SIT Graduate Institute/SIT Study Abroad
SIT Digital Collections

MA TESOL Collection SIT Graduate Institute

1980

Teaching Culture - A Texas Model: Materials
Development for Teaching American Culture,
Focusing on Regional Variations

Melanie Anne Dando

School for International Training

Follow this and additional works at: https://digitalcollections.sit.edu/ipp collection

b Part of the Bilingual, Multilingual, and Multicultural Education Commons, Curriculum and
Instruction Commons, Linguistics Commons, and the Teacher Education and Professional

Development Commons

Recommended Citation

Dando, Melanie Anne, "Teaching Culture - A Texas Model: Materials Development for Teaching American Culture, Focusing on
Regional Variations" (1980). MA TESOL Collection. 313.
https://digitalcollections.sit.edu/ipp_collection/313

This Thesis is brought to you for free and open access by the SIT Graduate Institute at SIT Digital Collections. It has been accepted for inclusion in MA

TESOL Collection by an authorized administrator of SIT Digital Collections. For more information, please contact digitalcollections@sit.edu.


https://digitalcollections.sit.edu?utm_source=digitalcollections.sit.edu%2Fipp_collection%2F313&utm_medium=PDF&utm_campaign=PDFCoverPages
https://digitalcollections.sit.edu/ipp_collection?utm_source=digitalcollections.sit.edu%2Fipp_collection%2F313&utm_medium=PDF&utm_campaign=PDFCoverPages
https://digitalcollections.sit.edu/graduate_institute?utm_source=digitalcollections.sit.edu%2Fipp_collection%2F313&utm_medium=PDF&utm_campaign=PDFCoverPages
https://digitalcollections.sit.edu/ipp_collection?utm_source=digitalcollections.sit.edu%2Fipp_collection%2F313&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/785?utm_source=digitalcollections.sit.edu%2Fipp_collection%2F313&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/786?utm_source=digitalcollections.sit.edu%2Fipp_collection%2F313&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/786?utm_source=digitalcollections.sit.edu%2Fipp_collection%2F313&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/371?utm_source=digitalcollections.sit.edu%2Fipp_collection%2F313&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/803?utm_source=digitalcollections.sit.edu%2Fipp_collection%2F313&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/803?utm_source=digitalcollections.sit.edu%2Fipp_collection%2F313&utm_medium=PDF&utm_campaign=PDFCoverPages
https://digitalcollections.sit.edu/ipp_collection/313?utm_source=digitalcollections.sit.edu%2Fipp_collection%2F313&utm_medium=PDF&utm_campaign=PDFCoverPages
mailto:digitalcollections@sit.edu

TEACHING CULTURE - A TEXAS MOLDEL
"Materials Development for Teaching'

Amerlean Culture, Focusling on Regional
Variations"

Melanle Anne Dando

"Submitted in partial fulfillment of the requirements
for the Master of Arts in Teaching degree at the
-School for International Tralning, Brattleboro, Vermont."

June, 1980






I.
II.
ITT,

INTRODUCTION

TABLE OF CONTENTS

‘.I..ll...‘..‘l.l.ll‘.l..."..l

SA:MPLE LESSON PLAN LA A L B IR S I O I I I BRI I I R R R R

TRANSCRIPTS AND SUGGESTED ASSIGNMENTS

A. The MU.SiCian ------;‘-cn...-o;..o..c

B. The Cowboy

1. "General Conversation” .....eeeue....

W= W

C. The Cemetary Working Ceeeaean et

-* "The Horse" LA L AR B IR B B B O B I I R ) ‘.' * "o
Ll '!The RanCh" LA B B L B O B R R N I I R R R L
- “The DU.de" LA B AN L R I BN B I I R R I R R S R

. Discussion Topics and Tasks ........

LR

1. Discussion Topics and Tasks ........

D. Black-eyed Peas and New Year's Day .....

1. Discussion Topiecs and Tasks .........

SUGGESTED PROCED[}-RES LB R B N B B R R R R R

EQUIPI{ENT L I I I T Y
APPENDIXI ....‘-.O...’.......‘.

APPENDIX II
APPENDIX III

BIBLIOGRAPHY

LI BE BE IR I B B I A Y

l‘lI...C.I.‘.O..l..‘l....."l.

L A L R O I I I T I S

LA L L B R B B A I N N N N NN )

1k

18
ol
27
31
34
36
ko
by
Ly
45
51
52
53
57
59







INTRODUCTION

" From its beginning until very recently, written history
has been:a history of the upper classes by the upper'classes
and for the upper classes."! It is my contention that the
-sglection of materlals for teaching culture in the ESL class=-
room reflects this tradition of arlstoeratic scholarship.

I am not saying that we should disregard the traditions,
customs and lifestyles of the larger soclety in which most
Americans partlcipate but that along with the presentation of
Thanksglving celebrations and recitations of Walt Whitman, the
reglonal folk life with its unique traditlions should be included,

There 1s much cantrovergy surrounding thé defining of
culture, Scholarskhave yet to agree on a common definition,
each approaching the toplc from the perspective of his/her
disclipline, For the purposé of thls project I melected
Webster's New World Dictionary for a working definition, "culture
belng the concepts, skills, arts, lnstitutions, ete, of a
given people in a given pericd," a broad but viable definition,

In regards to folk culture; historlans and anthropologlsts

have used terms such as folkways, little traditilons (as opposed

1pon Yoder, "Folklife Studies in American Scholarship,™

American Folklife, ed, Don Yoder (Austin, Texas:University of Texas,
1970) p.8, - .




to the Great Tradition of the dominant culture), regional
variations, and folklife-regional ethnology. As in the
rdefining of culture, there is controversy and disagreement
in ‘attempting to define "folk" and"folk culture." T have
chosen to define folk éulture és belng the shared tradltions,
customs, values and 1ifestyles of a geographleally or regionally
delimited group., It includes the rast and the present, It is
"life," the 1life of the soclety and of the individual within:
that soclety, For the title of this project I selectedrthe
term regional variation, an arbitrapy selection until I realized
1ts utility in explalning linguistic features as well as folk
- 1ife,

My reason for choosing the topic of regional variation
1s not only subjective, reflecting a personal interest, but
also reactionary, It is a réaction to the Iranian student
who clalmed that the United States did not have folk dances,
to the Mexican student, aware of prejudice against Southern
speech (and culture), upon learning that I was from Texas asked
me which English I was i:eécl'\xing, to the Canadian who thought
American music had nothing}more to offer than Roek and expressed
amazement upon hearing beautiful folk baliads of regional U,S,,
to the Russian student who said that the only culinary tradition
in the ﬁnited States was the hamburger, and finally to the
ESL teacher whose guilt for being American compelled him to
"teébh" culture within a narrow soclological context, emphasizing :
' andxvinforcing; neéafive stereotyplc images of the national

character,



In order to teach cult'ux_-e, the instructor would have to be
carefully tralned in the fields of cultural anthropology,
psycholinguistics, sociolinguistics, behavioral psychology
and literary criticlsm., Kot having such Sp_ecializea training,
I, as an ESL instructor, can at best .se'rve: 6n1y as an informant
presenting cultural _ma_.terial whlch ean assist the student in

- developing an understanding and awareness of the complexity
and diversity of American society.

Concomitant to developing cultural awareness 1s the -
linguistiec ob,ject:l.ve_ of 1mprov1ng-aura1 comprehenslon of -
informal spoken language and of dialect variations, A fre-
quent complaint of‘ Students is that that they understand what
i1s said in elass but do not understand that which 1is spoken
outslde of c¢lass, Although the blame eould be placed on the
teacher's pronunciation or on the studentis individual lnabllity
to comprehend, I agree with Richard Sittler who states "that
the English heard in the ¢lassrooms often bears 1ittle resemblanc
to that which 18 heard elsewbere,,,this faet 18 the -single most

”1mportant cause of our students! dificulty in aural comprehension
outside the classroom, "2 :

The English used in the classroom is a formal -varilety
”of. standard Engj.ish. The teacher, consclous of the lmportance
of the student's need to understand what 1s is sald, may limit

his/her voeabulary and make h-is/her pronunclation as clear as

2Richard C. Sittler, "Teaching Aural Comprehension,"
‘The Art of TESOL, Selected Articles: from the English Teachlng

Forum, Part I (Wasington B,C,, 1975), p. 117. = °




possible, wlth the result being the students understand the
teacher, However,their language experience outside the class
wlll be entirely different, for in this environment they
ﬁill be faced with an informal varlety of standard Engliéh
which is spoken faster, 1s characterized by reduced forms and
makes extenslve use of contractions, both pronoun and noun,
Informal standard English can be brought into the eclassroom
through the use of taped informants representling the speech
communitj.in which the student 1s studying.

In addition to informal speech, the student will at times
be confronted with regtomal dialect variatlons, Although
an active knowledge of informal speech is desirable, the student
needs only a passive knowledge of dialect variations,

According to Marjorie Swacker of Texas A & M, the student
"must strive for native ability without approximating that
goal too closely, "The advanced student should be able to
identify vocabularj and syntax by reglster and region and
then realize they have less latitude than native Speakers do
1n thelr choice of language Variety."3 This premise 1s based
on the results of an experiment conducted at Texas A&M using
four volces as test material with others serving as detractors,
Two volces were native speakers, one speaking in standard
English and the other speakling an East Texas dialeet using

such markers as multiple modals, yalll and the absence of

SMarjorie Swacker, When {+ Native) Is ( - favorable),

Educatlional Resources Information Center, ED 135 254
(Louisville, Kentueky: University of Loulsville, 1975), p. 5.

4
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adjectlival morphemes, The other twe were non-native speakers
from Jordan, One Spoke using reglonalisms and the other spoke
wlthout reglonalisms, The speakers were evaluated according
to personality traits, The two native Speakers’ were eﬁaluated
about the same, beilng positively recelved, with the one using
regionalisms rating higher in trustworthiness and lower for
leadership. The two non-native speakers received'mostlyi
negative evaluations with the speaker using reglonalisms
recelving the highest degree of negative evaluation being rateq
as having-little education, lacking humor and beling untrustworthy.u

The instructor should be aware of these limitations which
involve the target language group's reaction and should exercise
caution 1n presenting dialect varlatlons, making clear that
aural comprehension and not oral reproductien'is the obJective.”
This distinction should be eensitively presented in order thetui
the students not develop negative attitudes about regiohal |
and soclal languages variations, |

Using a prepared scriptkfor‘the taee project was'considered
and rejected, Although a-ﬁrepared script would allow for the
incluslon of selected graméatical features, 1t would not have
the cuitural'validity which 1s the physical and philosophical
context of the project. Adherence to the objective of bringing
‘the real wprlq into the classroom.precludes simulation and

validates student exposure to uncontrolled lingulstic elements,

*pia, 0.2,

A




The c¢holce of using taped informants reflects an oral history
approach, Increasing attention is beiﬁg given to the details
of 1life as told by those whose lives pass in anonymity,
Historlans are using tape recorders to capture theilr stories
and impressions, For the oral historlan, the commonplace
bas special significance and importance, giving inslght iInto
not only an l1ssue, or event, or a time but also into the feellngs
and attitudes of those affected, adding a new dimension to
the study of the pést and the present, 7
Although thls approach is compatible with the ESL situation,
the ESL objective requires some modification in method,
wﬁereas the oral history interview is highly structured (requiring
extenslve research on the part of the interviewer), fdcusing |
on a particular aspect or p61n£ of vliew, the ESL tape has no
such structure, the objective being to capture a varlety of
natural speaking volces, An example of this diffefénce would
be ln interviewing the cowboy, the oral historian might be
interested in the impact of World War II on ranching in Texas
and would structure the interview accordingly; on the other
hard, the ESL tape has no p;rticular focus, beilng one of general
dlscussion and interest, .
It 1s sincerely hbped that this project will generate
discussion and lnterest in regional culture and wlll serve as
a mo@gl which teachers throughout the nation can qsefor.the
developﬁent'Of cultural material reflectiﬁé thelr particular

and unique region.

[



'SAMPLE LESSON PLAN

L o "Dhe Musician"

CULTURAL OBJECTIVE: . - Transmlssion of information about
regional folk culture N

LINGUISTIC OBJECTIVE: _ Proficlency. in aural ‘comprehension
: g ' - of Informal, spontaneous, spoken
language .

SOCIOLINGUISTIC OBJECTIVE: Passlive knowledge of dialect
- ' : variation

Active knowledge of variety of
reglister,

I, PREPARATION
A, Teacher demonstrates by .example, those characteristics
of 1nforma1 spoken language which distinguish 1t from
written lenguage. )
- : | 1, Redundancy, repetition, \
2, Uneven pacing, There is a tendency %o speed up
when using common phrases, c¢liches, fillers or
gilving unimportant information, Conversely,.a slower-
rate is employed when information is of 8peclal
lmportance to the speaker, |
3. WVWord stress, In addition-to standard.strees patterns,
there 1is heavy accentuation of words connoting
significant meaning to the speaker.r ‘
nrr__unu. Discontinuous and fragmented syntatic structures,

5. “False atarts, hesitations, se1f~1nterruptions

1;; - 6. Assimilation of consonants.n




1T,

T. Vowel reduction,

8, Close Juncture between words in rhythm groups,

9. Loss of initial or final cbnsonants Iin unstressed
words,

10, Use of casual, informal lexicon rather than one

of formal or consultative style,

B, Teacher writes tople on board, "Texas Music" - "Texas
Musielan,” and asks students to write down the cultural
1mag§ evoked and their 1mbressions. Students share
with the class:what they have written.

C. Teacher gives brief oral summary'of tape, discussing
what 1s to be saig, ﬁho the speaker 18, his age, etec.

!be Teacher passes out'vbcabulary 1list. and_oﬁally reviews
the words with the class, polnting out those which are
caaracteristically informal and considered unacceptable
in written form, |

PRESENTATION

A, Students listen to tape without use of transcript,

| Students are alloweé to take notes,

B. Students listen to tape along with transeript.

C. Teacher answers students! questions,

D, Students listen to tape for the third time without the

the transeript, They are asked to listen for strong

accentuation‘pf a word or phrase. and for uneven pacing,

- Students are to take a plece of paper and divide 1t into.

two columns, titling one cblumn Stress 'and the other "Pacing."



In the column -titled "Stress," the students are to
write down those words which the speaker heavily
accentuated, In fhe column titled "Pacing," the
students write down those phrases which were speeded.
~up, e ; '

| This exercise not only gives practice in sound
identification but also emphasizes the important role
of various phonological elements in conveying meaning

in spoken language ,

III, EVALUATION _
A. Students answer questions, The teacher should evaluat;
dn §he basls of comprehension and not reténtidn.
This exercise may be elther written or orail,
1. Did the musician start out in rock and roll?
.2, Is folk music and country and western music the
same? | : 7
3. What happened at LBJ's‘randh?‘
4, How many people were picketing?
5. Were the Texas Rangers and KKK outnumbered by the
protestors? ' Y
6. Why did Janis Joplin go to San Francisco?
7. Why dild young people reject bountry and ﬁestern?.
8, After rejecting C&W, why did young people start
coming back to it?
9. Accordiﬁg to the musician, what 1s progressive
country? o ‘. |
10. Why is the musician "a 1ittle bit wiepd!?
9




IV,

B. Using "sentences" from the script, have the students
rewrlte them I1n - formal or consultative style,
Teacher should demonstrate by 'putting on the board
a Qentence in informal style and having the class as
a group change 1t to consultative style,

The following sentences should be changed:

?. Of course, you always had the top forty stuff and

' that's always been aréund, but the force in me was
the folk musie,

2, Country and western was very stralght.

3. It was a gutsy thing to do, to go up %o LBJ, this
was when he was president, you know, to go up and
stand outslde his ranch, holding slgns up saying
8top the war and stuff like that

DISCUSSION TOPICS
A, The Role of Music in Culture,
1, How songs reflect the'politics, history and work
of the pesple, |
2, The use of musie in political protest,
B. Regional Identity. |
' 1. Reglonal differences in the United States.
2, Cultural allusions in song, "When I Die I May Not Go!
to Heaven,"
C. .Foik_Instruments. _
1, Ideﬁtificatien of.. instruments récorded on the tépe

2, Discuss regional folk 1nstruments, such as the guitar,
the dulicmer '

10
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"On the Road.” The teacher could point out how this'
"restless seekinp” is manifested in succeeding
renerations, i.e., the frontier drifters, the

depression era drifters, Hemincway's lost

- generation, the "beats" of the 1950's and the

hippies of the late 1960's and rarly 1970's.
The discussion could be taken further by looking
at the relationship of local culture and folk themes

to the national culture and themes. (see Appendix T)

It should be remembered that. any topic discussed must

allow for the students to make comparisons with their

oWwn countries and cultures,

A.

" TASKS

Rewrite the song fillinﬂ in the blanks with names and
expressions reflecting the siudeni's culture or
regional loyalty. (see pa-e 13)

Have the students inlterview a musicilan.

Have the students_brinﬁ in examples of informél speech

or dialect variation.
/

‘Have. the students read bhook or nxcprpts from books

by repional auihors -

Have the students research the topic of folk music.

11




VOCABULARY LIST

folk

fdlk scene

country and western

In-between ’ \
civil rights movements
straight

top=forty stuff
picketed

Texas Rangers

-

countér demonétrations
1itﬁle bit wlerd

Hell

yeah

speaker

blare out -
racial slurs

prefty halry

gutay |

"on the road"

branch out

American Nazi Party
LBJ. _ A

"tap your foot" - o ' “

fraternities

12



"WHEN T DIE I MAY NOT GO TO HEAVEN"

When I dle I may not go to heaven
I don't know 1f they let in

If they don't, Just let me go to .

1S as close as I've been,

couldn't hold my attentlon

could not .

So tomorrow I might be busted flat in

I don't care, at least I'1l know IL'm home.

When I dle I may not go to heaven
- I don't know 1f they let in

I1f they don't, Just let me go to

1s as close as It've been,

I'd drive across hell and half of

to hear a song .

The Just ain't’as in
My body's here but my soul's in

When I die I may not go to heaven
Cause I don't know if they let in

If they don't, Just let me go to

-1s as ¢lose as I've bheen.

13




THE MUSICIAN

I started off in folk musiec which I can say back when

- I was golng to college in the sixties and there was a blg

folk scene, you had all the Téxas misiclans elther dld country
and western or folk, there really wasn't much of an in-between,
you know, except for the orchestras and things like that,

There was always Just the folk and the country and western,

and generally; they weée very much separated because the folk

was always involved in civil rights movements, anti-war movee
ments, ete...the country and western was a very stralght almost,
you know, you had that what was accepted, Of course, you

always had the top forty stuff and that's always been around,

but the force in me was the folk music. When I was Pourteen

we stood out on the highway outside of LBJ's ranch in 1967 and
plcketed IBJts ranch, There was a hundred of us, We were
outnumbered by the Texas Rangers and the KKK, The ‘American Nazi
party was there having counter demonstrations across the street
from us ahd I'drsay thatt's where the majority of Texans stood,
is on the other side froﬁ me, That!s why I say that ' I'm é

11ttle bit wierd for a Te;can. (WERR THE COUNTRY AND WESTERN

ON THE OTHER SIDE?) Oh Hell yeah,they had a speaker blaring out
country and-westdfn on the other side with, you know, Just racial
slurs, I couldn't even tell you...it waslpretty hairy,,..it was

a gytsy thing to do, to go up to ILBJ - this was when he was
president, you know,- to go up and stand outside hls ranch, holding
g8 igns. up saying stop the war and stuff 1ike that wasnit done, '“ﬁ

14



1t wasn't being done anywhere in the nation much, especiélly
in Texas, Texas has always been traditionally politically

conservative state, -

It has very lnteresting roots, Austin musiec, therets bands

8t111 around wlth some of the people, take into account:

Janis Joplin'who graduated out of Port Arthur in '65 and of
‘.6ourse did Bobby McGée, you know, she!s the one who wrote
Bobby McGee, ho,rI'm sorry, that's a Kris Kristopherson song.
She made 1t famous, She was in Austin at that time and went out
to San Francisco after the fraternities at the Universify of Téxas
' voted her the most ugly woman on campus and embarrassed her 8O
bad that she left Texas and went to San Franciseco, And ét
that time, Willle Nelson was still trying to work out of Nashville,
Waylon Jennlngs was dolng well as a country and western singer.
but he was really, actually, Walon was réaily 6ne of the_firsty
famous people doing what I would call progressiwe country,.
singing about things other than divorce and stuff 1like that,
He would sing about what 1t\was like to be on the raéd. orf
course, he played bass for Buddy Holly, so his roots were in
rock and roll, you know, I“d say thatvthat's where the. birthplace
of Texas muslc really was, It was in kids my age, slxteen,
seventeen and eighteen who had been raised all their lives.
around couhtry and western, but rejected it, because 1t was so
.simgle and so = just dlvorce songs, Yyou know,’things like,..
but 1£ﬁdhanged;,gradually they started séeing that the rhythm
and the beat wasn't so bad and they started coming back to it
because 1% was pleasing to hear and 1t was kind of a nlce beat

15




tap your foot = but the words got a little more important,

The words started branching out into different things, Thaﬁ'a
when it started becomiqg progressivenbountry lnstead of Just
country and western, And it started with kids who would come
over from rock and going into 1t and 1t would blend into the
ecountry and western - that's what the whole thing is to me,'

it's a biend of blues, country and western, and rock and roll;

16



"WHEN I DIE I MAY NOT GO TO HEAVEN"

When I die I may not go to heaven
I don't know If they let cowboys in
| If they don!'t Just let me go to Texas

Texas is as alose as I've been,

New York couldn't hold my attention
PDetroit qity could ﬁot‘sing my song
So tomorrow I might be busted £lat 1n Dallas

I don't care, at least I'11 know Ifm home

When I dle I may not go to heaven
I don't know 1f they let cowboys in
If they dontt Just let me go to Texas

Texas 1s as close as I've been

It'd drive across hell and half of Texas
to hear a Willie Nelson country song
The beexr Jjust ain't as ooid.in ol! Milwaukee

My body's hergrbut my soul*s in San Antoh

When 1 dle I may not go to heaven _
Cause I don't know if they let cowboys in
If they don't Just let me go to Texas

Texas is_as close as I've been,

17




THE COWBOY

"GENERAI, CONVERSATION"

My ranch experlence probably first began by stories that
a grandfather told me, and thls grandfather at the time was
in hils upper eighties and I was 1in the range of three to four,
But so many of his stories stuck in my mind that I gained a
feeling of identity of the West, the old West, the cowboy mystique
that captures so much of the Amer;can publle In today's 11ves-
Because he had been a ¢ivil war veternan and had everything he had
had destroyed and came to Texas after the éivil.War and settled
first in Eden, which was primarily a farming community in East
Texas and then moved to Sweetwater which was on the high blains
where there were no fences and raised horses and mules and
cattle on the open range. And from time to time they, well
almost annually, they would make the drive to Kansas City for
to take the stock up there for marketing purposes and so many
of the storles he related to me I remember as a young boy as
romantic things, He was about fifty-four when he married my
grandmother who was nineteen at the time, and ~ their courtship
I suppose was typleal of tﬁose times, I den't redlly know, They
oftentimes would spend the evenings after they‘had married out
on the high prairies where he recited Shakespeare and areas of

the Bible that he had committed to . memory and she. would play the

' *guitar on accompaniment, And my grandmother, and even after

my grandfather ‘dled, told me a lot about thelr conversations and
things they talked about as they were out there with the cattle
in the sense that we think of people doing that on the trail rides,

18



“but you remeber-that there were no fences 80 they had to be
out and in the area to keep up with their stock s0 that they
'didn't Just disappear off into the prairie or that some neighbor

sees them and runs off with them,

. The Herefords that we'purchased were typlecal of the north and
middle Texa§market;ng_requirements,.anything_fhat was not red
and did not have a white face just dld not sell well at the
commerclal markets. At that time all marketed through large
centers, for 1nstance; eﬁerything in west, noftheast and central
Texas gas brouéht to Fort Worthlfor sale. Fort Worth was the
center I went to méat'of the time;  Southwest Texasrand south
Texaé all went to Houston, I beg your pardén,-éll went to

San Antonlo, There was a cow'market in Houston; it was very
small, 1t was limited primarily to the southeast part of the
:state, Beaumont, and Houston and Harris County, hBut thé

San Antonlo was large, very much like the Fort Worth market,

The Fort Worth market sovered about 500 acres of nothing but
cow pens, And the large packers at that time had arfanged'thetr
killing and processing around the parameter of the pen and so |
"It was~a complete unit 1ndustry from the loading docks where
the trucks backed Ilnto the front side, the railroad unloading
yards iln the backaide, and the kllling industry were all there
together, so that it was éasy to go there and in a very short

- time p;ck up a lot of experience and know~how and in a very
short tlme know about what was héppening 1n that Industry. The
rodeo lndustry was small, it was primarily hobbiest at that time,

worklng cowboys who worked there, And the rodeo for all of Texas

19




That was the rodeo of all time was the Fort Worth rodebd that
was held always in the, somewhere between the second and third
week of February of the year, it was held in Fort Worth on
Exchange Street at the colilseum or arena that was right there
with the stockyard and 1t was considered the high soclal thing
that any cowman a:uld do was to appear there and be there,

It was a rather Interesting mixture because it was primarily
cowmant!s country but you wbuld also see the American saddle
mounts and the English riding horses there in competition,

At times also, the arabs and the arabian horses and the other
soclety horsemen would come there and condeseend to perform
along with the western rodéo, althoﬁgh'I'm sure 1t was somethirg
beneath them to be 1n§olved, because 1t was strictly a cow
country with cow manure on the ground, people with dirty boots

along with those who were dressed well,

The'original cattlemants cafe was there next to the coliseﬁm.

It was set between the coliseum on one side and the exchénge

house on the other slde, and all the cattle brokers and cattlemen

went to finalize their beef trade, It was strictly a cowmants
cafe and 1f you appeared without boots there you were thought
kind of strange;, and if your boots were clean, they knew you
were a dude from somewhere else, And 1t was so casual that when
the little ereek that they hagd fhere flooded, which was once
a year, they Jjust palnted a line on the wall where the creek
flooded and marked the date up there, So“everybody kept up

wlth the local business on Exchange Street, the saddle makers

up the hill, saddle and harness makers at one end and the
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businessmen and cattlemen's cafe down next to the stockyards.

This all changed sometime after World War IIrand I dontst,

" I was not around at the time that this change took plaée; but

C .
the marketing changed completely so that now all marketing 1is

done at local centers where the cattlemen take thelir cattle

to areas usually not more than twenty miles from their pastures.
Buyers come to the areas and buy, They do this, I presume,

to minimize thelr problems, Because they closed the 61d'

Fort Worth killing hoﬁses and the 6nes-in San Anbemio, most of
thesge eattie are shipped elsewhere, probably under the premise;
developed that most cattle should.be fed some before they are

taken to the packing ‘house,

Typically, for instance, in those yeaﬁs all boys that were
on a ranch, started work as soon as théy'were tall enough to
handle tools or machinery, for instance, I'started driving a
fruck when I was ége thirteen, I drove a cattle truck, a big
elghteen wheel'cattle trucke hauling hay, doing things of that
sort, It was not at ali-unusual to see a young boy fifteen
drive up with a load of cattle and there may be three or four
trucks in a convoy come, And the dad or the boss or whoever
it was would arrive in the last one and gather‘all the boys

together and take them to buy breakfast, They'd arrive at

RY 30 or 5:00 in the morning, they'd go buy breakfast while the

cattle would be being put down below and 1t was still the time
when the main producing unit was the family, And the larger

spread would have hired hands but the primary-préducer of beef
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during the 30's, which i1s my direct knowledge; the 30t's, 401s,
5Qfs, was the family unit, The kids expected to grow up there
aed they grew up and they became cattlemen and there were very
few of them that ever went to college or somewhere elge unless

of course 1t was possibly to A&M., But most of the boys did

- not @ to A&M because they considered that a waste of thelr

time because when they went to college they had to study so

much that was totally 1rrevelant to west Texas or north Texas

- cattle ranching, in fact I went to A&M to study animal husbandry
and I became so disenchanted with the emphaeis on research,
hybridization of grain, and this sort of thing, and I sald,

you know, I'm not Ilnterested because I could raise goats and

cattle and horses wilthout all that superfluous learning, Of
'eourse, now we know that all those things go into a goed operation,
but it was not that sclentific back in the 30's and LOtg,

They all did what their granddaddy had done or somebody else

down the line,

My first experlence was at age thirteen in 39, And we -
ran cattle on the grass, We had three or four cowboys that
worked for us, I remember we worked them first fn 39 at a $1.00
a day and about early'40 we raised them to.a doliar quarter -
and the end of '41 they had come up to a dollar thirty«-five
a day, And these were men with families. We had one particular
hand that was unique because his name was Chet Adalr, Chet
was half Indian and he and his famlly had llved under the customs
of the Lndian in many respects, although they llved 1n a 1little
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house, Chet would sit on the fronﬁ_porch whlle hls wife did
all the plowing and he watched her do the labor., Now he would
eome break horses and work ‘cattle because that wag men's work
but the Ixdian in him told him _that he didn't want to turn
_jdirt that was farmer's stuff and that was for the women, so

this was a little cut of the culture from way back,
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"THE HORSE"

If you go bhack 1in the horsemanship and think about it
historlcally, horses have been the means 6f handlling your cattle
because when you're dealing with 1ohg dlstance spaeces with
cattle, thelr abllity to move at hligh rates of speed over long

_ distances made 1t impossible to herd them in the sense that
the sheep herders and goat herders dld. And so it became
necessary for then to have some mounts when they were ranging
over the distances that we dld 1n the Unlted States unlike
places where they keep them in fences and you can follow them

“along fence rows, Our place 1n Dallas County-was where it was
véry much similar to open range because the two sides of the
lake was unobstructed by fences and so we'd have a run of eight
miles where there was nothing between you and the next fence
and if the cow got .away and started running, you had a big
Job to beat that cow to escaplng up there through the fence,
breaking through the fence, So we worked our cattle very much
as they had done on the opeﬁ plain, we had cow horses that were
trained, of course we call tlem cutting horses now, but cutting
horses and all these things were simply the task that every
CcowW hofse knew how.to do, Any horse that was worth anything, why
youtd start out in the morning and the horse would know as you
took the action you did when you went Eo round up the cattle,
whiéh you would do 1f you wanted to dehorn or castrate or
vacclnate maybé, or get thelr calves up for market, you'd go
around aﬁd the horse would know what you were doing by the way

you approached it - if you approached the first anlmal and just
2l



stopped and looked at it, the horse would know that there

was nothing to do but to Just move around the cattle and

inspect them and so they were casual and relaxed, Now, 1f

you started out around the edge: and herded a few in towards

the center, they immediately got the idea that you were going

to take the herd somewhere, Their alefﬁness'piCkéd up, thelr
éttitude toﬁ;rd the whole enterprise became more Interesting,
because they knew that once they got that herd back they were
through for the day. And they always got a feedlng of oats
when they got back, so they had a real proprietary interest for
gettiné the Job done, And so if you start running them towards
the center that ol! horse would really get in high gear to
really help you do the Jéb. A horse of that type would leann
to think with the cdﬁ, they would read the cow!s signs, such as
the way the ears moved, or the way the tail moved or the way
they leaned, And ;t 18 not unusual for a rider to be on a horse
chasing a cow, a calf; that's trylng to run 6£f from you and the
horse turns before the calf does because the horse has read what
the calf is doing and the rider has never been aware that any-
thing is going to happen aé_all and - that horse 1s turning and
you're trylng to stay on the saddle because 1t's an instantaneous
response by the horse to what they read in the cow and that
puts the horse 1n the primary position when the cows turn and
_they antlcipate 1t, This was the value of cattle(INTENDED TO SAY
HORS%S) and you therefore, got to the point where you relled on
their intelligence ahd'their training'and:their abllity to
coﬁmUnicate with the cow, .
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An example, an old blue mare that I used to ride a lot was

good wlth mean cattle because 1f you get a cow that was trying

to horn you and refusing to go,and try to trample you and things
rlike this, she would run up behind that cow and grab that cow

by the nape of the neck and bite it and then kick i1t on the .
rear. And once she got that cow going she would grab the cow

by the tail and twlst that taill, and biting it all the while,

- untlil’the cow got so mad that 1t'd go wringing its taill

rumning off down the way and that way the horse got the cow

-8tarted, then the horse had the cow 1n charge, This ol! mare

had been trained on a déiry where she . knew that every morting
that a certain she had to get the cows and bring them in,

And so all you had to do, if she gotrthe signal to bring them in,
all you had to do was slt én the saddle, She'd go bring them in.\ 
She'd hunt them out, get them out of the brush,and things,
Places where you really might not be aware that they wére,
she'd sniff them out and go right after them 1ike a dog. So
she was a very valﬁable tool as all good cow horses are,

And this is the reason you f£ind so much in the original cowboy
lore about thelr admiration for their horse, because a horse
was not only a ver& capable tool of the trade but was a friend
and one with whom they communicated and whom the cowboy relled

on Yo communicate with nature and wlth the cattle,
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"IFHE RANCH"

The ranches of course thét grew up in Texas were fenced
units, With the exception of a few of them such as the
King Ranch, the XIT Ranch, theré were very few éf what you
generaily call the large:spread; Now, a large spread would
be something 50,000 or over (kiﬁd,of a generalization) but
~ there were a lot of ranches in the ten to fifteen thousand
throughout the state, which were really emplres from the étand-‘_
polnt of a lot of people, Now these ranches as I sald before rn
‘were primarily family units, but routinely a ten to fifteen
- thqusénd.acre ranch would have employed from flve to ten men-
all the time up through 1945, who rode the range in the old
tradltional style, They would have their roping horse; saddle
that horse 1n the morning, theytd go out in some of theﬁ In
the larger areas, ,.those fiffeen thousand acres and up, it would
take so much time that they would have the line shaek where
they would spend the night out on the road, someplace 80 to speak,
and that way they could ride out a day and ride back a day,
To ride around a thousand acre pasture took all day if you Just
rode around the outside of 1t, lboked at the fences and checked
a hundred yards of fence, 1t took all day long, so you could see,
a fifteen thousand écre ranch was really a quite large process
for one man to try to handle, he Just eouldn't do it in that
~ fashion, They would keep a remuda of horses, you know, they
always hagd thirty, fhirty-five;horses around, they would rotate
the harses out sb that they wouldn't get lame, They_migh@
have @wo or three favorites they would keép,'but by and large,
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they would Just pool the horses and you'd go out and get a
horse in., Up to that time most horses were what we would
éall today,'roﬁgh broken, when he got about elghteen months
'old, they'd run him into a pen, rope him, pull him up to the
 fence, put a saddle on him, and somebody would crawl on énd
theyt!d Just ride him until he gave out from exhaustion, that
was the o0ld horse wranéler or ﬁorse breakers routine, and
some people dild nothing but that, day in day out, they'd travel
around and break horses for peéple. And it was a type of occupation
that had a lot of danger to it and there wasn't one of those
fellows that had been in it more than a couple of years who
didn't have at 1least a broken arm, or a broken leg, bfoken._
back to show for his efforts, bﬁt 1t was a lot of fun and they
{.; got pald pretty weil. 1t was probably the supreme mécho thing

of the day cause if they bragged they could ride anything that
came along, well, there was always somebody coming up'with a

new horse that noBody could rlde and they'd want to try. And

so thls was kind of the proving point of the cowboy, if ke

was a gobd horse wrangler and a good breakling cowboy, why he

was some man, But any rate, with the beginning of World War II
we saw a shifting of thils pattern of cowboys, with the men

goling in service you dldn't havg enough men to operate the

large ranches and the large ranéhers wera just in'reai trouble
and within a period of four or five years the whole method

of handling large ranches-changed. Although you stili used

the cowboy aﬁd-ydu s8t11l used the horse, instead of ten meh

riding out in the wmorning, you would have two men golng out
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in two pilck-ups hauling two horsges, And they would drive

around 1n the pick-up until they saw something that needed
working and they would unload thelr horse and tend to rope

that anlmal and tend to that anlmal, load the horse back 4in

the plek-up and off theytd go again, You cut 1mmediate1y

the labor requirements by a great deal by the use of machinery
to tranSport the horses, They were specific use animals and

80 instead of using up their energy Jjust golng cross country
they!'d use fhem on a specific Job of roping an animal tending

to them, Similarly, it became wldespread practice, instead .
of cattle dri#es as such, you went out and from time to time fed
the cattle with hay off the pick-up truck and you therefore
at the tlme that you wanted to get the cattle in, you would
drlve out there with hay to feed and feed them Just a little

bit and start driving off slowly and they would*fonow you

and so that 1t dldn't take horses to get the cattle in, except
when you were finally pushing them into the pen you would

have three or four people, you might even have them on foot,
that would hide and once the cattle were 1In the pen area then
they would close in behind %hem and urge them on into the corral.
Now when I use the word urge, that's really an understatement,
because sometimes some of the greatest running and fights

you can lmagine, occured between the wild cattle who Sudden1y 
realized that they were about to be penned and this horseman
out there. Because that horse then really had to get on the
ball, because the meaning of the quarter horse took on a new

meaning because 1f you got three hundred cattle up trylng to
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herd them into a fenced area that was getting narrow at the -
front and the cattle was beginning to slow down, thesé'wild |
cattle who usually range around the edges would realize that

some frictlon was causing a slow down of the herd and immedlately
they would reallze that they were about to be penned and be
bandled and they would try to bolt to escape, And so it be-

came a very stressfui sltuation out there for the ecattle and

for the cattlemen trying to push them in, they would just

press, press, press, work back and forth, try to keep these

wild cows pushed back into the herd to keep them from breaking-
around the edges because i1f one of thkem broke and you ran to

get that cow, the whole herd might turn and run back out

through the hole that you left with that horse being gone,

So you 8tlll had the same problems but you changed the ap-
plication’to very small areas and that was in the taking into

the pen, ; ‘
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" THE DUDE "

He was a typleal, you know, as I think back, young man
who had never been anyplace but Boston, New York he knew
nothing elge except folklore, I guess We took hlim out to
this place where we were working cows one day, and he was so
funny because we were driving across the pasture and a bunch:
of these old wild cows out there, he sald, stop the car I
gotta take a plcture, Well, he threw the door open before
anybody could mention 1t and wenﬁ running towards those cows,
course all he got was a cloud Of_dﬁst cause they took off, they
weren't about to stand about with some idiot Trunning towards
them, We todk himnon over to the pen where we were werking
calves. i

He says now, "Who's your top cowhand?"

You know, he knew that term, had to mean something, I looked
at him, I said, "Well, I guess ol! Chet Adair, go over there
and talk to him," well,TChet was there with low quartered
shoes, no socks, his shoee ﬁad holes in the bottom of them,

he hag on an old palr of kﬂakis, no belt, an old hat with a

- hole in tbe top of 1t that was an 0ld Panama dress hat, "you know,
it'was rolled up kinda western style cause that roll is caused
from grabbing your hat when you're about to get thrown off and
Vpulling 1t down in front of your face to keep the suﬁ out and
' keep the water from raining In your face., But he was'sitting
up on the fence you know, smoking a Bull Durham cigarette, he

sald,
"That your cowhand?"
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"Yeéh, thatts our top cowhand,"
"He doesn't have boots on,"
"80, he doesn't have boots on,"
"Well, I don't see any spurs on,"
"Well, he doesn't have spurs on,"
"Well, does.he have any,boots."
o said, fW611, I think I've seen him with boots on,"
' "Well, can he rope" '
I sald, "Sure he can rope"
" "W111 he show me how?" |
You know, Chet understood é mullet right away, he said;
"Sure boy, I'11l show you," He put on a show for him, He
.could twirl that rope and do: everythiﬁg. This boy =said,
"Oh, do you reckon I could learn how?"
' Chet said, "Sure, anybody can do 1#.“ So he fixed him a rope,
and thls kld started out and course he‘tangled himself up,
he could never get the first fturn without getting tangied up,
He worked at it I guess about an hour and flnally thféw hls
rope down and said, "I think I have too many bones in me, my
wrist, something 1s wrong with me.,"
| S0 then we took him to Ft, Worth, He wanted to see really
- of the old West, So we took him to Ft, Worth down-this |
Exchange Avenue which was really'the old West, they stlill made
saddles and everything, Just llke the o0ld days. So he handed
me a ten dollar bill and he said; "I want to buy me some
souviners, buf yoﬁ go buy it because they run the price up,

they'll think I'm a tourist," I said, "Théy dontt know you
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from any other 1diot.‘ They not about to run =~ this is not
tourist country." He sald, "You mean they don't run the price
up?t I said, "They don't have that many foreigners down here.,"
.He éaid,-"Oh."' He could not conceive of thelr not running

-thé prices‘up_bgcause he was a tourlst, I gave him.thermoney
back, We stooduup in fron¥ of thls five hundred acres of cow
lot, you know, and hé lodked at that in amazement and said, |
"Ah, the Avatoir," and I thought, "the Avatoir "s I looked 1t
up, and'that's”thé name of the stockyards in Boéton, that
Latin, meéns stockyards, He was fuﬁny, you know, he was
typlcal of that Northeastern and what they knew about Texas

and‘caﬁtle busihess.
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I,

II.

THE ' COWBOY

DISCUSSION TOPICS

A, VWorld War II and 1ts.1mpact upon the way of

"~ 1ife in the Unlted States and in other countries,

B, Stereotypes,

1, Compare the Dude's attitude towards his own
countrymen wlth the tourist'!s attitude towards
the people of the forelgn country in which he
is traveling,

C., Differences between the following:

1, the workling cowboy

.é, the urban cowboy

3. the rodeo cowbey

D, The symbolism of the "pick-up truck.,"

. Influences on the ldentity and culture of a region

.by the dominant industry of the area,

TaSKS _ |

A, Attend a rodeo. Students report lmpressions to the class,
(Rodeos are held every Friday night)

B, Uslng the format of an operation or SAAD sentences,
(simple, aetivé, affirmative, declarative sentences)
descrlbe one event .at the rodeo,

. Visit a working ranch,
D, Keep a written account of pick-ups seen and of how

they reflect the owner's identification with the aowboy.
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Note who is driving the truck, 1f he is wearing

a cowboy hat, if guns are dlsplayed on a rack |
across the window, if the rear window 1s painted
with a western Scene, if there are bumper stlckers

alluding to a cowboy identification,
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THE CEMETARY WORKING

FIRST MALE VOICE

There uh was ﬁery little social activity in this country and
once a year they d get togetheﬂkas a communlty reunion and have
a get together, clean the graves and decorate them and if

they had no cemetary markers they Just planted cedar {rees as
the head of them, That!'s why those big cedar trees are up
there now and it became a kind of a communlity get-together

and this cemetary here had no connection with any religious
organlzation or any denomination. The Howard, Wood people and
. some of the others, the Dubols, were not affiliated with

the brotestant.churches and they could get here and have a
éetitogether at a place like this without a church and wouldn't
have religious animosittes that might develop that way and
that 1s the way 1t got started and i1t continued on w until
fifty years ago and then it sort of dled out, These people
that you saw here this morning, there isn't a one of them that
isntt from a rather old famlly, I would say that every family
that I knew here this morning, of the major ones, of the ones
that are signifiecant up'here, the Wrights, Woods, , Howards,
Dubols, bhey have been living here since pre-Republic days,
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FIRST FEMALE VOICE ? . -

The first Saturday. in August e%ery year and clean off all these
graves by hand, shovel and hoe, And then people got started
up Setting out grass so we brought grass up here and set 1%
out. on mother!'s and.dad's,graves but it used to.be all the
old;peop1é~that 1lved around lere, theytre deéd now, but
1tﬁused't6 be, oh, 1t got where they met three times a year
and cleaned the graves instead of one time a year, and uh but
1t used to be hundreds of people, they had permanent tables
bullt and they were long tables,

g..honey,"Ilbe seventy years old in September and I

guess I been coming here off and on those seventy years, I

might of missed ten years out of the seventy, that's it,
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SECOND FEMALE VOICE

I enjoy 1t, I didn't know my great, great grandparents

are buriéd here hoth my grandmotherts and granddaddy's slde
~and I didn't know elther one of them personally, but I enjoy
coming cause Irthink that Itve seen my grandmother and

granddad come‘fof 80 many years and tﬁis 1s home to them

and I see how they enjJoy it and I enjoy coming back up here and
hearing them talk abait, you know, the o0ld times and seelng

the places where they grew up ahd hearing thlings about 1lt,

And I always enjJoy coming, all the young people, not too many
young people my age, I stlll consider-myself young, they don't
come alot any more, you know, and mostly lt's the older

people that gtill come, I think that the young people are
missing a lot by not comlng and taking part because I always
enjoy coming, it's hbt and you know, sometlimes it's uncomfortable
but you miss a lot, I think, if you don't come, We do have
very strong famlly ties, I enjoy comlng up here cause 1t

does make you feel, you knoﬁ, closer knlt famlly and you feel
1ike you get to know your Prelatives that have gone on that

you never knew before,
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THIRD MALE VOICE
S PRAYER
| \
We too know we gonna be planted In one of fthese piaces on
of these days, we don't know Jjust how long but we know it's
coming+  Anythlng, Lord,. that we undertake to do, help us
that 1t wlll be in the right way, and Father, when 1t come
our time to give up and then have to be planted in the earth

again, then we gilve you the praise for Christ's sake, Amen,
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I.

II,

THE CEMETARY WORKING

DISCUSSION TOPICS

. A,

C.

The American Family,

The families of the speakers have lived in the same
area for over one hundred years, This faot zéhflicts
with the image of American mobllity and family
dissolution; Discuss reasons why thege families

do not fit the national profile of the highly

ﬁobile family,

Famlly Responsibilities and Obligations,

Discuss the differences between urban and rural life,
and the role of institutions (hospitals, nursing
homes, day care centefs, etc,) in the 1life of the
urban or highly moblle family.

Funeral Customs,

TASKS

A,

Have students interyiew native speakers, finding out

how long they have lived in the area, where they are
from, and if applicable, why thelr famllles have sgpread
out,

Visit a small town and note any differences from the

the city. Report to the class,

Investigate family traditions by asking friends and
1nterv1ew ing strangers.
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BLACK-EYED PEAS and NEW YEAR'S DAY

It's traditionally a Southern dish, they're more or less
of a staple among farm families, They're at one time were
grown Just-for¥catt1e food but they found out how QOOd they
tasted and so 1t became more or .less something that was always
- on the farmer's table

There's a superstition about black-eyed peas, particularly
in the South and Southwest, that they bring you good luck,
Actually this 1s not, dldn't originate in the South, it really
orlginated in the Europe because the farmers there would
plant in-between their spring and their fall crop, they would
plant black-eyed peas. Aand there 1s some nutrient in black-eyed
peas that were very good for the soil and so 1f they had a
good crop of black-eyed peas 1in the summer, thls assured them
of a good fall crop of whatever they were planting, wheat or
vegetables, So it sort of got to be a good luck omen and
they brought that over to phis country when they came.

Black-eyed peas are best, oh, pilcked early in the morning
when they're dewy and frésh and when you go out to pilck them
you always want to pick some of the ones that are immature,

- they're called snaps and they look like string beans. So
you've gone out in the morning and you've gotten a good mess
.of peas and you bring them in and you get some seasoning of
soéé kind, salt bacon, or fat back, or a 1ittle ham and you

put that in a big pot and you fry 1t until it's crispy, then
you put a little onion in and ﬁhen you put. your black-eyedrpeas
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in, and with jJust water to cover, you put a little salt and £
pPepper, or some people even 1like hot Sauce or Jalepeno sauce E
~in with them, You put that on the stove under a low fire and
you cook them until they're done to your taste, Some people |
like them sort of mishy and some people like them crunchy,
I 1like them sort of crunchy myself, And this takes about,
oh, two or three hburs to cook depending upon how you like
them, And if you want to fix a good farmer's dinner, you make
a pot (INTENDED TO SAY PAN) of corn bread and "you have cold
buttermilk, and that's a farmer's dinner,

There's a 1ittle town in East Texasg that callts itself
the black-a&ed pea capltal of the world, And in the summer
they hawe at the time that black-eyed peas are in season,”they
have what they call the Black-eyed Pea Festival, And they
have contests to see who can come up with the most orginal
reclpe using black-eyed peas, Ang they have things like Texas’
caviar, which instead of regular caviar they substitute blabk-eyed
peas, The strangest concoction I've ever heard is called a
peatini, which is a martini in which you substitute a black-eyed
pea for the traditiomal: olive

There's another tradition in the South that goes along
wlth black-eyed peas, and that 1s that every New Year's Day
you must eat black-eyed peas or you won't have good lueck all
. year, 30, what you, youtre supposed to have one pea for every

day of the year,-bﬂt of course this would mean that you would have
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to count 365 peas for each person, so whenever we have a

'New Year's Day~party or New Year's Eve party we just cook a
- 'great blg mess of peas and eacﬁ~person gets a blg bowl and that

insures us that we wlll have good luck all year long, -
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BLACK~EYED PEAS and NEW YEAR'S DAY

DISCUSSION TOPICS

A,

B..

Good Luck Symbols inh the United States and in
other countries,

Rural Diet and Urb;n Dlet,

1, Typical meals —

2, Differences between the two

C. Festlvals Celebrating Regional Foods,
TASKS
A, Attend a local festival and report lmpressions

to the class,

Prepare a courtry meal,

Go to a "family" restaurant where the menu is

"home cooking," Report impressions of the clientele
and of the food,

Enjoy a peatini with teacher and friends,

!
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SUGGESTED PROCEDURES

."[A
-
A

To achieve professlonal quallkty would réquire not only pre-

-"péred Scripts;:bﬁt also exorbipgntiy expensive equipment and

. the use of a sound studlo (which in turn would lead to compli-
cated scheduling bfoblems,) More lmportant, however, would
be the loss of purity of intent, By purlty of intent I mean
capturing the natural.speaking volce and conversatlonal
language of the informant in a natural setting. Nevertheless,
I do feel that a good quality recording can be made with
equlpment priced'well wlthln the budget of the indlvlidual
teacher, Additionall&, following certaln 1ntervieﬁing‘procedures
and handling equipment properly should render a recording

dlstortion free and clear enough for classroom use,

SELECTION OF EQUIPMENT

Conslderations when selectling a tape recorder are:
1. Portablllity, |
2, Soand quality, ’

There should be as 1little machlne nolse as possible,
3. Use of AC current as well as IC batterles. |
My recorder operates only on batteriles, One drawback
18 the problem of uneven recordlng speed, a result Qf
féding batteries, -

{?ﬁ ' ‘B, Automatiec volume control,

This adjusts the volume automatically and records correctly
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a loud voice or a soft voice, My machine does not have e
this control, és a result, the volume is uneven throughe- o
out the tapéé. Thisiproblem could he corrected at a

sound laboratory lnvolving a cdstly and compllcated pro;
cedure, I felt that the tapes submitted did not warrant

this kind of correction, The uneven sound should not be

a problem for the student,

INTERVIEWING

Depending uﬁon the sltuation, the informant(s) may or may not

be contacted prior to the interview, With the Cemetary Working,
I simply showed up with a smile on my face, a sincerity of
interest, and in the company of a relative of the elan to
introduce me, Considering the religious animosities of the
area, I never mentloned that I was Catholic nor that the tape
was for a language class, This last bit of information would
possibly have created an uncomfortable atmosphere stgming

from a not too receptive attitude towards "foreigners." In

the case of the Musiclan, L had contacted him by phone and was

invited to come to the club where he was performing,

Essentlal to the success of the interview is a prepared list of
questions, Most péople are somewhat intimidated by the micro-
_H‘Dhone and need an asslst - the questlons Break the ice, Also,
tﬁe interviewer must realize that he/she has a singleness of
purpose and expectablion, but the informant doesn't; The

request, "Tell me about,,." can be overwhelming to the interviewee

4e
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who 18 capable of responding in a variety of directions to
this seemingly simple request, In response to my request,
"Tell me about the cowboy's dquties," the interviewee launched
‘into a very detailed and téchmical description of the cowboy's
role as veterinarian in treating the various dlseases ‘and
ailments which cattle are prone to, Courtesy and interest

(I now know about dehorning and castration) kept me from
interrupting, resulting in thirty minutes of tape which cannot
be used at this time, (I am not ruling out the possibility
of one day teaching Argentine gauchos,) The lesépn learned
1s that questions should not only be brief but very specific; -
for example, the request made to the cowboy should have been
phraéed, "Could you list the various duties of the cowboy,”
For the purpose of the project, which 1is general appeal, a

1isting of duties would have had relevant value,
&

Another pitfall of interviewing 1s what T call ego-interfﬁrence
This occurs when the Interviewer is doing as much talking 1if

not more than the Informant, It should be remembered that

the Interview i1s not a dialogue or a conversation, The role

of the interviewer is to 1listen and to control through the use

of prompting questions, To borrow from Gattegno, the relationship

shquld be one of interviewer subordination to iﬁterviewee.

Even though the interviewer is restricted to asking questions,

- there will be times when he/she gives verbal ackhowledgment to

a statement or makes utterances of agreement or understanding,

These Willers - . such as, oh really, ilmagine, uh huh, should

be controlled, I unfortunately had to discard several excellent
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passages which were muddied by interjections, S

Speclal attention shoufﬁ“also be given to the handling of
‘equipment, If at all possible, the microphone should be
~ statlonary, If 1t is to be hand held, minimal movement 1s
1mperét1ve. Agaln, unaware that the slightest movement creates
"miké noise" I ruined passages by moving the microphone around

while holding it,

To cut down on machine nolse, the microphone should be as far

from the recorder as possible,

I redommend practicing with the machine before interviewing,
Being proficient in the use of the equlpment ls an important

factor 1n the succéssful outcome of an interview,

TRANSCRIBING

=Transcribing 1s probably the most tedious and boring activity
of the project, Transceribing machlnes are a tremendous aigd
but aléo are very costly, averaging $300 to $400, An alternative
is a stop/start foot pedal (unfortunately without a reverse
mechanism) which can be.fitted to a recorder which has a stop/btart
microphone In order to reverse the tape during transecribing,

the back: -space review button is manually operated,

Heaqphones are indlspensable, Initlally, I used an ear=plece.
but fouhd thatlI.wag straining to hear."Headphones not only
facilitate hearing but aiSO'are_more comfortable when working i'f

long perlods,
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Belng a conventibn of wrltten language ahd not of spoken
speech, punctuation wascarbitrary; This should be pointed
out to the students in order that they not be confused when
confronted with pages réplete.with grammatical violations,
An alternative mefhod would be to transcribe using_slasheS‘

at pause points rather than punctuation marks,

Transcribing time varies depending upon background noise, the
subject and the speaker!'s delivery. An average of six to

twelve hours 1s spent in transeribing a one-hour tape,

EDITING

Editing 1s a very simple prbcess; however, 1t is time cpnsuming
and cannot be ruéhed. The first step is_to hawve the cassette
transferred to'a reel to reel tape. M& ignorance in this area
co3t me money and time (not to mention anxiety)., Most studios.
and speclallity stores do not make transfers from cassette to
reel to reel,especially on a.custom basis, After calling almost
every number in the yellow pages, one shop owner said that

he would make fhe transfer, even though 1t wasn't policy to do
80. It cost $18,00 and two weeks of waiting. The thought

of spending $18,00 per tape was unnerving to thé point of con-
s8ldering termihating the projéct. Months later, while perusing

the accessory section in a record shop, I came across an item

known as a pateh cord, 1t retails for $5.95, All one need do

1s to plug one”énd of the patch cord into the cassette recorder

and the other end into the reel to reel recorder, push the.

proper buttons and the transfer i1s made in no more time than is

49




the length of the recording., Needless to say, 1ln regards e

to the $18,00 transfer, .I was taken,

Once the transfer is made, the rext step i1s to edit the tape,
With the china marker the editor draws an arrow approxlmately
four inches long (any shorter and it won't be seen when run-
ning the tape during the cutting stage) polnting to the spot
where the cut 1s to be made, (Access to the tape necessitates
dlsassemblling the upper part of the machine,)  After the tape
1s marked (always mark the glossy side) it 1s ready for cutting,
One simply runs the tape through and with a splicing machine

- makes the cut at those points marked.

While working with the tape,'whether marking or cutting, it

1s best to always wear white cotton gloves (which can be pur-
chased é% any photography store), This protects the tape from
body oils,

The flnal step 1s transferring the edited tape from reel to reel

to cassette,

The amount of time spent o% editing wlll depend upon the degese
of cutting and fear?anging of material, The Cemetary_Work%ng,
originalily a seventy-five minute tape, was edited to five minutes:
‘A lot of cutting and reordefing was involved and approximately

. 81x hours were spent.
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. EQUIPMENT

I. AUDIO EQUIPMENT
A. Tape Recorders : :‘ $60,00 and up
' 1. CaSsette | n
2, Reel to reel

B, Tapes
1. JCassette - $3.00/60 minutes
Memorex, TDK ,
2. Reel to reel $8.00/90 minutes
Memorex, TDK, Maxwell g
C. Patch Cord : $6.00

II, TRANSCRIBING EQUIPMENT
A, Stop/start foot pedal - $4 .00
B. Headphones o $5.00

III. EDITING EQULEMENT

A, China marker/brease.pencil - $ .50
B, Cotton gloves 1 $ .80
C. Splicing machine . $6,00

(approximate costs)
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APPENDIX I

1}

"Folk Theme Aggragate Relationships"

X1
Y
X
T-1
Working Definition: . .
1X Culture - Behavior through
Speech Norms
1. ¢-1 -» ¢c-6 represents the "observable"” aspects of

local cultures. (subset #1)

2. C-7 > ¢-9 represents the "effects" of local culture
aggragates upon "state' culture (Subset #2)

3. T-1 ‘indicates the "probable" composite of the
national culture, based upon subset
aggragates (Subsets "1 and "2)

4. Folk themes are the "connections" between local, state,
and national aggrates of culture (I - XI)

5. '"Measurement" of relations (herein specified) would have
to be statistically based, i.e., within the context of
"Probability Theory." * :

* Fred Kerlinger, Fouhdations of Behavioral Research
(New York: Holt, Rinehart & Winston Inc., 1973), p. 33.

52



. APPENDIX IIL

Phonology and Grammar

\‘

To the native English speaker, the English heard on the tape-

is undoubtedly "southern"; yet, he/she may not be able to explain

whyrthc spccch_isidifferent from that of other U.S. regions.
'The explanéﬁion involves subtleties of.pitch,:dufation,_and
rhythm. Most 1ikely, the non-native speaker will not notice
these nﬁances in prohunciation and will have l1little if any
trouble in comprehensicn;.even so, the prepared teacher should
be aware of some of the more outstanding dialect features

of “his/her region.'

The following is a brief inventory of general grammatical

and phonological characteristics of southern speech.

1. "vocalized /r/": | "here" / hxs/

2. Diphthongal _/5?9 / "pass"/Pz_ys/

3. Monophthongal 1long i: "tive" /f3:vy/

4, Diphthongal /ow/:  "fought" /fawt/

5. /I/ in certain unstressed syllables: Dallas, wanted

6. /iﬁ/ or /yuw/ after /t/, /4/, /n/: tune, due

7. /r/ silent finally and preconsonantally after /a/, ./3/,

and /3 /: "car" /ka/, "harm " /ham/, "turn "/tan/

When r is silehtfin a stressed syllable, its time value
-is”-given to the preceding vowel. This aspect of
duration is significantly important in southern speech.
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8. The "Drawi": The southern drawl is a comﬁination of
intonational characteristics and
diphthongizaﬁion and other forms of the
multiplication of sounds. Contrary to
popular myth, the drawl is not excessive
slowness in speech. Diphthongization
is a characteristic in nearly all English.
speech regions; however, the southerner
extends this process by producing two,
thrée, or four perceptible sounds within
the duration of a givén vowel., When the
vowels are broken into several sounds,
/j/ develops medially after front vowels
and /w/ after back vowels. This happens
mostly to lax vowels. Examples of this
pPhenomenon follow:

/I/ becomes /Ij9/ as in"sit" /sTiot/
/3/ ‘becomes /swd/ as in"cord" /kawad/

9. Displaced Stress: 1In a'dissyllable normally stressed on
the second syllable, the stress'goes
back to the first syllable with accompanying

Stress.1 "Monroe" /men'roU/ > /tmanro/

10. Use of the double modal: TIn place of "might be able to"

and "used to be able to" educated as well as

1Rlchard Baily and Jay Robinson, Varieties of Present-.
Day English, (New York: The MacMillan Company, 1973) p. 210.
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uneducated southerners will use the

phrases, "might could" and "used to could."

~

11. Use of "fixing to" in place of "about to," Example: "I'm

<G

% about to leave." "I'm fixing to leave.,"

The above features are characteristic of standard southern
Speech; the fOIIOWing”areycharécteristic of substandard

southern speech,

1. Raising of vowels: "sat "/sgt/ > /sg!t/

2. /&/ > /1/ vefore /n/, and sometimes before /m/ and /)3/,
as in"benefit" /'benafIt/ /'bInaflt/,
"against" /o'ggnst/ /a'gIinst/

3. Dissimilation: /n/  "government" /'gavanment/ /'gnvemgmt/

4. TLoss of consonants: /1/ from words spelled with "el,"
"11" plus a consonant, and vowel plus medial
/1/, as in"self"/sglf/ > /sef/
/t/ from words in final /ft/, /st/, /kt/,-
/pt/, as in "left" /left/ /lef/ |
/d/ from /1d/, /nd/, as in "cold" /koUld/
/koUl/ 2

"5. The use of "done" to signify action completed., "He'ts done
gone." "He's done went."

6. The use of "carry" instead of "take." "Might T carry you
to the dance?"

7. The use of "might" for "may" in making a polite request.

2
[bid. p. 212.
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8. The superfluous use of adverbs, "here" and "there."

"This here man's going." "That there
car is sure pretty."
9. Use of "a mess of" in place of "a lot of."
"You get a mess of black-eyed peas and
put them in the pot."
10. Use of "is all" for "that's all."' "I came for some

cigarettes, is all."




- APPENDTIX TII

Additional Resources

o
The creativé_teacher can look to other resources besides

the intervieWw for the study of local culture. Most regions
have their own folk songs, legends,and jJournalists whose
columns reflect a folk style and point of view ( an example

is columnist Lyn Ashby of the "Houston Post".)

To 1list the stories, songs, and peribdicals would be to state
the obvious; however, two areas which may be overlooked but
provide rich and valuable insight ‘into the local culture

are thbse of film and literature. A list of documentary
films about Texas and a list of novels written by TeXans

and with a Texas setting follow:

Film

"Afro-American Work Songs in Texas Prisons"
Distributor: Film Images

"Aunt Clara" (a primitive artist)
Distributor: Baptist Radip TV Commission

"The Blues Accordin' to Lightnin' Hopkins™ _
Distributor: Flower Films -

"The Changing Cowboy"
Distributor: Farm Film Foundation

"Festival Time in Texas"
_Distributor: Texas Department of Highway and Public Transportation

"Rio Grande: Where 4 Cultures Meet!
Distributor: BFA Educational Media

"Glen Rose, Texas" ' (documentary about small towns in Texas)
Distributor: Southern Baptist Radio TV Commission
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"Time Piece: A Recollection of Rural Faces"
Distributor: Texas State Historical Association

Novelists

Gipson, Fred
o

Graves, John

Hale, Leon

Hearon, Shelby
King, Larfy

McMurtry, Larry

E

Jhe Cow Killers

The Last Running

Texas Heartland: A Hill Country Year
Bonney's Place |
urn South at the Second Bridge
Armadillo in the Grass -

Best Little Whorehouse in Texas

Confessions of g White Racist
Horseman, Pass By

In a Narrow Grave

The Last Picture Show
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