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ABSTRACT

Teachers of Spanish are often concerned primarily with the
mechanical aspects of language. A student's knowledge of the
language is principally determined by his mastery of vocabulary,
correct verb forms, etc. By devoting so much concern to the
purely linguistic aspects of commnication, other important
dimensions have often been ignored; for example, the "appropri-
ateness” of language use in a given social context, Once this
dimension is considered, it becomes clear that besides know-
ledge of the mechanical construct of language, the student must
also acquire knowledge of what language choices are appropriate
for each social situatione.

In this work, three original short stories were prepared depict-
ing characters and situations from different social and cultural
areas of Latin America. After the presentation of each, the
works are analyzed for (1) new vocabulary and regionalisms, {(2)
peculiar linguistic items of possible interest to the advanced
student of Spanish (tense constructions, subjunctive forms, etc. ),
and finally (3) in terms of the interrelationships between the
specific cultural aspects of the story and other social wvariables
(interlocutors, topic of conversation, social roles and relation-
ships,, etc.) and théir implications for the linguistic forms
used. Emphasis is on this final area -i.e., sociolinguistic
aspects of the narratives- since this is an area most lacking
in materials for teaching a second language. This effort will
hopefully point the way to a fuller utilization of all literary
works from a sociolinguistic perspective which is an area of
great interest to all learners of a second language and an area
in which language and culture are explicity interrelated.

ERIC Descriptors: .

Spanish

Literature

Foreign Language Teaching
Sociolinguistics
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Introduction

_This work seeks to present three original short stories in
Spanish fof potential use with advanced students of the lan-
guage. Although'much literary material is already available
:in Spanish, the following work seeks to present one dimension K
which aithough inherent in most literary works is often not
acknowledged nor used in the classroom in any explicit fashion.

That dimension is the sociolinguistic aspect - a dimension

which too often is ignored in many second language classrooms.

Sociolinguistics has Yithin the past decade grown as a field
of academic inquiry. Unfortunately, however, sociolinguistic:
explo;;tion has been primarily the province of theoreticians.
The fuli implications of their study and work has yet to be
realized by teachers of a second‘language. Yet, sociolinguistics
—which deals with making explicit the interrelationship of
culture and language - shéuld be of trehendous interest‘to
1an§uage teachers whb‘éohsistently acknowledge their interest
in language and culture. Sociolinguistic theory can point the
way to make this same interrelationship more explicit angd more
practicable in the teaching situation. In essence, it aids
language teachers to extend their concerns beyond the "tech-
nology" of language to include the "appropriateness" of lan-

guage use. Both are important areas of concern for the

acquisition of communicative competence as defined by a given
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cultural context.

The stories, therefore, were written specially with these
thoughts in mind. Each story portrays a fairly typical event
which might occur in Latin America. Each story, too, por-
trays characters of varying social classes and in differing
cultural situations. The point of this purposeful portrayal
of three different cultural situations is to reflect through
language the particular use of linguistic forms_which are in-

herently bound to the social factors of each story.

Besides the storles for thelr own sake and for their use in
1anguage study as is tradltlonally done, the major point of
this wdrk is to provide a backg;ound‘in which to examine the
interrelationship of language use and the varying social
situations. Hencé, the major effort of this work is to pro-
vide teachers of Spanish with a tool for examining socio- -
linguistic content in a conscious and purposeful fashion. It
is with this in‘mind, that the author hopes she has made some
small contribution to the art of teaching Spanish ﬁo those

who would want to speak it both correctly and apprépriately.



EL BOLEROC DE CUERNAVACA

(M&xico)

Es domingo en Cuernavaca. E1l sol caliente de julio hace
resélfar los colores de las flores ¥ los globos en el
jardin principal. Frente al ?alacio de Cortés, amparado
bajo la sombra de un énorme drbol, un grupo de mariachis,
con trajes que debfan ser blancos, toca mfisica para compla-
cer a los transefintes. De vezlen cuando una nota deseﬁl
tonada es confesibn abierta de la cruda, 1l8gica consecuen-

cia de una noche de fiesta.

Nifios de todas las edades venden bolsitas de papas fritas,
de chitharrén o de cacahuates. Otros, ofrecen chicle.
Hombres de mediana edad venden globos pintados graciosa-
mente y unidos en diferentes formas animaleséas: jirafas,
changos, perros.... Algunas seifioras con sus niflos envueltos
en rebosos, venden tacos de arroz con rajas o de aguacate

_con queso. Todos tienen un oficio particular y una misidn

en dfa domingo.

Indios de Tlayacapan y Tepoztl&n miran curiosos a ésﬁés
personas de cabello claro, cuyos ojos van siempre cubiertos
de oscuros anteojos. De vez en cuando se oye un *h{jole"

0 un "mamacita” que escapa de lébios de un vendedor ambu-~

lante ante 1la palidez cadavérica de un torso semi-desnudo.




Aparentemente 10s turistas no han estado afin en Acapulco.

—C8mpreme glierita...un pesOs..

—Ll&vese eStO...gUler0O..+tWO PESOSaes

Todos tratan de.venaer algd, pero la guerita o el gliero
siguen caminando, haciendo caso omiso a la oferta. Ella,
con 1la sonrisa de complacencia al sentir que su presencia
es observada; &1, con la satisfaccidn de comprobar su

comprensifn de la lengua extrénjera.'

e

P

No muy lejos, un nifio se‘déSprende de la mano de sus padres
para ir a admirar up caballito que parece de verdad.  Es
imponente. Blanco, con.un sarape en el lomo y sobre &ste,

una montura y rifle dignos de Pancho Villa.
. . . .

—-¢ Una foto del ‘escuintle, sefior?
—No, es la respuesté del padre.
El nifio 1lora vy zapafea caprichoso, pero el padre insiste:
-No, después de la misa.
El niflo finalmente acepta ;sta alternativa. Recuerda los

dulces y juguetes en la puerta de la Cated:al v aplaude la

idea con entusiasmo.

Es domingo y 1d4gicamente la ciudad lo demuestra. 1la gente
_ ,
camina animada por las calles. El recorrido hasta la catedral

Ve .
no es f4cil. la calle es empinada y el socl estf fuerte.
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.Felizmente hay arcos en algunas calles y su sombra es bien-

venida.

Finalmente llegan a la catedral. Como ocurre todos los
domingos, la iglesia estd muy conéhrrida. El patio, tanto
como el interior delnedificio, estdn llenos de gente. Es

una meZcla increfble de nacionalidades, colores, edades y
atin de diferentes religiones. Esta misa no es concurrida
precisamente por devotos catblicos. De fama ihterﬁacional,
sobre todo por su revolucionario arzobispo, los turistas
hacen de é;te un lugar necesario en su itinerario. Para

los mexicanos, la misa con .mfisica de mariachis, es tambfen
un motiﬁo interesante. Afuera de la iglesia, en el patio,
nifios venden collares hechos de frijoles, y pintados de
diferentes colores, los cuales al tocarlos parecenh guemar

la mano a consecuencia de permanecer bajo el sol por toda

la maflana. Hombres mayores venden ingeniosos juguetes, in-
ventados talvez por la necesidad de producir algo para poder
comer. Los vendedores son insistentés, ¥y tratan.de decif los
precios en el idioma extrénjero, mostrando asf su prictica
en 105 negocios con los turistas. Y si las personas no quie-
ren ni chicle, ni.colléres, ni juguetes, siempre vale 1la pena

‘pedir un veinte o un tostdn.

La ceremonia comienza. Los mariachis dan wvida a la sombrfa

iglesia de altar dorado y paredes destefiidas. Los focos de




las mdguinas fotogr&ficas parecen luciérnagas en el semi-.
oscuro templo. Hay complacencia ¥y orgullo en los rostros
de los mejicanos presentes, mientras que 1os que no compren-

den la lengua disfrutan simplemente del concierto.

/
Los padres del nifio deben tomar turnos para sacarlo del

 templo. Es la finica manera de impedir que los gritos dis-
. ¥
traigan la sclemnidad del acto. Despufs de muchas salidas

Y entradas, el padre decide quedarse afuera con el niBio.

Algunos 501eadores j6venes se acercan a ofrecer sus servi-
cios. E1 padre del nific se mira los zapatos Yy accede. E1
hijo 1o mira ansioso. Est& orgulloso porque lleva unos za-
patos iguales a los del padre, y, ldgicamente, también quiere
que se .jos boleen. Se acerca otro joven bolero ¥ el padre
pide que limpien los zapatos del nifio también. Después de
un rato, padre e hijo estf&n sentados ante dos j&venes bolea-
dores. El padre se entretiene con una revista, mientras el
hijo observa fascinado las manidgras del joven que bolea sus
zapatos. i

. S
En un momento, el padre voltea para ver como estd el trabajo
Y se queda sorprendido. Los zapatos del hijo son aﬁofa de dos
colores, uno es marrén -como los suyos—- y el otro es negro.
Perplejo, pregunta al joven boleador:

-Pero...; qu&€ paso? ¢Por qu& los pintaste negros?




-Ah, seflor, contesta inocentemente el muchachito, pos

no tenfa color marrfdn.

Ligrimas ruedan por las mejillas del hijo, mientras de
la mano del padre-camina para dar encuentro a‘la mamd que
Sale del templo.

-Mis zapatos ya no son como 1los tu&os, pap&. Ahora
'sSon negros. |

-Sf, responde el padre, pero estdn limpios, verdad?




aguacate
bolero, bolear,
boleen
cacahuate

Cuernavaca

cruda

changos
escuintle,
escuincle
frijoles
globos
gllerita, glero
jardin

mariachis

Pancho Villa
rebozos
sarape

tacos

GLOSARIO O

avocado, vegetal-fruta usada general-
mente para ensalada

lustrar los zapatos con betfin llamado
bola

‘mani (del Niuatl)

ciudad donde Hern&n Corté&s iba a pasar
temporadas vy mds tarde el Emperador
Maximiliano tom& como sitio de veraneo

consecuencia de una borrachera
simios, monos

perroc comestible entre los aztecas.
En lengua popular se refiere a un ra-
pazuelo, chigquillo

habichuelas, elemento bdsico de la co-
mida mexicana

bombas de goma gue usan los nifios para
jugar

persona de pelo rubio, o algfin otro
color claro

en algunas regiones de México se usa esta
palabra para referirse a una plaza

grupo vernfculo musical ambulante vestido

de, trajes de charro y actfia por pago. E1
. ‘ >~

origen de la palabra tiene muchas teorilas

héroe de la Revolucifin Mexicaha, conside-
rado por muchos como un caudillo

mantos largos con flecos; puedén ser ge
mucho lujo como muy pobres

abrigo de cama, poncho o cobertor, los
muy pobres 1o usan como abrigo de calle

antojito mexicano gue consiste en una tor-

tilla frita con relleno de pollo, © de s
otra carne, vegetal, queso, salsa picante,..”
etc.

-8~




- Tepoztlén - ciudad en el estado de Morelos, donde
Oscar Lewis desarrollf su estudio an-
tropol8gico vy social de las Cinco Fami-

lias.
tostén ~ moneda de 0.50 centavos
veinte - moneda de 0.20 centavos

Expresiones regionales:

Hijole _ . - exclamacibn de sorpresa o entusiasmo
(jfjole)
Mamacita - halago exagerado de hombre a mujer con

connotacifn sexual

POSe s - degeneracifn de ‘'pues’




EJERCICIOS

I. Preguntas sobre el contenido:

1. ¢D8nde toma lugar el cuento?

2. ¢QuE dfa de la semana es, Y por gu®& es importante en el
contexto?

3. ¢De quidnes trata el cuento?

4, (Qué edad tiene ellniﬁo de esta historia?

5. ¢Qué€ otras ciudades o pueblés hay cerca a Cuernavaca?

6. ¢Qué sucede en el jardin que hace llorar al nifio?

7. jPor qué se alegra el nifio con la idea de ir a misa?

Be aQué'clase de personas hay en el patio de 1la Catedral?-

9, jPor qué deben sacar al nifio del templo durante la ceremonia?

10. ¢por qué accede el padre a que le bocleen los zapatos al nifior

II. 'Para discusidén en clase:

1. ¢Por qué cree usted que los padres no accedleron a que al
nifio le tomaran una fotograffa?

2. ¢Qué indica 1la actitud del padre con el fot8grafo?

3. ¢Qué hubiera hecho usted si fuera el papd o 1a mamd del
nifio?

4. :Qu€ puede usted decir de la participacién de la madre
durante la historia?

5. ¢Qué nos dice la historia de los nifos mexicands?

6. :;De qué clase de familia cree usted que traka la historia?
7. ¢Qué hubiera hecho usted si fuera,él nifio boleador?

8. sCree que eso ocurrirfa en su pals?

9, ;Cuil serfa su reaccibn si le pasara esoc a usted?

.10, ;Por qué no reaccion8 de una manera violenta el padre del nifio?
-10-



LLUCHU POR SOMBRERO Y ABARCAS POR ZAPATOS

(Bolivia)

Las noches del Altiplano son frfas. A veces, parece gue

el grio parte los huesos. El viento murmura casi con mie-
do y 1la paja brava, arrastri&ndose, barre el desolado campo.
Ias noches huelen casi a misterio y el viajero tiene miedo

hasta de las pledras.

La estacifn de tren en un desierto pueblo, estd casi vacfa.
'Apenas alumbraéos por una débil luz, dos hombres tratan de
1eerlélgo. Una mujer con su nifio en brazos hace lo posible
por vencer el sueflo. No muy lejos, un ancianoc duerme tran-
quilamente mientras el joven sentado a su’lado, observa al
empleado que camina &e lado a lado de la polvorienta sala.

El viejo reloj de pared da las diez y media. Uno de los

hombres se acerca al funcionario.

~-0yes, ¢ el tren no ha ﬁiﬁido?
~NO..s Oritita liega, siﬁor....
-Ay, caray, otra vez tarde..:.
El empleado no presta mucha atencién a la impaciencia_del

.. ' v
viajero. Las demoras son normales, sobre todo en la noche.

\ e .
La gente del Altiplano es tranquila. Nada turba su sereni-

dad. Los trabajadores adormecen sus cuerpos con la coca que

-11-




v
mascan durante la jornada. La mujer toma con resignacifn

su nfiltiple papel de pastora, madre, hilandera y esposa.
El nifio, en brazos de su madre, comienza a llorar. Tiene

hambre. La india se abre el blusfn para sacar el robusto y

moreno sSeno.

Son cinco los dfas que lleva viajando. Primero sali8 co-

rriendo sin saber a dénde iba. Hufa del marido borracho.
El cholo,;indiO"refinédo, que ya conoce un poco del mundo
civilizado y lo primero gue aprende en.la ciudad, lejos de
la paz de los campos, €8s a abusar del alcohol y de su sor-
prendente magia. Sf, para el marido fué como entrar en otro
mundo, la primera vez gque. su cohpadre le 4ijo que probara
pisco. Entonces no conocfa a Damiana. Vivia tranquilo en
su cho?a de adobe. De vez en cuando iba al mercado de la
ciudad a vendér susrchuﬁos. Hasta que un.dIa{ en la fiesta
~de uha préste, conoci$ a Damiana. Era tfmida con los ojos
arandes y ei‘cabellb'en dos-gruesas trenzas. Sus labios no
decIaﬁ mucho pero sus ojos le hablaban de todo.

-Vamos por ai, le habfa dicho.r

-Dispués del huavyno, h#bia contestado ella.
Cuando comenzaron a bailar el hﬁayno, Gregorio decidi gque
1a_necesitaba en su choza y asi se casaron segfin sﬁs-ﬁro-
pios ritos. Ni su madrina ni su hermana supieron de su
*matrimonio® sino hasta despuSs de un tigmpo.

~-No istf bien, le habfa dicho la anciana, el hombre no
tiene ni mucha quinua.

-12-




Pero a Damiana no le importaba. ILe gustaba vivir con Gre-

gorio, lo demis no significaba nada.,

Hoy, Damiana escapa de las noches alcoholizadas en que su
marido parecfa loco. Huye de sus caricias salvajes y se lle-
va a su hijo. La india quiere a su cholo, perc la sumisién
innata de su raza se niega al tratamiento bestial. E1 nifio
se queda finalmente dormido. Los o0jos curiosos del yocalla
que viaja con el anciano, observan mientras la india se cie-

rra el blusén.

El anciapo_se levanta, al hacerlio se le cae la 'chuspa lle-

na de viejos billetes. Los ojos de los otros dos viajeros

Se encuentran con la mirada preocupada del'yocalla; En un
movimiento rfpido, el yocalla lé agarra y se la da al viejo.
Uno de los hombres apaga su cigarrillo y saca ﬁna botella del
bolsillo. |

-Ay carajo con el tren qui no viene.

El jovencito vuelve la cabeza al escuchar 1la paiabra fuerte
Y el tono de decepcifn del viajero. Sus ojos se clévé; en ei
reloj que el hombre extrae del bolsillo. *"Esos cholos deben
~ser ricos," piehsa para sf mismo. Llevan zapatos.ﬂegras y
parecen nuevos. Instintivamente se mira los pies anchos y
ordinarios, cubiertos por las toscas abarcas.  El traje de
los .cholos es oscuro, y aungue.polvoriento y arrugado, para
el yocalla es un traje que ambiciona. Algfin dfa podrf &1

T =13-




_cambiar sus pantalones de bayeta gris y la camisa de tocuyo
para vestirse como uno de estos hombres. Acaricia con me-
lancolfa su poncho marr8n, gastado y descolorido. Vuelve a .

mirar a los cholos...&1 podrfa vestirse asf, si el tata abuelo

quisiera.

Cuando vivfé en el lago vefa a la gente vestida de otra for-

ma; &1 querfa algfin dfa cambiar su lluchu por sombrero y sus

abarcas por zapatos. Pero el abuelo ie dijo que lo acompafia-

ra al Alt;plano. Allf trabajarfa mejof ¥y se harfa un hombre
fuerte. Se fu€ y no volvid a ver gente bien vestida. Tra-
taba de recordar como en un suefio, pero la realidad era m&s
fuerte que la memoria. Por primera vez, despuds de dos afos,
| hoy sale de 1la propiedad. E1 abueio ha vendido su tierra y
se va.a otra menos frfa. Rodrigo va con &€l. Su impaciencia
es enorme. Quiere ver cosas nhuevas. Talvez vayan m&s cerca
a.la ciudad y asf no tendri gue llevar sus orejas cubiertas

con el liluchUeesee

La puerta cruje al abrirse y el anciano vuelve a su sitio.
El empleado de la estacién contempla su reloj. Esta vez
coge la ldmpara de kerosene y éale a la plataforma. Después
de diez minutos, lejano...adormecido, se oye el silbato del
tren. Lentamente, como un ronquido perezoso, se acerca el
tren. E1 empleado anuncia que la parada serf muy breve y
deben apurarse. Todos se aﬁgntonan en un sitio de la
plataforma como refugifndose del frfo. ILa india permanece

—14~
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un poce alejada. Los dos cholos contemplan al anciano y uno

le dice al otro:

—Apd%ati, 1o golpias nomfs, y yo le saco la boisa.

El tren se detiene finalmente. Primero baja el conductor,
luego unos pasajeros. El empleado de la estacidn indica a

los viajeros que pueden subir.

Apenas se oye el quejido 1astimero. Nadie se da cuenta
cuando el/anciano cae al suelo. E1 silbato del tren anuncia
su partida. Todos han subido y el tren comienza su lenta

marcha.e

En la plataforma gquedan el viejo y el nieto. Con un hilo dé
voz, ei viejo pregunta por su chuspa donde guarda su dinero.
No estf. Los cholos aprendieron tambi&én a robar al pobre.

Es demasiado paré el pobre viejo. Con su muerte, se esfuman

los suefos del yocalla de ponerse zapatOSesao

-15-




abarcas

- Altiplano
bayeta

carajo

coca

cholo

chufic

chuspa
.

huayfo (huayno)

lluchu(o)

oritita

oyes
paja brava

pisco

poncho

sifior

GLOSARIO o

- sandalias rfisticas usadas por los indios

plateau en los Andes, tierra general-
mente &drida

tela de tejido rfistico en lana de di-
ferentes y vivos colores

interjeccién que indica descontento,
usada en ciertos contextos ¥y con deter-
minada gente

hojas de la planta del mismo nombre que
los indfgenas de Bolivia y Perfi mascan
cont{nuamente

término usado para designar a los mestizos,
tienen vestimenta, 1éxico y costumbres
propias

papa deshidratada que se obtiene remojan-
do la papa en agua, congel&ndola y secin-
dola al sol

bolsa tejida que los indios usan para
guardar el dinero S

baile folklérico de grupo ejecutado en las
regiones andinas de Am&rica del Sur

gorro tejido que usan los indios para pro-
tegerse la cabeza y orejas del frfo

corrupcifn de "ahorita” - ahoritita

mal uso de la palabra "oye" para llamar
la atencibn de una persona (de "me oyes")

finica planta que crece en la tlerra &rida
del Altiplano

bebida alcoh8lica hecha de uva

especie de capote cuadrado sin mangas, con

una apertura central para pasar la cabeza

corrupcibn de la palabra "sefior” dicha

por hablantes de quechua o aymara por su
caracterfstica tendencia a convertir la & f
en /i/ e
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winido - - corrupcibn de "venido"” -tendencia de 1los
indfgenas a convertir el sonido de /v/ en

/w/

yocalla (llocalla) - palabra despectiva e injuriosaccon que
se designa a un indio joven
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EJERCICIOS
I. Preguntas sobre el contenido:

1. {8mo describirfa usted ei Aitiplaho?

2. &En qué clase de pueblo toma lugar la historia?

3. iDe qué clase de gente trata la historia?

4. dbnde va Damiana con su nifio?

5.. Por qué viaja sdla? ¢ De quién escapa?

6, éQué hay dé peculiar en los dos hombres de la estacidn?
T iCon quién viaja'Rodrigd?

8. _éPor qué resiente &1 la vestimenta de los dos cholos?

9, Por qué los hombres matan al viejo?

IT. Para discutir en claset

1. Culles cree usted que son las condiciones de vida en esta
parte del Altiplano?

2. JQué hacen los indfgenas para sobrevivir?

3.  Hué edad tiene Rodrigo? Por qué es diferente a un mucha-
cho de su edad en su pafs?

4, éoué hace la gente del Altiplano para poder vender sus produc-
tos? ¢Cufles son &stos?

S5 Comente sobre la actitud de los dos cholos en la estacibn.
éPuede usted compararla con una similar en su pafs?

6. Comente sobre el lenguaje usado por los cholos.

7. éQué hubiera hecho usted si fuera Damiana? {51 fuera

Su esposo?

8. {Qué nos dice esta historia de la justicia en este
lugar .en particular?

9, Si hubiera estado en la estacidn, équé& hubiera hecho?

10. ¢Puede imaginarse usted algo similar en su ciudad?
Si su respuesta es negativa explique por qué.
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AL COTRO TLADO DEL PUENTE

(Venezuela)

Ta idea era muy vieja y el suefio era afin' m&s viejo. ILa
travesfa de un lado a otro del lago, tenfa gue hacerse
en los viejos "ferry-boats”, que desde hacfa afios venfan

haciendo el mismo recorrido, llevando camiones cargados de

mercancfa- o, simplemente, viajeros de Maracaibo a Palma-

rejo. Los turistas dominados -a menudo- por la curiosidad
de conocer estas -hasta cierto punto- pesadas y pintorescas
naves, se quedaban sorprendidos al ver con qué ‘paciencia los
nativos se resignaban a las incomodidades de la embarcacidn,
representadas por el calor y el desagradable olor a sudor de
muchos de 1los viajeros. En estos casos eran numerosos 10s.
que, dejando el banco de madera, salfan a cubierta. A119%,
por 1lo menocs, 1oé rayos del sol eran mejores que la pesada

atmbsfera del interior.

la primera vez que atravésg€ el Lago de Maracaibo en una de
esas embarcaciones, no pude captar todo lo gque en realidad
sucedfa en el transcurso de la travesfa. Los car;bs, jﬁnto
con otra clase de vehfculos, permanecfan en cubierta. Mucha
gente preferfa quedarse dentro de los autombviles, conver-
sando o echindose una siestecita. Por ser aguella mi pri-

mera experiencia, dej& el autombdvil en cubierta y, pasando
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4
- a duras penas por entre los demds vehfculos estacionados,

llegué a las escalerillas que conducfan a la cubierta su-

perior, y, dicho sea de paso, fnica. 2Allfl me pareci®

encontrarme en una estacifn de ferrocarril o de autobuses.
v

El bullicio de varias voces, al hablar y hasta gritar, 1la

atm8sfera cargada de olor a cigarrillos, alcohol y hasta

a v6mito de niflo, hicieron que medio me detuviera. Los
asientos estaban dispuéstos en bancos colocados freﬁ;e a
frente. Para muchos este viaje era algo para no cambiarilo
éon nada. En agquella oportunidad ni me sent&. Atravesé

p _
de un lado a otro. DI un vistazo y lo que pude captar fud

casi nada.

‘Después del tercer o cuarto viaje tuve una idea de 1o gue
era "ir en ferry". En ese conglomerado de gente, se vefa
una Babel de caracteres. Traba jadores, comerciantes, es-
tudiantes, indios‘goajiros,_empleados de 1las compafifas pe-
troleras, todos estos, mis los tripulantes de la embarca-
cibn ﬁasaron para mi a ser "gente del ferry". En esta con-

fusibn de razas, nacionalidades, colores, olores y voces,

se oyen, -de repente- llantos de nifios, el golpe seco de

una cachetada, una voz de madre angustiada gritando deses-

peradamente a su hijo que se encuentra estratégicamente ju-

gando en 1as escalerillas, y finalmente, la sirena del ferry.

Iba a subir_a mi carro, para estar lista a desembarcar,

cuando se me acercd un hombre de unos treinta aflos, bastante -
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bien parecido. Me df cuenta de gue era empleado de una de
ias compafifas porque en la mano trafa un casco. Me pregun-

£8 si lo podfa llevar hasta Cabimas.

Me habfan dicho gue no hiciera caso a ningfin extrafio que se
me agercara, pues nunca podia saberse la clase de persona que
era. Ademis, una mujer viajando sola estaba expuesta al pe-
'1ig;oj Pero pensé gue é una‘mujer ya con unos cuantos ahos
no podfa pasarle nada. Como trabajadora social, conocfa,
un poco, a estas gentes y aplicando un poco de_psicologia me
df cunenta de gue el hombre parecia,.si;no honesto, por 10 nme-
nos inofensivo. En el tragécto le dije gque era una trabajado-
ra social y cudnto me gustaba trabaja; entre obreros y sus fa-
miliaé. No se quedﬁ muy impresionado y a pesar de gue me ha-
bfa diclo que su casa estaba "a la &6rden”, no lo menciopﬁ por
segunda vez. Cuando fbamos a llegar a Cabimas le dije:
;Juan, tengo uﬁ:pOCO de tiempo. Me gustarfa llevarte hasta
tu casa y conocer a tu familia.
~-No se vaya a molestar por mi, sefiorita 5dijo—. ~Aquf me
quedo y me voy sSolo. Gracias. | |
. Su respuesta me dejd cortada. Insistf nuevamente yrme respon-
dis que tal vez no se encontraban en casa. Esto itimo me
parecif sospechoso, pues la familia de un obrero, a'lé'hora de
~salida del trabajo, en una ciudad donde no hay mucho que hacer,

no acostumbra a estar en la calle. Por lo menos debfa quedar

.alguien en la casa. Dijo que no y dejé de insistir.
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£sa noche tenfa tres visitas que haéer en Santa Rosa y dos
en Bachaquero. Las familias necesitaban ayuda de verdad.

1a ﬁltima.de las que visit& y 1a cual consistfa en una an-
ciana, la hija y tres nietos fu€ el motivo por el cual empe-

cf a tener una sospecha.

la Anciana se vefa muy cansada, aunque la hija me dijo que no
hacfa ningﬁn trabajo y que comfa mis O menos bien, segtin sus
condiciones econfmicas.

~; Qué tiene entonces?

_Mi hermano le da muchos dolores de cabeza, sefiorita, -di-
jo 1a hija-. Cuando se embéfracha viene aquf a quitarnos 1los
. pocos cobres que tenemos, si es que tenemos y si no encuentra
nada nos pega. Usted ve que la vieja no estd para esas COSas.

-Pé;o, ;por qué no se quejan a la policia?

' -Lo que sucede es gque &1 nos da 1lo0s reales. Si avisamos a
ila policIa nos qﬁedamos sin comer.

-Creo que iré a ver a tu hermano, -le dije-. . Dbnde vive?

-Ah!, es mejor gue no 15,haga, no vaya a ser que esté toma-
do vy, en ese caso, puede 'ser muy malo.

-Mira, tfi me das la direccifn y no te preocupes; ¢ Bueno?

-Yo no s&. AllZ usted.

Salf de.la césa coﬁ 1a direccifn en la mano. No pude ir esa

misma noche porgue ya era tarde. Regresé& a Maracaibo pensan-

do en dos cosas: el enigma de Juan el dbrero y esta oveja negra
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de la filtima familia gue habfa visitado.

Mi trabajo me retuvo -en Maracaibo por cuatro dfas, después de
.eso pude volver a Cabimas. Tuve una sSorpresa al ver a Juén en
un carro. Segln 1o;qué'vf no era el suyo, pues otrd hombre 1o
mane jaba. Parecfan estar pasando un buen rato.

-Cref &ue ﬁrabajabas en Lagunillas, Juan.

~-sf, sf, ailf trabajo, sehorita.

-¢Y qué€ hacfas en Maracaibo? ;Vas allf después del trabajo?
o qué. Pues la primera vez que.te vI volvfas de la ciudad, si

no me equivoco.

-sf, vo voy mucho a Maracaibo, todas las veces gue puedo.

Tengo .algunas diligencias que hacer.

Esta vez Juan parecfa muy contento. Le dije que iba a Cabimas
a hacer otra visita. Me sorprendif que me preguntara si tenfa
tiempo para ir a su casa. Agregué que tenfa un caso urgente y
no sabfa cuanto tiémpb.me tomarfia.

-Tal vez tf puedas ayudarme, -dije-. Sabes dénde queda la
calle M..? |

-No voy a sabérlo{ .81 411f vivo yo.
;No.dije nada mfs. Cuando me pregunt§ el nmero, dije que no

importaba, gque mejor irfa primerc a su casa.

Cuando llegamos hacla un calor terrible. Los mechurrios que-
mfndose daban mucho mfs calor. Llegamos a la calle M... Pa-

ramos frente a una diminuta casa. Enh.-seguida salieron. corriendo,
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. como ratoncitos, cuatro muchachitos: tres nifios y una nifa.
Los cuatro iban desnudos, 1o cual no me sorprendif, pues ha-
biendo estado tanto tiempo en tfabajos sociales, verlos asfi
era lo mfs normal del mundo. La nifia parecfa un poco retrgida,

los niflos saltaron preguntando si les habfa trafdo algo, Juan

les di8 unos dulcecitos de coco.

—Criatura, mi'jito, por £fn llegais! Estos sarvajes me han
dado mfs lidia que er diablo! A ver si les decfs argo porque
1o que es a mf, ni caso me hacen.

~Avanza ghica: Ya vais a salir con tus cosas, mird no fre-
" gu&is y acab& de escucharme. Esta sefiorita trabaja en ayuda
social, te acord&is que el aflo pasado estuve aquf una que nos
pregunt$é de todo. Bueno, ella trabaja en lormismo.

. :

La mujer parecfa de treinta afios. Si hubiera estado bien arre-
glada, habrfa sido uﬁa cara agradable, pero verla con el cabe-
110;despeinado,'un vestido suelto, bajo el cual se reflejaba
el estado en gque se encontfaba ys sobre todo, el descuido to-
tal en su persona, me pr&dujo una impresidn muy ma;a. No me
invit6 a gue pasara, pero debo confesar que tampoco 1o espe-
raba. El1 desorden no me impreéiond. Los habfa viétg peores.
Apenas llegamos, Juan dijo que iba a comerse unascaraotas y
.que saldrfa luego, a casa de su compadre. Me guedg€ sola con
Ismenia, que asf se llamaba la esposa. Mientras le sirvi6 1la

comida a Juan, no me dirigié la palabra. Yo habfa entrado como
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guien entra a su propia casa.

Ahora que Juan habfa salido,_ée sent8 vy cuando empezd a ha-
blar parecfa otra mujer; _

:fb‘no se qué pééa con Juan. Llega tardisimo del trabajo
'y'deépués de comer?éale otra vez. Hoy, por ejemplo, 1o habfan
.mandado a Maracaibo y siempre son cosas asf. No s& cdémo sé
gasta 1los reales. Cada mes son menos. Y ahora con otro nifio
en camino no vamos a estar muy bien si seguimos asf. No quie-

re estar en casa. Se va donde el compadre o donde la vieja.

Mis sospechas ya habfan empezado. En uno de los momentos,

.cuando abrf 1a cartera para sacar un cigarrillo, vi el papeli-

to con la direccifn queme habfan dado en Bachaquero. Era la
L]

misma. As? gue el hijo, la oveja negra y este Juan eran la

‘misma persona. ¢Hay que ver que el mundo es chico!

Ismenia continud hablando de todo. Dejé la casa y durante el »—
camino de regreso estuve-pénsando en mil cosas. La conversacifn
daba vugztas en mi cabezgf

 =sssVuelve tarde...

T —eseSe gasta 1os realéS...

—e+sSe disculpa con su madre...

Empecé a ver que detrds de todo esto Juan tenfa algo no muy

claro. Dejé& a un Iado algunos de los trabajos que tenfa en
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Maracaibo y me concret& a trabajar en é&ste.
IT

Las ideas del puenté fueron creciendo a medida que los "ferrys"
se iban envejeciendo. Ahora 1o que se discutfa eran cosas con-
cretas. Se héblaba de distintas firmas constructoras, de in-
genieros, etc. Se empez$ a construir, cerca de San Francisco,
una especie de barracas, donde vivirfan los empleados de la
construccifn. Todas estas actividades, :rgtrasaron, en una y
otra forma mi indagacibn. Sin embargo en el trabajo de Juan

todo marchaba bien.

En dos oportunidades tuve gque hacer poco menos que de perro sa-
bueso. Lo seqguf en uno de sus viajes de su trabajo & Maracai-
bo. Yo iba en el carro de una compafiera. Después de dejar el .
ferry 1o empecé a éegﬁir por la carretera de Los Haticos. Ca-
si a 1la entrada de 1a avenida Principal de San Francisco, des-
ﬁid por una carretera angdséé. Estacioné mi carro en la ave-
nida y camin& hasta una distancia prudente desde la cual podfa
ver la casa a gue entraba. Era suficiente por aqueila vez. Me
subf al carro y regres& a Maracaibo. Al dfa siguieﬁte'le df
todos estos datos a otra compafiera de trabajo. En la noche te-

nfa yo la informacifn que necesitaba.

A11f vivfa una muchacha de 23 afios, madre de dos hijos y con

-26-




otro en camino. Cost8 mucho trabajo averiguarle todo. Mi
compafiera se tuvo que valer de mil trucos para conseguir 15
verdad. Dijo que el padre de los nifios era Juan Vizquez Yy
que. se iba a casar con ella "después detque se deshaga de la
mujercita que lo tiene atado en Cabimas™. La muchacha, apa-
rentemente, no saﬂia que Jgan‘estaba cagado con Ismenia' Yy
gue ho era simplemente una "mujercita"; mLa ﬁuchacha habia
dicho gque si Juan no cumplia su promesa de caSarse 1o matarfa,
aungque tuviefa‘que ir a la cfrcel, gue de ella no iba a bur-

larse nadie.

Mientras tanto, vo. trataba de buscar la mejor solucidbn para
el caso sin despertar las sospechas én Juan de que yo estaba
en esto. Un dia,-de casualidad, lo encontré en Cabimas. .He |
trat6 muy secamente. M&s tarde fuf a 1a.¢asa. “El1 no estaba.
Entre otras cosas, Ismenia me dijo que desde hacla poco Juan
hablaba mucho deLlas sefloritas del Servicio Social, que eran

unas averiguadoras, que preguntaban demasiadas cosas.

Pasaron dos meses de esto y un dfa murié la maare de Juan.
Ismenia, medio contenta, dijo que ahora que la viéja no vi-
via talrﬁez tendrfian mds realeg, pues va Juan no tenfa que
dirselos a la hermana. Sin embargo no durf mucho; Los rea-
les sequfan llegando escasos a la casa.’ Mi amiga me dijo que

el dinero que Juan pasaba a la muchacha de San Francisco lle-

. gaba siempre puntual. En cambio yo sabfa que en Cabimas 1los
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otros hijos no tenfan mucho para comers

-Tengo algunas deudas, mujer. ;Cosas de mi madre!

-Estd bien mi'jito, pero por eso no me vais a comer,; caray!
Ismenia era, en cierto modo, buena. ILa pobre mujer no era cul-
pable de gue su marido fuera asf. Ella no tenfa la menor sos-

pecha y, simplemente, no sabfa gué& pensar.

Nacib, por f£iIn, el quinto hijo. Fud una nifla. Por otro lado,
en San Francisco, el hijo de la muchacha naci8 muerto. Esto
no parecif importarle mucho a la muchacha. Dijo que yva ten-

drfan otros cuando Juan se casara con ella.
I1T

En esto: justamente en medio de mi traba jo y cuando buscaba
me jores soluciones para ambos lados, fuf llamada urgentemen-
te a Caracas a dicﬁarh;h cursillc. Mi amiga se qued§ a car-
go dellcaso pero no pudo ir a Cabimas, pues no querfa desper-
tar sospechas en Juan. Cuando regres&, decidf hablarle a
Juan. Ya casi podfa adivihar las respuestas. Esto va a ter-
minar mal, pensé&.

-La muchacha espera que te cases con ella,'Juan.;

-M&s adelante tal vez lo haga.

—Pero t sabes qué tendrfas que divorciarte primeroc o de-
jar a Ismenia, ¢qu& vas a hacer?

~Ya sabré yo lo que debo hacer, seflorita, y no trate de

darme consejos porque estd gastando p8lvora en zamuro.
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-Yo solo trato de ayudarte, pero veo que va a Ser un gran
1{0o

-Ahora gque terminen el puente va a Ser mejor, porgue VoY

‘'a poder ir m&s a San Francisco ¥y asf podré cohtentarla, pues

cree que la voy a dejar cualquier dfa, pero...jgque va! Esa
muchacha esta @és buenaile..

—Mira, si no quieres verte en complicaciones, mejor la
de jas. --E1 Conse jo Veﬁezolano del Nifio puede hacerse cargo de
tus hijos y ella podrfa trabajar en algo.
Cref que iba a pegarme. Se-levéntﬁ furioso de 1la silla en
que estaba sentadeo y me dijo:

~-Usted como qﬁe quiere que a mi me maten o cosa por el es-
tilo, avefdad? Si hago eso, Juan se acaba. No misia, no
voy a hacer eso, porque ademds me gusta mucho y me cuesta
bastante. En cada viaje tengo que de jar unos cuantos bolos.
No crea usted que la cosa es f&cil para mf. Lo que pasa es
que cada dfa me ésté-gustando mis.
Nunca me vi tan impoéibilitada de hacer algo como en ese mo-
mento. Ninguna solucidn ﬁe parecfa acertada. No_queria,
tampoco, tomar medidas drésticassporque sabfa éue quien iba

a sufrir era Ismenia, y si bien era buena, su paciencia te-

‘nfa un 1fmite.

Ccuando finalmente terminarcon el puente y a pesar de que 1los
hijos de ambos lados habfan crecido, las cosas siguieron en
el mismo estado. Una tarde, cuando fuf a visitar a la mucha-

cha de San Francisco, al llegar encontré mucha gente en la
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puerta de la casa. Luego reconocf{ el carro de Juan. Cuando

vi{ a 1la policfa empec& a ponerme nerviosa. Poco despuds su-~

pe la verdad.

El fin de Juan fué€ tré&gico. Despu&Ss de matar a su amante se
ahorcd de una de las vigas de la sala de la casita. E1 cuadro
no podfa ser mis patético. Los nifios, suficientemente cons-
cientes, lioraban, tal vez adivinando el amargo camino que les
esperaba, al presentir que nunca podrfan hablar con orgullo

de sus padres. Hice que el Consejo se hiciera cargo de elios. -

Lo que Ismenia supo del caso, fu€ 1o que apareci en los pe- = =
ribédicos: "Se mata despufs de quitar la vida a su amante".
Ese fué su despertar trfgico. M&s tarde repetfa, en medio de

la indignacién y del dolor:

‘'-Me alegro de que 1lo haya hecho, porque si:no 1o hubiera

tenido que hacer yo, por ser tan canalla.’

Despﬁés de eso, el pesado frabajo de educar a los cinco hijos,
el olvidafse de la muerte’de Juan,y el nacimiento de la ilu-
sifn de que tal vez un dIa'encugntre un hombre bueﬁo gue se
haga cargo de ella y de sus hijos. Tal vez ese hombre esté

al otro lade del puente.
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bolos

caraotas_.
carros

.lidia

- mechurrios
misia
reales

tomado
sarva jes .
siestecita.

Zamuro
.

Expresiones

‘a la 6rden'

llegais, vais, decis

GLOSARIO

expresidn para referirse a 'bolfvares®
moneda nacional de Venezuela
frijoles, habichuelas. Casi siempre negras.

_autombviles

pelea, argumento

desperdicios de gas que se queman en
las zonas petroleras

proviene probablemente de la expresifn

'mi sefiora’ SA veces para referirse a las
extranieras) - .

dinero en general, de ‘'un real' o sean
50 centavos de bol¥vax .

borracho, embriagado
corrupcifén de 'salvajes'®
una, siesta breve

gallinazo, buitre ..

de mi hijito, usada como término de
familiaridad

expresifn usada para responder a "gracias"

tendencia a usar esta forma para la sé-
gunda persona singular del verbo, al
‘bronunciarla se convierte en 1llegai,
vai, dectf '

* al igual que er (el), argo (algo), en la parte occidental, en
la costa, Maracaibo especialmente, tendencia a cambiar la /1/

por la /x/
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EJERCICIOS

'I. Preguntas sobre el contenido:

Qué particularidad tiene la ciudad de Maracaibo, desde
el punto de vista de la historia?

~
»
(o

2. & Qué clase de gente acostumbra a ir en ‘ferry'?

3. ¢ Quién es la protagonista principal del cuento?
4. ¢ Quién es Juan en esta historia? ?
5. ¢ C8mo recibe la esposa a Juan cuando &ste llega a casa?

6. ¢ Quién vivia en San Francisco, v qué importancia tiene
en el cuento?

7. ¢ Por gqué Juan no querfa dejar a su joven amiga?
‘8. ¢ Qué le aconseja la trabajadora social a Juan?

Por Que resentfa Ismenia a la madre de Juan?

O
.
[

En qué termina la historia?

-
o
.

(o

ITI. Para discutir en clase:

1. e De 1o lefdo, que sabemos sobre el obrero venezolano?

2. ¢ Cufl es el papel de la mujer en la clase de gente de 1a his-
toria?

3. ¢ Seglin su opinién, qué& siente Juan por 1la esposa, y por qué
no se separa de ella?

4, ¢ Si hubiera sido la trabajadora social, que hubiera sugerido
usted a Juan?

cémo cree usted gue trasciende un dfa tfpico en la vida de
Ismenia?

tn
L
Lo

6. ¢ Cree usted que 1a esposa vy los nifios de Juan estuv1eron
alguna vez en el 'ferry'? ¢ Por qué?

7. ¢ Por qué cree usted que Juan mat8d a su amante y se maté &1
mismo?
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8. ¢ Qué cree usted que sucederi con los nifios de la muchacha
de San Francisco?

9, ¢ Segfin sus conocimientos de Am8rica Latina, cree usted gue
éste es un caso comfin, dadas las circunstancias?

10. ¢ Podrfa pasar esto en otro grupo de gente, digamos la cla-
se medla? i Por. qué° :
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Instrucciones al Profesor

Seleccionar un cuento con cuyo tema est& familiarizado.
Preferiblemente conocer el lugar donde toma lugar 1la
historia, algunos aspectos a considerarse: geografia,
clases sociales, aspecto. folkl6rico, expresiones idao-
m&ticas, etc.

Una vez hecha la seleccifn, escoger las palabras para
estudiarlas por separado y usarlas en el glosario. E1
estudiante puede hacerlo por su cuenta, descubriendo
asf, por si mismo, el significado de las mismas.

Dependiendo del nivel del estudiante y de la experiencia
que haya tenido en Latinoamfrica, Espafia o la zona del
Caribe, extraer los puntos de interé&s sobre los cuales
pueda elaborar el estudiante.

Hacer comparaciones entre la historia y el medio donde
estd el estudiante. Hable de las posibilidades de
ocyurrir algo similar, por qué sf o por qué no.

A travéds de Step IV y V, tratar de adaptar las preguntas
a los puntos sugeridos en estos documentos.
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.is essential to’understand that the'goal:is to ‘prepare the total individual,

: 51t10n._ Together,_these stages help lead the learner toward communicative

LANGUAGE AND ORIENTATION AT THE EXPERIMENT:
A PROCESS APPROACH*

Foreign Language Office/DLE
THE EXPERIMENT IN INTERNATIONAL LIVING

The goal of The Experiment’'s language and orientation programs is to pre-
pare individuals to live abroad successfully in a. forelgn culture. To
accompllsh this, predenarture programs contain various components, includ-
ing language study, cultural orientation, arez studies, and sensitivity i
and attitudinal training. Language study, because of its very nature, ; !
usually requires the greatest number of hours within a given program. How-
ever, this should not be misinterpreted to mean that it is the most impor-
tant aspect, nor the only aspect of preparing people for living abroad. It

The teacher, as a member of the training staff, has an important role in
this. preparation.:

The main objective of the language component is to develop competence in
the communication strategies appropriate to the host culture. The emphasis
therefore is on oral skills and interactional strategies. An Experiment
core text is available with suggested exercises; this text is supplémented
by visual aids, tape recordings, and several handouts with additional tech-
niques. No matter what materials are selected or developed by the teacher,
however, the focus remains on the process of language acquisition which
_suggests in turn stages in the teaching process.,

The stages-selected in this process, although somewhat arbitrary, are sug-
gested as a useful framework for attending to. various dlmen51ons of acqui-. .

competence.

[ ———. R PR

(1) Presentation/expoéure to new material.
{2) Practice of this material within limited contexts.

(3) Explanation/elucidation of the material where necessary
.or useful, '

(4) Transposition of the material (in accumulation with all
other materials known to the student) into freer contexts
.and spontaneous conveISatlon.

(5) Sociolinguistic exploration of the interrelationship of
social context and language, emphasizing the appropriate-
ness of language use (as oppbsed‘to.grammaticality).

(6) Cultural exploration as the basis for any approprlate
_1nteract10na1 strategy.

C) The Experiment in.International Living
1976, Brattleboro, Vermont, U.S.A.




Although not sacrosanct, a PROCESS APPROACH is useful as a framework to
guide the teacher and learner through various aspects of the acquisition
process. It is often an aid for the teacher by helping to clarify ob-
jectives of each learning activity selected and by suggesting possible

sequencing.
A PROCESS APPROACH is based on.the assumptions that:

(1) People learn in a variety of ways. Furthermore,
individuals also vary the strategies whereby they
learn in accordance with a variety of factors pre-
sent at the moment. Although most learners.are
incapable of articulating the strategy in use, they
can always tell when they feel they are learning
or when they are confused which is one clue as to
what works and what does not. '

(2) All techniques available to teachers have potential
value regardless of the "Method"™ of origin from which
~ derived. Because all techniques have potential value -
especially when used within an appropriate context -
none should be prohibited.

(3) Each teacher has a distinct personality, style and com-
petence, as does each student. Recognizing this, the
scheme permits the teacher maximum freedom in adapting
these in the best way possible to a given situation
given what is known about learning theory, linguistic
theory, the teacher, the learner, the context and the
techniques available.

(4) Finally, althongh all techniques are of potential value,
these should be employed with some rationale rather
than simply drawn from an armory of techniques at ran-
dom. By focusing on the acquisition process, techniques
can be chosen with a clear purpose in mind, rather than §
haphazardly. o -

Hence, a PROCESS APPROACH is simply a suggested framework for selecting
teaching activities and for insuring that no aspect of communicative com-
petence is overlooked. It arises however, from observation of the learn-
ing process. Its intent is to encourage synthesis of all that is known
about teaching and learning. Its approach is optimum matching of the
student, the teacher, and the context. Hopefully, its results are communi-
cative competence appropriate to the host culture. T

*#NOTE: Adapted from an unpublished article entitled "Focus on Process:
An Examination of the Teaching and Learning of a Second Language,"
by Dr. Alvino E. Fantini, Director, Foreign Language Office,
SIT, September, 1973. ] N
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Process Approach/Step IV: ' &
“Transposition Techuigues

Foreign Language Department/DLE : g;j
THE EXPERIMENT IN INTERNATIONAL LIVING '

Tb the student and teacher:

The following exercises and activities focus on communication tasks.
These differ from activities of the previous steps primarily in that
their main concern is with the message rather than the form of speech.
Students and teachers may improvise many other such activities of their
own creation which may be equally useful, if not better. These are
merely some suggestions to get you started o

UNIT I: Before the Trip

1. Have each student tell where he is going to stay after his language
course, .and to say som2thing factual about this place.
2. Bring into class a bag full of objects which would suggest different
destinations: maps of towns and countries, transportation tickets,
guide books, a passport, a bathing suit, etc. Have the students put
their hands into the bag and draw ocut an. bbject Another student
then asks where the person with the object is going, and thls per- .
son. replles appropriately. Allow the students to choose objects __
“which suggest destinations which they have learned to say.

‘ .
"3, Find a photo or picture of people which suggests travel. Have the
students assume the identities of the people in the picture.  Be sure
"to choose a picture which will allow the students to use words and
structures which they have learned. OR, using the picture description
technique described in the teacher's handbook, make a short descrlp-

tion about the same picture.

4. Have each student talk for. 15 seconds without interruption about his
or her travel plans.

5, Have students converse in the language they are studying with someone
other than vourself who can speak the language. Have the students talk
about their travel plans., Tell the students to try to make a good
impression on this person, and to report back later.

6. Ask two students to imagine that they are meeting in the street. Have
one student tell the other one about where he is going.

NOTE: This handout is divided into ten sections corresponding to the
ten Units of the EIL Language Texts, although they may also be used in
any order, and w1thout the core text,

- (© The Experlment in Internmational Living
1976, Brattleboro, Vermont U.S.A.




UNIT II: On the Aifplane : ‘ B Step 4

1.

- -ask the student to describe how s’he feels in a glven situation, and

others® 1dent1ty.

Suggest to the class some situations in which they might find them-~

-selves, to which they would have an emotional reaction: late for

class, in an accident, fipding $100, receiving a letter, etc. De-
scribzs only things which the students are capable of understanding.

if p0551b1e, why.

Have students ask and answer questlons concernlng their own and each

Have students give a lecture on the geography of a country in which
they are interested or expect to visit, or on. their home town or
countxy. Encourage them.to use a map- and any other supportive mate-

~rial available (pictures, postcards, posters, slides, etec).

Have each student talk for 30 seconds without interruption about his
or her daily activities. '

Set up a situation between pairs of students where one student must

- assume the role of a fellcw plane/traln/bus/boat passenger, and the

other student plays himself., Have them strike up a converSatlon._

_Help the students if they ask for a word or expression, but do

not ifterrupt them to correct them, Take discreet notes on their
mlstakes whlch you can talk about afterwards if you thlnk thls is
beneflclal or necessary. . :

Using the "Characters in Search of an Author™ technique, develop a
situation in which students can practice the new material they have
learned in this unit, combined with that which they learned in the
first unit.
Have the students converse in: the langunage they are studying with some-~
one other than yourself whoé can speak the language. Have the students
describe briefly the program they are enrolled in and what they are
presently doing. Ask the students to report back to the class.
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UNIT III: In Castoms ' . Step 4

JoR
P

1.

Have the students make up short (4-6 lines)} dialogs around three or
four new words which they have learned in this unit. You may want
to give the words yourself or ask the students to supply the new

"words first; then tell them what yvou want them to do.

GAME: "Going on a Trip"} One student, or the teacher, begins the
game by saying, "I'm going on a trip and I'm putting in
my suitcase.” (or something similar which the students are now

‘capable of saying). A student repesats what the teacher or first

student has said, adding a second item. The next parson repeats the
sentence, adding a third item, and so on. A student is excluded
from the game when he cannot remember all of the items previously
said, :

Using the "Operation" technique make up an exercise revolving around
the preparations for a trip (shopping, making reservarions, buying -
tickets, getting a passport, going to the airport/station, checking, .

'in, etc.)} You may introduce new vocabulary, but try to build the

exXercisg around the vocabulary which the students already know, and’
use only verb tenses and grammatical structures which vou have already

_taught to the students.

Set up a situation in which one person is asking another one for
personad information: name, address, birthday, marital status, pro-
fession, etc. Keep the situations simple enough for your students
to handle, but try to keep the questions asked as similar as possible
to those that the student will probably hear abroad. In order to
model the questions, you may want. to play the role of the person ask-
ing the questions (an immigrations officer, policeman, or similar
official).. Then let the students play both roles.

Have each student. talk without interruption for 45 seconds about the
things he will take with him on a trip.

Have the students converse in the language they are studying with some-
one other than yourself who can speak the language. Have the students
talk about their own families, or -the families with whom they may be
living while abroad. ' o
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UNIT IV: Meeting the Family _ . Step 4

Think of a series of situations in which the students would be called
on to make introductions or be introduced. Write each situation on a
small card and have each student take one card. Then the student ‘
reads aloud the situation and chooses any other people in the class
needed for the situations described. Help the students if they need
it but try not to interrupt them to make corrections. '

GAME}' Colors and rhythm. Each member of the class chooses 4 color
which is his or hers for the game. The group is seated in a circle
and begins a rhythmic clapping: two claps on_the knees, then-two.
claps on the hands. Then one person begins the game... -Beginning with
the first hand-clap, the person says his own color, and on the second
hand-clap the color of another player. The player called must then -
say his own color on the next hand-clap and thenm on the second hand-

‘clap, he in turn calls out another player's color. The game continues

until a player makes a mistake, misses a clap, or can't think of a
color in time for the clap. Then this person is eliminated and the
person who came before him continues the game. The winner is the last
person left,

DréwryOur family tree on the blackboard, explaining the basic family
relationships only as far as the students' knowledge of the language

'will permit. Then have students come 16 the beard and do the same.

Have other students ask details about the families, using basic

question patterns learned so far (who? where? what? why? etc.)
: e . .

GAME: This is mz.;;. The teacher begins, for ekample, by going to
a student and saying, "This is my mouth™, while peinting to his hand.

He then begins to count to ten. Before he reaches ten, the student

must point to his mouth and say, "This.is my hand.”™ .If the student
fails to do so or makes a mistake, he is then "it" and must do the .
the same thing to other students until someone else makes a mistake,
The game ends when everybody .become hysterical or bored.

- Using the "picture narrative™ technique, bring in a suitable picture

revolving around a family Trom-a country where the language of study

is spoken. 5 o ' '

Have each student talk 60 seconds'fluently (or two minutes less fluently)
about ‘his family, using personal pictures he may have, if possible.
Have each student converse in the language he is studying with someone
other than yourself who can speak the language. Have the student_com-
pare his family with the other person's family.

.
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UNIT V Arriving Home Step 4

l.

Find or make a house plan in your language which shows a typical
house with furniture as is usually found in a country where the
language of study is spoken. Distribute copies of the house plan
or draw it on the board and use the "context drill" technique.

Describe the layout of your own house to the students and ask them
to draw the house plan as you talk. Then draw your house plan on

the board and compare the different versicns.

Ask each student to draw a simple layout of his house and give it

to another student. Thén haveé each student describe the plan he

has received.

Bring into class a train, bus and/or plane schedule you have copled
or made up for distribution to each student. Using the "context
drill" technique, have students work on the structures and vocabulary
that they have learned relating to time, distances, travel tlmes, etec.

Have each student talk for 60 seconds fluently (or 2 mlnutes less

fluently) about the clothlng he is wearlng.

Have students converse in the language they are studying with someone
other than yourself who can speak the language. Have the students
talk about transportation in the country where they are going.

a
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UNIT VI: At the Table Step 4

1.

Find or make a restaurant menu used in a country where the language
of study is spoken. Distribute a copy to each student. First,
explain any terms the students want to know. Then, using the "con-
text drill" technique, have the students work on the structures and
vocabulary they have learned so far.

Create situatibﬁé’which will allow the students to act in a sinmulated
environment related to eating: ) :

.....a) as a guest for a meal at someone's honme.

. b) as a menber of a family abroad at meal-time.

_ c) in a restaurant abroad. Rt S
1f the students are beginners, you may prefer to model a situation
first, using a very short dialog containing mostly familiar matexial.
This will help the students to have the vocabulary and structures '
necessary for the situation, If the students are more confident in
their abilities, you may want to give them the situations and have.
them prepafe a few minutes oh their own, or even react immediately,
if they seem to be ready to do this. Once the students begin, try to

let them act out the situation without interruption. Save your comments

and corrections for after the exercise.

. Ask each student to write down his or her favorite meal. The teacher

should write his own favorites on the board. The students will prob-
ably not know how to say everything, so help them while they are
writing their menus. Using the "exchange!" technique, have students
questipn each other about their food likes and dislikes.

Have each student speak 75 seconds fluently (or two minutes less
fluently) about what he usually eats for breakfast. '

Have each student speak with someone other tlan the teacher who can
speak the language. Have the students talk about eating customs in
the U.S. and abroad. . .
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UNIT VII: A Visit to the City ’ Step 4

1.

" "You are at , and want to go to . Ask for direc-
fions.M “Be sure your students know how to ask for and give the
"directions you will require with your cards. You may want to teach

Find or make a city map from a country where the language of study
is spoken. Try to use one which shows monuments or shops clearly.
Make a copy for each student. Make up cards saying, for example.

any necessary expressions and vocabulary they don't know by model-

ing one or two of the cards you have made and having the students
repeat. The student drawing the card must then go to another member
of the class and ask for directions. The person asked must give them
as according to the map handed out. Try not to interrupt the students,
but be ready to help them as needed. ' -

Make up a list of typical addresses and telephone numbers as they
exist in a country where the language of study is spoken. Give a
copy to each student and have the class practice reading them. .Also
have each student give his own home address in the language he is
studying. Then dictate some other addresses and phone numbers to
the students to help them understand oral information of this sort
more easily.

N.B.: Be sure your class has learned basic numbers and the alphabet
before attempting this exercise. v '
Use the same city map as in exercise no. 1 or find another map whith
clearly’shows physical details (hills, rivers, parks, bridges, monu~
ments, buildings) and distribute it to the class. Using the "exchange"
technique, have students work on structures and vocabulary related to
the different aspects of your map. ' _ .-

Have each student research a famous monument in a country where their
language of study is spoken and prepare a short talk in the foreign -

language using any visual aids available (pictures, posters, slides,

etc. ). Urge the students to keep their talk within their linguistic

possibilities. : ' :

* .
K

Have each student speak with a person other than the teacher who can
speak the language of study and is familiar with a country where this
language is spoken. Have the student find out as much as he can about
some geographical aspects of the country (rivers, mountains, cities,
oceans, agriculture, industry, population, demograph) -speaking the
language of study. Have each student report back to the class on his
findings. :

Have each student speak fluently for 75 seconds (ox two minutes less
fluently) about the geographical aspects of his home region or state.

H
Ly
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UNIT VIII: At a Cafe/Restaurant/Bar. . Step 4

1.

Set up a cafe or bar situation in the classroom. Have students
play the roles of friends meeting there, ordering refreshments,
talking. The teacher can play the role of the waiter in order

to give a real representation of what the students could expect
to hear in a similar situation abroad. Or if the students are

more confident, the teacher can choose one student to play ‘the

role of the waiter.

Using the "characters in:search of an author" technique, try to
have the students use the new vocabular; they learned by assign-
ing certaln characters the roles of dlfferent merchants or trades-~
men whlch the~students have 1earned about

Assign each student a type of shop or place of business in a
country where the language of study is spoken. Have them research
the functions, hours, etec. of the shop and prepare a short report
for the class. i —_

. If possible, bring into class some real money from a country whete

the language of study is spoken. Go over any vocabulary particular

to the currency (common names of coins, like ™nickel," "dime," etc.)
as well as any simple, necessary expressions‘accompanying the use .
of ‘money ('Do you have change...?", "How much does it cost?", etc.)};

then bhave students practice asklng for and making change, asking

prices, etc.
E ]

Have each student speak with a person other than the teacher who
speaks the language of study. Have the student find out about money
in a country where the language is spoken. ) :




UNIT IX: A Shopping Trip : Step 4
1. Have each student make up a list of gifts or things he wants to buy

son, he is eliminated from the game.

abroad. Have the student tell the class what he plans to purchase
and where lLe can go to do it. -

Using the "picture description" technique, find a picture showing
shopping or a market scene, and develop an exercise using the grammar
and vocabulary the students have learned up to this point.

GAME: "I'm going to and I'm going to buy." The teacher
begins the game by saying, "I'm going to {ihe name of a shop or place
of business) and I'm going to buy (something which can be bought
there)." The teacher then gives the name of another shop, and the
first student has to make a similar sentence. The game continues

‘with each student. When a student cannot think of a thing, or gives

a name of an ipappropriate object (within the culture of the language
studied), or gives a name which has already been said by another per-

Set up a shop situation in which a student must buy an item from a
shopkeeper, who can be played by another student or yourself. Write
down several tasks on cards such as, "You want to buy a roll of film,"
or, "You need a bottle of aspirin™ and have each student draw one

card. The teacher can either introduce the shopkeeper 's. expressions

which students need to understand first, or begin by playing the
shopkeeper's role first, then asking other students to play this role.

Have each student speak with a person other than the teacher who speaks

‘the language of study. Have the students find out about articles ox

food which are typical of a country or region of a country where the
language of study is spoken. ' :

7
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UNIT X: At the Post Office - | Step 4

Using the "Operation™ technique, go through the steps of letter-
writing (e.g.: "I take a piece of paper and a pen;j I write the
date; I write the letter; I sign it; T fold the letter; I take

an envelope;" etc.) OR, if your language uses many reflexive
verbs, create an operation around these verbs. ("I wake up, get
up, getidressed, wash," etc., if your language uses the reflexive
for these actions}. o ‘

Sef.up a post—offfée”situationgand give the students cards telling
them what they must do ("have this letter weighed and buy stamps
for it; send a telegram; mail a postcard; make a phone call to

_America;" etc.). You or a capablgystudent~canfplay the role of
the postal clerk. B ’ -

Have your studeﬁts“practicé'Writing a simple letter in the language
they are studying. Be sure to give your students the basic format
for letter-writing in vour language (where and how to. write the
date, salutation, body of the letter, the end and signature). . Ask
each student to read his letter out loud, and then help him if he
has problems. A good practice letter would be a thank-you note to
a family who has invited the student into their home. '

Ask each student about his last letter; where it came from, who the
writer is and what relationship to the student he is.
.




" Tige it as a medium of expression.

Process Approach/Step Ve )
Sociolinguistic Exploration e b

Foreign Language Department/DLE
THE EXPERIMENT IN INTERNATIONAIL LIVING

To the student and teacher:

To master a language, yvou must not only be able to use structures

and vocabulary correctly, but also apprcpriately: the right thing
said at the right place to the right person. In addition, there
exists a whole accompanying set of gestures, body language and phys-
ical expressions which is known as paralanguage." Consequently, to
be really effective in communicating in a second language, you should
explore these aspects of your new language with the aid of your

teacher or other people who speak this language.

The following tasks should help‘you to deepen your knowledge and
understanding of the language you are studying _and of the -people who

UNIT I: Before the Trip

1. Find out how to .greet and say goodbye p}operly te the variety of
people you would probably meet or come into contact with during
the first week of a stay abroad. With your teacher's or another

. person's help, you should be able to get this information through

a trial and error process.

2. Make a 'list of the kinds of people you think you would generally .
address with one or another form of the second person pronoun, if =
more than one form exists. Consult your teacher or another person
knowledgeable in the language to verify your list, and try to find :
out why each person would be in one or another category.

3. Observe your teacher's gestures or facial expressions when (s)he is
épeaking the language you are studying. Are there differences be-~
tween these "signals" and those which you might make when speaking
English? Concentrate on one gesture or expression and try to find
out when it is appropriate; and what its meaning or connotation con-

veys. Are these gestures appropriate only to male or .female speakers,

or both?

4, Explore ways of expressing g;étitude in the host culture. Are there

variations of "thank you" and when are they appropriate?-

. NOTE: This handout is divided into ten sections correspondlng to the ten
" Units of the EIL Language Texts, although they may also be used 1n any

order, "ahd ‘withouf the core texts. =

© The Experiment in International Living
1976, Brattleboro, Vermont, U.S.A.



1.

. UNIT II: On the Airplane | Step 5

Find out the equivalent of your name and the names of the other ) 4
people in your class, if such equivalents exist in the language =
you are learning. Find out if there are any diminutives which i
can be used with these names; if so, when they are used’ What :
special meaning does the dlmlnutlve connote?

Find out what speakers of the language vou are studying are gener-
ally called by people having various relationships with them. Find
out what degree of intimacy 1s necessary before you can pass from a

. more formal to a more familiar form of address.

"Find out how you would address those people you might meet in the

first week of your stay abroad, and whether the place you would meet
them would affect yodr“behavior; ‘ '

EXplore how individuals of the culture you are studying, use space.
That is, how close do they stand to each other? Do you stand in
line? At what points does distance convey intimacy, casual or dis-
tant relationships.

UNIT TIi: In Customs

1.

‘situations?

schedules7

: ing is in the target c¢ulture. What expressions in the language reflect

What kind of éeye contact is appropriate§ is the same eye contact used P
with males, females, children, older people? P

Find out what to expect in the country you might visit as far as deal-
ings with persons in an official capacity (custons officers, immigra-
tion, policemen, etc.) Are there special titles of address, forms of
speech, "bribes"/tips which are approprlate or expected in certainm.

In the U.S., we divide the'day into AM and PM. How does the target
culture distinguish between morning time and afternoon time? Are there
various ways of telling time? How is time usually posted on official

Time and its "efficient™ use are important to Americans. We think of
Americans as generally prompt and serious about appointment times.
Find out what the general attitude towards time, punctuality and wait-

these attitudes?
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UNIT IV: Meeting the Family ‘ ! _ Step 5

1. Find out from an informant what the word "family" signifies for him

' within his culture. Find out the same information for the word
"friend.” Are there special words to designate people who are other
than friends or family with whom one has a relationship?

2. When seeing someone, whether-it be for the first time or not, thcre
is generally more than just a verbal side to greeting and leave-taking.
Review vour list of‘people to greet and say good-bye to and find out
what physical manifestations (handshakes, bows, embracing, kissing)
are most appropriate for each person-and circumstance.

3. Find out why you would greet or leave the people in no. 2 in a certain
manner physically. What might make you change the degree of intimacy
with which you approach or touch them? How would an inappropriate
greeting or farewell be interpreted?

"4, Find out what the usual reactions to different kinds of compliments are
in the language you are studying. What should you say when someone’ com-
pliments you on the way you speak his language? On something you have
which they like? T ' ) ' L i

CUNIT V: Arriving Home
-

1. Most languages have an eipression similar to the English '"Make your-
self at home." Investigate the meaning of this expression within the
culture of the country you will be visiting. Also, what are the con-
ceptions behind the word "guest™?

2. What are the topographical boundarles and limitations of a home in the

‘ country to which you are going? What status does "your” room have for
‘others in the family? What 'status do the other rooms have for you and
other family members? Private -- public -~ no man's land -- knock be-
fore entering? How important are doors in defining public and private
space? Are doors to be kept open or closed?

3. As natural as they may seem, the -daily "bathroom" needs are often hard
to express‘properly in a foreign language. Find out from an informant
what is said relating to your trlps to the bathroom, and any other
etiquette related to it. :

Find out what the word "bathroom" means.' What can you expect to find
in it: Tub? Shower? Bidet? '

4. How loud is it customary to speak in the home? 1In a public place?
What is the direction of conversation? Do several persons speak at
the same time, or does only one person talk at the time?
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" ONIT VI: At the Table , Step 5

1. Find out the apprOpriateMWays in which you can express your needs
at the table. What should you do, for example, 1f you want mOIE,
or you are £211? How do you Eolitelg refuse? How many times do

pecple normally offer? What rituals might you have to follow to
leave the toble? Should you jeave Defore anyone else does? '

2. Continue your investigation of the meaning of "make yourself at
home" and guest” as related to eating and meals. What are the re-
,sponsibilities of someone Who is 'making himself at home"™ and sOme~

one who is 2 “guést"? " what should one normally offer to do, and to
what extent are refusals OT acceptances of services offered to be

taken 1iterally?

3.. Most non-American cultures have different habits concerning hands
and eating. These differences can yvary from the manner knife and
fork are held orf where the bread is placed, to taboos concerning

the right or left hand and where st may be placed. Find out which
habits are different but do not necessarily need to be adhexred to,
and which eating habits you as an American might have which would

be a taboo or offensive to people in the country you are€ visiting.

4. What do beople usually say to one€ another the first thingrin the
. morning and before going to bed at night in the target culture?

ONIT VIL: A Visit to ‘the city

1. Do you know how to eXpress distances, welaghts, measurements, tempera- -
ture 1in ‘the system of the country you will be visiting?
2. Who do you ask for information on & public street? Can you approach
a person of either seX, of any age, OF should you seek ont an officer?
what othexr places can you obtain information about a town you may be
Visiting and what it offers of interest? .

3. How do you hail a bus? A taxi? Do you need small change? What is
considered an'unreasonably large bill to give? Do you provide 2 tip? :
What do you say during these transactions? How do you excuse yourself &

~ when you nake a mistake? o 4

4. Investigate the meaning of the word 151d" in the language you are
studying. How old are buildings which are called "old"? What are
the attitudes of people in the country_you’will visit regarding "o1d”

things? And what feelings do the words new, " tpodern; " conjure up
in .the minds of your hosts? '
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UNIT VII: A Visit to the City (cont.) | Step 5

‘5. Similarly, what is an "old" person? Find out when a person is con- *_ ./
sidered as "old," and what attitude people from the culture have . '
towards this person. What role and status do "young" people have?

Is age discussed at all? Is it appropriate to ask? . T

6. To an American the mention of the White House, the Golden Gate Bridge
or the Statue of Liberty conjure up more thoughts in bhis mind than
. just the image of a house, a bridge or a statue. Find out what well-
known places in the host country trigger similar reactions to the
people who live there. While investigating try to deepen your know—
ledge of the ‘history and traditions of the country. :

UNIT VIII: At a Cafe/Restaurant/Bar

1. Investigate the range of products and services offered by different
shops in the host country. Make a list of the goods or services
which may interest you and find out where one would go for these.

2. Sometimes Americans have the reputation of being careless with their
expenses, wasteful, or on the other hand, cheap. These impressions
are generally based on Americans reacting differently in cextain
social situations. Find out when you would offer to share something
or pay for a friend, and when you should accept the sane.

.
Investigate the possibilities of offending someone because of differ-
ent customs concerning picking up a tab, tipping, having a drink with
sonmeone, etc. Flnd out what is normally said on these occasions,

3. How would you aSk a person of the opposite sex to go out with you
(possibily on a date, if permissible)? Would you ask the person or
their parents? Under what conditions would you accept a similar
1nv1tat10n7 What is said?

4. What is the word for "boyfriend/girlfriend? in the target language
and what do they mean in comparison with the U.S. definition? wWhat
other terms are used and what are their connotations?’

5. What are the ways of calling a waiter or waitress in the host country?
Are there certain procedures for ordering and asking for the bill? 1Is
there normally a service charge, "cover" charge, or tax added to the
bill?




UNIT IX: A Shopping Trip : Step 5-

1. How do you approach various people for help, information, etc. How

' do you gain the attention of a shop keeper, sales person, etc. How
do you fend off aggressive vendors, especially in the streets. What
kinds of things should you say? .

2. Should you bump into someone, or step on someone's toes » how do you
excuse yourself? What kinds of things are a2ppropriate to say?

3. 1In many couhtries bargaining over prices is accepted and expected by
merchants. Ask an informant to help you with bargaining "technigues"
and find out the necessary expressions. for these transactions, if
bargaining is usual in the country you will visit.

4. Find out the importance of gift-giving in the culture of the country
you will visit. When is a gift appropriate, and what is appropriate
in the situation? When is a gift necessary, and when is one not ex-
pected? How do you present a gift, or receive one?

5. What do people call birthdays in the target country? Are they cele-
brated on the birth date, or another day? How are they celebrated?
Is there a special greeting to be given to someone on his/her birth-
day? Is there a special song which is used?

UNIT X2 At the Post Office

1. Many post offices abroad have a much wider range of services than does
the American post office. Find out what services vou should expect to
find available in the post office of the country you plan-to visit.

Find out the equivalents in the language you are studying for any postal
needs you anticipate, -

2. In countries where the telephone is a luxury, letter-writing has a much
more important role than in the U.S, Find out when a letter is neces-
sary, desirable, or unnecessary in the country you plan to visit. Learn
a standard form for writing letters, ' :

3. Find out how to use the télephone in your host country. Do you need
a special coin to operate phones on the street? What are appropriate
ways of answering a telephone or initiating.a conversation? How do
you close a conversation? ' . g

4. Someone you meet abroad may tell you to "stop by and visit sometime."
Investigate the meaning of this and similarly imprecise invitations.

5. All cultures have systems for interrupting others - either through
language, gestures, eye contacts, etc. Supposing you are in a hurry,
how can you appropriately interrupt someone in the target culture.
Does the system vary in accordance with sex, age, degree of relation-
ship, etc.? ’

6. Do you know the population of &our home towﬁ{ state and country and
can you express these linguistically to your hosts in a way that they
can understand you? How do your hosts pronounce the same names? What

about other internationally known names, such as movie actors, statesmen,
persons in sports, etc.?
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