOllthql consequences in
a studenb created and student—run school and in the class
awareness obvious around the school, but people at The Group
School do not see themselves as engaged in politics or-social

change._ Thelr purpose is to sustain a Group out of wh’ :h they

put a school together. As Billy said, "The purpose of the
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school is to give me a good education'-,as good as anybody's -
| so that I can have a choice %o do whatever I want,"”
I think a fair description of The Group School7must
:make these ﬁoinfs. The group process itself is the méin suc-
cess of the school. The plant of the school leaves.much to
.be desired. It consists simply of a ﬁumbér-of rooms on two
floors at the University Lutheran Church, There is little lab
' or workshop equipment,-although there are now business machines
- for clerical courses., The school has not done much With the
.Zspace,‘probably because it is also used by. the cﬁurch. The
 .sehool and church have a good relationship but do not'intérfere
 .with.each'0ther.;.}L, _g?ﬁiztl R TESEv R TER PN P aqua;;; Wi
| The teachlng and course material are diverse and ex-
'ifcellent The currlculum and atmosphere of the school reveal
- a philosophy which tries to 1ook critically at the soclety and
:-empha31zed working-class origins. The course descrlptlons are
modest and factual....Besides the courses_already mentioned -~
"Growing up.Female," "Breaking énd.Entering" and‘the clerical
_ courses - there is Labor Hlstory. drama math, and "Words People
Play " A strong women's group has been in the school all along
andlnfluencesnmny classes. The school magazine, for 1nstance,
has a section of non-sexmst fairy tales 11ke "thtle Jack Riding
_ Hood.“ The tltle poem of that magazine says a lot:
- R - This tree started growing in
the City of Cambridge...

- It was a strong unusual
looking tree;
.. ~people. thought it wouldn't

-~ have a chance to grow.

But this fall} we collected all
“the leaves which

.. fell from the many branches...
Our “tree is growingt

‘ -__‘5'3_ .




QUFQTIPN TO THINK ABOUm

/‘!H@(& &95{ LR 8 g g

How does. The Group school differ from a tradltlonal
American high school?

‘The Group school consists of young adults of similar

backgrounds who learned how to work together as a
group. Do you feel that this similarity of backgrounds
is an advantage to the students educationally or a
disadvantage?

Are there any alternatlve schools in your country?
If there are, why were they established?

Does the physical environment of a school effect the
learning process at a school? '

Do you feel that students should not only go to school,
but, should also have a "say" in what they learn and
how they learn? : '

Should the time spent in school be devoted to academic

study and the practical application of what one has
learned9

“5ln




MUSEUM_OF FINi ARTS

WORDS AND PEQPLE

DEFINITIONS

Acrylic - a kind of acid which is mixed with paint to produce
a plastic-like painting. '

Buét - a plece of sculpture representing the head, shoulders
and chest of a human body,. :

Canvas - the material on which an oil painting is. made; a.
coarse, heavy cotton cloth. ' ‘

Portrait - a picture of a person, especially of his face,
drawn, painted or photographed from life..

‘Watercolor - a painting which is made from a paint having a
‘ water base,. : : '

PAINTERS ~ Look up these artists in an encyclopedia,

John Singleton Copley

 Gilbert Stuart

Johﬂ Singer Sargent

Winslow Homer

[
o3
e
(e
o
@

2 Hassan

Arthur Good@in

Andrew Wveth
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TOUR OF THE MUSEUM

Begin at the Huntington Avenue Entrance, Go into the
visitors' room and look at the floor plan. :

Comtemporary Art Gallery

1. Stand at a distance and look at "Blue Float™ by Ron Davis,
What is unusual about this picture?

Rotunda

2. Go into the rotunda and look at the sculptures. Who did
Auguste Renoir deplct in marble?

Leaders of the Colony, the Revolution, and the Republic (circular room)

3. Who was Benjamin Franklin?
4, Who did John Singleton Copley paint?’
5.. What is unusual about Gilbert Stuart's pbrtrait of Washington?

6 What are the differences between Gllbert Stuart's poriraits
and those of John Singleton Copley?

Twentieth Century American Painting and Sculpture

7. Look at Childe Hassan's "The State House Seen from the Charles
‘River.?: Does the view look familiar?

8. Look at Andrew Wyeth's “"Sandspit". Where do you think the picturé
was painted? , '




9. Look at Winslow Homer's "Fog Warning." Why was the fisherman
in the boat worried? ‘ '

10, Stand at a distance and look at John Singer Sargent's
"The daughters of Edward D. Boit.* Do you like it? Why?

Watercolors by Winslow Homer and John Singer Sargent

11, What kinds of scences did Winslow Homer depict?

12.. What kinds of scenes did John Singer éargéhtapéint?'\

Eighteenth and Nineteenth Century American Painting and Furnishings

13. Look at the furnished rooms from an 18th century house in
Peabody, Massachusetts, Describe one of the rooms,

Neoclassical America (1790 1830)

14, TFind Gilbert Stuart's finished painting of George Washington.
Where was Wahington painted?

American Silver Gallery

15. Look at Paul Revere's silver. What does the large Sons of
.Liberty Bowl commemorate? '

16, Find the two paintings in the museum which have holes in them.
What are the names of the paintings and why are there holes in them?

57




The Arthur Goodwin Collection

17. What scenes did he paint?

18. How are the scenes of Park Street different from the Park Street
of “today? : '

-58a.
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QUESTIONNAIRE

FEEDBACK SESSICN

Where did you go and what did you see?

Was the trip interesting? Why or why not?

Were the articles or the films which you read or saw
before the trip helpful? If the answer is "yes,"
which ones?

Would you like to on other trips whlch deal w1th
this topic? 1If "yes," where?

Do you have any other suggestlons for related field
trips or act1v1t1es in this area®?

=59~
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