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Preface ;

Why do so many ESL and foreign language learners fall by the wayside
before they can ask their way to the post office, follow directions, or
carry on a simple sncial conversation with a native speaker? Both teachers
and students would agree that all too often language learning is a boaring,

frustrating and threatening experience. Boring because the lesson may have

no relation to the students and their world. Frustrating since the students
aften find it difficult to live up to their own expectations of themselves

anq those of the teacher. Threatening since they are measuring their progress
against that of their classmates. Furthermore, many schools and colleges

have re-instituted the foreign language reguirement and with this pre-requisite

there is the inevitable fear of failure.

Many language teschers have come to believe that it is not only the
particular teaching approasch which turns students off language learning, but
the failure of the teacher to be aware of and spply certain underlying

principles which make language learning more relevant and rewarding.

Basically, these principles suggest that students perform best and
retain a foreign language more successfully when they involve themselves in
thg lesson by choosing what to say, write and read in a secure, supportive
envirunmént. Wwhether ene calls this student-centered, "humanistic®, or
"student-invested" learning, the main idea is that the learners themselves
have a stake in the lessan. They are using language naturally as they
would in real situstions and are encouraged to work together cocperatively.
They are not just parrotiing the teacher's sentences or doing controlled
dialogues from & textbook, but are working in pairs or small groups on their

pwrt without constant supervisian from the teacher.
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11,

Lassette tapes - Blank tapes for group chain stories and dialpgues;

classical music tapes for student relaxation and listening exericises;
popular music, e.g., Rock, Country and Western with clear lyrics which

students can understand for listening comprehensian.

Cassette tape recorder with microphone - For use by the students in

creating and recording chain stories, dialogues, interviews, and

transcripts.
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Earl 4. Stevick has gone into eloguent detail about these principles,
as well as the pitfalls which beset the foreign laﬁguage learner, in an
address made at the 1976 TESOL Convention. His remarks, reprinted in the
TESOL Eluarterly,1 as well as his other writings, have influenced our
attitude towards language teaching, as have the teaching philosophies of

the late Charles A. Curran and Dr. Caleb Gattegno.

We realize that there are many exciting and innovative kinds of acti-
vities on the market today inspired by these teachers as well as other pro-
ponents of student-centered learning. However, this richness of choice
presents a real problem to the language teecher, who often lacks the time to
lonk through the mény books and articles to find an sppropriate activity for
a8 specific lesson. This is essentially why we have devised a card file of

student-generated activites.

Qur file is intended for those teachers who have €ome to see the value
of "student-invested" language learningé It uffers them activities in a
Framework which will allow the students to generate their own language with
minimal teacher interference. The file is divided into eight general cate-
gories, which promote student initiative in the four basic skills of listening,
speaking, reading and writing. The categories are split between the types
of meterials used, e.g., cuisenaire rods, tape‘recnrder/transcript, pictures
and drawings, and group exercises that actively involve the student in games,

group narratives and writing, theater technigues, snd out-of-class acti-

vities.

The activities are presented on 5x8 index cards which permits the
teacher to quickly select and pull out an activity for presentation, practice,
1
Earl W. Stevick, "Teaching English as 2n Alien Language", in

On TESOL '76, ed. John Fanselow and Ruth H. Crymes (washington D.C.:
TESOL, 1876), pp 225-238




or reinforcement of a particular lesson, depending an the students' needs.

The teacher will find the selection of an activity relatively simple
because df the card format. - The beginning of esch card briefly describes
the activity and the students' contribution to impiementing it, the level
for which it is intended, and possible grawmar, vocabulary, theme or Cross-
cultural optisns. The steps of the procedure follow in eclear ogutline, as
well as possihble variations and special considerations. Our card layﬁut is

as follows:

G ANES LEVEW.BIA K.
AC\'\\!\‘\'\& 5!
Tavestment: dancdions

Optons: Groxamar:

Matenals! Contriouded, \n%-.
P roceduare:

The file is expandable, and we hope that the teacher will add other
student-invested activities to supplement ours. The teacher may alsa want

tn make notes on the cards ar add his/her own variaticns to them.

On the pages that follow there is a short section on terminology and
ahbreviations and a guide to recommended materials, which the teacher needs

to consult in arder to use the file efficiently.

Although we have attributed the ideas in our file fo the persan
making the contribution, we have included a separate page of acknowledge-

ments to those teachers and friends without whose help this file would not




have been possible. A short bibliography refers to some of the books and

articles which have influenced our commitment to student-centered learning.

.




Buide to Terminology and Abbreviations

o

1. "Brainstorm" - A group activity ir which the students spontaneously

verbalise all the ideas they can think of Telated to a particular suh-
ject. Students should be allopwed some brief time for reflection before

brainstorming in a foreign language.

2. "Feedback" - At the teacher's request, students articulate their reaction
L to the lesson, hoth emotional and intellectusl. This helps the teacher
determine whether to progress, review, orT modify his/her approach to the

class, or the lesson itself.

3. "Operation” - This is a teaching technigue which consists of a series of

events or actions which are usually universally known and logically
sequenced. It is often accompanied hy the manipulation of objects or
gadgets. An "Operation' relates to vocabulary and grammatical skills

development and may involve body movement.

4,  "Transcript" - A written account of sentences recorded by the students.

This can be written either on the blackboard or butcher paper taped to

the wall, so that students can easily read it. Using a transcript, the
students can analyze, reflect on and hopefully correct their errors them-
selves. The teacher can also use it as the basis fer future EXETCiSES

by extracting grammar, vocabulary, or pronunciaticen items.

Abbreviations and Sians

T - Teacher B - Beginning students AIA - All student levels
5 - Student 1 - Intermediate Students

Ss - Students A -~ Advanced students




Buide to Recommended Materials

1.

Butcher paper - Large rells of brown or white paper which can be used for

transcripts of student-recorded sentences, class-produced maps, town plans

and murals. (Alternative: newsprint)

Colored felt markers -~ For labeling and transecripi-writing.

Colored construction paper - For backing pictures or creating index card

games like Serambled Sentences.

Cuisenaire rods - Small wooden blocks of ten different lengths but identi-

cal widths, each length having its own celer. Valuable in getting the
student to foous on using the languspge in such activities as constructing

models of houses or towns, making geometric representatiecns, etc.

Horoscope books and magazines - For themes dealing with birthdays and per-

sonality traits,

Three-by~five index cards - For & variety of index card games, e.g.,

Concentration, Scrambled Sentences.

Picture magazines - For assembling a picture file that can be used in

class as stimulus for creating stories, poems snd making copversation.

Play money - For lessons on shopping, counting, and number practice.

Department store catalogues - For vocabulary building, shopping themes,

culture exercises.
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= LEVEL: 81
iétivity: Actions in Seguence

. wesitmen%: Ss brainstcom actions to be carried out in the clagsrocom which can be
| made part af a game-like activity.

tigns: Grammar: Imperatives
i ——— - &
iterials: 3x5 index cards

' ﬁncadure: 1. T asks Ss ta brainstorm actions that they can make inta reguests,
' 8.g9., "Go to the doar", "Clean the blackbaard", "Sit gn the
teacher's desk.? T writes them on butcher peper ta keep far

a latar activity.

2. T takes the transcript to arrange the list of actions into a
seguenca and then writes them ognto separate index cards. Each
card should have the previous action and the action ta be per-
farmed which is underlined, e.g.,.

Card #1 Start. Gg to the window.
Card #2 After he/she goes to the window, close ihe door.
Card #3 After he closes the doar, stand an the teacher's chair.

In class T passes out one card to each S tn read silently.

T tells the Ss that they are ta perform the activities underlined an their
eards silently and in seguence. All S5s must watch closely faor their turn.
The S with the Start card begins. He is fallowed by the S mhase card has

SI's activity glus his own underlined.

The Ss cantinue perfurming their activities silently in sequence, and as
quickly as passible until averyane has had a chance..

"kcial Cansideratians

%??is ?ctivity will take mare thanm ane class period im arder to give tha T tlme
3 write up the Ss list af actions anto index cards.

hdex cards should Not be numbered to make the game more challenging.

F the S5s have trouble understanding the exsrcise, they should first read the
!rds aloud in sequence.

Cantributed by
Sue Rogers, MAT X




- BAMES (cross reference) LEVEL: BIA |

Aoctivity: 8ack-to-dack Directiorns (see card 60 ROD AGCTIVITIES)

Invegtment: E£s give and follow directions for building or drawing a comstructian.
This can be made into a game-like activity. ‘

Options: " Grammar: Prepositions, imperatives, comparatives
Vocabulary: Buildirg& reinforcement, special focus, 2.9., colars
sizes, shapes
Theme: - Giving and understanding directians




- <
€5 o : LEVEL: BIA

ilvity: 3ingo Tic-Tac-Toe

restment: Ss in teams compete in making up sentences incorporating different
words from the grid.

silans: Grammar: Any focus
jijerials: A large grid divided into 32 squares, 8 across and & down.

Each square cantains a werd er a brief phrase.
Strips af paper for Ss to write sentences an.

1. 7T puts up previously prepared grid with words that need review
- or which trigger a certain kind af sentence, 2.3., usually,
cgulid, pick up, while, where, interesting.

2. T then divides the class ints several teams and assigns a number
to each. The teams are given a supply of paper strips far
writing sentences.

3. T explainz that the teams are to write gne sentence at.a time
uging one word from anywhere an the grid. They must write their
sentences an a paper strip as quickly as passible and give them
to the T.

.The T writes the number of the team with the first correct santence in the
agpropriate square gn the grid. Other teams may not use the word in that
sguare.

The team whose number appears most often agn the grid is the winner.

riatians:

s can make up the word compesition of the grid.

ore advanced Ss can be asked to try to use ssveral grid words in 2 sentence,
hareby winming more paoints.

ecial considerations:

s must have their sentences grammatically correct befare gaing an to angther

Cantributed by: é
Ursula Raeth & Harlan Harris, €LO i
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GAMES

—lpm
LEVEL: dIA

Activity: Category Password

Investment: Ss think of items to fit into categories as well as adjectives to
describe them for a campetitive gama.

Optians: Vocabulary: Reinfarcement of words Sg have already situdied.
‘Materials: 3x5 index cards

Procedure: l.

2.

T gives examples af cétegnries, 2.g., kinds af public buildings,
pieces of furniture. Ss then brainstorm additignal categgrias.

T bhreaks the tlass inta 2 teams (A & 8) and assigns 5 categaries
ta each.

T jnstructs the groups to write their category headings at the tap
aof separate index cards. Under the headings they are tg list &
itams that bBelang to that categurv, e.g. Category Fruit, Items:
apple mangn, orange, tomaig

Then an § gn team A draws a card from team 8 and describes the lst
ltem listed zn the category to his own team as best he can without

‘‘‘‘‘ . . ,-;‘ﬁ&;,&_-;__‘, B . ; ‘ i

using the ward itself ar a synanym. E.g., o describe an apple he may say
"red, juicy, eat". His team must guess the item by name.

5. The same S progresses as gquickly as possible to the next 3 items on the card

for his team to guess.

6. T keeps score by timing the minutes it takes each team to guess all L iiems
in a categery.

7. Team 8 follows the same procedure as team A. Teams keep alternating turns.

Cantributed by:
Schogol for International Training




IAMES

LEVEL: 8IA

hctivity: Camparatives through Geography

[nvestment: Ss ask and ansuer geographical guestions using cgmparatives and ma2ps
in a competitive activity.

- Jptions: Grammar: Comparatives, WH & yes/na questians
Voczbularv: Gaographical terms
Theme: Geagraphy
4aterials: = Warld map

Srocedure: 1.

T asks for 2 S volunteers wha hsve a good knowledge af gecgraphy
tg ask the class gquestions about the world map.

Ss divide inta 2 teams.

The S valunteers take turns asking the teams guestians about the
map, 2.g., "What is the langest river in the warld....the kighest

maguntain?”

The team which answers correctly first gets the point.

scial Considerations:
|

i
i should have already studied comparatives.

T beginners, it may be necessary for the S valuntezers to plan and write out
e queskions first.

.1 need ta have 2 good knowledge of world geography; if not, this lesson could be
':jsed an a mep 9? their awn country.

Contributed by:
Shari 8erman & Ursula Rasth, MAT X
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GAMES -f- LEVEL: BIA

Aetivity: Cancentration

‘

Investment: Index cards cantain words Ss need to reinforce. The game-like nature
aof the activity prompts investment.

Options: chahulér!: May have a special focus, e.g., the home, food, landscape.
Materials: Set of at least twenty 3x5 cards. Each card has a large clearly

written number on one side and a printed word ar ghrase on the
opposite side.

Procedure: 1. Gs gather in a circle seated around 3 tahle ar on the floor.

2. T places the cards in the center of the circle Aumbered side up,
randomly arranged.

3. An S chooses a2 number and anaother S or the T turns that over.
4. The first S picks anather number, hoping to match the first word.

5. If the words don't match, both cards are turned to their original
face-down pasitions.

§. The next 5 follows the same procedure, trying to remember the previous Ss'
choices. IFf he makes a match, he remaves the two cards from the game and cafn-
tinues to choose pairs until he fails to make a match. Another § then has =

turn.

7. The game continues in this manner with Ss taking turns until 2ll the words hava
been matched.

Variatiagns:

~After the S makes a match, he/she will have to put the word into a sentence at
that time.. . -

Contribused by:
-crgol far International Training




AMES

ctivity:

 nvestment:

~#gtigng:

‘V}aterials:

racedure:

3. If any S answers yes or na to a question, he/she must award a pin to the per-

T tells Ss to mingle and converse with each other far about 20 minutes, as if
they were at a party. They should try to trap gne anagther into answering yes
ar no when asked questians during their egnversations.

T S P

[y .
LEVEL: IA

Evasian

Ss try ta trick one angther into answering yes ar 0g in 2 cocktail
party atmosphere.

Grammar: Questions, any grammar paoint _
Vocabulary: Huilding & reinfgrcement af alternative expressigns

for yes and no, and words and expressiaons to avaid
commi tment, e.g. mayhe, perhaps, possibly

Theme: HBoy meets girl, political convention
Culture: Advanced Ss could discuss manner in which different

gultures avegid giving direct answers.

Straight pins with cglared heads

1. T distributes & straight pins to each S to be pinned to thair
callars, etc.

o it e e e

san wha tricked him.

k. UWhen the time is up, the § with the mest pins wins the game.

Variations:

-T ©an create a real party atmasphere by bringing in refreshments.

Special Considerations:

~-The T tells the Ss to intersperse their guestions during the conversations with
gther types of camments armd statements, instead af solely firing questionrs.

Gertrude Nye Darry:

Games for Secand Language Learning
McEraw-Hill Book Company

New York, 1966
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GAMES (crass reference) ' ' LEVEL: BI

Activity: Hide-and-Szek with Prepositions (see card 48 PICTURE & DRAWINGE)

Investment: Ss imagine where to hide abjects they have chosen in 2 picture. dther
Ss try to locate them by asking questions.

Optians: Gremmar: Prepositions, adjectivies

R
e 3 = Ty e % BN s S
: S Z S e : e ] : == e
et e

LARTAT o)
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WES ' LEVEL: &©Ia

Coitivity: Obstacle Course

|

|

J
;{

1
:;#uestment: Ss direct anme another blindfolded through 2n cbstacle course which
R they have set up,

itians: Grammar: Imperatives
gL Vocabulary: Oirection wgrds
. Theme: Direction giving

terials: A blindfold, class Furniture

- beedure: 1. Uhile an S volunteer is sant aut of the classcoam, zne rest gf the
i class creates an obstacle caurse, which the vaolunteer must negoti-
ate blindfolded when he returns.

2. Angther S gives the valunteer precise directions for maneuvering
through the obstacle course sg he won't bump into anything.

3. The same procedure continues with the other Ss. Each time the
obstacle course should be altered. :

 lpecial Cansideratians:

_'3The necessary vocabulary for this exercise shauld already have been taught.

. These words include such directign-giving words as: left, right, forward,

‘-ﬂsidewavs, step, turn around, etc.. ‘-
o Cantributed by:

&t Reed Goldsmith, MAT X
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GAMES ' ' LEVEL: IA

Activity: Picture Memory Game (see card 53 PICTURES 2 DRAWINGS) j

Investment: Ss in teams select pictures which they guestion and try ta trick ' 5
ane ancther about. 3

Optiagns: Grammar: Caunt/noncount nouns, adjectives, present progressive, -

indefinite pronouns, restrictive relative clauses 3
. _ Voeabulary:  Building & reinfarcement, special focus, e.g., '
o furniture, landscape




V;AMES {crass reference) LEVEL:

letivity:

«11-

w

Scavenger Hunt (see card 40 QUT-OF-CLASS ACTIVITIES)

Ss plan where and haw to find the items an a Scavenger Hunt list.

Grammar: WH & yes/me guestions, guantifiers
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GAMES LEVEL: B8IA

Activity: Scrambled Sentences

Investment: Ss in teams unscramble sentences which they ar the T may have writien.
The game-like nature of this activity prompts investment.

Optians: Grammar: Uord order, any grammar focus, meking questions
W

Materials: 3x5 index cards cut in half, assorted colar felt markers

Procedure: 1. T writes out sentences that concenirate on grammaticial paints ar
canstructians which Ss have recently studied. (May use S§s trans-

cripts for reference.)

2. T writes the sentences onto the cards, agne word per card. ALl
the wgrds from ame sentence should be written in the same calar
marker to distinguish it from the other sentences. T then
scrambles the word arder aof each sentence.

3. T has Ss divide into groups and gives gne scrambled sentence to
gach, '

4. Ss unscramble the sentences as guickly as pgssible. T may award points to
the fastest group, if desired.

5. Groups then re-scramhle the sentancas, and exchanga with each ather.

Yariatians:

-Ss write the sentances into their noteboeks after they have unscrambled them.

]

-85 make quesiians out of the scrambled sentences.

-Ss can do all the work from writing the sentences to putting them gnto the cards.

Cantributed by:
School for Internatianal Training

e ot e e



MES

%tivity:

”ﬁvestment:

" tions:

_ aterials:

“» rocedure:

-13~ _
LEVEL: &I

Verbal Valleyball

Ss make up quastians and 2nswers while throwirg a ball.

Grammar: Any verb tense, subject/verb agreement, WH & yes/na
gquestions, tag guestions
Theme: Questions and answers perta2ining ta a specific thema, e.g.

Ss weekend activities.

A large rubber bhall, spange bhall, or beanbag

1.

2.

3.

Yariations:

=T gan focus on subject/verk agreement.
bzll, he says a pgroper noun ar a arongun.
| must give the correct subject/verb agresement.
- would say "runs".

T throws the hall to a particular 5, and asks 2 guestion as
he/she throws the ball.

As the § catches the hall, he/she must give the ansuer.

The catcher then throws the ball with a new question to angther
S5, who catches while giving an answer.

Ss pontinue throwing and catching the ball with guestions and
answers.

Ss chogse & verb. UWhen an 5 throws the
As the other 5 catches the bell, he
€.g. S1 says "he", and then 52

Cantributed by:
Robert Quinn, MAT X
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GROUP NARRATIVES & WRITING LEVEL: BIA

Aotivity: Add-a-Word or Twg

‘e;;nvestment: Each S creates a 3-word sentence to which other Ss write additions
B until the additions no longer make a completa thought.

- Jptions: Grammar: Logical connectors, compaunding, relative pronguns
:fﬁaterials: Ss own writing materials

- Procedure: 1. Ss divide inta groups of 8-10 Ss, ar remain in gne group if
the class is small.

2, Each S in the group writes 2 3-word sentence and passes it <o
his/her neighber wha adds 1 ar 2 words, providing the additions
make a complete thaught. Ss continue passing an the same
sentence until they have exhausted its possibilities.

3. Uuhen Ss have finished writing sentences, T asks Ss to read their
griginal 3-word santence and the final praoduct.

Variatiaon: "Chain Story"

An S can write a sentance to begin a stary. Other Ss cantinue addirg to the stary
a gentence at a itime.

Edna Gilbert

A bay With Words _

Educational txplorers, Ltd.
~ Berkshire, 1968
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~15~
GROUP NARRATIVES & WRITING (cress reference) LEVEL: BI _
Activity: Chain Story (see card 71 TAPE RECORDER/TRANSCRIPT) ;

Investment: Ss contribute sentences ta a group chain story which may be recorded.

Options: Grammar: Any grammar focus, e.g., logical connectars
Theme: Ss can decide an a2 theme, e.g., school, home, 2 mystery.
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. ROUP NARRATIVES & WRITING (Cross reference) LEVEL: 8I

A Day in the Park (see card 64 ROD ACTIVITIES)

.inuestment: Using their imaginatiaon, Ss describe and write about the layput of
= a public park and the people visiting it.

iptiona: Grammar: Prepositions, any verb tense, adjectives and adverbs
VYocabulary: Building & reinfarcement of words pertaining to a park
layout :
Culture: Ss compare 2 typical park in the target language and

their awn countries.
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GROUP NARRATIVES & WRITING _ LEVEL: I
Activity: “Dear Abby"
Investment: Ss in graups ar individually compase letters of advicez to “Dear Abby"
writers.
Cptiogns: Grammar: Cgnditionals, maodals, BH & yes/no guestions
Theme: Asking for advice

Cdlture: Ss compare social problems in U.S. and foreian culiures.

Materials: Assartment of "Dear Abby" or "Ann Landers" letters clipped from
newspapers. -
Procedure: 1. Class divides into pairs or small groups. T gives sach group 2

"Omar Abby" letter tae read and discuss among themselves.

2. T circulates amgng the groups to help with unfamiliar vecabulary.

3. Each group decides on the advice it wants to give the lettar
writer and makes up a reply. T helps if needed.

L. When groups have finished their answers, thay can raag their "Dear fbby"
latters 2s well as their replies to the class.

3. T posts letters an the bulletin board sa all the Ss can read them.
Variatigns:

-85 write the ariginal "Dear Abby" letters themselves and exchange with classmates
to answer.

-Legsan can be used as 3 basis for a cultural discussion zbout sgeial probhlams and
maw they are handled in various societies.

Cantributed by:
Jean J'Laughlin, MAT X




UP NARRATIVES & WRITING LEVEL :

ivity: "Fiddigago"™

jestment: Ss use words from their gwn language in combination with the target
language to write a paragraph, poem, ar 2 vary shart story.

~iions: Grammar: Any focus
: Culture: Ss share words from their own languages.

- erials: Ss own writing materials

cedure: l.

.:;} 3.

< , -
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S1 thinks of a particularly expressive word in his/her own
language and tells it to the class.

Other Ss try to guess the meaning based agn its sound.

Then S1 puts the word in context in an English sentence, e.3.,
"There was much 'fiddigoge' at the baggage claim in the airpart.”
§1 can give additional sentences if the Ss are still having
trouble guessing the meaning of the word.

=

25. The ather Ss in turn propose their w

! 51.

7. Ss share what they have written,

Variations:

~ -Sg can divide inta groups to write composite stories.

Soecial Considerations:

ghen Ss have guessed aor have heen tald the meaning of the word, Sl writes it
an the blackbgard with the translation.

G. After all the Ss have presented their words, they write sha
ar paragraphg in the target language, incorporating all
blackboard in their ariginal tangue,

L4

)

grds following the same procedure as

rt stories, poems,
the words an the

- -This activity is only appropriate for a multi-lingual class.

Cantributed by:
Mark Shullenberger 2 Paul Levasseur, MAT X

* "Fiddigogo" means cnhfusian in Trukess.
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GROUF NARRATIVES & WRITING LEVEL: 31

Activity:. Got a Ward?

Investment: Gs write group storias including words they have pre-selscted.

ptians: Grammar: Any grammar focus
Theme: Ss or T could decide on a theme, 2.G. adventure or

mystery stary.

Materials: 53! gwn writing materials

Procedure: 1. T asks the Ss for a proper ngun, e.g. 2 person’'s naTe, angther

noun, a verb, medal, etc. (apout 10 to 15 words). T writes these
words on the blackboard.

2. T then has the Ss hreak into small groups o write group stories,
including all of the words which have been written on the black-
board.

3. A representative from each group reads its story to the rest of
the class.

Yariations:
-3s exchange staries and correct them.

-T can type up corrected copies and gut them into book form far all

) the 3s to
read.

: Cantributed by:
Phil Stantial, ELO




-20-

JUP NARRATIVES & WRITING LEVEL: 1IA

"

>
i

ivity:

iang:

';erials:

icedure:

;astment:

Horoscope-watching

Ss in groups research, write zbout, and compare their own horoscopes
with actual persanality traits.

Horoscope magazines, daily newspaper horascope column (ogticnal)

1.

2-

i« FEach grouo researches, discusses znd then writes a list af its characteristics
"an 2 postar, which the 33 may also decoraie.

Grammar: Modals, adjectives, WH 3 yes/no questions, verbs
Theme: Perganality tra2its

Priar to class, T lists the 12 harescope signs and their dates on
the blackboard.

In class the T asks each S the month and date of his/her birth, ‘
and enters their names under the correci horoscape sign listed an
the blackboard.

The T then asks the 5s to hreak up inta groups according to their
sign, and gives each group a hgroscope guide.

-

. Each group oresents itself to the class. The class then guesses what chzractar-
istics they think the group members have in caommon.

- The arssenting group then shows its neoster and descrihbes the characteristics af
its sign to the class.

e The class asks questions and discusses with the presanting group whether thev

agree with the horoscope.

_;-? After ?ther groups present their horoscopes, a class discussion can follow
regarding astrology, its accuracy and relevance to Ss lives, stec.

ariations

7S comoare negative and positive aspects af their sian.
I

3§ gick out ideal mate according to the haorosccpe

38 check previaus day's horoscope in the newspaper and comgare it with what actually

@apuaned. (Good exercise far the past tense)

Contributed by:
Marion Macdanald & Sue Rogers, MAT X
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GROUP NARRATIVES & WRITING LEVEL: 3I

RActivity: IFe...?

Investment: Ss make up sentences about one anothar using "if" glauses.

Options: Grammar: Real or unreal canditiagnals
Theme: Profagsiogns, weekend plans, ztc.

Materials: Strips of paper for writing sentences
frocedure: 1. Ss divide into twn groups.

2. T directs group A to compose only the first half af "if" cleause
sentences, using the names of the 5s in the class, e.g., "If
Isabel would get up on time...."

3. T then instructs group 3 to write only the second half aof “if"
clause sentences, alsa using the Ss' names, e.g. v . ..Tom would
be sick." Each group should work independently.

O e e e e e

] )

4. T puts group A's and group 8's sentence halves in separate npiles. 38 taking
turns, select a sentence half from each pile and read the resulting sentence
algud. The sentences may not make much sense, but should preve amusing.

Variations: ..

-5s write complete sentences on paper strips, which are cut in ha2lf and rezassembled
by other Ss. - :

-This exercise can also be dgne with the unreal conditiognal. In such 2z case
the S5s writing the First sentence half would use proper names, and those writing
the 2nd halves wguld use he/she pronouns.

Special Caonsiderations:

-This should be used as a brief follow-up exercise after the T has a2ire=dy intro-
duced the real and unreal conditionals.
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. ROUP NARRATIVES & WRITING LEVEL: 8

‘_?CtiVitv= Labheling Articles in the Classrocm

'fgﬁnvestment: Ss choose the articles in the classroom they want ta label,

'.jptions: Grammar: WH & yes/mo guestians
" laterials: 3/5 index cards, felt markers, tape, dictiocnaries

ffjrucgdurg; 1. T asks Ss in turn to pgint ogut items in the classroom which they
o want to identify.

2. Other Ss state the name aof the item if they know it. The T
supplies any wards the Ss cannot come up with themselves or the
Ss can lmok it up in 2 bilingual dictionary. The T writes the
wards on the blackboard. -

3. Ss make labels far all the items an the hlackboard, and attach
them to the apprapriate objects.

o A A gt A Ko s i - et s et i e e AR A 48 [ e e i A A

3 )

i %. Ss copy all the words intg their notebooks.

Variatians:

-+ -8g agk and answer each aothers' questions abgut items in the classroom, 2.3.,
| "dhat is that?", "That's a bhlackboard.”

~-T can remagve labels and Ss can ask the same guestians of each ather.
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GROUP NARRATIVES 8 WRITING LEVEL: BIA

Activity: Magic Ball af String

Investment: Each S contributes ta 2 chain story using a ball aof string.

Options: Grammar: Any grammar facus, e.g. logical cennectors, modals s
Theme: Ss may decide on theme before beginning the activity oy
Materials: A large ball of string with knots tied at various intervals (2-5 ft, 3
apart) or a2 ball af yarn of different lengths and caolars knatted
together.

Procedure: 1. S8s form a circle and T puts a large ball of string in the middle.
The ball should have as many knots as there are Ss.

2. The first S takes the loase 2nd af the string and begins a story.
As he/she rewinds the string into & ball, he continues the siory
until he comes ta 3 knot, at which point he must stop, even if
he is in the middle of a sentencs.

3. The next § takes the rewound ball and cantinues the stary until he/she alsag
cames tg a knat.

4. The same procedure cantinues until all the Ss have cantributed and the last
af the string is unwound.

Variations:

-For Intermediate ar Advanced Ss, the T may use a ball of different calors of yarn
knatted %together, =ach signifying different mogods in the stary, e.q., green is

adventurous, blue is sad, yellow expresses gaiety. Ss should changes their stary
to fit these maods.

Edna Gilbert

A Way With Uaords
Educational Explorers, Ltd.
8erkshire, 19e8




nvestment: Ss in groups write ariginal paragraphs as hasis

b

[~ NJ .
0UP NMARRATIVES & WRITING LEYEL: BT

ctivity: Omit a Verb ar Two

for a verb-cmitting

axercisa.
fStgpns: Grammar: Parts of speech recognitign, any verh Fense o
: Theme: Ss may decide an a theme before beginning the activity.

*:iaterials: §s own writing materials, dittos far T

irncedure: 1.

3.

' Mariations:

T has the class divide into small groups to write cumpasi?e
paragraphs an a topic of their choice. Each 5 must contribute
a sentence ta his group's paragraph.

After the paragraphs are campleted, Ss laok them aver and
revise if necessary. T may help if neaded.

T collects the paragraphs and types them anto dittos, leaving
aut the verbs. (If the T wishes, ather parts of speech nay be

gmitted instead.)

il

The fallowing day, the T distributes the dittoed paragraphs to the S5s, making
sure that each S5 gets a paragraph other than his/her own group's.
ally work on filling in the blanks with verbs,
in their preper cantext.

5. Ss ean read their completed paragraphs algud to the class, .gr T can post ihe
parzaraphs on the bulletin board, so the Ss can see the variety of possibilities
in verb substitution. '

7fi—Ss may write individual paragraphs.

?1{-This exarcisa may be used for a guiz ar test the Ss write themsalves.

::E-The T may use the paragraphs for a "Clgze Exercise", where every 5th word is

omitted.

' Special Cansiderations:

./ =This activity will take mure than ane class period to completa.

Ss individu-
trying %tg get tense and me=aning
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GROUP MARRATIVES 2 WRITING (crosz reference) LEVYEL: 2I

Activity: Picture Narrative (see card 54 PICTURE & DRAWINGS)

Investment: Ss select a picture and write a stery about it in small groups.

Options: Grammar: WH 2 yes/no guestions, any grammar focus
Theme: Any theme Ss choose, e.g., family, home, shops, iravel.

Culture: Ss compare family relationships in target language and
their own cultures.
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iRQUP NARRATIYES & WRITING (cross reference) LEVEL: 8IA
Activity:  Picture Story (see card 55 PICTURES 8 DRAWINGS)

:investment: Ss choose a picture to write 3 composite story about.

cptions: Grammar Any verb tense, madal perfects, logical connectars

: Vocabulary: Use aof lagical connectors ’
Theme: Ss can choonse a facus, e.g9., mystery or love story
Culture: Pictures may reveal culfural insights that Ss can

wurite abaut.
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GROUP NARRATIVES & WRITING LEVEL: 4

Activity: Paems to Music

Investment: Ss contribute to writing one another's poems - inspired by music. | |

ptions: Grammar: Any grammar focus, e.g., adjectives, 3adverhs -
Theme: S5s may decide gn @ theme before beginning the activity.

Culture: Music may. trigger different images to 3s from various
cultures which could lead to interesting discussians.

Matarials: Classical music, e.g., "Jesu Joy of Man's Desiring", Beethavan's
Pastoral Symphony, tape recarder ar record player

Procedurs: 1. Ss break uyp into groups of about Five 2nd arrange theqselves ?n g
circle argund a table ar an the flgor. T plays classical music.

2. Ss are given 10 minutes tp listen to the music and reflect an its
moad before deginming to write their paems.

3. S%ill listening to the music, each S begins a poem on a piegce af paper, writing
anly ane line., All Ss then glace their papers in the middle of their circle,
and randomly chogse another S's paper, and write 2 second line that follows the
first line and the mood of the music.

4. Ss cantinue adding a line at a time to each other's poems. At the end of the
exercise, there should be S5 poems done by each group. (This whale procedure
af poem-wrifing should take aboiit 20 minutes.)

5. Ss discuss and share poems with %their own group and with the other groups.

Variatiagns:

~35 can write individual poems that the music suggests ta them,

~-Aaems can be written up and pasted on the bulletin hoard far ather Ss to read.

Contributed by:
Paul LeVasseur 8 Mark Shullerberger, MAT X



CActivity:

~Iptiana:

[nvestment:

] -

Q$RUUP MARRATIVES 2 WRITING (crsoss reference) LEVEL: IA

Slide-Tape Shows (see card 41 OUT-OF-CLASS ACTIVITIES) ' .

Sg create a glide-tape show coordinated with a narrative and/ar
dialogue they have written.

Grammar: Any grammar point, e.g., modal perfects, subgrdinators,

and lagical connectors

Theme: S8 can chanse a focus.

Culture: Could focus on an activity typical aof the target language
culture or their own.
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GROUP NARRATIVES & WRITING LEVEL: IA {
Activity: Song-writing :
investmant: Ss in groups rewrite some of the lyrics to a song in the target
larguage |
Iptions: Grammar: Syllabicatian; stress-intanatianm
Theme: Could have spepial fogus, e.g., lave songs

L[E Materials: A tape or recard af a sgng with easily understood lyrics, tape
‘ recorder ar phanograph, dittos )

\E Sracedure: 1. T selects a tape or record of a sang in the target language and
dittoes the lyrics for the class.

2. T passes out the dittoed lyrics to the Ss, and asks them to listen
to the song an the tape recarder as they follow alang reading the
ilyrics.

3. T plays the song through again, this time asking the Ss to sing
along. :

5, . ; }

Ss break up into small groups and "rewrite” the lyrics by changing same aof the
wards making sure that the syllables of the new words match ar fit into the
rhythm af the song. This may have ‘2 particular fFocus, 2.9., verbs can be
replaced with syngnyms ar antanyms, adjectives ar adverbs may be changad.

Groups practice their "rewritten® songs amonyg themselves.

Groups read or sing their new versians to the class.

Variatiaons:
~T puts the new versian af the sangs an the bulletin board far all the 5s to read.

-&s can sing each gther's songs.

-Ta make this lessan more amusing, Ss can replace key words with absurd or ridiculous
suBstitutions, e.g., "I'm in the Moad far Lave" becomes "Im in the Mood Ffor Lasagna.”




Nt
S’

| -30-
""ROUP NARRATIVES & WRITING (cross reference) LEVEL: 8IA

. ctivity:  Story Sequence from Unrelated Pictures (see card 56 PICTURE &
| DRAWINGS)

fjnvestment: S5 select unrelatesd pictures ta make up 2an improvised story.

;;ptiuns: Grammar: Any grammar point, e.g., logical comnmectors, compounding,
: subordinates, any verb tense
Theme: T can pre-select pictures to relate to a particular theme

such as the family..
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GROUP NARRATIVES & WRITING LEVEL: IA

Activity: Tales of a Traveler

Investment: Ss create their oun chain story about an imaginary trip the class has
takern.

Ootiong: Grammar: Adverbs of time & freguency, present perfect tense,
: . past tense
Vocebulary: Building & reinforcement of advarhs of time & freguency
which trigger the present perfect tense.

Theme: Taking a trip
Materials: Uarld map, tape recorder with microphane (aptional)

Pracedure: 1. T has Ss. brainatorm all the adverbs of time and frequency they can
think af, e.g., still, just, alreedy, yet. T wrifes these on the
blackboard.

2; T then tells the class to look at the world map and select a
country where they would like to take an imaginary trip.

o

% —n
-3 v

3. T tells the Ss to maske up a chain story about this trip concentrating an using
the present perfect tenss, Each S must contributez a3 sentence which must inglude
one af the adverbs of time and frequency listed on the blackboard.

&, This procedure continues until all the 53 have spoken a sentence.. An examgle
might be: "We are traveling between Mexico City and Acapulco and up to now
have gnly gone 15 miles. Ue have already had two flat tires."

Uariatiuné:

-This exercise can be done with the Ss saying their sentences ints the tape recorder.
The transcript can then be written up by the T so that the Ss may lack it over and

revise it, if neceasary. (See card Ne. 75)

-T can have: the Ss practice the sentences using ane of the sxercises mentioned an
the Transcript Follow-up Exercises”. (See card No. 77)

-T-can propose a similar exercise using ather verb tenses,

Cantributed by :
David Miller-Siegel, MAT X



WUP NARRATIVES & WRITING LEVEL

”Etivitv:

westment:

-2

Tangue Twisters

S8 create tongue twisters besed on difficult sounds in the target
language that they decide to work an.

Pronunciation: Scunds Sz need to waork an

Dictionaries Fur*Sg

1. T has 5g break up into groups.

IA

2. Each group selepcts = sgund they have trouble with and mekes up 3
tongue twister for it with the help of a dictienary: e.g., "Your
vouthful yellow yak yawns in Yugoslavia.® 7T moves among graups

to help if needed.

3. Groups then present their tongue tuisters to the class.

S VU P T

accurately as passible.

Cantrihuted hy:
Shari Berman, MAT X

4, Sa can exchange and try to say each athers' tongue twisters as quickly and

Db REAREFR S b b o e
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 ‘T-OF-CLASS ACTIVITIES LEVEL: IA
- (Adult)

.ativitv: Comparison Shapping
‘ jvestment: Ss aglect items they will comparison shop for in the community.
Grammar: Comparatives, quantifiers, count & non-count nouns,

WH & yea/na questions
Vpcabulary: Building & reinforcement of words used for shapping

Theme: How to get the beat buy for the money
Culture: Ways of getting "good buys" in different societies

Newspaper advertisements, advertising flyers.

1. Se discuss with the T the types of shops and stores they have saen
in the host country. T lists these aon the blackboard..

2. T also lista and describes other types af cansumer cutlets that 55
may not know, e.g. factery outlets, thrift shops, used cer dealers.

3. T asks Ss to break up into pairs to decide an an item they would
like ta shop for, e.g., blue. jeens, tape recorder.

L WA YRR e A g 0 4 TR T NOTRUTRAE (TR ¥ A Ne AN AT AN A BB S RN R+ o s e R iR e e DR e b b SR, 1 i b
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Ss look aver the newspapers that T has provided to see if there are.any shops or
stores offering bargains far the: items they have chosen.

'[A, ‘The S pairs go out ints the community and try ta find the best value for the

1 money for their item. They take notes am prices and quality for reparting back
to the claas. Their findings could foeus on why certain stares are better than
athers, which Brands appear superiar and why, whether sale savings were sub-
stantial, etc.

E- Ss repart their findings to the class.

riations:
gggsan can focus on supermarket shopping, using coupons, comparing brands.
Adult Ss can use the same procedure to “comparisen shap® for an apartment to rent.

his exercise can he a reinforcement of quantifiers and comparatives. Ss should
se these forms in their reports, either written or vertel.

Contributed by:
Marion Macdonald & Sue Rogers, MAT X
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OUT-OF-CLASS ACTIVITIES ~ LEVEL: BIA

Activity: Discovering the Town

Invegtment: Ss make a map af thé(tnmn they're living in, showing the location af
public buildings, stores, parks, etc.

Options: Vocabulary: Building & reinfarcement of vocabulary pertaining te
different types of shops, public buildings, etc.
Theme: The town or neighborhood

Materials: Dittoed copies of a maﬁ af the town, large sheet af butcher psper,
felt markers.

Proceduyre: 1. Befgre class the T drews on dittoc peper a map showing the streets
af the town. 0Only a few of the major streets are labeled. In
the corner of the map is a numbered key af the buildings the Sa
arg to try to locate, e.g., l. Post Office, 2. Marion's Gourmet

kitchen, 3. Gaylord's Sody Shop.

-

)

7. In class the T tells the Ss they are io go- into the community and locate and
f111 in on their meps, in the correct location, the numbers af the buildings
listed in the key. The Ss are alsg to write in the names of the unlabeled

streets.

3. Ss break up into smell groups ar peirs and go out inta the community to locate
the buildings and fill in the mep.

4. Back in class the Ss them meke up their own large scale town map, filling in
all the missing street nameu as well as the names of the buildings they located.

They use their cun meps for reference.

Variations:

-The large mep can he used as a besis for a direction~-giving exercise. See
card No. 59. B

Cantributed by:
Steve Rabinaon, MAT X
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. IT-OF -CLASS ACTIVITIES LEVEL:

Cothvity: Eavesdrapping

;f}veatmené: 5s eavesdrop on target language speakers in places of their choice
5 and report back tg the class on what they heard.

stiona: Gremwer: Reported speech, past tense, compounding, adverbs

Theme: Gossip. '

Culture: A post-activity discusaion could lzad ta intereating
cultural insights.

rterials: Ss gun writing materials, tape recorder (optional)

target language speskers. T liats suggestions on the hlackbonard.

2. Ss bhreak into pairs to decide on when and where to savesdrop and
whether ar not they will take nates or use a tape recorder.

o, ™

° &;‘»’B : l - :“!

‘fi. After Ss have eavesdropped, they report haﬁk to the class on what they heard
e and cbservationa they have mada.

}ariétiuns:

- +8s agree to visit the same type of placa: laundruhats, ticket lines, fast food
" .iregtaurants, etc. Afterwards they compare results. '

Cantributed by:
Marion Macdanald & Sue Ragers, MAT X

rocedure: 1. T asks Ss to think of public places where they can eagily averhear

A

3
>,
¥
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OUT-0F-CLASS ACTIVITIES ' LEVEL: 1IA

Activity: Finding Out About the Community

Investment: Ss choose and visit appropriate places to find out information about
the communi ty.

Uptions: Theme: Finding information
Culture: As a result of this activity, Ss may discover the community's
"~ sociological make-up, its traditions and custams.

Materials: HBlackboard

Procedure: l. Ss brainstorm types of information they want to find qut about the
hast community; e.g., movie theater schedules, social activities,
types of restaursnts, concert series, educational apportunities.

T writes these an the blackboard.

2. T asks Ss where they can go to find these things out. If they
don't know T gives suggestions, e.g. chamber of commerce, book-
stores, and lists these on the blackbpard.

 ‘3; Ss in'hairs'n;“;;;ii éfﬁﬁpéf;ick separate.é;;;;;;; interest ta investigate. _ %5

he Ss ga out into the community to get their information. They should bring back
pamphlets, schedules, ets., and take notes so that they will be prepared to
discuss their findings with the glass.

5. Each group reports to the class. The information é;n then he posted for Ss to
look at. -

Variations -

=55 in pairs can be dropped off in different surrounding communities to try to find
out as much as possibile about the tows by talking to local eitizens in public
offices, restaurants, ar shops.

Contributed by:
Schonl far Internatignal Training
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; T—UF-CLASS ACTIVITIES LEVEL: BIA

| %1v1tv: Interviewing in the Target Language Community

.:=ﬁestmant Ss decide an people ta interview, interview topics, and the pro-
| cedure tor follow. '

~-tiong: Grammar: UWH £ yes/no questions, any verb tense, modals, reported
apeach.
Theme: Interview subject may be a topic of Ss choice, 2.9 nuclear

Enerqgy.
Culture: Post-interview clasa discussions could faocus on whether the
opinicns af thaose interviewed are culturally influenced..

' geedures 1. 53 in peirs decide which target language: speakers to intervieuw.

2. Each poir cumpusea—pnsaihle:questinna far intervieus gn & topic
they have selected as a class.

3. Ss practice their questions for the interview with each ather or
the T» ' '

Sz them set up and conduct interviews with persons they have selected. Ss
should plan whether to take notes am their interview ar use a tape recorder.

Back in class, Ss give brief reparts on their interviews. If the class focused
on o special topic gr theme, Ss can compare differing points of vieus of the

" people interviewed.

?Variatinns

conduct a series of intervieus with the sﬂmenlnﬂividuql over
limited to very simple information-
1t in content.

‘Beginning Ss in pairs
‘'a period aof* time. The first intervisw can be
- -gathering; subseguent ones becoming progressively more difficu

‘Ss can write up the intarvieus as newspaper articles with emphasis on editing,
‘ ‘tightening ug, and clarifying. ‘

Cantributed by
Marion Macdonald & Sue Rogers, MAT X
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OUT-OF -CLASS ACTIVITIES LEVEL: BIA

Activity Neighborhoods:

Tovestment: G5s compose guestions to ask inhabitents of different ethnic and/ar

Options: Grammars: Wh & yes/no questicns, prepositions, madels, and verb 5

Materials: Two large acale maps of the town or city where the Ss are atudying,

PR T

SRR S F TN FR - A T A

TARRAE

socis-economic neighborhonds.

. tenses
Vocabulary: Building & reinfarcement of wnrds pertaining to
direction giving

Theme: Any focus, e.g., cammunity and the family
Culture: In a large city the Ss could explore different ethnic

neighborhoods and compare impressions.

S8 own writing materials.

Procedure: 1. Before class the T outlines with a felt marker the various ethnic

2e

7.
8.

9.

and/or socig-ecanomic neighborhoods of the city on twa identical
mzps. One map is hung in front of the clasas. The ather is cut up
according to the neighborhood boundaries, with a descriptior of
each written an the back, #.g., Chinese, working-class neighbarhood.

1+ s e el e S o i S 14 20t [PSURTIPR

T tells the Sg that they are going to conduct interviews with papple who live
in the neighborhoaods indicated on the map in fmnt of the room.

The class then discusses the tvpes-nf'questinns-thev want to ask in their
imterviews. T writes their suggestions on the board.

The claess divides into pairs or smail groups. The T gives each groupg 3 Wap

" gection af the neighborhood they wauld like %o investigate.

The S groups then look over the suggestians on the bgard, and plan the guestioms

they will ask in their neighborhood. 3
T tells Sa they must find their way %o their neighborhoods by referring to their %ﬁ
maps and asking people directions. : -

The groups then go gut and conduct the intervisuws in their assigned neighbar-

hoopds. They must interview at least 3 people.
Each group reparts back to the class on the questions they asked and their

£indings.

The Ss then discuss and. compare their neighhurhuqu.




iy 1. V.
 OUT-OF CLASS ACTIVITIES

. Activity: Neighborhoods (card tua)
" Yartations:

. ~The Sg' interview questions may have a specific focus, e.qg., What are the
. mroblems in each neighborhond?

~IF Se are familiar with the city, they may divide the mep up into neighberhuods
~ and chooae which ones they want to visit.

‘_'j,.-.}-Ta extend the activity, the T can arrange ta. meet the Sa for lunch at a restaurant:
« afier their interviews. The Ss will have to ask people am the gstreet directions
-1 an how. to get there.

peay Cantributed by:
L Steve Robinsan, MAT X
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QUT-0F-CLASS ACTIVITIES ' LEVEL: 8IA

Retivity: Preparing and Cogking Food for a Class Party

Imvestment: Sa plan their own class party and prepare the dishes.

(ptians: Grammar: Count & non-count nouns, imperatives, WH & yes/na

questions.

Vocabulary: Building & reinforcement of vocabulary pertaining to

food and recipes, ingredients, measurements

Theme: . Cooking, foods, and recipes
Culture: Ss compare food and menus of the target language culture

and their ouwn.

Materials: Ingredients for recipes, cooking utensils, cookbooks

Procedure: l.

2.‘

Je

Sa discuss a possible menu far their class party. T writes their
suggestions on the blackboard.

Ss decide on a menu.

Small groups or pelirs of Ss chopse & dish they want to prepare, and
bogks the T hasrnrnv;QEd.

then find a recipe for it in the cook

b

L, fSS‘CBBV their recipes and decide on the amgunt of ingredients needed to pregare
the dish for the whole class.

S. The Sa list all the ingredients they need for a general shopping list.

6. Valunteer Ss shop for the food.

7. At the party, 5s divide into their groups ta prepars the dish they have choaen.
One: S in a group reads out the directions, while the athers prepare. Then an
with the partyl

Variations:

-After the party Ss can exchenge recipes and explain how they made them.

-An 5 cam teach the athers how to make one of his/her national dishea:

.Sgecial Conaideratians:

~T needs a place for Ss to prepare and cook the fgod and have the partv,'

-Befare this activity, T should have taught measurements.



-hu-

Activity:  Secavenger Hunt

; fInvastment: Ss plan where and how to find the items on a Scavenger Hunt liat.
‘Options: . Grammar: UWH & yes/no questions, quantifiers

- '_‘:Materialaz Lists of abjects to be found in the community, 2.g9., a map af the
' town from the Chamber of Commerce, a hlank hill from a restaurant,
a store catalogue..

a1

" ‘Procedures: 1. T asks Ss to break up inta pairs for the Scavenger Hunt.

2. T gives each pair a different list of abput 5-10 items to find
and bring hack tm-class. T should set a time limit of not more
than two bhours. First pair of S5s returning with all the jitems
ant their liast wins a prize.

3. Ss "show and tell® about items they have brought back.

- Mariations: :

-More- advanced Ss could g@ake up dhve listg for each other.

Specisl Cansiderag%

oI making up the 11‘5'}:,—;1' should nn,_lit“‘ pick
need to ask far to abtain. .

tems which are free, and which Ss

.
2
i

m"ﬂih@a - by:
Sue Regers~-MAT X

QUT-OF-CLASS ACTIVITIES LEVEL: B
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QUT-OF -CLASS ACTIVITIES | LEVEL: IA

Activity:  Slide-Tapé Shbis

Investment: Sa create: . aild&-'ﬁlinw cunrdfﬁlﬁted with a narrative and/or dialogue
thev have written, . ' '

i

Jptiona: _Eramar* Any grammar puint, é.vqp., gmdal perfects, subordinators and
. lagical cnnnectors, =undit.tnnals, tug-word verhs

%& _ Any facus
iYture: Could Focus on an a::ti.vi.ty._jtypicnl of the target language
culture ar the Sz own. =

Matepialg: Camera, film, tape recorders, nitﬁt?pr&'jdétar

Procedure: 1. T asks Sa to brask up inta gmupa af 4-5 to discuss and plan &
slide~-sgund show based on a short stary or an "gperation®* they
create..

2. Groups firat sketch their plot gutline and plan the pioctures thay
unnt to take to. cnnrdinatez with ft.

e wﬁ gtoup plans uhere and when to take its pinm

4, Thé droups then go out to the cumunitv tu tﬂ:g ﬁp&gtﬁ&qﬂﬁ 8s then have
h#éir pictures developed. .

'§. Aﬂ:er the pictures have been develugﬁ, the: gaup hl:fe’ They can write
i narrative and/or dialegue to mrﬁiﬂﬁt& hgd. ‘r ggrr help if
necessary.

- Inhen the Ss are satisfled uith thp @gttty m‘ their ﬁdmtivg?f & qyz tape them.

7. 0One or two groups a week are mm ﬂgg npm@nitv mﬁ?ractgdﬁ tf& f‘ﬁurdinatinn
af their tapes with the slidh préjeetos, Thie gmmﬁ practu'k mﬁt dther
grnups are working on anothér pagject.” ¥

B, AP the groups have eagh Hed wm tn. precticesand ﬁarfm wir slide-
e tlﬁ’@ shows, they then prBsENG W“’ﬁ' ﬁlmo

I

L i N
SEecia; Ennsideratiuns- : w E !
-Thia fon jegt ‘may be dame aver @ ym'i.nd nf’ a Few weeks oT & sehezta!!.
by i

'\.

. T

.U&rﬁtributedi"hv
‘Ghari Bermen, MAT X

* Sec card Ng. 83

"
OF
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PICTURES & DRAWINGS LEVEL: BIA

Activity: Catalague Shopping on a Limited Budget

Investment: Ss talk about and decide what they can buy with restricted funds from
3 catalogue. -

Options: Srammar: = Count & nonr-count nouns, cnmqaratives, WH guestions
Voecabulary: Building and reinforcement of warda used far shopping
Theme: Shopping, gifts
Culture: Ss can talk about appropriate gifts in their ocwn culture

: far family, special occasions.
Materials: Department store catalogues; two sets af index cards, one listing
' buying situations, e.g. a birthday present for your father, a lamp .

far the bedroom; the cther set of cards showing different amounts of
money. :

Procedure: 1. T puts the two sets of index cards on a table.

Hotom o

2. Each S draws both a mgney card and 2 situation card.




3. Ss warking in small groups consult the catalsgues to try to find the item they
need for their situation, which will be limited by the amount of maney they
have, 8.4., a.present for Grandma for $8.00, furniture for the living room
for §15.00.

4. T should be available to explain new words to Ss when needed, and to gerve as
a financial advisor.

S. After the Ss have selected the items they plan to buy, they "show and tell"
the rest of the glass. :

Variatione:

~-Ss can write the new words found in the catalogue on the blackboard o be copied
intop their notebooks for later use in writing sentences.

Cantributed by:
Marion Macdonald & Sue Rogers, MAT X

B it
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PICTURES & DRAWINGS LEVEL: IA

Activity: Creating a Small Town

Investment: Ss discuss and drew an imaginary target language community which in-
cludes the homes and businesses af people they think would live there.

Options: Grammar: Modals, existential there, WH & Yes/No questians
' Vocabulary: Building & reinforcement of words referring ta houses and
town layguts :
Culture: Ss discuss and reflect on special features aof the target
language community

Materials: Butcher paper, felt markers, cuisenaire rods (sptional)

Procedure: 1. T puts a large piece of butcher papér on the floar ar on a table,
and tells the Ss they they are going ta create a typical target
language commuynity.

T}j 2. Ss hrainstorm all the important landmarks and buildings they think
; may be fgund in the community. T lists these an the blackboard,
and makes further suggestions if necessary.




Ss then discuss and draw up 2 town plan, using the bulldings, landmarks, etc.
listed on the blackboard.

Sg talk about what kind of individuals are likely ta live in the typiecal
community, 2.g., mayor, banker, drunkard, rich widow. T lists these an the
blackboard.

Ss choose which characters they'mnuld easch like to role-play and adapt names for
these persons. 7T notes these down as a basis for a future exercise.

6. Ss then discuss amgng themselves the types of houses and places of business
where these people would most likely live and work, and draw them on the mep.
Variations:

-Lesson can focus: an prepositicns. of place, direction giving, etc.

-For continuation the fallowing day, T writes up a problem for each persan role-
playing, which necessitates their inter-acting in a tcacktzil party"* situatlan.

[ ZA R
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PICTURES & DRAWINGS

Activity: Creating a Small Town (card twa)

Variations: (continued)

-3g can make up brief skits besed on the characters they have chaosen.

-T has Ss construct a community from their own culture First, if they are unfamiliar
with the make-up of a target language community. Ss could then go out in pairs %o
interview people from the. target language culture, to gather information abuut the
layout of their communities, so they can then draw ene in class.

-5s construct what they think muuld be an ideal community, high schonl, cnllege,
etc.

Cantributed by:
Sergiog Duarte, FLOD

* S5ee card No. 79
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AICTURES & DRAWINGS (cross reference) LEVEL: BIA

Activity: Discaovering the Tgwn (see card 3% OQUT-DOF-CLASS ACTIVITIES:

Investment: Ss make a map of the tgun that they're living in, showing the location’
of public buildings, stores, parks, etic.

Options: Vocahylary: PBuilding and reinforcement of wards pertzining to different
types of stores, public buildings, ate.
Theme: ‘ The tgwn or neighborbood

Woire-  mmareans
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PICTURES & DRAWINGS : LEVEL: BIA
foctivity: Drawing the $'s Homes
Investment: Each § draws a picture af his/her home for a class guessing game
activity. ' :
Options: Grammar: Possessive pronaguns, modals, WH questions
¢ Vocabulary: Building & reinfarcement of vocabulary pertaining to
_ the hame. : '
Theme: The=home:
Culture: In a multi-national class Ss could discuss and compare .
‘ the differences of the houses in their countries.
Materials: Ss' own drawing materials
Procedure: 1. T directs the Ss to dfam pictures of their homes as detailed as

" they want for homework. They are not to show their pictures to
other members aof thes class.




-
PICTURES & DRAWINGS : LEVEL: IA

Activity: "Guess-it-Right”

Invastméﬁt: S volunteers describe pictures ta their classmates in an exercise
to tast memory and powers of discrimination.

Options: Grammar: Existential there, adjectives & adverbs, prepositions,
WH 8 yes/no guestions
Thems: Any theme, e.g., towns, pesple .

Culture: Pictures may illustrate a typical activity in target
language ar Ss' own culture, e.g., holiday festivities.

Materials: Four large-size pictures from magazines. For each af these pictures
‘ there should be ane or two other pictures closely resembling them in
subject matter and composition.

Procedurse: 1. T puts &5 pictures face down an a center table and asks an

equal number aof S5s to select one each. Ss do not show their
pictures ta the class ar ane annther.

-f-'-il-— o My e




(

The following day the T collects the pictures and then passes each one out to
another 5. The T directs the Ss to write une descriptive sentence, on the
strips of paper provided, about the pictures they have using the sentence: e.z.,
"It must be 's hause, BECAUSBcconcccccssccocese

_

After the Ss have completed writing their ssntences, the T posts each picture
with the sentence under it in the front of the room.

The Ss in turn painting te the picture they wrotez about éxplain why they think
that house belongs to a particular persen in the class. Other Ss may contri-
bute their ohservations.

Variatiaons:

-Same exercise can be done with the Ss drawing their “dream house".

Contributed by:
Steve Raobinson, MAT X

‘
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PICTURES & DRAWINGS LEVEL: 8
(children)

Activity: Field Trip Follow-up

Investment: Ss use previous day's field trip as basis for a written exercise

Uptians: Srammar: Past tense, Wh 8§ yes/no questisns, adjectives, adverbs
Vocabulary: Building & reinforcement of words pertaining ta the
countryside.
Theme: A picnic, sightseeing trip, a visit to the countryside
Materials: Butcher paper, different colored felt markers or crayons

Procedures: 1. Fallowing a field trip, T tells Ss they are going ta draw a group
mural an butcher paper, illustrating what they remember of the
expedition.

2. T gives Ss time to reflect and discuss what they wish ta include

in the mural before they begin, and decide who will draw what.
This discussion may be in the Ss own language if necessary.




o~

2. T tells the Ss to study their own pictures carefully for a few minutes.
3. 0One by one, each S deseribes his/her picture to the class.

L. After sach 5 has described his picture, the class asks questions to get a more
precise idea of 1it.

5. T collects the pictures and ‘then mixes them up with the set of clasely similar
- pictures which he/she has held in reserve.

6. T tapes all the pictures to the blackboard in random order.

7. Ss look gver the pictures and decide which were the exact ones described.
é; T asks the Ss the reasons for their choices.

9. Ss then show the pictures they had deseribed to the class.

Variations:

-T can do this activity with small groups of Ss using pastcards or photographs
ingtead of large pictures.

Cantributed hy:
Gene Parulis, MAT X

[,
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y PICTURES & DRAWINGS LEVEL: BI

Aetivity:

Investment:

Optians:

Mzterials:

Frocedure:

Kot s

"Hide and Seek with Prepositions”

Ss imagine where to hide abjects they have chaosen in a picture,
Other Ss try to locate them by asking guestions.

Grammar: Prepositions, adjectives

Vogeabulary: Building & reinforcement of words pertaining to houses

and furnishings

Large-size pictures of houses, schools, furnished rooms, etc.

l.

2.

3.

T asks Ss to brainstorm names of all the items in the picture
taped to the hlackboard.

T draws lines oput from the objects in the picture and writes
identifying words an the blackboard.

T asks for an S to come forward, decide on an ebject, and
mentally hide it somewhere in the picture.




5. Ss draw the mural and label all the items in it in the target language. The
Ss may ask each ather ar the T for the vocabulary they don't know.

1'5 b. Ss then write shart individual or group stories using the mural for reference.
L T may help if necessary. ‘

Variations:
~Far additional vocabulary-building, Ss can mimic individuals they may have depicted

an the mural. T writes the new words an the blackboard for Ss to include in the
mural, e.g. "A man fishing."

Special Cansiderations:

~ If the class is too large, Ss can divide into smaller groups to draw several murals.

Contributed hy:
Nina MeCgy, MAT X
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PICTURES & DRAWINGS LEVEL: B
{Children)
Activity Life-Size Pictures
Investment: Sg draw and describe life-size pictures portraying themselves in
future professions
Options: Grammar: Imperatives, verb+ta, WH & yes/no questions
Vgcabulary: Building & reinforcement af words pertaining to
professiaons
Theme: Professions
Materials: fButcher paper, felt markers ar crayans
Procedure: 1. T gives each S a sheet af butcher paper lang enough to trace

Kore. e

their body autlines.

2. Ss break into pairs. While S1 in each pair lies an the piece
af paper, S2 traces his/her body outline. Ss reverse. |




k. The S tells his/her classmates what the object is. Thenm the ather Ss try
toc guess where it is hidden in the picture.

5. The S who guesses correctly gets to hide the next object.
Variations:
-dith more advanced Ss, T can omit the first two steps.

Special Cansiderations:

-Prepasitions of place should be taught before this exercise..

Cnntributed'bv:
Marion Macdonald, MAT X
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PICTURES & DRAWINGS LEVEL: BIA

Activity: Personality Capsule

Investment: Ss write a short capsule about a person in a2 picture

Options: Eremmar: Modals, adjectives, adverhs
Vgeabulary: ~ Building & reinforcement af adjectives and adverbs.
Eul ture: What Ss shserve in pictures is aften based an

culture-bound opinions, e.g., & picture of twa men
embracing might be interpreted differently by Ss
from different cultures.

Materials: Thought-provaking pictures of people that Ss or T brings to class.

Procedure: l. T shows pictures of a persan to the class, e.g., 2@ picture of
a man helding his head.

2. T asks each 5s to write a few sentences (ar a short story) about
the person in the picture, describing what he's thinking, feeling,
or what may have happened to him. 7T helps if needed. ‘

Mg et



3. Ss then color and fill in their own outlines, according tg what they think
: they would like to be as adults, e.g., fireman, doctar, rock star.
Y.

Ss then tell the class about their pictures, and answer guestions about them,

Contributed by:
St{eve Robinson, MAT X
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PICTURES & DRAWINGS LEVEL: IA

Roctivity:

Tavestment:

Options:

Materials:

Procedure:

.f‘JF" A

Personality Poster

3s bring in pictures to make a "personality" posier representing
themselves.

Grammacr: Verh + ta + be, gerunds, any verb tense
Vocabulary: Building & reinfarcement of adjectives pertaining tg
persanality treits.

Pistures Ss have cut out from magazines showing their favarite acti-
vities and/or personality traits. Canstrugction paper ar poster board.

1. Ss bring pictures to class, or select from nther ones the T has
provided.

2. With tese picturés, Ss make up posters which best represent
their cun charactezristics and interests.




Je

T asks far volunteers to read their stories to the clasé°

Alternative Procedure (far advanced Ss)

'l.

2.‘

3.

T asks Ss ta brminstorm gbservations they make abogut @ picture the T has
furnished.

Ag Ss brainstorm, T ar another S writes their observations on the blackboard.

T asks the class whether these are truly cbservations ar opinicns. Ss can
discuss the differences between these two concepts.

Ss look at the list again and underline what they feel are true abservations.

Ss ang the T can diseuss how observaticons and opinisns can be culturally biased,

e.g., picture of an American college student af the late '60's in ragged blue
jeans might suggest that the student is poor. Houwever, this is an opinian,
since ragged jeans were the uniform of the late '60's college generation.

Variatiaon:

-T asks someone wha is unfamiliar to the Ss to make an impromptu visit to the class
wearing unconventional clothes and performing unexplained actions. Class discusses
ghservations and opinions after the persan leaves.

Contributed by:
Schocl for International Training
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PICTURES & DRAWINGS LEVEL: B8IAa
Activity: Picture Interview
Investment: Ss assume the personalities of people in pictures and answer guestions
from the class in a simulated interview
Options: Grammar: WH & yes/no guestions, verb+to+verb, adverbs
Theme: ‘Prafessions, family relatimnships
Materials: T or Ss provide pictures of interesting or famous people from the
Ss awn ar the target language culture
frocedurs: l. T places the pictures face down on a table and asks an S to

select one of them.,

2. The § shows the picture to the class and then silently decides
on the identity he/she will assume. The other 5s think of
questions they would like to ask the character in the picture.




3. Ss mount the pictures on colored construction paper or poster board. They
then may label dr put captions under the pictures, e.g. "I love to dance."
T may help if needed.

k. FEach S presents his/her poster to the ciass and explains it.

Variations
-Ss can describe each athers' posters

~Posters can be mixed up and the class can guess whose poster is whose and why.

-Pusters can be made at home.

Caontributed by:
Sue Doyle
Prince George Community Colleqge
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PICTURES & DRAWINGS LEVEL: 1IA

Activity: Picture Memory Game

Investment: Ss select pictures which they guestion one another about.

Options: Grammar: Count/rnon-count nouns, adjectives, present progressive,
indefinite pronouns, restrictive clauses. :
Vgcabulary: Building & reinforcement of words pertaining to physical .
surroundings, e.g. landscape, furniture :
Materials: Pictures with many different items gr actions
Procedure: 1. T divides class into twa groups.:

2. T tells each group to select a picture and carefully study all
the details in it for 3 minutes. Groups then exchange their
pictures. :

3. Group A, looking at Group B's picture, questions them very
specifically about it, e.g., "How many zpple trees are there
in this picture?", "Is there a little girl in the garden?”




3. The S5 then takes on the identity he thinks represents the persan in that picture,
and answers the gther S& questinns appropriately.

4., The same procedure continues with the ather Ss taking on assumed identities.
Vartations:

~33 can write 2 short paragraph or story sbout the character they assumed in the
pictures.

~-This can be in an interview format with Ss acting as newspaper or TV reporters.
-8s in pairs can reconstruct the interview using_repnrted speech.

Cantributed by:
School far International Training
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PICTURES 8 DRAWINGS LEVEL: BI

Activity:
Investment:

Options:

Materials:

Procedures:

K. et

Picture Na;rative

Ss in smell groups select & picture a@nd write a story about it.

Grammar: WH R Yes/No questions, any grammar focus
Theme: Any theme, e.g., family, home, shops, travel
Culture: S5s can compare family relationships in target language

and their own culiures.
Pictures from magazines

l. Ss divide into small groups. Each group selects one picture and
writes g narretive about it. T helps with vocabulary and grammar
if necessary, or S5s may use dictionaries.

2. A spokesman from each group reads the completed story to the
class. :




4. T keeps score an the blackhpard. Any wrong answers count against the group.
5. Groups reverse,' Group B then guestions Group A.

Variations:

-The groups can compose true-false type questions about the pictures.

-Each group writes sentences about their picture, after it has been remgved.

-1If the picture has people in it, it can be used for practicing restrictive rela-
tive clauses.

Cantributed by:
School far Internatisnal Training
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PICTURES & DRAWINGS LEVEL: BIA

Activity: Picture Story

Investment: Ss choose a picture to write a composite story about.

Options: Grammar: Any verb tense, modal perfects, logical connectors
Vpcabulary: Building & reinforcement aof logical connectors
Culture: Pistures may reveasl cultural insights that Ss can write
about.
Theme: Any focus, e.g., mystery oT love story
Materials: Pictures (provided by Ss or T) taken from magazines and mounted on

construction paper. Butcher peper, felt markers.

Frocedure: 1. T puts out 45 pictures. Class selects one of them ta write 3-L
sentences about. ‘

2. The class breaks up into small groups. Each group writes its 3
sentences as correctly as possible about the picture. i




After the 5 has read the story, he/she or other group members ask the rest

Je
of the class comprehension questions.

L. Then the class guestions ane another about the narrative.

5. 0Other members of the class retell the story in their own words.

Variatiaons:

-58 can act gut each others' narratives.

Centributed by:
Schopl for Internatienal Training
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PICTURES & DRAWINGS LEVEL: BIA

Activity: Story Sequence from Unrelated Pictures

Investment: Sg select pictures to create an improvised story.

- Options: Grammar: Any grammar point, e.g., logical connectors, cnmpnunding,:
subordinates, any verb tense
Theme: T can pre-select pictures te relate to a particular theme
such as the family,
Materials: Fictures from magazines
Procedure: 1. T places pile af unrelated pictures face down on the tahle.

9. 5s divide into small groups. Each group takes 3 to 5 pictures.

3. Ss in each group sequence their pictures and write a story about
them. '

4. Each group reads its story to the rest af the class.




3« One representative at a time from each group writes its sentences an butcher
paper agr the blackboard.

4. When all the sentences are written up, T asks the Ss to reflect silently on the
general transcript for about 5 minutes, to see whether there are any carrections
or changes they would like to make.

5. Ss point out and carrect any errors they note.

6. If any errors go unnoticed, T underlines them and asks Ss to look over those
" sentences again and try ta correct them.

7. T asks Ss to return to their ariginal groups and write composite stories about
the picture using sentences from the transcript.

8. Ss read their stories aloud to the class or post them on the blackboard.

Variations:

-Advanced Ss can -wark an logical cannectors, editing and condensing the story, or
can write longer, more complicated stories. '

-3 can act out their stories.

?&‘dﬁ-— e e o
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BICTURES & DRAWINGS LEVEL: BIA

Activity: Travelaogue

Investment: Ss create travel posters and describe them to the class.

Optiaons: Grammar: Verbs: Future present, simple future, and present perfec
Vocabulary: Building & reinforcement concerning times, places and
' dates
Theme: Vacation plans and travel
Materiala: Travel magazines provided by T or Ss, construction paper, scissors,

scatch tape, pastz

Procedure: 1.. T explains that the Ss should put together 2 sequence of pictures
showing travel plans, e.g., buying a ticket, taking a plane ar
beat, visiting national monuments.

3 2. T then tells the Ss to divide inta pairs.and'select one or two
' travel magazines to cut ocut the pictures for their travel posters.




Variationsg:

-? -Ta enhance investment, Ss may be asked to bring in their own pictures.

Special Considerations:

-It is important that the pictures be unrelated. Tﬁis provides a more amusing

challenge.
Cantributed by:
Gordan Mathews, MAT X
‘ § . :

'f!‘..b-: s agei—
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é%% PICTURES & DRAWINGS LEVEL: B8Ia

Activity: Using Pictures as a Diagnostic Toogl

Investment: To diagnose the Ss knowledge af the target language, T has the Ss
describe the pictures he/she has pravided. .

DL 35000 5 AR e 4 I e T e T st s s e

Options: Grammar: Indicates the Ss knowledge of the target language grammar
and vocabulary 4
Theme: Pictures can focus on a theme, e.g., cities, people, food, i
" clothing @
Materials: About 7-15 magazine pictures which are rich in content. The number

of pictures depends upan the class level., If desired these can be
centered around a specific theme.

Procedure: l. T spreads the pictures face up an the floar, ar on a large tahle
and asks the Ss to study them carefully for a few minutes.

2. T eollects the pictures and puts &4 of them hack face up.




3. After the Ss have selected and arranged their pictures according to their trip
schedule, they paste them on to large sized construction paper.

L. Ss write captions for each picture, which include place, time, and date, e.g.,
"Arrive in Rome, September 5"; "Fly to Paris, September 20", T is available
ta help Ss if needed.

5. Each pair "shows and tells" the other Ss about its travel plans. The class
may ask questions about the trip.

Variations:

-5s recount travel plans in the past tense, as if the trip had already taken place.

-Sg can write an imaginary juurnal about the trip.

-38 discuss things they need to take alang on the trip, e.g., passports, cameras,

travelers' checks, special wardrobe.

-85 discuss the steps for carrying out any af the travel plans, 2. g., making plane
or hotel reservatians.

Cantributed by:
Sue Rogers and Marion Macdonald, MAT X
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FICTURES & DRAWINGS : LEVEL: BIA

Activity: Which Way?

Investment: Ss draw a mep of a town and give directions to one another on how to
get from place to place.

Options: , Grammar: Imperatives, prepositions _
‘ Vocabulary: Words used in directiogn-giving and pertaining to town
layout.
Thema: Giving directions
Materials: Lérge sheets of butcher paper, felt markers, cuisenaire rods, toy

cars (optional)
Procedure: . 1. .T divides the class into groups aof not more than ten Ss.

2. Ss gather around a large piece of butcher paper placed either on
the floor or on a big table. :

3. T tells Ss that they are to draw a map of 3 downtown area, which
should include city blocks, main streets, etc.




3. T then asks the S5s to desecribe the pictures that he/she is still holding. They
‘ should try to remember as many details as possible. T can give some information
 § ar ask very specifliec guestions to help prod their memories.

‘4. Ss continue describing the pictures as specifically as possible.

Speeial Congiderations:

-Pictures may bhe simpler in caontent for beginners.

Camtributed by:
Phil Stantial, ELD

[ P,
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ROD ACTIVITIES : LEVEL: 3IA

Activity: Sack-ta-Back Directions

Investment: S5s give and follow directions for building or drawing 2 construction.

Options: Grammar: Prepositians, imperatives, comparatives
Vocabulary: Building & reinforcement af words pertaining to colors,
sizes, shapes
Theme: Giving and understanding directions
Materials: Cuisenaire rods, puzzles, Tinker Toys, paper
Procedure: 1. Ss seat themselves in pairs back to back.

2. In each bair, 51 makes a construction which he/she then tells
S2 as specifically as he can, how to duplicate, e.g., "Make a
sgquare with green rads." "In the middle of the square, put 2
small white rod."




-

4. Ss then plan and draw their map on the butcher paper using felt markers.

S. Each S silently plans how to direct another S to & specific destination in the
touwn.

. Gl then gives S2 the directions far getting from one place to another.

7. $2 uses a cuisenaire rod to represent a persnﬁ following S1's directions.
Procedure continues until all the Ss have given and followed directions.

Variations:

-Mare advanced Ss can ask ane another how to get from place to place, and respondents
must give spontanecus directions.

-flods may be used to represent cars. Consulting the map, ane § at 2 time assumes the
role of a driving instiructor telling an S driver where to go.

-Ready-made maps aof cities ean be used for this exsrcise if they are sgaled largé
snough..

Centributed by:
Phil Stantial, €LO
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ROD ACTIVITIES LEVEL: IA
Activity: Basic Sentence Patterns with Rods
Investment: Ss create their own sentences according to a pattern represented by

rods, paper clips and cardboard dots.

Cptians: Grammar: Sentence structure, logical connectors, restricted
relative clauses, punctuation !
Uncabular!: Building & reinforcement af lagical connectors and

conjunctions
Materials: Cuisenaire rods, paper clips for commas, cardboard dots for periods
Procedure: 1, &8s sit in 2 circle around a tahble ar an the floor.

2. T lays down 1 long blue rod, putting a white dot (perigd) at the
end. T models a simple declarative sentence, e.g. "Charlie has
good taste.®



7

3. If T decides to allow gquesticning, S2 may guery 51 if the directions are unclear.

L., When S2 completes his replica, he turns around and compares it to Sl's to see
if they are identical. '

5. PBrocedure is reversed. S2 makes a structure and gives directicns  to Sl.

Variations:

~-Ffar advanced Ss, more complicated constructions can be built with Tinker Toys
gr rods. L

-Ss can give directigns gn drawing geometic figures.

Contributed hy:
Schanl for International Training
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ROD ACTIVYITIES
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Bscic Sentence Patterns with Rods (sample card)

Lharlie has good tasie

Charlie has good taste,
but he doesn't taste gooad.

Cherlliz has goad taste.
However, he doesn't taste good.

-




3. T asks Ss to come up with their own sentences following the same pattern.

L. T then sets up anather pattern consisting of a blue rod, paper clip, a small
white rod, and another blue rod. This represents twa independent sentences
connected by 2 conjunctian.

5. T without modeling waits to see if the Ss can come up with a sentence that fits
this second rod pattern. If the Ss can't T gives one examnle, e.g. "Charlie
has good taste, but he dpoesn't taste goad." T then lets the Ss continue giving
their own examples.

5. T continues on with more complicated sentence pattern using the rods to illus-
trate structures the Ss have already studied. (See attached sample card.?

7. Ss can then write an griginal paragraph using all the sentence patterns
represented.

Variatians -

-Far an advanced class, the Ss can make their own representations af the sentence
pnatterns they know with the rods without the T's help.

-Ss can change thase statements into gquestions using the rods.

Developed by
Language Innovatians Inc.
New York City
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ROD ACTIVITIES ‘ LEVEL: IA

Activity Building a Class Oream House

Investment: Ss create own dream hpuse - variation of "Islamabad®*

Options: Grammar: Prepositions of place, existential there, present tense,
other/anscther, WH questions
Vocabulary: Building & reinforcement of words referring ta the home
Culture: Ss compare an ideal home in their own and target language
community.
Materials: Cuisenaire rods, felt markers, butcher paper, tay furniture (optional)
Procedure: 1. Depending aon class size, Ss remain in one group or divide into

‘"smaller units for this exercise.

2. T puis the rods on the floor or a table and explains to the class
that they are.to discuss, agree vpon, and lay out the floor plan
af an ideal hguse. The plan should be on @ large engugh scale to
gllow for placement of furniture represented by rods ar toy furni-
ture.

* Gee card no. k7

AL




{Thaugh?
TRUNK AND SHIFTER Charlie doesn't taste good
F——— 1 though he has cgood taste.
: t:‘\v-«:.e.r\.._1 Blue, {qre,e.t\.a J
! ---—FJ
3 A »
" TRUNK WITH ThO PARTS Charlie has good taste but doesn't
g taste good.
blue rec blue
TRUNK WITH INSERT (TID) Charlie, who has good taste,
doesn't taste goaod.
hlue
Puat
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ROD ACTIVITIES {(cross reference) ) LEVEL: IA

Activity: Creating a Small Town (see card 43 PICTURES & DRAWINGS)
Investment: Ss create.a town in the target language culiure using cuisenaire rods.
Optiaons: Grammar: Modals, existential there, WH & yes/no guestions

Culture: Ss discuss and reflect on special Features of the target
language community.

[T




3

After Ss have finished constructing and furnishing the house, 51 selects a room
to describe to the T. As S1 describes the room, the T listens carefully and
then summarizes what he has said after esvery 3 or & sentences. This summary
can be an indirect way of correcting the S's linguistic mistakes. (ther 5s
observe but do not comment.

For purposes aof reinfarcement, other Ss in the gruuu then describe the same
room back ta S1. T may summarize their statements in the same manner as with
5l.

Ss can then gquestion 51 about his room.

Procedure continues with other Ss taking turns describing the other rooms to
the T. T summarizes while the other Ss observe and then later question.

Special Considerations

-If the class is small enough (seven or eight Ss) T can wark with the whole group.
In larger classes T can mgdel the exercise with one group and then ask more
advanced Ss or teacher aides to help with the ather groups.

Contributed by:
Sergia Duarte, fFLC

‘\..

[ A ——
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ROD ACTIVITIES LEVEL: 8I

Aotivity: A Day in the Park

Investment: Using their imagination, S5s describe the layout af a public park 2and
the people visiting it. '

Optians: Grammar: Prepositions, any verbh tense, asdjectives and adverbs
Vaocabulary: Building & reinfaorcement of words pertaining to park

laygut.
Culture: Sa may compare typical parks in the target language

cultuyre and their own.
Materials: Cﬁisenaire'rnds
Procedurs: 1. 8s sit im & circle on the floor or around a table.
2. Inrthe center of the‘circle, T silently makes a representatiocn aof

g park that has benches, trees, fountains, etc., using rods of
different sizes snd colars.




\
3. Following this, Ss guess what the construction is. UWhen they realize it is a
park, they identify what the rods represent.

é L, T can put a time focus on the lesson by telling the Ss to talk about yesterday,
this marning, everyday or tomsrrow in the park.

5. The T takes a rod and gives it a name, e.g., Mr. Green, and silently guides him
as he parfarms various actiens in the park, e.g., sitting on a bench, drinking
from a water fountain. Ssg describe what Mr. Green is doing in the verb tense
indicated in Step 4.

}fé 6. The T continues, using rod representations for other people while Ss tell what
is happening.

é 7. The T lets the Ss take aver the maneuvering of the rods, continuing the narrative
with gther Ss, and conducting dialogues between people in the park, eic.

Variations

~Mafe advanced Ss can perform all the steps in the procedure, instead of the T.

-85 write individual or group stories shout interesting people in .the park.
Developed by:

Language Innovatiaons Inc.
New York City
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20D AGTIVITIES ' - ' LEVEL: BIA

B R

Activity: Do as 1 Eay

Investment: 8s instruct one another to make a specific construction with rads.

Ontians: Grammar: Imperatives, present progressive tense, adiectives

Materials: Cuisenaire rods

Procedure: l. Ffor demonstration the T gives instruction to various Ss gne at
a time gon how to make @ certzain construction with rods, 2.g9. ‘ k
"Put the green rod on the red ane." *“fNpow put 2 blue rod 0k

perpendicular ta them." cF

2. The roles reverse, individual Ss then take turns giving the T
directions an building a construction.

3. Following this Ss can then practice in pairs or in small groups
repeating similar instructions ar making up new ones of their guwn.




A

Yariations:

-85 draw cards from a box with the directiogns for making a construction which they
can do themselves or tell other Ss how to do.

-For more advanced Ss T silently makes a more complicated design with the rods. GOne
S then instructs the T on how to make the same construction =2gain. 7T follows S5's
arders exactly. The S must be very specific, since direcgtions are easily misunder-
s tood. :

. Cantributed by:
Schonl for Internatiomal Training
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RBD ACTIVITIES LEVEL: BI

! Activity: The Five-Gtory Building

Investment: Ss plan and construct a building with cuisenaire rods.

Cptigns: Grammar: Prepasitions, WH guestions, Existerntial there
Vocabulary: bords relating to buildings R professions, ordinal
numbers
Theme: Professions, buildings
Materials: Cuisenaire rods
Procedure: 1. T puts the rods on the table. Lays one rod down horizontally

and says: "first floor."

2. T places another rod horizontally on top of the lst rod and
waits for Ss to respond with "2nd fleor.®

3. Ss ceontinue construction, saying which floor each rod represents.
T stops them at the 5th floor.




T asks Ss which offices and shops are on the lst flogr. 55 state what they

think might be there. T writes wards an the blackboard.

T then rebuilds 1st floor with different colored rods, reoresenting the places
the 5s had mentioned. :

€. Ss continue building, saying which offices and shops the rods represent an each
floor. When Ss have finished, they should have a multi-colaored S5~-atory building.

Yariatigns:

-?eginning Ss can bring in pictures of offices and shaops. They can te used as

references for the offices in the rod building.

~-3g cun tilk abent coccupants of each affice, as a focus on occupations.

Special considerations:

-T will need to teach the grdinal numbers hefere this exercise.

Contributed by:
Robert Wachman, MAT X
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ROD ACTIVITIES LEVEL: BIA

Activity:. "Islamabad®

Irnvestment: Ss deseribe a place of special importance ta them, e.g., their home,
a8 village square, a town they have visited.

Optiaons: Grammar: Existential there, simple present
Vocabulary: Building & reinforcement of words cancerning houses and
town layouts
Theme: Homes, towns
Culture: - Ss talk about a2 place meaningful to them in their own

ar the host country.

Materials: Cuisenaire rods

Frocedure: 1. 0One 5 at a time chooses a place to.describe to the T, and makes
a simple model gf it with rods. It must be a place no cne else
in the class has ever seen, ingluding the T.

[




|
1
.
‘

2. As 51 describes the place he/she has chaosen, the T repeats back what he is
describing in summary form after every 3 or & sentences. The T indirectly
corrects when summarizing.

uWhen S1 has completed his description, the observers then summarize any portion
thay remember to him, to show that they were listening, interested and have

understood.

While cbservers are summarizing, the T does not communicate directly with them.
When they make mistakes, the T restricts himself to repeating the utierance in
correct form te S1. Na guestions are permitted- inthis phase, anly summarizing.

S. The observers row may ask S1 questions about his deseription te find out mare
information. The T's role here is the same as in step L.

6. The same procedure is repeated with another § describing his/her special place.

Special Considerations:

-It is important for the T to follow the outlined steps in the procedure precisely.
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ROD ACTIVITIES

Activity: "Islamabad® (card two)

Special Consideratians: (continued)

-The T only communicates directly with the S who is describing his/her place. In
this way his corrections of the obsarvers' statements are indirect.

-1t is important for the T not to use this exercise for any other purpose, e.Q.,
quiz, grammer structures, as it is very highly invested material.

Developed by:

Earl Stevick

Schogl aof Language Studies
Foreign Service Institute
Deparitment of State

e
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) ROD ACTIVITIES LEVEL: BIA
| Activity: Rod Figures
Investment: Ss make rod representations of themselves to describe to their

classmates and the T.

Optigna: Grammar: Simple present, adjectives
Vocahulary: Building & reinforcement, eolors, parts af the body
Theme: Personal identity

Materials: Cuisenaire rods or Tinker Toys

Procedure: 1. T puts a large pile of rods on the tahle ar the floor. -

2. T ingtructs Ss to make representations of themselves with the
rods. Thay may be as simple or elaborate as the Ss wish.

3. When the S5s have finished, T asks for a volunteer to display his/her
rod image. Other Ss then try to quess z2nd explain why it was repre-
sented in such a way.

Woaivw - et




L., UWhen S5s have finished, the volunteer explains hiz rod design.

é%% 5. This procedure continues until all Ss have displayed and explained their rod
figures.

Contributed by:
Deborah Wilson, MAT X
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ROD ACTIVITIES LEVEL: SIA

Activity: Which Way? (See card 59 PICTURES & DRAWINGS)

Investment: Manipulating cuiseFéire raods to represént cars or people, Ss give
directions to each other on how toc get from place to place agn a
mag .

Options: Grammar: Imperativea; prepositions
Vocabulary: lords pertaining to direction-giving and town layout, etc.
Theme: ' Biving directions

-




-70 =

ROD ACTIVYITIES LEVEL: 1IA

Activity: Liho Done It7?

Investment: 55 alter the physical arrangement gf the classroom sg that they can
describe it using the passive wvoice.

Gptigns: , Grammar: Passive voice :
Vocabulary: Building 8 reinfaorcement of words pertaining to the i
classroom
Materials: Classroom objects and furniture, cuisenmaire rods
Procedure: l. T sends gre aor twn 5 volunteers out of the classroum at a time

while the remaining S5s change the arrangement of the Furniture
as obviously as possible.

- The T then asks the ahsent Ss to come hack into the rpom, and
gueries them as to whether anything has changed while they were
away.

a




The S volunteers will most likely reply, "You {(or someane) gpened the window,”

.{_g etc. At this point T should answer, "I didn't gpen the window," and asks them
‘ pointedly, "Whg cpened the window?" They will probably answer: *I don't Vnau "
o T then says "The window was gpened,” snd writes it on the blackboard.

L. T asks the 5 volunteers what other changes they have noticed in the classroom. If
they still persist in making the agent their subject, e.g. "Someone put a chair
on the desk,” the 7 writes on the blackboard, "The ChAiT ~———= —== == wce= ==,
If the S volunteers cannot come up with the correct passive response, the other Ss
in the class may help.

5. 'After this procedure has been repeated with other S pairs a few more times, Ss
can continue talking about changes in the classroom or they break up into small
groups and do the following exercise: As an § in each group turns his hack, the
ather s make 3 simple rod construction far him to describe using the 93551ve
voice.

Variations:

=T asks the Ss to look for examples of the passive in newspapers, ads, textbooks, etc.
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ROD ACTIVITIES LEVEL: A

@

Activity: uha Dene It? (card two)

Variations: (continued)

-85 can get practice in the use of modal passives in a discussion of such subjects
as "City planning in the Ss' ows countries", e.g. "New hospitals must be built,
a8 telephane service should be put in."® :

-3s talk about pictures that could stimulate the use gf the passive, e.g., an
B autumobile accident.

L Activity cantributed by:
i Sue Rogers, MAT X

Variations by: .

Slanger

"Creating Contexts for Language Practice”
TESOL Quarterly, Yel. VII, No.I, March '73
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TAPE RECORDER/TRANSCRIFT LEVEL: BI

Activity: Chain Story

Investment: Ss contribute sentences to a groupg chain story which is recoroec.

Optigna: Erammar: Any focus, e.g., logical connecters
Theme: Ss can decide aon any theme, e.g., school, home, a mystery

Materials: Tape recorder, bButcher paper (optional)

Procedurs: 1.

2.

Ss form circle around tape recorder.

S1 makes up saﬁtence to begin the story. If the grammar is
incorrect, the T restates it correctly. UWhen the S is satisfied
with the sentence, he records it. '

S2 repeats S1's sentence and adds his/her ogwn original sentence
ta the story. '




4. T restates 52's original sentence if correction is needed. UWhen S2 is satisfied
with his own sentemce, he tapes it.

é%% 5. The same procedure is followed By all 5s in the cirele, each repeating all
previpus Sg' sentences, but taping anly their own.

6. T playé back ithe complete story.

Variations:
— s kLS.

-A transcript af the chain story may be written up an the blackboard ar on butcher
paper.

~For more advanced groups, repetition of Ss! previous sentences may not be necessary.

Contributed by:
Patrick Moran, MAT
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TAPE RECORDER/TRANSCRIPT LEVEL: B8IA

Activity:

Invastment:

Cptians: .

Materials:

Procedure:

[

General Procedure for Language Taping Sessian

Ss create their own language lessaon by saying whatever they want to
on the tape recarder.

Grammar: Any grammatical structure the Ss come upg with
Theme: Ss may pick a speecial theme to talk about.

Tape recorder with microphone, hlank tape

1. T hag Ss sit in a small circle around a tape recorder that is
placed on a table or chair. All the Ss should be close engugh
to the recorder so they can reach the microphone without getting

up-

2. T gives the following explanation of the taping sessiaon:

2. 58 will record in the target language faor a total period of
5-10 minutes.




5.

B. One S at a time may say anything he/she wants ta onto the tape.
c. An 5 isn't required to speak if he/she doesn't want to.

For the first taping session, the T explains how to operate the tape recorder
microphone. The Ss can then practiece using the microphone by saying their names
gnto the recorder. . -

Ss then proceed with the taping. One S at a time takes the microphane, pushes
the "on" buttan, and says whatever he/she wants to. UWhen the S has completed
the utterance, he turns off the microphone and places it back on the recorder.
The T does not correct the S's uttarance.

After the: taping session is agver, the T gets "feedback"* from the Es an how
they felt about the taping. T listens attentively and then summarizes after
each S speaks his/her perception of the S's feelings.

T plays hack the Ss' recgrding urinterrupted.

T follows up with pust—téping transeript session. (Sze card No. 75)
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TAPE RECORDER/TRANSCRIPT

Activity: General Procedure for Language Taping Session (card twa)

Speeial Caonsideraticns:

-It is important for the S to feel secure. The T can help with this by:

a. Npt requiring an S to speak if he/she doesn't want to.

h. Ngt correcting 'or restating the S's statement.

c. Asking the Ss to put the microphane back in the center when they are finished
speaking, not passing it from ane S tg anather, thersby making an S feel
obligated to speak.

d. Always include a "feedback" session, so that the Ss have an oppertunity to

express any problems they may be having with the lesson. T should give
reassuring and understanding responses that help the Ss feel more secure.

Bt acrwan



-Ouring the first few taping sessions the 5s might be self-conscious, so they
may anly say things they are absolutely sure of. After a few sessions though,
== the Ss.usually become mgre spontanecus and are willing to take the risk of not

always being correct.
Developed by:

C-L/CLL Institute
East Dubuque, Illineis

*See’ Guide to Terminology and Abhreviatians
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TAPE RECORDER/TRANSCRIPT LEVEL: B8I

Activity:
Investment:

Optiagns:

fMaterials:

Procedure:

‘F.‘-ﬂ-— -

Lessgns af the iWeek in Review

Ss create their cwn dialogues from review af the week's lessans,

Grammar: Review

Vgcabulary: Review

Tape recorder with microphone, classical music tape, blank tape

1.

T says sentences from the week's lessons to classical music for
10-15 mirnutes following the procedure outlined an card Na. 74,

T then puts a blank tape into the tape recorder. 5Ss are invited
to tape sentences using the same siructures that were used during
the listening session, 0One § at a time records 1 or 2 sentences.
After he/she has spoken the sentence, he places the microphone
back sg other Ss can tape any sentences they come up with.




3.

T plays the newly-taped sentences back for Ss to listen to.

An S plays back 1 sentence at s time, as the T writes them up on butcher paper
with no corrections.

T gives the Ss 5-10 minutes to reflect on their transcript and to make any
changes they see fit. ’

Ss then hreak up into psirs to create a2 short dialogue using sentences and words
fram the transcript.

The 5 pairs practice and then perfarm their dialogues for the class.

Contributed by:
Gaylord Barr & Sue Raogers, MAT X




~Th=
TAPE RECORDER/TRANSCRIPT LEVEL.: BIA

: Activity: Muzic to Remember By

Investment: T uses S-created sentences for this listening exercise.

Options: Grammar: Any grammar Tocus
Materials: Tape recorder, tapes of classical music, e.g., Beethaovan's Fifth

Symphony or Chopin are esgpecially recommended

Procedure: 1. T tells the Ss that they will be listening to music while T is
speaking. The Ss should visuvalize the T's sentences as they
enjoy the music in a relaxed state with their eyes closed.

" 2. As the T plays the music, he/she says sentences from the day's
~ lesson, which need reinforcement. The T should speak in a
sopthing voice to the mood and rhythm of the music.

3. T repeats the series of sentences 2 ar 3 times. This listening
period might last far 15-20 minutes.

[ SRy




4. Following the music, the T should allow the Ss to reflect silently on the
sentences for about 5 minutes.

é%% 5. T then asks the Ss to repeat any of the sentences, if they wish.
Variations:

-T can do dialogues or stories to the music, introduce vacabularv with pictures,
or present new structures.

=T can use this as review of the week's lessons.

Special Considerations -

-Classicsl music with an andant2 beat works best with this exercise. T should
practice this activity befare trying it in class.

Developed by:

Or. Georgy Losanov
Adapted by:

Sue Rogers, MAT X
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. TAPE REBDRDER/TRANSCRIPT LEVEL: B8IA

Activity: Post-taping Transcript Session

Tnvestment: fn 5 or the T transcribes the taped lesson so the class can reflect
on and carrect it.

Options: Grammar: - Any grammatical structure the Ss come up with.
Materials: Felt markers, butcher paper
Procedure: I. Afier'a completed taping session, T asks for an 5 volunteer ta

play back the tzpe, stopping at the end of each sentence, sa that
the T ar angther § can write the sentences on butcher paper posted

in the front af the room.

2. T then gives the Ss about 5 minutes ta loeok gilently 2t the com- -
pleted transcript and see whether they have any guestions abgut the
grammar ar vacabulary.

T

5.‘.#-— - Ay .




3. At the end of 5 minutes, the T asks the Ss if there are any changes or corrections
they want to make. If so, the T makes the corrections and changes suggested. :

%§§ 4, If any mistakes go undetected, the T underlines or circles them. The T asks the
class if they feel they need to make any ather changes.

5. T then asks the Ss if there are any parts of the transcript which are unclear or
they are unsure af. T underlines whatever the Ss mention. This will help the
T in planning future lessaons based on the Ss' needs.

6. T tells Ss to close their eyes and listen silently as he/she reads the carrected
transcript through about 3 times. The T reads it differently each time, e.g.,
slowly, narmally, happily, or reads it to classical musies (See card No. 74)

7. 'Ss-copv the-transcriht intp their nptebogks.

8. Ss can then practice the material gn the transcript in pairs by doing any of the
exercisea on card No. 77.

*

g. T then has angther "feedhack session"* about the lesson.

Developed by:
C-L/ELL Institute
East Dubugue, Illinois

* See Guide to Terminalogy and Abbreviations
e * : "
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TAPE RECORDER/TRONSCRIPT {(cross reference) LEVEL: IA

Aectivity:

Investment:

Jptiopns:

Tales of a Traveler (See card 31 GROUP NARRATIVES & WRITING)

Ss create & tape record their own chain story about an imaginary trip
the class has {aken.

Grammar: Adverbs of frequency, present perfect tense
Vgcabulary: Building & reinfaorcement of adverbs of time and

frequency which trigger the present perfect tense

Theme: Taking a trip
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TAPE RECORDER/TRANSCRIPT LEVEL: BIA -

&

Activity: Transcript Follow-up Exercises

Suggestions: 1. Unfinished sentences: Using 3x5 cards, T writes half of a sen-
e tence taken from the transcript on gne side aof the card and the
E gther half an the reverse side. T gives a2 set of these cards to

Ss in pajrs.

As ane S holds ﬁp a card, the ather S reads the first half and
then tries to fill in the 2pd half aof the sentencte as he remembers
it from the transcript. The S halding the card can look at the

back to see if it's correct.

2. Erasure technigue: T writes a sentence from the transcript an

the blackboard and asks an S to read it back. T then erases one
word from the sentence and has another S read the sentence back
filling ip the missing word. T continues erasing wards each {ime

angther S reads.




3. Dictation: T dictates sentences from the transcript.

: 4. Scrambled sentences: T ar Ss may make up scrambled santences Trom the transcript.
 § " (S5ee card No. 12)

Transcript story: Ss can create a story using sentences from the transcript.
They can follow this up by doing a Cloze exercise. (See card No. 24)

Dialogues: Ss in pairs can creata dialogues from the transcript to be per-
formed in class. .

7. New sentences: Ss may make up new sentences or questions from the transcript,
gr rewrite sriginal sentences using other verb tenses.

8. Transcript recall: Ss copy the transcript into their notehbeoka, They then
practice in pairs, alternating reading their sentences ts each other in the
arder in which they occur on the transcript. Then 2s gne S reads a sentence,
the other § tries to remember and say the following sentence, etc. '




THEATER TECHNIQUES

Activity:

Investment:

Options:

Materials:

Pracedure:

~78= .
LEVEL: BI/

Amnesia Game
Ss discover their own assumed identities by guestioning one another.

Any vert tense, WH & yes/no questiens, adjectives and

, adverbs
Building & reinforcement of words concerning professions
plus adjectives and adverbs
Currently famous people, family members, historical
figures, efc.

Grammar:

Uncabular!:

Theme:

Enough 3x5 index cards with names of persans printed on them faor
every member of the class, siraight pins

1. 7T explains to Ss that they are eech suffering from amnesia and
don't know who they are. He/she then pins an index card with a
name of a famous person on it to each S's bsck. 5s must not
reveal each otherts identities.




2. T tells Ss that in order to discover their own identities they must mingle with

the other Ss far about 15 minutes and ask questions about themselves, e.gs,
"Where do I come from?", "What do I do?", "uWbat do I look 1ike?" They must

not ask the other Ss directly who they are.

3. When each S figures out his/her identity, he neither reveals it nor confirms
it with the other Ss or the T. :

L. When the time is up, Ss form a circle and reveasl who they think they are.

Variations:

=85 talk sbout clues which helped them guess their identities.
-5s describe gther famous characters they met in the course of the game.

-Sg have extemporaneous dialogues with one another taking on their assumed
peErsonalities.

Cantfibuted by:
Gene Parulis, MAT X
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THEATER TECHNIQUES , LEVEL:

Activity:

Investment:

Optians:

"Caocktail Party”

Ss make up their own conversations hased on imaginary situations &
persgnalities who are all inter-related in some way.

Grammer: Any grammar focus, WH questions, register

Theme: Family gatherings - relationships discovered;

Procedure:

Neighborhood party - lecal gossip, entanglements;
Caribbean cruise or Greyhound bus trip - strangers discover
how their lives are intertwined.

BIA

l. T passes out cards with brief bio-sketch identities that Ss will“

assume. (See attached sample card)

2. Ss proceed to find out how their lives are connected by meeting
and talking with as many pecple as possible in the group.

SR R AN




3. After the "Cocktail Party" is over the Ss can explain to the T how their
relationships are connected.

:'5 Variations:

-Mare advanced Ss can make up their own bio-sketches which T can then use to create
the entanglements.

-T can bring in wine or soft drinks and food, and make it a more lifelike cocktail
party..

Special Cansiderations:

-In all "Cocktail Party"” situastions the students must discover what relatiaonships
exist between themselves and other characters. Therefore, all situations must

be anes in which a variety of people are gathered together for some reason. Their
lives must be quite interwgven. Each bio-sketch card should relate the card
bearer to someone else in the scenario. (See attached card)

Contributed by:
School for Intermational Training

-4
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é%? THEATER TECHNIGUES LEVEL: BIA

fctivity: Conversatians of an Eraser and Pencil

Investment: Ss create conversations between inanimate objects -

Cptiaons: Grammar: WH questions, negative & affirmative statements, modals,
adverbials
Materials: Any materials T or Ss wish to bring to glass or objects in the
classroom.
Procedure: 1. T tells Ss to divide into pairs and decide which objeets will

_ conduct 3 conversation or interview with each ather, 2.g., pencil
and pencil sharpener, eraser with blackboard, etc.

2. Sg then extemporanesusly act and speak %to each other like the
objects they have chosen.




3. The ather Ss in the class try to guess the obiects in ihe dialogues.

VVariations:

Cantributed by:
Shari 8Serman,  MAT X

Kapm  rtagrmten T
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THEATER TECDHNIQUES {cross reference) LEVEL: IA

Activity: Creating 3 Small Town (See card 43 PICTURES & DRAWINGS)

Investment: Ss discuss and draw an imaginary target language community, which
includes the homes and businesses af peaople they think would live
there. This serves as the basis for a role-plaving exercise.

Options: Grammar: Modals, Existential there, Wh % yes/no guestions
Culture: Ss discuss and reflect on special features of the
varget language community,




5
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THEATER TECHNIQUES LEVEL: TIA

Activity: Cross-Cultural Skits

Investment: S8s plan and act out incidents that haﬁpened ta them that led to
cross-cultural misunderstandings.

Options: Culture: Cross-cultural incidents which the Ss have experiepced.
Materials: None, or optional simple props
Procedure: 1. Ss divide into small groups and each S describes a cross-culiural

incident that has happened tg him/her.

2. Each group selects one af the incidents that happened to someane
in that group and plans how it will dramatize it. (The S wha
was really involved in the incident will not play his own part).

3. Esch group performs its skit. The class tries to guess ta whom
the incident happened. '




L, The class then dlSCUSSES the incident and its cross-cultural implications.

%%% Variations:

-Each 5 can write up a cross-cultural incident that happened to him/her and put it
in a box. A pair ar small group af Ss can drau an inczdent and act it out, with
discussion following. T

Cantributed by:
' Schonl far International Training

i
-
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THEATER TECHMIQUES LEVEL: BIA

fotivity: Evasipon (see card 7 GAMES)

"{ﬁ Investment: Ss try to trick one another inta answering yes or no in 8 cocktail
| party atmosphere.

Cptions: Grammar: Questions, any grammar point
VYpcabulary: ‘ Building 2 reinforcement of alternative expressions for
yes and no, and words and expressios to avoid cogmmit-
ment, e.g., maybe, perhaps, possibly

Theme: 8oy meets girl, political convention
Culture: Advanced Ss could discuss the manner in which different

cultures avaid giving direct answers.

.

e

Foipm oty -
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THEATER TECHNIQUES LEVEL: IA

Activities:
Investment:

Optigns:

Msterials:

Praocaedure:

Extemporaneous Acting
s write and perform their own dialogues.

Prpnuneiatiagn: Stress & intonation

Grammazr: Any focus
Theme: v Ss may decide an a theme before heginning the activity

3x5 index cards

1. Ss divide intg two groups, A and B.

2. Each grdup discusses and plans a short dialogue for Ss in pairs
from the other group to perform. .

3. Each group writes its didlogue gn tug index cards, so each spezker
has a copy. At the bottom of the cards the groups write separate
instructions on how. each speaker should read his/her part, 2.Q.,
happily far spesker 1, sadly for speaker 2. :




A1l of Group A is asked to leave the room.

Group B then invites two Ss from Group A to return to the classroom. Group B
gives each of them a copy af their dialogue to perform.

The two Group A Ss then act out Group 8's dialogue as best they can, according
tc the direstions for the speaker an each card.

The same procedure cantinues with other Ss in pairs from Group A performing the
dialogue.

Group 8 then votes:on the best perfarmers in Groug A.

GEroup B leaves the class and perfarms Group A's dialogue fellowing the same

grocedure.
Contributed by:

Shari Berman, MAT X
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%§% THEATER TECHNIQUES LEVEL: 81

Activity: Fairy Godmother

Investment: Ss take turns role-playing the Faify Godmother and granting wishes of
fellpu Ss,

Uptinné: Grammar: Sentences with if and wish clauses
Theme: Dream=s and wishes

Materials: Ruler aor wand (optional)

Procedure: 1. T role-plays the Fairy Gedmother and asks an S to make a wish.

i

Uses the formula: "I am your Fairy Gadmother, what is your wish?"

2. S replies, making a wish, e.g., "I wish I were...."”

3. T then asks the same S why he has this particular wish. S rEpligS_.u

using an if clause, e.g., "If I were....., I would bBo...”




(
4. T grants S's wish, and then asks him/her to tell the class whst is happening
at this moment.

5. S replies using the present pregressive tense; 2.g0., "IM™Miccoo”

6. Other Ss take on the role of the Fairy Godmother and ask similar guestions
af the Ss.

. iigéﬁi’“;“ B O A TS U T SR MR s:

B-h‘ gl
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THEATER TECHNIQUES LEVEL: 8

Activity: In What Manner?

Investment: Ss decide gn actions and how to perform them

Options: Grammar: Imperatives and Adverbs af Manner
Vacabulary: Building & reinforcement of adverbs

Materials: None

~

Procedure: 1. T asks' 5 tg leave the room briefly.

2. UWhile the S is gutside, the remaining Ss chosse an action that
they will do after he returns, e.g., walk across the room.

3. The S comes bhack into the room and without knowing the  action the
- other Ss have chosen, gives them an adverbh of manner, e.g.,
stupidly, sueetly, happily.

4. The class must perform the acticn according to the adverb of
manner indicated. -

Sty



5. The same procedure follows with other Ss going aut of the room.

§ Special Cansiderations:

-iith a beginning class it may be necessary for the T to brainstorm all possible
agdverbs of manner before proceeding with the activity.

-The fact that the activity may not match up well with the adverb can make this
an amusing exercise.

Contributed by:
Phil Stantial, ELD

Ko et




THEATER TECANIJUES (cross reference) LEVEL: 3I

Activity: Lessaons of the Week in Review (see card 73 TAPE RECORDER/TRANSERIPT)

Investment: 5Ss create and a2ct out their own dialogues from review of the week's
lessons.

dptions: Grammar: Review

Uocabular!: Revieu




THEATER TECHNIQUES

Activity:

Investment:

Cptians:
Materials:

Procedure:

-8B~
LEVEL: BIR

"Once More with Feeling®

Ss write sentences and indicate how they should be read by their
classmates.

Stress and Intonetion

3x5 index cards, twe boxes to hold index cards

1. S5s brainstorm* possihie emogtions, e.g., anger, happiness, sadness,
T writes them on blackboard.

2. T asks each 5 to write & sentence on an index card. Sentences
may have a special focus, e.g., commands, guestions.

3. While the Ss are writing their sentences, the T copies the
emofions from the blackboard onto separste index cards.




T,

4. T puts the sentence cards in one box, and the emotion cards in another.

5. S1 draws a sentence card and an emption card and reads the sentence as the
emotion card dictates.

6. Other S5s try to guess which emotion S1 is trying to portray.
7. Procedure continues until all Ss have had a chance to read.

Contributed by:
Janice Rogers, MAT X

*Sep Guide to Terminology and Abbreviations
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. THEATER TECHNIQUES LEVEL: BI

Activity: - An "Operatiogn"=

o Investment: 83 decide on and perform a lugically—sequénced activity comman in the
target language culture ar their own.

”fﬂ Optigns: . Brammar: Imperatives, twn-word verbs, modals
- Vgeabulary: Building & reinforcement Jith focus on vocabulary needed
for a particular "Operatien."

Theme: Fellowing directions, e.g., writing and posting a letter,
using a pay. telephone, etc.
Culture: Culturally-related activity may be demonstrated, e. g., the

Japanese tea ceremony.
- Materials: Dependent on the type of "Operatian®

Procedurs: 1. T first demonstrates and then has Sg perform all the sfeps of a

simple "Operaticn". (See attached card) :

2. T has Ss brainstorm gther types of activities that can be made into
an mperationy,




{ (.

3. Ss pick one of these activities tn make into an ‘Operatiod and brainstorm all the
steps to carry it out. T writes these on the blackboard.

L. Ss then look over their suggested steps to see if they need to rephrase them in
better English. T can supply missing vocabulary if necessary.

5. Ss put the steps of the activity in 2 proper. sequence and then limit it to about
8 steps. Ss can then copy the steps into their notebooks.

6. T and Ss then perfarm the steps of their "Operztion" as explained an the attached .
sample card. :

Tperatior’ exercise originated by:
Ray Clark -

Former Director MAT Program

School for Internatignal Training
Adzapted by:

Marign Macdonald & Sue Rogers, MAT X

*See Buide to Terminology and Abbreviations

FM— P .



') THEATER TECHNIOUES

Activity:
Materials:

Procedure:

-89 -

Eating in a Restaurant ("Operation" sample card)

Table, chairs, menu, check maney

1,

T maodels the entire chain of statements and accompanying actions.

The

find a table, b.) sit down, c¢.) look at the menu, d.) call
waiter/waitress, e.) arder the mesl, f.) eat the meal,

ask far the check, h.) pay waiter/waitress, cashier.

T goes through the chain again to check S5s*' comprehensiaon.

Ss perform the actions in response io directiaons of the T.

Ss give directions to the teacher, wha carries them out.

The

8s give directians to each aother.




Variations:
1. The teacher may do the "Operatiaon” again (ar 2t 3 later date) within a different
tense context. .
2. In advanced classesz, as the students perform the sctions the T can interrupt with
questions in a different tensa.
Jean, pick up the .
What did you do?
What are you going to do next?
Have vyou ed?
3. The T may introduce various regquest forms.
Could you ? i
Would you mind ? .
s would you please?
k. The T can introduce various modals and infinitive forms.
In order to , vou must o
To » you have to .
5. The teacher can have Ss write the operation as a set of instructions or a

paragraph describing 2 sequence af events.




““'qj:z: 73
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THEATER TECHNIQUES LEVEL: BI
Activity: Pantomime to Words
Investment: S5s in groups make up pantomimes to present to the class, which will
be subsequently written into 2 story.
Options: Gremmar: Any. focus, eB.g. past tense
Theme: Ss may decide on a theme before beginning the activity.
Culture: Ss can pantomime a typical activity in the target language
culture ar their own. :
Materials: Dittos and paper
Procedure: 1. T tells the Ss to divide into groups to create short paniomimes,

[ L

and allows time for 5s to practice them.

2. Ss then present their psntomimes. UWhile they are performing, T
takes notes which he/ste will use in making up stories for a
reading lesson.



i . (”
3. After each group has completed its pantomime, members 2sk chservers guestions

about their skit.

é%% 4. Follpwing the class, the T writes up stories about the pantomimes and mimeg-
- graphs them spo each group has copies of its story.

5. The next day T reads the stories to the 5s, and then follows each ane up with
very general comprehension guestions.

6. T passes out to each group copies of its own story which they will then read
silently and discuss. T helps with vacabulary if needed. *

7. Each group then writes comprehension guestions about its story for another
group to ansuer. :

8. Groups exchange and read each others' stories and answer the questions. Stories
and guestions are then returnsd to the original groups for carrection.

Variations:

-The groups act out each others' pantomimes.

Contributed bBby:
Sue Rogers, MAT X
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THEATER TECHNIOUES (cross reference) LEVEL: 3Ia

Activity: Picture Intarview (see card 52 PICTURES 8 DRAWINGS:

Investment: Ss assume the personalities of people in pictures and answer
guestions from the class in a simulated interview.

- Cptigns: Grammar: Wh & Yes/No guestions, verb+to+verb, adverhs
- Theme: Professingns, Family‘relatianships

i

. & .

B
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% THEATER TECHNIQUES - LEVEL: BT

Activity: A Plane Trip

Invegtment: Ss converse freely during stopovers an a guided fantasy plane trip.

Options: Grammar: Review of verb tenses ,
Theme: Plane trip, introductions, etiquette
Materials: Chairs for airplane seats, tape recorder, music, index cards with

_fictional identities.

FProcedure: 1. T gives each S an index card with his/her new identity and pro-
’ fession written gn it. (These identities can be of well-knoun
personalities with exciting careers in the target language cul-
ture). T then introduces each S to the class, e.g. "I would
like you to meet Jahn Travaolta, the famous actor."

2. T directs the Ss to arrange the chairs as they would be on an
airplane.




s

5.

e

T tells the Ss %to board the plane. 'After boarding, the T assumes the role of
the pilot and describes to the passengers the sights below. Music can be played
ts help create the monod of the place they are going to visit.

The pilat then briefs the passengers on the first stopover and the people they
are going to meet. e.g., "We are going to land in Hollywood, the home of many
famous movie stars.” "Whan you meet people here, enunciate very clearly,
because clesr diction is important in the entertainment world."

Ss then get off the plane far the hrief stop-over where they introduce them-
szlves to each other and converse using clear diction. '

The pilot announces that the passengers should reboard. After they have boarded,
the pilot asks them how they enjoyed Hollywood, whether they met any interesting
peocple, etc. The plane then flys an to anather destinatian.

The plane makeg 3 more stopovers with the pilot giving separate briefings for each
place, e.g., New York City the Ss must talk loudly because of the noise; on The
Isle af Sark they must whisper because it's a very quiet place; in London they
will be darcing and meeting people in a discoteque. During these stopovers, they
continue meeting and talking with ane another.
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THEATER TECHNIQUES

Activity: A Plape Trip (gard twa)

Fracedure: (continued)

8. After the trip is over, the Ss in pairs ar groups discuss highlights of their
travels. ,

9. The Ss then write shart passages abput the place they enjoyed the most and some
of the interesting pegple they met. These can then be paosted gn the bulletin

board faor the gthers to read.
Variations:
-8eginning Ss can focus an introductians and occupatians only.

-For verh tense review the Ss cam speak in a different tense for each stopover, e.0.,
the pilet could say, "The people in Hollywood are only interested in tslking about

tomorrow, or the future.”




Special Cangiderations:

%‘ ~T should have music that fits the mood of each stopover.
-Stopavers shouldn't be much langer than S5 minutes.

Contributed by:
Sueg Rogers, MAT X

nAAAS
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THEATER TECHNIQUES - LEVEL: TA

Activity: Request-a-Service

Investment: Ss make up requests in dealing with professiasnals.

Options: Brammsr: Modals, reported speech, WH guestions

Vocabulary: Polite faorms, titles, functions, professions

Theme: Introductions, manners

Culture: How to request services in different cultures.
Materials: 3x5 index cards, each with the name of a profession or job written

on it, e.g., doctor, dentist mechanic, florist

Procedure: l. T distributes one card to each 5, or the Ss may draw from a pile
face down an the desk.

2. T explains to the Ss that the professicns written on their cards
represent new identities and that they should not reveal them -
to each other. T then collects the cards. '




3. T redistribuﬁes the same cards toc the Ss, making sure that they receive a
different one. This second time the Ss are told that the-professional on
the card is someecne that they must contact for a particular service.

L. The Ss assuming the identity on their first cerds circulate among the "pro-
fessiaonals", ask guestions, and try to find the professional on their secend
cerds to request a service, e.g., "I'm looking for a mechanic to fix my
car.” "Do you know where I can find pne?®

5. After Ss have found the professional they need and have mede their requests,
they sit in a circle, state their assumed identity and report on the services
they were asked to perform.

Variations: ‘ - .

~Advanced 5s can discuss and cumpéfe how to make polite requests in their own
countries and in the target language culture.

-The lesson could emphasize modals for making regquests more polite.

Contributed by:
Teryl Lundguist, MAT X
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%§§ THEATER TECHNIQUES LEVEL: 8IA

Activity: Telephaoning for Infarmation
Investment: Ss create own scenario for getting information by phone,

Opticns: Grammar: WH & yes/no guestions, modals, present & future tenses,
reported speech, verb+tn+verb,
Vgcabulary: Building 8 reinforcement of words needed to make travel
arrangements or appeointmernts. )

‘ Theme: . Travel schedules, making appointments, eto.
f; Materials: Toy or dummy phones, butcher paper and felt markers topticnal)
'g Frocedure: 1. Ss think of possible situations involving getting information or
5 (B level mzking appaintments by phone. T lists these aon the blackboard.

anly) . .

2. Ss decide on one sityation from the list to investigate, and. brain-
storm possible gquestions they would need to ask. T writas these
questions on tha blackboard or butcher paper as said, including tha
errars.




T asks 55 ta look at their.questiuns. decide whether they are worded correctly,

3.
and revise if necessary.

L, T then underl;nes any undetected errors in the transcript, ard asks the Ss to
re-examine and carrect them if they can. T can help if needed.

5. Ss give possible responses to their questions mhich.the T writes on the blackboard.

&. S5s follow the same procedure for correction af the responses as explained in
steps 3 & &4,

7. Ss break up into pairs to write dialogues using the guestions and answers written
an the blackhoard.

8. FEach pair performs its dialogue for the class, using the phone.

Variations:

-S3s are assigned to call the T at home to find gut the homework assignment.

-T assumes the role af the person telephoned, e.g., ticket agent, doctor, telephone
operator. |




T
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THEATER TECHNIQUES

Activity: Telephoning for Information (card two)

Variations: {(continued)

~Advanced S5s can write specific infommation they want to know on index cards. Each
S randomly draws a card and carries out the regquest far homework, 2.g., an 5 may
-want to Find out the bus schedule from New York City to Washingtom, D. C.

-Intermediate or advanced Ss write situetions on index cards for each other to drsw
and act ocut extemperaneously in pairs using the telephane. .

Speecial Cansideratiagns:

-85 will need tn know haw to tell time'tu he able to do this activity.

Contributed by: .
Marion Macdonald & Sue Rogers, MAT X

#-ﬁ—m
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THEATER TECHNIQUES LEVEL :

Activity: "What's It For?"
Investment: Ss bring in objects and ascribe imaginative uses to them.
Options: Grammar: WH questions, modals, indefinite subjects

Materials: Various items brought to class, e.g., things found at home or in
the classroom.

Procedure: 1. Ss and T bring to class simple sbjects which could have several
' imaginative uses other than what they were intended for.

2. T puts these gbjects ints a large basket or box, raised or
covered so that the Ss cannmot ses them.

3. B8s sit in a8 large circle, Each S goes to the basket and removes’

an gbject without seeing it in advance.

BIA




8.

- -
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Ss reflect silently on possible uses far their objects. {Practical or normal
functions are not allowed). e.g. 2 record album cover could be used as a hat,
tray, or 2 giant envelope.

One S at a time "shows and tells" the class what possible fantasy use his/her
item has. When that S has exhausted all his ideas, octher Ss may make their
suggestions. This process continues until everybody in the circle has had

a turn.

Variations:

-5s hreak up intoc groups of & ar 5 using their items in an imaginative way in skits
they will perform fur the rest of the class. :

John Fanselow
Teachers College
Columbia University




3 MISCELLANEODUS
CIF .
Activity:

Investment:

Options:
Materials:

Procedure:

- T3
LEVEL: BIA

Idioms to Music

Sg think of idioms that they will éing to the tune gf a familiar
song. .

Vocabulary: Building & reinforcement of idioms

- 3x5 index cards, tape of a song familiar to all of the Ss (optional)

1. 5s brainstorm idigms they have encountered in and out aof class.
T can 1imit the number if necessary.

2. As the T writes the idioms on the blackboard, an S copies each
one onta separate index cards.

3. When Ss have finished brainstorming, they take ane idieom at a
time and put it in a sentence in its proper context.
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4., T then takes the index cards with the idioms and tapes them to the blackboard
from left to right.

é%% 5. T asks Ss to come up with the names of songs familiar to them either in their

own or the target language. Afier they pick their favarite of these songs, they
then sing it through. :

8. T then tells the Ss they will sing the idioms in the order they are aon the
blackboard to the tune of this song..

7. T asks for an 5 volunteer to direct and hum the song, in order to keep the
other Ss on the beat and in tune.,

8. Ss practice singing the idioms.

Special Considerations:

-5s should have already been taught and exposed to 2 number of idioms.

Cantributed by:
Mark Shullenberger, MAT X




, % MISCELL ANEDUS

Activity:

Investmeht:

Optiens:

Materials:

Procedure:

Ty

57~
LEVEL: BIA

Paired Interviews on the First Day of Class
Ss interview and introduce one another to their classmates.-

T uses this opporiunity to see what gremmar and vacabulary the
Ss already knouw.

Theme: Introductions
Culture: This exercise could leed to a discussion abgut what are

appropriate interview questions in varying cultures.
Butcher paper, felt harkers_

1. T tells Ss to break into pairs to interview each other,-e.g. find
put names, nationalities, interests, where they are from.

2. Each pair then introduces one another to the class.

b g e s s o et P



Variations: . ?
-After § pairs have interviewed eech other, they then select another pair of Ss é
and introduce eesch other reciprocally. ' ;

-Each pair writes the information about each other con separate pieces of buicher ;
paper, large enough for all class members to see. They may decorate if they .

wish. Ss then post interview sheets on the wall. :

Contributed by: :

School for International Training ;
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MISCELLANEDUS LEVEL: -BIA
Activity: Spin-a-questinn‘
Investment: Each 5 splns 3 guestion and answers it. T may use this as a

language diagnastic tool, or as review.
Options: - Grammar: - . . Any verb tense .

- Vocatulary: ‘Shows T Ss* vocabulary kncwledge
Theme: - Any theme, e.g., vacations, jobs :
Culture: ‘This activity can be used to tell the T what contact
55 have had with target language & culture.

Materials: A large round cardbsard czrcle, d1v1ded into quadrants ulth a dial in

the middle that spins. E£ach nuadrant contains a questign that focuses

on the lessan.. _ .
“The guestians in this

circle focus an the Ss
contact with the target
language and culture.
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Frogggure:
'

Variations:

1.

R

T has each § in turn spin the dial and answer the guestion in the

quadrant where it stops.

While each S is speaking, T discreetly takes notes of areas of

5's language weaknesses.

After each S has spaoken, the T summarizes tg the S what he/she

has said, which can be an indirect form

After all the Ss have spoken ance, thevi
question. ‘

~Eadh question may focus on a different verb tense or specific grammar point.

-5 can make up the questions to be spun.

Contributed by:

of carrection.

AN o))

can spin again far another

Sergio Dearte, FLO
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 MISCELLANEDUS T st tmnacg, LEVEL: BIA
Activity: - Warm-up Exercises (useful for calming' the class)

. f
Investment: Ss may give directions to one another for doing WArM=-Ups.

-

Optiens: ~ Gremmar: Imperatives, adverbs

Vocabulary: Building 8 reinforcement, parts of the body
Materials: ° Records or tapes of elassical music (pptional)
Procedure:. 1, At fhe'beginning of the class, T models and gives directions

to Ss on physical exercise. (Simple breathing and stretehing
movemenis are especially good far warm-ups.)

2. When Ss have learned exércises, individuasl Ss can assume the
role of the T,

“(ifo -r' ‘
pATEDUE 01 B
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