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INTRODUCTION

In reading and thinking about the process that a @
native speaker goes through in learning how to write
"creatively," I've seen what I think are a lot of
similarities between learning a second lanéuage and
teaching oneself to comfortably, articulately and
‘expressively communicate in writing in one's own languagé.
Many people have a psychological block'against writing
in fheir own language and many people have a psychological
bfgck against learning other languages. Some questions

thﬁﬁ have arisen for me are: Can both skills be

approached at cace? Can they complementi each other when

approached simultaneously? What kinds of complications

will arise?

The purpose of this paper is to discuss these and

L e i éntcarac

other questions, based on a creative writing course
that I taught in the ESL summer intensive program at 5
Phillips Academy. In the first part of this paper

I will describe briefly what I did, who the students were,
and I will provide a brief rationale for why I decided

to do this project. I have also included a more detailed

e e 5

description of the syllabus and the individual activities
that I did. 1In the second part of the paper I have

included general questions, coancerns, and suggestions for

e Lt G

using the syllabus, as well as some of the broader questions

| . : S K




that the course left,me with, 'I,ha?e also draanuponjewol
- student responses to individual interviews that I did
with them regarding the course and the idea of creative”'

writing vis 3 vis learning English.

The final part of‘this”paper’ié'¢bﬁbf1Séd”0f“somém:”””"

suggestions and gu1de11ne$ for further act1v1t1es in this

and related areas,

I, DEFINITION, RATIONALE, SYLLABUS

LA Creative Writing: A Definition

Before I begin to writé about writing, I think that

it is necessary to make some kind of diStinctioh.as to'

. what creative writing is as opposed to other klnds of

':_wrltlng, partlcularly as these two areas relate to the
teacnlng of ESL.V ‘The flrst quostlon Lhat I asked in Luc_i
‘final student 1nterv1ews was: "What 1s oreatlve wrltlng e 
as.opposed to regular wrltlng?" | The general consensus.
of the students on this issue seemed to be that creatlve-‘rf.
wrltlng has a lot to do w1th 1mag1nat10n and a dlfferent r 
way of th1nk1ng, “wrltlng W1thout thlnklng " "wrltlng e
the flrst thlng that comes to your mlnd ”-"wrltlng

o whlle thlnklng in a: dlfferent way,ﬁ and "You use -

1mag1nat10n ' Any wrltlng is creatlve

From what I' ve read of those in the f1e1d who have:””“

wrltten about the issue of deflnlng ”creatlve wrltlng”-h

as opposed to other types of wrltlng, the general

ap




consensus seems to be.that there are two (or more) -
ways to approach teaching writing to ESL students ang
that these approaches involve varying degrees_of'“creati_

vity." One of the issues that came up in the readings

that I did was that of,ﬂquantitymvs.cquality.ﬁ‘_”Quality,ﬂnﬁmmw;_img:-

in this context, encompasses-the more controlled_writing
exercises: giving students highly structured tasks to
work On'specific grammatical points, structures and patterns,
the goal being writing correctly before writing creatively,
-”Quantlty” refers to the area of free comp051t10n .giving.
students numerous wr1t1ng tasks that w111 allow as much
Self—expr9551on as p0551b1e with mlnlmal restra1nts (such '
as . grammar and- structure) put on thlS self-expre551on._9ff_.¥
I"m sure that very few people would dlsagree with
the fact thm:creat1v1ty can be a part of most "controlled";'
wr1t1ng a581gnments, and that grammatlcal correctlons
. can also be done with free comp051t10n exerc1ses | I thlnk
. that creatlve writing involves worklng w1th both controlled
,and uncontrolled wrltlng as51gnments though 1~th1nk |
that quantity plays a 1arge role in maklng students
comfortable enough w1th writing to wrlte naturally and
..creatlvely.r I view creatlve wrltlng as. an art form acd :
a_creft wﬁich 11ke any other art form or craft 1nv01ves-:.
a.great deal of d1501p11ne.(euch as_that_found_ln
' controlled comp051t10ns) but itoaISO‘involues self—-

expre551on._ ther mvnt he n d*:e t rnnnectwnn between

[T e b ,__'._‘_____,__ o : g e T e e e m e




the wrlter (in this case the studebt) and.the sobgect';f
matter, Quantity is one way to tap self—expressmon,_;jﬁd
Through writing in quantity, writing becomes a -habit,

1t therefore becomes a more natural vehicle for self—
expre551on I also be11eve that language learnlng is .

a creatlve process and for thls reason, u51ng creatlve;"'

writing to teach langUage can have spec1f1c llngulstlc b_i;d
“benefits. U51ng an art form (creat1ve wrltlng) to |

teach language can help the student develope a sense - for
,the creatlve aspects of the 1anguage |

There are, however, va11d reasons for def1n1ng typesa- - . i

of wr1t1ng in teachlng ESL And, .these.are questlons that-ijf"¥;;-ﬁi

'_stlll remain for me: When is . the ESL student ready for':: 7

creativerwriting? Can it be harmful 1f attempted too

R . ) . N z:;
‘early? 1Is it for everyone?' 1 thlnk that ihe students‘thatm.-'f;'_ﬁ.ﬁ

! worked w1th were ready for creat1ve wr1t1ng, but what.:

about other students partlcularly at 1ower:levels?
| -V1v1an Zamil in "Teachlng Compos1tlon 1n the ESL

| CiaserOm ‘What We Can Learn From Research in the;:fl{itif
Teaching of Engllsh " shows us a generally accepted model
for the stages of teachlng wr1t1ng to ESL students.; ThlS o*
model goes from total control (substltutlon manlpulatlon
and transformatlon of sentences and patterns) through =
‘an increase in complex1ty (1m1tat1on and d1fferent1at1onb;;dit;f;t:

of styllstlc patterns) ‘to free comp051t10n (frequent




uncontrolled wrifingrpfactéﬂﬂ),17 She also ciﬁes-££e -
presence of two gfoups in the field:. one'that warnsr

of the ”danger of asking students tbfwrite too expres;'
sively too early,”2, and enother group_that elaims

fhat “quantity without eoﬁtrol.is hecessary_for learning
.writing.”3 The qUestioh of teaching students to wfite in
stages is a ratﬁer'broad one, although'l‘think.that |
certaie_types of creetiee_Writing.exerciSes are.definfff
*itely more appropriate for iower_ievels.than others., i;}
have not had expepience in teaehihg_cfeativeewriting_ﬁg'“H
“lower levels, but.i”ﬁave‘ineiﬁded;eeme i&ees fer“
exerc1ses that might be approprlate for lower 1evelsj.”:
"1n the last sectlon of this paper - SuggestlonS'for
Further Act1v1t1es o .

The questlon of quallty vs quantlty is also still
en unresolved 1ssue for ‘me., I thlnk that it would be most
useful for me’ to address thls Sp601f10 1ssue in greater
detall 1ater 1n thls paper after I‘present.descrlptlpqs

,of some of the act1v1ties“that'I¥did in the course.

"1, Vivian Zamil' "Teaching Composition in the ESL

‘Classroom; What We Can Learn From Research in the Teaching 5-:f' 

 ’0£ Engllsh " TESOL Quarterly X No 1 (March 1976), 70

2. _Zamll,_op. 01t., 69 e




B. Creative. Wr1t1ng for ESL Students- the General -+ o
Value of What Can Be Done ) 3 R

TTETE———— i mm— e e

In keeping some of the variables that‘I_mentioned"
above in mind, one of the most important things‘that I've
1earhed about teachlng creat1ve wrltlng to ESL students =
is that it is necessary ‘to have a rather wide def1n1tlon
of What creative writing is. ThlS idea is in keep1ng w1th
one of the goals for thls course that I wrote prior to
teaching it. 1 stated that I—wanted to see "how creative'

+sWriting, as a specific medium, can he useful in:teachingf

‘a second language." In thlS perspectlve '1t is necessary.f;a
‘to establlsh the fact that the prlmary goal of the course;nft

._1s to teach ESL through creatlve wrltlng, and to be-

 flexible enough to ‘Sstray- 1nto other areas be51des creat1ve
writing, in the 1nterest of language learnlng A b1g

‘ advantage 1n th1s perspect1ve is that most of the 1deas
1ns1ghts and act1v1t1es that I ve collected could eas11y-:dl
_be incorporated 1nto any ‘type of ESL class as supplementary
materlal and they could ea511y be adapted for use at other

1evels'

C._ The Syllabus and the Students A Brlef Descr1pt1on ff”

The ESL program at . Ph1111ps Academy (where th1s course

"1_was taught) con51sts of two mandatory magor courses {grammar:

_and conversatlon) and at 1east .one. mandatory minor course
The mlnor courses were to be des1gned to work on spe01flc
‘f=aspects of the 1anguage I dec1ded on;Creatlve Writing =

'"fas'mysminor_coursei fExamniesfof;otﬁerfoanrsés3that.fEllg
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into this category were Playreadingi,ReSearch Paper..

Writing and Interviewing.

fane

' In desigring the course, prior to:meeting the.studeots,-'
1 set up a rough six week syllabus,.based-on an idea of
‘how I would set up a creative writing course for native
speakers, with the stipulatioh_that 1 would'adapt it,

I went along, to the needs of ESh sthdents ThlS would
involve a series of wr1t1ng exerc1ses to be done in and g
‘outslde of class, We would also do an ana1y51s/cr1t1qu1ng
exercises on a Short story, to famlllarlze the students |
w1th the crlthulng process; then they;WOuld.be able:to~.'f
-crlthue each others' work-daily}' I also ‘knew that I
wanted to try d01ng an ESL newspaper based on’ many of

the pr1nc1p1es of 1anguage experlencc techn;ques. | 1eft-
the last -two weeks of the course open dependlng on - o

whether the students wanted to contlnue worklng on progects

started in e1ther of the flrst two parts of the course

The group of students that s1gned up for the course i-f'r
seemed to be 1dea}f0r thlS type of progect _on one . 1eve1
They were all upper level ESL hlgh school.sttdents,_voca—_J";
bulary was not -a b1g problem They had had exposure t0'
11terature some had done creatlve wrltlng or newspaper
s wr1t1ng in their own 1anguages I had a teachlng a551stant';

and a small- group of students (9), so the student/teacher

ratlo was excellent But other factors arose that I had




not eensidered' There was a nlde range ofllevels

interests and pLLSOﬂdlltles ir the class Several of.
the students had s1gned up for the course by default—-that
"is they had to teke_a minor course in ESL and they didn't -

‘want to take the other courses offered. Most took the T

creative writing ceurse out of curiosity and to improve‘.
.fheireEnglish writing skills.in general, aithough some

did have some interest in creative writing spec1flca11y.r .
One of the students had a specific 1nterest in poetry,-n:'
and he wés also very near fluency in Englluh. -Severalfu'“”'
said that they heted poetry.‘ A féw“had done Some‘f

k

3jnewspaper wrltlng in thelr nat1ve languages.

D.  The Syllabus-; Da11y Lesson Plans Descr1btien:of  S
Activities : , - T

g oo Dayll_-1.7 Intrdduétion to Class.

_"Descrlptlon of class as explalned in Sectlon C
".-above, AR : :

“I1. paired Infrbdﬁcfions'

Students 1nterv1ew and are 1nterv1ewed by a partner]*=-~r
for ten minutes. Afterwards they '"present” - ' '
their partner to the rest of the class, based

on questions asked in the interview: general _
biography, interests , reasons for studylng Engllsh'
creative writing, etc

ITIL Characters in séarch-of'Ah*Authdr'

..-Each student chooses a plcture from a varlety of
" pictures of people. Ass1gnment-. ¥Write a
‘biography .of this person based on the picture.
S P0551b1e gu1de11nes for questlons

What has happened to. this person in a) the
“recent- past b) his entire life? =
- ']_ el

‘ i
v H

CprEneeeee . -




Day 2

: pay 3

11.

Where is this person? Why is this -
person where he is? o

Does this person have a problem or
something significant happening in his
life at this point in time (in the
picture)?

“What is this person's future?

Automatic Writing Exercise

Students write for 10 minutes without_sfop—
ping, After 10 minutes, they stop, look -

| at what they have wrltten for five minutes,

mentally reorganize what they have wr1tten/

- want to write (without writing), then .
they rewrite the same thing for an addltlonal _
. ten mlnutes . o . '

In-Class Composition-~

‘This exercise was based on a Values o
+ Clarification Seminar that I required ° k
“them to attend for homework. The seminar.

was an exercise on choosing survivors of

~.a nuclear holocaust, based on given
~information, AbSlgnmPnt Write about

a "erisis" in your life: a time when you

}'-had to make a dlfflcult d60151on...s5

I1.

Dlscu531on of The Old Man and the Sea

.,Dlscuss dlfflcult vocabulary in groups w1th :“l3 

teacher(s) circulating to help., .

- Discussion of style (see p.28 of this paper:_;___,
under Teaching therature for detalls of Lo

this procedure) .

;In—Class_Composition.f

Based on the isolation of techniques that

Hemingway used in this excerpt. A551gnment3 ;f1

" Write a composition that utilizeg the thiee

technlques found in the Hemlngway excerpt-*QV’f?

1. Description of a character f :

"2, ‘Dialogue : ' -
f*3 Descrlptlon of an env1ronment T




II.

Day b -1,

II.

IIT.

Day 6 I,
I1.
111.

"Day 7 I.

11,

10

Synonym/Antonym Game

Ciass divides int¢ (WO teams: {eacher Ld4s a set
list of words that have precise synonyms and
antonyms. Teams have to give a synonym or anto-
nym, similarly to a spelling bee, '

In-Class Composition

The entire class thinks of one line with a

comparison in it. ‘Assignment: Class members

write individual compositions based on this line,

Discussion of the poem "Ma Provence' which is
written half in English, half in French (See
p.27 of this paper under Teachiang Literature
for details of proredure)

) fin
Discussion of the use of two languages “in one
poem. Discussion of the expression of culture
through language,
Critique of Student Work

1 typed up a piece of writing that a student hag
done a finished draft of, and distributed copies
lo a1l class menbors. Assignmeni; TDead ths pioe..
carefully and choose one or two sentences that

you like about the piece and say why you like it

Critigue of Student Work

In-Class Composition

Write about your favorite writer in your own
language and your favorite writer in English
{preferably American) and be able to say why,

Begin analysis/discussion of Hemingwayv's short
story Hills Like White Elephants (assigned for
homework) '

Continue discussion of short story’

In-Class Composition

Write a description of a famous person or someone
that everyone in the class would know.

Sludents read individual compositions and.others:
muese who it e,




CTIXI. Crlthue of Student Work
Day 8 1. Art Gallery EXpEﬂlthﬁ
I took students to the Campus Art Gallery."
Assignment: Choose a picture and write '
something about it. .
For students who need more structure try AR
questions used with Characters in Search il
of An Author Exercise (See Day 1)
_ II. Critique of Student Work
Day 9 1. DiSCuESionf ot two poems
II. Automatie Writing Exercise
Y I11. Critique”of-Student Work

_LONGTERM WRITING ASSIGNMENT ‘DURING THIS SECTION Choose an .
interesting, well- ~populated place and sit in it for at. least

~ten minutes each day and record your observatlons

- NEWSWRITING

«=- The goal ef this

with a newspaper put out by students

Day 10 1.

II.

111,

v.-

‘Day 11°

I,

CYIT.

Ny
i

a p01nt of comparlson for wrltlng news storles

~apart.’
'artlcles found in- a newspaper

'.Lecture

part of the course (2 weeks). wes@to'come_upff'

Introductlon of Idea of. Newspaper ertlng/
General Dlscuss1on

Discussion of ExpOS1tory'Writ1ng. Students
talk about their idea of how to erte from-
an outline, and persuasive writing. ' The
purpose of this exercise was to give students

In—Class Comp051t10n

Persuaslve Composition from Outline

_critiqﬁergg'Studentfwbrk

the - class takes newspaperS—Q:
Discuss the different kinds of L

In'two'groups

News Stor1es_vs.

-Feature-Storiesf."'
(Hard Newvas.;SoftrNeWS) T

“7v1510n of Asslgnnenfs for qudent Newspaner
(Toplcs were d601ded on- by the people wr1t1ngf;;1a;'




‘them, except Ms. 001, which was my R
‘suggestion.) IR -

1.. “Preppies at Jf&m:ﬁu\v.c_-x'-'r

2. ‘"Dear Ms. 001"
E I asked other teachers to a551gn
students in their classes to write to
"Ms. 001 for advice and place letters :
“‘anonymously in a box whére my students'“””
could find them. : :

3. ”Amer1cans and Students at Andover From
.- -a Foreigner's Point of View" LR
Two students wrote up a questlonnalre
to g1ve to all ESL students at Andover
about their views of the U,S. ‘Article
was written partially from 1nformat1on.“

* from these gquestionnaires,

4. ”Food 1n'the Cafeterla”rf
Co .Also done from a quest10nna1rej
5. '”Soc1a1 Events at Andover”-

IV General_A551gnment:-_Watch Mlss,UniverSe;?
Write up a story on who won, who you think -
should have won and why, S

' Day 12- I.T'Lecture?"How to Write a News Story L
: S ~© Points to make in teaching about writing Rt
hard news: No introduction, beody and -
concluslon model; most exc1t1ng,_1nterest1ng
“facts first: who,'What, when, where, how,. . . .
~etc,; less exciting facts presented in order .
“of -potential for grabbing readers’ attentions - -
"the model of the inverted pyramid in . -~
newswrltlng,_no set conc1u51on . o
Day 13"7--  .1. ,Analy51s/D15cu551on of Human Interest Story
1. _In—Class Comp031t10n
_ Interview another person in ‘the class wfité..;f*f'”'

_up a human 1nterest story about them. e

III.'FHomework - Rewr1te a falry_tale.as a neﬁs.

.. story., - SEUR A T :
-iDeyzlézjf :'151. eD1scu591on of homework a551gnment

As qtudents had trouble reeonstructjog storles




Days 13, 16

outside of class, we rewrote the story op
the blackboard as a group effort, in '
journalese,

Independent work in class on . articles for
newspaper

-Day 17 I. Analysis of poem: Syivia Piath
IT. 1In-class Composition
Write a description of what you coasider to.
be a poetic place.
I11. Spelllng Bee (See p.34in Shorter Game-like
Act1v1tle )
.IV. Homework: Read Dancing the Jig (short story)
" PLAYWRITING e
Day 18 I. Discussion/Analysis of Dancing the Jig
II1. Introductiod to Playwriting:
I divided the class into groups of three to
write plays to be performed at the end of-
the week, '
Day 19 1. Automatic Writing Exercise in Cemetary
Find a gravestone that you like and do an
automatic writing exercise based on the person
who is buried there.
I1. 1Independent work on plays in class
Day 20 Independent work on plays in class
Day 21 I. Perform plays
I1. BSpelling Bee
111. Critique of Student Work
IV, Group Poem:

One student writes two lines of a poem auad
hands it to the next person to write the next
two lines; the person writing can only look
at the prev1ous two lines aad no nore ‘We

d tws poerms clrouitiics sF oogne fime

o

A

© et
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Day 22 - I, VField trip to prihting press

Day &r 1. Final: Write a story or essay (45 Wlﬁ“iﬁa) on.
‘ one of the fOllDWlng topics:

1. A childhood memory

2, A cross cultural mlsunderstandlng at
Write this plece u51ng: '

1. Descrlptlon of a character
2. Dialogue
3.' Description of an env1ronment




3
2
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IT.  GENERAL QUESTIONS CONCERNS, AND SUGGESTIONS
FOR USING THE SYLLABUS ‘

A. “Use of”Classzime
A large area of concern for any class is use of

class time, I think that for a creat1ve writing class it

is very 1mportant to write in class every day, Admlttedly,-

my expectatlons were high in thls area in the beglnnlhg
In the flrst class, I expected students to write for one.
hour on one project' this was clearly too long. 8ix
hours a week is a 1ot of wrltlng tlme for natlve speakers

and it requires a tremendous amount of focused energy from

ESL students, A marked change in focus in each lesson. and

the marked change 1n the syllabus every “two weeks was”
very important. Nevertheless 1 look upor'the Wlltllg

done in class. as a focal p01nt of . the course

For one thlng, many of the students were be1ng exposed

to completely new’ forms and styles of wrltlng for the flrst

- time., Doing exerc1ses in wh1ch the students may . not know

exactly what is expected of them can be much more effectlve

if done in- class where the teacher can answer any questlons

that come up

Also many of the non—wrltlng act1v1t1es that ‘we d1d )

in class (cr1t1qu1ng and dlscu551on of 11terature etc )

) were related to the wrltlng ass1gnments that I asked the

- students to do ' For thls reason the writing assignments-sefu

B S e
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were often most effective -when done'Shortly before

or shortly c¢lass discussions, i.e., in class.

B. Academic Culture Shock/Resistence

I don't know how many times in my ESL career I w111
'have the opportunity to teach a spec1f1c course called
"Creative Wr1t1ng for ESL Students”j even if this situation'
were to present itself again, I think thatrthe majority
of the students would be in the course for the same
fEason that most of my students were: to 1mprove their:__

general writing ability in English : Many ESL students

as I mentioned in the prev1ous sect1on have-had-no»con—.:vﬂ-"r“
tact with the format and structurer(or-lack.thereof)fthatiiv'-.
'*characterlzes what many Amerlﬁans have experlenced 1n ﬂreas.
t1ve wr1t1ng courses in hlgh school or college -'In.jri'
other words, 1 found that many of the klnds of act1v1t1es .
-and exerc1ses that I d1d in th1s course 1n1t1a11y created

a kind of academ1c culture shock 1n my students It’

depends on the 1nd1v1dua1 teacher and students'regardlng

how academic culture shock and res1stence to creatlve

' wrltlng act1v1t1es should be handled. In thls part1cu1ar'j
class "academlc culture shock" man1fested 1tse1f 1n the

-form of a lot of re51stence and complalnts in the .

beglnnlng that I was - able to overcome (or at least deall

~with) by 1ncrea51ng the varlety of act1v1tles 1n each

' 1esson and in the course in general : I also found that

. - e, [ — B i E S S O S




once the students became accustomed to the types of

activities we were doing, they were able to see some
purpose in it, We had a few dlscu851ons about the purposes
of the activitles, wh1ch were also helpful. Sometime during-.
the second week, most of them were able to stop complalnlng
and start concentratlng on and en30y1ng what we were -
'd01ng. .

Some of the reasens that this class "worked" were e)ciass
#ize (nine students) and b)the_facthghaﬁ there were.tWO :i

teachers (a teaching assistant and myself) . Also the stud—.e

ents were well-traveled, well-educateﬁ, and almost all
were at least curious about creatlve wr1t1ng from the ﬂ-f. :,; _:: ?
'beglnnlng, which contrlbuted to their recept1v1ty E |

I had one studeant for whom the class really dldn 't i
wofk He said, in the flnal 1nterv1ew that he got
nothlng out of fhe class and that he. would have preferred
2 more ”serlous" class—-one in Wthh we d1d more readlng :
.and less wrltlng. These alteratlons would have-

;esSentially changed the class from axcreatlve writing

class to a literature class._

~Valid con51derat10ns in. sett1ng up a cfeatlve -

-_wrltlng class or creatlve writing act1v1t1es for ESL .
_-students are a) What about large classes? b) Would '}1;{f_ . th
~the exercises that I did work as well with only one . {f.';g__'} _"ﬂf

- teacher olrculatlngv c)-What about students whorare-unJ ﬁ’

[ e P . e el




receptive to the point where they really would get nothing

i out ¢f the course?

Although there probably are situations where the

idea of creative writing simply is not feasible, I think

that there are certain concrete steps'that can be taken: e e

to deal with the problem of resistance to individual
activities. Below afe some relatively simple alterations
that worked for me:
1. BShorten the writing assighment.
T 2. Do something with the writing assignment in class
' right after doing the writing (discussions of
the writing, etc.). This adds incentive and a

bk sense of immediate purpose to the assignment,

3. Experiment'with students working in groups:

a) Break up cliques (and/or language groups)
and assign certain people to work together,
rather than have them form their own groups,
if some students have a tendency to distract .
one another, : :

b) Notice which students work well together and
which students work well without supervision;
make sure that students in the latter :
category are distributed throughout various .
groups; experiment with asking students to
help each other. ' )

4, Demand a lot from the students. My students
enjoyed the challenge and, in being challenged,
they could see that lack of traditional struc-
ture does not mean lack of disciplined work.

5. Don't give up immediately if the students are
restiess with a particular assignment. Some
of our most productive assignments required
a lot of energy on the teachers' part simply to
‘maintain order., As a teacher, you have to
think about how much of this kind of energy . o
(disciplining students, explaining the validity .. . -

.
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of certaln a551gnments) you have to give, and plan |
your daily lessons accordingly. But in general, 1

found it to be werth the effort to push the students -

and myself to try new things. _

I said before that I doubt if 1'11 have many-classes'
that are set up for the specific purpose of teaching
creatlve wrltlng to ESL students W1th1n the cont8xtJ
of another class, you would have the rreeddm to
incorporate or not to incorporate creative.writing
assignments into a larger framewerk.

. I was lucky with my class- eight out of nine students
said they got a lot out of the eiass A§& the-lmprovement
‘that I saw in thelr wrltlng bore thls_ogt. _Conce1vab1y;f{ 

1t could have ‘been eight out of" nlne who got nothlng

out of it, simply because they wanted and needed nore 7”

- controlled composition as51gnments .If thls really were
the case, I would drop the creatlve wrltlng a551gnments,;
just as I would drop any act1v1ty that I dldn t think was .
worth the effort hecessary to conv1nce the students of :1.1:s_'=
validity. There are alternatlves such as teachlng
llterature or exp051tory wrltlng. Not everyone wants

,-to do creatlve wrltlng and 1t 1s 1mportant to be prepared
-for this S1tuat10n and to respect the needs of the
students for whom creative wrltlng is an unproductlve.way ;r

of learning the 1anguage
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C. Automatic Writing Exercises
An example of an exercise in which student rECeptivity
and attitude changed arlot during the course was the

automatic writing exercise. I adapted the procedure for '

these exercises from the ten minute writing exercise in Peter

Elbow s Writing Wlthout Teachers. 1 included the basic  '

rules of this exercise in the syllabus: ten minutes of
wr1t1ng without stopplng, five mlnutes of editing w1thout.
-wrltlng, and another ten minutes ofﬁnrltlng without
_stopplng. The rules of the exerolse[are thatrthe studentss.
.cannot .under_any circumstances stop ertlng durlng the:;

: ten.minute blocks, and the students cannot wrlte at

all during the fivedmlnube.1nterva1 . The ed;txng/rcor—_

ganizing process 1s to be done completely w1thout the.

-ald of any wr1t1ng 1nstrument The students are not to

cross anything out, or to worry_about punctuatlon or spelling-

because 1 want them to work only W1th 1deas In dding fhe
exerc1se if they got stuck, I told them to 51mp1y wrlte

the same word or sentence over and over again until.
Somethlng else came out of ther pens. The p01nt of the.
'exerc1se is that the students use thelr pens—-the wr1t1ng:gvl
'process——to generate new ideas and not get 1nvolved 1n a.
'perlod of thlnklng, ed1t1ng and translatlng.

.The first tlme ‘that I tried the automatlc wrltlng
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exercise the students hated it. They complalned through_
out the wholu exercise and gquestioned its valldlty .I had:
them contihue to do the exercises, in spite of COmplaihts;'

and afterwards we had a discussion about why I would ask

them to write that way., We talked. about previous writing . .

instruction they'd had, in their native languages. All

previous writing instruction had been in the introduction-

'body~conclusion model, with a heavy emphasis on outlining

before writing. 1 explained to the students that I

- ,
felt that there were a lot of valuable ideas that got

edited out in that process and that although I Would '

not advocate writing everything through automatic,
Writing, I certalnly see a value in . 1t in terms of get—
ting a lot ‘of ideas onto paper that would otherwsse be edlted

out. -I took the1r comp051t10ns home and I was,amazed at o

g how much more natural and 1nterest1ng thelr wrltlng was

in this exer015e than in prev1ous exer01ses. I told them-'
that the next day, I was reluctant to try the exercise
again, a week and a half later,:but I d1d and thezresponse-i

was just the opposite., I didn't have to coax them at all,

1 did the exercise iwo.more times during the course. In

the final student 1nterv1ews the automatlc writing
exer01ses were - mentloned by almost all students as one of
the activities that'helped them to "think'in English.“

‘This ekerdise_is an example'ofstwo'pfithefpoints

g




tﬁat.l mentioned abqﬁe. The first is thét‘pér§ér§eréncé
in this case, paid off. 'The second point 15 that this Ex—-
ercisé whlch both myself and the students iound to be one
of the most valuable parts of the course,had to be done

in class or a) the students would not have done it
pfoperly and b) the studehts wﬁuld not have learned to
like it enough to do it at all.

D, Specific Linguistic Benefits

» In terms of specific 11ngulst1c benef1ts I thlnk
. . é .&

tnat creative writing can be partlcularly beneflcial at more_

advanced levels in f;ne—ﬁ§m1ng‘subtle_understandlngs of
'the_language. rAn.example‘of.this waS'Roger the advanced
student who wroté poefry. I would go over hlS poens
‘with him and whéreverzl sawua line that-was_gxpressed in

a way'that a'nativé,speaker (American) would not hdturally'

'_say it in speech, I would p01nt it out to h1m : make sure~,'

that he understood the meaning of what he gig_wrlte what
- the alternatives are, and then g;ve_hlm;_the.ch01ce;. |
Often, he'd leave it the way it ﬁas,'but sometimes wer
would find some point that realiy waé.an "érror.”_ in;_

: any case, I think thaf there are many.différent ievels'bf
_'understandlng in the meaning of any glven word or {'. |
expr3551on. Worklng W1th poetry in thlS way helped Roger

to gain greater control over all_of the 1evels of

meaning,

~‘Following is ‘an example of“the'kindsﬂof”ﬁhingstthat e Ty
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we discussed in working with Roger's poetry (see
the following page for final copy of the poem with
references to comments below): |

1, I pointed out that the natural "native speaker" _
way to say this is "rain at night," that "rain =~~~ = 7
in night" is grammatically incorrect, but that
it creates an interesting poetic image, provided.
he understands what that image is and chooses
to use it, ' : -

2. We talked about how he was using the word "winds,"
Apparently Roger thought that he was using the
word as a verb with the intended meaning of:

God insane %
Blows winds on earth

I explained that w2 have no one-word verb that _
means "to blow wind" or "to cause wind to blow,"
"Wind" as a verb is pronounced (wTind) and is
~used as in '"to wind an alarm clock,"  But in ool
- this context, we could seé "windg" being used as
4 noun, meaiiing '"ibere are winds on earth,"

3.. The original line here was "a human's life,"
I explained that "a human life' is the most
natural way of expressing this concept, (This
was the only "error" that Roger chose to change,




The Doy 7ot

Rain in‘nightl
Lights the skies
Burning snows
Bright and cold

In a cave 4
Children smile ‘ 1
Playing games '
Crocodiles

Fire in rain
God insane
Winds on earth
Inssct birth .

A

1N .
The snakes crawl
In the dust
~And the birds fly

In tne sky

2
1

God whispers
The thunder strikes
Heard a cry .

¥
b
i
i
1

Children die

Rings the bell

Time to lie 3

A human iife :
Ends by knife :
Crying graves é
Of dying waves ¥
Rats and snakes :

Together smile

i R e T i
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E. Error Correction/Self Crit}quing

The above example can berlooked upon as one form
of error correction. What about other forms of error.
correction and self-critiquing for ESL students?

I mentioned previously that the standard way that I’
had of dealing with error correction was to ask for an:
initial piece of wrltlng and to return the piece to the
_student with notations of grammatical errors, until the
stladent had returned the. plece to me with. almost no

errors

Thomas Buckingham and William Peck (TESOL Quarterly

- 10:1, March, 1976) ‘suggest presentlng the students w1th af”“

list of non- negotlable demands before you w111 accept a fcf

piece of wrltlng (correct verb tense word order etc.) 4

I also did peerhcr1t1qu1ng with my students -The'7,”

way that I handled cr1t1qu1ng of student works ‘was flrst
to have them rewrlte some of their pleces unt11 there
were no grammatlcal errors’. . Then I would type up one-
_or two pieces with no names attached and I would
gdlstr1bute copies to the class S1nce 1t was’ a hlgh'
sahool class (an age group not know for tact and

dlplomacy) 1 asked them to read the pleCES and flnd

4, Bucklngham Thomas and Peck, W1111am A Experlence?_uwtga¢»[~;b.
1

Approach to Teachlng Comp051t10n " TESOL Quarterly X No
{March, 1976) 63 _

k .

.
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one or iwe lises ‘that they liked for sty iistic reasovas

and to be able to say why. Peter Elbow (Writing Without

Teachers) suggests asking students to find one word (not -

: necessarily_in the piece of writing) that~summarizes the - o

piece of writing, or flndlng one 11ne from the plece of
writing that Summarizes it. With other students , one
might feel more comfortable in deallng with strengths and
weaknesses of the Piece.

* Personally, with this particular group, 1 preferred %
to stress the positive and I essentially'nsedlthe}stunent
cr1t1qu1ng sessions as a way of bu11d1ng confldence

whlch I think was effect1ve

¥. Use of Models: Teaching Literature

~In conJunct1on wWith peer-crlthulng, I thlnk.that thee
: use.of models ' llterature analys1s- is very valuable

It prov1des models and 1nsp1rat1on -for the wr1t1ng
exerclses It adds varlety to the class and it

generally lends 1tse1f well to 1nterest1ng class dlS—
cuss1ons helping . students to focus thelr attentlon.

Most students said that they found’ the dlscus51ons of
_11terature to bhe very st1mulat1ng.: Below are examplesi.

"of how we worked with one ‘piece of prose and ‘one plece

_of ‘poetry in the class.




L gw
a) Poetry
T.chose this particular poem that was written in

two languages to show that different languages can add

to the contrast in feelings in differenthparts chtheuvr.

© poem, I asked students to read the pcem before coming

tq class,

Ma Provence

W En ma provence le bi€ est toujours vert
. Et les filles sont jolies . - - Ry

Elles ne meurent pas elles vous alment h 1a folle
En ma provence

" Bills break the breakfast teacups and uhe sun -
Shines darkly over the bill-ware
She writes it out in enervating prose
"Iin my Provence my rose".

TOplCS Covered in Class DlSCHSSlOH of the Poem

I, 'theral translatlon of the French by French-speaking o
cstudents : - o :

1. Line by line dlscu551on of vocabulary 1n Engllsh
111, Line by 11ne analysis of the poem o
'U'A} Central focus contrasts

1J, French vs. English S
- Does the verse in French have . a different
feeling to it than the verse in English? =
Example: " Are the images in the French: part -
more romantic? In the English part more
businesslike? (i.e. the use of blllS—- _
f1nances——1n the second verse) '

2, Contrast in a 51ng1e 1mage
, .the sun .
,Sh1nes darkly.,."
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B. 1Is there any one word in the poem that can
summarize the feeling(s) in the roem? Example.
"Enervating" in the second verse, Is the

second verse "enervating?" (dlscu551on of
definition) ‘

1. What about the use of the quotation marks.
' ~around the final line? 1Is that enervating? |
' businesslike?

b) Prose
An example of a piece of prose that I worked on with

students was the 0Ol1d Man and the Sea,. | ThlS partlcular

lesson took me by surprlse but it turned out to be qulte

- productive. 1 gave the students a very short excerpt from" o

this book and I was expectlng to spend a lot of tlme =
dlSCUSSlng vocabulary and meanlngs The students had no
problens W1th vocabulary and it socon’ became apparent that
they were advanced encugh to do someth1ng cons1derab1y more -
soph1st1cated than I had ant1c1pated 1n terms of 11terary
.ana1y51s Being unprepared for thls state of affalrs 'I‘
decided to have us all 1ook at the poem together..JThe basic
outllne of our dlSCUSSlOﬂ was as follows
1. Do you like Hemlngway S style?
2, If so, why (why not)? S :
3. Read the excerpt again and- flnd one or two
- sentences that exemplify what you like/don’'t.
like about Hemingway's style, Be able to say
why. lee examples,. -

4. Look at the excerpt agaln'and be able to answer}h”
Vthe follow1ng questlons . T Lo

'a) Does Hemlngway use more than one technlque
. . ex. dialogue, descrlptlon etc. in thlS
Soexcerpt? - -

‘b) If so, what technlques does he use? lee;' B ’

edeples.

e . - e e e e i e
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The zuswer to the last question was that he used a
description of a character, a dialogue, and a desoription of.

an environment within this excerpt. This became the basis

for our in-class composition: a compOS1t10n that 1nc1uded

all three of the above elements,

The :above questions are €xamples of the kinds of ques—.
tions. that can be brought up in d1scuss1ons of 11terature.r”
I would offer one or two words .of adv1ce in u31ng these it
types of questlohs however._ o - | B

I would probably.not ask all of'theSe questions:inl“rhr
a disoussion with'students'_ 1 would use some of them
(usually asked in an 1nd1rect way) to st1mu1ate dlSCuSSlOH

1 usually found tndt when th03 got really 1nterested in‘a’

dlscuss1on the students came up w1th thelr ‘own - 1nterpretat10ns

of the poem orrshort story that were very sen51t1ve
'thoughtful and pre01se ' These dlscu531ons often prov1ded
them w1th some 1deas for d1scu351ng and evaluatlng thelr own:
and each others‘ work also |

) It's important to glve the students someth1ng to 'i
stlmulate dlscu551on but not too much -I thlnk that the':
_key is to find somethlng 1n the poem or short story that 1s

- harrow enough to offer structure and 1nsp1rat10n but broad

enough to be open to 1nterpretat10n
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Also, as Kenneth Koch points out in his book.oau

teaching poetry to children (Rose Where Did You Get That
Eeg?), don't be afraid te tell the stadents when something
in the poem or short story is not célear to you.5 it's

much more fun for them-and for yee'if yoaﬁaii_work ea:it'-”-
together. | |

G. Newspaper Writing

The newspaper'writing section that-we did in the
coyrse is rather self-explanatory in- the syllabus but here
I want to stress how valuable I think this part of the R
course w%s. The students really enjoyed working pn a
project tegether. The 1dea of "publlcatlon" added a lot
of 1ncent1ve for them to turn in quallty mater1a1 promptly
and 1t gave the class a real feellng of worklng as a. group.lg-
A ‘second advantage of the newspaper wr1t1ng sectlon was t
that students were agaln 1ntroduced to a new style of o
:ertlng. newswrltlng, To glve students a p01nt of ref¥;ﬁ

erence agaln, I did an exerc1se in the model for exp051tory

essays: 1ntroduct10n body—conclu51on I was very fortunate

to have a teachlng ass1stant who has had a lot of Journallsm R

1 experlence "and she ‘digd a- serles of 1ectures on the model
.for wrltlng news 1eads “(the 1nverted pyram1d -w1th the most
" important 1nformat10n flrst no 1ntroduct10n, no conc1u51on)

'.and the dlfference between news storles and feature storles

5. Kenneth Kech, Rose, Wherelbid “pL Get That Red? p 35
S S = A Gt . - _
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A third advantage of newsnaper wrltrng-ls thatllt
allews Students to work on'a variety of t0pics it is likEIy
that everyone wjll flnd something that iz of. partlcular in--
terest to him, Students who do not 11ke to do newswrltlng
per se can work on other iorms of wrltlng that can be
included in the newspaper, For example -the poem that

I discussed earlier in this paper was 1ncluded in our

newspaper ‘because the student who wrote it was not 1nterested

in¢newswriting, Studepts who are 1nterested in’ artwork can

1nc1ude draW1ngs and help with 1ayout 7- |
-One element of nepspaper wrltlng whlch can be.an

advantage but also a. 11ab111ty in terms of d15c1p11ne

is that newspaper wr1t1ng requ:res 1ndependent work and

-self d1s01p11ne on the part of the students T mentloned

-ear11er that some of our most productlve a551gnments

requ1red a lot of energy on ‘the teacher 8 part s1mply to___"

malntaln order. Newspaper wrltlng can get ‘unruly, at least
with hlgh school students. 1 had students WOrklng together
. on a551gnments of thelr ch01ce with the people that they
wanted to work_w1th._ Some groups worked well together.
and.were'seifanotivnted “This allowed me to c1rcu1ate and
work 1nd1v1dually w1th the students 'to an extent that I

had not been able to before It was durlng these se551ons
that I was able to work with Roger extens1ve1y on’ h1s

poefry | "One group of students had troub]e “oxklnﬂ W1thout

P, T S
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gupervicion, For this reason, either my_teaching'asSistant_
or myself had to work with this group almost constantlyhsim-'-

ply because someone would cOme to a-stopping point_befcref

everyone else had fihished, and we would have to”decide'if‘”f“”“"

1t was necessary to stop everyone in the class in the mlddlef
of their 1ndependent prOJects in order to do an act1v1ty jzi

that included everyone, for the sake of one or two studentsi*r

who had nothing tOfdo

<+
fhay

paper is that it helps put students in touch w1th the
Lommunlty. We 11m1ted our artlcles to events and 1ssues
'related to the campus but a class could ea511y go 1nto the
surroundlnn communlty to led matezlal A partzeular1y e
valuable act1v1ty that we d1d in thls area was to have therf
Ny students create thelr own questlonnalres dlstrlbute them,u7h
and- wrlte artlcles from the results.':

I think that the 1dea of newspaper wr1t1ng has a lot'h
of potential for an entire course, utllzzlng commentar1es
surveys, 1nterv1ews.rand moviE'rev1ews ‘1o name.a feW'
posSibilities. I have 1nc1uded 1n the 1ast sectlon 1deas

for community surveys 1nterV1eW1ng, and other suggestlons'*

'for expandlng th1s part ‘0f the course Th1s f1na1 sectlontf 5

of this paper is entltled ”Suggestlons for Further Act1v1t1es S

-i 'g'g.’.,.,_ ’ I
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&  One of the more general benefits of worklng on a news-:f'
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"H, Other Act1v1t1es Playwriting and Shorter, Game;like'.

HETlVltles

Some of the areas that I did limited work in, I

will simply designate here as areas with a lot of

'potential. I used them in conJunctlon w1th other areas that

were of greater interest to me, such as newspaper wrltlng. B
I used them for varlety, but they could deflnltely be’
expanded a great deal.

One of these areas is playwrltlng._ Our playwrltlng sec—iv
tion actuagiy covered only a'week., I s1mp1y had students;"
Wr1te playstln groups and perform them for each other but
there is certalnly room to ‘use this act1v1ty to work on’ S
Sp801flc areas of the language and to 1ncorporate play;_rtrx
read1ng 1nto the Loulse as well,

Another set of act1v1tles W1th a lot of potentlal are,

;'shorter game 11ke act1v1t1es One of these act1v1t1es that -

o worked really well was the in-class compos1t10n in wh1ch every--“"

one wrote a descr1pt1on of a famous person or someone that

everyone in the c¢lass: would know Then students read the1r -

, comp051t10ns in class and others guessed who the famous

: person was. ' Another group exerc1se that I d1d that worked

'_had two poems c1rcu1at1ng,'a1though if I do the exercisé. agaln;cff*'”’*t
W

{
!
[

well was the group poem One student had to wrlte two 11nes
of a. poem and hand 1t to the next person who would wrlte the .

'next two lines (See syllabus for . more exp11c1t detalls) Weff

ey
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I will probably have more than two poems circulating-'f 

at the same time. While the poems_were circulating, 1

tried to inelude the entire class by asking for

rhyming words for Students who were "stuck" onVOne ‘e

line. This part of the exercise could easily be ex-

panded as a way of working on minimal pairs

Another good Vocaoulary bulldlng exerc1se is the .
Spelllng bee. I d1v1ded the c¢lass 1nto two teams andrz
#sked one person to spell a.word After the word was e 
_spelled correctly, I would ask for 1ts meanlng, a
synonym, an attonym, ‘the spelling of the antonym efe}j_”

I. Some Broader Questlons

" Quantity vs, Quality in'Teaching3Wr1tihg
2, .Is Languaw a Parrler in Creatlvo Wr1t:ng?

'In u51ng any’ of the act1v1t1es that I’ ve descrlbed

above certaln 1arger questlons ‘are - present Two 1ssues_

that I am partlcularly 1nterested 1n are a) what is the7; .f;
'relatlonshlp between quantlty and quallty in teachlng
?wr1t1ng9 ~and b) is 1anguage a barrler 1n creatlve

wrltlng?

| "I am interested in the relat1oﬁsh1p of quantlty and; 2

;equallty in teachlng wrltlng because as I mentloned

ear11er I experlmented a lot W1th havlng students_ .

wrlte in - quantlty. One deflnltlon of quantlty that I.
'Zment1oned before was that 1t refers to free comp051t10nsf;'e=

_MW;”_Wlth mlnlmal restralnts put -on se%i-expre551on ~Quantity,. ...

|




in My cless, mreant asking.students to ﬁrite for a s
certain period of time every day, both in and outside
of class, in both structured and unstructUredeekercisesr:
- The point of quantity. is that it,makesrwritingmashsbit,
noet a highly abstract,sdifficult-brocess that only
native speakers or bonafide ﬁauthors”_dd.

But although I asked for qﬁantity, I see_no reason
why quantity and quality cannot be apprdached
;imultﬁﬁeously. in faet I see problems in approachlng
either in ‘isolation.. I asked dlfferent th1ngs of my :
studenté in each of the’ exerc1ses that we d1d Inj“
automatlc‘wrltlng5 I asked for thelr 1deas onlygx
their compositioss I asked for-ldeas 1n1t1a11y, but
I usually returned the compos1t10ns to the - students and'.

:'asked for the correctlon of grammatlcal errors unt11

‘the_comp051t10n had no errors, Certain types.of-struc;

tured compositions automatically_proVide a'sort_of:
~controlled framework in which students are_foreed.io 3

use certain linguistic.patterns correétly.. An'example

of this was the exerc1se ‘in which 1 asked students to :,._“
'wrlte a short piece whlch 1ncluded a descrlptlon of a .

character, a dlalogue cand a descr1pt10n of an

‘environment. Writing a natural-soundlng_dlalogue and
"changing-from-descripfibn to:dialogue.ih;afnatural.way~1-mh?r~¥

I
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is a very sophisticated skill, even for a native Speaker

But writing, like many skills,'is only as difficult asg
it is perceived to be by thc writer, Learning to write
is definitely difficult and requires a lot of work, but
it is.an approachable task, and students must believe
this before they can start working on their writing.
This is one ressoh why 1 see that spending too mueh
time on highly eontrolled forms of writing exclusively
withbut letting studehts sit down and write something
that means something to them personally; is just as

dangerous as "a110W1ng students to write too exore551ve1y

too early." Too many hlghly controlled exercises that

s

do not draw upon the creativity of the student, can
_make wrltlng unapproachable, The student will never
learn to write correctly or maturally untll the act of
plcklng up & pen and f1111ng a piece of paper with

words is seen as an approachable task,

This is the flrst step in teachlng creative writing:
' to get the students to lose their fear of writing, They
must produce something, agything. If the piece of=
writing is sdﬁething.thatﬂthe student has 2 personal
_stake in (a work of self—expre551on), thlS will aid

in the process, Th1s is one of the elements necessary

in taklng that f1rst step, Another element is stamlna.




The student, once he has built up the stamina and ' -
brﬁken down a2t least part of the psychological barrier:
of writing and/or using a . second langﬁage,'is now
freer to work on improving quality,

The danger in having the sfudent write-in
quantity comes if the work stops’ here - Producing some_'

writing that the student has a personal 1nterest in is

-only the first of several steps in the process of_

ereative writing. The process cannot continue without
the first step, but the real work only beginsfhere,

Quantity provides rough material to work with;'=And

- this is where error correction comes in leferent

kinds of error correct1on in creative wv1t1ng is

still a big question for me. I have already:discﬁssed;*

- some of the types of error correctlon that 1 d1d and

. some of the p0551b111t1es that I ve. not yet trled

I really don't know exactly what exerc1ses or forms

.of error correction helped the students the most,

but I do know that I saw a marked improvement in the
quality of student wfiting and in attitude'towards the -
idea of creative writing. There were fewer grammat1ca1.

errors and something else——a mnore natural use of ‘the

'1anguage,

- This brings up another question on the finall

ioterviews that I did with students: "How much of

P
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a barrler is the fact that Engl: 3h is a foreign
language, in ertlng creatively?"” Only one student
-said that writing CIeativaly in n second language was
significantly more difficult than_ih her.own_language.
One student said that it had been a problem, but that
exercises done in the course, particularly automatic
writing exércises, helped., Several said that .

creative writing in English was hard, but that it

fas equally difficult in their native language(s).

One student said that it was a problem in expository -
“writing, but not in creative writing. “Another said that
she found it easier.and more enjoyable to ﬁrite in
~English than in Italian (her native language) because,:
she felt that her wrltlng in Engllsh was 51mp1er. My
most advanced student said that he thlnks that fore1gners
can appre01ate the subtletles of. Engllsh more'than
native speakers of English, which can be an advantage
in creative wrltlng._ My favorlte answer was from a -
student from the Dominican Republlc who sald that there:
- i8 no barrler and that "If you have 1nsp1rat10n, you
can wr1te in Chlnese if you have to.™ She-also-sa;d-';
that these types oflexercisas helped:her to'"like j-

English,"
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Persoually, I think that 1anguage.is a barrier

.'up to a-certain point, The student has to have some

language before he can use it. But I don't think

that it is as much of a barrier as many people think.
Ilwas surprised by the answers given to this guestion
in the interviews, and I believe they were.sincere.
I_should also add thaf these comments were made by
itudents who changed their minds on this issue at some
pointAduring the course, One of.the complainfﬁ made
during the initial aﬁtomatic writing exercise Eas

that 1anguage is'a barrier.

I think that it is p0551b1e that ih expressing
thumselvus in another language some people can slip
-71nto a_new role and be less self—codscious about_
-thelr writing in the new language Perhaps some feel
-less pressure to wrlte perfectly in a pew language,
so they can write more freely in it. I would also
- like to reiterate fhe fact that I see language learn-
ing as a}Ereative process 50 I also see using a

.creatlve medlum to aid in thlS process as a natural

way to learn.




ideas for expanding parts of the course that 1

This part of the paper will be devoted to

further activities in the area of creative writing:

taught, ideas that I've read about or thought about -
but I've not yet tried myself, and ideas ihat
other teachers have tried,that I think would be

useful in this type of class, One of my concerns,

fn preparing a list of possible activities in creative -

writing is that other levels of proficiency be addressed .'

besides the level that I taﬁght (ihférmédiate —_
advanced). With this in mind, I've included in fhi$: 
list the particulaf levéls that I think fhesér. |
individual activities might be useful with.

I. Semi-Controlled Writing

I think thatit is possible to use many of the same * .

kinds of topics that can be used at more advanced

levels, with lower levels; it just depends upon ‘the

number and kinds of.queStions.that ydu'ask'ESL
students to_write'about in apprQaching ény given

topic. With lower levels, it_is'importanﬁxto.ask' 
specific questions and.lots“of them.:'DaQid'Biof agd   

David Davidson's Put it in Writing contains many

activities for semi-controlled writing. These

.:.»Fih' . B
R e _




activities provide a lot of stfucture3fbr students,.
within a creative‘context.

POSSIBLE ACTIVITIES

A. LOWER LEVELS g ‘ co
Write about a person, providing a certain amount
of given information such as: °

Date, place of birth
Description of parents
- Description of neighborhood
~Early life, teenage years
Problems, good luck

B. LOWER LEVELS _
Write a basic leitter with basic facts Teacher'
presents guidelines with specific questions to
be answered in the letter such as:

Where are you living now? -
Are you working? What kind of work are you d01ng?7

INTERMEDIATE—ADVANCED

The "letter” idea could be done W1th wany variations
Peter Elbow's suggestion in Writing Without Teachers

- is to "write a letter of blamé to one's parents., 8
Though this might not be the most culturally sensitive
suggestion for foreign students, it does give one

-an idea of the possibilities. ' In any case, I see

a lot of potential for exploiting letter—wrltlng in
the ESL creative writing context, since letters

~are, for many people, thelr only regular form of
~creative writing. ' . - - :

C. INTERMEDIATEaADVANCED‘

Rewrite storles from the point of v1ew of another
character. ;

6, Dav1d Blotsand David Dav1dson,4Put 1t in ertlng,p,g;'5

7 o Blot and Dav1dson P. 12

8. Peter Flbow, Writing Without Teachers,p.8l
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9.

10,

11,

. 120

13,

B
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ADVARCED :
Writé "something in the voice (from the point of
view) of sgomeone that you know, 9

ADVANCED

T e > Y ) '
‘Describe a berson, place, or incident from an

unfamiliar angle; for example: ' describe a place’
as though you were blind; describe a person as
though he were ‘describing himself; describe an
incident as though it never_hagpenéd (as though
you were only imaginingfit._).1 : : o

ADVANCED . - :

Describe something while you are in a definite
mood, or pretend that you are in a certain mood,"
Don't mention the mood Yyou are writing in and
let the readers (other students) guess what

that mood is,

ALL LEVELS
Story Completion,

~ Blot and Davidson, in the seétiohfdn'story Completion '

in their book, have included.afseries_of uncompleted
Stories. The students can: o o

-2) simply complete the story; and/or

b) answer a series of questions presented by the .
teacher about the story,12 S

ALL LEVELS
Dialogues’,

a) Students are preséntéd with a story-involviﬁg "

two or more people, possibly with some kind

- of conflict between them. Write a dialogue
between these people, o SRR
b) Students are presented with a dialogue, They
change the dialogue into reported speech,

Ibid

~Ibid

Ibid

Blot:and Davidson,qpe cit, p, 25

‘Blot and Davidson, p; 54

L i i




I. INTERMEDIATE-ADVANCED C S B
. Rewrite a story from a different point in -
time, ' : '
a) Write apoul un incident (presented by
teacher) as if you were being interviewed
by a reporter right after it happened.
b) Write about the same incident as if you
were writing to a friend about it six
months later, 14 ' '

J. INTERMEDIATE-ADVANCED _
~Write aboul a person you dislike.

K. INTERMEDIATE-ADVANCED R o L
Write about a person who has influenced you life,

L. INTERMEDIATE-ADVANCED
Autobiography

‘M, ENTERMEDIATE-ADVANCED
' A humorous or amusing incident,

II; Analyzing Literathire

A. ADVANCED - SRR S
.- Written Exercises in Literature Analysis

1, Analyzing Characters--Questicns to Ask . o
2). Do you know the character well ‘enough to
g say something about him? : S
b)) .List struggles and conflicts.
¢) Judge actions. S S e
d) Identify a problem the character is'facing,15

2, Analyzing Poetry--Steps for Students to Take

a) Read the poem to get a sense of its meaning

b) State the meaning in one sentence. :

c)LﬁLboktfor;SpéCifiCewords;i1ines;aimages;Hand
expressious that help convey this meaning,

d) Select images (word pictures) to expand
that meaning,. - S " -

- €) Refer to each image, quoting lines from -

the poem,16 o ' : L

14, Blot and Davidson, p. 26

- 15, Arthur Traigef.and Leon GExsten,_Solutioné té | 4'; . - ~ 1ﬁf
Your Writing Problems, p, 53 S - T ; PR

16. Traiger and Gersten, p. 60 = -

= N
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B. Discussions.of Literary Techniqués

1.  Discussions of differences beiween: :

a) analogy--comparing attributes of an
object or a person. _ L

b} simile--comparifig two unlike objects using
"like" and 'as.' o o

¢) metaphor--a figure of speech in which two
unlike objects are compared without "like"
or "as," )

2, Possible writing exercises based on the above -
discussion, :

ITI.” Language Experience

- William Peck and Thomas .("An Experience Approach ..

to Teaching Composition, TESOL X:1) - have discussed -

the use of language experiencé as an intermediary‘ '-~'
stage between-cdntrolled composition and a more :
expressive stage of writing. They offer in their
article a model for approaching language éxperience:
exercises:

- 1, -Preparationh-Questionnairé
Ask students a .variety of questions (on questionnaire)”f'
to get an idea of the type of language experience that
the students would be interested in, In the case of -
this study, most students were health professionals,
so they visited a hospital, S

2. Orientation

. 'Pre-reading, vocabulary, discussion of whétZStudéntS* -
-will be doing. ' . D ' ' .

3. Experience

Visit to hospital, interviews, etc,

P e MENSTEE Rt e it raarl csi:
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4, Oral Recoustruciion

Teacher transcribes tape recording of students '
oral reconstruction of the experience,

6. Output

Class reviews transcript, putting ideas into grammatlcalﬁ:
ly correct sentences, then into paragraphs, This
collective activity could also be done by each
‘student separately

IV. Community Surveys o - o T
The commcnity.survey can be viewed as en extensioc

+ . : o

" of the language experience activity., It can be usedi“”'

in conjunction with interviewing and newspaper writihgc

and can be done with most'leveis.'-The édvantcge of -

doing community surveys are simiiarrfo‘thse that:i

found with newspaper writing, "These . include:
interacting with a.varietj'cf-Ameficens cf-§erious_'ﬂﬁ
ages and'classes, entry into the ccﬁmﬁnipy;'and'7_‘
knowledge about Specific Americen:instifufionsqacd
 customS. | L

Similarly'to lenguage expegiehce techniques =

mentioned above, the first stephihvolveS-developing,

a series of questlons about spe01flc 1nst1tut10ns '

(11brar1es supermarkets, etc ) wlth the teacher. Lo

17, Traiger and Gersten, op;~cit.*pp.'59;60-
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From here, students cén turn to culture specific ques-
tions to ask interviewees (example: How does the
interviewee feel about Country X7, ete.),

V. Interviewing

All of these'areas (laﬁguage prerience, community
surveys, and newspaper writing) can be expanded thrbugh
interviewing, Margaret Thomas, another teacher ét
Phillips Academy, fauéht an interviewing course in which
gtudents were taught the basics of interviewing. Inter-

13 '
viewees were brought into the éiassroom to be intervieWed
by the entire class,.after the %}ass had dpne some role
plays and interviews with each dther.‘ The COursé'also
.included individual iﬁterviews in the community, Below
are the questions and guidelines that she used in the

course,

TI.  PREPARING INTERVIEW QUESTIONS

A. Guidelines _ :
1. Don't ask questions that can be answered in
some other way (sidestepping the questions) -
2. Decide what's relevant and then ask only
relevant questions, :
3. Don't ask questions which are too big or
too small.
4. Be careful with "personal' questions,
3., Three of the most useful questions:
"Why do you feel/think,,,?"
"What's your opinion of,,.?"
"What advice would you give,,.,?"
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I1. STEPS IN PREPARING TO SPONSOR AN IN-CLASS INTERVIEW

A, Ten days to one week hefore the interview-

1, Contact the interviewee and set up an _
appointment to meet with them, so that you
can get to know them and start preparing
for the interview,

2., At the appointed time, meet with the inter-
viewee,
a. Get background 1nformat10n about the

interviewee: Name, Occupatlon Education,

ete,
b. Discuss possible intérview topics, 4
¢, Remind interviewee of date and location

of the interview,.

B. ©On& week before the interview:
1. Write.fifteen .tertwenty questlons.
2, Bubmitiguestions to the teacher.
3. Write a brief introduction with whlch you
will begin the interview.

C. On the day of the interview:
1. Get to class as early as possible,
2. Arrange the chairs, and be ready to greet
the interviewee, '

ki b dad bt LA o iy b

D, Conducting the interview:
1, Introduction,

2, Ask questions, Be ready to abandon your
prepared questions if necessary,

3. Conduct a question/answer period when the
other students have a chance to question

~ the interviewee, _

4, Conclude the interview, thanking the

interview, .

E., After the interview:
-1, Write and mail a thank-you letter to the
interviewee one or two days after the inter-
: view. Submit a copy to the teacher. _
2, Write an evaluation of the interview: what
did you do right? What could have been im-
proved? Give the evaluation to the teacher,.
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ITI., FOLLOW UP STEPS IN PREPARING A PRESENTATION OF
, AN OUT OF CLASS INTERVIEW

A, Preparing to give a class presentation
1, Re-organize notes taken in the interview
. in outline form, :
2, Add to the outlinpe:

a. An introduction and conclusion,

b. One or more direct quotes, :

c. ©Some details of how you arranged and
conducted the 1nterv1ew tell bf
any difficulties you experienced or
any interesting events which occured,

3. Be ready to answer questions from the
class about your interview,
4, Divide your presentation with your partner
* 'so that both of you address the class,
B. After the presentatlon '
1. Write a summary of the work you dld

a. What might have been done better?

b. Which parts were particularly
successful?

2. Submit the summary to the teacher

Vl, Book Production/Storywriting

" The International Institute in Boston did a.
IStorywriting/book production project. 'This was done
with adult immigranfs who were lower ievel ESL'stﬁdents.
The student projects included layout, design, bookbind-
ing, and artwork, I saw the resulfs which were.beau-'
tifui. Although many oi the steps in book production
~(such as artwork) are not directly related to Studying.
the wrltten language I feel that projegts like this
have many of_the same advantages a8 newspaper writing;
Studehts_take_a lot of pride in creating'a_finished
project such as a book or newspaper and part of;this'

N
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'projecf is writing, = The book making prOJect to me ,
is an example of how creat1v1ty and self—expression'

‘can be a part of even beginning writing -exercises. -

VII. Newspaper Writing (Other Possible Activities)

1, Editorials-

2, Letters to the Editor
3. MoviewReviewss Possible Areas for Guidelines-

a) theme . ' . R o
b) conflict : : LT RSO
c¢) characterization ' o AR
d) dialogue . o T
e) technigues = L S IR I
f) acting . o L e R J‘
These areas could also be useful in ana1y21ng llterature o f7uﬂ'*§
1 think that movies could be a partlcularly good medlur
for ESL students to work with because rev1ew1ng mov1es ::'
requlres taklng mental hotes (s1nce the ‘theatre 1s dark)

_and reconstructlng these notes’ after the fact




ADDITIONAL SOURCES: AN ANNOTATED BIBLIOGRAPHY o

Ford, Carol,and Silverman, Ann, American Cultural °
Encounters, Alemany Press . ‘ o
Cultural topics for ESL conversation; topics could easily
be adapted for writing exercises. '

Leavitt, Hart Day,and Sohn, David A,, Stop, Look and =
Write, Bantam ' : R o
Topics for creative writing., Many exercises use pictures,
This is not an ESL book, but ideas could easily be -
adapted, : - '

Martin, Nancy, D'Arcy, Pat, Newston, Bryan, and Parker,"
Robert, Writing and Learning Across the Curriculum:11-16, -
Schools Council . _ .
Ahis is a book on writing and learning in children.
Theréyare some interesting looking chapters on the
- mechanics of writing and learning to write.

Newson, Dr. Earl, The Newspaper, Spectrum . -

A basic journalism texTbook. This book contains
everything necessary for setting up and running a - .
newspaper, It is not an ESL textbook, but it would

be invaluable in setting up ESL journalisih assignments}':"'

- Raimes, Ann, Focus on Composition, Oxford
Structured composition tasks for ESL students.

Ruehlmann, William, Stalking the Feature Story, Writer's .
Digest _ R _ S
Another basic journalism textbook, containing information
on writing feature stories, Again, it is not an ESL
textbook, but ideas could be adapted, T
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SUMMARY o

I've found creatlve wrltlng to be a very useiul

tool for teachlng language and that elements of it can

be employed at very early stages in language learhlhg,rwrlqlr””m;;;

I have presented techniques and stretegies_that.l have
worked with and found eseful ih developlng a variety -
of skills and awarenesses. I have tried to discuss.
some of the larger qeestions that'will_beiraised
+whenever dealing with_creative writing, |
It's true that both learning”English'and learnihg
creatlve wr1t1ng are challenges in themselves but ineJ'
mp work 1've found that creatlve wrltlng can faC111tate
1anguage 1earn1ng. As I mentloned many of my students
said that it was not more d1ff1cult to write creatively_
1n Eng11sh than in their native 1anguage(s) ‘and more—j;ih
over, that wr1t1ng creatlvely helped them to "11ke
English," 'and to "th1nk in Engllsh ”.-
Creative wr1t1ng is a very 1nterest1ng aspect of
language teach1ng, w1th much room for further research
_,and expansion W1th1n the ESL classroom._ In thls paper
-I have also mentloned several potentlal areas of
act1v1t1es in which I have done 11m1ted work or researeh-
(playwrltlng, for example) In addltlon -I‘have
presented areas that could be expanded 1nto entire courses

(1.e. newspaper wrltrng) and areas that I have only:

- thought or reaF about (controlled compositions for .« . .

L R




lower levels, for example). I_would hope:that thbsé'_f5

reading this paper who choose to make some practical. -

use of it can find some direct usefulness in the Syl—‘ _ &
labus and the descriptions of activities that I did.‘_ ;'
I would also hope that the reader will expand and o RE
alter these ideas and activities to fit the needs of

a variety of situations, 1evéls; teéchers énd students;

¢ il 3
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