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Introduction

In the fall of 1977 I began the Master of Arts in Teaching program
at. the School for Internatlonal Training in Brattleboro, Vermont. The
‘”follow1ng sprlng, it was announced that some students in the other SIT
graduate progrem were interested in learnlng about Teaching English as a
~ Second Language. These international Career Training students foresaw
the poseioility of teaching ESLpsometime during their careers, and
therefore, wanted a basic introduction to its theory and practice. Since
there were no teachers with a TESL background in their own: department
the ICT students were interested in hiring an MAT candidate to conduct
the course.

A I viewed the possibility of my_becoming involved in this project

as a unique professional opportunity., Although I intend to teach ESL

for a number of years, I eventually may decide to enter the related

fields of teacher training or educational administration. In the process
of designing and 1mp1ement1ng the program, not only would I gain experience
_ 1n teacher tralnlng, course development and administration, but as an
addltlonal personal beneflt I would surely increase my knowledge of TESL
methodology. When I was informed that I would be tackling this project, I
was overwhelmed by the amount” of work and responsibility ahead, but
delighted by the prospect of acquiring this experience.

The personal goals I initieily'sét in‘nndertaking this project

were as follows:




done by both myself and the students, the comclusion, the appendix, and
the bibliography.

For clarity, each lesson plan was divided into several'nhmbered
parts, presented in outline style. An attempt was made to record the
lessons completely and vividly so that anyone reading the plans could
actually ﬁictufe what was occurring in the classroom. As much detail
as possible was‘included"ﬁh eaéh part and only information which would
have sacrificed tﬁe continuity of the lesson plan was placed in the
appendix, |

Al@hough this course was deéigned to train those planning to
teach ESL, most of its contents are applicable for training those
Planning to teach any foreign or second language. The activities
included specifically for ESL teachers involved observing ESL classes,
examining errors in English grammar, and exploring ESL resource
materials,

It was not my intention to create a teacher training manual
to be used by every!teacher trainer, nor in its entirety by even omne.
The course content was highly influenced by my own concept of teacher
training and reflects my personal ideas and values. It is hoped,
however, that while perhaps rejecting paffs of it, thosé reading the

report will find other parts helpful in their particular situations.



Course Development:

Steps and Considerations




1. +to gain awareness and understanding of the factors involved
in designing and implementing a teacher training course.

2. 1o gain experience in the field of teacher training and in
doing so, explore my strengths and weaknesses in this area.

3. 1o increase my knowledge of TESL methodology.

4. 1o design a course in TESL methodology which would be of
practical value to those taking it.

Shortly after. course plamming had begun, Anne Stevens, an MAT classmate,
expressed interest in becoming involved in the program. Although her
previcus commitments prevented us from being able to team teach the
course {except during two demomstrations), we decided to work together
on planning and evaluation, At that fime, a fifth personal goal became:-

5. to gain experience in working with another profe591ona1 and
to evaluate this experience.

My personal goals in reference to writing this Independent Professional
Project'Wéfe:
6. to reflect upon the entire course planning'and teaching
experience, and as a result, propose suggestions for

improvements in future similar courses.

7. 1o design detailed lesson plans which would be of practical
value to future teacher trainers.

A11 the above goals are addressed in the conclusion of this report.
Since it was my intention to present this report in a form most
useful to teacher trainers foced with a similar professionél challenge,
every step and consideration involved in plamning the course was
included, as well as detailed plans of the lessons. ZEach plan coosists
of goals, a list of special materials used, procedures, and a oection
entitled Comments, Suggestioﬁs and Credits. The goals were expressed
in terms of what I had hoped to complete duririg each session; what
was actually accomplished was noted in the Comments, Suggestioms and

Credits sections. Following the lesson plans are the overall evaluation



Preliminary Preparations

Preparing to write the actual course was a long and diverse

process. It was approached from several directions, the intent béing

to utilize as many available resources as possible.

Since the course content would bé influenced by the past
experiences and present needs of the students involved,“to assess these

experiences and needs, a survey (a-1) was distributed as soon as the

1list of participants became final. --Also requested was information

regarding which foreign languages the students spoke, in order to

determine if during the course they could be expected to peer-teach

foreign language lessons in languages that other class menbers did not

know.

The results indicated that althoughléome students had TESL

experience, most did not have recent formal training and, therefore,

were not aware of current trends in the field. Also determined was
that each.student £ad enough - speaking abilify in a foreign language to
be able to teach a short practice lesson in that language. Uﬁfortunately,
some students knew the same foreign language signifying that they could
not be authentic "guinea pigs™ in each dfher's lessons. Also determined
from the same question was which foreign languages could ahd.could not
be used during the demonstrations of various methods; sincé they would A
be conducted as foreign language lessons it was important, fo¥ :
| authenticity, that students not be familiar with the language being
used. |

Other surveys (A-2, A-3) were distributed to the students

currently enrolled in the MAT program and to the ESL teachers currently



teaching in the International Students of‘English program on the SIT e
campus. The purpése of distributing these surveys was to obtain a o
ranking of teaching approaches and methods followed at SIT which was
information I thought my students might request. The results were np?
decisive enough, however, to accomplish my goal. Only about one half;:
were submitted and of those, only a small percentage contained définitivé
anéwérs. Most of the participants stated that they had an eclectic
approach to TESL and that they céﬁldunot eagily divide this spproach
into its parts. Consequently, instead of.being able to tell students
which approaches gnd méthods were most prevalent, I was only able to
state that within the SIT commuhity, eclecticism in TESL was the rule.
Before writing thé course, I wanted ito augment my knowledge of
TESL methodology and of TESL teacher training. This was done by reading
available materials (see Bibliography) and by conversing with people who
had participated in teacher training programs either as trainers oTr as
trainees. The most helpful written materials were Independent Professional
Projects dealing with teacher training written by former MAT students.
They contained useful ideas which were often written with some part of
the SIT community in mind. Therefore, many of these ideas were adaptable
for use in my program. -From}interviewing those on campus who had been
teacher trainers or trainees, I was able to determine which class
aetiﬁities in their programs were pérticularly successful énd'which:were
not. This information was especially helpful since “there were oniy

fifteen hours schéduled for my entire course and activities to be

included had to be selected carefully.
While reading materials and talking to resource people, a list

was kept of possible topics to be covered and of possible ideas to be



used during the course. It was always within reach, as new ideas would
often surface unexpectedly ﬁhile I was involvedhin,qthermactivities.
AThis list waé an important resource in drafting the course oﬁiline.
When Anne Stevens became involved in the program shortly after
preiiminary prepafatioﬁs began, we held regular meetings to shére |
discoveries of ‘mew resources, and to discuss and'evaluate our owﬁ ideas
as.well as thése obtained from outside sources. Afterjgmnyiideas on my
list-weré added, eliminated or modified, preliminary preparétions

were finished and course writing began.

Writing the Course

Because preliminary preparations were thorough and well-organized,
writing the course was a relatively uncomplicated procedure. Knowing
from the beginning that students were available for class twice weekly

for two hours at a time, a blank course calendar was drawn as follows:

WEEK 1 WEEK 2

Lesson 1 Lesson 2 Lesson 3 Lesson 4

hour 1 fhour 2 hour 3 {hour 4 hour 5 |hour 6 . | hour 7 | hour 8




WEEK 3 T WEEK 4
Lesson 5 Lesson 6 Lesson 7 : Lesson &

hour 9 | hour 10] hour 11|hour 12 | hour 13 |howr 14 fhour 15 |hour 16

Referring to the list of topics and ideas which was formed

' gradually duringrpreliminary freparations, each hour time block was
pencilled in with names of topics and activities to be covered with
careful attention to appropriate sequencing. Because of limited time

in which to incorpofate the extensive list, many items on the calendar
wéfé shifted or even eliminated (see p. 71 ). What finally remained was

a tenfative but fairly detailed course outline which, in a much briefer
form (A-4), was distributed the first day of class. This outline was
modified considerably as the course progressed (A-5) as it became

evident that not everything plarmed for each two hour session could be
-accomplished in.that amount-of time. - The exact details of eacﬁ lesson
were not finalized until after the preceeding lesson had occurred éo

that Anne Stevens and I could meet and attempt to reschedule any leftover
activities, Also at these meetings, Anne was informed of what I considered

to be the successes and failures of the previous lesson; and as a resitlt

s



of our ensuing discussion, certain activities plamned for future lessons
were modified or eliminated.

After formulating the initial course outline, thé next step
was to decide on appropriate reading assignments and course requirements.
Feeling-thét a student's time is spénfrﬁore effiéiently iflspeqific
key pages concerning each topic are read rather than if éntife books
are skimmed for each lesson; a precige reading assignment was due
(see A-4). The assignments were chosen after searchipg-for the“most
concise and informative literature written about each topic. The first
reading aésignméni (A-6) was distributed a week prior to the beginning
of the course, to be completed for the first session. This was done to
' provide students with a general introduction to the field‘of foreign
language teaching.

In order to give students some opportunitj 1o ex@erience teaqhing
a foreign language, they were required to create and peer-teach short
ﬁractice lesscons using two of the methods presenﬁﬂ(see pp. 31, 45)
These brief lessons wefe not assigned with the hope that expert,
experienéed teachers would emgrge'but rather with the intentrthat students
become acquainted generally rith the feeling of teaching,.and specifiecally
with the different methods. |

In_copperation with:ﬁhe English Language QOffice at SIT,
students weﬁelfequired to obsérve at least two different ESL classes
for one hour each. In this way, they would likely become familiar with
some techniques not covered in ce¢lass, and with the general manner in

which at least two different teachers conduct a complete hour of an ESL

class.
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A final three page paper was assigned (see p. 41) in order to havekg“}
students examine and evaluste what they learned in terms of their own |
personal views and experiences. This formal erystalization of their
ideas would hopéfully Promote a sense of organization and clarity with
respect to the many topics aﬁd ideas to which they would bg exposed

during the course.

Administrative Details

Aside from academic concerns in planﬁing and writing the course,
there were administrative items which reQuired attention as well. The
ICT student, David Miller-Siegel, who briginally requested the course,
wrote a formal proposal (A-7) and presented it to his department. It
was accepted and the ICT Department agreed to grant one graduate credit
in TESL Methodology to those ICT students completing the course. However,
since the course was privately arranged and had not been plammed inte ‘the
ICT budget, the sﬁudents involved would have to pay the teacher's salary,
Because I viewed this teaching opportunity as an important experience
for me professiocnally, the money involved was not a crucial issue. After
informal conversations wi?h‘a few of the people involved, it was agreed
that I would receive itwenty-seven dollars from each of the five students
taking the course. | -

’ ‘The next tasks to be accomplished weré deciding on the evenings
and time to hold clas and, once there ﬁasgeneral agreement, reserving

a classroom. At SIT, this was done through the Housing Office. Before

the first day of class, the room was checked for adequate space, furniture,t €

chalkboard, ete.
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Because students would be asked to observe some of the ISE classes

at SIT, I attended an Fnglish Language Office teachers' meeting in order

to ammounce and explain the course, request permission té hafé students
observe classes, and explain the reason for the ébservations {see p. 9}
It was agreed that students could observe classes but were to follow
certain rules set by the department (Aég).

Whenfit was determined which fOréigp languages could be used
in lesson demonstrations of the various methods (from information in
the initial surveys: A-l), demonstrators had to be located.. This was
not an eaé& tasgk during the summer months since many of the MAT students
who had the necessary skills to conduct them were no longer on campus.
Tt was important to plan.the.dates of demonstrations well in advance

in order to receive definite commitments from those few people available.

A final important preparatory detail involved arranging for the
books containing the assigned readings to bé easily accessible to the
students. At SIT, . this meant asking the librarian several days ﬁrior to
the beginning of the course, to place the books on overnight reserve.

A problem arose, however, becguse there were several studenié on campus
taking a different methodology course which required that readings be

i § o
done from some of the same books. Since there were not enough books for

everyone to use conveniently, my personal copies were made available in .
a central location for my students to use. My Silent Way rods were also
made available so that students could use them to prepare their own :L

practice rod lesson assignments.



Lesson Plans




LESSON I : Assignment due:

Tuesday, July 11, 1978 Chastain, The Development of Modern
7:00 - 9:00 p.m. Language Skills: Theory to Practice,
P. 1 - 27.
Goals:
i part‘l —-.to preseni a general course description

part 2 -—— to explore the students’ past forelgn language
learning experience

.parﬁ 3 —-to present an overviow of foreignllanguage teaching
SPECIAL MATERTATS:

none
PROCEDURE

part I
I. Statement of the goal and objectives for the course.
A. My goal is to provide students with opportunities to:
:
1. make diseoveries about foreign language teaching
and learning
2. learn about current methods and techniques of - TESL.
:3. experiment with some current methods and techniques
- of TESL |
4. continue learning about TESL -

B. Student behavioral'objectives for 1 - 4 above:

13




1

1. Studenfs will be able to state théir assumptions ahbout
foreign language teaching and learning, and through these
assumptions describe in a final paper their emerging
approach to TESL. -

2. Students will be able to discuss the theory and practice
of currently used methods of TESL.

3. Students will design and teach short ﬁfacfice lessons
baéed on certain methods of TESL.

4. Students'will be able to state how they can continue

learning about TESL.

I stated that students could only hope to be introduced to TESL in
fifteen hours. Even after one year of education on the masters level
many people feel insecure about teaching until they hsve taught for a

few years. Hence, they should expect to feel the need to learn much

morel

II. Statement of my experience:
A. teacher training as an undergraduate
$ .
B. three years of teaching Spanish and some ESL

C. MAT program including ESL teaching internship in Mexico
III. OSharing of some students' experiences in foreign language iteaching.

IV. Distribution of course outline (A-4). Tt was read aloud and

explained more fully.
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V. Distribution of bibliography (A-9) and copy of "Approach, Method

and Technique" (4-10) (part of the reading assignment).
VI.__Distribution and explanation of:

. A. TSE class observation rules (A-8)

B. ISE class observation questions {A--11)

pert 2

I stated that a good way to begin learning about foreign language
~ teaching was to explore yourself and others as foreign language learmers.
Examining the needs of learners provides a teacher with invaluable

information in preparing to meet those needs.

I. Students were asked to spend five to ten minutes outlining
the following:
A, Describe your most positive foreign language leafning
experience. What factors made it.so positive?
B. Describe your md;t negative foreign language 1earning

experience. What factors made it so negative?

II. Sharing of these experiences.

A. Two colums were headed on the chalkbcard:

Positive Factors and Negative Factors

B. Key ideas were listed in the appropriate column as each

student talked about his/her experiences.
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C. The class was asked if they could draw any general
conclusions about foreign language teaching and learning.
- They all agreed that: _ |
1. It is important that a teacher be itruly concerned
with students' needs.

2. Different peoplé learn best in different ways.

BREAK

part 3

I. Different methods of teaching foreign languages.' This
presentation was in lecture form with students contributing
what they had 1earned from the assigned reading.

A, Definitions of six areas of comparison of the methods:
1. linguistic - how the elements of the language'are
introduced
2. cultural - wﬂat type of culture is emphaslized
3. pedagogical - the way the language is taugpt

4. interpersonal - the relationship of the teacher to

the students; the students to the students
5. persconal - how the student is viewed

6. environmental - the class atmosphere and the use of time
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B. Grammsr - Transldation Method - This method was used until

World War I. It was how Latin and Greek weré taught and is
considered traditicnal.
1. linguistic
a. There is an explicit and orderly lingﬁistic
pfbgression. E o
b. The rules of grammar, but not necessarily their
application, are stressed. The goal seéms to be
learning about the language rather than 1eafﬁipg
10 use the language for communication;
c. ‘Préscriptivg‘grammar* is tauéht.
2. cultural: - -
‘oo a. "Capital C" culture¥ :is emphasized. .
3. pedagogical |
a. Translation is the chiéf activity.
b.. Reading and writing skills rather than listening
and speaking skills are emphasized.
¢. The deductive approach is used.
4. interpersonal
a.- There ié an authoritarian atmosphere. .

1) The teacher is the center of activ;ty.

2) The teacher interacts with each individual
student; there is little student to student
interaction. |

5. personal

a. The student is viewed as an inteliectual being

~¥See page 22 - 23 Tor definitions.
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rather than as a whole being; cognitive needs¥* are
more important than affective needs¥.

6. environmental
a. An academic atmosphere prevalls.

C. Direct Method - This method was Introduced in 1911. It

begame popular after World War I when U.S. soldiers
returned from service, critiecal of the Grammar-Translation
Method. The method failed to remain popular because it
was too time consuming.
~ 1. 1linguistie
a. There is little linguistie comtrol. Linguistic
items are introduced as they are needed in class
conversations.
b. There is free conversation revolving around
topics that arise spontaneously.
c. Descriptive grammar* is taught.
2. cultural
a. "Small e" culture* is emphasized.
b. The teacher is usually a native speaker and 1is,
therefor;, a living example of the culture.
3. pedagogical
a. Only the target language* is used (mo franslation).
b. The teacher extensively uses gesture and acting.
c. The inﬁuctive'approach* iz used.
4. interpersonal

a. The teacher is usually not a trained professional

¥See page'23 for definitions.
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and i1s on equal footing with the students except that
the former knows the target iﬁnéuage.
5. personal
a. Tt is assumed that learning a foreign language
is like learning a first language. The student
is a "linguistie baby" whb-will learn;the foreign
langﬁage as babies learn a first.language (i.e.,
by being exposed to it haphazardly).
6. environmental
a. A tutorial atmosphere prevails.
b. It is usually an intensive program¥,:”

D. Audio-Lingual Method ~ At the onset of World Wer II, U.S.

Armed Forces personnel needed to learn foreign languages

fast. Leonard Bloomfield, a linguist who had developed
~ innovative intensive language courses, was summoned with
his cdlleagues to design an efficient program for the. |
service people., The new méthod, based on behavioristr
thédiy_and déscriptive lingﬁistics, worked weii and was

developed for classroom use in 1952,

1. linguistic
a. There-is a caréfully controlled sequence; -
b. A contrastive analysis* of the native and target
languages is used inlégéating teaching materials.
1) The materials are des%gned for learners
with a common linguistic background.
¢c. Little or no graﬁmatical explanations are given to

*See page 23 for definitions.
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students.

d. Descriptive grammar is taught.

cultural

a. "Small e" culture is emphasized.

pedagogical

a. The goal is habit formation:  -students will internalize
the language most effectively and efficiently by over-

. learning everything. Some techniques used are:

1) extensive individual and choral repetition
2) rapid drills
3) dialogs

b. Correct answers are rewarded (approval is shown);
incorrect answers are punished (disapproval is shown).
Errors are corrected immediately.

é. The target language is used as much as possible.

d. The inductive approach is used.

interpersonal

a. There is an authoritarian atmosphere.
1) The teacher is the center of activity with scme

student ;o student Interaction.

personal

a. It is assumed that the learner is like a sponge or
an empty vessel, soaking up information without
thinking.

b. The learner is being trained to speak the target language
as dogs are trained to do tricks; a stimulus is provided

and a reward is given for a correct response.
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6. environmental: -
a. A fast moving, active atmosphere previals.

b. Sometimes teachers are rotated for diffefent activities.




LESSON I - Comments, Suggestions and Credits

1. The goals for parts 1 and 2 were accomplished but the foreign
overview .-
language teachingA(part 3) took more time than anticipated and

had to be completed during the next session.

2. The bibliography distributed fo the class (A-9) was taken from
the set of materials prepared for the fall, 1977 Methodology

course in the MAT program at the School for International Training.

3. The exploration of past foreign language learning experiences (part 2)
was a particularly good first day activity because, from the
beginning, it encouraged students to share their personal experiences.
Instead of using the chalkboard to record the positive and negative
factors involved in these experiences, it might have been better to
use a long, posted sheet of paper so that this 1ist could remain

in the classrobm for future reference and additional reflection,

4. During the foreign language teaching overview (part 3), a sketchy
outline was written on the board which most students copied and

supplemented. This seemed to aid in following the 1ecfure.

5, During the overview (part 3), it was necessary to stop several
times to defineé certain terms used freguently in the foreign

language teaching field:

prescriptive grammar - The language that grammar books usually

define as "correct usage"; used in formal writing.

22
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descriptive grammar - The Ilanguage that native speitkers use in

everyday speech.

ncapital @" culture - The formal culture of a people;'literatures

history, geography, famous people, etc.

"small e¢" culture - The informalucuiture of a people; daily customs,

food,  clothing, greetings, ete.

deductive approach - A grammar rule is given before examining its

applications.

inductive approach - Applications of a rule are given before

examining the rule itself.

cognitive needs ~ The academic needs of a student; what he or she

wants to learn.

affecfive needs — The emotional needs of a student, the way he or

she wants to feel while learning.

native language - A person's first language.

target language - The foreign language students are learning.

intensive program - Class meets for several hours daily, usually

for s few weeks or months.

extensive program - Class meets for:severél hours_weekly, usually

for several months or years.

contrastive analysis - A comparison of certain or all aspects of

two or more languages.

Much of the information in part 3 was taken from a lecture given
at the School for International Training by Ray Clark, Director

of the MAT program, to the MAT IX class in the fall of 1977.




LESSON 2 Assignment due:
Thursday, July 13, 1978 Chastain ‘The ‘Development of Modern
7:00 - 9:00 p.m. Languagé‘Skllls' TRECTY to Practice,
P. 30 - 46, 58 - 73,
Anthony, "Approach, Methods, and
Techniques," xerox.

Goals:

part 1 -- to finish the overview lecture

part 2 —- to discuss the underiying assumptiéns of audio-

lingual theory and classroom practice

paft 3 — to present and discussigudio-lingual lesson
demonstration
part 4 —- to explain the preparation and preseﬁfation of
students' audio-lingual practice lessons {ﬂ;

SPECIAL MATERTALS:

several textbooks from the A-IM series (Harcourt, Brace and

Jovanovich)
PROCEDURE:
part 1

I. Hemainder of the overview lecture.

A. Cognitive Code Method - This method is an outgrowth of the

audio;lingual method. Behaviorist theory, which says that

the student will respond without thinking to a stimuli, was

24
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being reexaminéd: This newer method assumes that the
students! thinking processes can faeilitate learning and
that grammatical explanations in the classrooﬁ are valuable.
The research of Noam Chomsky, -the linguist, inspired the
 £eaiization that laﬁguages are more co@plex‘than we thought
énd,.tﬁerefore, that the héﬁit formation theory of the
audio-lingual method may not explain learning adequately.
1. linguistic
a. A contrastive analysis of the native and target
languages is used in creating teaching materials.
1) The materials are designed for students who
share a common linguistie baqurouﬁd.
" b. The target and nmative languages are compared
explicitly in the class.
2. cultural
a.’ "Small c" culture is emphasized.
3. pedagogical
a. Rapid drills are used minimally.
b. Transla@ion is used;
¢. Making mistakes is accepted and even valuable
because something can be learned from analysing
them.
d. The deductive approach is used.
1) Rules and their applications are discussed.
/. interpersonal ’
a., There is an authoritarian atmosphere.

1) The teacher is the center of activity with
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some student to student intefaction.
5. personal
d. It is assumed that the students"thcﬁght prbcesseé
can be very useful in learning a foreign language.
6. envirconmental
a. The program is usually extensive &s it is belleved
that time is needed between lessons for students to
internalize thoroughly the information.
b. Individuslized instruction is sometimes used.

Organic/Humanistic Methods - These methods became popular

in the 1970's. As is true of other recent education
innovations, they stem from a recognition of the importance
of examining students' affective needs as well as cognitive
needs, and an attempt to make the classroom experience
relevant to the students' world outside of the school.
1. linguistic
a. Sequencing is flexible. It can develop as the
lesson proceeds and, therefore, can be spontaneous.
2. ecultural
a. Qémall.;“ culture is emphasized.
b. The students' possible adjustment problems in the
foreign culture are discussed.
3. pedagogical
a. The students' needs dictate the méthods and
techniques used, Whatever works best for a

particular class is used.

b. Silent Way and Cdmmunity lLanguage Learning may be used.



27

interpersonal

a. The students are the center of the lesson and
interact with each other and the teacher.’

personal

a.  The students grg‘?iewed as complete beings with
bothiaffective and cognitive needs. These needs
combined determine what the classroom activities
will be.

envircnmental

a. The atmosphere is supportive and non-threatening{

C. Some Other Methods

1.

Situational Reinforcement - This method employs audio-

linguel drills in re2l and simulated life situations.

.. Audio-Visual Method - This method, developed in

France, is similar to the audio-lingual method but
also includes an elaborate system of filmstrips and

tapes.

Total Physical Response - This method, developed in

California, involves acting out everything that 1Is said.
During the }irst few lessons, students physically respond
to commands which are given In the target language and
speak only when they decide they are ready. . There is

no pressure to participate.

D. Conclusion of lecture

1.

Many teachers are eclectics they use several methods

and technigues depending on what suits them and their

students.
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a. Students may feel a sense of confusion and dis-
organization when many different methods are used.
Defining one's reasons and goals for a particular

activity, to oneself, and possibly to one's students,
can help to overcome this potential problem;
2. -We will explore further the approach of the audio-
lingual method, the Silent Way and Community Language
- Learning, together with their attendant methods and
techniques, because they are the most widely recognized

approaches today.

II. Definition of terms from reading assignmént (article by
Edward M. Anthony; A-10)
A. approach - one's philosophy of teaching
B. method - the general way the philosophy is carried out in

the classroom; overall plan

C. techniques - the actual "gimmicks" used in the classroom

each day.

part 2

I. Discussion of audio-lingual theory and practice based on the
reading assignment and any past personal experiences. The class

was asked what assumptions underly audio-lingual theory and

Mg

how these assumptions are manifested in the classroom. Their s

ideas were outlined on the chalkboard as follows:



- Theory

- learning is mechanical
habit formation
over-learning
stimﬁlugfresponse

reinforcement
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Practice

mimiery, memorization, drills

rapid automatic responses

_'gq-time +to think

immediate correction
correct answers rewarded

incorrect answers punished

. = each language is independent
of others

- descriptive linguistics

only target language is used
"eultural island™ is created in

classroom

- spoken language is more
important than writien
language (and is the

basgis for written

language )

.oral-aural work is stressed

- rules and explanations

are unnecessary

- errors are always bad

target language 1s spoken rather

than discussed

minimal-step learning
errors are almost eliﬁinated
creativity is discouraged

everything is modeled by the teaacher

- language is for communicatiorn

-

grammar and vocabulary are learned in

context




Theory

- "natural sequence™

should be followed
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" ‘Practice

- the order for teaching is:
listening, speaking, reading,

writing

- IT. Explanétion of auvdio-lingual demonstration. ‘The class was to

‘participate in a Farsi lesson consisting of a dialog,

substitution drill and itransformation drill. These terms and

others were determined ss follows:

dialog - a short conversation in a partieular setting

repetition drill - the teacher models; the students repeat

- substitution drills - the teacher models a séntence and

cues an item; students plug the item into the model

transformation drill -~ the teacher models a sentence and

cues an item; students must make appropriate changes,

caused by the cue, in the sentence. Changes can be

in adjective forms, verb forms, sentence forms, etc.

translation drill - the ‘teacher models a sentence in the

target language and says a similar sentence in the

native languasge; students must provide thertranslation

of the sentence into the target language.

BREAK



part 3

II.

part 4
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Audio-lingual demonstration - Farsi lesson (AFIQi

Focus on-learning sheet distributed (4-13). The students were
to complete it that evening, if possible, so that their
language learning experiences would still.be fresh in their

minds. -

- Explanation of assignment. Each student was asked. to create

a five to ten minnie audio-lingual lesson consisting of one

of the following: a dialog, a substitution &rill, or a irans-

formation drill. These practice lessons were to be faughi in

the class during the next session. Specific instructions were:

A. A language other than English should be taught.

B. Meaning must be conveyed clearly.

C. Those teaching”éhe same. language could work together
(e.g., one student could teach a dialog and another

could use the same vocabulary in a substitution drill).

. D. The lesson should be kept short end simple. .~

E. If doing a drill, vocabulary should probably be introduced

prior to the drill.

F. If needed for reference or ideas, textbooks were avallable

in the MAT resource Iroom.
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LESSON 2 - Comments, Suggestions and Credits

The goals for parts 1, 2 and 4 were accomplished but two activities
in part 3 had to be altered and eliminated respectively, because of

insufficient time., This was a result of my not stopping the

‘demonstration done by Troy Lassiter, MAT'IX; at the preplanned time

which proved to be unrealistic. The altered activity originally

consisted of two parts; students were-to complete the Focus on
Learning sheets {A-13) during class and then discuss their answers
immediately afterwards. In this way, they presumably could remember
their feelings during the lesson very clearly. Because of time
constraints, however, the sheets had to completed outside of class

and the discussion had to be postponed until the following session.

The eliminated activity was a discussion of exactly what the teacher

did during the demonstration. The inelusion of this kind of activity,

however, is recommended in order to help students in preparing their

own audio-lingual demonstrations,

In an effort to save time, the audio-lingual demonstration (part 3)
consisted of only what I considered to be the three most useful
audio-lingual techniques; that is, a dialog, a substitution drill

and a transformation drill.

The Focus on Learning sheet distributed in part 3, was taken from
a set of materials prepared for a teaching methodology workshop held

during the summer of 1977 at the School for International Training.

R PSP e
A = I e g e
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Students were asked to prepare their practice lessons in languages
other than English (part 4) in order to make the teaching situation
as realistic as possible. When explaining the assignment, it was

important to emphasize the five to ten minute time 1imit and the

' necessity of choosing material appropriate to a begimming level.

The tendency was to. choose, material which ..ﬁé'.too advanced,




. LESSON 3 Assignment due:
Tuesday, July 18, 1978 Stevick, Memory, Meaning end Method,
7:00 - 9:00 p.m. p. 135 - 147.
Completion of Focus on lLearning sheet
Preparation of audio-lingual practice

iesson

Goals:

part 1 - to explore the'feeling of being a student In an
audio-lingual 1essani

‘part 2 - to have students present their audio-lingual
practiée lessons

part 3 - to complete the audio-lingual segment of the course

part 4 - to explore the Silent Way Sound-Color Chart
SPECIAT, MATERIALS:
Silent Way Sound-Color Chart

PROCEDURE :

part 1
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I. Discussion of the Focus on Learning sheet. Students were asked

to share their most surprising or interesting answers.

part 2

I. Students' audio-lingual practice lessons and follow-ups.

The class members were the lesson participants unless a
student knew the language being taught too well. In that case,

{he student was an observer. The follow-up after each practice

lesson consisted‘eﬁ-five to ten minutes in total, of comments

made respectively by:

4. the student demonstrating
B, the lesson participants
C. +the observers (if any)

D. myselif

BREAK (after two practice lessons)

i

IT. Continuation of practice lessons

part 3

I. Additional comments about the audio-lingual method.

A. Ybackward build-up -
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1. definition - the technique is used to help students

correctly repeat a long or difficult sentence. The

sentence is broken up into thought groups and students
~are asked to repeat the last part first. Each successive
thought group, in reverse order, is added until
- students can repeat the entire sentence.
2. rationale - when using backward build-up, students are
‘always repeating the new item immediately after hearing
1t.  This mekes the task easier to do than if they had to

repeat the sentence from the beginning in which case the

new item would always be said at the end.

part 4

I. Silent Way Sound-Color Chart demonstration. The chart and a

pointer were used to introduce the Gattegno pronunciation

N A R D A RN S W L LRSS
e O A T AN s 15

system to the class. No prior explanation was offered; only
one word, 1t, had to be given during the demonstration. The
approximate sequence of words the class said was asfollows:

it

it is

is it?

*T

I am

mat

cat

a cat

I am a cat
It is a cat
It isn't a cat
I sat

*I used a gesture.
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After the class said a word or sentence, individuals were directed
to go to the chart to spell and say words and sentences. I
also used the chart in order to isolate some of the individual

sounds of the words written above.

TI. Discussion of the demonstration. The class was asked:
A. What were you doing to learn?

B. What was the teacher doing?
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ILESSON 3 - Commen%s, Suggestions and Credits ‘Q¢§
1. The - goals:. for parts 1, 3 and 4 were accomplished‘but all of the
students' practice lessons in part 2 lasted longer than antieipated
and one had to be postponed until the following class session.
This was due to the fact that students had created lesscns which were
too long and advanced. This resulted in considerable frustration
on the part of.the demonstrator as the participants were not
absorbing the material as quickly nor as well as he/she had expected..
.As already mentioned, brevity and simplicity should be stressed

when the assignment is first deseribed.

2. I was an observer rather than a participant during these and future
practice lessons (part 2) so that I could concentrate completely

on the progression of the lesson rather than on its lingulstic

content.

3. Because teaching can be very difficult and discouraging for beginning
teachers, I believe it is important to conduct follow-up sessions
in a way which will be tge least discouraging (i.e., finishing
with positive comments). Anticipating that during the follow-ups
of the students' practice lessons (part 2), the demonstrator would
be his/her own harshest critic,.he/she was asked to comment first.
The class would probaﬁly follow with fewer negative comments and
then I could finish with a very positive one. The idea for this
procedure came from an'Independent Professional Project written qgwﬁ

[

by William Dant, MAT IV,
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Students were not given a copy of my written comments regarding
their practice léssons (part 2). Since they were not professional
téachers and did not need official evaluations of fheir wdrk, I
tried to keep the atmosphere during follow-ups as informal and
non-threatening as possible. I also attempted to be sensitive
and tactful when vefbaiizﬁng my written notes Bo the class; not
providing a student copy kept the atﬁosphere casual and.allowed me

to comment aloud selectively.




LESSON 4 Assignment due: i

Tuesday, July 25, 1978 Gattegno, ‘The Common "Seriseé of Tedching "
(originally scheduled " 'Foreign Ldangusges,. chapter 1,
for Thursday, July 20) Gattegno, Teaching Foreign Langudges in

7:00 - 9:00 p.m, " "Schoolg: The Silent Way, chapter 1,

Goals:

part 1 - to discuss schedule changes and the final paper

part 2 - to finish presentations of students' audio-lingual
practice lessons

part 3 - to review the Silent Way Sound-Color Chart and to
explore the Silent Way Phonic Code Charts

part 4 - to present and discuss &4 Silent Way rod lesson
demonstration

part 5 - to discuss the preparation of students' practice

rod lessons

SPECIAL MATERIALS:

Silent Way Sound-Color Chart, Phonic Code Charts and rods

?

40
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PROCEDURE :

part 1

-I. Schedule changeé.hag to be%ﬁ@de. Because of unpredic£éhle
outsiAe circumstances; we were already one session behind
and there was the possibility of getting further behind, We
discussed chhnges which would be convenient for-mosi of us
and decided on the following schedule for the remainder of
the sessions:

. Lesson 5 - Thursday; July 27, 1978 . 7:00 - 9:00 p.m.
_Lesson 6 - Monday, July 31, 1978 7:00 - 9:00 p.m.

Lesson 7 - Thursday, August 3, 1978 7:00 - 10:00 p.m.

II. The three page final paper was explained and discussed.
Assignment: Describe your emerging approach to English as
a second language teaching. Because of this approach, which

methods and techniqﬁes would you use and which would you not

use in an ESL classroom? Why and why not?

part 2

Before seeing the student's final practice lesson, I volced

a personal concern. Even though steps were teken to minimize
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frustration and feelings of incompetence with respect to their
practice lessons, it seemed that students felt incapable and
shaky as teachers. I reiterated that cultivating good teaching
skills can take many hours of practice and that it is unusual
for a first attempt with any given method to be very good. In
addition, peer-teaching can be more difficult and threatening

than a more realistic teaching situation. It was unfortunate

that fhey'would not Have the opportunity to observe their own

part 3 _

II.

progress during a full teaching'internship experience,

The remaining student's audio-lingual practice lesson and

follow~up. The procedure followed was the same as that

described on page 35.

Review of the Silent Way Sound-Color Chart. I remained
i
completely silent while reviewing on the chart the approximate

sequence of sounds, words, and sentences listed on page 36.

Silent Way Phonic Code Charts demonstration.
A. While remaining silent, I used the Phonic Code Charts and
"a pointer to tap out in mived order, the words and sentences

used in the review in part I above.
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B. I tapped out a .few hew words and sentences including:

hat
rat
bat
tap
cap .
map
Tt's a map . .
I have a map
I have a cap
C. I tapped out a few of ‘the.same words and some new words,
by sliding the pointer over the entire appropriate column
rather than by pointing to the exact letters in the column,
Some of the new words were:.

knit
miss
pie
eat

b

Comparison of the Sound-Color Chart and the Phonies Charts.

Students noticed that the order of sounds in each was the same.

Practice with the Phonics Charts. Fach student was given an
index card on which some words were written. They had a few
minutes to prepare to tap out their words on fhe Phonics Charts.
Some of the words were:

knit | mat miss

sight kissed ple
eye high by
signed eat fried

Discussion of ways to use the Sound-Color Chart and the Phonics
Charts with an ESL class. The students shared their ideas

wﬁich were listed on the chalkboard. Afterwards, my suggestions
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were added. The 1list included: . iM}'

1. to help students correet their own pronunciation

errors by the teacher pointing to the”corfect sound
on the Sound-Color Chart or Phonic Code_charts 
2. to help students improve their spelling by having them
tap out words on the Phonic Code Charts -
3. to provide a permanent pronunciation and spelling
.reference chart in the classroom
4. %o use in creating and playing team promumnciation
and spelling games where students quickly have to
figure out a word or sentence being tapped out by

another student

BREAXK

part 4

I. Silent Way rod demonstration - Greek lesson (A-14) )

II. Discussion of the demonstration. The class was asked:

A. What linguistic items did you learn?

B. What were you doing to learn?

C. What was the teacher doing? S
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Focus on Learning sheet distributed (A-13), ‘As,before,,the

class was asked to complete it that evening, if possible,

so that their language learning experience would:be’freshrin

their minds.

Eﬁplanation of the assignment. . Each student was to create. a

- five to ten minute;Silent Way rod lesson on anything he/she

chose., The practice lesson would be taught to the class during
the next session. As: before;.they were asked to plan brief

lessons consisting of beginning level linguistic material.
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LESSON 4 ~ Comments, Suggestions and Credits

1.

The .~ goals = for parts 1 - 3 and 5 were accomplishea bﬁt during
part 4, as with previous lesson demonstrations, there ﬁas insufficient
time forvstudents to f£i1ll in the Focus on Learning sheets and

discuss their answers. This was a result of my not stopping the

rod dembnstration, done by Amme Stevens (A-14), at the prepianped

time which proved to be unrealistiec. Since for most of the students

it was their first exposure to this type ofllesson, they were very

~excited throughout the demonstration and had much to say afterward.

It is recommended that time be allotted for the demonstration, a
general discussion, and an exploration of the learning process
(Focus on Learning sheet) during the same session when the experience

is freshest.

The Sound-Color Chart was reviewed (part 3) so that students could
determine how many sounds they remembered. It was also an appropriate

preliminary activity for the Phonic Code Charts demonstration.




LESSON 5 Assigrment due: , '
Thursday, July 27, 1978 Stevick, Mémcryj'Mbaniﬂg'aﬂd'Mbthod
7:00 - 9:00 p.m. - p. 125 ~- 133,
Completion of Focus on Learning sheet
Preparation of Silent Way practice rod
lesson
Completion of at least one ISE class
observation sheet

Goals:

part 1 - to eveluate the first half of the course

part 2 - to explore the feelipg of being a student In a Silent
Way rod.lesson

part 3 ; to have studentsﬁﬁfésenf-their Silent Way practice
rod lessons

part 4 - to discuss the students! observations of ISE classes

part 5 - tolexplore the Silent Way Word Charts

SPECTAT. MATERTALS: ,

Silent Way rods and Word Charts

PROCEDURE ;

47
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part 1

I. Mid-course evaluation. The class was asked for suggestions

for improving the.course. A formal evaluation form would be

distributed at the end of the course.

A. Generally, students expressed satisfaction with the course
s§ far.

B. It was stated that the assigned readings about a particular
method were difficult to understand completely, prior to
seelng a dgmonstration of that method. It was suggested
that appropriate readings be assigned after seeiﬁg the
demonstration, However, other students appreciated having
some basic knowledge of a method before seeing a demonstration

and, thérefore, preferred the present order.

part 2

I. Discussion of the Focus on Learning sheet. Students were asked

to share their most sufprising or interesting answers.

part 3

&,
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I. Students! Silent Way rod practice lessons and follow-ups.

The procedure followed was the same as that described on

page 35.

BREAK

part 4

I. Discussion of ISE classes. With their observation sheets
‘as'guides (A-11), students described what happened in the ESL
classes they had observed. A discussipn followed which
encompassed teaching styles and techniques, class atmosphere,

and student participation.

part 5

I. Display of Silent Wey Word Charts.

A. Discussion of what the clasg noticed about the charte.

They discovered that:
1. the words were color coded, probably to match the
sounds of the Phonie Code Charts.

2. the words were not randomiy placed on the charts;
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there appeared to be'word groups.
Discussion of ways to use the Word Charts with an ESL class,
The students shared their ideas which were listed on the
chalkboard. Afterwards; ﬁ; suggestions were added. The
1list ineluded asking ESL students to do the following
gctivities in order to help them with vocabulary and sentence
wbrd order, while providing them with the opportunity to be
cneative and‘self-expressive.
1. write a sentence using words from one or two specified
-charts and tap it out
2. 'ﬁrite & poen using words from any two charts
3. tap out a command fto be done by someone in the class
4. dictate a sentence for someone else to tap out
5. fill in a set number of blanks with words from one or
two specified charts:

?

6. write a romantic, political or religious statement
using at least three words from a specified chart
Practice with the Word Charts. In order to help students

femiliarize themselves with the charts, they were given a

few minutes to do any one of the activities listed above.

They then shared their creations with :each other.
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LESSON 5 - Comments, Suggestions and Credits

1, The . goals - . for parts 1, 2, 4 and 5 were accomplished but due

to insufficient time, some of the Silent Way practice rod lessons

(part 3) had to be postponed for future sessions.

Althbugh it was hoped that most of the ideas for using the Word
Charts (part 5) would originate from the students, the class had

to be.told most of the possible uses. It was unrealistic to assume
that upon their first exposure to &n unfamiliar teaching tool,
inexperienced teachers could immediatély create feasible suggestions
for its use. Many of the ideas listed were introduced to me by
Ruthanne Brown, Instrﬁctor, MAT program, during a course entitled
Second Language Reading and Writing in the spring of 1978 at the

School for International Training.

LARRY LS S




LESSON 6 ‘ Assigrment -due;

Monday, July 31, 1978 Curran, ‘Counseling-Ledrning in Second
7:00 - 9:00 p.m. Tanguages p. 101 ~ 108,
Goals:

part 1‘5 to present a Community Language Learning (CIL)
demonstration

part 2 - to present some history and theory of CLL and to
have students pracﬁice some CLL skills

part 3 - to continue presentation of students! practice

rod lessons

SPECIAL MATERTATLS:

tape recorder and microphone

!

long paper
marking pens

Silent Way rods

PROCEDURE :

52
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part 1

T. CILL demonstration - French lesson (A - 15)

II. Distribution of Focus on Learning sheets (A-13) to be completed

after class as an optional assignment.
part 2

I; CLL history and theory. This was conducted in lecture form
with periodic pauses so that students could "counsel"
(defined below) my statements.

A, introduction
1. definition of terms
a. counseling - summerizing a person's ideas without
judging; ériticizing or adding one's own opinion.

Also~calaed uwderstanding.

b. counselor - the person who is counseling, Also:

called the understander, or, in a language learning

situation, the knower.¥*
¢. client - the person whose statements are being

counseled. Also called the understandee, or, in a

language learning situation, the learner.¥

¥The client and counselor may switch roles at times, depending on the
‘dynamics of the particular CLL session. For example, & client may counsel
a statement made by the counselor. In that case, the client is acting as
the counselor (knower) and the counselor is acting as the client (learner).
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2. Treasons for counseling
a. +to aid the counselor in being in the "world" of the
client rather than in his/her own world.
b. to reveal to both the cliemt and the counselor

whether or not the client's ideas are being

comprehended by the counselor

c. rto.help both thecelient and the counselor comprehend
more cqmpletely the jdeas of the client, by hearing
them repeated in éummary form by the counselor

(pause for the class to.coﬁnsel'what I jﬁst'aaid}l,

B. history

1. Father Charles A, Curran, an American priest and

counselor, was offered a lectureship in counseling

in Belgium. Therefore, he_had to leafh to speak French

well., Although he was highly motivated, he could not

aécomplish'this task., He discovered that:

a. learning a fo:eign language could be very
threatening. He felt intimidated by his native
French-speaking teécher and his accelerated classmates.

b. his affective needs were not being mef. Perhaps if

& teacher met those needs by counselihg'him, he would
be able to learn French.
(pause for the class to counsel what I just said.)
C. Curran's theory |
1. When someone understands (counsels) you, it leads to a

deeper understanding of your own ideas because they have
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been clarified by another.
2, ‘Security develops when gomeone listens to you in a
totally involved unquestioning, non—jﬁﬁgﬁental way.
3. You will irvest yourself (reveal yourself, open yourself up)

when you feel secure.

5. Inveétment is erucial when learning a foreign language
because the more you invest, the more involved and
interested you are in the material. This leads to a
higher degree of absorbtion and retention of the subject

matter.

(pause for the class to counsel what T just gaid,)

II. Students' reactions. The class commented on the information

in the lecture and I counseled their comments.

BREAK

part 3

I. Continuation of students' Silent Way practice rod lessons and

follow-ups. The procedure followed was the same as that described

on page 35.
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LESSON 6 - Comments, Suggestions and Credits

1. The - -goals for parts 1 and 3 werée accomplished but there was insuffi-
cient time for students to practice some CLI, skills as planned in
part 2. The scheduled activity involved dividing the class into
groups of three, each group consisting of a counselor, a client and
an Qbserver/time keeper. The client was to talk about his/her
reactions to the CLL demonstration (using the Focus on Learning
sheet as a guidé) for five minutes, pausing periodiecally to be
counseled by the counselor. Afterwards, the client was to spend
three minutes sharing his/her reactions to being counseled and the
counselor was to follow with his/her reactions to doing the
counseling for another three minutes. The observer/time keeper
was to conclude with his/her reactions for two minutes. The entire
exercise would have been done three times so that each student

could have experienced each role.

2. The Focus on Learning sheet (A-13) was distributed in part 1 only
as an ¢optional assignmentnbecause the CLL-demonstration (A-15) ‘
done by Anne Stevens, wa's followed by a discussion which included
most of the questions on the sheet. It was distributed in case
scme students wanted to have a written record of their feelings

as learnérs in a CLL lesson.

. 3. Most of the information in the CLL lecture (part 2) came from a CLL
demonstration deme by Jermybelle Rardin in the fall of 1977 and from

a similar demonstration done by Claire Stanley and Donald Freeman in
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the spring of 1977, both at the School for Intermational Training.

Students were not asked to prepare a CLL practice lesson because:

a. with one class session remaining and much material yet to be
covered, there would not have been adeqﬁate time to conduct
211l of the lessons

b. due to the.nature of & CLL lesson, theoretically the Xmower
should be linguistically prepared to translate any structure
or vocabulary word into the target language. Not all of the
students were skilled enough in a language Other than English

to be able to do this.




LESSON 7 :
Thursday, August 3, 1978 Steviek, Meémory, Medning dnd Method,

Goals:

SPECTAL

Assigrment due:

p. 103 = 124, 149 - 160.

part 1 - to examine some common linguistic errors of ESL
students and to discuss some reference grammars

paft 2 - to present resources for continuing to learn about TESL

prart 3 - to finish presentations of students! pfactice rod lesscns

part 4 - to compare various aspects of the audio-lingual |

| method, the Silent Way, and CLL

part 5 - to present several useful teaching techniques

part 6 - to discuss the following: some general considerations
of lesson planning, the second ISE class observatiion,
Suggestopedia, the five stages of the learner in CILL,
and ways of using a CLL transcript.

!
MATERTALS:

Silent Way rods

cue cards

writing paper

several magazine pictures

58 -
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PROCEDURE:

part 1

I. Common linguistic errors of ESL students

A, Statement of my reasons for presenting these errors: to

make the class aware:
1. of errors they can expect to see and hear when teaching ESL

2. of the complex pature of the English language

3. of some grammar peints

4. that being a native speaker of English does not necessarily .

mean being able to articulate the grammar rules

- B. Examination of the Authentic Errors sheet (A-16).

1. The class read the first sentence, corrected it, and
tried to erticulate the linguistic rule governing the
correction,

2. The class was divided inio‘groﬁps of two and three, and
several senténces were assigned to each group. The task
was to correct the sentences and to try to articulate
the linguistic rules governing the corrections.

3.. Each group shared their findings with tﬁe rest of the class.

C. Reference grammars

1. Deciding which ones are best.

a. It was suggested that specific grammar points be

looked up. The ease of locating the points in the
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index and the clarity of the grammatical explanation Q:}
are good indicators.of the value of a.ﬁarticular
reference grammar to an ESL teacher;
2. Display and discussion of several grammars. The class
was shown several books and opinions were shared about
those with which some of us had had experience. A list

of the books was later distributed to the class (A-17).

part 2

I. Ways to continue learning about TESL
A. Joining TESOL(Teachers of Fnglish to Speakers of Other
Languages )
1. Members are kept informed of current trends through:
a. the TESOL Quarterly (4 times yearly)
b. the TESOL Newsletter (5 times yearly)
c. an annual convention

i

2. Membership fees:

a, regular - $20.00
b. student - $10.00
¢c. Jjoint husband/wife - $30.00
.3.. address: TESOL |
455 Nevils Building

Georgetown University
Washington, D.C. 20057

B. Joining national and regional professional organizations
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related to TESL (e.g., foreign language and bilingual
teaching associations).
C. Attending professional conventions. The next TESOL
convention will be held in Boston, from February 27 to
 March 4, 1979. |
D.‘;Requesting'Sileht Way materials and workshop information
from:
Educational Solutions -
80 Fifth Avenue
New York, NY 10011
(212) 924-1744
E. Requesting the CLL newsletter ($5.00 per year) and
workshop information from;
CL/CLL
215 East Chestnut Street

Room 1801
Chicago, IL 60611

part 3

I. The remaining students' practice rod lessons and foliow=ups.

The procedure followed was the same as that described on

on page 35.

BREAK
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I. Comparison of the audioulingﬁal approach, the Silent Way

and CLL, By referring to the following chart on the chalkboard,

+he class discussed similarities and differences:

manmer of correction

allowance for student
creativity

allowance for teacher
creativity

teacher's attitude toward
errors

manmer of internalizing
linguistic material

repetitions by teacher
use of drills
use of memorization

sequence of linguistic
material

teécherncentered vs. student¥

centered
class atmosphere

respensibility for
learning

BREAK

audio-lingnal Silent Way CLL
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part 5

I. Some useful:teacﬁipg.techniques; The techniques were presented
by haviﬁglﬁhe claSS“aefually partieipate in the activities
as if they were ESL students. Following we discussed the
value of the activities in the clggspoom and some possible
. variations. A list of these activities and instructions on

conducting them was later distributed to the class (A-18).

part 6 -

I. Lesson planning. The class discussed some general considerations
involved in lesson planning. We listed the following:
4. plamning activities which
1. are interestiné and enjoyable
2., allow student; to use the target language'as much
as posm‘.ble:i

B. using a variety of methods and techniques (eclecticism)

C. being creative
D. following an appropriate grammatical sequence
E. adapting a textbook to fit the needs of one's particu;ar

students
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LESSON 7 - Comments, Suggestions and Credits

1.

The objectives for part 1 - 5 were accomplished bBut there was

insufficient time to discuss the following in. part 6:

a. the second ISE class observation

b. Suggestopedia

c. the five stages of the learner in CLL

d. ways of using a CLL transcript in future lessons
Unfortunately, there we?e no - further elasses during which this
material could be covered. However, Suggestopedia and the CLL
stages were included in the assigned reading and a list of ideas
for using a CLL transcript wes later distributed to the students

(A-18,1-4A18.2).

The suggested list of reference grammars (A-17) which was distributed
to the class, was taken from a set of materials'prepared by Mary
Clark, Instructor, MAT program, for a course entitled English
Applied Linguistics in the spring of 1978 at the School for

International Training.

§
h

 Most of the teaching techniques presented in part 5 (A-18) were \é

. introduced to me during the MAT fall and spring semester V

Method@ology courses at the School for International Training. The
"Strip Story" idea (A-18.6) came from an article written by Carol

Lemelin of Concordia University, Montreal, which appeared in the

December 1977, TESOL Newsletter.
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The segment on lesson planning (part 6} dealt with very general
considerations, Spécific~3teps inyolved in formally writing a
lesson plan (formulating objectives, listing matérials, ete,})

were not discussed. A discussion involving those specifics was not
a priority considering the non-technical natufe of the course and
the Iimited time évailable. Tn addition, the value‘of.being
familiar ﬁith traditional lesson plamning formats is questionable
when working with some of the current non-traditional approaches

(i.e., Silent Way and CLL).

A course evaluvation form (A-19) was later distributed to the
students. The questions and general format were taken from an

Indepeﬁdent Professional Project written by William Dant.




ot ‘\P
Course Evaluation
}



The Students! Views

The students' comments in the course evaluation forms CA-lQ}_Project)

modeled from a form in William Dant's Independent. Professional Project,

included the following:

1.

What were the weak points of the course?

"brevity; diversity of background of partlclpants,
little opportunity for practice."

"changes in schedule; having ICT students take it
during the second half of the program instead of

the first half when people had more energy, difficulty
in securing observations of ISE classes.™

"The background or overview of foreign language
teaching was the least stimulating and most teacher-
directed but the information was needed."

How could the course have been improved?

"perhaps ineluding more specifiecs on teaching English,
as distinet from second languages in general."™

"stick to schedule; if it is for ICT's, do it in
the first half of their program"

"The instructor might offer more explanation beforehand,
of demonstrations tc be done by guest lecturers.”

What were the strdng points of the course?
"the 'fun' techniques we were exposed to."

"The degree of pfactical involvement in a wide range
of techniques and approaches, in a very condeunsed
schedule.”

"Peer teaching and demonstrations were particularly
useful to the students as was the small class size."

"Some history of teaching foreign languages was given
providing background for the course; very good
organlzatlon, preparation and presentatlon by
instructor."

Additional comments:
67




"Some students didn't seem to understand that their
presentations were to Be examples of methodology
rather than complete language lessons,™

"The time went too fast; I really felt that I
learned a lot."

"As an introduetion to 'philosophies of learning'
it was 100% ahead of the education course I took In
collegel™

The ratings given by the five class members to the major

.68

class activities are indicated below, based on the following scale:

10.

11.

4 = of great wvalue
3 = of some value
2 = of little value
1 = of no value
examination of your past foreign 3 4 2 3 3

language learning experiences.

overview of foreign language teaching 3 3 3 4 3

exploration of audio-lingual theory 4L 3 3 4 4
and practice ‘
audio-lingual demonstration 4 3 4 4 3
auvdio-lingual practice lessons b 4 4 A4
(by class members)

/. 8ilent Way Sound-Color Chart 3 2 3 3 4
demonstration :
Silent Way Phonic Code Charts 3 3 3 3 4
demonstration -

Silent Way rod demonstration

~ 0~
I~
N ‘
O~
I~

Silent Way practice lessons
(by class members)

AvL
)
(%]
W
W

Silent Way Word Charis demonstration

Community Lengusge Learning : 4 3 3 4 3
demonstration

dverage

3.0

3.2
3.6

3.6
4.0

3.0

4.0%
4.0

2.8

3.4
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ayeérdge
12. CLL history and theory 3 2 4 4 .3 3.2
13. examination of common linguistic 4 4 2 4 4 3.6
errors of ESL students
14; bibliographies of reference books A 3 - 44 4.0
and addresses of TESL resources '
15. comparison of: audio-lingual Silent: 4 3 4 4 3 . 3.6
Way and CLL
16. techniques demonstration 4 = & 4L 4 4.0
17. 1ISE class observations A4 4 3 4 3.8
18. assigned readings 3 2 3 3 4 3.0
19. "Focus on Learning" questionnaires 2 2 3 3 3 2.6

Particularly'noteworthy are the high.ratings given to the two
peer teaching experiences (items 5 and 9), and to the Silent Way rod
demonstraticn (item 8). Also rated highly were the demonstration of
useful techniques (item 16), the observations of ISE classes (item 17},
and the distributed lists of reéource materials (item 14},

Also of interest are the lowest ratings which, as.indicated,
were given to the presentation of the Silent Way Word Charts (iﬁem 10},
and the use of the "Focus on Learning" questionnaires (item 19).

/

The Teacher's View.

I have done my own evaluation of the course in terms of the
overall student behavioral cbjectives stated in the first lesson.(p. 14)
and again below. These objectives were designed to serve as indicators
of the accomplishment of my overall goal for the course, also stated in

the first lesson (p. 13) and again below. In addition, I have examined,
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in a general sense, the goals stated on the first page of each indiyidumal
lesson. These are treated more specifically in the Comments, Suggestions

and Credits section of each lesson.

Goal (part 1) - to provide students with opportunities to make

.discoveries about foreign language teaching and learning

Student behavioral objective 1 - Students will be ahle to
state their assumptibns about foréign language teaching -
and learning, and through these assumptions, describe

in a final paper their emerging approach to TESL.

Through their class discussions, it was demonstrated that students
had individually made certain assumptions about foreign language teaching
and learning. These assumpiions helped them to identify in a final
paper, their approach to TESL. Through this approach, they were able
to state in thelr papers, what kinds of activities they would like to
conduct, and would not like to conduet in an ESL classroom.

Presumably, their teaching ideas will change somewhaf asg
they are tested in real clagsroom situations and this, in turn, may
alte£ their approaches. As a result of participation in this course,
howe#ér, they did begin to formulate and consider their own philosophies

-of TESL.

Goal (part 2) - to provide students with opportunities to

learn about current methods and techniques of TESL

Student behavioral objective 2 - Students will be able to

discuss the theory and practice of currently used methods of TESL.
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Throughout the course, students participated In discussions

of the theories underlying various teaching methods, especially .the

audio-lingual method,-the'Sileni“Way‘aﬁd Gommﬁnity Lapgﬁége Learning.,
They were able to describe scme of the techﬁiques employed when using
each of these methods. Unfortunately, certain discussions.and several

- presentations of techniques had to be curtailed or cancelled because of
time constraints. Specifically, the cancelled presentations ineluded
those involving exploring TESL through: music, games, Lipson box drills
and rituals¥, the process approach¥*, activities using rods, and techniques
based on CLL philosophy. Segments on testing, pronunciation and tutoring
had to be 2liminated as well, along with discussions of disciplife and-
teacher presence (i.e., eye-contact, voice, ete. ). It should be noted,
however, that some aspects of these topics were discussed informally as
they were mentioned spontaneousl& during class.

In conclusion, the second goal was only partially'accompliéhed.

Students had not been explosed to enough of the material planned in order

to be able to discuss the theory and practicé of TESL to the projected

degree.

§
Goal (part 3) - to provide students with opportunities to

experiment with some current methods and techniques of TESL

Student behavioral objective 3 - Students will design and

teach short practice lessons based on certain methods of TESL.

*These are techniques developed by Alex Lipson of Brandeis University,
Boston, Massachusetts.
*¥%¥This approach suggests introducing new linguistic material in five steps:
presentation, practice, explanation, transposition into other contexts,
sociolinguistic exploration and cultural exploration. It was developed
by Alvino Fentini, Director, Foreign Language Program, School for
International Training. -
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Aftér.reading about .theories and participating in.demonstrations
and discussions, each student was able to create and peer-teach short
lessons using the audio-lingual method and the Silent Way. Due to the

nature of Community Language Learning and the backgrounds of the students

{see p. 57), they were not required to do the same with CLL.

Goal (part 4) - to provide students with opportunities to

continue learning about TESL

Student behavioral objective 4 - Students will be able to

state how they can continue learning about TESL.

During‘the final class session, students discussed ways of

furthering their knowledge of TESL (see p. 60 - 61).

In summary, the four parts of the general goal for the course
-were at least partially accomplished, as evidenced from examining
student pefformance through the stated student behavioral objectives.
Parté 1, 3 and 4 were accomplished to my satisfaction whereas part 2
was not. j

Upon examining the specific goals for éach lesson for general
trends regarding their accomplishmeﬁt, it became evident that during
every lesson, some goals were not accomplished completely. Tﬁis was
consistently a result of a shortage of time. While it was not possible
to change the fifteen hour time allotment, I believe it was possible to
use the available time more efficiently as explained in the following

section.
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Suggestions

As with the accomplisbment of the specific goals of each lesson,
suggestions for changes in the individual lessons are discussed in the

Comments, Suggestions and'Credits section of each. There are, however, -

i general recommendatlons to be: considered.

When plannlng a teacher tralnlng course and writing the
preliminary outline, it is recommended that one work as realistically
as possible within the time framework, If it is a relatively short
course, as was this one, it is important to be extremely selective -
when choosing topics and activities to be included. Otherwise, there
is the possibility of constantl?aﬁin% to postpone worthwhile activities
for future‘classes, which may result in the cancellation of some of.the
valuable activities planned for the last few lessons. This was ﬁhat
unfortunately occurred during this course.

During the actual class sessions, it is suggested that the
teacher follow closely a predetermined approximate time schedule. Even
though it can be arguéd that ideally it is desirable to extend a productive
class discussion indefinitely,.wﬂen involved in a course of such‘short
duration, lengthening even-o£e_class activity may result in the same

situation that occurs by attempting- to inelude too many different
activities; that is, several worthwhile sctivities planned for-the final
sessions may have-to be cancelled.

Having several guest demonstrators is also recommended. When |

there is a variety of instructors conducting lessons, students have the

opportunity to observe several teaching personalities and styles, In

my particular situation, asking other teachers to demonstrate a method
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was essentlal because my foreign lapgﬁage skills were in languages which
some students in the class already knew and, therefore, could not be
used to present demonstration lessons in which the students were to be
the "ignorant" participants. Tt is important, however, to express clearly
to ‘the demonstrator exactly what should bBe included in the demonstration
and, if possible, to see a trial run beforehand. In this way, the ieacher
has an oppor'tunity to make any suggestions which may make the demonstration
more approprié_.te for his/her students. The demonstration can also be timed
and either shortened or lengthened as necessary.

4s a final recommendation, I would like to state that before
conducting a teacher training course, it is advisable to explore
thoroughly all the material to be Presented and to be able to articulate -
clearly one's understanding and opinions of.this material. Only in this
way, will the teacher trainer be adequately prepared to address the many

unprediciable questions that arise during the class sessions.




Conclusion

Héving addressed the accompiishment of the foﬁrf ﬁarts of the
general goal set for thé course and that of the specific ggals set for
eéch lessonw(éeé“Course Evaluation - Teacher's View and Comments,
Suggestioqs and Credits sections), I wﬁuld like to conclude by

examining the accomplishment of my personal goals which are explained in

the introduction end listed again below:

Personal Eoal 1 - to gain awareness and understanding of
the factors involved in designing and implementing a

teacher training course

As a result of designing end implementing a teacher training
coufse, I bBecame aware of the factors involved in this task with a
fifteen hou% course for a group of gradﬁate students at the School for
Internationgl Training. These factors are explained in the Course
Development section of this report; Although the. steps are written in R\é
térms of'my particular teaching situation, I believe that they can be :
appi&ed'generally to other téacher training situations as wéll, and

that, consequently, I have learned about teacher‘trainipg in general.

Personal goal 2 - to gain experience in the field of teacher
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training and in doing so, explore my strengths and .weaknesses = k

in this area

Through both student assessment and self-assessment (see Course -
Evaluation), I have reaffirmed my ability to organize and present materials
well and to accomplish most of my goals. Through informal discussions

with students, I have alsorealized that the students clearly understood

the goals of the lessons and felt that the class activities were well
chosen to meet those goals.

As implied several times throughout this report, I did not
manage class time as efficiently-as possible. In any future teacher
training projects, I will attempt to work within time constraints ﬁore =

realistiéally when planning, and more strictly when teaching.

Personal goal 3 - to increase my knowledge of TESL

methodology

I became more knowledgeable of TESL methodology by:

A) reading extensively in preparation for teaching the
course (see Biﬁliography)

B) re-reading carefully all readings assigned to thé
students before each class session .

c) reflecting continually upon different approaches, methods
and techniques of TESL throughout the time span of the

course

Personal goal 4 - to design a course in TESL methodology which



77

will be of practical value to. those taking it

Until some of the:students have the opportunity:tbtteaCh;ESL it
is difficult, if not impossible, to say whether the knowledge they
gained from taking the course is of précticalxvalue."waever, since -
an atteﬁpt was made to relate all theories and approaches to actual
classroom praétice, students were exposed to techniques which are directly
applicable in an ESL classroom and which, hopefully, will be adaptable

in their particular teaching situations.

Personal goal 5 - to gain experience in working with

another professional and io evaluate this experlence

Working in-conjunction with another ESL teacher, Anne Stevens,
was extremely beneficial. Since we did the initial research Independently,
we were able to usgleach others findings, which resulted in the doubling
of our lists of written resocurce materials and of available resource
people. At our planning sessions, we served as "testers™ for each others
ideas. Consequently, each of ﬁs.waSnablg to review very critically our
own individuval.ideas, and.tq{help.improve each other's. -Because we worked
so well together,:ouqéesSions were highly productive and enriching both
profesgsionally and pefsonally, and the course was certainl& improved as
a result.

Anme also felt that co-designing and cb-evaluating the course
was an extremely worthwhile experience.. Unfortunately, because she was
unable to help teach the'course (except in two demonstrations), she felt

disappointed in not having the opportunity to see her jdeas implemented




78 -

in the classroom. Her disappointment was minimized, however, by maximizingfﬁ“?

her involvement; that is, by meeting regularly to discuss every aspect of

the coursels progression.

Persona1 gaa1 6 - to reflect upon the entire course planning
and teaching experience, and as & result, propose suggestions

for improvements in future similar courses

While writing this report, I continually reflected upon the course

planning and teaching experience. This resulted in the formulation of

suggestions for improvements in the individual lessons (see Comments,

Suggestions and Credits sections) and in the course in general (see

Course Evaluation - Suggestions). I hope that these suggestions will be

valuable to those undertaking similar projects.

Personal goal 7 - to design detailed lesson plans which

will be of practical value to future teacher trainers

As similarly expreésed with respect to goal 4, it is very difficult
to say at this time, if the ﬁesson plans I have designed will be of
practical value to future teacher trainers. Therefore, I would greatly
appreciate being contacted regarding the usefulness of thié report to
anyone reading it in preparation of planning his/her own teacher training
course, This can be done by writing to:

Helene Becker
e¢/o MAT Department

School for Internatiecnal Training e
Brattleboro, VI 05301

kx—»/
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TO: ICT's taking the 15 hour workshop in TESL Methodology

I have begun planning the workshop and need to know the
following information in order to plan classes which will meetl ;your
needs, Please fill out this qﬁestionnaire and return it to David
Miller-Siegel (or to me) as soon as possible, Use the back of this
sﬁee"t to add anything you would like me to know.

Thanks,

%{_L,

1. Why are you taking this course?
2. What experience have you had in
a) ESL or foreign language teaching
b) ESL or foreign language training in teaching

3. What foreign languages do you speak and how well?

3
i

4. Is there anything you would like to mention that you would like to

see included in this course?

Name : T : Co
R

A-1




MAT's -~ ' June 1978

I will be teaching a 15 hour course this summer to a group of %
ICT's in TESL Methodology, and I am anticipating some quesitions that |

might come. up during the course. I imagine that the ICT's might like ﬁ

o know the general opinions of -MAT's :egardingaéerfain.approaches to

teaching., In order to help me answer-some of these quesiions, pledse

answer the guestions below and put this form in my mailbox as soon as

possible.

Thanks,

Helere

1. Considering your own personal philosophy of teaching, how consistent

with it is each of the following approaches/méthods: (please rank —-

1 = most consistent 3 = least consistent

Silent Way CLL ' ATM

Other (specify)

Comrments:

2. Realistiecally, which apprgaches/methods do you anticipate using,
and to what degree in: your fubure teaching?

. Silent Way % of the time

CLL . % of the time
ATM | % of thé time
Other % of the time
Comménts:




TO: English teachers at SIT ' June 1978

I will be teaching a 15 hoﬁr course this summer to a group of
ICT's in TESL Methodology, and I am aniiéipating some questions that might
come up during the course. T imagine that the ICT's might like to know
the general opinions of English teachers here regarding certain approaches
t§ teaching. In order to help me answer some of these questions, please
answer the questions below and give this form to Elizabeth as soon as
possible.

Thanks,

1. Considering your own personal philosophy of teaching, how consistent
with it is each of the following approaches/methods: (please rank —-)
1 = most consistent 3 = least consistent
Silent Way == o CLL ATM

Other (specify)

Comments:

2. Which approaches/methods underly the techniques you actually use

i
in the classroom, and to what degree?

Silent Way % of the time
CLL ' % of the time
ATM % of the time
Other % of the time
Comments:
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T0: Jen, David, Bob, Tom, Diane, Mary Day

FRCOM: Helene
The TESL course will meet from 7 to 9 p.m. on Tuesday and Thursdays in
room 35 of the undergraduate bﬁilding. A course outling and schedule

will be given out at the first session which will be Tuesday, July 11.

Before Tuesday, please read pages 1 - 27 of The ‘Development of Modern

Language 'Skills: Theory to Practice (1st edition) by Kemneth Chastain.

It's on the reserve shelf of the library (PB35.C532).

See you on Tuesday!



PROPOSAL FOR AN ELECTIVE WORKSHOP
IN ESL METHODOLOGY FOR ICT STUDENTS

COURSE'DESCRIPTION'AND'CREﬁITS'DESIRED:

This workshop will De a 15—hour course extending oyer & perlod of
four weeks. The students will meet for two two-hour evening sessions per
week, Upon successful completion of the course, students will receive one
graduate credit to appear as "ESL Methodology" on the of ficial ICT transeript.
An additional eredit and 15 hours of instruction may be offered if desired
by the students. These hours will be used to explore further the. theory -
and practice of ESL methodology. The workshop will emphasize the following
methods: The Silent Way, Community Language Learming, and the audio-lingual
method. In addition to this, students will be expected to formulate lesson
plans, do assigned readings, give in-class lesson demonstrations, submit
a final paper, and cbserve on-going ISE classes at SIT. '

EVATLUATION:

Students will be evaluated by the teacher accordlng to the follow1ng
eriteria: class participation, lesson demonstrations, and the final paper.
Upon successful completion of the above criteria, students will be eligible -
to receive credit for the course, e

READING LIST:

The following bocks and articles will be assigned as required
reading: o

1. Chastain, EKenneth A‘The‘DeVélopment of Modern
Language Skllls

Second Languages

3. Gattegno, Caleb , - Teaching Foreign Languages
in Schools: The Silent Way
4., Stevieck, Earl - Memory, Mesning and Method
5. TESQL QUARTERLY - Selected articles and newsletters
INSTRUCTOR:

The instructor for the ESL Methodology workshop will be Helene
Becker., She is currently completing the coursework for her MAT degree
at SIT and will receive said degree in August, 1978. (For a description
of Ms. Becker's teaching experience and educational background, please
see attached resumex, )

Vit

¥Resume 1s not included in this report.
A-T7



OBSERVERS

Each teacher is free to.set his/her‘OWn'policies :egardibg observers.,

See the recommendatioﬁs for the observer listed below:

¥1. Make pribr arrangements at the English Officé for

- an& ébservatiéns. ” -

2. If possible, discuss with the.teacher.beforehaﬁd
what he/she will be doing'so you‘will have a sense
of what has gone on before your observatlon or what
will follow.

3. Don't interrupt a class in session, Enter and.leave

. duriﬁg scheduled breaks.

4, Speﬁd"a reasonable amount df time in the class yoﬁd
attend so you have a fair idea of what the teacher
is up to (or up against),and so you have a sense of
contiﬁuity of the lesson.

‘5. Be an active, critical observer. You can expect to
be a part of the group, and we would like yourto

discuss your ob§ervations with the teacher afterward.

¥Arrangements should be made with the individual teacher at least one
day in asdvance. .




LANGUAGE TEACHING REFERENCES AND RESQURCES

REQUIRED READING:

OPTIONAL READING: Highly recommend reading one selection from each of the
sub-sections prior to the evaluation meeting in December.

Géneral

Allen, E. L. (ed.) Teédching English gs g Second Langusge.

Finocchiaro, M. Frigiish s a Second Langusage: From Theory to Practice.
Kelley, L. G. . 25 Centuries of Languageé Teachingi 500 B.C. - 1969.
Mackey, W. F.

Silent Way

Gattegno, C.

' Language Teaching Anslysis.

————— " Teaching Reading with Words inm Color.
—— ' Teaching Foreign languages in ochools: The Silent Way.

e

Haskell, J.
Stevick, E.

IPPs?

Bhusan, M.
Grouthamel, R.

Stone, R. J.

ALM
Chastain, K.
Brooks, 'N.
Lado & Fries

‘What we Owe CHildren.

"The Silent Way." TESOL Newsletter. Vol. X. No. 3.
"Review of Gattegno: The Silent Way." TESOL'Quarterlyf 3

Vol. 8. Sept. 1974.

" ‘Newsletters. ZEducaticnal Solutiohs, Inc.

‘The Hierarchy of Vocabularies in the Study of Foreign

igudges: Ag Tresated in the Silent Way
Tralning Teachers of ESL: Four In-Service Workshop
" Présentdatiori Pldans.
Spareé the Rod and Spoil the Child: An Approach to the

Teaching of English the Silent Way,

The Devélopment of Modern Language Skills.

Lanpguage and Language Learning.
English Pattern Practice

 Tnglish 900

Situational Reinforcement

Hall
Schumann

Institute of Modern Language Publications on SR: "Effective Teaching . . . .-

New Departures in TESOL Materials.
Tommmication Tecimiques." TESOL Quarterly. Vol. 6.
June 1972,

Enthusiastic Learning"

A-9.1
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- ‘Hablemos en Espanol . :

Community Langudge "Ledarning

Curran, C. A.

Day and Blatchford
LaForge, Paul

Rardin, J.
Stevick, E.

IPPs:

Dupee, R.

Rosen, L.

Other Approaches

Total Physical Response:

Asher, J. J.

Agher, J4. J., Kusudo, J.

Suggestopaedia:

Bancroft, W. J.

" Coumseling-Lesrning: ‘A Whole Person Model” for

“"Eduddtion.

i Counseling-Learning ir Second Langudges
- Counseling and Psychotherapy: Ihe Pursuit of Values.

Process.™” : .
"Teaching English as an Alien Language." TESOL
-Newsletter. Vol. X. No. 3.. June 1976.
"Commmity Language Learning.™ Laenguage Learning.
VYol. 21. No. 1. ' T
1A Counseling-Learning Model for Second Language
Learning." ' ‘TESOL Newsletter. Vol. X. No. 2.
April 1976.
"Review of Curran 1972." Language Learning.
Vol. 23. No. 2. 1973, o

Language Learning from a Learner's Perspective:

A Teacher's Experience as a Learner in a
Community Language Learning Model.

Learning to Trust and Trusting to Learn: &
Discussion of the Tescher and Students in the
Counseling-Learning/Community Language Learning
Model.

"The Strategy of the Total Physical Response: An
Application to Teaching Russian." IRAD. Vol. 3.
1965. :

"The Total Physical Response Approach to Second

 Language Learning." Modern Language Journal,.
Vol. 53, 1969. -

A. and De Ia Torres, R. : '

"learning a Second Language Through Commands:

The Second Field Test." Modern Language
Journal. .Jan. - Feb. 1974.

"The Psychology of Suggestopedia or Learning without
Stress." The Educdticnal Review.
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Iy

Dampier, B. . "French Without Tears: A Soft Chair, A Little o ;
' Bach and Voile." {on reserve)
Racle, G. "Experimentation with Suggestopaedia.”

(oh reserve)

Audio-Visual:

Cognitive Teaching:

Lado & Fries ' English Pronuncation. 2 E

——r— English Sentence Patterns. g
Spanish for Communication. ﬁ
Spanish for Communication: Introduction. 3
Gold, M. " Teaching Strategies for Use in the ESL (Class. L?
Brown, D. "~ Cognitive Planming and Second Language Acquisition, =
Miscellaneous: if
Clark, R. " 'English &t SIT. |
Poly Training Tdpe: Engligh.
Poly Training Tepe: openish.
Lipson, A. ‘A ‘Russian Course.

. Allen, Robert, Allen, Doris, Pompian, Rita
‘ - Working Sentences.

Reading and Writing

Ashton-Warner, 8. Teacher.
Freire, P. "Literacy Training and Conscientization.”
Fry, E. The Emergency Reading Teacher's Manual.
Gattegno, C. Words in Color.
Gilbert, E. A Way with Words.
Goodman, K.S. & Niles, 0. S.

Reading: Process and Program.
Gray, S. The Teaching of Reading and Writing.
Kohl, B. Reeding: How To. )
Laubach & Laubach Toward World Literacy.

Spalding, R. & Spalding, W.
The Writing Road to Reading.
Thonis, E. ' Teachirnig Reading to Non-English Speakers.
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Approach, Method, and Technique

EDWARD M. ANTHONY
University of Michigan

© OVER THE YEARS, teachers of Janguage have adopied,
adapled, invented, and developed a bewildering variety of terms
. which describe the activities in which they engage and the beliefs
which they hold. As one who has been concerned with the teaching
“of English as a foreign language for almost twenty years, I have
" sometimes found it taxing 1o beat my way through the under-
- growth of overlapping terminology that surrounds this field. We
talk and write of the aural approach and the audio-lingual method;
* the translation approach; the direct method and the mimic-and-
. + memorize method; pattern practice techniques; grammar method;
. “and even the natural or ‘nature” method of language pedugogy.
For my own work, 1 have found it necessary and fruitful to impose .
system on three terms in the language-teaching lexicon. Perhaps
it will be useful for the readers of £.L.7. 1o consider threc new
definitions. _ :
* It would seem a worthwhile endeavour to attempt 1o limit the,
ise of some of the more common terms when we talk profes-
sionally about the concepts of language teaching. If, disagreeing
about ways to teach language, we can refer to a framework about
: which we do agree, and focus clearly on the distinciions between
- views, we may be able to determine in what areas advocates of
vatious Janguage-teaching systems employ the same. terms dif-
ferently, and where we vse differing terminology in what are essen-
tially the same situations. We might well find out that language
teachers do not differ among themselves as much as has been here-
tofore supposed. The definitions below are therefore presented as
2 pedagogical filing system within which many ideas, opposing or
compatible, may be filed. -~ . . ' _
The trio of terms which I am attempting to re-locate in the
_ scheme of definitions are approach, methed, and technigue. The
arrangement is hierarchical. The organizational key is that feck-
" " nigues carry out a method which is consistent with an approach.
The definitions are offered with some diffidence—there are many .
" roads to Nirvana, and this is certzinly not the only route. Not B -
every aspect of language teaching has been referred io this frame- . ' s
work. I is quite possible that modifications and refinements are .
desirable. : '
First, Jet us take up the term approach. 1 view an approach—
any approach—as a set of correlative assumptions dealing with
the nature of Janguage and the nature of langnage teaching and
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o4 E.M.Antheny

learning. An approach is axjomatic. It describes the nature of the

" subject matter to be taught. It states a point of view, a philosophy,

an’ article of faith—something which onc believes but cannot
necessarily prove. It is ofien unarguable except in terms of the
eflectiveness of the methods which grow out of it.

Let me illustrate by citing the ¢ssentials of the aural—ora] ap-
proach as I see them, not to advocate them particularly at this
time, but only to exemplify what is meant by approach. Firsi, here
is a list of linguistic assumptions:

1. Language is human, aural-oral, and symbolically meaningful.

2. Any given language is structured uniquely. This can also be
stated negatively: no two Ianguages are structured alike.

3. The structure of a langnage can be discovered, and usefully
and systematically described, although such descriptions may
differ at various levels and for various purposes.

If language is accepted as aural-oral, an obvious corollary to
these assumptions is that writing is a secondary manifestation and
ultimately speech-based. I must, however, immediately add that
this is not necessarily a statement of the relative importance of
speech and writing. One can, of course, argue that writing, often
more deliberate and thoughtful, and always more permanent than
speech, is therefore more important.

The second type of assumptions—those that relate to Janguage

- teaching and Jearning—take the form of threc priority statements,

[T

one procedural statement, and a comparison statement, all arising
out of the linguistic assumptions.

1. Primary manifestations {the aural-oral aspects) should be
taught before sccondary (reading and writing). Understanding the
spoken language is taught more efficiently before oral production,
and is indeed a first step toward production.?

2. The secondary manifestations (the reading and writing as-
pects) should be taught in the stated order, since graphic symbols
must be seen before they are produced, and thus reading, in a
sense, is actually a first step in learning to write.

3. Other uses of language—tertiary in this scheme—such as
literary and artistic manifestations, pedagogically also follow

-~ reception/production order. It is perhaps doubtful if foreiga stu-
.. dents of English should be instructed in Lhe productton of literary

English.

4. Our procedural assumption states ths.t {a) languages are
habits, (b) habits are established by repetition, and (c) lnnguagcs
Taust be taug}n through repcut.mn of some sort. -

‘1 Note that no statemeat is made consemmg the slze of the portion of the
spoken languagé which $kauld be presented before oral production commences.
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Approach, Method, and Technique - 5

5. An assumption that is not ahways accepted, and about which

there is currently much discussion, revolves around the usefulness .. -

of bilingual comparison: each language is uniquely structured, as
we have said. It is thercfore beneficial to compare the Jearner’s
language with the target language in order to isolate those features
of the target language which can be predicted, with a fair degree of
accuracy, to cause trouble for the learner.
Let us move on to our second definition—of method. Method
15 an overall plan {or 1he orderly presentation of language material,
no part of which contradicts, and all of which is based upon,
the selected approach. An approach is axiomatic, a method is
procedural.
Within one approach, therc can be many methods. Several
factors influence the orderly presentation of language to students.
~The order will be influenced by the mature of the student’s
language as compared to English. Teaching English to Hindi
speakers and teaching English to speakers of Chinese differ
methodologically. The 2 age of the student, his cultural background,
and. his. previous expencncc with English modify the method em-
- ployed. The experience of the teacher and his level of English
‘mastery are significant. The goal of a course must be considered—
whether it is aimed at reading, fluency in speech, inculeating trans-
- lation skill—alt these. shape methodology. The place of English in
the curriculum and the time available during a gwen course are
not unimportant.

As can be seen from the above, textbooks ~ought to be written
within methodological limitations.

It may be of value to compare briefly two methods which share
an approach. The approach, again, is the aural-oral. The methods
are frequently called mim-mem (mimic-memorize), and pattern
practice. Both share the factor of goal—they aim at automatic oral
production coupled with skill in understanding the stream of
" speech. They each function best under intensive course conditions.

Each is primarily for adults, and neither per se assumes previous
Ianguage learning experience: The order of presentation differs.
The mim-mem method begins with a situation—greetings per-
- haps, or food and meals, or getting a room at a hotel. The student
must mimic a native speaf(er real or recorded, and remember a
rather large number of useful sentences within the situation. From
the memorized sentences are drawn certain structurcs, phono-
logical and grammatical, for particular emphasis and drill. The
choice of these structures ideally depends on the result of a bilin-
- gual analysis and description. There is nothing in the mim-mem
method which contradicts the assumptions which make up the
; aural-oral approach.
" On the other hand, the pattemn pract\cc method ideally uses
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bilingual comparison at the very beginning, and starts with gram-
matical and phonological structures chosen with the resulis of a
bilingual comparison in mind. These structures arc drilled and
built up into a situation through the addition of lexical items.
_Again, there is nothing here which contradicts the aural-oral
approach. Both methods have been used with success. Both lie
within the same approach, yet each has distinctive features.

The last term which will be discussed is technigue. A technigue
is implementational—that which actually takes place in a class-
room. It is a particular irick, stratagem, or contrivance vsed to
accomplish an immediatc objective. Techniques must be consistent
with a method, and therefore in harmony with an approach as well.

Techniques depend on the tcacher, his individual artistry, and
on the composition of the class. Particular problems can be tackled
equally successfully by the use of different techniques. Forexample,
in teaching the difference betwcen the pronunciation of English
Jif and /r] 1o some Oriental students, teachers sometimes get
results by requiring only imitation. If imitation fails, another tech-

-nique Tequires the use of 2 pencil in the mouth to prevent the stu-
dent's tongue from touching the alveolar ridge, hence inhibiting
the pronunciation of fij. Another teacher or the same teacher at
another time might depend upon a drawing or chart of the human
vocal apparatus.

When visitors view a class, they sce mostly techniques. Teachers
often feel uncasy in the presence of visitors, fearing 2 misinterpre-
tation of their classes. This, in my view, arises largely out of a con-
fusion of techniques with method. The cffectiveness of a pariicular
technique must be taken in relation to a method. A particular
technique might at one time in the progress of a course be used
quite wrongly because it is out of the order required by the

- method. Later on it might be quite correct.

Laboratory tape-recorders and phonographs are techniques.
The recently-popular teaching machines are techniques. The
closed-circuit television of the English Language Institute at the
University of Michigan is a technique. And even the airplane
which slowly circles over the American midwest transmitting edu-
cational TV signals is, under this classification, a four-engined

. technique. ‘ .
. Machines have enjoyed gréat favour recently. Great claims have
been made for their effectiveness in language teaching. In truth,
they have great value. But their value depends on method and
approach. The operative factor in the use of language laboratories
is not the number of booths or the modernity of the electronic
equipment, but what kind of approach is adopted, and what
method the equipment carries out. A teaching machine, however
complex, is a iechnigue, the principles of step-increment learning
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factors of approach, thc actual programme employed displays )

method. . .

It is to be hoped that the use of the three terms technigue, method,
and approach, redefined and employed in the telescoping defini-
tions outlined above, will serve to lessen a little the terminological
confusion in the language-teaching field. The author would wel-
come comments and criticisms relating to their use.
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OBSERVATION OF ISE CLASS

!\'e-_'.‘ .'r;‘}

(Please 46 not answer during the class sessionl)

1. What happened? (What did the teacher do? What did the students do?)

2. What materials were used?

s
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Audio-lingual Demonstration
Farsi Lesson (English translation)
Troy lLassiter, MAT IX

dialog (at a gas station)

-a) Hello; sir. Move a little
closer, please,
b) Hello. How are you?
“a) Fine. How are you?
b) Not bad.
-a)  How much gas do you want?
b) Fill it up.
a) O.K.

substitution driil

I want a strawberry.
watermelon.
apple.
orange.
onion,
eggplant.

transformztion driil

I want a strawberry.
You

He |

She

Ve

They
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10.

FOCUS ON LEARNING

%@Q

When did yéu feel good during the lesson?

When did you feel bad?

How did you feel toward the téacher? %
How did you feel toward your classmates?

To what extent did you feel responsible for having learned what you did?

How would you deseribe yourself as a member of the group? (active,
passive, soclable, helpful to vthers?)

What did your teacher and your classwates do that made your feel
comfortable?

uuuuuu

What made you feel uncomfortahle?

How long did you stay interested and involved in the lesson? Draw
a graph representing your motivational peaks and valleys during the
lesson.

Do you think you could or would want to continue a course such as this
over a long period of time? :
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Silent Way Rod Demonstration:
Greek Leeon (English iranslation)
Anne Stevens, MAT IX

approximate sequence:

a rod
.i7two rods
.rthree rods
four rods
. five rods
a blue rod
a red rod
& black rod
two blue rods
two red rods
two black rods

(etc. using the numbers 3, 4 and 5 with the
colors blue, red and black)

¥ have a blue rod
I have two blue rods
(ete. as deseribed abdve)
Glve me a blue rod
Give me two blue rodé - ’QE

(ete, as described above)
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Community Language Learning Demonstration

French lesscn :
Arme Stevens, MAT IX

PROCEDURE;

The demonstrator explained what would happen'during the  demonstration.

The class tape recorded a conversation in Fremch for eight minutes,

the demonstrator providing the Fremch translation.
The tape was played back without stopping.

The tape was played back with stopping to transcribe the conversation.,

N

Students read aloud their own sentences from the transcript in French,

and then translated them aloud into English.

Students discussed what they discovered linguistically about French.

!

Students discussed their reactions to the demonstration and the

demonstrator counseled their siatements.
- . "T}‘
S

A-15




' AUTHENTIC “FRRORS

10,

11.

120

13.
14.
15.
16.
17.
18.

I must to see Tom at two o'clock.

We're going to make a party Friday:nighi;

Tiét depend of the‘Situation} ” _

I dd;?t know really what is fhat.'

My father did me good gdvises.

We paid a dime for use ﬁhe'elevator.

Anqther fhing very interesting was visiting thejwax museun,
They want that I spend a good time,

How many.differents kinds did you buy?

.Wb-must take the test?

We went to downtown yesterday night.
The life is sometimes very difficult,
I'm very interesting of to go to others countriés.

How long are you live in this eity?

Many people don't use to take a shower all the days.

I'11"Iike go to movies this Saturday.
He finished to work at 8 o'clock.

Will you please explain me something?

A-16
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ICT WORKSHOP .SUMMER 1978

" 'REFERENCE 'BOOKS "'FOR 'TEACHING ESL
Reference CGrammars for English
English Language Services, Inc., A Practicdl Frglish Graumar, Collier-
Macmillan English Program
Frank Marcella, Modern Frglish: A Practidal Referénce Guide, Prentice-Hall
Quirk, et al, A CGrammar of Contempordry English, Harcourt, Brace, Jovanovich
Quirk and Greenbaum, A Concise Grammar of Contempordry English, Harcourt,
Brace, Jovanovich
Textbooks which are isedble as Refereérce Grdmmars
Hayden, Pilgrim and Haggard, Mdstering Ameérican Erglish, Prentice-Hall
Krohn, English Sentence Stricture, The University of Michigan Press
(good as a sequencing reference) ' .
Qyﬁ

'Prgninskas;‘A Rapid Review of English Gremmar, Prentice-Hall

Books on Langudge Games

Dorry, Gertrude, Games for Second Language Ledrning, McGraw Hill

Gilbert, Edna, A Way with Words, Reading, England: Educational Explorers

; _
Books on Techniques {mostly audio-lingual type)

Mlen and Valette, Modern Language Classroom Techniques: A Handbook,
Harcourt, Brace, Jovanovich '

Finocchiaro, English as a 'Second Language: from Theory to Practice
(new edition), Regents Publishing Co.

Paulston and Bruder, Teaching English as a Second Language: Technigues
and Procedures, Winthrop Publishers, Inc.
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ICT WORKSHOP  SUMMER 1978

SOME TEACHING IDFAS

‘Cue Cards

. Scranbles :
Colleet a group of sentences you would like to review. Put each word of
a sentence on a separate card., Make several sets of cards, ZXach set is
one sentence.. Give a set to each student or pair of students. Ask students
to make a sentence using all the cards.

This exercise helps reinforce word order. To practlce spelllng, a letter

can be put on each card of a set and students must form a word., To practice
Pparagrarh structure, a sentence.can be put on each card of a set and students.
must form a cocherent paragraph..

‘Dividing ecdrds into ddtegories
Collect a group of words which contain two contrastlng sounds which students
are confu31ng Put each word on a separste card. Make several sets of
cards and give each set to a small group of students. Ask students to
separate the cards into two piles, each pile containing words with the
same sound. Ask students to read the words aloud paying careful attention
to thelr pronunciaticn.

This exercise isolates what may be difficult sounds for students and
helps Improve pronunciation, :

Distribute to each student a piece of paper headed with a topic or a picture/
cartoon with a piece of paper attached. Have each student write one sentence
about the topic/picture/cartoon. Ask each student to pass the item to the
next person. Ask each succeeding student to add a sentence to the story
without changing the subject. When the item returns to the originator,

ask him/her to read the story aloud.

This exercise allows students to be creative in a controlled situetion
where they are working on continuity in writing. It encourages group v
cooperation and investment. : Ck

‘Some ideas for working with a CLL transcript

Ask elass to:

combine ‘sentences using conjunctions.

choose a sentence and write three more following the same pattern
(sub-verb-obj-, ete.)

. write a dialog using one of the sentences as the first line

change all sentences to the passive voice

o

P
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5. choose a 1line and use it as the first line of a poem,

6. rewrite the transcript changing the sentences to.questions or
negatives, '

7. choose a sentence or part of a .sentence and say it in class the.next
day at an appropriate moment.

Choose any grammar point and plan a lesson around it. (What you can do
with a transcript is unlimitedl)

Careful - This material is highly investive! Students may resent your
pulling apart their sentences (feelings) and analyzing them. Watch for
this in feedback sessions.

A._ls . 2




- 'TECHNIQUES ‘WITH PICTURES

"A picture is worth a thousand words." — Confucius,

The use of pictures (taken from magazines, newspapers, books, etc,) has a
wealth of possibilities limited only to your imagination and the variety
of pictures you use. “The pictures can introduce, reinforce or review the
structures, vocabulary and situations you choose to work on. The eultural
and soclo-linguistic aspects of the language can also be focused on by
choosing culturally relevant pictures. o

Although many variations are possible with picturés, there are iwo basic
techniques which can be used: ‘pictire ‘description and picture narrdtive.
The description technique introduces the narrative, when this 1s necessary.
As students become more proficient, the less-struetured narrative technigue
is probably more appropriate. Here is the format:

DESCRIPTION/ A. “Teacher shows picture and describes briefly. (length of

NARRATIVE : description depends on class level. Approximately 3-5 sentences
are suggested.) If necessary, the teacher repeats the sentence
several times, until the students seem to understand., Students
may ask questions in the target language at this point.” Put

" 'key words on the bodrd if riecessdry.

INTERMEDIARY B. ' Teacher ‘asks questions based on the narrative, uéipg the {two

- STEPS FOR basic types of questions:
DESCRIPTION 1. Yes/No questions ~ 2. 'Question-word gquestions
‘ (Note the elemenits of a sentence which can be quesiioned)

a) Subject: a) Person
tIs Mr, Brown eating dinner? ° Who is eating dinmer?
b) ~Object: b)) Thing
Is Mr. Brown eating dinner? What is he eating?
e¢) Verb: c) Time

Is Mr. Brown meking dirmer? When/At what time does he eat?
d) -Adverbs: © d) Place

Is Mr. Brown eating dimmer Where is he eating?

now?

‘e) Adjectives: é) Eite.: Why? What kind?
Is Mr. Brown eating a big How?

dinmer? - h

—Note that questions eliciting a negative answer lead
naturally to a second question:

Is Mr. Brown eating lunch? No, he isn't.

What is he eating? He's eating dinmmer,
-Note also the easiest way to elicit answers that contain
verbs: :

What is he doing? He's -eating dinner.

C. Teacher directs students to 'ask questions, to the teacher or

to another student. :
a) Ask + ? -word question (Ask John what Mr. Brown is doing. )

b) Ask + if (yes/no) (Ask Mary if Mr. Brown is eating.)
NARRATIVE D. Tell. Teacher now directs students to try to describe the
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picture, using or recombining the sentences in section 1,
This is the picture narrative, With more adyanced students
or review materials, parts B and C ean be done quickly or
omitted.

Answer. The teacher now asks the students personal

questions based on all of the above.
When do you usually eat dinner? What do you like to eat?
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OPERATIONS -
Gunidelines

1. An operation is a series of eventsor actions which is usually
universally known and logically sequenced.

2. Manipulation of an obaect or gadget usually accompanies the
- operation.

3. The operation typically can be described in 5 - 10 fairly short
sentences, '

4. The operation 1s usually done first as a set of instructions., It
can be done again and again, varying the verb tenses. -

' 5. Procedure:
A. The teacher models the entire chain of statements once.

B. The teacher goes through the chaln again, stopping after each
statement to check the students comprehension,

C. The teacher conducts cumilative repetitions of each.statement
in the chain.

D. The teacher uses cue words or gestures and elicits a "free"
response from the student. The teacher corrects when necessary.

E. The teacher asks each student to perform the operation with no
cues.

F. The teacher can do the operation again, within a different
tense context. For example:

Now I am* ing
T . ed '
T have just  ed

I'm going to’

G. With more advanced classes, the teacher can have a student
perform the operaticn and 1nterrupt w1th questions in different
tenses. For example: :

Jean, pick up the S

What did you do?
What are you going to do next?
Have you ed?
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Let's Strip!

by Carol Lemelin,
Concordia U., Montreal

One major problem faced by teach-
ers of ESL in Quebec is giving stu-
dents the opportunity to use oral
English in the classroom. Most oral
English practice consists of drills,

dialogues, or known-answer questions,

but there are few realistic learning
situations, R. E. Gibson, in TESOL
Quarterly (Vol. 9, No. 2) describes a

technique called the “Strip Story,” a

learning procedure which utilizes real
communication activities.
This technique ¢an be adapted o

class size and level, but is not recom-

mended for true beginners. The basic
procedure is as follows., - - ‘

Before class, the teacher chooses a
story or anecdote which has the same
number of sentences as there are stu-
dents. Each sentence should be put
on a 3x5 card. In class they are dis-
tributed randomly to the students, who
are allowed no more than one minute
to memorize their sentences. During

* this time they are not allowed to write

anything down or show their sentences
to each other. The teacher then col-
lects the cards. The students are in-
structed to find out exactly what the
story is without writing anything
down. This means that everyone has
to participate actively in order to
produce the story. It is important for
the teacher to avoid helping the stu-

dents, thus forcing them to rely on -

each other.

Students may use any strategy to
reconstruct the story. After they have
agreed on a sequence they should or-
ganize the information by forming a
line, the first student being * the one
with the first sentence, and so on. At
this point the students repeat the story
in sequence to the teacher. Discussion
or reorganization may take place.

A usefu! follow-up activity is having
the students write the entire story,
taking dictation from each other. This
encourages accurate pronunciation,

and provides students with copies of

the story. The students are then shown
a copy of the original story,

Besides learning vocabulary items
and grammatical points from each
other, students make improvements in
their pronunciation. They must un-
derstand and be understood, and if a
student’s pronunciation is poor, this
can interfere with comprehension.
From my own experience, T have found
that correction is more valuable and
long-lasting when done by peers rather
than by the teacher.

. The value of the strip story is that
all students must participate actively

by contributing and gathering informa- - -

tion. Often for the first time students
listen to each other instead of the
teacher, ’

Since the emphasis iz on the activity
rather than grammar, students relax
and are more likely to participate
freely. The choice of story depends

" on the teacher. I have used Practice

and Progress by L. G. Alexander
(Longman, 1967). The stories are
short and since they are centered
around a grammar point, problem
areas can be worked on according to
class needs. ‘
[Reprinted from the TESL Commu-
nigue, Vol. 1, No. 4, April 1977.]
Editors Note: Robert Gibson’s article,
“Strip Story,” referred to in this ar-
ticle, is the most frequently (and fa-
vorably) mentioned article that stu-
dents, teachers, and reviewers cite in
their letters and articles and in TESL
courses.
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' 'COURSE EVALUATION - . ‘TEST, WORKSHOP ‘FOR ICT'S
July 11 - Aug.. 3, 1278

What were the weak points of the course?

How could the course have been Improved?

What were the strong points of the course?

. Additionel comments:
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COURSE EVALUATION, comnt. . .

Please rate each of the class activities listed below according to the
following scale:

11.
i1z,
13.
14.

15.
16.
17.
i8.

19-

I would like to thank all of you for giving me the opportunity to have thi S

of great value
of some value
of little value
of no value

H A I

nn n %

examination of your past foreign language learning
experiences :

overview of foreign language teaching

exploration of audio-lingual theory and practice
audio-lingual demonstration

audio-lingual practice lessons (by class members)
Silent Way Soﬁnd—Color Chart demonstration

Silent Way FPhonic Code Charts demonstration
Silent Way rod demonstration

Silent Way practice lessons (by class members)
Silent Way Word Charts demonstration

Community Language Learning demonstration

.CLL history and theory

examination of common linguistic errors of ESL students

bibliographies of reference books and addresses of
TESL resources

comparison of audio~lingual, Silent Way and CLL
techniques demonstration

ISE class observations

assigned readings

"foeus on learning” questionnaires

P

teaching experience which has been valuable to me both personally and’
professionally. And thanks for being good students!

A-19.2







Gattegno, Caleb. Teaching Foreign Languages in Schools: the Silent Way.
ond ed. New York: Educational Solutions, 1972. ’

——————————————— . Silent Way Sound-Color,.Phonic Code and Word Charts
(English). New York: Educational Solutions, 1977.

. The Common Sense of Teaching Foreign Languages}
New York: Educational Solutions, 1976.

Lemelin, Carol. "Let's Strip." TESOL Newsletter, 12, No. 4 (1977), 3.

Lipson, Alex. "The Box Drill.™ ~(unpublished article). Boston:
Brandeis University, n.d.

Norris, William E. T"Statement of Qualifications and Guidelines for the
Preparation and Certification of Teachers of English to Speakers
of Other Languages in the United.States.T In TESOL Treining
Program Directory: 1974-1976. Ed. Charles H. Blatchford.
Washington, D.C.: Teachers of English to Speakers of Other . .
Languages, 1976, pp. 71-76. ,

Stevick, Earl W. Memory, Meaning and Method: Some Psychological
Perspectives on language Learning. Rowley, MA: Newbury House,

1976.

Teacher Training Workshops in ABE/ESL July 22, 1971-August 31, 1972.
Final Report. Brattleboro, VI: Sehool for Internmational Training,

1972.

(*‘-ub;—';”

S

3



	SIT Graduate Institute/SIT Study Abroad
	SIT Digital Collections
	1979

	ESL Teacher Training: A Fifteen Hour Introductory Course in TESL Methodology
	Helene Ellen Becker
	Recommended Citation


	tmp.1240308916.pdf.OV3D0

