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i This is a work—related study concerning the language labo-

ratory in Japan. It is primarily based on my working expe-

. rience at% the National L. L. School, my student teaching

3 site, and at the Seibi Bunka Center(Seibi Cultural Center)

5 b3 where I worked as 2 coordinator seni from the National

office. It is also supported by my study of selected arti-

E cles in YWodern Language Journal, books written by Japanese

P experts, a report of Osakae~iu Kagaku Kyoiku Center(The Osaka

5 Prefectural Educational Science Center) where I attended

P lectures on the language laboratory, and information from

: - a questionneire sent to secondary school teachers who at— o

r . tended the workshop seminar held at the Asia Center in 1974, -
If this study pictures the use of the language laboratory 'F
for English teaching in Japan and adds some understanding

: of the learning situation to those interested in teaching
7 there, the objectives of the study will be fulfilled.
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INTRODUCTION

English study through a langusge laboratory was

introduced to me in my freshman year of college. That was

my first experience in aural English. My former six years of
English study had been given exclusively through a grammar

translation method, as is the case at most of the public

schools in Japan.

I remember my first class-in the language laboratory,
when I couldn'f understand the simplest sentence -- " This
is a pen " ., -—— recorded by a native speaker with natural
speed. It would not have given me any difficulty, had it
been presented in print. " / 3%is izypen/ " sounded completely
different to me, because I had keen accustomed to our japanized
way of reading‘it -— " / Jisu izu a pen / ". My bewilderment
at that time was strong enough for me to seriéusly turn
myself to aural English and stir my own enthusiasm for it.
Trying to make the most of Lab remedial sessions, I found
myself sitting almost everyday in_one of the chairs with
the attached headphone on and selecting the channel avéilable
for that day.

This first experience in aural English through a
language laboratéry came to pass as a critical éxperience
throughout my English study. This experience started me
thinking of what language learning should be like. The
impact of the experience was as strong as another vivid

experience I had eight years later at the Los Angeles airport,




where, for the firstwtime in my life, I was left alone in a
flood of English and had the impression of being surrounded
by strange music.

Three years of working experience at a private high
school and at the National L.L. School, where I did my student
teaching, has increased my interest in language laboratory
and led me to an overall investigation of the L.IL. study and its
unigque role in Japan.

Mr. Pendergast, the chief of materials development of the
National L.L; School;monce added this note concerning L.L.
study in an address to his advanced students :

The National L.L. School attempts to provide its students

with the best possikle instruction in English Conversation

at a reasonable cost. And, in fact, there is no better
vehicle for doing this than a L.L. School. The reason

is very simple, if you think about it. I am sure you

all know that American and British instructors are very

expensive in Japan, and so the time spent face to face

with an instructor can cost you a lot of money. Furtunately

however there is another way of study that is provided

practically free at the National L.L. School, namely

the language laboratory. . . . 1
This statement about L.L. does not hold true only with language
institutes like the National L.L. School where better classroom
conditions are maintained by providing native instructors and

limiting the number of the students. Expectation for L.L.

should be higher in regular schools which can hardly attain

1 Thomas Pendergast, 'To 411 Advanced Students',
27 December,1974. '
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these classroom conditions. 1In fact, the students in

my class express their liking for Language laboratory. In
.the business world, on the other hand, advertisers of
cassette tapes for English conversation as well as for other

foreign languages are agressively promoting the advantage of

their own devgloped materials and the efficiency of the
iingual method practicéd with their pdrtable tape fecorders.
Without any personal insight or cohviction of the individual
1earnér on that style of language 1earning, the whole country
seems to be ruﬁning, or looking, if said moderately, in ohe
direction, to get on the current tide to find an.ideal .
vehicle to learn English.

Contrary to the learners' expectation and readiness for
its implementation, however, thé language laboratory appears
to have a long way to go before its full usage : the numbér
of the schools equipped with language laboratories is very

small, and even among them there are some schodls whose

laboratories are left unused. Probably, the Language.
laboratory has to spend considerable time confronting some
different kinds of problems. And there are good reasons for

this.

To be fully effective the language laboratory réquires
the integrated knowledge and skill of different fields : a

combination of so-called hardware with software is indispensable,

before psychology is adapted to it. The scope of the related




.
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studies, from highly developed educational technology to

purely developed materials based on the understanding of

‘the linguistics of the target language and the artistic

- aspect of language learning, is very wide. At present,

unfortunately, there is no prevailing authority in that
respect ; besides, each of the diversified fields has many
uncultivated phases waiting for future research. Nor is
there any apparent leading organization to promote rapid
progress of the movement which is trying hard to overcome
problems in laboratory usage, and to improve an un¥favarable
educational situétion by which spoken language itself is
prevented from publi¢ acceptance. ‘

In my'I.P.P. on this topic, I would like to take the first

‘step in my study of this field to introduce some of the basic

jdeas supporting language laboratory theory and some achieve-
ments made within my knowledge in the field« The shift of
emphasis in Japanese English education is also briefly discussed
in the first chapter in the light of spoken English and audio-
visual education, so that my. understanding of the educational
backéround is fairly well clarified. Information on the
available laboratory materials is mentioned in the last chapter
for reference. I hope this presentation will be of help to

the language laboratory users. I also hope it will become

a report for anybody who is interested in English education in
Japan, to provide a view point by which he can analyée the

present situation and improve it.
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There are supposedly two main purposes in learning a
fofeign language. One of them is communication, either on
a personal basis or on & national level, and the other is
cultural enrichment. Though communicational value seems to
be direct and the most important nowadays, cultural value
was not insignificant to early 1angﬁage learners in Japan.

The cultural purpose as put by Jespersen in 1904 as follows:

The highest purpose in the learning of language may perhaps
be sald to be the access to the best thoughts and insti~-
tutions of a foreign nation, its literature~=— in short,
the sprit of the nation in the widest sense of the word. 2

" was highly valued especially in Japan Whiéh was geographically
isolated from other cultures. ‘

In the Meiji era(1868-1911), when the first public edu-
cationai system was established, English learning also made
.a étart in Japan. There had been some foreign contacts
' before the Meiji Restoration, but the foreign contacts were
restricted to spgcial traders, missionaries, missionary doc-
tors, etc.; and fhe language learners were also a limiteQ
number of governmental elites,

In the eras between the Meiji Restoration and the end
of World War II, there came about'two‘interesting movements
to be noted concerning English.language'learning. In the
Meiji era, Mr. Yurei Mori, who became the first Minister of
Education, proposed the idea that Japanese should be replaced

with English as a national language. Although his proposal,

2 Jespersen, How %o Teach a Foreign Language, ‘Pe 9. guoted -
in Iino Shisei, Eigo nc Kyoiku (English Education), p. 3.




after seriqus discussion with other important people in and
out of the country, was not carried out, this single event
can tell us how enthusiastic the proponents of English lan-
guage learning were at that time. This enthusiasm increased
as the Japanese position in the international world rose.
But it did not last long. There also arbse strong criticism

of English learning in the following Taisho era(1912-1926).

+The criticism went so far as to suggest abolishment of English

education itself. As nationalism grew in Showa era(1927- ),
'With outbursts of internaftional incidents, like the Manchurian
Incident, withdrawal from the Leagie of Nations, and so forth,
foreign language learning was gradually forced to decline

by governmental pressure. During World War I all kinds of

foreign words were prohibited for use, even though some of

- those words such as radio, typewfiter, were very unnatural

when translated into Japanese.

When we analyze these two contrary movements and shift
from one to another, we can point out two characteristics
underlying prewar English education. First, English education
at that time was very nationalistic. Second, it was culture
oriented. After about three hundred years of isolation,
when Jépan opened her door toward an international world,
she found herself desperately behind westiern countries. It

was a shock to realize the big cultural differences and eg-

peclally the difference of langﬁage which is essential to
every cultural aspect. The enthusiasm iﬁ English education
in the Meiji era was propelled by the urgent necessity to

make up this hzndicap and catch up with western civilization.

TSI
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,ggg;f The seme point was reflected in the Taisho criticism. The
opinion that Japan had already reached the level of western ?
culture and therefore did not need to'follow the western :
culture and civilization any longer was takep up as one of
the strongest reasons for the abolition of English learning.

- Since then, the purpose of learning foreign languages was
changed to reinforce pebple's understanding of their own
culture in comparison with that of foréign countries and to
lead them to a natioralistic awakening.

Oral English could hardly be encouraged in such times

"as described above, when language learning functioned as a
means to assimilate western culture and diVilization. The

method in use was naturally grammar-iranslation, designed

only to develop how to read and understand written materials.
Though some oral approaches were tried, by Palmer, for
‘instance, who stéyed for fifteen years(1923~) as the president
of the English Instruction Research Institute, they were
all unsuccessful due to the lack of gualified instructbrs
and the socisal circumstancés during World War II.

fhe situation dramatically chénged, hoWever, after.the
eﬁd of the war. Tens of thousands of American soldiers were
statiéned all over Japan, and & greater number of foréigners

than ever before began to come to visit Japan. Many English

words started to appear on sign boards, in newspapers and

magagines, and even in people's daily conversation. Under

the new international policy manifested by the donstitutional

declaration of 'Renunciation of War', international trade

T e S L T LA
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. oral English.

science and culture.

came to be the only possible way for Japan with no natural
resources to_survive economically. With the advent of all

these circumstances, the necessity for spoken English suddenly

increased, and new teaching methods were adapted. Private

language schools started %o be bullt in various parts of

the country. Miss Virginia Geiger who studied TESL at Colum=-

bia University and stayed as an educztional assistant in
the Kyushu area made the criticism that the Japanese tradi-
tional teaching method was fifty years behind current language

teaching methods. As one of those who emphasized the advantage

of the oral approach,_she promoted the popularization of
3

On the other hand, innovation in the nation-wide educa-
tional philosophy and its system was put into practice accoxrd—

ing to the advice of the States! Bducationel Mission. The

School Fducation DLaw enacted in 1947 clarified democratic

. educational ideas—-— the equal opportunity of education, the

extension and improvement of compulsory education, the abo—
lition of discrimination by sex in education, the simplifi-
cation of the educational system and the development of

Following +the basic aim of The Fun—

damentel Law of Education and The School BEducation Law, the

0ld educationsl system was reformed in order to organize a .
new educational structure of 6?3:3&4 years of elementary,
Jdlower secondary, upper secondary and university 1evel.

To meet social requirement, every ten years since 1947, the

Vinistry of Education revised the 'Course of Study' The

3 Iino Shisei, Bigo no Kyoilu (English Education), p. 136.

4 Audio-Visual Education In Japan, p. 3.
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most recent revision emphasizes some points which deals with

English teaching such as 'foreign languages as selective

courses!' and 'the importance of oral elements of langusge'.
The general guide lines for English teaching drawn in

the  "Course of Study' and other guiding'manuals seem to

be appropriate for modern language teaching. Let me guote

the 1968 revision of the 'Course of Study fdr Lower Secon—

dary School!' foreign language course goals.

Goals:

In order %o understand a foreign langusage, develop
fundamental skills in expressing oneself in the
language, deepen language consciousness, and foster
basic understanding in international relations.

For this purpose,

1. Familiarize students with the sounds and funde-
mental grammar of the language, and develop
their basic skills in listening and speaking.

2., Familiarize them with written words and the fun-—
damentel grammar, to develop basic skills in

reéading and writing.
3. Have them acquire basic understanding in for—

eigners' lives and their ways of thinking
through foreign language learning. 5

" Balanced development of the four basic language skills is
aimed at here. Moreover, the oral element of language is
stressed as a primary skill. In accordance with this lire,

the Ministry of Education has published some menuals to show

~

5 The Hinistry of Ed.uéa‘bion, Chugaku Shidosho Gaikokuhen( Course
of Study for lLower Secondary School, Vol. Foreign Language Course. )
- - . A
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how to teacﬁ oral English effectively. In'one of these
manuels the difference between language study and language
practice is explained in the hope that a maximum gmbunt of
ianguage ﬁractice in real situations will be utilized.6 In
another, a list of conversational items and topics based on
gtudents' daily lives is presented to be used in classrooms.7
If you examine textbhooks and carefuliy compare old ones with
those currently used, you can recognhize improvement in text-
book contents, too; a good amount of living English spoken
in natives® everyday lives is included in dialog style.

If the educational ideas outlined by the Ministry of
Education had brought their expected result, English learn—
ing would have greatly improved. In reality, however, thefe
arcse new pfoblems from néw educational background. As a
result of the extension of compulsory educatiocn, many neﬁ
secondary schools were built, and English, thbugh selective
in principle, was téught as a required subject at most of
the schools, especially those in big cities. That caused
different kinds of problems in the classroom situation which
continue until present time, such as the number of students
in one.class, and differences in the students? ability,
motivation, and objectives in the same class. The increased
number of schools and students also made the entrance examis

nation situation more difficult, for the number of applicants

6 An Editorial Committee of Junior High School English, Gengo ¥Katsudo
no Kangaekata to‘JiSSen(é Definition and Practice of Language Learning)

T The Ministry of Education, Zigo o Hanasu Kote to Kiku Koto no
Gengo Katsudo no Shigdo( A Guidance for Llstenlnp Practice and Speaklng

Practice of English.)
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for higher education always surpasses the ability of colleges
and high schools to accomodate. In order to simplify appli-
cants' success or failure in the exam, colleges keep their
traditional written exam form for all of the subjects. On
account of fthis severe entrance examination situation high
gchools and junior high schools can not design their own
educational programs, but are obliged to function, to a
certain degree, as preparatory schools for the next stage

of education. This tendency is extending even to primary
schools, for a good number of primary school students try

t0 secure their educationai fﬁture by entering private junior
. high schools attached to colleges, so that they can avoid
harder competition for college entrance. Teacher training
@fograms at colleges. are another problem causing fruitless
English teaching. All of these educational problems are
repeatedly discusse§ by former MATs who have had a chance

- to'practice their student teaching in Japan, and the actual
situations teachers had to confront were stated in detail

in théir IPP's.

Each problem is difficult to solve promptly, but I
‘personally feel that the entrance exemination system, or at
least the examination fofmas far as English is concerned,
has to be improved as soon as possibie.- In the present éit-
uation secondary school teacheis fall into a dilemmas—

whether to follow the Course of Study by the Ministry of

Education or to follow the tendency of entrance examinatibns.

Eleven out df seventeen who responded'to the qﬁestion 'What
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do you think is the biggest problem of preSent Japanese
English education' expressed their dilemma in this contra-
diction. Colleges and universities are self-governing

- educational bodies with good reasons. They do not need to
follow the educational policy of the government without
ceriticism, but I feel they have to open-their eyes to0 real—~
ize what kind of English education is needed in the present
society. It is very difficult to pursuade secondary school
students to ignore entrance examinations, for they know
_well how much their educational background will say in such
a society as Japan where an academic career is over-estimated.
I understand there are many obstacles which mey prevent |
their educational ideals from coming true, but I stili hope
that the persons concerned will be more conscious of the
influence of their entrance examination form over the whole
BEnglish educational system in Japan and that they will try

to find some ways to include an oral test of English.
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Although there is no short cut to solve any of the
problems discussed in the last part of the previous section,

there is some hope of improving the present situation. The

writer of "Eigo no Kyoiku (English Education)", as well as

many other teachers with same opinions, points out that one
of the best ways for improvement lies in making the most use
of audio-visual education which has been making outstanding
progress,

When you trace the history of educational philosophy,
you will find the theoretical origin of audio-visual |
education in the 'object lesson' theory brought by John
Heinrich Pestalozzi. That theory was developed into the
‘project lesson' theory.by John Dewey,‘Blonskii, and H.
Gawding in 19th and 20th centuries? These theories emphasized

the importance of direct experience in the learned subject,

because those scholars knew that direct experience could

give a learner the strongest‘impact and moét lasting impression.
What could be experienced directly, however, is very limited.

To widen the séope, some substitute for real experience has

to be devised. Audio-visual aids began to be introduced to
moaern education from such needs, and in recent history the

ASTP ( The Army Specialized Training Program ) system, which

8 Tazaki Kiyotada, Eigoka Shichokaku Kyoiku Handbook (Handbook
of Audio-visual Methods in the Teaching of English}, p. 7.

-
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was practiced during W.W.II, played an important role in

T T TR T TR SR

the research and promotion of postwar audio-visual education.

In Japan, this educational theory began to be practiced as

IS T

early as the end of the Edo-erag( - 1867}, and modern audio-

visual aids -- slides, films, radio -- were introduced into
10
instruction in the Meiji Era ( 1868 - ). A journal, 'Audio-

Visual Education in Japan ( Revised Edition 1974)' describes

progress in the use of audio-visual teaching materials

summarized as folloW:

Prewar Activities ;

Slide : 1880, production by the Ministry of
: Education of educational slides for

distribution to normal schools throughout
the country

1941, production by the Ministry of
Education of filmslides and model film-
slide projectors

Beginning of the Showa era, Iincreasing of the
pace of glides diffusion led to widespread
use of slides today

Film : Beginning of Taisho era (1910-1925),.
’ beginning of utilization of films by some
school teachers
Early in the Showa era, first production of
a series of movies for systematic teaching
materials in Japan.

Radio : 1931, Preparation of radioc programs by NHK
(Japan Broadcasting Association) and starting
of the full-fledged broadcast of school
programs to the whole country with intention
of being utilized as supplement lessons
based on the approved textbooks in-school

9 Tazaki Klyotada, Rigoka Shlchokaku Kyoilu Handbook( Handbook
of Audiovisual Kethods in the Teaching of ¥nglish ), p. 14.

.

10 Audio—Visual Bducaiion In Jaﬁan 1974, Ave In Japan Fo.12,
p.13. J




Postwar

- 15 =

As film slides, movies, and radio gradually came into
active use, the use of audio-visual materials was
officially provided for in the Japanese educational
system in 1941. In that year the National School
Ordinance was enacted and under its enforcement
regulations, the use of movies and school radio programs
was officially encouraged.

Activities ;
After a temporary halt due to World War II, the prewar

progress in the audio-visual materials was advanced
with the epoch-making reforms in the educational system

. as a strong background. Postwar activities got under

way with the resumption of school radio programs and
the introduction of "movie classes. "

Movies : 1946, starting of "movie classes" by

utilizing movie houses

1947, beginning by the Ministry of Education
of the screening and selection of movies,
as well as of slides, pictures stories etc.

G.H.Q.policy : Distribution of lémm Natoko films and
American movieg throughout Japan
Institution of audio-visual education
agency in social education department
under the supervision of G.H.Q.

Academic movement :
Shaping of theorles on the use of
audio-visual materials during the
several years after the end of war by
¢ the mutual academic exchange between
American scholars and Japanese

Biggest theoretical influences are
"audio-visual Education Theory" by Lale,
"Curriculum Theory" by Hobam, and
"Communication Theory" by Olsen

Opening of undergraduate academic courses
for audio-visual Education in 49 public
and 50 private unlver51t1es, and master
and doctorate courses in I.C.U.

Formation of Nation-wide research

organizations

one after another to promote the

introduction and use of movies and

school radio programs in instructional
~activities
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Television : 1953, beginning of telecasting and
| simultaneous inauguration of school
television programs for educational
purposes -

1958, partial amendment of the Broadcast
Law and the provision for desirable ways
of managing educational television programs

Policy of the Ministry of Education shown in publishing :
1952, " Guide to the Use of Audio-Visual
Materials" indicating the significance
of audio-visual materials and suitable

uses of them in instructional activities

1960, " Use of Aundio-Visual Materials in
Elementary and Lowexr Secondary Schools”,
a teacher's manual, as reference material
for the effective and appropriate use
of various types of audio-visual
materials by teachers during daily
instruction

1966, " Use of School Telecasts" as a guide
to the handling of problems occurring as
a result of the popularization of
school telecasts, thereby promoting
the effective use of school telecasting

With progress in science and technology, new audio-
visual materials of various types, such as tape recorders,
have been developed and their guality has also been
markedly improved. At the same time, the need has
arisen for the appropriation of enormous funds for

the provision of these teaching materials. 1In 1967,

the Ministry of Education formulated a long-range

plan for the improvement of teaching materials, under
which the National Government's share in teaching
material costs was sharply increased. This plan, called
the " 10-year teaching material adjustment plan ", is
playing a key role in providing funds for the gradual
and efficient improvement of teaching materials in

each school. 11

11 Ibid., p. 18-21.

Partly, Tazaki Kiyotada, Eigoka Shichokaku Xyoiku Handbook (Handbook
of Audio-visual Methods in the Teaching of Enzlish), p. 14-15. '
: { G. H. Q. Policy e '

Academic movement

|
DR
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Let us here review some basic ideas of aundio-visual

method and its abplication to English teaching.

reality

movies|

visual elements sound

Sognd

S AANRANE AR AL T

black and white

cubiqg effect -motion color pictures
smell
Chart I 12
method taken after after
' 3 hours 3 days
verbal _ 702 102
explanation
visual
explanation 72% 20%
verbal & 85% 653
visual
13 13
Chart 2 ‘Chart 3 ( researched by an oil company)
listening
method comprehension
sound 35.1%
sound &
picture >0.0% )
13 (

Chart 4 ( researched by the Center )

12 guzuki, Hiroshi, Xoza Eigo Kyoiku Kogaku (The Technology of

Teaching English) I,

p. l42.

13 Cited by the report of Osaka-fu Kagaku Kyoiku Center

|

A A IO O,
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The Chart 1 shows what elements in a certain reél object

or scene ure left out when it is described only with words.
‘The guantity of information perceived by eéch_sense in a
normal situation, is 83% by visual, 11% by audial, and 6%

by other senses, as shown in chart 2. A lesson presented by
audio—visual method can give a larger quantity of information
about the contents of the lesson, for such a lesson appeals

to multi senses and, as result, it can be remembered muchl
longer. Although there is a limit in human capacity to

manage given information beyond which single sense and multi
sense make no difference, the multi sensory method is superior
in the point that it can provide a learner with the possibility
of making his own choice among different senses in his
information management. Thus by giving the learner the
possibility of receiving a larger quantity of information,
audio: visual method attemps to lead him to his recognition of
the situation.

When we discuss the function of 'recognition', a few
questions are raised. What does it really mean to 'recognize
an object or-a situatioh?' How is it related to language
learning? Mr., S.I. Hayakawa defined the word 'recognition’
ag interaction between materialization and abstraction.

His explanation is that by seeing a real cow, for examp;é:rﬁ
we can expand our notion by association with related matters,

like a real cow-- generalization of cow-3 domestic animals

T

-3 farm property—s property-3 wealth. The shift of notion
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from a real cow to wealth is the process to abstraction,
and that from wealth %o a real cow is materialization..
Recognition is the ability to move from absiraction 0
materialization and its reversal. 14
In his 'Cone of Experience' Dale clasgified kinds of

experiences through which learning takes place., The main

three of them have the following characteristics.

1. Experience gained by abstract
positive relation to
the learning situation,
for example, making things
or experimentation. ,

ki 2. Indirect experience through fele%&sion
nediums, for example,’ /f e
language or words. Teacher's exhibits \&
explanations are included Zfiehitrips \
in this category. - ) )
demonsirations x

3. Half concrete experience L. ,
or half abstract experience Z?éama“IZEd EXDer i
which has much more concrete-— contrived experiences concrete

negs, and therefore supplements
the limitation of direct ex=-
perience or disadvantages of
verbal experience.

. \
Alrect, purpeseful experien%es

15

. Audio-Visuval Education in Teaching
Among those three different kinds of experiences, the third

—— e

kind'is given through various mediums, and A~V materisl is
one of the mediums. The important function of A~V nmaterials
is %o link a concrete experience with/ words—-—the highest
abstract way to express the experience. A=V materials

assist in abstracting a concept from concrete experiences

i ~ 14§ Hr. Heyakawa, 'language in Thought and Action', cited by
o . Kaneda Masaya, Koza Bigo Kyociku Kogaku{The Technolﬁ of
Teachlng Englisk) III, p. 114,
Tazaki Kiyotade, (Handbook of Audio-Visual Methods in
the Teaching of English}, ©p.9. -

15 Cited by (Handbock of Audio-Vigual Methods in the Teaching




(-

- 20 -

provided by half abstract media and lead thé concept to its
verbal expression. The process of this action is:

1, Presentation of substitute for direct experience
2. Abstraction of a concept from the experience
%. Verbal exzpression of the concept 15

'Formation of concept' is one of the most important functions
of A~V materials. This was also called tgeneralization of
experience'! by C.F. Hoban., To fa01lltate this formation,

A=V materials are expected to be half concrete and half

-\abstract. More specifically, really effective A-V materials

should provide the'following three features:

1. Visualization (description) of real objects or scenes
with concreteness and sensous reality.

2. Content presented is not only concrete but is also
universal, which enables generalization of the same
kind of experience.

- %. The functior is not only substitute for real experience
but also creation of new experience which could be
/, accomplished by materials with artistic quality. 17

f
|

] : ,
In conclusion, two things had better be kept in mind concern-
ing A=V materisls and their usage: the best characteristic
of A=V materials is half concrete and half abstract expe-

rience, and the A-V method aids the learners' recognltlon of

-~

e

the objects or the situations.
The term 'audio-viswal education' has changed into

'educational technology' with the active use of the language

16 Kanada Masaya, Koza Eigo Kyoiku Kogaku (The Technology of
Teaching English) III, p. 114.

17 From the report of Osaka—fu Ka.gakll Xyoiku Center
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laboratory. ' In 1960 the seveniieth audio-visual research
association meeting was held, when the the language laboratory

was becoming widely used. In 1964 a book entitled Bducational

Technology was published and in 1967 journals of this study

area began to be issued. On the essential gualiity of the

study, a university professor made the following remarks:

It is a total technologically organized educational system.
It has to be characteristic not in the point that machines
are in use but that the machines are used in a rational
and effective way. Educational technology is a study area
for obtairing effective communication and management of
information. For that purpose they try to adapt the outcome
in science and technology into the educational field and
mechanize the educational system. - 18

As he stresses here, the machineg themselves should not be

: - o
§ the critical factor. The meaningful impiicatin of this

-

statement toward English education would be that the impOrtanée
has to be in how to develop new English teaching methods by

scientific approaches.

T ) /
L i - . d

18 Nr. Hurai (Keio University), A report of Osaka~fu Kagaku Kyoiku
Center, iranslated.
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Following is information on research groups and organizations
founded soon after W.W.II that have continued as active

associations.

National organizations ;
1) Academic Society

a. Nihon Shichokaku Kyoiku Gakkai ( Japan Association
for the Study of Audio-Visual Education
address : c/o International Chrlstlan University,
Mltaka—shl, Tokyo
membership : includes university professers,
assistant professors, lecturers, etc.
history : founded in 1954 started as Audio-
visual Education Research Association
main activities : studies and research on the
educational use of audio-visual aids
annual seminar on important

problems in the field

annual journal 'Shichokaku
t

Kyoiku Kenkyu

b. Nihon Hoso Kyoiku Gakkai ( Japan Society for the

Study of Educational Radio and TV )
address : c/o0 International Christian UnlverSLty,
Mitaka-shi, Tokyo
membership : includes ‘university professors,
assistant professors, and other scholarly persons
activities : studies and research on the
educational use of broadcasting

annual seminar on important problems
in the field. '

- 2) Orgénizations-:

a. Nihon Eiga Kyoiku Kyokai ( Japan Audio-Visual

Education Association Inc. ) ‘

address : Eikyo-Kaikan Building, 26 Nishikubo-

sakuragawa-cho, Shiba, Minato-ku, Tokyo '

history : started 1n 1875 as Dai Nihon Eiga

Kyoiku Kai founded in 1928~

activities : studies and research on the use of

educational films and other audio-visual aids
publication of a monthly journal

"audio-Visual Education "
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Eizo Bunka Seisakusha Renmei ( Japan Association of Cultural

Film Producers, Inc. ) &
address : Eikyo-Kaikan Building, 26 Nishikubo- Sakuragawacho 5
Shiba, Minato-ku, Tokyo )
history : established in 1953 -
aim : To stimulate the sound development of the educational
film industry/To contribute to the progress of educa*ion
and the advancement of culture

Nihon Shichokaku Kyozai Senta ( Japan Audio-Visual Materials
Center, Inc. )
address : Kikuei Bldg., 5 of 3-chome, Shintomo-cho
Chuo-ku, Tokyo
history : First started in 1949 as Kanto Audio-visual
materials center, working for distribution and repairing of
CIE movies and Natoko motion picture projector under
the command of G.H.Q.
Established in 1963 in the present form of incorporation with
the sanction of the Ministry of Education
aim : To promote the effective dissemination of lé6mm.
educational films and related information to local film
libraries whose number amounts 550 all over Japan.
stock : cultural assets films--films made by Canada national
movie studio / educational films programmed by the- Mlnlstry
of Education (but no film for English classes)/films
for social education

Nihon Hoso Kyoiku Kyokai (Japan Association of Educational
Radio and TV) ) o
address :3-12-2 Nishi-shinbashi Nichome, Minato-ku, Tokyo.
activity : Publication of monthly magazine entitled
"Radio=-TV Educatlon" as its bulletin (No English program)}

- Minkan Hoso Kyoiku Kyokai (Association of Educational Broadcasting %

in Commercial Broadcasters)

address : c/o NET Roppongi, Minato-ku, Tokyo
history : Established in 1967
activities : Various projects for the promction of
educational TV programs among commercial broadcasting
stations (No English program)

started in 1961 as Minkan Hoso Kyoiku
Kyogikai, a voluntary association

,-//

Study Organizations of Teachers | ,//

Nihon Gakko Shichokaku Kyoiku Renmei ( Japan Association of
Audio Visual Education in Schools )
address : Eikyo-Kaikan Building, 26 Nishikubo-
Sakuragawa-cho, Shiba, Minato-ku, Tokyo
hlstory : Founded in 1951
~aim : To popularize and promote the use of audio-visual
aids in school education o
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b. Kotogakko Shichokaku Kyoikﬁ Kenkyu Kyogikai
(Study Association for Audio-Visual Education in
Upper Secondary Schools )

address : c¢/o Woyama Upper Secondary School,
1 Toyamacho, Shinjuku-ku, Tokyo
history : formed in 19260 :
aim : To study the use of audio-visual teaching
materials in the upper secondary schoecls, and
also to disseminate its findings
activities : annual National Convention

various study meetings during summer
time organized by the association

Publication of bulletin "Rotogakko

- shichokaku Kyoiku Koho " for audio-visual

Education in Upper secondary schools four times a
year

e W N

'c. Hoso Kyoiku Kenkyukai %enkoku Remmeil ( National
Association of Radio and TV Education )

address : NHK Building, 1-2-2 of Jinnan,
Shibuya-ku, Tokyo
4 history : Founded in 1949
' aim : Promoting studies on education through
e : broadcast by establishing organic liaison among
o : members ( The association is composed of 8 region
' federations, each of which has prefectural study
groups, each of the latter having further
subordinate groups at the city and district level.
activities : Organization of study assemblies and
training courses.
Improvement of receiving sets as
well as assistance in their purchase
Conduct of surveys and research
’ ' Distribution of materials collected

d. Zenkoku Shichokaku Kyoiku Renmei ( National
Association of Audio-Visual Education’)

address : Eikyo-Kaikan Building, 26 Nishikubo-
Sakuragawa-cho, Shiba, Minato-kuy Tokyo
history : Established in 1953

aim : popularizing ‘and promoting the use of
audio-visual aids in social education
activities : Monthly publication of Shichokaku
Kvoiku Jiho -- an audio-visual education review :




¥
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L.L.A { The Language Laboratory Association of Japan)

address : c/o English Department of Ozuma Women's
College
history : founded in 1961
activities : Investigation, research and introduction
equipment, materials, operation and testing of
language laboratory
Annual convention for research presentation
and other study meetings . :
Annual bulletin, "Language Laboratory"
-, and L.L.A. Tstushin ( correspondence) twice a vear
- : Promotion of the use of language
laboratory and other audio-visual aids
Exchange of research materials and study
cooperation with other related organizations

19

SR RELTRLRNEC) Ay

8

“

19 Audio-Visual Education In Japan, p.31-34.

Connection with the associations

1. Interviewed.
1) L.L.A. Kansai Branch at Tenri University

2) Nibon Figa Kyoiku Kyokai
(@he academic exchange between Lmerican scholars)
(and Japanese scholars made greater contributionU
(was the opinion of the person I interviewed. )

2. Exchanged correspondence //“/
1) Wibon Shichokaku Kyoiku CGakkai
2) Hihon Hoso Kyoiku Gakkai
3) Nibon Sbichokaku Kyozai Center
4} Nihon Hoso Kyoiku Kyokail
5) Minkan Hoso Kyciku Kyokai
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Study System of the language laboratory

1. General explanation of L-L, study ( explained in the
following quotation )

1 In the main, it is a room, preferably sound proofed,
with several booths. Each booth has a recording and
playback machine. Through earphones, each student

can listen to repetitions of correctly spoken languages
transcribed on electronic tape. This gives the teacher
more time in which to instruct students individually,
while the remainder of the class listen to, talk to,

or repeat their exercises with their tapes.

2 The fully equipped laboratory of today includes the
initial system by which the teacher can record and the
students can listen to these transcriptions through
earphones. ' '

3 Furthermore, each student can record his own voice
and play it back. Other refinements call for the
students to be able to listen in and for the students
and their teacher to communicate by means of a two-
way microphone setup. 20 :

E | . 2. Three types of students' participation

1. A.P. (Audio-Passive)

2. A.A., (Audio—-Active)

3. A.A.C. (Audio-Active-Comparative)

1 . 2 3
-material
vrr —Yos Ep MTR —— EP © MTR ——> EP
‘ AN N .
monitor~ - monitor
communi- \74 communi-
cation _ cation
| TR ¢——M
MTR -- master tape recorder, M -- microphone
EP ~-- Earphone , TR -- tape recorder

20 Robert A. Wilkin, ‘'Language Teaching Stepped Up, University
- .of Mass. Project Cited as Example', The Christian Science lMonitor,
December 27, Guoted in Tazaki Kiyotada, Eigo no Shichokasku Kyoiku
(Egg Audio-Visunal Technicgues in the Teaching of English as a Foreign
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In AP—type only listening practice is possible, while in AA-
type students caﬁ listen not only to the maferial played on
the master tape recorder but to their own voices through
their microphone. In AAC-type both master vbice and studenté
voilces are recorded while they are practicing, so that they
can listen and compare their own voices with the master voice
later. To facilitate this style oflstudy, some kinds of
tapes are divided in two parts to record the master voice on
one of them and the student's voice on the other.

By ﬁsing this kind of tape, students can erase and re-record
their ovoices as many times as they like'without having the

master voice erased at all.

master correction
voice Y

=

student's : ‘ student's
trial repetition

)

Three forms of class study
1. GS (group study)
2. SGg (selective group study) -
3. IS (Individual study )
1 | 2 S 3

MTR MQE;\MTRT ?T# MT1 MTR MTR
T FEY A FS

NTR

Haster Tape Recorder
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In GS only one kind of material can be played, but in

5GS different kinds of materials can be played and
different groups can practice different materials at the
same time. 1In IS each student can choose his own program

according to his level or ability.l

4, Visual Aids :
1. 8lide screen
2. Overhead projector
3. Television setup
In the modern language laboratory in Japan, varicus kinds
of visual aids are also installed as an indispensable part

of the most effective multi-media learning laboratory.

5. Some Specifications for ideal language laboratory
operation : (quoted from "Ideal Language Equipment” by
W.N.Locke ) 21 -

1. Supervision of machines
a. Daily visits by a technician are desirable
1f not essentizal.
b. Constant check on the equipment
(Repair of eguipment is a major and
constant problem. )
Check on the quality of reproduction
(Quality of reproduction is often poor in
many installations. Due to poor earphone
system, it happens, hundreds of syllables
become indistinguishable. )

2l W.N.Locke, 'Ideal Language Laboratdry Bguipment?,
Modern Language Journal (Vol. 43 January, 1959), p.17-18.
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Mechanical Specifications

a. All mechanical equipment to be remotely
controlled. No machines are either at the
students' position or teachers'.

b. Operation of all parts should be as nearly
noiseless as possible.

¢. Five or ten years of trouble-free operation
should be provided. '

d. All eguipment to be of simple and sturdy
design with maximum accessibility for
servicing. ( Servicing must not require
a specialist ).

e. The system should be capable of practically
unlimited expansion to take care of
additional positions. )

f. In some instances it might be desirable
to make provision to enable the student
to listen over and over again to the last
previously recorded 5 or 10 seconds.

Electronic Specificatiohs

- a. For maximum flexibility each student position

should be provided with access to two channels,
to one of which he listens for receiving a
recorded sample. On the second the student
records his response— —.. ...~ .to the FL
questions posed by the sample. A record --
listen switch mentioned above is used in
the second channel to change from recording
to listening when the student is instructed
or desires to start listening to what he has
recorded. _

‘b. Ideally the student should have only a
microphone and earphones at his position.
{ . . . The indications are that a volume
control will also have tc be provided for
each student, because individual needs for
signal strength at the earphones differ
widely. )

¢. The teacher should be able to monitor any
student's work and should be able also to
carry on a two-way conversation with that
student without being heard by the other
students. The teacher should also be able
to talk to all students simultanecusly
over their earphones, possibly hearing
the entire class reply.

d. Access to remote-control eqgquipment to be by
means of switching and simplified as far
as possible.

e. Absolute minimum of maintenance on the
premises.
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6. Illustration of the setup and parts of the equipment

of most advanced Japanese language laboratory :

1) Set up 1

o ':"‘." g f:'-": ;45{,-'- W‘* * | )
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e

( from the pamphlet of )
( Sony Electiric Compan
pany
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(from the pampblet of National Blectric Company )

,Masfer operator desk

*

Record of learning response

Master tape recorders

Typewriter for recording answers
Material projector '

Remote control

Remote controled color VTR and color mornitor TV

O O~ VT e Wl

Correct answer indicator

-
O

Program indicator,

|_I
=]

Video camera

bmd
A%

Beooth tape recorder

Color monitor TV

™
=
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TV selector

B
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Electric slide projector

!
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Electric screen




2) .Set up 2

( from tbe pamphlet

.

of Ratiomal Electric Company )
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" Total system of multi-media learning laboratory

Speaker

Program indicator

Correct answer indicator
Chime ‘

Master tape recorder(for open reel)
Mazster cassette tape recorder
Automatic programmer

Pause control

Remote control

Record player and radio
Electric typewriter '

Main operator deck

Headphone

Microphone

. TV material projector

Adaptor
Over-head projector
Cartridge video tape recorder

Color monitor TV

- IV camera

Mini TV in the student's booth

. Large-sized TV in the classroon

Tape recorder
Headphone with microphone

. Answer buttons
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( from an

¥method 1.

Put the visual material
on the panel.

(Materials from card—size;
(o B~4 size are enlarged
(by the zoom lense.

*method 2.
Set 16mm or slide projectors.

*method 3.

Project the teacher's face
or other live materials.
(Change the lever of the)
(projector. )

s

(from the pamphlet of Kational Electric Company)
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5). Master table 1

SR ey

Power supply

o

. Outer mike jack

Headphone jack
Microphone volume regulator

-

Microphone power level meter

Program volume control knob
Program power level meter

Program digcharge light indicator

Program discharge selection button

.

e

1 N -
e "mmmmw—ﬂrwz XEG TEL e t ra RN T A 3B
' ¥

. Clagsroom speaker button

i ] it e s et e

Classroom speaker volume control

N H O W ®m~3 o U

Monitor speaker button

( from the PamphleQIB Monitor spesaker volume control
(of National.)
: 14. Monitor speaker
C 15. Outer input jack
16. Mounitor output jack
- 17. Material recording button
18. Microphone ——- program selction button
19. A1l call button
20, Personal call button
21. Monitor button for listening
22. Generzl call button
23. Groub'call button
24. Students' gquestion indicator light
25. Student seats' indicator
26. Students call indicator
27. Correct answer indicator button _

i
b
i
1
1
A
?

28. Response anlizer . _ ¢
29. 100% regulation knob -
20, Analigzer button

31l. Tgpewriter power button

32, Answer start button |

%3, Answer finigh button
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Master table 2

. ) -

&

® @ ? ® ?

( from the pamphlet of Sony Electric Compaﬁy )

1.
2.

W

£

0 -3 v W,
*«. = =

o
.

10.

11.

12.

13.

@ ® @ @

Power supply _
Program volume control knob
Teacher's voice, switch for operator talkiag

Over-ride moniter switch for program discharge
and monitoring

Monitor veolume control knob
Head~set Jack for the monitor
Microphone volume control knob for the monitor

Switch for mike to speaker and monitoring
(Mike to speaker/ phones/ off)

Speaker volume control switch

Switch for all call/off/model voice, change-over
(The model voice of a student can be discharged to)
(other students in the class

Talking-on light to indicate that booth~-recoders
are off at all call, group call, and intercommuni-
cation %time

Call light for roll~calls or for csll signals
from students

Intercommunication/ monitor/ switch for students!'
communication and nmonitoring

(At a maximum five students can communicate at)
(one time, and the teacher can also join the )
(students! conversation. )
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7. SHORT HISTORY of Language Laboratory

Important factors in the emergence and the implementation

REARR G P T O S A s e Sty

of the language laboratory are 1. A.S5.T. Program during W.W.II

2. Development of educational

electronics

3. Commercialism of electric machines

4. Policy of school administrators

s R L A A s KR A A AR AL

which is as éxplained in the following guotation.

The language laboratory and its increased use 1is a postwar
development, fostered by a climate of experimentation, which-
was stimulated by the Army language teaching program during
the war. Of tangible importance for the emergence of the
language laboratory were the increasing number of commercial
machines which could be adapted for language teaching,

the willingness of language teachers to work with such
machines, and the receptiveness of school administrators

to buy them. 22

Main steps in its process of implementation are as follows.

1943-4 ASTP (The Army Specialized Training Program)

-1851 ~ The first installment of a very fundamental

' form of language laboratory - tape-recorder
sets by Sony electoric company --- at Nanzan
University and the Kyoto Educational University

1955 - Language laboratory installment at 155
American universities
1957 The sputnik launching in Russia

1958 The National Defence Education 2Act
. {in the United States of America )

(* L.L. began to be used in special educational
programs. )

(* Commercialization played a great.role in
the increased use of the L.L. )

1961 The installment of L.Ls at 700 universities
and 2500 secondary schools in the U.S.A,
The installment of L.Lg at 33 universities,
high schools and junior high schools in Japan.
The foundation of "The Language Laboratory
Association of Japan"

( From the Center~ reporl)

S AR A

22 Koekkek Byron J., 'The Advent of the Language Laboratory!
Moders lansuafe Journal { Vol #3. January, 1959) P.a4,

Ry
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1) Total installments of L.Ls by 1966 (Frém the Handboock

for Audio~Visual ) 23
level colleges secondary others Total
year schools
1951 2 2
2 1 1
4 2 2
8 2 2
9 4 1 5
60 3 3 2 8
1 11 6 3 20
2 31 13 12 56
3 24 44 20 88
4. | 71 90 31 le2
5 55 100 '23 178
6 - 71 113 29 210
275 369 129 773
(note) Recent data is not available.

23 Tazaki Kiyotada,

Eizoka Shichokaku Kyoiku Handbook (Handbook

ﬁven L.L.A, doesn't keep that kind of data.

of Audio—visual Methods in the Teaching of English), p. 1032-42.
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L,

2} Company Installment list

A. (From the installment data of the Sony Electric Company)

February, 1972 August, 1974
Colleges 161 (+a) 273 | %
Secondary ' :
school 255 (+4) ) 617
- ' Others - 114 (+4) 258
Total 555 1148 :
Note : The number ( of L.L. installment) in 1974 %

doubled that in 1972 by two years.
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Company installment list

B. (From the installment data of the National
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Electric company )

level
yvear cocllege :igggﬁary others Total
1961 4 1 5
2 6 5 1 12
3 11 8 7 26
4 13 10 5 28
5 8 10 3 21
6 20 19 5 44
7 - 14. 25 39
8 10 38 12 60
9 8 53 14 75
1970 14 53 29 96
1 17 73 14 104
2 8 108 22 138
3 17 98 17 132
4 15 100 19 134
Total 165 601 148 814

(note) * College level is stable.

colleges)

(Language laboratories are installed at most

* Increasement in secondary school level is

remarkable.
(The number is constantly increasing, but the

percentage of L.L installment in the total

secondary schools is still very low.

)
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3) L.L Installments at each school level and in

educational institutions by May, 1972
( from "Audio-Visual Education in Japan 1974")

Educational Institutes Total number L.L
kindergarten 11,564 0.1%
. elementary school 24,325 0.5%
_lower secondary school ' 10,686 ' - 7.8%
upper secondary school 4,810 7.7%
technical college ‘ 63 %
junior college ' 491
university | ' 398
miscellaneous school 8,045 _ )
community center - 14,375 0.2%
prefectural library - 917 2.1%
municipal library - 0.4%
museun ' : 345 ' 0.7%
edugsglggzihlnstltute o 593 0.7%
: : 24

The percentage of each schooi level and kind of
educational institution is very low. If appears, however
that the attitude of school administrators toward the
installment of language laboratories is possitive, for
there is a regulétion tha? a language laboratory has to
be installed whenever a school 1s newly constfﬁcted or

reconstructed. { This applies to schools in Osaka

and Kyoto. )

24 Audio-Visual Education In Japan 1974, ».17-18.
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Theoretical background

The language laboratory‘is not only supported by the
educational background and the development of educational
electronics but also assisted by two sciences --- linguistics
and psychology. |

What exerted the most prominent influences on the
study system-and materials used in the language laboratory
were structural linguistics and behéviéral psychology, which
in their combined form is called audio~lingual habit theory.
The main.emphasises of the structural linguistics are :

1. Language is primarily a speech.

2. Language is structure-centered.

3. Language structures can be systematically described.
Theoryjﬁumber 1 became a strong justification fbr sound

(tape) materials. Theory number 2 promoted comparative

‘study of a mother language and the target language to pin

point difficulties in structural differences.zSEventually
this study eﬁph;sized an one point study : in Mr. Pimsleur's
words, " the kind of drill in which model sentences are used,
with a single element varied until that element has beén

S

mastered. This kind of drill is invariably contained in

tape materials as substitution drills, Systematic description
of language structure in theory number 3 was proceeded by two

main concepts of 'contrast! and 'compemeﬁtary distribution'

25 Kaneda Masaya, Koza Eigo Kyoiku Kozaku( The Technology of
Teaching Engligh) III, p.1l09-10.

26 Pimsleur, P., '"The Function of the Language Laboratory!
Modern Lansuzge Journal. Vol. 43. January, 1959. p.l&
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and thesevtwo concepts also influenced the development of
materials. Some drills are presented in such a.way these
-two concépts are effectively used in mastering a study point,
for example, in pronounciation practice, phoneme /1/ is
presented in contrast with phoneme /r/ in a form of minimal
pairs. In syntax pracficé, a senteﬁce structure 'You have

a book' is practiced in a part of related variations of

"You don't have a book', 'Do you have arbook ?', 'What

do you have ?', which is known as transformation drill. This
kind of exercise aims at making the student aware of the
struéturé behind different sentences, and is basea on the
theory tﬁat the meaning pf a sentence is not the synthesis
of the meaning of each word composing the sentence but the
étructure itself has meaning, and that the structural méaning
is moré important than the synthesized meaning.

A big contribution of.behavioral psychoiogy to language
leaning was conditioning theories. The classical conditiening
theory of Paflof which was formulated by the'stimulus%response'
cycle and instrumental conditioning which was called operant
conditioning by Skinner and was formulated by a 'stimulus-
response-reiﬁforcement'cycle formed the foundation of L.L
study in many respects.27Having applied these conditioning
theories to language leaning,.behaviofal psychologiéts
explained language learning as human behavior, which is mastered

by conditioned habit-formation. The conditioning formula was

27 Suzuki Hiroshi, Xoza Eigo Kyoiku Kogaku(The Technology
of Teaching English) I, p. 136-37.
Kaneda Hasaya, (The Technology of Teaching English) III, p. 110.
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applied to a four cycle drill system of the L.L. materials :
stimulus (question}sattemped response-correctiondrepetition
of the correct answer. The method of immediate correction
was especially a direct application of the "immediate
reinforcement" theory of behavioral psychology. Mr. Paul
Pimskeur made this statement :
One of the guestions which has been most carefully
investigated in psychological experiments is that of
the effects of rewards on behavior. The evidence is
clear that rewards motivates learning, ané that immediate
reward is a more powerful stimulant than delayved reward.
These principles find direct application in the language
laboratory.....
If his sentence was correct, he has the immediate pleasure
of having this fact confirméd ; ... ( The psychologist
would call this "immediate reinforcement.") If his
response was not correct, he is apprised of this fact
at once, ra%?er than allowing his bad habit to perpetuate
itself. 2
The influénce of cognitive-code-learning theory based
on transformational grammar and Gestalt psychelogy is not as
clear as that of the audio-~lingual habit formation theory.
Most of the structure drills seem to be dominated by practice
on superficial structures. Practice on deep structures are
not ‘impossible, for example, as is quoted in "Educational
Technology" from Triall article, the deep structure of a
sentence, 'The man my father spoke to is my uncle. ' is checked
by selecting other sentences with similar meanings like :
. The man spoke to my father.
The man spoke to my uncle.
The man and my father spoke.

My uncle spoke to the man.
My father spoke-to the man. 29

L I N

28 Pimsleur, P. '"The Function of the Language Laboratory', p.13

29 A.Traill, Cited by Kaneda Masaya, Xoza Bigo Kyoiku Kogaku
(The Technology of Teaching English) III, p. 113.
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Although such a drill as above suggested is possible, a

bigger contribution of the cognetive-code learning theory

'is its application to wvisual materials. Visual aid, which

- is most freguently used in the introductory part of a

material, helps a student with his recognition of the situation;
the theory supporting this function of visual media is akin to
that of Gestalt psychology.

So far language laboratory is mainly assisted by the
audio-lingual habit formation theory. New attempts of
adapting the cognetive-code learning theory to L.L. study
however are being made to develop better materials and to
establish better teaching procedurés in L.L. class. As
Mr. Kawano maintainé, ' the language laboratory, being
a most developed form of audio-visual education, is one of
fhe teaching medias, which should not be restricted to cne

educational theory.' 30

30 Kaneda Masaya, Xoza Eigo Kyoiku Kogaku(The Technologzy of
Teaching English) III, p. 108, (translated.)
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Diagram 1

RSV

e B

umdmwoﬁsmsﬁ of Language Skills

skills

effect

number of schools

with L.L

without

method taken

comments

listening

clear sound through headphone

English by native speakers

Speaking

- A B T o> B«

W

repetition

pattern practice
memorization

improvement in pronounciation,
intonation etc.

improvement in speaking is hardly
expected through L.L work at the
present stage ‘

Reading

Writing

oo wwp UOQW

W H W N

silent while listening

DY

o]

effective for reading aloud

imitation of English by natives

effective for reading comprehension

effective for speeding up the
reading rate

reading skill is improved when
simultaneous instruction of sounds
and letters takes place

= NN

.

dictation
filling the blanks

Time is not left for writing.

L.L has nothing to do with visual
training.

A-~ high effec

A
B
C
D
t,

B-- some effect, C-- little effect, D-- no effect

N--negative comment
P--positive comment
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éhi Diagram 2 :

Problems and Room for Improvement

Items number of schools
with L.L without

Material
(How to get or make good materials) _ 4 10
. | Audio-Visual aids
' (How to get effective A-V aids) : 2 10
Teaching Method |
(Including machine operation) ' 2 10
Students' fatigue
(Caused by using earphones) 2 10
Dulliness (Caﬁsed by machine work) - 2 10

Correction of students' mistakes
(monitoring system) 3

Completing individual study
(according to students'ability) - 2

'(Other Points of suggestions and opinions)

* Variety of programs to keep an hour Lab. work interesting.

* Complete programming by using computers.

* Understanding and cooperation by majority of English
teachers ( Sharing of responsibility by many of them, not by
a few specialists. ) | '

* Difficulty of keeping machines in good order and great expense

of repairing or replacing machines.

How to avoid boredom in (the process of) practiée
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Diagram 3 :

Evaluation of L.i.“ClaéS”

points number of schools
' with L.L without
Chance to hear raw material
(English by native speakers) v 7 6
- Chance for enough_indiVidual practice 8 13

Practice of multi media education 5 4

{Other points)
P One of the motivations for English study

N Little effect on reproduction
Little help for entrance examination

No need of laboratory if there are native
instructors .

Limitation of machine
(Machine is machine, can't substitute for teacher's

personality )

How well can a student having practiced with machine speak
in real situation, since actual communication takes place
between persons ? :

Too much chore load on teachers;

Is L.L worth the trouble taken for checking and
maintaining machines ?

Too much time spent for programming.

Students' high motivation and active participation
is crucial for effective L.L. class.
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C ( little interest)
D ( no interest)

Diagram 4 : Students'® Interest
Item effect number of schools
with L.L without
‘Students" A ( high interest) 5 2
interest in .
L.L class B ( some interest) 2

Reasons

P

and opinions

Students have desire
Students have strong

Students hardly have
speakers of English.

Most of the students
Students show strong

to master conversation.
interest in practical English.

chance to talk with_native

are just afraid of English.

interest in the beginning, but

it's hard to keep their interest.

Long-term effort by both students and teachers is
needed for the effective usage of L.IL.
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Diagram 5 : Others

N P A

Ttems hours (per week) number of schools

L.L. class hours 1/4 4

1/ | 3

junior high)

R T TS ey YT b g

T

English class hours 1/5 ‘ 5

{ per week ) i
1/4 3 I

AR

1/5 1

/e 1

AN N ) B AP e LT

2/10

|_I
"\

(high school)

TR

Kinds of courses Reader
Grammarxr

T S A A )

Conversation
Others

> W N W

Relation with As independent work
class work | As integral part of work

ratio 3 : 1 {(class : Lab)
4 : 1
1.:71
6 1

= = DN
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Eighty questionnaires were sent to secondary school
teachers. who attended the workshop seminar held at the Asia

Center in 1974, 35 out of 80 forms were returned. 8 forms

were filled out by teachers of schools equipped with language
laboratories, and the rest of the forms were by those of

5 schools without. 7 out of 27 forms were returned almost blank,
so only 28 forms were used here to make my diagrams. Though

the number of the collected forms is small and few of them

are appropriate as references of real L.L. classes, I think
there are some good points found in these diagrams for

discussing the role of language laboratory and its problems.

FE There are some differences in the opinions of teachers with

some experience in language laboratory and those without.
[ Some of the problems are not realized by inexperienced teachers,
and some of‘the_anxieties anticipated by inexperienced teachers
ére not included in the reports of experieﬁced teachers.

An important thing for effective usage of the language
laboratory is to know its real function. Mr. Max S. Kirch
défined its function as the role of a teacﬁing machine :

1. Tireless teacher, endless repetition until habit

formation

2. Programming with minimal increments
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A, ' o
I | &= Students in front seats
" —— Students in back seats
| * Studenis in front seats have an advantage in listening.‘
" Be 7777774 -—— Using a taperecorder
'[:] — Using a handy Lab
% Sounds played by a tape recorder are harder to listen,
especially such sounds as m/n, /z, t/ , which even those
~ sounds canlbe clearly perceived in the Lab.
You have to consider the number of students in one class at

Japanese secondary schools. According to the information of
my questionnaire, the average number of students in one class
is 44. 36(the number of students)~—1(the case of schools),
38"‘“"11 40—"7' 41-"'1’ 42—2’ 4:3""'11 ' 44"""'11 45""’12’ 46""'3,
481, 52—1, 551, S i

. From the research document of the English department of Tsurumaki
Junior High School quoted in a pamphlet of an electric company.
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3. Immediate correction and reinforcement

4. Proceeding at each student's own rate of speed

5. Concentration on the recorded material 31
Let us see, first of all, how these features of L.L. work in
helping students devélop their language skills,

Listening Skill

The skill developed by L.L. work which is most highly
evaluated is listening skill. This is agreed on by most of

the scholars whose articles appear in Modern Language Journal.

My own diagram based on Japanese secondary school situation
also proves this fact --- (. high effect -- 6/8, 8/20 } in 6
ont of 8 with L.L., in 8 out of 20 without. The reasons for
its effectiveness are considered to ber:

l. Better acoustic conditions through headsets than

through'the air

2. A variéty of native s@eakers

3. Enouéh repetition on an item until students master it.
In the classfoom situation, model pronounciation and reading by
language teachers who are not native in the target 1énguagé
can hardly be expected +o be as good as those by natife
speakers. They try to compensate their'deficiency by using
audio-visual aids, but tape recorders or other audio-visual

aids can be used much more effectively in the laboratory than

31 Kirch, H.S., 'The Role of the Language Laboratory?®,
Hodern Language Journal. Vol.4%, J%63:. p.z257
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in the claséroom, because there is no air'gap problem in
the laboratory, which exists in the classroom. A diagram
based on the result of a perception test administered in a
Junior high school shows this.

2.  As for the variety of English, it goes without saying
that the Japanese situation itself denies this possibility.
Native instructors are rarely provided at Japanese secondary
schools ; and this is more true at public schools because of
én inflexible regulation regarding teachers' qualification.
According to the information from my guestionnaires, only 4
out of 34 schools have native instructors. The number of
éhese native instructors at one school is one or two_in
most of the cases, and the possibility to variate in their
English is out.of the guestion. By careful selection of
faped materials, however, English from different parts of
the linguistic areas and of.all kinds of voices can be
used in the language laboratory for students' listening
practice.

'3. Renee J. Fulton emphasizes the importance of listen-
ing training in his article, "Language Laboratories Deveiop
the Listening Ear". In defining the strict meaning of 'listen-
iné', he puts the word 'listening' in an analogous comparison
with the word ‘'‘hearing' as the‘comparison of 'observing' with
'seeing' in the science 1éboratory, and says.:

Newcomers to the language lab must be taught to develop
their sense of hearing to such a degree that they become

* Refere %o the attached paper

-
-
§
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,igf proficient in listening, for listening is basic both
s to comprehension and speech. 32

He furthers this point of 'proficiency in listening' with

. a quotatioﬁ of Theodore Mueller, vhich is summarized in his
phrase "man's perceptions are influenced by his past

experiences., "

What we hear is based on our past experiences, that is to
say, we do not hear accurately what is said, especially

if the speaker is from a different speech community, with
a set of sound signals and intonational patterns different -
from the ones we are using. Unless we have mastered the :
speech habits of the foreign country, we substitute in ' i
our hearing the sounds of our native tongue which come
closest to the sound expressed by the foreigner. We make
: , his sounds conform with the experiences with which we are
; . familiar. 33

As Mr., Fulton emphasizes it, listening is important, because it
¥ is'prerequisite to understanding' and is the first step in the

*successive steps in the aural-oral approach' of "listening -2

undersﬁandingfaimitating and :eproduciné sdundé—ﬁspeaking the
foreign language. To make the students master this first

step and become perceptive auditors will be the language
teacher's big aim, but usually in the classroom the teacher
can't afford to give theAstudents‘enéugh praétice in listening,

as well in understanding and speéking.

Speaking

The next skill trained in the language laboratory is

speaking skill. The diagram shows that development of

speaking skill is not as highly evaluated as that of listen-

{f; ing skill, but some effects are recognized in all the answer.

32 Renee, J. Fulton, "Language Laboratories Develop the
Listening Ear.', lodern Langusge Journal. Vol.43 Hay, 1959., p.224.

33 Ibid.,
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The advantages of L.L,work for developing speaking skill are ;

enough practice, and immediate correction and reinforcement.
A laboratory atmosphere itself is peneficial ; it helps a
student tc become an active participant in the work, for
without any criticism of other members in the class, he can
be free from unnecessary embarrassement which he would feel in
class when he makes mistakes. Correcting his own mistakes by
comparing his own responses with the master voice, is encouraged
as one of the most effective methods taken in L.L. study, but
it leaves a problem to be seriously considered. To what
extent does this method actually work ? Mr. Paul Pimsleur
discusses this problem in his article "The Functions of the
Language Laboratory" by presenting both the advantage of

this method and its limitation :

A étudent working alone can be expected to correct
certain gross errors, . . . In this category one may
include errors which correspond more or less to phonemic
distinctions in his native tongue, and features of stress
and intonation. . . . The laboratory plays an important
role in bridging the gap between the way things look and
the way theay sound ; between the written and the spoken
language. . . . '

-an untrained person like our average student soon
reaches a limit in his power to criticize his own
pronunciations. Putting the matter in linguistic terms,
the student will hear unfamiliar phonemes as mere allophones

" of familiar phonemes. . . . he cannot be expected, if

left to his own devices with recording machine before
him, to correct his pronunciation. 34

34 Paul Pimsleur, 'The Function of the Language Laboratory.!
Modern Language Journal. .Vol.43. January, 1959., p. 1ll.
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We must bé conscious of this limitation of the self-

. correcting method ; ( this problem is noticed by experienced
school teachers as one of the problems in L.L. work. )

" And, as this is the case, we must be aware of the significance
of the supervising system to overcome this limitation and use
the laboratory facilities with maxiﬁum efficiency.

About the qualifiéation of the supervisor and the way
of supervising, some suggestions are made by the same writer.
A person Who possesses the following two features will be an
ideal supervisor ;
1. fThe regular teacher : a person who knowé the students
and can survey.their individual progress.
2. The specialist : a person who has somewhat more
experience ( than a regular teacher) in the effective
use of laboratory facilities and may perhaps be a
specialist in thé improvement of acéent. 35

It is also desirous that the supervisor has a sense of
language ,and knbwledge in structural linguistics, in éound
system, and intonation pattern. |

As for the way of supervising,

1. Human element in correction

2. Systematic checking list for correction

3. Studénts' rudimentafy trainihq in phonetic'observation 36

are needed to be considered and worked out in the lab-~class

35 Ibid., p. 12.
3 Ibid., p. 12.
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session. Pimsleur's opinion on correction is that 'circulat-

‘ing among the students is preferable to listening to all tha

included in most laboratory installments), because that way
the teacher can correct each at once and maintain a human
contact in the mechanical world of the laboratory'.}rThis
point --- the human element versus perfection of machine work
-- will be probably a point to debate, for some Japanese
teachers might think that the method suggested by the writer
is out~of-date, ahd that the ideal form of L.L. operation is
the completely automatically progrAmmed system using a
computer. ( A master table produced very recently by Sony
ing system.) 38

‘The other two suggestions are very meaningful. A
laboratory chart on which eaqh student's problems and progress
in his speaking achievement are noted must be very useful, even
though it seems to take time to coﬁplete this system. Even
under a good supervisory system, on the‘other hand,students in

the‘language.laboratory have to be taught the rudiments of

themselves of the sounds which are strange and confusing to
them at first. This is necessary because the superviéor can
be with each student for only a part of that student lab

gession and the rest of the session he himself has to check

37 Ibid.,
38 See the illustration of the master table 2, p.36.
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his responses by comparing'theirs with the model speech.

- Some time either in the beginning of the lab session or

at the end of it, should be spent for short instructions
with a general explanation by words and chart and comments
on such phonetic rudiments and on the students' common

mistakes.

Reading and Writing

The development of reading and writing skills doesn't
seem to be as much expected as that of aural-oral skills.
'How to use laboratory facilities' or 'How to develop materials'

for the improvement of these skills has not been frequently

~discussed so far. My diagram also shows that teachers with no

gxperience in L.L. have a negative attitude and put low value

oﬁ the usefulhess -of laboratory for training in these skills.
(No effect : reading-3/9, writing-4/9) Reasons for this negative
opinion probably come from the actual lab-class-situations
expressed in such a sentence as "Time is not left for writing" 3
or from their presumption about L.L. work, such as "L.L. has
nothing to do with visual training.“ggoh the contrary, the
teachers using L.L. have pointed out that there are effective
ways of using laboratory for‘training'in these skillé; They

say that "students can improve their skills by reading silently
as they hear the text readéaor that "L.L. is effective for
reading aloud, for reading‘comprehension, for speeding up

39

students' reading rate. " As for writing, a few experienced

39 See the Diagram 1, p.46.
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teéchers recommend using L.L. for dictation practice,
spelling practice, 'filling in the blanks' exércises. These
exercises can be done easily by usiﬁg the screen or over-head
projector installed in most Japénese language ;aboratories :
students are supposed to write down words, phrases, or
sentences as they hear them, and check their answers by
looking at the answers.projected'on the screen or the T.V.
Tﬁis method helps students understand the relation between
pronunciation and spelling. A teacher reported that by
*£illing in the blanks' exercise and dictation exercise,

he could check not only students' vocabulary ability but

also their understanding of English stress, for many students

missed unstressed words. As a ¥result of these exercises, he

says, he could make the students pay attention to unstressed
wor@s and could teach 'stress' itself effectively. As Mr. Max
S. Kirch remarks in 'Thé Role of the Language Laboratory',
'there is correlation between listening comprehension and
reading coﬁprehension'%oand I am sure that L.L. can be used

for better reading comprehension by playing tape materials

of stories, novels, plays etc. He explains the enjoyment of

this method in this way ;

The students can see the film version of the play and
listen to the sound track through head sets. How much
more exciting it is to see and hear 'Le Bourgeois Gentil-

homme' than merely to read it. 41

40 Max S. Kirch, 'The Role of the Language Laboratory®,
Modern Language Journal. Vol.47., p.257.

41 Ibid., p. 258.
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From my experience working with elementary school
students, I can also say that fundamentél reading practice
and writing practice are done more effectively in the
laboratory than in the classroom. You don't need to take
time to write letﬁers, words, or sentences on the blackboard.

You don't need to take time to erase them. You don't need

to worry about keeping the students quiet at their seats

while you are doing these things. You don't need to mark
out some of the written words to emphasize them. You don't
need to be conscious of your handwriting and the size of
the words to make sure all the students in the classroom
can see them well. You can just élace your textbook or any
other materials on the projecting panel and move them about
on it. You can focus certain spots whenever you want to
emphasize them. Students look at the T.V. installed in
their own booth, or look.up at the T.V. placed in several
parts of the room to be shared by several stucflerﬂ:s;.‘q‘2 They
pay more attention to the written forms, because the words

look neater and their strong curiosity for mechanism is

stimulated.

Grammar Objective

The language laboratory is useful in attaining
grgmmar objectives as well as aural-oral objectives, Mr.
Paul Pimsleur analyzes the laboratory as a meritable system

for grammar instruction. According to his analysis there

- are two major problems of grammar instruction, which are,

4z See +he illustration of _f}me. visull a,‘nd:s, p-3&,
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'the need for more exercise material than fhe instructor
usuzlly has available, and the need for a transition from
a theoretical mastery of a grammar point to an ability to
apply the point orally.’ 43

The feature of the language laboratory as a teaching
machine, which offers 'endless repetition of drills until
habit formation', can work effectively‘in coping with these
two problems. The quantity of drilis given by the machine
for a certain time is at least five times greater thén those
given in written forms and abouf two times greater than the
oral drills givén by an instructdr in the c¢lassroom. As

many as 50 sentences built around one grammatical point are

contained in a ten minute exercise. Practice on these sentencesg

makes the student master that grammatical point.without being
conscious of the rvle, and enables him to reproduce those
sentenceg, This is just the opposite of the traditional
grammar study which takes the process of 'remembering the
rulg, applying it as thgggh on paper, and then trying to
stammer it out orally.' Mr Pimsleur contbinues to state the

merit of the grammzr practice in the laboratory as follows:

Having had much practice in saying these things automatically,
vnder the gentle nudging of time pressure from the exercise
tape where the next sentence is always about to come up,

the possibilities are far greater that the student will

be capable of saying scmething in the foreign language

43 Paul Bimsleur, 'The Function of the Language Laboratory.',
Modern Language Journal. Vol. 43., January, 1959., bp. 1l2.

44 1Ibid., - p. 13.
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when he leaves the classroom. 45

Another aspect which makes grammar drill unnecessarily

difficult is that written drills confuse the grammar‘point

iteself with gpelling problems. Writﬁi drills are necessary

and can‘not be replaced in mastering borrect spelling, but

grammar instruction itself can be more effectively conducted

when it is separated from written drills.

The last big advantage in the L.IL. study is the rein-

Torcement method. Immediate reinforcement, in psychological

terms, exerts great advantage on the students' self-checking
> of achievement and on raising their motivation. Mr, Plmsleur

explains itg merit as follows:

If his sentence was correct he has the immediate pleasure.
of ‘having thiskact confirmed; he has been reassured of his
understanding of the point at hend, and if his response

was not correct, he is apprised of this fact at once, rather
than zllowing the bad habit to perpetuate itself. 46

45 Ibid.,
46  Ibid.,
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Integration of L.L. Study

1. TIntegration of L.L. and classroom
The language laboratory is used as an independent work
program in some cases, but in many other cases it is used as

a part of an integral work program, either as supplementary

work or as complementary work with classroom work. It is
necessary to establish a good coordination between labwork

and class work when laboratory is used as a part of integration.
Some questions of general policy such aé 'regquired or not', %
'frequency and length' have to be settled before this inte- ”
gration is accomplished. Specific teaching procedures

devided by class work and lab worg is also needed to build.

1) Required or not

There are some cases of operating a lab on a voluntary basis,
and at some colleges language laboratories are provided as
one-of selective courses. Attendence to lab work is required,
however, at most of educational institutions where the
laboratories are maintained for active use. At National L.L.
School, attendence check for lab session is strictly‘practiced
and ﬁhenever a student misses a Lab class, he has to make it
up with attendence to.remedial session. At Tenri University,
where the Kansai_(area) branch of the Language Laboratory in
Japan is located and the first automatic L.L. set up was

installed, L.L. is required to all the students majoring
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in English.

2) Frequency and Length
' The majority of Japanese secondary schools, schedule L.L.
class once a week and the length of one L.L. class eguals to
a normal class hour -- 40 to 60 minutes. A report from
Osaka-£fu Ragaku Kyoiku (Osaka preféétural Educational Science).
center recommends that L.L. classes are scheduled at least

twice a week. It also suggests several other poihts in general

scheduling.

* An ideal proportion of L.L. work with class work
is 1:2,

* A class hour is to be devided into three with 1/3
of class hour for lab work and the rest for class work,
or devided into two with the first half or latter half
for L.L. work, if moving from classrcom to L.L. is
done without much trouble. '

* The length of one L.L. class should be less than 50
minutes and appropriate length for intensive L.L.
work is 5 to 15 minutes. ( The rest of the L.L.
class had better be spent for break, some explanation,
plaving back, or playing some other supplementary
material such as music. 49
The length of L.L. work needs to be seriously considered, for
the fatigue caused by listening through a headset is much
greater than that of study in usual classrooms. The results

of the questionnaire on this topic which was made by a secondary

school teacher shows the following :

Question : How long do you think you can continuously
participate in L.L. work without feeling fatigue ?

47 A& Report of Osaka~fu Kagaku Kyoiku Center (Osaka prefectural
 Educational Science Ceuter)

=
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not much fatigue --- 25% 8 to 10 minutes --- 22%
'3 to 5 minutes -—— 6% 10 to 15 minuteg--- 27%
5 to 8 minutes -=-- 122 over 15 minutes --- 7%

48

3) Teaching Procedures

When lab session is planed as a complementary work with class
work, with proportions in length of 1( L.L.) : 1 (class), or
1( L.L.) : 2 (class), an example of teaching precedure
suggested by the center's report is :

Pre l1ab (class work) «-————- * Introduction to new material
* Explanation of important points
* Imitation practice
L.L. S mmm—— * Mastery of the material and
habit formation by

repetition
substltutloq- drills
transformation
etc.
Post Lab —m——-=-= ¥ Applied practice of the material

l(class work) L * Reading and writing practice

* Instruction and additional
explanation in cultural aspect
of the material or related way
of thinking

When the lab session is placed to be a supplementary work,
either as introduction or consolidation, for class ?ofk, with
proportions of 1{(L.L.) : 3,4,5 kclasé), the contents of
lab work will be :
As introduction to new material :
* Pronunciation practice
* Listening comprehension practice

* Imitation and repetition practice . (mim-mem)

48 Sonyv L.L. Hews No. 63. 1p. 12. investicated bv Mr. Murano

S A ey e e i g -




- B6 -

As consolidation of class work
* Pronunciation practice
* Listening comprehension practice
* Reading practice
* Pattern practice 49

Although there are several possibilities for programming

L.L. work, as suggested in the report, major opinions regarding
the coordination of L.L. work with class work seems to be

that the introduction of new sounds, words, dialogues should

be done in the classroom and the laboratory should be used
for practicing those already introduced items to the point of ?
memorization and perfection. Mr. Max. is one of those who

follow this opinion :

The main functions of the language laboratory are
to provide listening practice and to provide opportunity
for memorization and drill to produce automatic habits of
speech. The introduction of new material, especially
lexical items, can probably be done better in the classroom.
After drilling and memorization in the laboratory, it is
usually desirable to review and consolidate in the class~
room. Discussion of grammar, comparison and contrast of
the native language and the target language, if engaged
in, should be done in the classroom rather than in the
laboratory, In general the laboratory can function as a
very helpful adjunt to the work done in the classroom. 50

The classroom is a better place for introducing new materials,
he says, because in the classroom the student can observe his

teacher's facial expression in relationship to sounds and the

49 & Center Report

50 Kirch, M. S., 'The Role of the Langiage Laboratory!,
Hodern Language Journal. Vol., 47. 1963. p. 260,
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teacher can also give him personal instruction according to
his participation in class work.
I developed this opinion when I was working with

students at the National L.L. School last year and I still

agree with him in general. My opinion, however, regarding-
the appropriateness of the language 1ab6ratory for introducing
new materials is changing. Whether the laboratory is suited
for introducing materials or not depends greatly on the
materials in use. The Lab materials determine the limitation
Qf the function of the Lab facilities, because many of

existing adults materials are restricted to mechanical drill-

ing like pronunciation practice,repetition practice or pattern

practice. If a totally arranged material containing an

introductory part of a situation presented in a dialog style

or désbription_style is used in the language laboratory, the
labdrétory will become a better place for intrdducing the ;?f
material. I say so, because visual materialg presented to the ‘
student's better.understanding of the situation are to be
more effectively used in the laboratory. An illustration of

a situation or a small picture of a text, which is too small
to be used before all the students in a classroom, can be

used in an enlarged size in the laboratory. If faciél'
demonstration is needed for pronuﬁciation practice, there are

charts available in Lab to show how to use different organs

of speech. The teacher's face and his mouth can also be enlarged

on T.V. through the projector. -5t

51 Refer the illustration on p.34.
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Remedial function and Homework stvle

Remedial function and reinforcement by effective homework style
should be accounted for as ocne of the integral parts of the
Lab study. Whether the Lab is used as compulsory work or as
voluntary work, the remedial function of the laboratory is_
important. A slow student can make up his regular lab work
with his additional practice in the remedial sessions, while
an advanced student can pursue his own interest by listening
fo more advanced materials provided there. This isra good
: example of how the laboratory can help an individual student
ﬁi£h his individual problem, and.eventually the teacher can
ﬁ%inﬁain féirlywéood balance among his students in spite of
éifféring abilitieé. In accomplishing the remedial sessions,
£hé iaboratory_has to be kept open for séme extra hours under
' éﬁperviéién, sorthat the students can freely use the Lab to
hié o&hlédvantagé. Teachers should encourage the students to
use the Lab freely for this purpose. The same material as that
used in regular’lab classés should be played in the sessions
and,_in addition, some other materials such as songs, poems,
short stories, news reports, speeches, or movie sound tracks,
which contain cultural aspects of the language, can also be
provided for the students' vo;qntary study.

If the student has a cassette tape recorder, as most of

the students at the National L.I.. School and at Siebi Bunka

-Center do, he can practiée his already recorded materials at

I N T A T ST
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his home any time he wants to. This kind of assignment doesn't

require him to sit at desk. He can listen to the tape recorder

while he is doing something else; for example, if he is an office

boy, while he is shaving ; if a housewife, while she is cleaning
the house, doing dishes, or washing clothes ; and if a child,
while he is reading a commic book, cdloring, drawing or playing
games. These practice tips are what we recommend our students,
because we believe that exposure in a linguistic situation and
ability to hear the target language spoken in a natural speed
is the first step to be taken for the mastery of the language.
Adult students can't be forced to practice in this way?ﬁbmework
asgignments aids children in forming this habit. 1In the beginning
of each Lab session the teacher can check how many times each
qﬁ thg studgnts listened to the last tape materiél, because for
this purpose the student is provided with his 'own study caxrd'
on_which he can keeﬁ a record of his listeniné times.

Another facility is provided for those who are absent frbm
lab sessions or miss recording the tape material during the

session. Those students can hand in their tapes before the

session or after with a filled-out form denoting his name, class

Those tapes can then be returned to the students after a few
days. Miss-recording happens'among beginners who areée not yet
well acguainted with recording procedures, and adults who are
absent because of his business trips and other reasons. This is
also a good foilow%up system for classes conducted in the

laboratory as opposed to classes conducted in the classroom.
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Other Factors for Effective L.L. Running

(1) Suggestions from the articles in Modern Language Journal

Establishment of general policies, organized teaching 3
procedures, and supervisory systems fdr remedial Iab sessions
are important for the well-integrated laboratory program. .
Besides these there are additiongl facfors essential to the
success of the program. The following are suggestions for
effective laboratory running summasrized from zrticles in

Modern Language Journal;

-1. Personnel:

Laboratory staff must be composed predominantly of teachers
who are challenged by the innumerable possibilities of the
laboratory for facilitating the learning of a foreign
language, At the same time support and cooperation of all
memberg of the department.including criticism and evalu-
: . ation of 2ll parts of the program is vital to its success.
~ " Responsibility for running regular Lab sessions and remedial
(l; sessions should not be placed .upon semi-professional perscnnel
like graduate students. Those part-time workers should be
engaged in the work only as assistants under the supervision
i of professionally treined instructors. 52

. 24 Material:

No other factor is more crucial to success than the

selection and preparation of materisl. Development of
imaginative materials by all possible means is desired.

The materials also have to be clogely related to the class
work. Some good texts available at stores do not contain
- tape materials, and some tape materials are too dull to

be used in class because of the lack of variety in the contents.

53

%. Students' effordt: ' ' _

Clear manifestation of the relationship between class

work and Lab work should be made to the students, so that
they understand the integration of the two., They also have
to realize that both their concentration and their detew
mination to get ahead are essential to their achievement.

o4

52 Gordon, B., 'Integration of Laboratory and Classroom.!
Modern Language Journal. Vol. 37. February, 1962. p.7374

53 Ibid.,
54 Ibid.,
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Equipment:

Adequate and proper equipment is another vital factor.
A certain minimum outlay required for the installment of
the eguipment must be secured. 55

Laboratory atmosphere:

Jtudents should be instructed that they are to cease
talking among themselves and git down immediately in their
assigned places when they enter the laboratory. They
shoukd ge$ ready for recording new material by checking

the right spot on the tape while they are waiting, and

they should spend free time reviewing the last recorded
materigl, At the end of the hour they must leave the
equipment in good order and not talk until they are outside.
At all times an atmosphere of gquiet and study is main-
tained in the laboratory as though in a library. 56

Teacher's preparation:

He must plan his laboratory session in advance so ag to
know what the order of events is to be during the class
hourg. This is even more necessary in the laboratory
than in the classroom, due to the time needed for placing
the tapes on the machines finding the right spot on the
tape, and setting all the necessary switches to send the
right tape program and visusl aids to the right part of

" the roomn. 57

7.

Quizzes:

The teacher has to cormsider students! distinct tendency

in the Lab to simply relax and listen rather than to try
actively to perfect his accent or his understanding of a
point of grammar. To avoid this tendency as well as fatigue
and boredom, the work should be varied., For this purpose
the number of drills and kinds of drills need to be arranged.
Songs can also be useful as a device for relaxations The

work itgelf should be challenging. The principle of immediate’

reinforcement can render great service. But for more ex-
citement a certain amount of pressure should be exerted
upon the students, in the form of frequent quizzes. This
has advantage for both students and the teacher, The
students must concentrate on their drill work in fear that

55 1Ibigd., _
5 Paul Pimsleur, 'The Punction of the’Language Laboratory.!

Modern Language Journal. Vol. 43. January, 1959. p. 14.

57 Ibid.,
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. The technigque can progress to a periodic diagnostic test

'his new reading section is recorded on a disc and made
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that they might be quizzed at any time, This gives the
same advantage to the teacher as any kind of quizzes give
him: +the teacher knows, from the quiz responses, whether
the drill has been effective, and which students have
failed to benefit by it. By keeping in closebontact with
such quiz results, the person who prepared the drills can
constantly improve his technique.

Actually laboratory provides one of the most effective
testing situations. Both listening and speaking quizzes
are given there. Quizzes administered orally are economi-
cal of time and can thus be given frequently. In order
to succeed in them, the student must have a certain com-
prehension of the spoken language, in addition to knowing
the grammar point involved. The laboratory also makes
feasible the testing of spezsking ability. Students can
record, on their individual tape or disc, their responses
to a series of oral gquestions. In this way, progress in
integrating new knowledge into a real ability to communi-~
cate in the foreign tongue can be measured in a systematic
fashion heretofore impossible. 58 : -

PSR e

Speech clinic:

A speech clinic is a place where the student comes in for
additional drill with a teacher or student instructor.

on oral reading or speech, free or memorized, depending
upon the aims. This test is checked, errors tabulated

and analyzed. . . . ' Then the students are assigned drill
periods for as many sessions as seem necessary for their
particular problems. A student coming in for clinical help
hears his own recording, and has it analyzed for him while
he notes.the errors in the original text, He re-reads

the same material for the clinic assistant to be sure he
understands the corrections, and he looks for similar
phonetic constructions ir familiar material. If, as 1is
usually the case, his material is stuandard text or drill
material, he is sent to a listening post with a record

of the same material correctly recorded. . .. From there
the drill proceeds to new but similar material, read with
the instructor, paying attention to correction and ana-
lyzing together the errors and causes, This last reading
together is usually recorded on another wire so that the
student may compare his promumciation with the ingtanta-
neous correction offered by the professor. Approximately
a half hour of the student's time has been consumed,
Before the student retirns for another clinic session,

T mem m e W m et T L] e P S R | ol 232 QL Q P roubm i @

available in the library. 59
58 1Ibid., @ ©p. 14-15.

59. Rossellt, La Velle. YAudio Visual Technigues in Foreign
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(2) The Role of the Teacher and the Role of theVStudent

The Laboratory is no panacea to easy road to language

learning. Rather it provides an opportunity and an aid

when achievement is directly proportionate to effort... gp
The relation of teacher and students has been changing in the
long history of education depending on the era and its educational
background. New teaching aids and media invented for a better
quality of education require new educational philosophy,

knowledge, techniques, system and the relations between

-teacher and students. The'impact of the language laboratory

upon the teacher is manifold and covers a variety of areas.

It is alsc a challenge to the student who knows his own

responsibility for his education in language learning. Mr.

Myrtte D. McGrov states characteristics of L.L. study in

terms of the role of the teacher and that of students which

is very important for the full functioning of language

laboratory. The following is a summary of his points written
under the title of "The Role of the teacher and the student
in the electronic world" :

I. The role of the teacher

1) The teacher works with a participating class.
The teacher's communication to his student is exclu51ve
“and undisturbed, and in turn, the students activity is
exclusive and undisturbing, and it is going on
simultanecusly. This is a reversal of conventional
classroom teaching where most communication is a

one- way movement --- from the blackboard to 'the entire i
class.' f
60 Gordon, B., ‘'Integration of Laboratory and Classroom.®

Modern Language Journal. Vol. 37. February, 1962. p. 74.

&
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3)

4)

5)

6)

7}

8)
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. The teacher can group his students according to

talent.

Educational electronics gives the teacher an
opportunity to work with much smaller student
groups -- at times even achieving a 1 : 1 tutor-
pupil situation.

The teacher works with a better motivated and better
disciplined class.

The students' activity is continucus in the undisturbed
privacy of the L.L., since he is usually given the
opportunity to see tangible results almost immediately,
his curiosity is aroused --- and this is the foudation
for motivated progress.

The teacher can do more creative teaching in class,
because the L.L. becomes the place for drill and
practice work.

The Laboratory affords the teacher an opportunity

to enter into a much closer individual relationship
with each of the students. Since work in the L.L.
progresses primarily from pre-recorded "master"
programs, the instructor may utilize all or good part
of such a session for individual tutoring without in
any way holding up the rest of the class.

Educational Electronics in language, with the heavy
emphasis on the oral-aural approach, is a departure
from the conventional language textbook. L.L. adds

up to more work for the teacher, but it is also a
challenge for creative imaginative teaching, because
conscious teacher works out new materials, new
methods, new ideas, and correlates these with existing
texts, or modifies his present texts. :

L.L. "mirrors" a teacher's deficiencies in comparative
self-evaluation, but the language teacher of today

has courageously entered into the new world of
educational electronics determined to make of it an
important teaching tool rather than to be dverpowered
by it. He even uses it as a self-teaching tool which
strengthens him by improving his own weak spots.

The language teacher plays the leading role in modern
education. Even educators in other areas of
education are turning to linguists to apply his
finding to their fields. There is an air of
exploration, optimism, and success in the language
department. . Its contribution to the world would be:
great.
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‘There 1s speculation as to how far the language

teacher might be able to teach, with the assistance
of Educational Electronics. Speaking languages of
other people is a nation-wide necessity. The -
language teacher has to be the first one of those
speakers, for the L.L. can not teach the language
itself. Tt becomes a helpful aid only when it is
used by the teacher who knows the language.

II. The Role of the Student

1),

2)

3)

4}

5)

L.L. study is a private, tutor-like contact which
develops from the exclusive interchange between the
"master" and the pupil. Supervision, correction, is
also done on an individual basis.

The student feels free to speak up, for alone with
himself and his "private" teacher, the student does
not fear the embarrassment of his errors and mis-
pronunciations.

The student participates continuouly. 'Through his
headphones is exposed to what is supposed to learn,
and he is isolated from what he is not supposed to

- hear. 2nd through his microphone he gains rare

opportunity for continued expression and participation.
In this area of "participation", it is observable,

he has a feeling of relief and gratitude for being
given this opportunity to be once again an individual,
one who is permitted to speak up, trv, experiment, and
progress on his own -- which is so contrary to our
present trends toward mass-education via mass-media--
which almost invariably require the student tec learn
in a passive manner.

The student must learn to become an objective critic
of himself, and this self-evaluation may become an
important clue toward better guality of education

in general.

-Immediate tangible results follow the étudent's efforts.

"His progress becomes tangikle” is a good summing up
of laboratory study. 61 '

61

Mcgraw, Myrtle B. ‘*The Role of the Teacher and Student:

in the Electronic World.' MNodern Language Journal. Vol. 43. May, 1959.
p. 218-20.
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The language laboratory is effective for memorizing
and drills, as well as for testing materigl already intro-
duced in the classroom situation. It is excellent For
developing listening comprehensicn and command of the
gtructural and lexical aspects of the foreign language.
Phonetic praciice for beginners should be carried on in
the laboratory only when monitored by the teacher. ILabo-—
ratory and classrcom work musgt be carefully integrated.
Although it can contribute to the development of all the
skillg—-listening, speaking, reading, and writing—- as
well as to the understanding of the foreign civilization
and culture, its greatest contribution is to the develop-
ment of the audio-lingusi skills, in beginning courses.

62

The above guotation by Mr. Max is taken as the consensus of

Qﬁg%nal

. selected articles in Modern Language. will be also
.

accepted by average English teachers in Japan as a good

summary of the function of the language laboratory. An

expert in the field, however, would add some other aspects

to it, for the functlon of v1sual aids is not taken into

account in the above definition of the L.L. The following

gquotation by the same writer well suggests this fact.

There appears to be general agreement that laboratory is
not the place to present new material., ILanguage is
behavior, not just sound. One cannot observe the total
behavior of the speaker through headsets. Of course, 1if
one uses TV or film in connection with the laboratory the
situation changes. However, since most laboratories do
not have provision for coordination of visual projection
with sound through headsets, we will leave thls ocut of our
discussion, for now. 63

Contrary to the writer's understanding of the.laboratory

62 Hax S. Kirch, 'The Role of the Language Laboratory!',
Modern Language Journal. Vol. 47. p. 260 .

63 Ibid., p. 258,
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of his time, there is provision for coordination of viéual
projection with sound supply in recent Japanese laboratories,
and organizing total program containing visual materials
and tape materials is the central discussion point,

Mr. Kawabata, at the Educational Center in Nzra Prefecture,
presented his research on this problem at the annual meeting
of the Language Laboratory Association of Japan held in July
1975. His research was one of the experiments of coordination

of visual material with sound material and of audio-lingual

“habit formation theory with cognitive-code learning theory,

theories which support the function of visual and sound
materials respectively. It was an attempt to harmonize the
two different educational theories in one educational medium,
the languzge laboratory, in a form of systematized muiti-media.
Another reseérch'on this topic presented at the same
meeting was 'Effect of Visual Aids on Listening Comprehengion'
by Mr. Koyama at the Educational Center in Fukui Prefecture. 65
He chose two claéses with similar achievement in BEnglish
tests‘and gave comprehension tests fo one of them with visual
ailds and to the other without. The average score of the ten

examinations given in this way were 7.767/10 by the class

with the visual aids and 7.661/10 by the class without, and

the difference between these two scores was only 0.101/10.
He concluded from the result of his experiment that the

effectiveness of visual aids in listening comprehension is

64 Hagaliko Kawabata, 'S¥stematizing Multi-media for Tezching
English.! translated. :
65 Kazuo Koyama, 'Effect of Visuasl Alds on Listening Comprehensionf
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much smaller than is imagined. An L.L.A. Néws article
reported that showing a movie only once and then having
students concentrate on listening to only the sound for the
second time brought a better result than showing the movie
twice.

Although Mr, Kcoyama's research and the L.L.A, News
article present a negative side of wvisual aids, all the
functions of visual aids are not denied by these test cases.

Regardless the effect on listening comprehension, visual

<aids are very effective for making materials interesting

aﬁd raising students' motivation. They are not incompatible
with the direction of Mr. Kawabata's research, either. The
significant implication of these researches is that +the

visual aids have to be evaluated according to their right

function and to be programmed in the right spot of the

systematized multi media learning process.

In contrast with the advancement of such leading groups,
the language 1ab6ratory in the actual educational situstion
at sécondary school level is bound to various problems and
obstacles., It raises frequent questions as to its.effec—
tivenéss, congidering the required investment and necessary
funds. The amount of work involved, and the lack of estab-
lished doctrine or procedure of iaboratory operaticn. dis-
courage inexperienced teachers from engaging in the Iab work.
For ambitious teachers who have accomplished éﬁe of their
objectives for laboratory teaching, theré appears endlegs

room for improvement, such as the establishment of effective
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monitoring system, balanced development of four gkills,

AR T A P A R At His A

effective use of visual aids, more complete.form of individ-
ugl instruction, and the device to develop communication
skills. The adoption of the machine itself raises, among

teachers, discugsion on their teaching philosophy. The -

opinion that a teacher should not depend on & machine in

AR T TR

hig teaching expresses an honest feeling of some of these
teachers. To thoge who are not oppoéed to adopting a machine,
the human element in educationai technology is still a Big v
discﬁssion point, for they are convinced that 'nothing can %
‘réplace the personality of the teacher'. The following E
passage concerning the language 1aborator§ in the USA also

well describes the Japanese situation.

Because of the importance, déserved or not, which the
postwar language laboratory with machines has assumed in
language teaching, ro teacher can remain today unaffected
and disengaged, Some teachers view the language laboratory
as opening a new millennium of language teaching; some

are already becoming digillusioned. Some are eager for

a chance to work with laboratory equipment; others are
reluctant, but under pressure to do so. Many teachers

are puzzled about the merits of various machines and
set-ups. Not a few have more basic guestions about results
to be expected from the use of laboratory machines and the
best methods of obtaining the results. The exchange of
L.L. experience will be of help to all. 66

66 B. J. Koekkek, 'The Advent of the Language Laboratory.'
¥odern Language Journal. Vol. 43. January, 1959. p. 5.
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Selection and preparation of material is more crucial +to
the success of the program than anything else. Although
the machine operation was the main point diécussed in the
early stage of L.L. implementation, the guestion 'How to
solve the material problem?' is recognized as more important
now.,

The majority of the teachers in the questionnaire pointedl
out this .problem, too. I myself beganlto realize its sig-
nificance. Mastery of the machine operation does not take
much time for either instructors or students, but materials
development is always time consuming; Each school has to
find proper meterials among already-made tape materials,

unless it is provided with enough staff members to form a

team for materials development. Variety and guality of the
materials on the market have been greatly improved, but none
of them is perfect for integrated laboratory oiasses. Some
of them are appropriate for introducing situations but lack
st?uoture practices. Others contain ample drills on certain
pronunciation practice or grammatical points but tend to be
too monotonous., Rearrangement of geveral different kinds of
tape materials is needed for actual Iab classes. If the
instructor is a teacher at a regular school where the textbooks
used in class are already decided and the Lab session is
assigned as reinforcement of class work, he has much less

freedom in material selection. According to the information

from the questionnaire, gelf-developed materials are used in

one out of ten cases and rearranged materials in two out of

A Y T T e T O e S 3 e
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o ten, and the other seven cases use already-made materials.
The following are the materials used by the seéondary_

school teachers who responded to my questionnaire.

5
|
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Ed
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(High School)

English 900

E Oral English Program for High School Students
: (Published by Zenkoku KOshikyo)

English Conversation
Textbook published by Obunsha or Kairyudo)

Junior L.L. (by Taishukan)
Standard L.L.{(by Taishukan)
English Conversation through Pictures(by ELEC).

L ATATI

| Orientation in American English (by Goken)
I Flementary L.L. English Course (by Taishukan)

(Junior High School)
Total (Textbook)
Junior High School English Conversation
N.E.K. Basic English
New Prince(Textbook)
New Horizon(Textbook)

- 1. New Prince & New Horizon
Let me analyze a tape of a school textbook here. Let

me take New Prince Reader as an example which is used at the

Center. Each section of a lesson has one or two basic
sentence patterns, wvocabulary selection, pronunciation pracice
of the basic structures. Reading selection is readrtwice,
once for listening and the other for repeating. General

procedure is well organized, but addition of some other
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practices'is'desirable. First, comprehension checks on
the contents of the reading selection should be provided,
éither iﬁ true or false style or in t!'question and answer!
"style. More pronunciation practice'and substitution practice
are necessary for mastering the study points.

Anothef tape used at the Center-for the seme level

students is New Horizon published in the U.S.A. Compared

to New Prince, New Horizon is rich in practices in one study

~ point and sentence examples are much more connected with
real life, although it also lacks comprehension checks on

the reading selections.

§ : (An ideal procedure For New Prince)
: 1. Explanation on target structure

2, Introduction of new words
3. Listening practice with pictures (without words)
4. Comprehension check

5. Speaking practice:Repetition of the model
reading selections; (Project the written sentences
just for reference when students repeat them.)

6: Reading practice
(Project the written sentences to be read w1th
correct intonation.)

. T. Writing practice: Dictation
8. Pronunciation drills
9. Structure drills

2. Engligh through Concept

A common feature in New Prince asnd in New Horizon is

the usage of pictures as cues to words or sentences. English

through Concept, which is developted by the research team of

the National I.L. School, is very interesting regarding the

Usage of pictures in teaching the languzge., An exanple of
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exclusive ﬁsage of visual symbels ig found in this material,
A visual symbol is used for each word and a set of those '
symbols compose a sentence. The word 1Y, for example, is
visualized by 31‘213‘[! 1ike! by @ , and pen' by r—s.
The set of those symbols gltéj‘:ﬁ_ © @sﬁ means 'I 1like a
pen'., Addition of symbol marks transforms the kind of sen-
tence: the mark 'X' is ﬁsed for a negative sentence, and '7?!
is for a interrogative sentence. Although the words pictured
in this way are limited, this method has some meaningful

features as follows,

1. Avoids translation .
This method avoids translation and habituates the
student to thinking in the target language. Through
the presented visual symbol the concept of each object
is directly linked with the word of the language
being learnéd without passing through the word of
the mother language.

2., Giveg significance to the visual symbol
Mr. Donald Eaton, who is the chief of the research
team developing this material, explained that the
symbol in the material has the same function as that
- of the rod in 'The Silent Way'. It funciions as
visual medium between reagality and pure concept,
The notion that the 'half-concrete and half-obscure!
medium is the most desirable is applied in this materisl.*

3: Helps to teach grammar _
Random arrangement of visual symbols can teach the
student the relation between grammar of the language
- and chaofic inner message of the speaker. As I used
the picture charts of the material in the classroomn,

¥ p. 20)
p. 19/
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I got the impression that this method is also a good
example_of an application of the geﬁerative grammar.

3. Bumpty Dumpty

Another material I would like to introduce here as a
- good material among those I have had contact with is a folk
tale called Humpty Dumpty. The English folk tale is arranged

to form English-Japanese-English linés Tor each sentence,
'and the story is organized by sbund tape and pictureé‘of the
scenes.

There are some good points in this material, The sen-
tence arrangement of English—Japanese—Engiiéh is one of them.
It can give the student a general understanding of eachh sen-
tence, even though it fails to hawe him analyze the meaning of
each word. This;method works better if the sentences are
Vshort and the student is too young to be disturbed by the
anxiety of examining the meanings of the words and their
grammatical relation. Vocébulary ig very carefully chosen
and the sentence structures are also well limited for +the
beginmers to master the material, More than the other good
points, the point I would like %o emphasize is the artistic
quality of the material. Drématic scenes and passages des-

:cribed in highly emoiional tones with the aid of backgfound
sound can crezte empathy with the words even without the
understanding of their meanings, The gtudent can feel the
words, and therefore can learn the right,userof the words,

and eventually reproduce those words on their own. They can
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magter the words, phrases, and sentences without experiencing

nuch of the pain involved in mechanical language learning.

The best kind of materials will be found among those
obtaining both audio and vigual elements of learning. The
big advantage of multisensual meterisl is, as was discussed
béfore, that the students can select their strong senses to

uvnderstand a given situation., The problem is, however, when

‘and how the audio elements of the situation should be gstressed

in learning. Visual aids can give students better under-

standing of the situation, and the recognition of the situation

can help them achieve better readiness for the following

spoken paséage. On the other hand theirlattention must be
centered on listening and spesking for a certain time so

that they can describe the situation only by words. Total
involﬁement'in the situation by using different senses is
helpful as a process df learning, but detachment from the
situvation is algo necessary for mastering the words themselves,
This point-—--the proper usage of visual aids———is probably

the pqint which both the developer and the user of multi-

sengual materials have to keep in mind.
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Some points in tape nmaterials

U

‘1. Pronuvanciation

(Pronunciation, stress, intonation, rhythm)

1) Checking points

R
PO

SRR

AR TN

guizzes
charts attaphed or not
2) Recommendation from Osakafu XKagaku Kyoiku Center o

Pronunciation Manual by Seido Language Institute
© {for adults)

Guide on FEnglish Pronunciation by Taishukan
(for junior high)

I

Colloquial English Pronunciation i
Intonation of Colloquial English ;
English Intonation Practice.

2. Structure Practice

1) 4-phase practice:

stimdus~-> attenpted response—-+ correct answer-+ repetition

2) Practice methods:
(target sentence —=~ I have to study)

listening
repetition
substitution
conversion

Expansion
Dialog

Restatement
Combination

Translation

(He~ He has to study.)
(Question-» Do you have to study?)
(egative~-» You don't have to study.)

(in the classroom—-> I have to study )
in the classroomn,)

(Do you have to study?)
(Yes, I do.

(@ﬁust study.—> I have %o study.)

(4n examination comes . e
- * When an exeminatior.

(I have to study. .; —_ coﬁes auvloL.
¥

(Japanese~s English) I have to study.
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%) Recommendation from the Center |
Elementary English Dialogue (by Osawa Shigeru,NEC)
(for junior high)
Tape Material for Structure Drill
(on about 117 sentence patterns)

Thinking in Engiish (by Gogaku Kenkyusho, & Kaitakusha )

Let's Speak English (by Xagaku Kyoiku Center)

3. Listening Comprehension

1) Points:
a) Questions on the contents, by(True or False

Questions & Answers

Completion
Translation
Summing up

b) Use of visual aids

4. Songs

1) Points: Vocabulary freguency
Right pitch and intonation
Colloguial expression
Up~to-date sense

2) Study procedure:
(suggestion from an article in Modern Languace)

Transcription of the words

Song presented in mimeographed form with all new
vocabulary readily available for the gtudent

Translation ,
Grammatical study
Reading aloud

Dictation

Explanation of the artist, of some differences
in psychology, culiture and moral

Singing
%) Resources:
Cassette tapes and records on the market

Radio programs
(Foreign popular songs are on FM programs, )

T.oawvmeiaeeoa T.obhAarnatrmarr T MAadoara T Aanvemioesas TA11 v 1

67 Samuel H. Decker, 'Adapting Audio~Visual Technigues to
T~ A0 T vt & nr
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ontents of Tapes Produced by Selected Tape Companies

kinds of practice

frequency companies _
1, Pronunciation MM®Mm mwm&o, Linguaphone, Language Service, Z“m.w.. Taishukan,
2. Structure Practice 10 veldo, Taishukan, BBC, Kaitakusha, Language Service,
5. Conversation 15 zmmﬂbmor Cortina, Linguaphone, Kenkyusha, Shinko Tsusho,
4. Situational Dialog 9 Seido, Longman, Taishukan, Linguaphone,
5. Listening Comprehension
1) Stories 1 szSBQoq Longman, Gemco, N.H.XK., ZKairyudo, Gemco,
2) Spemeches 8 Sanseido, Taishukan, Nanundo, Tongman,
3) News 6 Taishukan, Kenkyusha, Nanundo,
4) Interviews 3 Taishukan, Kenkyusha, Nanundo,
5) Recitations 1 Taishukan, o o
6) Poems 5 BBC, Nihongogakukyoikukyckai, Toshiba
7) Pairy Tales 3 Kaitakusha,  Longman, Genco,
8) Songs 9 N.H.K., BEBC, Toshiba, Longman, Oxford Books.,
9) Dramas 4 Nihon Gogaku Kyoiku Kyokai, Toshiba, Gemco,
10) Novels 4 Nihon Gogaku Kyoiku Kyokai,
11) Essays 1 Toshiba,
12)Letters (&Diaries) 1 Toshiba
1%) Travels 2 Nanundo, Field Educational Family,
14) Movie Sound Tracks 2 Wanundo,  Kenkyusha ‘
15) Sight-seeing Guides 3 Nenundo, Kaitakusha, Kenkyusha,
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16) Discussions on General ewmsmm. 1 Shinko Tsusho
17) Culturgl Introductions 1 Talshukan |
19) International Broadcasts 1 Nanundo |
19) Current Events 2 Nanundo, Kenkyusha

6. Vocabulary 5 Kairyudo, Taishukan, Gemco

7. Reading L Taishukan, Shinko Tsusho, Language Service, Gemc

8. Idioms (and Exvressions) 3 Kaitakusha, Nihon Gogaku Kyoiku Kyokai,  Longman
9. Writing (Dictation) 5 Taishukan, Kaitakusha, Longman, Gemco
10, Composition Practice e Kenkyusha, Longman
L, 11. English in vvmow>w Fields
J . 1) Technological English 1 Nanundo

2) Business English L BBC, Oxford Bobks., Shinko Tsusho, Nihon Gogak
3) Scientific English 1 BBC
4) Physical Science 1 Shinko Tsusho
5) Mechanical Engineering 1 Shinko Tsusho
6) Medico-~dental English 1 Shinko Tsusho

12, Others
1) Sounds 1 Shinko Tsusho
2) Child Craft . 2 Fileld Educational Family, Britannica
3) English through Cartoons 2 Oxford Books for Students, Shinko Tsusho
L) Encyclopedia 1 Field Educational Family, Britannica
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Other Information on A~V Facilities

1. Nihon Shichokaku Xyozai Center
| 1) Office hours

9130 ————— 17:00 (from Mon. through Fri.)
S H o JE— 12:00 (Saturday)

2) Materials avilable Ffor loan

16mm movie films
16mm movie projectors
Slide projectors

3) Regulations

Application for loan should be made

a week before the use

4) Fee for loan
16mm films color film

——— 2000 yen

black and white film ~=— 1000 yen
(ten-minute films) .

.

USIS films coloxr

~==3000 yen

black and white = 2000 yen

16mm film projectors
- Slide projector

2. British Counecil
1) Library hours

——= 3500 yen
=~ 2500 yen

11:00 ———w— 18:00 (From Mon. through Fri.)

. 2) Records and tapes are available for study in the

gudio-vigual meterial room.

Free loan of those

audio materials and British films are also available

for members.

3. Osaka-fu Kegaku Kyoiku Center

Loan of tapes is not available.

Listening to the tapes

Possessed in the Center is allowed for persons with

special interest.
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A. American Center

1) Eours _
10:30 w——— 18:30 (Mon. through Fri.)
10:30 m—mee 14:30 (Saturday)

2) HMaterials ' E
a) Video cassettes <

Speeches by the President, or high government offciglsg,
A Programs of arts, science, literature

b) Avdio-cassettes

Spoken materials such as speeches or recording
of the programs held in the center,
American modern music

5. Adress list of companies and facilities for tape materials

1) Companies

o~ BBC Znglish Hihon Shuppan Boeki corp.:
. 1-2-1, Engakuji, Chiyode~ku, Tokyo

Columbia: 4-14-14, Akasaka, Minato-ku, Tokyo, 107

Cortina Academy Japan Branch:
T8 Oxford Bu1ld., 2-1, Xyobashi, Chiio-ku, Tokyo, 104

Encyclcpaedia Britannica Japan INC:
1-21—1, Hishishinjuku, Shinjuku-ku, Tokyo

Field Enterprises International INC: 241, Shishobzko 5F
Mitsgui Build., Skhinjuvlu, 2-1, HlShlShlﬂJu&u,
Shinjuku-iku, Tokyo, 160

Gemco Corporation: No., 618 Shintaiso Build. 10-7, 2-chomne,
Dogenzaka, Shibuya-ku, Tokyo

Kairyudo: 3-18, Kanda, Nishiki-machi, Chiyoda-ku, Tokyo, 101
Kaitvakusha: 2-5, Xamiho-cho, Kanda, Chiyoda-ku, Tokyo, 101
Kenkyusha; 1-2, EKaguraszska, Shinjuku-ku, Tokyo

Language Service:
¥Wo., 19, Mori Build., 40 Shibakotohira~cho, Minato~ku, Tokyo

Linguaphone Institute LTD:
Tameike Meissn Build., 1-~12, l-chome, Akasaka,
Minato-ku, Tokyo




Longman School Bock Service:
h=2-3, Kioshikawa, Bunkyo-ku, Tokyo, 101

HNanimdo: 1201, Yamabulki-cho, Shinjuku-ku, Tokyo, 162

Nihoen Gogalu Eyoiku Kyokai:
Chiycda~Jeimei-~-kan, 2-2, Kyobashki, Chuo—:u, Tokyo

Nihon Hoso Syuppan Kyokadi:
41-1, Utagawa-cho, Shibuya-ku, Tokyo, 150

Obunsha: Yokodera-machi, Shinjuku~lmu, Tokyo, 162
Oxford University Press: 3-3-3, Cotsuka, Bunkyo-ku, Tokyo, 112
Sanseido: 1-1, Kamibo-cho, Kanda, Chiyoda-iu, Tokyo, lol

Seido Language Institute
12-6, Funado-cho, Ashiya-city, Hyogo pre., 659

Senshukai: 16-24, l~chome, Kitashinjuku, Shinjuku~ku, Tokyo, 160
1-24, ¥Minamikoshin-cho, Kita-ku, Osaka

Shinkd Tsusko Corp.: 1=T=1 Wakaba, Shinjuku—ku, Tokyo

Shinkyoiku Media (New Education Media) Corp.:
Henpi-build,, 1l-4-4, Akssaka, Minato-~ku, Tokyo

Taishukan: 3—24, Kandanishiki-~machi, Chiyoda-ku, Tokyo, 101

Poshiba BMI Corp. Record Cultursl Commitiee: -
2-2-17, Akasaks, Minato-ku, Tokyo

2) Facilities

Nihon Shichokaku Kyozai Center: L
3F Kikvei Build., 2-7-8, Shintomi,_Chuo—ku, Tokyo, lo4

Brltlsh Council: 6F Diamond Plaza, 1-25, Chlyoda—ﬁu, Tokyo, 102
77 Nishi~machi, hluashlrakawa, akyonku Kyoto, 606

American Center:

2F Sanou Grand Build., 2-14-2, Nagata-cho, Chiyoda-ku, Toky

9F Yoko%a Build., 2-24, Takagake-cho, Higashi-ku, Hagoya, 4
~Nighi-12, Xita-2, Chido-ku, Sappolo, 060

6F Sankei Build., 27 Umeda=-cho, Kita-iku, Osaka, 530

657 ngaohlmonzen—machl, Sokoku~ji, Xamikyo-ku, Kyoto, 608

1-3-%6, Tenjin, Chao~ku, Pukuoka, 810

Osaka-~fu Kagaitu Kyoliku Center:
51, 4~chome, Karita-cho, Sumiyoshi~ku, Osaka
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USIS Film Tist of Nihon §

105C | The Flaming Sky ' , 26| color
1055 | The Nearest Star 26| color’ %
1057 | Science in Space . 2% |color ?
1058 The Hidden Earth _ 26 color ?
1061 | The Force of Gravity 261 color

. 1062 | The Shape of the Earth 261 color
1093 | Syncon - - 13| eolor
1096 | Qoulds of Venus ' 30| color
1121 | Meeting in Space 15 color £
1126 | First Reactor in Space | 15{ color E
1133 | Art Scene, U.S.A. ' 17| color :
1147 | The Teaching Box ' 10| color -
1153 | International Indian Ocean Expedition| 28| color

1157 | The Legacy 20| color :

1172 | Apocllo Mission Highligh¥t 12| color §
1205 | Apollo 10: Prelude to the Moonlanding| 28| color g
1208 | No Greater Challenge 28 color
1237 | Strife to Stability
1242 It Coulda't Be Done 58 color
1247 | Nixon - 24 :
1257 Colorado School of Mines 10{ color ﬁi
1260 | Cartoon - | 10| color B

1266 | Aeronautics and Space Report
6513 | World Fair

6728 | Universities in U.S.A. ' 28
6767 | Scienee Review no. 117 . ‘ 14
6851 | Kennedy Airport _ . 29| color
6929 | Jamboree of Friendship : 30{ color
7008 | Citizen Doubeikee 10! color
7010 | Qitizen Walter Speel | 10| color g
‘ 7012 | Citizen Blein Johnson 10{ color i
£ 7017 | Citizen Floyd Hide | : 10| color
e 7041 | Apollo no. 12 | 29| color
TO55 | Citizen Lin MHacrein : 10| color

TO56 | Citizen Leon Sullivan 10| color
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Tapes Stocked by The Osaka-fu Xagaku Kvoiku Center .

1. For junior high school students

New Prince Readers (by T.D.K.)

Text

Basic English Pronunciation{(by N.E.C.)

Guidance of Furdamental Pronuncizstion
(by Taishukan)

English Intonation (by Columbia)

Pronunciztion

Three Short Stories (by Kaitakusha)
Basic Oral English (by Sony)

Oral Practice (by Viector)

Listening Comprehension

'Elementary English Conversation(by N.E.Q) Conversation
English Conversation (by N.E.C.)
Spoken American English (by Kenkyusha)
Thinking in English (by Kaitakusha)
Eearing Test Tape Series (by Taibundo) Test
Listening Comprehension Tests(by N.E.C.)
Aural Perception Test (by the Center)
" Osaka=fu Aural Achievement Tests
11. For high School stuients
New Light English Readers(by Kairyudo) Text
Improve Your English Pronunciation Pronunciation

(by Kaitakusha)
Improving your Pronuneiatlon(by Meirindo)
Time & Tune in English Speech (by V.0.A. )

Spoken Story Series (by Kaitakusha)

The Story Teller (by Nunundo)

English Comprehension Practice(by Nanundo)
Greek Myth, Happy Prince, Kaidan,
Ghristmas Carol,

The Conguest of Happiness ( by Nenundo)

Listening Comprehensicn

Speak and Write Good English (by Victor)
(by N. B. C.)

(by the Center)
(by Meirindo)

 Oral Grammar
Let's Speak English
Speak English

Intensive Course in English
(by Language Service)

Pattern Practice
&
Others
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CONCLUSION

Since I was engaged in my study in the language
laboratory, I have become acquainted with various activities
related to the language laboratory. Working at the Seibi
Bunka Center inecreased my experience in the actual teachlng
situation with the laboratory in use. As I worked there,
my point of interest in the language laboratory changed
from purely academic research %o more practical aspects of
L.L. study such as material seiection. In response to my
request for getting suitable lab materials, tape companies

sent me information about various tape materials. I also

found that even though the hlstory of the language laboratory-

is short, it is supported by the long history of sudio~
v1sual education end the recent academic development of
| educatlonal technology which is aiming at ratlonal system—
atlzatlon of educational programs., In the process of my
research, I have had contact with the positive activities
of various associations and organizations promoting those
modern educational programs. Especially the important role
'of The language Laboratory Association of Japan came to be
ciear to me.

Attendence at the 14th annual meeting of the L.L.A.
gave me an opportunity to know the nation-wide mectivities
of the association and the most advanced L.IL. research themes
in Japan. The meeting held on July 22-23, 1975 was composed
of symposia, panel discussions and-présentatioﬁs of over

forty researches done by the members. Varied L.L. themes

Sl e R




on instruction, learning, materials, evaluation, establish-
meﬁt of L.L. staff, and machine operation and administration
were discussed by teachers of different educationzsl levels,
Among those researches was included a research on the effec—-
tiveness of the computers for teaching lenguage creatively.

Philosophies in English teachihg in Japan were also
exchanged at the meeting and current comments on English
education made by some Japanese experts were taken up to be
discussed there. Those comments, which were introduced %o
me there, reminded me of the influence of traditional ideas
in English education which had been long discussed ever
" since the beginning of the Meiji Era. Through my question—
naire sent to secondary school feachers, I was also informed
of their opinions on English teaching. As I myself had
experiénce teaching a2t a regular school, I could share the
difficulties end frustration expressed in the guestionnaire,
' Though their understanding and evaluation of the L.L, imple-
mentation was not uniform, their varied responseé were very
meaningful to me,‘for they suggested the need for me to
- newly realize the actual Situation and the problems of the
lenguage laboratory. |

One of the negative evaluations of the L.L. was that
the language laboratory is only a}mechanical aid and can
never replace the personality of the teacher. I can agree
t0 this point to a certain-extent, but at the same time T
strongly feel that we have to examine oqr own teaching
méthod before we say the 1aboratory is merely a machine.

How much creative instruction are we giving to the sthdents
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e in the classroom situation?
I myself sometimes look back upon hundreds of past
classes seeking for ones remembered as very successful and

. re
ereative classes. Thereisome. One of them was a c¢lass for

lower elementary school students. The target sentence of
the 1esion was 'I want ————,' I wag trying to have the

studenté make sentences with this structure, but pattern

practice by substitution drills did not work with elementary
school students. They got easily bored when they were forced
: to make sentenceslunrelated to their inner interest. After
3 ’ a thought, I took up one of the shegts of pictures in which
were drawn eight objects whosé English names were already

familiar to the students. I began to use the sheets one

by one and told the students to chocse one object they really
wanted and say the sentence in English. All of a sudden
enthusiasm grew amohg the students, and they raised their

hands in compétition saying 'I want a dog. I want a gan A

The same method would not have worked. with secondary school
students. Even with the same students, a slight diffefence
in the'mefhod would have failed to get the strong enthusiasm
involved there: if many sheets of papers were shown at once,
their interest would have diminished because there are too

many selections for them to choose their favorite objeet;

if the objects were unfamiliar to them, that exercise would

not have been so challenging.

There was another intereéting class which I observed

at the'National L.L. School. The students in the advanced

class were practicing role playing of a drama under a set
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situaﬁion. The general direction of the drama had already
been explained to fhem, but instead of memoriZing and repesgt-
the sentences of the drama, they were supposed 1o use their
own expressions suitable to the situation and continue the
drama by their own communication. While they were acting

in this way, a video camera copled the scenes, and later

the students could analyze their performance on the points

of pronmunciation, intonation, expression, and others.

There is good creative instruction as suggested above
which only the teacher can provide in the classroom situa—
tion. The teacher's task as a creative instructor will be
to provide his students a situation where the students can
be led to the realization that language is a tool to express

their inner-most desire ~-—expression of their chaotic

- mental activity which can not be clearly formed until it

meets the right words and the validity of the words is
recognized by communication with others. Training in stu-
dents' communication skill will be, in this sense, one of

the biggest objectives pursued, and the teacher should do

- his best to provide such a classroom situation.

In reality, however, how often are such creative classes
being held at present? In nmy caée I can count only a very
few of them out of huﬁdreds of past classes. Verbal expla-
nation of situabtions or grammatical points, and mechanical
drills filled up the most part of the rest of the élasses.

If this is a somewhat universal tendency of class instruc-
tion, we might not say the teacher should not rely on ma-

chines which can give no personal and creative instruction.
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In similar mechsnical drilling, machines will do a much
better job in a much shorter time. Ny true intention in
this argumewt is that we should take the full adventage of
the machines, so that we can devote our whole energy and
talent to creative teaching and effective personal instruction.
There are some other problems concerning the language
laboratory. The following is from my oﬁn expefienee. Beg-
longing to the National L.L. School and working alone with
a hlghly developed language laboratory at the Seibi Bunka
Center, I have added new experience to what I had at a
private high school. The beginning part of the program at
the Seibi Bunkas Center was a succession‘of trials and errors.
I met various difficulties and made mistakes during that
experimental period. Mastering the full operation of the
machines toqk time. Non—operating machines cut off some
of the‘lab sessicns. Because of the pupils' excessive curi-
osity about the machines, they tended to tréat the machines
as toys. MNiss-recording, which happened 1o lower elemen—
tary school students in the begimning, made it necessary
to halt the class for a while in order to reflay the same

material for those who had missed it. Material selection

 was a problem, to¢o0. ‘Materials to assist secondary school

gtudents with their school textbooks had to be added and
coordinated with the elready programmed materials oriented
to conversation. For adults, materials to reinforce their
weak points and to give variety to aveid monotony of pattern
drills had to be always sought cut and added to their main

meterials. All of these had to be done within a limitéd
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budget. Establishment of team work with part time operators
also took time and caused temporary trouble.

‘As for the implementation of the lab facilities, there
are some of the facilities we have not used yet. Communicér
tion switch which enables two students in different booths
to talk through their headsets is one of them. Although a
TV projector is being used almosi always, other wvisuzl aids
such és slide screen, 8 mm or 16 mm projector, and VIR are
not used. Remote control system, which is not practiced,
might help elementary school students concentrate on theif_
study. To check students' understanding of the material, .
we often tell them to stop their machines, and each time
they receive this direction they push the OFF button. They
are busy with this tape manipulation, for they have to db
. 1t while they are listening, speaking, and looking at the
TV. By counting only some of these umused facilities, I
realize that there is much more room for improvement in our
laboratory program.

Though our iab program is far from perfect, I can see
. students make progress, after a year in the program, in
their listening and speaking ability tréined.with the aid
of ‘the laboratory. By 1istening'only once the elemen%ary '
school students can repeat completely new sentences with |
familiar structures, with almost correct pronunciation and
right intonation. They can do it without any help of writ-
ten wofds, which is very difficult for adults._ |

The instruction points we are précticing with utmost

care now are playback system and balanced development of
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four skills. Wﬁhimit the recording time to 15 or 20 minutes
out of the thirty minute lab session and spend the rest of
the time playing back the recorded material fto have the

students listen to their own repetition. After this self-

evaluation we usuallj take up one of the students' tapes
to be played in the master cassette deck so that all of the
- students can listen to it and analyze their own speeches.
Phonetic explanation doesn't make much sense to elementary
school students, but they are very keen in distinguishing
the rightness of pronuncistion and intonation. They are
" also very excited listening to their own recorded voices
in class. Continuance of this method wiil'hopefully lead

them to graduslly develop their sense of phonetics.

Balanced development of four skills is another impor—
tant objective. For the first three months of the program,
we taught no reading or writing to elementary'school stu-

dents. This is partly because of the lack of =a suitable

textbook for'that level and partly because of our false

idea that studeﬁts' listening and speaking skills should

Vbe trained first. Later we noticéd the falseness of tﬁe
idez, =nd now are practicing simultaneous training in four
skills, PFor this purpose, drills for four different skills
are programmed within 20 minutes, with the procéss of listen~

ing to the sentences, reﬁeating them, reading the written

sentences, and writing them from dictationm.

Partial accomplishment of effective L.L., methods en—

courages me to engage more seriously in the L.L. implemen—

tation., I am eager to program the unused lab facilities
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for more effective L.L. operation. My dream also expands

to long-term planning of the L.L. program including a clinic
center or a tape library. The clinic center suggested by
La Velle Losselot must be very helpful for the students.

A tape library will provide cultural enrichment through
sounds, not through words, toc both the students at the Cen-
ter and the children in the community., Hopefully this cul-
tﬁral.provision will contribute to better cultivation of
children's sensibility.

An operator in the Center once commented on the L.L.
ﬁrogfam, that we could not increase the number of students
unless We changed-the system of the program to follow the
* Julca style —— private study institutes where students
feview their school work and make good preparation for the
entrance examinations. The reason for his comment is that
fﬁére are-étill very few oppdrtunities for the average
Japanése gtudents in such a small city to meet foreigners
and spegk to them, and this being the case, motivation for
sfudying English for the majority of them lies in success
in the entrance examinationé. The same person, however,
who maintained this opinion, is now willingly aésisting the
gstudents by recording miss-recorded tapes. i

The English program at the Center ig ideal for me.

The program with small class,'aﬁailable facilities, and
community support has the potentiality of developing into

an ideal English program which is free from the restrictions
attached to regular schools, from the commercialism attached

to most of the language institutes, and from tke pressure
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of entrance examinations that goes with ‘Juku'. Although

the study system and effectiveness of the language labore- g
tory are not well undersitocod by the public and therefore :
running such a program is not easy at all, I am convinced
that we will be able t0 enlarge the circle of people who
recognize the importance of skills devgloped with the labo—
ratory use and in the long run, study assisted by this medi-
um can also meet students' objectives in the enﬁrance e Xan-
inations.
| Tgking a wider perspective of L.L. implementatibn in

. the country, we find installment rate of the laboratories

is high at college level and is still very -low at secondary
school level. The function of the laboratory at the college

level is presﬁmably to remedy the previous English education

at secondary school level, as put in the following quotation:

Since the student has acquired through years of education

the notion that study means reading and learning visually,
a better ballance is achieved between oral=-aural and visual

learning. Exaggerated dependence on the written word can
be more easily eradicated by utilizing the facilities of
the laboratory to stress the importance of the spoken

language. 68

Such significance of L.L. study at colleges is recognized,
but an ideal way to use the labbratory would be comsistant

usé from the very begimming of secondary school through

68 Bruce R. Gordon, 'Integration of Laboratory and Classroom.'
lodern Languaze Journale Vol. 37. February, 1972. p. 75¢
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Wi college. L.,L.A. News reported a case of a college, where

beéause of the difference of students' ability in spoken
English and written English another placement test besides
the entrance exam had to be given for the L.L. class enrollment.
Reformation of the entrance examination system itself
is necessary. Regardless of the system, however, it is
R important that the teachers at secondary schools bravely
pursu%éheir ideal goal in English education. For that pur—
pose it is suggested that the language laboratory be used
more widely at secondary schqoi level or even at elementary
school level. _
Machine manipulation of the labofatory is not difficult
for young students in this moderp age. The laboratory will

help to give the begimming students good orientation and
foundafion in long~term English learning with balanced
de%elopment of aural-oral English and written English, As

Mr, Pimsleur puts it, *'The language laboratory can not solve
all problems of language instruction and those wﬂo expected

it would are cerféinly doomed to disappointment. However,
- there appears to be little doubt that the lab supplements
the teacher and renders the teacher's effort more fruitful.'69

Before closing this part, I would like to analyze some

points concerning the Japaznese linguisfic situation and the

meaning of English education at the present time. Tet me

present here a2 teacher's comment found in the questionnaire.

The Japanese linguistic situation is unique. We can
commnicate in Japansse in any place in Japan. The!
situation is greatly different from those of some other




- 105 ~

countries where there are a few official languages
required to be mastered by the people. In our situation
we do not need to pursue the practical value of English
instruction. Rather, the pedagogical significance of
language learning should be stressed more. The English
Yeacher should overcome his own complex toward English
and his task is to remove that of his students and of

Japanese people in general. 70

The above comment somewhat represents the conservative view
of English education in Japan. The ﬁegative view expressed
in the comment is understandable. I myself could not have
pogitive motivation in the préctical aspect of English
teaching before I was given a . chance to go abroad. But I -
wonder how this unique Japanese situation looks to inter—
national people, and how it affects. the formation‘of Japaé
nese éharac%er.

An American instructor at the Center got offended when-
ever his students or the people around him called him 'gaijint,
foreigner, and tried to correct it to 'American'. Ny American
roommate at S.I.T. who had lived in Japan usea to corment
on the Japanese character, saying that Japanese are too
homogeneous and éxceptionally poor in international seﬁsi—
bility, teking foreigners for complete outsiders,

The geographical isolation and spiritual isolation of
Japanese peoﬁle is said to be the reason in the deep struc~
ture for fruitless English learning in Japan, as in Mr.
Harasawa's analysis of the reésons, which is contrasted with
the reasons in the surface structure such as the entrance
examination system, poor teacher training programs, imprac—

tical English education at colleges, and so forth.




- 107 =

\\

development of spoken English t0 educate Japanese who cen
communicate in the intermational world, it is suggested
that the language laboratory be considered more seriously
as one of the best tools to be exploited. Imtroduction of &
machines will not desfroy the teachers! personality and
creativity'in language teachihg. As NMr. Nishimito puts it,
'Human history is a history of tool development. Those
who both invented the machines and use'tﬁem are people. A
great goal of modern education is to find a way through
which both teachers and students can make life more humen-

" istic and can foster greater humanity by the good usage of

machines.?!

69 Paul Pimsleur, 'The Function cf the Language'Laboratory.'
p. 15. .

70 Translated.

ey Tl Refer to 'A Poreigner's Impressions of lr. Hiraizumi's
Proposals and Qther Xatters.! in appendix,

YL
A

12 Translated.
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The cqnformity and spiritual isolation of us Japaneée
might give us comfort so long as we live in our own country,
but it could be harmful when an international matter comes
up. Even with personality change on an individual basis
and partial cultural change on a national basis, I person—

ally thihk'that we need to become more keenly aware of the

B mental co-existance with the world community. English edu~

~cation has to be continued with this clear purpose of fos—

tering an intermationally-minded ﬁersonality. English is

no 1oﬁger the language of one nation. It is an international
language, and at present Japanese are very poor in communi-
cating in that international language. I had to face this
fact myself, when I had = chance to live on an Americaﬁ

college campus with students from various pards of the world.

- In that samll international community Japanese students

were among the poorest speakers of {the language.

”_Japanese.society requires speakers: of other languages.
Through music or other cultural exchange young stude&% are
mich more in contact with other nations than is realized
by language teachers at regular schools, If the teachers
stand on the side of being content with our traditional
linguistic sitﬁation and supporting the conservative idea
of language teaching, they would have to be called, as Mr.
Christopher Powell said in opposition to Mr. Harasawa's
opinion, t00 pessimistic and ignorant of the intermationally-
minded movement of the young generation.

If the teachers think of the future‘of English educa~-

tion and agree to the continuence of the emphasis on the




A foreigmer's Impressions of Mr. Hiraizumi's Proposals g
and Other kiatters :

by Christopher Powell

Since my errival in Japan seven years ago I have become
greatly interested in the attitude of Japanese people to
language-~learning.

I want to examine some recent comments on this topic
by Japanese experts. I shall do this, naturally enough,
from a foreigner's.point of view, and stress that Japanese

“and foreigners take different approaches to language.

Three writers in particular have taken my attention.
They are Professor Harasawa of Keio University, Mr. Hiraizumi
-of the House of Councillors and Professor Watanabe of Jochi
University. Their approaches I have loosely labelled 'diag-
nostie', 'revolutionary'! and *traditional’.

Professor Harasawa, writing in the British Council's
'English Language Teaching Magazine', takes a diagnostic
viewpoint, and is rather pessimistic. Behind the problems
of the university entrance exam in English and its effect
on High School feaching methods, he sees a deep-seated un=-
willingness on the part of Japanese people fo accept foreign
language for practical communication. In addition, they

- like to 'Japanize' everything before thinking: ebout it.
Professor Herasawa thinks +that only a radical change in

the nationsl character can really change this. While agree-
ing with some of his conclusions, I think he has too pessi~-
mistic an outlook and has not taken into accout the keenness
of young people or the current vogue for travel abroad.

Both of these factors may change the situation.

Mr. Hiraizumi, who presented his proposals last year
at en ELRC conference, wants to abolish the university en—
trance exam in English and make it an elective subject. He
thinks that only 5 per cent of Japanese people need to have

a good knowledge of English. To a foreigner his proposals
are both revolutionary and reactionary -—-- on the one hand,
he encourages a moderm, practical study of English, but on
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The Quesfions Of The Questionnaire

Do you bave a langunage laboratory at your school?

2, (To those who answer 'yes' in the first question.)

3.

4

De

When was the laboratory installed?

How many laboratory hours are a531gned out of the total
English hours per week° (See dlagram 5 on p. 50.)

For what English courses are the laboratory used°
(See diagram 5.)

What is the relationship between lab work and class work?
(See diagram 5.)

gFor those who use the lab work as an integral part of)‘
the course.)
What is the ratio between lab work and class work?

(See diagram 5.)

9.

10.

11.

12.

13.

14.

15,

What kinds of lab materials are usged?
(Refer to p. 80-81.)

How often and how effectively are the audio=~visual
materisls used? {(A-V materials concerned ——— Q.H.P.,
(slides, V.T.R., 8 mm films, TV, records, etc.)

For what langu e skill development is +the laboratory
effective? See diagram 1 on p. 46.)

How much are the students interested in 1aboratory study? |
(See diagram 4 on p. 44.) .

How do you evaluate the laboratory for language learning?

(See diagram 3.)

What are the problems and areas for improvement of
laboratory study? (See diagram 2 on p. 47.)

Are there any native instructors at your school? -
(Refer to p. 53.)

What is the average number of students in your classes?
(Refer to p. 53.)

Please write down your opinions on other p01nts of the
language laboratory or of English education in Japan..
"What do you think is the biggest problem of English

education in Japan?' (Refer to p. 11~-12, 104-105, etc.)
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the other hand his ideas would imply a severe limitation
on'contact between Jazpanese and foreign people., He is
reported as having said that if many Japanese people learn
English, there would be a change in traditional cultural
values. This I believe is 'culjural alarmism® and based on
a misunderstanding of the nature of linguistic and cultural
velues. I also see many practical obstacles to the success-
ful implementation of his plans.

Professor Watanabe, writing in *Shokun®, disagrees with
Mr. Hiraizumi's plans, partly because he thinks practical
English, especially oral English, is an irrelevance, partly
because he thinks the present system of teaching represents
the ideal for Japan. In his opinion the'study of foreign
languages should be aimed at mental discipline and spiritual
. improvement through textual analysis, as in the days of '
Shotoku Taishi. Mr, Hiraizumi has challenged many of Pro-
fessor Watanabe's assumptions, not least thaib grammar-trans4
lation study will turn 'potential' into 'actual! ability in
language. I find Professor Watanabe's approach interesting,
-but typical of the 'theoretical' attitude criticised by
Professor Harasawa. I wonder if Professor Watanabe and Mr.

' Hiraizumi do not share a certain fundamental isolationism.

- I shall discuss, in addition, some views recently ex-
pressed by Professor Yoshi Ogawa, Akira Ota and Kenji Fujita,
and end by giving a few suggestions of my own for the reform -
_of language study in Japan. '

( From tbe closing adress at the 14th annual meeting )
( of the Language Laboratory Association of Japan. )
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