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ABSTRACT

Teachers of English are constantly seeking new and better materials to
aild their students in learning the English language. Sometimes these
materials are in the form of newspaper or magazine articles and adver-
tisements to show how a grammatical pattern studied in the textbook

18 actually applied in the culture. Sometimes these materials are in _
the form of cultural artifacts such as clothing items or eating utensils.
And very often these materials are in the form of pictures and photo-
graphs to give the student a visual representation of new words or .
grammatical patterns., Whatever the material, the teacher is consgtantly
looking for something to give the language studied in the elassroom

greater clarity and authenticity.

In this work, the value of using carteons for English language leamning
18 presented. First, thelr value in conveying the cultural aspects of
language is discussed. Next, techniques, methods, guidelines for the

use of cartoons In conveying specific grammatical patterns are presented
along with sample cartoons and exercises. Finally, the sociolinguistic
value of cartoons is briefly presented. To put theory into practice,
numerous cartoons are included in the final two sections of this work.
The cartoons are accoupanied by lesson plans which range from specific
suggestions for the handling of the cartoons to general suggestions, and
finally to cartoons which the reader is invited to try and plan activities
for by himself (although general suggestions are given after working
through the section). Hopefully, this work will open up a broad source
for English language teaching materials.
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INTRODUCT ION
My intent In writing this paper is twofold -~ first I hope to present
a rationale for the development of cartoons for use in the ESL claséruom.
Second, the inclusion of my own set of cartoons with attached suggested ac=-
tivities is meant for classroom)ﬁse =~ 1 have tried most of them with my own

classes in Colombia and Switzerland and I hope the reader will find the oppor-

“tunity to try them him/herself. -

Most cartoons are humourous. But here I use cartoons for far more than

their mere entertainment value. What I first considered was the cultural
message to be found in them. Cartoons are a versatile and practical means

of broadening a student's awareness of that complek thing we calllU.S; cul-

ture.

I also considered their linguistic applicabiiity. To learn a second
language a student is better aided by seeing the grammatical patterns and

vocabulary demonstrated im conceivable, realistic, and visual circumstances.
For instance, introduction or demonstration of the conditional would be

-

TN

better done with a cartoon ﬁicturing a man walking towards an open manhole

 and saying, "If he doesn't look, he'll fall in! rather than by giving students

nonvisual oral examples, Cartoons can set the stage and p;ovoke interest
in the introduction or pfactice_of specific syntactic structures. Alse, by

their very nature of being complete "boxed in" messages, they present the
, )

structure in a context limited enough for the student to eaéily work with and

comprehend. The student has no worry about what's coming next -- it's all

right there. e
I also intend to show how cartoons are an easy and effective means for
broadening the areas of vocabulary development and idiomatic usage.

The-spciolinguistic value of cartoons is aléo.dealt with., Although

sociolinguistics naturally includes study of the culture in general, I have
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congidered the way sociolinguistic rules directly affect the commmicative
("j competence of second language learners as apart from knﬁwledge of the culture
~ .
R and its entirety. Since this aspect of language teaching is new to me, I

hardly give it the credit it deserves in this paper. 1 do feel sociolinguis-

tics 1s important to include in the ESL.classroom and- I feel cartoons can be

used to deal with it -~ thus, I have briefly mentioned some of the ways 1 see

cartoons are able to convey sociolinguistic features of the language.
I briginally planned'dﬁ a sequential arrangement of the cartdons con-
tained here according to the syntactic difficultj of grammatical structure. .

A brief glance at them will reveal, however, that they can Be used for a wide

range of grammatical structures as well as cultural areas. Thus they are

presented quite randomly,
Since I find the most explicit lesson flans written by other teachers
80 difficult to follow myself, rather than give lesson plans to go with each
cartoon, I have included activities and topics for study and exploration which
o Ehould only be taken fﬁr what they are -- mere suggestions, Some of thgse
activities have been very successful with my clééSeé and my style of teaching,
but of course to predict their success with different students and different

styles of teaching is quite impossible. I only urge the reader to try them

and modify them to the specific needs of the class in a way that he/she is
comfortable with, |

The format is divided into éwo sections.r The firét deals with my ration-
ale for using cartoons. For purpose of clarity, this section is further
divided into three parﬁs: culfure, iinguistics, and sociolinguistics. The
second section contains the cartoons and suggested activities and topics of

study for each of them.

L A A A T S,



Part One: CULTURE

...We should state forthrightly that when we say we teach...

a culture we mean that we teach an appreciation of the best,

of the most valued aesthetic and intellectual expression of...

a people. Or we may decide that we want to accept the greater
responsibility of trying to communicate to our students a
knowledge and an understanding of the complex whole of a...
culture in the much wider sense of the word. If this is our
decision it should be reflected in our... classroom materials.
Either of these decisions may be accepted logically and honest-
1y, but the decision must be made. )

...What is intolerable is for us to continue to confuse the
best with the whole.? , . -

I believe most ESIL teachers with most classes aim toward "an under-

standing of the complex whole' of U.S. culture. However, in using cartoons
in the classroom, rather than confuse "the best with the Ehglé' it is very
easy to confuse the worst with the whole. The reason for this is fairly ob-
vious -- Americans love to make light of their faults, weaknesses, and
problems and cartoons are a popular means of doing this. In fact, one im-
portant trait of Americans which can be conveyed via cartoons is our ability
to laugh at ourselves. But to present a broader understanding of our cul-
ture, I have found that care in selection of cartoons is very necessary. ﬁ;r
example, I would not select a series oﬁ cartoons from a magazine like Plagb;z
which convey nothing but sexual themes. This would be especially inappro-'t
priate for a group of students from a country with comparatively conservative
attitudes about sex. Living‘ovbrseas I have found that a negative opinion
of our sexual mores is usuallé’built on a false stereotype -~ why reinforce
it?

The same can be said about presenfation 6f entirely anti-political car-

toons of the type found in "Doonesbury”. I am not sayiné that we should ig-

nore these aspects of American culture but obviously we should not dwell on

1. Reports of the working conmittees -- "Culture,-Literature, and articula-

tion", Laurence Wylie, chairman, Haverford College, 1955, p.4

r—



and reinforce negative or positive "Americanisms" either. This is why selec-
tion of cartoons is so important. And of course, consideration of the type

”or_nationalify of student the cartoons are to be presented to is also im=-

ﬂportant. For instance, I would not use the political cartoons I found so

‘effective with Colomblan businessmen on Iranian high school students whose

concepts and interests are so different.

The treatment of cartoons is as important as the selection. By treatment,

I mean the kind of discussion and thought which the teacher consciously or
unconsciously draws from any particular cartoon. My own opinions are best
presented in the following statement:

No society is all good or all bad, and. the discovery that

any particular society is compounded of both good and bad

is not a very impressive finding. What you must try to do

is to understand what problems a society faces; why it has

certain characteristics rather than others; why it does some

things so well and other things very badly.

A student cannot be told how to "understand what problems a society

faces" but by the process approach which Seymour Fersh advocateé, unfair

value judgements based on one's own culture can perhaps be avoided.

Let's use the following cartoon as an example of this approach:

1’j)vb3 o A b%igtg%\\ﬁT ’ fhmij?ﬁzjz;;? ‘
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’(i) A quick value judgement made from this caftoon.might be "Americans care

L}

1. Seymour Fersh, Learning About Peoples and Cultures; McDougal, Littell
and Company, 1974, p.48
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mbre for oil money than the beauty of nature" (actually some Colombians I
used this with mistook the American for an Arab but came up with the same
1§ea). |

By working on a process of constantly asking "why'" things are as they
appear, a more impressive finding can be discovered. With this particular
cartoon I started with exercises like the following:

1. List all the different nationalitites you think this cartoon could be

talking abéut.

2. "What do all these countries have in common?
3; Choose the reaction you think most Americans might have to this cartoon:
(a) disgust at the government.

(b) disgu;t at large corporations
{c) laughter at themselves
(d) pity for poorer countries
(ez none of the above
4. Why did you choose _ 1
5. If Colombia found oil in San Augustin (a popular tourist area which is

beautiful as well as archaeologically important) do you think o0il wells

and refineries should be built there? What if the U.S. found oil off the

coast of Waikiki and Hawaiians voted on whether to drill or not? How

do you think they would vote (The wells would destroy the natural beauty of
‘ .

the coral reef swimming areas)?
6. Within 10 minutes, write down as many sentences as you can which tell us

about that country/ The people of that country/ the government of that

country/ That person. (This particular type of exercise was very effective

with Colombian and Korean students both.)
More will be said about this when I talk about lesson plans in the next

gection. The point to make here is that cartoons can be used as a means of
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developing a questioning attitude towards cultural traits rather than the
usual black and white value judgments based on one's own culture,

In reference once again to the above cartoon, the class could very well

consider:

1. The conflict between eﬁvirbﬁment énd technological growth in the U.S.A,
2. The conflicting value systems of government, common citizens, péﬁple of
different gqltures; 

3;__If and how Americans see fhemselvés:agﬁeconomic impefiglists.
4. How Americans use niCkﬁames_and when and with whom we use them,

In fact, T had expected a class in Colombia (5 advanced level business=
men) to consider at leastAone of these items. What they actually discussed,
however, were'misunderstandings capsea by langﬁage barriers between the foreign

and domestic executives in their company (a British factory producing shoe

polish, floor wax, etc;). It turned out to be what I thought was a valuable

- class. The point is that "The best laid plans of mice and men often go

awry“...fb the advantﬁge of the students' own growth in understanding U.S.

culture.

- In cvoncluding this section, I would like to discuss briefly ome other

cartoon. - -

*Fve called the fomily f&gefﬁar fo onnounce thot, becouse
“of inflation, I'm going fo have tu e two of you go.”
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Values clarification type exercises (see Values Clarification by
Sydney B, Simon, 1972) could be used very effectively here to bring out a
number of traits unique to the American-family unit. For example, a simple
vote for the ones the students would eliminate from the family could lead
to a very enlightening cultural and values discussion. Listing alternmative
solutions to the family economic crisis also leadsto good discussions. The
point usually made with these values clérificatioﬁ type exercises is that
peorle do have very different value Systeﬁs and each is as legitimate as the
next. Our economic system and its efféct on the family unit is a complétely
different topic which could also be explored. The "how to' of this will be
discussed soon; here I just Wént to teitefate what a valuabhle cultural re-
source cartoo;s can be in the ESL classroom. Let me simply list a few of the
cultural topics'which_tﬁis particular cartoon could lead into: |

1. The nuclear family in the U.S.A.

2. The role of the father as decision-maker

3. The family meeting

4. The physical arrangement of the Ameriéan house

5. Ame;ican economic system—reéponsibility of management to employeesr

6. Unemployment ’
7. Problem-solving in the home and business
in summary then, I've attempte&'to show that qultufe in the ESL class-

room should not be dealt with as an entirely(negative or positive thing, but

as a complex whole. A process of looking at cultural items and asking why

. problems exist and what problems people have to face is a major goal -- car-
»

toons selected and treated in the proper way can be an excellent springboard
toward learning this process. And finally, cartoons are definitely culturally

bound, that is, the message and content for which they are intended is strongly
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tled to the culture from which they are produced. Yet many facets of both

C American and non-American culture cam be explored in a single cartoon.
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Part Two: LINGUISTIC

...The thinking and the practice of Curran, like the
thinking and the practice of Gattegno and precious few
others, draw our attention beneath the surface structure
of what we do, and deepen our understanding of why we

do it and how it works. The actual procedures that these
two thinkers use in their language classes could hardly
be more different from each other, but even a language
teacher who decides to reject their methods will be
wiser and more effective for having experienced them.

I believe that every serious program af professional
preparation in our field should include exposure to both.

1

a
N

It 1is not éy purpose to expound on the thinking of Curran, Gattegno, or
any other educator. Even if I could, there are-volumes already written on
an& by them. My purpose in introducing this quotation from Dr. Stevick is
twofold: (1) I sincerely believe that any teacher considering why and how
to use néw materials "will be wiser and more effective forrhaving experienced”

the approa‘u:hes taken by Charles Curran and Caleb Gattegno; and (2) to stress

the point. that even though this paper deals with the "surface structure of .
what we ﬁo" -- meaning that the rational, suggested activities, and cartoons
are all based on the most effective way of teaching something-- each teacher
must WOFR out for himself an uﬁderstanding of "why" they are doing "what"
they are doiﬁgain the classroom. |

The "why" implies a serious look by the teacher at what he is doing with
the stddenté and relating this direétly to how people learn. As Gattegno puts
it, it is "subordinating teaching to learningﬂ. Charles Curran also looks

_ Into why. learning takes place and "teaches" from a knowledge of this. "The '“é

what", as I see it, means whatever knowledge, insight, or awareness the teacher
feels important and/or-includes in the class, This can mean anything from

the entire study of U.S, culture to introduction of the past tense,

1. Earl Stevick «- Review Article -- Counseling Learning: A Whole Person S
Mode} fior Educatipn -« Foreign Service Institute, 1974 -

T..—._l‘—_‘_»_—""—— . - . . . R e e cmmm e = o —



I feel these things are not only important in qualifying further dis-
(:: cussion of my cartoohs, but also should be considered in any education acti-

vity.

With no further elaboration on pedagogical philosophy, let's examine

one of my sample cartoons to see what can be done with it.

- . -

~E e

“Don’t lle to ma! You've been oaling befween mesls sgalni*

-

" Brainstorming Vocabulary

“This paréicular cartoon contains a wealth of useful vocabulary. By

"brainstorming", that is, by calling out and writing down all the vocabu-
(:3 lary one can think of from the picture, mosﬁ classes can easily and quickly
# come up with at ;east twenty vocabulary words. Brainstorming from a cartoon
allows vocabulary build-up without translation. Brainstorming, especially
on intermediate and advanced levels, allows stﬁdents to use what. they know
as well as to learn from their peers. Brainstorming is challenging for the
students, involves everyone (with.slight prodding by the téacher), and offers
a lively pace. As with most of my exercises, teacher participation on this
activity is possible and valuab}e for setting a good atmésphere.
' Students soon learn that vécabulary expansion-is not only limited to

nouns. For this cartoon, some of the most common words elicited are:

worm wiggle o . have a snack .
grass : SCOTT between meals
.meal scold white lies
snack - embarrassed

lie : angry

bump (bulge) full

candy fat

ice-cream - slender

cokes
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Categorizing

After students (and teacher) have brainstormed vocabulary words, I have

them categorize them in any order which makes sense to them. This very
simple technique increases retention to a remarkable extent. It alsp allows
the student freedom to express himself without pressure of being right or
wrong since there is no wrong. |

Other exercises which can be done with the list are to ask (and par-
tiﬁipate in answefing yourself) questioné of the type 'What words sound

funniest to you?" 'Which are hardest to spell?”! "Which would you like to

ive to your mate?™ and so on.
g _ y

Grammar (Syntax) Practice

Obviously, there aré two basic structures used in the caption of our
model cartoom,. the first being the negative éomman@ form, "Don't lie to me!™
and the second being the present perfect form (have/has + been -+ v + ing),
"You've been eating between meals again!" |

For grammatical purposes, cartoons offer a visual and realistic setting

* (1f somewhat personified in the example) for introduction and/or practice of

-

a particular structure. I believe that if any structure is to be really
learned, a need and a desire for that structure is essential. Examples
{oral or written) do not create a need. Nor do grammar explanations, al-

though both examples and explanations do help to clarify the structure (if

‘done properly). The usefulness I see in cartoons is that most often the

picture provokes enough interest to also understand the caption, And the
caption contains structures used in the most natural contexts.

How étructurés are explained is a pedagogical question T do not wish to
geal with since I do not see it related specifically to cartoons. But how

they are practiced is another thing. The right selection of cartoons can
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Péasily facilitate a number of pattern practice and sentence generation type
exercises. Consider the foiiowing'éxerciseé-l have used with our sample

5 5 cartoon:

HH_; 1, Students are given cue words and wither orally or in writing finish
~ the lines.

Example: A: What have you been doing?

B::! I_.;.. :

C: Don't lie to me. You've ...

Using obvipus cues such as cigarette ashes, lipstick smudges, ete., a
possible dialogue would look like this:
' "What have you been doing?"

"I've been washing the dishes."

i "Don't lie to-me. "You've been drinking aguardiente!"
(Pointing at a bottle of South American liquor.)
2, Students can create sentences easily witﬁin the following structure:
Teacher: (laughing)
Student: Don't laugh at me.
Teacher: I'm not laughing at you, I'm laughing at her.
Thése can be practiced with other cues such as "point": Yatare', "follow',
"make fun', ete.
3. To practice simple pasé‘teﬁﬁe of "have" or "eat" you can simply ask,
"ghat did he have to eat today?' --This also demands use of food

-vocabulary.

Above are just a few of the'things which can be done for practice, For
more suggestions the reader can consult the last section of this paper or

simply let his/her own imagination run wild.
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Guidelines
Some basic guidelines to try and follow in using materials are:
A. Flexibility: Lesson plans should not be a rigid scheme of
how to conduct every minute of the class. If the teachgr finds
himself doing this then perhaps he is not following the leads of
the students which tell the teacher when and where they are able
and desifous of going., It's the old "You can lead a horse to

water..." story only here the horse is a complex, private per-

sonality..

B. Appropriateness: Any lesson plan should be geared to the ability

and maturation level of the student. This means to me that the
material should always be a challenge...if not to their level .
of knbwledge all the time, certainly to their level of compe-

tence. That is, a student might know the rules for past perfect

formation, but he might unot be able to use it in appropriate

contexts. Although "easy" material can become dull, if used dis- =

criminately it can give students much needed confidence.

C. Creativity: Values clarification exercises and sentence genera-
tion type exercises are most important if a s;udent is going to
become aware ofvhis skills and have the confidence in himself to
use them., A sfudéqt's self-esteem is also something a language

classroom or anj place of education should strive to build,

‘As an example of a values clarification exercise, (I've already mentioned

some) let me refer to the cartoon on page 5. Simply have the students write

down who they would choose to '"let go" and let the ball roll from there. I've
had some good discussions from this very exercise. The following opinlons of
Sanders should, I believe, be applied to any method and material, save, per-

haps, not giving one's Yown opinion'".




The key to successful implementation of the method is

‘(~ the coordinator, who does not "teach", but tries to

' promote self-discovery by the other participants through
exploring the dimensions of the pictures. The more
lively the debate, the more-ideas and implications
dravm,. the richer and more meaningful becomes the cri-
tical insight into the problems as well as the memory
of the word. The coordinator tries to get all the mem-
bers of the group to participate by directing questions
to them, prolonging the discussion, so that they will
realize the deeper meaning of what was once for them
an obvious, accepted reality. He should not give his
own opinions, : Like group psychotherapy, the Paulo -
Freire method stimulates participants to move them-
selves from inauthentic interpretations of 1ife, by
realistic assessment of thems 'flves and their environ- .
ment, to creative initiative.

1. Thomas G. Sanders, "The Oayki Freire Method: Literacy Training and Con-~
scientizacion", Institute of Current World Affairs, p.5.
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Part Three: SOCIOLINGUISTICS

The Foreign Language Office at the School for Interﬁational Training
feels five points must be covered if an approach to second languageltraining
ls to be effective. These points are:

1. presentation/exposure to new materials.

2, practice of méterials in limited context

3. explanation/elucidation of new material

4. transposition of new material (i.e. using it in "real" and different
sitnations)
5. sociolinguistic exploration of the material (rarely done in any

program to date).

Thus far, I've shown how cértoons are especially effective for points
1 and 2 and how they can touch on 3 and 4, I don't think it's necessary or
even good to try and have any single set of materials facilitate all five
points, but in this last section I ﬁOuld like to show how cartoons can aid
in dealing with point number 5 -- the sociolinguistic area so commonly ignored.

The relationship between language and society is a relatively new area
of study. Joshua Fishman (1972) reports that for too long sociologists: and
linguists have maintained separate camps. However, a brief look at some of
the work published by names such.as nghman and Jacobovits will reveal that
a complete competence in the.laﬁguage must inélude competence in the social
determinants wich affect the variety of language to use. Under language, I
mean not just the "code'" (e.g. English or Spanish) but also the regional,
social, stylistic form (public address vs. casual speech),etec. These
varieties include phonetic features, lexical features (how often have you
heard foreign students use slang, "bar talk", and casual or formal vocabu-

lary in the wrong setting?), grammatical features, and so on. Social



gfoupings mean large or small groups, casual, formal; didactic encounters,
(i‘ status, and so forth. To see what social factors affect our language is, then,
an important consideration if we are ﬁoisee.our students: fully competent.
: 7 Howevef, here I wish to limit the topic to the role I see cartoons can play
in faéilitating soéiolinguistic competence.
Certainly, cartcons display ﬁan& seftings and often’fhe captions, as
well as the_picﬁures,‘display the'cartoonist's sociolinguistic competence

which we can focns in on in the class.”

As an example, consider the following cartoon.

“Hil Pm Marty Clark” '. ' L "',

This cartoon displays some of the kinesic factors of communication (the

AT body movements such as raised eyebrows, extended hand, etc.) which can easily

mo . N
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be seen and understood by student and teacher. Also, the vocabulary, title,

-

and manner of introduction are important considerations which should be taken

into account. Joseph Kess remarks on the topic of addresses -- a possible

focal point of this pafticular cartoon.

One of the most important facets of 1nd1v1dua1 exchanges
involves the exchange of address forms. How to address
the other person is a crucial matter in many cultures,
and it is not surprising that in many languages this area
of soclolinguistic activities is a highly elaborated one.
_Obviously, where forms of address are elaborated one exhi-
" bits both one's own position relative to oné's co-locutor. -
by the forms of address chosen and one's attitudes about -
the situation and the way society codes that situation.®

Again here we are trying to teach a grocess of looking at what English
(any language actually) really is. To acgulre a knowledge of the thousands
of rules we have in nonverbal communication (kinesics, péralanguage ~=vocal
qualifiers-and nonverbal‘vocaliZations, and proxemics =-- social and personal
space) would be quite Impossible by the traditional process of teaching where
the teache* hands bits of information down to the student. However, if the
student realizes that sociolinguistic rules are rules which must be learned
for full communicative competence, then he can éake those adjustments neces-
sary toAfully express and fully comprehend Englisﬁ speaking people.

-

Kess reports on the extreme importance of following sociolinguistic

tules,

In fact, we are falrly constrained as speakers of real
languages... being completely free, and random in one's
speech may lead to misunderstanding, hostility, or down-~
right rejection, which are likely to be the outcome when

one intentionally contravenes the norms of soc1011ngulst1c
interaction.?

Realizing this importance then, I think we can and should use cartoons as a

means of exemplifying at least some of these rules.

1. Joseph F. Kess, Psychollngu1st1cs~{ntroductory Perspectlves, Academic
Press, 1976, p.l114

2. Tbid, p.116
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Sociolinguistic rules, unlike EngliSh grammatical rules, are dependent
on a tremendous number of variables._’For instance, in considering interrup-
tions and the sociolinguis@ic rules which govérnnthem, we-have to consider the-
particular setting, topiégofl@énﬁerﬁéﬁiﬁﬁ,;géeqanigstatus of speaker and inter-
locuter, quantity of exch;nges, éfc.' Tﬂe pointlis then, that we as native
speakers da acquiré these rules (or have problems in commdnicating because we

do not)... Cartoons should.ndt be used, however, to make the second language

learner'réalize-the process needed to be fully competent so that he can

consciously or unconsciously (phonetic rule acquisition is an example of
this unconscious rule acquisition) work the language out in his mind.
To close, I would like to present one more quote which again reflects the

importance of the kind of approach I feel is so important in wsing my own or

any other material,

The only man who is educated is the man who has learned
how to learn; The man who has learned how to adapt and
change; The man who has realized that no knowledge is
secure, that only the process of seeking knowledge gives
a basis for security. Changingness; a reliance on pro-
cess rather than upon static knowledge, is the only thing
that makes any sense as a goal for education in the
modern world.”

1. Carl Rogers, Freedom to Learn; C.E. Merrill, Publishing Company, 1969,
p.72
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Part Four: CARTOONS AND LESSON PLANS

The lesson plans are divided into two types - specific and unspecific.

Since a teacher will teach as he/she teaches, I see no value in trying

to”iﬁﬁose.a'detéiled structure which T would never even use myéelf. However,
leat the class end in boredom or confusion, some idea of where to lead the
class is necessary. Also. when firstrusing new materisl, more structure

is needed than later.

Usually i xeroxed~copies-pffblank pages‘with cartoon and blank spaces
for writing exercises and vocabulary build-up. A Thermofax machine, if
available, can produce a master ditto and save much expense., The cartoons
were handed out only once or twice a week (with a class that met 5 times a
week) hof only_for economic reasons, but also to maiﬁtain the enthusiasm

"I found my students had for them .

bl
3
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3. T.

IT.

e ™

1. Students read the cartoon

2. "Valley", "Mac", and "refinery" are discussed and the meanings are

clarified.

asks Yes/No questions:

" I8 he American?

~Are they in the U.S./Colombia?

Iz he Samoan?

1s Héc‘an American name?

Is this a hill/mountain/volcano? ' - .
Are there volcanos in the U.S8. /Colombia?

Is he & tourist/business man?

. Are there refineries in Colombia? - - ~ .

. asks "Wh" questions:

What's that?
Why is he in (country)?
What is he smoking?

Where are they?

. What's his occupation?

Who is the native English speskex?

”

. asks cognitive questions: (That is, ones which require analytic

or evaluative conclusions - not simply
factfinding questions as above),

Is this cartoon funny for you?
Do Americans/Colombians make fun af themselves and their problems?

Are Americans concerned about ecology?

1. Students elicit questions about the cartoon.

2. Pointer technique - A group of words relating to the cartoon are

put up in random order on the blackboard and students point out

duestions and answers. The list might look like the flowing:
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is Samoa they that to
e hill are he Mac -ing
s ' name tourist volecano a/an Thisg
do(es) smoke like -3 yes/no

3. Students make as many sentences as possible using at least 2
6f the words below in each gsentence (10 minute time limit), "’

Note: meanings should already be clarified

problem volecano funny
nature valley ' American
. concern refinery : make fun of
ecology spot (location) underatand
abroad Samoa -

4. Students read the sentences from #3 that they sincerely believe are
true, |
5. Stude#ts take a statement they made about Amefica, pick 2 other
countries where it can also be true. and tell what all three
countries have in common (thig has been very effective for me in
{:} provoking good class discussion).
6 Write 2 sentences using "make fun of" .
IiI. Writing Exercises:
1. Instead of responding with "Sir?" in the second picture,
respond with & "wh" question (full question).
2. Same asg above only this time a statement.
3. You are the man smoking the cigarette. Make & response to the
question "Sir?" :

4. Describe the Samoan's reaction to the statement "Nice spot for

4 refinery”, using the pattern: "I think he..,.,."

5. Same exercise as above only substitute the following words

for "Samoan": American ecologist ete.
father rich
Iranian poor
(:) ' Exaﬁple: "I think an ecologist would feel aﬁgry." .

R
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New wvocabulary and phrases:
Writing eﬁerc-ises:
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Beginning Thru Advanced Levels

(Before caption is shown)

I.

11,

I11.

1.

Simple literal-type question/answer period to get warmed-up:
What's this? - It's a worm/anake,

What 1s he/she doing? - She's telling him/her something
She's talking, etec.

. Is he happy/sad/worried/ete?

Ask students how they think each worm feels (after asking a student
once, let them continue asking each other. Don't be the person
who always has the questions). -

. Show caption and have the students copy it.

. Discuss new vocabulary and expressions:

lie _ ....have/has been. + v+ ing

wOoTrm between meals *

. Describe each lump in the "well-fed" worm.

note: This can be either written or oral - depending on students'
needs and ability.

+ Don't say whether it is an American or non-American worm
and see what kinds of meals and snacks each lump represents.
Some might assume it's non-American. If they don't,
describe it again as non-American.

. What kind of snacks do you eat,. it any?

Who usually eats snacks in your country, if anybody?

Why?

. Describe the snacks one eats during the day (great way to practice

sentence adverbials such as "first," "then." "finally" - also
great for basic structure practice).

For Internediate and Advanced classes:

1.

2.

R

What kinds of foods do Americans/people from your country eat
for the main meals (and snacks 1f snacks are popular)?

Give an example for each kind of food.

What do the eating habits say about the‘particuiar country?




IV, For all levels

Writing Exexcises:

Use have/has 4 been + v + ing (present progressive form) to create

an origionsl dialogue-using the structure below:

A: What ........ ?
B: I've ....... ?
A: Don't lie to me. You ...... again. '

Use object.cues such-as lipstick. chocolate smudges, empty beer
cans, etc. to get the class. started

Exsmple: : ' e ' ' .
A: What have you been doing?
B: I've been studying in the library.

A: Don't lie to me! You've been drinking beer all
afternoon (pointing to epty beer can).

What do (nationality) men/women/children often do which they shouldn’'t?
Why shouldn't they? -
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Write new vocabulary and phrases on the cartoon. Do writing exercises on the reverse side,



Caption shown

TI. 1. Ask the usual "warm-up" queastions about objects in the picture.

. Who the man is (the teacher), where they are, ete. Then ask what
happened. from the top picture to the.bottom one., By a series of
comparative guestions, elicit the meaning of "settle down" (note:
this technigue is further elaborated on in John Schuman's article
"Communication Techniques." It is part of the audio-visual global
structure technique used widely by Alliance Francaise).

2. Discuss the sociolinguistic aspect of the syntax., What parts of

A speech are left out? Ask them to name two places where this type

" , of speech might be used (possible answers-high schools, the army,

; a prigon, cafeteria, etc).  Ask who might use. this type of speech
(mother to children, teacher to students, ete.). Ask how they would
change the commands to fit the situation of a Master-of-Ceremonies .
asking the .avdience to settle down for the first act. (Example:
"Ladies and gentlemen: could I have..."). Ask if formal, polite
speech would seem strange in this situation. Ask if certain forms
of speech are appropriate at different times with different people.

3. Practice "time to" and "time for," TFirst with picture clues (stick
figures) then free response. {Examples: time to go/eat/study/begin/etc.
time for lunch/class/a siestafete.) Tell them that these are informal,
casual announcements. Ask each student to make a formal, serious

announcement using "time" (include yourself and try and get the correct
stress and intonation). :

3 k., Writing exercise:

From this cartoon, what can you say about the relationship between
American teachers and young students, TIs it the same in your country?

+A) T, Show the class a few other Bil Keane cartoons depicting the
home, station wagon, school, father and mother, kitchen, ete.
Ask what soclal class they thlnk the family belongs to.
Have them (include yourself) name 5 objects related only to
that particular social class.
Have them name 5 objects which belong to the same soclal class
in their country.
Have them give the occupations of several of the students in the
class {practice with independent clauses is very possible heres.
example - The girl with the glasses who is sitting in the 3rd
desk from the front is the daughter of an elecirican. For lover
levels ~ Her father is a doctor.)

2. For advanced levels:

Finish the .sentence with two examples:
"Many educators fail to realize the natural capabilities of
their students. For example....®
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*Fva colled the family together to announce thal, because -
of inflotion, I'm going to have o lel two of you go.”

New vocabulary and phrases:

Writing exercises:




For Advanced Intermediate

K I. Before caption is copied from teachers cards the following exercises
"< . might be tried: . . - .

- I. Brainstorm as many objects as possible from the cartoon = every-
thing from "table" to "wooden shutters" to "discussion" (Pointing
to objects might be necessary to get them started),

+Encourage students to draw lists from objects in the cartoon and write
the English on the picture or along the border. Thisg discourages trans-
lation and encourages association of ‘the object to the English equivalent.

2. Have students put their lists from the above exercises into categories.
Without giving examples explain that words are associated in
some way should be put together. The interesting thing that comes
from this exercise is the unique categories students develop, f.e.:
some will list animate/inanimate objects, others abstract/concrete
nouns, other. objects with similar functions or parts, etc., ete.
Again, this shows students that I} there's no right or wrong
way of perceiving things; 2) others attach importance or significance
to things quite differently than he might (if class is advanced,
these things might be discussed), ' :

Note: this technique at categorizing new vocabulary words results
: in much greater retention. It is taken from a technigue
used in The Silent Way approach,

3. Elicit one or two guestions from each student. Af%er everyone
has their questions, have everyone (yourself included) choose
somebody to ask (if nobody asks 'What are they talking about?"
make that your questicn,) Then go on to get as many answers to

- ) the question as you can after previous Question/Answer exercise

is completed,

., Reveal caption.

Discuss new vocabulary and expressions;: -
call ' inflation ...be goifig to have to... -
announce because of let (someone) go

5. Using the rules of sector analysis, have a student show the
sentence with colored rods (i.e. "trunk linker trunk™ or orange
rod green rod orange fod). Then have the students. make up sentences
with the same construction.

6. Writing exercises:

Have students (along with yourself!) complete the following
sentences: ) -

"I've called the together to announce
that, because s I'm going to...."

- e ———— r‘..,..._ﬁ_.__..__.k.,f_‘ - e e e - . - - . ’ . ’ Teemme s i i e am e o e e oo
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Interpretive and Evaluative Questions:

I. Where would you normally hear the language and vocabulary used
in this cartoon? (This sociolinguistic aspect of FEnglish
should be fully explored),

2. What occupation do you think the man speaking has?
3, How are the pecople in the cartoon related?

4., What is this activity called? Do families in your country ever
have "family meetings?" If so, what do they discuss? Who
"leads" the discussion? Where and when do you think family
discussions are held in the United States? What types of things
do some families discuss? (obviously, the cross-cultural discussions
possible from this cartoon are unlimited., If the group is
advanced, try and elicit questions from them - if simple patience
doesn't do it, try cue words like "Make a question about the
plcture using "What/dlscuss“ or "When/held ete.).

-

+Atom-Bomb Discussion:

Assume the role of a family member.
Declde which two members will have to leave home because of "1nflat10n "

+Hhve students turn their cartoon over. Have them describe where

‘where objects and people are located in the cartoon. As simple as

this seems, I've seen it be a lot of fun and the oral practice is

great!
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Explain that this 1s a British couple and see if the students can

pick out anything in the language or plctures that is uniquely Brltlsh
and not American.

I, Pattern .Practice:

IT.

"You're drinkin' rather a lot, even for you

s a Colombian

late for school a lot

8 woman

. ' spending a lot of money

2. Ask for a rephrasel of the last caption. What does "outlook™
mean? What does "be on the outloock" mean?

3. Explain their relationship. Are they husband and wife? Sister
and brother? 1Is she a servant? etec.

h, Ts it polite to snap your fingers to‘get someones® attention?
What are all the ways you can think of getting one's attention.

5. What is implied in all the captions which isn't directly said?

example: "In the 3rd captlon he implies that the country has
many problems,”

6. Describe the last sentence as: I) an insult
2) an angry threat
3) a declarative statement

I. What is the emPloyment 51tuat10n like :in: I) South Amerlca
_ 2) North America’
. 3) FEurope 7

2. Why is it like that?
3. ﬁhat can people out of work .do in America?

4, Why do we have unemployment insurance? What are 3 advantages to
this system? 3 disadvantages.

5. What things "need to be worried about" in the United States, your
country, Israel, Ireland?

. 6. When a person is worried, what does he/she do in the United States/

your own country, Do you think this is your personal behavior or
typical of your culture?

7. Write a short paragraph giving Andy's past and present history.



8. Go through the cartoons and choose 5 words you do not understand
ask for the meaning and

N or 5 objects which you can not name. Then
¢ ) write a sentence using it.

example: '"She has her hand in her apron.”

9. Make up as many sentences as you can using
- following words in each sentences

work out - worry
employment - because wear
beer lose bring
stroll England but

L1

at least 2 of the

couch
kitchen
lay
country
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.; T - “Good Lord, Dottie! The

e T NCallisrer |

Lo Seventy-nine-cent ome
m . 1%t ate the four-dollay ornel

Write your new vocabulary and phrases below:

Do your writing exercises belqw:




I. {caption is covered)

5.

II.
i.

Name all the nouns you can think of from the cartoon. All ther

verbs.

Adaectlves. Adverbs.

From the above list, write a sentence suitable to the picture.

Have students read the caption - (work on stress and intonation
may be important here), :

Substitute an English exclamation or one in your native language
for "Good Lord, Dottie!™ (students write, then read these)

Substitute other adjectives for "seventy-nine cent" and "four dollar.”
Then do the same for "one"” and finally the verb. (This sentence

will be read a few times, then rods will be substituted for the .
sentence parts as is done in the adaptation of sector analysis by
LINC people), Work with the grammer part of the cartoon will proceed
as long as the teacher feels a need or desire from the class.

If "aquarium" hasn't been brought up already, give them the word _
(In intermediate and advanced Spanish-speaking classes a discussion
on the etymology of the word could pessibly arise), After brief
pronounciation practice, have them make a sentence using "aguariums
++. are found(place)" as many locative prepositional phrases are
added as possible.

Elicit questions by asklﬂg for guestion formation using:
"wh" questions and "aguarium"

. "Who owns the aguarium?"

"Where do you see aguariums?"
"What kinds of fish are in aquariums?” etec.

What do you/fish sometimes eat?

What is your reaction to this cartoon?

(Try and practice "I think it is adj. " pattern. Have students
ask each other. “Then the teacher.

Why do you think it is adj. ?

1

Where do you think people do not have aquariums? Why? (Here the
class might get involved in questions at the aesthetic wvalues of
pecople, conspicuous consumption, hobbies of people in different

areas and social rank, types of fish indigenous to certain areas, etc.)

Note:

As with all these cartoons and‘comics, this particular one
might be useful from I0 minutes to 2 full class pericds,
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I.

I.

2.

Read the entire cartoon.

Study the following descriptive words and pharses:

a.

b.

Ca -

Ee

honest badly. groomed
strightforwvard deveoid in character
dim-witted . real loser

shifty nasty |

dishonest like a tramp

Students and/or teacher glve short definitions and synonyms
for each word.

Students give opposites for each word.

From the list diven and their antonyms, students describe the

following people (or ot others whom they know ) w1th complete
sentences:

Alfonso Topez Bob Carvutto
Richard Nixon - Betty Ford
Mohammed Ali Billie Jean King
Charles Bronson Thomas More

Ask the students to choose a sentence from the cartocn for
each of the following types of grammer constructions:

T) Declarative . statement
2) Polite request

) Direct command

4) Simple present tense
) Simple future tense
)
7)

=J O\ W

exclamation
affirmative response

. Ask studénts to make up their own sentences using the same

forms ag above. s

Have the students form questions from the following question
and cue words, Then have them answer.,

Who -« meet How -~ groom

Has - met - before What - shouldn't Ll
Does - like What + should

Is - old : How ~ feel

What ~ seem, Where - are

How - dress Why - like’

example: T. "Who - meet" -
St "Who is he going to meet?"
So "He's going to meet his mother,"

Have students retell the story using indirect guotations.
example; “The girl said that he would like her mother.,"
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h. Pattern Practice: After explaining the meaning of "Drop him"

(to stop dating him) have the students respond to the following
predicaments:

T. "I can't read this book. It's too difficult.”

T. "Every Saturday I play golf, but it's too expensive.!

T. "I don't like to take out Diane. She's too aggressive."
T. "John is a good student, but he can't pay the tuition."

- Then have the students make up similar sitﬁations which
call for the use of "Wall then, drop M

examples: Sy "I've studied French for 4 years and I still
can't commnicate with the French,"
So "Well then, drop it."

Would this situation occur in the students' own country? Ask
why or why not.

Have the students 1ist the following traits which they and then-
the mother would think important. Idst in order of importance:

- wealth honesty

- important job position friendliness
handsomeness good family
intelligence : foreigh citizen
dress has many brothers

Have them repeat exercise 2 only this time for a girl.

Have the students write {or say) a short paragraph about
the girl's/mother's expectations about the boy.

Have students describe a "real loser," They might use the pattern-
A real loser is a person who can't ...." '

Make a short list of places to go and things to do for an wmarried
couple in America., How does this differ from your own country? Why?

In Korea, a person is never "honest and strightforward" if it will
offend the personspoken to. When would you expect an American %o
be more "strightforward" at the expense of someone's feelings?

business meeting when drunk

political rally during a class

party at home

to a stranger ' to a newspaper reporter

When, why, and about what do people "talk behind one's back?"
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1.

In the 3rd caption the mother is sitting down while the
daughter begins to introduce her boyfriend. Who and when
would a person stand for an introduction?

In the last .cgption what is different in her speech? Why?

What are all the possible ways. of saying "drop him"? What is
the politest way you can think of?

In the fourth caption, what is.the mother doing w1th her hand?
When' and where else is that signal used?




HELLO, THOMAS, DEAR. _
I'M ALL ALONE TONIGHT, AND

" WONDERING WHAT
YOURE DOING..T -

| . P C— e

V' TINAAND I ARE NS MY BO55E% AND THEIR
GIVING A PARTY TONIGHT,
MOMMA . ALL OFFICE

PEOPLE.

THE KIND OF THING
YOou'p
ENJOY...

OF COURSE NOT,

JusT THOMAS. I DONT.

OFFICE -
PEOPLET

Write new vocabulary and phrases below:

Do written exerclses on reverse side of this page.-

WIVES, YOU KNOW. NOT

- ENJOY GoOP .




I.

I.

3.

% L

Read all 3 captions

Tn the first caption what word can be substituted for "all"?
What does the pheyse "all office people" mean?
Use "give a party" in a sentence using past tense.

Make a question from the first caption using "why" and "alone,"
Have the person to your left answer it.

Make a question from the sescond caption using "Who" and "go."
Have the person to your right answer it.

Write down 3 different types of parties you have in your country.
Do you have parties for people from work? -

‘Do you ever have parties just for adults, women;‘or men,

Tn the last caption, the woman says "I don't enjoy good times."
Is she telling the truth? Iock up the word "sarcasm" in your
dictionary and use it in a sentence.

Who do you think is being more considerate, the mother of the son?
Write down 2 sentences supporting your view using "should" and
"shouldn't"
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Pattern Practice

Pronouns and present progressive tense,
Poasible elicitations: '
- His pame is Joe Cox,.
He has the wrong name tag.
He's wearing glasses,
He's introducing himself,
They're talking about business.
- They're having cocktails,

Topics

Introductions (the how and why of 'introducing members of different
social classes.

Parties - formal and informal.

Social conventions,

Vocabulary

name tag _ suit

cocktail formal/informal
introduce middle aged
ghake hands chat

bald
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“Remember, son, if at first you donw’t succeed, re-evaluate
the situation, draw up various hypotheses for your j'a:h_zre,
. chovse reasonable corrective measures, and try, try again.”

Patiern Practice
Conditional and result clauses. i
Clauses beginning with '"that'", . ‘
Possible elicitations:

If at first you don't succeed, then try again.
He doesn't realize that his son is just a baby.

»~

Topics :

Advice fathers give to their sons

Proverbs and sayings :

Using appropriate vocabulary in given situations : '
Success - what indicates success,}what you need to achieve it.

Vocabulary .
For advanced classes all the vocabulary in the caption Is valuable,
For lower level classes:
: © success
advice/advise
try
realize

‘ Noté: From my experience, I have found that even beginning/intermediate

levels of English students can appreciate and learn from this
particular cartoon. . . ;
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Pattern Practice,

...used to...

Example. She is used to typing on a manual typewriter

Togic

Secretarles - their job status and work duties,

Modern office machinery.

Vocabulagg
secretary

{ypewriter
dictation -
alectric

bird

dog

to make a mistake
business
letter

office:

sheet of paper
flip over
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“Frank Jr went to Yale, and Ahce went to Va,nar Now, Frank III
- u' ar Vassar and Alice Ir. is at Yale, and I'm going to pieces.”

 Pattern Practice

. Indirect/direct quotation.

Relative clauses used as noun modifiers

"Possible elicitations:

He said that Alice Jr. was at Yale. .

The person who is attending Vassar is his grandson.

Topics

Colleges - things people consider in choosing a college
Names and family titles.

Coeducation.

Family expectations.

Voczbulary

Yale/Vassar go to pleces
grandfather : go to (attend)
junior/senior - :
hearing aid

AN
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Pattern Practice

"That" clause used as an object.
"That” clause used as a subject.

Extraposition of "that" clauses by use of dummy "it",
Possible elicitations: ‘

Toplcs

Introductions -

Vocabulary
‘microphone

audience
auditorium
speech
speaker

I see that our next speaker 1is Jose Garcia.
That he is an unpopular speaker is obvious.
It is obvious that he is an unpopular speaker.

]

The varying content and purpose of introductions as
practiced in different cultures.

What makes speakers boring or exciting,
The responsibility an audience has to a speaker.
What toples people commonly discuss in public addresses.

'

boring : give a speech

interesting ' walk out
embarrassed introduce
leave

exit




Pattern Practice

Have/has been...for.... .
Verb + infinitive.
Verb + -ing form.
Simple present tense,
Possible elicitations:
They've been climbing
for 3 hours.
He's been in Switzer-
land for 2 years.
They never expected to
see the sign.
They enjoy mountain
clicbing.
They don't need information, -

.
.
ot et e ettt A ettt e

- by

SWISS naTronAL
TOURIST OFFICE

Topics -

_Hobbies, sports. ) :

Govermment agencies/services.

Group versus individual
activities,

The need for national parks.

Wilderness areas,

AL T

i

Vocabulary

¥
]

equipment
rope

gign

pack

mountain climb
struggle

need

expect
disappoint
backpack

ST

U




Pattern Practice

Instead of...

Would have to...

Examples: .
Instead of seeing the moon he saw the earth.
He would have to be on the moon to see the earth.

Topics

What would you need if you were on the moon?
Humour - is this funny? Why or why not?

The structure of American homes.

The universe. Life on other planets.

Vocabulary

earth bath robe ' shock ;
moon open ) expect - :
pajamas surprise disbelief ‘ .

Note: Among all the cartoons presented in this section, this one was
considered the funniest by three different South Americans. One
student pointed out the fact that this was the only cartoon which
did not attack or criticize anyone or enything.
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Pattern Practice . e

I was wondering if... _ o

I thought that... =~ - ' B ’ _ : ’ ‘ -
I wonder if... ‘ '

T was thinking that...

The auxiliary '"can".

Toplcs

Baseball/sports.

Secretarial duties.

Coed sports

American little league baseball.
Sports equipment.

”l) Yocabulary

manager . wonder

b ballgame pitch
caller comg up
pitcher screen (verb) frustrated
catcher stand ‘all the time -
mound yell
cap bothexr
mit ridiculous -




As propeﬁd by the project sponser,

PR

- As specificd in the project request,
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As praduced by-the pragrammers, A
R

Pattern Practice -

"Can't...because"..(+the expletive "there")
Should/shouldn't

Imperatives _
Possible elicitations: i
You can't use the swing because there is no place to
sit.
You can't sit on it because it's not hanging.
They should've tied the robe on just one branch.

(For imperative forms simply have the students tell
you how to mske a swing.)

Toplcs Vocabulaxy

Things children play With. trunk bureacracy
Problems of bureacracles/commmication. . 11mb aid

U.S. aid to foreign countries. branch swing

Making things more difficult than they really are. tie
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"Ll tell you what's wrong with the country! The women are po-
larized, the kids are polarized, the minoritics are polarized, the
hardhats are polarized, and nobody knows what polarized means!”

L e e

Pattern Practice

"Wh" clauses as direct objects,

Examples: _
I know why Jimmy Carter is so popular.
Nobody knows what polarized means.

Topics

Barg/bartenders.
Criticism of the country/government.
Alcoholic beverages.

Conflicts between men/women, kids/adults, majority/minorities,
hardhats/white collar workers,

Social groups.

Popular terms.

VYocabulary }

Bar stool

Polarize
(all the vocabulary included in the caption).
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Part Five: CARTOONS FOR THE READER TO PLAN

This final section contains more cartoons Rather than present more items QQQ
for pattern practice,however, I have simply presented the cartoons. All
these cartoons I see as very applicable to English language classrodm:
situations. The reader can have a free hand in using them however he/she
seesg best. I hoperthat after reading the first section of this paper and
then going from my detailed suggestions to more general suggestions,.the
reader can more easily and enthusiastically apply his/her own linguistie -
-knowledge and teaching imagination to the following cartoons and in doing
80 meet some of the needs of his/her own class.

Just for fun, I have included three spaces wheré the reader i3 invited
to fill in-the most commen vocabulary items. the most applicable grammar

_ patterns, and the most comﬁonly related discussion topics which he or she

sees can be drawn from the particular cartoon. If the reader wishes to com-

pare his or her work in this section with my own opinionsg, I have included
those patterns. vocabulary. and topics I see as relevant to the cartoon at

the end of this section.
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 BOOK ABOUT BENTAMIN FRANKLIN. /]

T - o —_— —

" VFRANKLIN DISCOVERED
SOMETHING VERY FAMOLS

AND IMPORTANIT. ¢AN YOI | NO,

(PLL AINE YOI A HINT. ONE DARK , STORMY

NIGHT HE TIED A METAL KEY TO A KITE AND
FLEW IT IN A VIOLENT THUNDERSTORM. !

1w T T

Cartoon #1
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ATTRAZTED BY THE METAL KEY A VICLENT-

~BURST OF LIGHTNING 4TRULK THE KITE A5
"' HE HELDIT.

-7Now. WHAT WASIT \
THAT HE DISCOVERED V-
THAT DARK NIGHT
WHEN LIGHRTNING
CETRUCK HIS KITEZ

i)
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Pattern Practice

Topic

Voecabular
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“I'm only seven years old and I'm aiready sick of politics.”

Cartoon #2

Pattern ‘Practice

Topic

Vocabulary
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“To the adult mind this room appears disorganized, but 1o
- the mind of a child everything is logically arranged for wse.”

Cartoon #3

Pattern Practice
Topic

Vocabulary




ARE YU WRITING TO AN
ACTOR O A FIREPLACE? | ..
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Cartoon #4

Pattern Practice

Topic

Vocabuiagy'



Cartoon #5

Pattern Practice

Topie s .

Vocabulary
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© “Who's the genius that dreamed up the idea of the car pool?”

Cartoon #6

Puttern Practice

v .

- Topie



“Could I wear the hat when we get into port?”

Cartoon #7

Pattern Practicé

Topic

Vocabulary







“Fourteen people love me, 22 people like me, 6 pecple tolerate

me, and I only have 3 encnies. Not bad for a little Eid, huh?" - §

Cartoon #8
Pattern Practice =
Topic |
Vocabulary -

SN f SR R T
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Below are what I see as the most applicable and useful grammar

patterns, topics, and vocabulary for each of the preceding cartoons.

Cartoon #1

Pattern Practice: Simple past tense - both regular and irregular
verbs (to fly, to strike).

Topic: Famous historical figures.

Vocabulary: discover, famous, hint, wetal, violent, lightening, pain.

Cartoon #2

. Pattern Practice: Simple present tense of the verb "to be" with
’ ' contractions.

Topie: Political campaigning.

Vocabulary: politics, sick of

- Gartoon #3
Pattern Practice: Prepositional phrases.
Topic: Child rearing:
Vocabulary: adult, mind, appear, disorganized, logicél, arrange, toys;

scattered,

Cartoon #4

}
‘Pattern Practice: Polite requests, present continuous tense.

Topic: Famous pergonalities.

Vocabulary: actor, actress, grate, great, fireplace, spelling.

Cartoon #5
Pat;ern Practice: Past tense of the verb "to be'".
Topic: Taxzes.

Vocabulary: Internal Revenue Service, taxes, desert, cactus.







Cartoon #6
Pattern Practice: Adjective clauses beginning with "that".
Topic: Conservation.

Vocabulary: genius, car pool, conservation, conserve,

Cartoon #7
Pattern Practice: Polite requests wit “could";
Topic: The head of the household - the man or the woman?

Vocabulary: boating, ship, port, captain, life preserver. -

Cartoon #8
Pattern Practice: Numerals, present tense.

Topicf Opinion polls.

Vocabulary: friend, enemy, love, hate, tolerate.
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