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Abstract

This handbook is.intended for use by untrained teachers or.tﬁtors
in teaching beginning and intermediate English as a Second Language
to adult refugees, Although most portions of this book are applicable
to the teaching of refugees in general, this work is meant to address
specifically the needs of those engaged in teaching members of the lao
ethnic group of Laos. The opening chapter provides information on the
background of the Lao refugees. The novice teacher is then guided step
by step through the process of designing a course syllabus, %etting short-
term objectives, and pianning and executing individual classes, Other
sections deal briefly with teaching pronunciation, teaching reading and
writing, measuring students' progress, and evaluating one's own profes-
sional growth as 2 teacher, Several appendices, including a compendium.
of over thirty classroom teéhniques and an annotated bibliography of

teacher resource books and student textbooks, complete the work,




To Damdouane and Phetsamone,
Somphone, Bouwala, their families,
and the rest of Brattleboro's Lao community.
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l. Introduction

This work is based on the experiences of the co-authors as péfﬂ-timE—
English teachers of a small group of adult Iaptian refugees in Brattleboro,
Vermont, from December 1980 through June 1981,

Challenging as the job was for us, with a certain amoﬁnt of previous
teaching experignce énd professional training, how intimidating must such
work be, we wondered, for the many people with no sugﬁ training and exper-
ience who today find themselves trying to help satisfy the growing need
for refugee educators. Thus, this handbook is an attempt to share our very
limited expertise with those who have none, casting a ray of light, we
hope, on the dark, daunting task of creating and teaching a course of
English as a second language.

This work is.intended to be both informative and practical. It is
informative by providing information on the lao refugees, their background,
language, and culture., It is practical'in that it leads the reader step
by step through the entire process of course design and execution, from
defining a personal philosophy of.teaching,”to constructing a course syl-
labus, setting short-term objectives, and planning and carrying out in-
dividual classes, It also offers concrete suggestions for teaching pronun-
ciation and the reading and writing skills, for evaluating student progress,
and for developing the teacher's own sense of professionalism, Finally,
not the least practical element of this handbook is the collection of more

than thirty classroom technigues that in our own.experience have proven




to be especially useful in teéaching adult refugess.

We hope that our work will be of service.

R. Ro"’Po & MIH'K.
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2. The lao Refugees: Who Are They?

It is useful, in teaching refugees, to know something about their -
backgrounds., The refugees themselves often talk readily about their
lives in Laos, why they left, and how they got out. These topics and
such questions as-"Who pays for them to come?" and "What happens to
them when they get here? will be addreséed Eriefly'in the next few - &
pages. . |

| Most of the lao refugees who.came to the United States befors
1975 were educated professionals who were not only literate in their
own language but also had had some exposure to French or English.
For these people assimilation in America (or other host countries such
as Australia or France) was primarily a matter of refining laﬁguage
skills they already had and using their professional skills to gaiﬁ
financial independence,

More recently, however, the refugees have come from all walks
of life, Many are former soldieps who resisted the Pathet la2o Commu-
nist takeover and fled to escape ;etribution. Some were Hmong hill
tribesmen who were part of the CIA's secret anti-Pathet Iao guerilla
faction. Some were farmers who lost their land and/or were assipned
to communal farms and had difficulty adjusting to the new ways of . -
working. They were hampered by-bad weather for SQVeral consecutive
years. |

About eight-percent of the population of lLaos have left the country

as refugees. Two thousahd more people flee each month.



Beonomically, the years since the revolution have been difficult
for most people in laos., Before thét time laos depended heavily on
American aid to support it financially. For exzmple, in 1973 the Iao
government es‘timafed $5.7 million from all sources of revenue, while
American aid for the same year totalled $172.25 million. The aid was
proaptly withdrawn with the jnstallation of the Pathet Lzo govermment,
and the economy is still recovering, mceﬁtly with Soviet financial
aSSistance.T;:.. L T

¥any re.mgees i‘led across the Mekong River, which const:.tutes
much of 'l:he border between Laos and Thailand. Some put their clothes

in a plastic bag, inflated it, and swam the river (a two<hour swim}

at night, Some managed to Cross secretly in boats. Guards on the
Lao side often fire if they see any‘thing suspicious, Recently the
border has been sealed by the Thais, and Iao boats have been fired - _ 5

at from the Thai side of the river.

Many refugeesr (inciud.‘mg' the ones we work with), talk as freely
as their Mgli;;h proficiency will permit about their lives in Laos
ana how and why they ieft. Many, too, express a desire to return to
laas someday. |

Upen rea_ching Thai territoxy a Iactian will be taken by border
police to a station where he/she will be searched and questioned. If

the authorities believe that the person had the right reasons for leav-

ing laos, he/she will be taken to a refugee camp. Often a rendezvous

has been planned before the escape, and various members of a family

1C.’,hr:].s Mullins, %1a0s is not so Poor as it Looks," The Manchester
Guardian Weekly, 1 March 1981, p. 9.




may eross the river at different times, in different ways, and at dif-
ferent places, When they arrive at a refugee camp they report in and
their names are broadcast over a loudspeaker, Family and friends are
thus reunited. | | | N |

In the camp, the refugees are asked information regarding their
ethnic heritage, language, educational background, and number of fa.mily
members, An effort is made to place relatives as close to each other
as possibie. Haithogxgh sometimes relatives such as adult éibllings will
end up in different,éountries unless they insist on st.ayi_ﬁg together,

The information gathered on the refugees is relayed to organiz-
ations which facilitate relocation, usually church groups who have rep-
resentatives in the camps and in Bangkok. Some of these organizations
-are:. Church Worid Service, Iutheran Immigration and Refugee Service,
U.5, Catholie Coﬁference, and International Rescue Committee. These
organizations sénd the information on the refugees to their various.
constituents in 'Ehe Unitéd States or other host country.

The refugees cannot enter the U,S., without a spensor. ‘The infom-
ation on the refugees is examined by a potential sponsor, which is
usually a church éongregation or other social group, The sponsors look
for a family or individual who can be supported with the funds they
have available, When the sponsors find a refugee family or individuval
whom they think_ they can support, they commit them_selvc_as as sponsors
and forward money to Thailand for air fare, -

“In Thailand the refugees are notified that they have been accepted
by a sponsor. They are issuned *'T-numbers" and wait sometimes months
or years for final arrangementé to be made, during which time they

work at small jo‘Es or attend language classes, At last they are noti.figd




that all is ready, and they are taken to Bangkok, Processing there
may take several days, and then they depart for their host countrye.
They are not accompanied by a translator or anyone from the spensoring
agency. Depending on where their final destination is, and-if it is
in the United States, they will stop either on the west coast or 4n
Chicago for further formalities and a cross-cultural briefing. )

The Spansors.are-responsible  for: finding .".jc;bs and housing for the
refugees, and also _for handl:.ng financial affairs such as procuring
welfafe or food stamps;ror taking ecare of anj unanticipated expenses

such as medical operations or other health care, Sponsorship is, how-

ever, only a moral conmittment, not a legal one. The assistance is

e N A T T ER T SR SR L e AT e AT T e e e e ey

accorded without. obligation to persons of refugee status, Under some
sponsoring agencies the money for the air fare must be repaid over a
number of years without interest,

Refugees are on pai-ole for one year following their arrival in the
U.S. Their case is then reviewed, and, if there are no complications,
they are granted Registeired Alien status, The year of parole counts
as one in the five they need to become U.S.’ citizens, Their welfare
status is, of course, contingent upon theif incame and expenses. Some
refugees in Bzﬂttleboro;'have':been-ffinancially.-iﬂdépgndent of their spone
sors and welfare within six months.

The refugees in Brattleboro, most of whom arrived in 1980, have
adapted very rea.di]y to the American way of 1life, and have been very
successful in gaining the independence ssen as necessafy in America.

The male refugees are all employed, and some have two jobs. The only
childless woman is employed alse. -They do most of their own budgeting i-f

and check=writing (skills which they have acquired since coming to this
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countryd. They have savings:accounts and are conscientious about putting

money away for future use. The single man has bought a car, and the

others are anxlous to have the mobility a car provides.
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In some Ways the refugees maintain their uaotian cultural identities.
Some Lzotian holidays are still celebrated with traditional laotian
religious qgremonies -and celebrations., For instance, April 15, which
is the ILaotian New Year, is éelebrated with a basi. a ceremony wherein
a laotian pr:Lest or elderly man will wash away everyt.h:.ng bad and bring
on good luck by splash:.ng drops of water on the pecple. People wish
each other good luck and show their good will by tying strings around
cne another's wrists. The strings must be left on for a certain number
of days afterward, |

In celebrations and in everyday life, certain aspects of £h.e ref-

ugees! cultural heritage are preserved. Most of the meals ‘served at

home consist of Laotian foods such as sticky rice and various fish and
meat sauces Wlth hot pepperse. Some of these foods are expensive and
hard to fmd. Laotian music is preferred to Ameriecan pop or disco.
Parties almost always consist of wine, laotian music and group dancing,
and, sometimes, the painting or making up of the males' faces, as .is
done on special holidays in Laos.

There are signs, however, that the Iaotian in the refugees is to
be short-lived, and that very 1ittle of it will be passed on to the
Yyoung children born in lLaos or here in the U.S. The five-jréar-old .
children oﬁ:_en use English é.t home, and almost never use Laotié.n out =
side the hqﬁe. The parents; too, lose a 1little more of their "laoctiane
ness® every day, and are less and less insistent that their children

behave according to the Laotian code.



3. Your Beliefs About Learning and Teaching

Before you begin teaching you may find it worthwhile to try Fo
clarify your own ideés about teaching and learning. Even if you have
never experienced teaching before you have certainly experienced
learning, and you can probably recall some learning experiences that:
were very good and some others that weren't so good. If you take the
time to think about what made your own learning easy, pleasant, parti-
cularly effective--or the oppositel--you can begin to get some idea
about what to aim for and what to avoid as a teacher.

Having a clear idea of'your beliefs will also make your job easier
by giving you a basis on which_to make decisions about what to teach,
in what order, using which technique--or how tolteach,'what correction
strategy to use, whether to give tests, and so on. If, for example,
you believe that learning is more difficult whenithe student is under -
stress, you could avoid classroom activities that are too challenging
or games that encourage sharp competition, andﬁsimilarly'avoid anything
in your own behavior that could cause stress in the classroom, such as
abrupt correction or blunt criticism,

As you review your own long history of lgarning, both formal and
informal, in school and out of school--whether you were acquiring infor-
mation, mastering a practical skill, or somehow changing your personal

attitudes or behavior--see what answers you can find for the following

general questions about learning and teaching.



Your learning Experiences

Which learning experiences stand ouf. as the most rewarding? The
most éxciting? The most pleasant? Why? |

Which sﬁand out as the least fruitful? The most painful? The
dullest? Why?

What can you still remember well that you ®"learned” in high school?

Why do you remember some things in particular?:

What Is Learning and When Does It Take Place?

How do you know when yfm have really learned something? How long
does it take to "master" something? Is memorization important sometimes?
What tricks can you use to make memorization easier?

Do you have to understand.sdmething completely before you can learn
it? Is it'_ possible to learn somet.hing piece by piece and fit it all

together much later on your own?

Learning in a Group

Is learning in a group more or less fun than learning by yourself?

Is it more or less effective?

When is competition good or bad for learning?

The Role of the Teacher

Why or when ~are teachers necessary? Did you ever “teacﬁ" yourself
s\omething? Was it more or less satisfying than being taught by someone
else? Why?

Who is responsible for the student's motivation and learning? The

teacher, the student, or both? One more than the other? Who knows best

- ..*::‘.‘:..l.f"“ -




" what the student needs to learn? 10

Are teacher and student eguals?

Tests, Mistakes, and Correction

Can tests help you learn? How?

Is making mistakes a natural and necessary part of learning? Who

should correct a student's mistakes? The teacher, the student her/himself,
other students? Or what combination of these under what conditions?
How would a teacher know if s/he were correcting a student too much

or too little?

Through your answers to these guestions you can begin'to outline what

your own definition of a "teacher" is, what sort of experiences a teacher

should provide her/his students, and what your personal set of "do's"

snd Ydon't!'s" in the classroom will be,

As you read the following chapters on course planning and execution
keep these questioﬁs and your answers in mind. You may find that your
answers change, and they are even more likely to do 59 once you start
teaching. If you have never taught before you may discover that being in
"the teacher's seat" gives an entirely new perspective to classroom educa-
tion. The best way for you to learn may not be the best way for another

person, sspecially a person from a different culture. And even if you have

taught before, you may find that teaching adult refugees presents some new
challenges to your beliefs about learning and teaching.

There is nothing wrong with changing your ideas--many professional
teachers find that their philosophy of teaching isfstill evolving after

years of experience~-as long as you keep your classroom habits and the

¢
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technigues you use consistent with your ideas., Have a reagson for

everything you do in your class,

11
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L. The Syllsbus

Sumary

Now that you havé begun to build a personal philosophy of teaching

- you can use it as e basis to attack the apparently daunting task of
creating a éourse from scratéh, breaking i.'t-i.r;to lessc_ms, and actually
presenting it to thé people who will be Yyour students. This ‘task is not
really so difi‘i;:ult if it is taken step by step in the manner which is
described in the course of the next 'hhr.ee chapters.

This chapter deals with compiling a syllabus, which is an outline or
list of all the subjects, or _i;"b._ejf, that you wish to teach in the order
that you wish to teach them, An example of an item might be "The Verdb

TO BE", or "Parts of the Body".

In the second chapter we will examine the advantages of breaking the
syllabus into smaller uxiii‘bs_-which rej)resent the amount of material--or the ok
nunber of items--which can be covered in class in a week. We will show
how an item on the weekly plan might be fleshed out into greater detail and
how techniques, or classroom actiyities designed to help students learn
material, might be chosen for teaching particular items,

Finally, the third chapter of this group will present some guldelines - .
for using the weekly plan in turn & the basis far the plan of & single
day's class.  We have chosen to call this the daily plan. One day's class
usually consists of severgl lessons, eac;h lesson being the activity or

series of activities that deals with one particular item. For example,
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in a single class one might teach 2 lesson on "The Present Progfessive",

another on "Colors", and a third on "Making Introductions",

Course Objectives and Student NWeeds

The syllabus for any course is designed according %o the objectives
or goals of that_courée. Course objectives can vary a great deal from
course to course. For example, in a very traditional classroom the course
objectives might have been to have each student knpw a given quantity of
material (say, poetry;or;écientific laﬁs) by heart., Nowadays school
teachers see value in providing their students with tools and skills, so
they may pursue individual interests, as well as pure information., All the
same, teachers in schools today are USualiy provided with objectives for
the courses they teach, even if the objective -is something as broad as,
say, preparing students in Math ITIT for Math IV.

As a teacher of adult refugees your course objectives are not so
easily defined, Your stﬁdents can't ﬂgrédﬁateﬁ and there is no final exam
to prepare them for. You yourself will have to decide where your course
is going.

The objectives and goals of school courses--and even of school itself--
are based on what society (in the:.form of parents, teachers, and admini-

strators) feels the pupils need to learn--their learning needs, This is

the basis on which you too should choose course cbjectives, How does one

go about determining student learning needs? First, by quite simply get-

ting from the students themselves the best idea you can of what they want
to learn. Secondly, by asking their sponsors, their job supervisors, and
anyone else who interacts with them on a regular basis what they feel your

students need bo work on to function better at their jobs and in American
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society at large. Lastly, do not lezve out your own good judgmeni. As

a member of the society that the refugees have chosen to enter you pro-
bably have a fair sense of what they will need to learn in order to fit in,
Of course, as you get to knﬁw ybur students better you should get an in-
creasingly better idea of their needs, - ‘. .

Be forewérned th;t those you question will not necessarily agree on
the needs of your'students. A refugee may tell you that s/he would‘like
to.condentrate.on ?eading and writing skills in class, while her/his spon-
sor insists that improved oral communication skills afe her/his most
pressing need, Ultimetely you will be the judge of which direction your
course should take, On the other hand, student needs might abruptly change,
if, for example, students change jobs, or buy a car and wish to learn to
drive, In this case you may have to be prgpared,to adjust your objectives

accordingly if you see fit.

Constructing Your Own Syllabus

Once you have a good idea of what your students want to learn and
what you and others think they ought to learn, you can begin to write down
specific course objectives, which, when listed finally in the order you
hope to meet them, will constitute the items of your course syllabus,

If there were just one universally accepted structure for a language
.course, our task in helping you draw up a syllabus would be much simpler:
we would simply provide you with a cépy of the syllabus for that Tuniver-
sal_language course™! 'Unfortunately, there are currently many different
approaches to language teaching in wide use today, and several different
types of language course syllabuses as well, In the remainder of this chap-

ter we will attempt to characterize what we consider to be the five major
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syllabus types, then demonstrate a method by which you can pick items

you want from any or all of the five sample syllabuses given in Appendix I
and arrange them to form a new syllabus, tailor-made for your students'

particular needs,

Five Syllabus Types

(It is recommended that the reader refer to the samples given in Appen-
dix I of the,folloﬁihg syllabus types in order to get the fullest under-

standing of each,)

A. Textbooks for langusge study used to be (and often sti1l are)

based on a grammatical syllabus. In such textbooks each éhapter typically

focuses on a single grammatical structure of the language, such as the

present progressive, comparatives, reflexive pronouns, indirect objects,

and so on,

B. Typical of the "sglfestudy" foreign language phrasebook is the

situational syllabus., The language is studied through its use in parti-

cular everyday (or travel) situations, like "At the Post Office", "At the

nestaurant", or "At the Airportw,

C. Language can also be studied on the basis of a topical syllabus,
that is, through a series of topics, such as weather, geography, food,

clothing, family relationships, and so on. g
’ L

D. A fairly recent addition to the syllabus types is the notional-

functional syllabus, devised by language teachers who felt that it takes

much more than an understanding of grammatical structures or vocabulary to

be able to communicate and function in a foreign language the way a native
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speaker would. This syllabus type stresses culturally-appropriate langunage

use (as opposed to language EEEEE)' For example, if a non-native speaker
wantedrto borrow a book s/he might well say, "I want to borrow your book,
please™, whereas a native speaker would probably say, "Excuse me--I wonder
if I might borrow your book?" or "Hey, can I vorrow this a sec?” or "Do
you need that book riéht now?" depending on hew well the speaker knew the
person s/hg was addressing, the relative ages and soctal positions of the
two pedple, their sexes, and a host of other factors. Thus the notional-
functional syllabus is arranged according to the language "functions®
which the speaker wishes to perform: explaining, arguing, apologizing, com-

plaining, etc,

E. Finally, most clearly designed for the needs of immigrants or

refugees is the survival skills syllabus. This is centered on the skills

it is believed such people will need in order to survive in a new and
alien society: ﬁot Just speaking English, but also telling time, counting
change, reading basic warning signs, using a telephone, applying for a
Job, 2nd doing anything else the immigrant might not have had to do in the

society s/he has left.

Although each of these syllaéus types focuses on a different aspect
of language, such as grammar, appropriate usage, or voczbulary (or per-
haps a combination of aspects in the case of the situational and survival
skills syllabuses), these aspects are naturally interrelated and not inde-
pendent of the others, For example, grammzr will be covered--even if
indirectly--in a course based on a notional-functional syllabus, just aé

a certain amount of vocabulary must be dealt with in a course following a
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grammatical syllabus. In fact, most language courses these days use a

syllabus that combines elements from several syllabus types. For example,
many language textboqks can be found today in‘which each chepter contains
a section on appropriate expressions in a particular cultural context
(usually in the form of a dizlog), another section on a specific gramma-
tical structure, and é third section on new vocabulary. It is just such
a combination or "hixed" syllabus that is most likely to meet the special

needs of your studénts.

Selecting and Ordering Syllabus Itenms

There are two parts to the task of constructing your syllabus: first,
selecting all the items that you want your course to cover; second,
placing the items in the order in which you wish to teach them., Outlined
below is 2 practical technique designed to make both parts of thé task
simple. To carry out this activity you will need a large number (probably
several dozens) of small slips of paper, say, one inch by three inches,
(Special thanks to the Master of Arts in Teaching Program at the School for

International Training for the activity described below.)

1l. Selecting items, Read through Appendix I very carefully, writing
any item (from any of the five syilabuses) that you think ought to be in-
~cluded in your course on a single slip of paper. You will probably end
up with quite a few items., If you think of an item that you feel belongs
in your course but is not listed in any of the syllabuses, write it on
a slip of paper too, Step 2 below will be easier if your slips of paper
are color-coded according to syllabus type. For example, every item chosen

from the grammatical syllabus might be written on green slips, every item
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from the topical syllabus on pink slips, and so on.

2. Putting the items in order, Now arrange your slips of paper in

a column in the ofder in which you feel the items should be taught. This
Jjob can be made slightiy less chaotic by initially sorting only the items
taken from one syllabus type, preferably the one from which you have

selected the 1argqst number of items, The order in which you place them

may (but_need not be) the order in which the items zre given in the sample

- syllabus. It will now be easier to insert the remaining items at whatever

points seem appropriate.

On the following page is an example of what at least the beginning
of your paper-slip column might look like. 1In this case items from the

grammatical syllabus were ordered first--they are marked by asterisks,

Give considerable thought t® both your selection and your ordering
of items. Below are some questions you might ask yourself about choice
or placement of items. Note that for some items the answers to these ques-
tions might be contradictory.

How important is the item? That is, do you believe your students

must learn it? For example, you may feel it is urgent they know how to

call an ambulance, even though it is unlikely they will ever have to do so.

How simple or regular is the item? For example, putting a verb in the

future tense by preceding it with "will" (eg. she will come) is 2 less
complex operation than making the future with forms of the verb "to be" +

"going to" (eg. she is going to come), It will similerly be easier to deal

with 211 the verbs that we put in past tense simply by adding "-ed" (eg.
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Part of a Sample Mixed Syllabus
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worked, played, fished) than to wrestle with the countless verbs that

have irregular past tense forms (eg. come/came, think/thought, go/went).

How frequenlly are students likely to encounter the item? You can

bet they will hear a lof about the weather in the next few years, even
though knowing how to talk about the weather is not usually crucial to
survival in the Unitea States. Although they are not as simple as regular
past tense verb forms (see the preceding paragraph), irregular past tense
verbs forms are actually used much more often--therefore 1t is p0551ble

that you would decide to teach the irregular forms before the regular.

How basic or #fertile"'is the item? In other words, does the item

relate to a wide varieéty of other items? For example, the number system
is essential to telling time, going shopping, keeping a bank account, and
50 on, Thus you will probably want to teach the number system quite early
in your course. By the same token, the verb "io be" is used to méke a
wide variety of statements, such as, "I-am a man", "It is cioudy", "There
are four rods in the box"; it is alsc used to construct progressive verb
forms (eg. she is walkihg) which in turn when used in the present tense
Vwith the verb "to go" is one way to express future tense (eg. they are

going to leave next week),

Does the item have an evident connection to ancther item, as is the case

with "At the doctor's office" and "Parts of the body", or perhaps "Asking
for help" and "Offering help and assistance"?

Or, conversely, does it make sense to place two quite unrelated items

next to each other for the sake of variety?

4

When you have settled on a final arrangement of items--it will form

a very long column-~copy the list on paper., This is your syllabus: a.
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list of your objectives based on your students' learning needs, It
represents the long-range, overall view of your course. In the course
of the next two chapters we will "zoom in" on a small-part of the syl-
labus to show how the syllabus may serve as the foundation for plamning

2 single day's class, -




5. Planning By the Week

The syllabus you have constructed tells you where your course is
going by showing_qhat goals or 6bjectives you hope to meet, Your task
now is to plan-ggg to meet thqse'objectives--to plan, in short, how'you
will teach your syllabus items on a day-to-day basis, In this chapter
we will show you how to take the first step in this direction by closing
in 6n a small ﬁortion of your syllabus, bringing the syllabus items of
that portion into fine detail, and sélécting the technigues that you |

think might be appropriate for teaching those items.

The Weekly Plan.

You# syllabus needs to be broken up somehow into smaller pieces
which can éerve as the Easis.of daily class plans., Teaching one item
per day, moving down your syllabus like down: a:checklist, is clearly not
the answer, Spending an entire class périod on a single subject would
be deadly dull for both you and your students, and would not allow for
long-term retention of what is lé;rned. Instead it is recommended that
your short-term planning be based on clusters of syllabus items, each
cluster being comprised of the nmumber of items that you feel could be
covered within the periocd of four or five classes. Teaching on such a
basis will allow you to work on a& particular item several days in a row
while at the same time giving you enough different items to keep each

day's clzss varied and interesting, Assuming that you teach a class
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every weekday, the obvious choice for this unit is the week.

Practically speaking, it is difficult to predict just how much class
time it will take to cover material when teaching a course for therfirst |
time. Therefore we suggest that you plan each week as it comes along.

This way if you have not had the chance by the end of a week 1o get to all
the items that were scheduled for that week, you can simply start off your
next weekly plén ﬁith those items.:_In the ac£ivity described below we
will tfy to guide jou in drawing up a weekly plan for the first weék of

your course., - . L "

Drawing Up A Weekly Plaﬁ

To carry out: this activity you will neéd one or more sheets ofilined
paper.on which is ruled a rightﬁhand.margin roughly two and a half inches

from the edge of the p&éér. The activity consists of three steps:

Step 1. Isolate the group of items at the beginning of your syllabus
that you think can be taught jn the first week of your course, and list
them on a sheet of lined paper, leaving four or five lines blank between

each item, Use more than one sheet if necessary.

Step 2. "Flesh out" this 1list of items, detailing in the space
below each exactly what you feel is involved in the learning and teaching
of that item., Here are some guestions that may help you glve greater
definition to your items:
'Hbﬁ might this item be broken down into smaller component pieces?
Whét skills do your students need to have in order to learn this item?
Will this item need to be limited, and if so, how?
What problems can you anticipate your students might have with this

particular item?
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Step 3. Inside the right-hand margin, in the space adjacent to

each item and your notes on that item, jot down the names of the techniques
and materials that you think you will use to teach the iﬁen. We recom-
mend that before you carry out this step oflyour planning you familiarize
yourself thoroughly with the contents of Appendix iI,.which is a_collection
of some‘of the classéoom techniques that we have found to be mosf useful
in teaching adult'refugeés.A You will note that at the beginning of each.
descrlptlon of a technlque in thls appendix-we” have 1isted the more ob71ous
appllcatlonsiof that-technlque. The listing is intended to make this \
step of plaﬁning easier by giving you wifh a rapid glance an idea of
whether a particalar teéhniquefmigﬁtfbewafiuSe-in‘teaching a particular
item,

We do not wish to give the impressicn, however, that you should
confine yourself in selecting techﬁiques to those listed in ouf appendix,
By all means refer to any other sources you may have for more ideas on

techniques, including your own imagination,

To clarify and illustrate this process of drawing up a weekly plan,

a sample weekly plan is provided on the following page.

Using Variations of the Same Technique

We have stated that the advantage of planning by the week is that
it provides you with variety in the subject matter (i.e. items) for each
c}ass while at the same time allowing you to reinforce learning by working
with the same subject matter several classes in a row, Therefore it makes
sense to discuss Briefly how you might exploit this advaﬁtage in the

classroom,

FAATT AT
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4 _Sample Weekly Plan With Descriptive Notes on Ttems and Techniques
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It has been suggested that something is best learned and retained
when it is worked with on four distinect, successive occasions (Fantini,
persaqﬁ}_ggmgunication). Thﬁs, if possible, youn want to work on each
particular syllabus item during at least four classes in the course of
& week, It should be obvious that studying an item by doing éxaqtly the
actividy four days iﬁ a row could get rather boring., The trick, then, is
covering the same material in a varietly of ways., However, this dbes not
necessarily mean doming_up with four entirely different techniqﬁes--dbing'
thal can quickly exhaust both you and your "bag of tricks". Often just
using four slight.variations of the same technique will be enongh to
maintain student interest from one class to the neit. For example, the
technique called "Matching Pairs Concentration” could be used to teach
students to understand, speak, and read the names of the professions four
classes in a row if the technique is modified somewhat from one class to
the next,. (Read over the description of this technique on page 102 if you
have not already done so.,) The activities of the four classes might be

as follows:

Day l: Show cards with drawings or rictures of professions one at

a time; discuss each; ask studentstif they know the English name of this
profession; do they know anyone o6f this profession? Is this their pro-
fession? Do such people make a loi of money?. ete, Students write names
of professions on a matching set of cards; students lay out entire deck

in pairs (picture/word); read each card, students repeat chorally.m

Day 2: Deck is laid out again; students repeat chorally again as
you read; students try to read cards on their own; play matching pairs

concentration game with all pictures face-down on one side‘ofltable, all

26
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words face-down on the other.
Day 3: Review deck again briefly; play "0Old Maid" variation

Day h: At some time when students are busy working individually,
run through the deck briefly with each student one at a time, asking them

informally to name professions shown én picjure cards. or read.word.cards.

Note that Day l's lesson consists of an activity that effectively
"tests" the individual students to see hcw well they have learned the
material, Putting such ac,tivi‘b‘i.ej's; near the—.end of y‘our‘ wééklytfplan gives
you a way of judging whgthé? yoﬁr -studen_f;s. have met your objectives for
that week (i.e., ledrned that week's items)--and simultaneously provides
- you with some feedback on the effectiveness of your teaching, If you do
not feel your item has been completely absorbed, "Day 5" of that week is'a
good time to reviews-or-the iten'l can be...;lt;aciced on to the next weekly plan.

_ Ancther advan"bage t0 using variations of the same technique rather
than a wide variety of techniques to teach an item is that the studentst
familiarity with the technique will rezssure thenm, permif you to use up
less class time with procedural ingtructions-é.nd save you some preparation
time besides._ For the same reasons, it might make sense to use the same
serieé of technique variations toﬁ Wwork on -s:i_milar i'bems in separate weekly
plans, For example, you could choose to follow exactly the same procedure

that you used to teach the names of the professions one week to teach

the names of fruits and vegetables the next week.




6. The Daily Plan

In this chapter we conclude the process of constructing a single
day's ¢1gss on the g;sis of our syllabus. First we will examine how each
lesson on a partiéular syllabus item {a day's class will be made up of
several sﬁch lessons, each on a different item) can be said to consist of
three stages: presentation, practice, and communication. WNext, we will
outline some general considerations for planning a day's class. Finzlly,
we will present a possible format for writing up daily plans and a practical

method of keeping a complete record of your course.

The Three Stages of a Lesson

A well-prepared lesson on any item will consist of three stages:

STAGE I: Presentation. In this stage the teacher might do any one

or a combination of the following: introduce the item; give
examples of the-item; "expose™ students to the item; explain
or otherwise get across the meaning of the item; establish
the format of the technique or activity that will be used

to learn and practice the item,

STAGE II: Practice:. Under the teacher's guidance students carry
out activities, exercises, or drills until they begin to

have a good undefstanding of the item.
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STAGE III: Communication. Students manipulate the item among them-

selves in new and less rigid contexts with minimal input

and correction from the teacher.

Another way to show this is: .

STAGE I: Presentation o teacher talks; students listen
STAGE TI: Practice , teacher talks; students talk
STAGE III: Communication teacher listens; students talk

Let's look at how these stages might be reflected in a lesson on am, are,

and who:
STAGE I
Teacher (pointing to self): I am Nancy. (pointing to student) You are
Phady. I am Nancy. You are Bouala. I am Nancy. You are... etc.
‘Who am I? I am Nancy. Who are you? You are Phadf. Who are

you? You are Bouala, Who am I? etc.

STAGE IT
Teacher to Phady: Who are you? - Phady: I am Phady.
Teacher.to Bouala: Who are you? Bouala: I am Bouala,

Teacher to Pheng: Who are you?.,. etc.

Teacher to Phady: Who are you? Phady: I am Phady.
Teacher: Who am I? . \ Phady: You are Nancy.
Teacher‘to Bouala: Who are you? Bouala: I am Bouala.
Teacher: Who am I? Bouala: You are Nancy.

Teacher to Pheng: Who are you?... etc.
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STAGE III

Phady to Bouala: I am Phady. Who are you?

Bouala: T am Bouala. (to Pheng) Who are you?

Pheng: I am Pheng. {to Phiang) Who are you?... etc,

(This is called a "chain‘drill".)

Phady to Bouala: Who am I? Bouala: You are Phady.
Phady to Bouala: Who are you? Bouala: I am Bouala.
Bouala to Pheng: Who am I? Pheng: You are Bouala,

Bouala to Pheng: Who are you?... etc.

Ideally the amount of time spent on each stage is different. We

can illustrate this with the following diagram, where the triangle repre-

sents the total amount of class time spent on a particular items:

Presentation A
R ’ Prac*l.;ice (//[\/\///4{\
Communication . &Q\\\\\%&\

Thus, the least amount of time is given to Stage I and the most .amount to

Stage IIT, with Stage Y1 somewhere in between.

Remember that this triangle represents the total class time spent on

a particular syllabus item--not necessarily just one lesson. In fact, the

- total class time probably consists of at least the four lessons on four \
successive classes that we recommended for every syllabus item in the :
previous chapter., How would our triangle be spread ocut over four les=-

sons3 We can show how best by another diagram:
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A
: \//‘//////a‘ AN QA

. 1lesson 1 Lesson 2 Iesson 3 Lesson L
(first day) .(second day)  (third day) (fourth day)

'-ThE‘_'.-I»i’z{st___l_trigngle}gﬁ_gg:g'egﬁs;;thét ‘in the firstFof the’ four Téssons the
teacher'might have to spend a good deal of time on introdu;ing and ex-
plaining the item and only do a few practice exercises. By the third

class period, on the other hand, very little presentation timea—pérﬁaps
Just.enough to refresh students' memories--is needed, the bulk of the class

being devoted to communication,

General Considerations for Planning a Class

In addition to the concept of the three stages of a lesson, the fol-

lowing_general_suggestions;mayate useful to you as you plan a day's class:

A, Try to vary the energy level within a class period. For example,
open ‘conversation could be followed by oral drills, then individual

writing exercises, then a physically active role play.

B. By the same token--assuming that you are teaching all four language
skills--try to devote some class time to working with each: listening,

speaking, reading, and writing.

C. Always have-one or two: activities in ' reserve in-case you finish
all your planmned activities too soon--or in case one of the activities

you planned is a complete flop!

'
e e . . i
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D, Consider doing the same activity at the same point in every

class--"ritualizing" it, so to speak, For example, for the fipst five

nminutes of eveny class you could present, discuss, and“practice-ohe new idiom

or common expression; or you could reserve working with the textbook for the
last half hour of every class. Knowing what to expect can increase a

student's sense of seeurity,'as well as your own. However, there is a line
where soothing becomes boring, You will not know where that line lies until

you are well acquainted with your particular class,

E, Be prepared to spend as much tlme preparing your classes as
teachlng them--even more if you have to prepare some classroom materials
like cards or games. There is usually a direct correspondence between

the amount of preparation and the quality of your performance as a teacher,

A Daily Plan Format -

The daily plan is the sheet of.paper that tells or reminds you of
what exactly ﬁou intend to do in that day's class--your instructions to
yourself, as it were, So far this chapter has been concerned with the

contents of the daily plan., Now let us turn to the format of the daily

plan--that is, the way in which we write it up on a piece of paper. A good

13

daily plan format should be neat and clear for easy reference in the class-

room, It can also be designed to incorporate evaluative comments per-
taining to the class with which to keep track of your students! needs and
your own development as a teacher., A sample daily plan that follows a

format that we have found to be clear and practical is given on the next

prage. The content of the daily plan is based on our preceding samples of
syllabus and weekly plan, and should also serve to illustrate some of the

guidelines for class-planning described earlier in this chapter. (This plan

is for a two-hour class,)




A Sample Class Plan
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You will notice that the format of this sample daily plan includes 3k

two areas that are not part of the description of the class' content.
The first area, under the second horizontal double line, is labeled "In-
Class Notes". This is a place where the teacher can jot down quick notes
during class, perhaps to remind her/himself later of particularly-persis-
tent student errors o; difficulties, sudden bright ideas for future acti-
vities, or even small class-related errands, such as a meeting with a
sponsor, |

The seéond areé, to the right of the second vertical margin, is a
place where the teacher caﬁ write notes after class cormenting on the
success or failure of the adjacent activities, student progress or lack
of progress, interest or lack of.interest, and the teacher's own perfor-
mance, These observations and reflections can be invaluable in guiding
one's class plamnning and in assessing one's professional growth as a
teacher, These notes should be made diligently, either immediately after
each class or immediajely'before’planning the next. class--in the latter

case, they are an excellent way to 're-warm" one's thoughts,

Keeping a Record of Your Course

A simple way for you to compile =z compfehensive record of your
course is to keep your syllabus, weekly plans, class plans, and all
other notes pertaining to your course in a single notebook, Ideal for
this purpose is the "ring binder" type of notebook, to which one ma& add
additional’shegtS'cf paper as the need arises, By the same token, if the
noteﬁbok seems -too unwieldy for use in the classroom, sheets -containing
¢lzss plems can be taken out and used individually.

Your notebook could be organized as follows: at the beginning of



the binder, your course syllabus; next, a weekly plan, followed by the
five class plans for that week (plus evaluative notes); next, weekly and
class plans for the following week; and so on. Copies of special items
pertaining té a particular week or a particular class--such as vocabulary
lists, written exercises, or descriptions of techniques--could be:in-
serted in the binder at the appropriate places,

Keeping such a notebook record of your course can serve several
purposes. First and foremost, it can help to give you a sense of direc-
tion and organizatioﬁ in your teaching, Second, it can serve as a
valuzble reference in the event that you teach a similar course in the
future, finally, if you decide some day to turn your class over to a
new teacher, your notebook can provide that person with a very clear

picture of both where your students are--in other words, what they have

‘studied--and how they got there,




The Effect of Your Students' Background _

Your‘studehpq'_preuious experience with classroon iearhing will
affect--especialiy ét first--their responses to activities that you wish
to have them éa;ry-out. Even those who never actually went to school in
Laps will have an image of the teacher as an authoritarian figure who
issues commands and assignments which good students carry out with unques-
tioning respect. (Your own experience in schools, by contrast, was
probably less diSciplined and tended to éncourage more initiative and
indepsendent thought on the part of students.) Therefore don't be sur-
priséd if your students do everything you tell them to do--even role plays
or active pames that American adults might consider childish or silly==
but seem at a loss when you give them-ppporfunities for creativity or
initiative. This will probably change with time as they get to know you
better and come to understand, with your help, what is expected of them.

Your open friendliness and the relaxed, informal style of your
teaching may be strange for them; too, at the outset; However, Laotians,
like Americans, seem to enjoy and prefer informality and will quickly

- adjust to your classroom, while never losing a good sense of self-disci-

pline. This may not be the case with older generation adults, for whom
the move to the United States has meant a much harsher uprooting from
their native culture. In Laos fbey may have owned property or held an

s important senior job, and-whatever their circumstances they were accorded
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enormous respect by their community because of théir age. In moving

to the United States they may have lost all but their dignity. Dignity
can be very important to an individual: if it seems %o be, take that fact
into account both in plénning your classroom'activities and in dealing

with that person on a personal level.

In the Ciassroom--General Considerations

- A, Make sure ybu don't monopolize class time by doing all the talking.

Remember the trianglel .

B. Be patient--don't correct too quickly., In fact, try'to work out

a strategy for correcting that you stick to consistently, such as, first,
giving the student who made the error a chance to correct her/himself;
next, seeing if any other student can make the correction; finally, making

the correction yourself.

C. Try to get your students to speak English throughout the class

period. If they say anything in Lao, ask them to translate it. To en-
courage free expression in English, consider setting aside some time during
each class when they may talk about things of personal interest, like: their

life in Laos, without having their English corrected by you.

D. Get students involved in‘the process of their own learning. Ask
them to help you censtruct classfoom materials., Givé students chances to
lead the class, correct each other, or work in pairs or small groups.

They will have to rely on each other when you are nﬁt arosund, s© encourage

them to work together whenever possible.

" E. At the same time, do what you can to avoid rivalry between students:

this can interfere with everybody's concentration in class. Seat rivals

separately, perhaps, or pair them up with students that they get along with,.
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F. Do your best to eliminate ocutside distractions from the class- 38

room, Find the quietest location possible for class. Try to discourage
social calls during class time, and make arrangements so that mothers
can leave their pre-school-age children in someone &lse's care.

G. Make the classroom a learning environment. Even if it is a room

in a private home, students will generally be happy to have diagraus,
lists, pictures, and lessons tacked to their walls. You never know how
much a person might learn just by seeing these displays every day.

H. Have some time each class when each student can work by her/him-

self at her/his own pace--either on the same or different assignments.

This is especially important if your students are at different levels or
have different strengths and weaknesses. Such an activity will provide,
moreover, a perfect opportunity to give students individual attention

and evaluatexiqformally'ea¢h'studentﬁs ProOgress.

1. Noté and use material that your students give you. Construct
lessons around real conversations they have and sfories they tell. Pay
attention to what seems to iﬁterest them. Even if you decide.you would
rather not put material students introduce to immediate use, make a note
to incorporate it into a future lesson plan,

J. Whenever it is possible, tie‘your students' learning into life

1

outside the classroom. Take them shopping; walk around the town with them,

reading signs and visiting public buildings; take field trips into the
countryside, Bring real objects, like clothing or tools, into the_.class-
room so that your students can study them rather than words or pictures.
Practice reading and writing with real job application forms, bank forms,
store flyers, TV guides,~et¢.

K. Gi#e;gour students the opportunity to involve as many of their
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senses as possible in their learning. You could try teaching your class

a song, or helping them follow an American recipe to bake a cake, or
watching a TV show in class, then discussing it and working further with
material that the show intreduced.

L. If you do decide to supplement your course with a textbook (see

the introductory remarks to Appendix ITT), do not feel obliged to use it

in every class. Make sure that your work with the book is an integrated,

planned part of the lesson--not just a time-filler. The textbook should
be viewed as a tool for achieving ends that you define, rather than an
end in itself,

M. Don't forget that your students are people with their own lives

to lead, their own private preoccupations, good moods and bad., There

will be classes when, despite the most painstaking preparation, it seems
impossible to maintain student interest. Especially if they are just
home from a full-timé'jpb;;yourﬂstudents may be unwilling to expend much
energy on learning English. Be prepared to replace the more demanding
activities in your 1ess;n plan with lighter ones like games or open dis-
cussion,

N. In general, make your class fun, The more enthusiasm you show,

the more you will get back from your students. Also, the Lao enjoy a

good sense of humor--put yours to work,

These have been some general suggestions regarding your role as

a teacher in the classroom. However, no two groups of students are the
same, and what work; well in one class may féil completely in another.

In the end you will have to rely on your owﬁ instincts to learn what kinds
of activities work best in yoﬁr class and how your relationship with your

students can be made most comfortable for all of you.




8.- Teaching Pronunciaticn

Most lactian students have diff:.culty w1th English pronunciaté.on. .
Why pronunciation should be taught, why students find English diffienlt
to pronounce, and how teachers can deal with the problems are the ma jor
concerns of this chapter. -

A st.udent of English as a Second Ianguage (ESL) can know words,
sentence structure. and when to say what, but still have trouble com-
municating because of inaccurate pronunciation. Pronunciation can and
should be taught in the classroom., However, Improving pronunciation
is 2 long process for most students and progress may be slow on a day-
to-day basis. A pronunc:at:.on skill taught and demonstrated ome day
may be forgotten the next. But once taught, the skill should be recalled
quite read:.lyby the students when they ere reminded of it., In our
classes, some problems in pronunciation were solved quickly and easily
with as little formal work as a simple presentation; others required
presentation plus a lot of practice e.nd fecusing much attention on the
specific problem. Most diffieculties are still being worked on, It is
important to remember that the goal of the students is not necessarily
perfect native-like pronunciation., A more practical and realistie
goal is to be understood be the speakers around them, that is, native
English speakers other than the teacher.
| The teeching of prenunciation is important because sometimes stu-
dents think they are pronouncing words correctly, and to their own ears

their pronunciation sounds ‘the same as the teacher's, when in fact, na-
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tive speakers are having problems understarding them. The students . L1
must first realize that their pronunciation is inaccurate and theﬁ they
can work on improving it.

The amount of time spent on pronunciation may vary acecording to
the students? abilitiels, needs, and interests, We have often begun
our lessons with about fifteen minutes of pronunciation review and
presentation of, or focus on, & new area if ﬁe feel the gtudents are
reédy., As problems’ arise, strategies for dealing with them are imple-
nented. Besides the fifteen-minute daily pronunciation work, occasional
half-lesscns (our lessons are two hours long) or even whole lessons are
devoted to work on pronunciation,

Words and phrases used in pronunciation eﬁ:ercises should, if they
are not presented in context, be used in context soon after presentatien,
preferably in the same lesson. FEven for native speakers, pronunciation
changes somewhat when repeating a2 word in isolation to using the same
word in context. The sounds which come before and after a given sound
in a word influence that sound., Although some of the skill attained :
in pfonbuncing a word in isolation may transfer to the pronunciation
of the ﬁord in context, the student should be aware that f.he two are

not exactly the same,

VOJELS

Laotian has a great variety of vowel sounds and makes many distinc-

~ tions which are also made in English., Probably for thess reasons, our

Iactian students have fewer problems in hearing and pronouncing vowels
than consonants. At times when there are problems, they can usually
be traced to the consonants before or after the vowel, For instance,

our students have no problem pronouncing the vowel sound in "not,"




but when confronted be a very similar vowel such as the one in the 42

first syliable of "ddllar" th.ey'have trouble with it because théir

antieipation-of tﬁe “fellowingcconsonant distorts thédr pronunéiatiom.
Most of the pronunciation problems we encounter involve.consonants,

either directly or indirectly. The:English gnd Iadtian-cemsonants will

be discussed in some detail below,

CONSQNANTS
Here is a chai't showing the English consonants and where they are

articulated in the mouth. This is a side view of the mouth. The lips

would be on the left, the glottis on the right.

b d 3
P t v k
P
¢
v 3 z z h
f 0 s )
n n ng
1l
¥ W

Some of these symbols may need to be explained:

3 represents the first sound in "Jim,"

€ represents the first sound in "check,"

% represents the first sound in "this,"

% represents the middle sound in "measure,"

g represents the first sound in "think."

§ represents the first sound in "shy."

~ means the two letters are pronounced as one sound.

When compared with the illustration of the Iaoctian consonants -on
the following page, significant differences and similarities can be
seen. Nogaple are the absence of /§/ and /§/ in Lactian, Important
too are the absence of [z/, /%[, /3/, and /3/. The English [&/ and the

lactian /By/ are very similar, ILaotian has no g/ as in English.




These are the laotlan consonants. Again they are shown where they

are articulated in the mouth, The lips are on the left, the glottis on

the right.

] d " k?

p! t? ty k ?

D t .-
b S h

m n ny ng

1
+ . y . w

The apostrophe (') signifies aspiration, or a puff of air such
as the one which follows the [p/ in the English word "pit." ILaotian
makes a meaningful distinction between aspiréted and unaspirated con-
sonants.

?is the isymbol used to represent 4.glottal stop. This consonant

is sometimes difficult for English speakers to hear. The sound exists

- in English too, but pronouncing it or not does not change the meaning

of a worde For example, say the words "an egg" distinetly, and then
say "egg" by itself, A glottal stop may preced the vowel in the latter
but not the former. The meaning, however, does not chénge.

Any of the twenty laotian consonants can occur at the beginnings
of words. However, only nine of them can occur at the ends of words:
fols Ity fely 121, Inly Inls foel, fef, and 5/

Especially at the ends of words, it is almost as if, in Zaotian,
the final consonant is subordinate to the preceding vowel. When prow
nouncing English the final consonant sound (particularly one which
follows a’vcwel combination or diphthcmg) is therefore reduced or even
droppeds Thus laotians learning English will pronounce "fine®" without

the /n/, "house" without the /s/, "towel" without the /1/, "Light"
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without the /t/, ete, , ' ‘ _ Ll

Consonants occurring within a word present less of a problem.
They are heard and pronounced, but, according to the nature of the
sound, the pronunéiatiozz may be. difficult for laotians, Sounds such
as f1] and/r/ frequently ocecur at the ends of verbs, and promunciation
problems afise with the present participle forms of these verbs. ) ‘"Tell-
ing," "smelling," "tearing," "wea;-ing." "smiling,? "stealing," and
"poeling" are some examples. |

When working with written words, it should be remembered that the
same sound can be répresented by many different letters or pombinatiéns
of letters. Tﬁis canl be very confusing for students, If students are
not aware of the sound represented by a particular letter or group of
letters in a given word, they may have trouble producing the desired
sound in a pronunciation exercise. For instance, "food" and "look"
contain vowe?.s which are spelled the same but pronounced. differently;
#laugh' -and "hal;‘" contain different consonant spellings which .are
pronounced the same,
| One way of dealing with this is to focus as much attention as
possible on the sound or sound contrast without reférring to a written
forms When the writing differencfes are taught, the words can be‘written
on cards with the represented soﬁnd in focus cireled or underlined.
Cards can then be grouped by students according to the sounds represented.
For example, "food," "blue," and "shoe" would go in one group, and-"look,"
"put,” and "soot" would go in ancther, |

Cbnsonant clusters are consonants occurring consecutivé].y without
vow‘eis between them, .These . occur’ in Iaotian.only --#e ry. rarely,.and in

very limited combinations. Because consonant clusters are new to then,
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laotian students sometimes find them strange and difficult.

Certain consonant clusters possess commonalities, Some of them
occur because of the addition of a suffix to a word, as in making nouns
plural (e.g. "'.cups.“), forming possessives ("Pat's"), third person sing-
ular present tense forms (“works“); and contractions ("it's"), Pro-
nunciation lessons én-these shbould precede or be incorporated intc-)
lessons whose grammatical focus is one of these forms. 7

[s/ added to a word in. English will be pronocunced [s/ as in Murites,®
/z/ as in "pides," or /éz/'as in "uses," depending on the sound . :
preceding it. Speakers of Lactian have two problems with these:

One is that 't.heir 1anguage does not contain the sound combinations

the other is that lLactian does not have suffixés. so students must leamn
the skill of making that meaningful addition to English words., Some

of the most difficult sounds in this group are [ps/ as in fcups,t
[ts/ ds in "eats," /ks/ as in "walks," /fs/ as in Maupghs," and /ths/
as in "pa'bhs."‘ |

Often students .will add vowels between the consonantsof a con-
sonant cluster; they might say something like "top-uh-suh" for "tops,"
As a general rule, this can be accepted as long.as tl;e Wbrd is under-
stood .by native speakers. We have found in our classes that students
are more easily understood when tﬁey add vowels between the consonants
and pronounce the consonants _than when th;y oalt ‘one . or more consonar’_:ts
in the cluster, |

The next group of clusters are those formed with the addi‘bion of
the suffix used in English to make pasf or ‘peri‘ect forms of regular
verbs. The group includes /pt/ as in "stopped,” /k‘t/ as in "liked,"
feht/ as in "watched,® /ft/ as in "laughed,” /st/ as in "missed," and



/sht/ as in "™washed.” Depending on the final consonant of the root L6
word, some of these suffixes ﬁill be pronounced /d/. For example, the

/bd/ sound in Probbed," the’fvd/"1a.%1ived,” the /md/ in Pclimbed,"

the /thd/ in "breathed," the /nd/ in "listened,* and the /zd/ in "closed”
all have the final /d/..

There are many final consonant clusters with /1/ (help, belt; old,
else, film, ete,), and /r/ (hurt, work, worm, Burn. ete.), but these
tend to be easier to pronounce. Also, a student can quite easily get
by and be understooﬁ whil distorting the sound somewhat in order to
make it easier for him/her to pronounce, e.g. pronouncing "sharp" like
"shop, " or Yold" like *ode." . If native English speakers other than ‘
the teacher understand the Students easily hcweéer they pronounce certain

sounds, less attention can be paid to the modification of those sounds,

[ AL




9. Teaching Reading and Writing

The role of reading and writing in your course will depend wvery much
on your in&ividual Stﬁdents. You may have some students who are illiterate
in their native lghguage and do not even understand the concept of sounds
correspbhding to marks on paper, while others may be already familiar iri'ph
the Roman alphabet and the sbunds that we give to the letters in English. '
Attitudes towards learning reading and writing will vary as well, some -
students viewing it as a difficult and useless chore, others pursuing it
with such enthusiasm that it interferes with their practicing other lan-
gauge skills like aural comprehension that you feel are much more important
for them. The latter case is the more likely, in fact--undoubtedly a reflec-
tion of the prestige with which literacy is regarded m the students! |
native culture and t_he style of education they are used to in which reading
and writing are heavily: stressed. However, it mey also show your students’
awareness of the relatively important functioha} "rOIes.‘.'bh.ét' reading- and
writing play in ;ﬂ.m_e':g"icé.'n:‘éoéiety: 1t is much more difficult to cope with
the demends of daily life in'the United States without possessing at least
minimal’ literacy ski’llé than it is in Laos;. And even though you may feel
that your students' desire to learn reading and writing is way out of line
with their real needs in this area, it would be a shame not to tap énj
energy and interest they may have for learning E.nglishf-ultimately any
time spent on reading and writing will not be wasted, |

Even so, current trends in language teaching theory suggest thzat

reading and writing be given secondary roles to speaking and listening,
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since people do so much more of the latter two than the former, Thus,
you may decide to attempt to at least introduce all your mterial orally,

then use reading and writing activities to reinforce the learning,

Note before you start teaching reading and writing that in English

we have in fact three distinct letter systems:

cursive:’ ch?oﬁuzl&Cf:

block letters: - ALTHAD eT

printed letters: alphabet
Give scme thought to which systen you will teach your students to read and
write first, and when and how jbﬁ will introduce the others. TYour students
should also be aware that there are certain circumstances in which a par-
ticudar letter system may not be appropriate--for example, cursive should

not be used for filling out a form.

_ In the event that your students are not literate in their native
language, you must be prepared to teach them some very basic Ypre-reading®
skills, such as being able to distinguish similar letter forms, coordinate
eye and hand movement for writing, and read words from left to right, For
more detailed assistance in this matter we would refer you to a publication

of the Center for Applied Linguistics entitled Teaching ESL to Illiterate

Adults--it is listed in Appendix ITTunder "Resource Books: Teaching Tlliterate

Adultsh,



10; Measuring Your Students' Progress

We have already mentioned measuring student progress informally.
during class time 'simply by listening for and observing the pace of im-
provement in a student's performance. It is wise td supplement your own
opinions with those of other people who deal with your students, notably
those from whom you received a sensé of students; learning needs at the
beginning of the coursé, Question sponsors, Jjob supervisors, and even
your students' friends from time to time about their impressions of your
students! progress. If you have an outsider observing your class from
time to time (see "Evaluating Your Own Performance") that person will be
in an excellent position to note patterns and changes in your students'
classroom performance. And, of course, don't neglect to ask the students
themselves if and where?they feel they are making headway.

In the long run you may not be satisfied with the inconérete nature
of informal evaluation. You may choose to use a more formal measuring
tool: the test. Tests can be useful to your students as well as your-
self, Most students like to have the challenge of relying completely
on their own memories and resources after they have established some con-
fidence in their mastery over a sﬁbject. If a student seems threatened
by a Fest, perhaps that confidence is not yet there. Unfortunately, tests
with grades_also give students a way of comparing their work against
classmates', which can encourage competition. One way around this might

be to carry out a test-like exercise--virtually any exercise where stu-
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dents work individually without your assistance--without calling it a test

or giving grades. Alternatively, you could give the same test-like exer-
cise to different students at different times or on different days.

Don't o.rget that there are potentially four distinct language skill
areas to test, You may have 10 give some thought to finding ways to test
speaking and 1istenin‘g skills in parﬁicula'r. The Center for Applied Lin-

guistics publication entitled English Language Testing (listed in Appendix I‘II)

. will be a-valuable guide in this task.




11, Evaluating Your Professional Growth

Any activity where learning is not taking place gets boring fast.

That goes for you as well as four étudgnts. Teaching may become a boring
job if you don't feel that you are making some kind of personal progress,
if you don't feel fhat‘you are perfecting and expanding your teaching
skills,

How can you make sure that this is taking place? First of all, by
engaging in some regular process of self-evaluation, preferably written.
Recording your feelings about your daily classroom performance among the
notes you keep in the right-hand area of the suggested lesson pian format
is one way. Another way is keeping a.journal of your teaching career.

You wili get.a more complete picture if you make a practice of getting
some kind of feedback from your students. This doesn't have to be any-
thing formal or elaboréte--you can simply engage them in a discussion on
how they feel about the class. Be careful, though abﬁut asking questions
like, "Did you.like such-and-such an adtivity?“ They may give nothing
but positive replies, believing that it is improper.to ériticize the
teacher--or that it will hurt your feelings. Try to present them instead
with choices, such as, "Which activity did you like best: X, ¥, or zm \;;ﬂ

It is good if you can get them accustomed to giving reactions to -
your class on a regular basis--say, at the end of each week. Accommodate
their suggestions where you can, but don't give their Opinions such weight
that they in fact dictaﬁe what you do in class. As their teacher you are

their guide intb the unknown, and their confidence in your ability to lead

-
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them is paramount for their security in exploring a strange language

and culture. Take away that security and you will have a pretty miser-

able class. By tﬁe'same token,-direct feedback discussion toward the_
class activities rathef than your personal behavior. Questioning your
own compétence will undermine their confidence in you.

Even having gtudent feeaback will not give you the fullest possible
sense of how your class is going. Your students are invested and intolved
in the elass just as you are, and they cannot give you the independent |
evalvation that an outsider can. If you are not occasionally observed by ;

a supervisor, arrange it so that you are--if not by a supervisor, by a

fellow teacher or even a good friend. lLater, in private, listen carefully
to what they have to say. Oriticism is sometimes hard to receive (though
a considerate critic will sweeten the bitter pill) but it is an important part

of personal growth, and when the hurt feelings have heaied somewhat give

the criticism some goéd, hard.thought. Weigh it against your own per-
ceptions and, if you feel there may be truth in it, begin to think of ways
to a&t on it.

Another potentially very instructive method of monitoring your teach- g”
ing performance is to leave a tape recorder running during your class. When
_you play baqk the.tape later at ﬁome, chances are it will surprise you.

You may notice things about at least your verbal activity that you were R

quite unconscious of at the time--and you could gain valuable insights into

your students! lanpguage needs as well.

-

Your Colleagues and Your Profession

Don't be afraid to-exchange notes with other teachers. They are not

your competitors--they are your colleagues, and there is everything to'be

-
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gained from sharing. You may find it very helpful--especially when class
isn't going so well--to have a sympathetic support group bf fellow teachers
who have probablyrencountered the same problems and who might even be able
to give some answers, 'If possible, tfy to arrange weekly or monthly
meetings to keep in touch, especiallylif you all work in the same town
and your students.are part of the same Lao community. Even if your respec-
tive students are not well-acquainted they.will probably be more than
happy if you can afrange occasions for everybody to get together socially,
Finally, make use of and take an interest in the collective resources
of your profeséion. Find and read books on teaching English as a second
language (you might,star£ with some of the books described in Appendix II).
Get in touch with the professionai organizations that are involved in
the teaching of English to refugees, like the Center for Applied Linguis-
tics (CAL) and Teachers of English to Speakers of Other Languages (TESOL) -~
you may choose to become a member (addresses for both organizations are
given at the.end of Appendix II). Attend regional, even national- con-
ferencés, if.you'can. It.ban feel good tq discover how many people are
teachers-~experienced or inexperienced, trained or untrained--of refugees,

Just as you are,.




APPENDIX I

SAMPLES OF FIVE TYPES OF SYLLABUSES

SAMPLE 1:

4

A‘Grammaticai Syllabus

10.

11,

12,
13.
L.
15,

16,

Simple. present of BE

Statemenﬂs and questions: It is green., Is it green?

Contractionss: it's gréen. It isn't green,

Short answers: Yes, it is,

Singular and plural noun phrases: a book, the rods

Simple present tense with verbs other than BE

Statémenﬁs:' He works.

Questions with do, does: ‘Does he work?

Short aﬁswers: Yes, he does. No, hé doesn't.

Adverbials of place and time: here, there, at work; yesterday, at 6
o'clock, on Monday | |

Past tense of BE in statements, Questions, and short answers: He was
here, Was he here? Yes, he was.

Past tense of regular vergs: -worked, helped

Questions and short answers with did: Did he work? Yes, he did.
WH-Questions: - who, what, where, when

Present progressive: He is writing.

Using adjectives and nouns to modify nouns:. small class, grammar class




A Grammatical Syllabus (continued)

55

17.
18.

19.

20,
21,
22,
23,
2,
25,
26.
27,
28,
29,
30,
31,
32,
33,
3L,
35,
36,
- 37,
38,
394
10,

BE + going to to indicate future time: He is Vgoing to sing,
Negative statements: He is;:;'t here. He didn't come,

Negative statements with single-word adverbs of frequence: He jisn't
always here,

Some and anj'

The articles: rtﬁe, a,. an

Copnt and noncount nouns: a pencil, some ink

C/luantity expressions: much, many, & few, etc.
Demonstratives: this, that, these, those

Possessives: my, your, his, etc.

Requests: Please read the book. (Would you...; let's,..)
Irregular nouns: man, men; people | |

The noun substitute gh_g '

The use of other and another

The object forms of pronouns: me, 'him, them, ete,

Verb and indirect object: Give her @ book, Give a book to her,
Past. tense form of irregular verbs: eat, ate; give, gave |
Adverbs of mammer: correctly, well, etc,

Noun phrase + modifier: the chair near the door,

Wﬁ—Questions: Who does Mary see? Who sees: Mary?

Modal aumxiliaries: ﬁill; can, etc.

Statements connected with and...too, and...either, and but

Verb + preposition + object: He calls on them,
Verb + particle + object: He called them up.

Adverbials of purpose: He went to buy some books,



A Grammatical Syllabus (continued) 56

L1, Adverbials of means: He came by plane,

42, Adverbials of instrthnentx\ He wrote with a pen,

k3, Vert + to + verb: Gebrge wants to go.

L}, Verb + noun phrase -+ to + verb: George wants John to go.
L5, BE + adjective + to + verb: This is easy to learn,

L6. Very, too, enough

L7, Some uses of E in subject positioﬁ: It's early. It's- easy to understand
this lesson, _

48, The expletiv;e there: There is & book on the table.

- 49, Possessive 21: and --ts: the legs of the table; the dog's legs

50, Whose

51, One and ocpes

52, Expressions of coﬁp&riscn: the same as, different from, as...as

S3. More than, -er than

5l Superlatives;: the most, the..;-est

55. Embedded statements: I know that fhe lives here.
56. Embedded WH-clauses: I know who lives here,

57+ Relative clauses: I know the man who lives here,

53. For, during , when, while, before, after, until

(based on English Sentence Structure by Krohn et al,) e

B B R O o e L e

AT

B
=
Iy
&
b




SAMPLE 2:

A Situational Syllabus

B. At the

C. At the

A, At the

B, At the

C. at the

D, At the

E, At the
3. Home

A. In the

B. In the

C. In the

D. In the
fié _ L, Healthland
: A, In the
ﬁ. At the

C. At the

S. Recreation
A, At the
B, At the
C. At the

L. At the

1. Stores and Shops

A, At the drugstore

supermérket

department store

2, Agencies and Services

bank

post office
laudromat
welfare office

Department of Motor Vehicles

kitchen

living room
bathroom
bedroom

Safety

hospital
doctﬁr's office

dentist's office

museum
novie theater
restaurant

night club



A Situetional Syllabus {continued)

6. Travel

A, At the airport

B. At the railway/bus station

Ce At the hotel
D. At the campéround
7 o« Miscellaneous ’
&, Paying a visit
B. On the city sidewalk
C. At the library

D, At school

(Thanks to the M,A,T. Program of the School for Internationazl Training)
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SAMPLE 3

A Topical Syllabus

A.
B,
C.
b.
E,.
. Fa
Ge
H,

I.

(Thanks to the M.A,T, Program of the School for International Training)

Numbers

Colors

Days of the Week
Months

Seasons -
Weather , :
Family Relationships
Occupat;.ons/Professions
Clothing

Household Furnishings
Tools

Food/Drink

Parts of Town ‘

Forms of Transportation
Geography |
Animals

P;I.ants

Parts of the Body
Diseases and Medicines
Sports/Amusements

Government/Politics
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SAMPLE ks

A Notional-Functional Syllabus

We.

Greeting others:

Taking leave

Introducing and me.eting people
Making small tdlk -

Joking /Telling jokes

Reguesting and xjepoi‘ting facts
Describing and requesting descriptions
Explé:ining how something works
Offgri.ng help and assistance
Asking for help

Making promises and cammitments
Expressing intentions

Extending and accepting invitations

Apologizing and declining invitations

Expressing personal feelings

Giving advice

~ Agreeing/Disagreeing ,

Requesting and giving permission
Orderiﬂg, commanding, and demanding

. Begging and imploring

Persuading
Threatening

Forgiving

X, Denying guilt and reponsibility

-



A Notional-Functional Syllabus (continued)

Y. Blaming - others

Z. Making excuses

-

(Thanks to the M.A,T. Program.of the School for International Training)
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SAMPIE 63

4L Survival Skills Syllabus

A,

B.

Ca

In the Classroom

1.
2.

3.

[Learner] Can.respond to classroom commands

Can respond to common gestures

Can express lack of understanding

Personal Information

1,

3.
ke

5

Can respond to questions concerning name, address, phone number,
date 6f birth, refugee status, age

Can write above and other items likely to be on forms

Can spell name and address orally

Can answer questions concerning sponsor, level of education, work,

history

Carries card with all above information; also Social Security and

I-9l4 cards

Managing Time

1.
24

3.
&-

Comes to class on time, breaks, leaves on time

Can answer simple time questions such as: What time is it? What
day is it? ;

Can read and write clock time

Can read and write the date in numbers

Using the Phone

1.

2,

3

Can use @ phone and a payphone (dialtone, dialling, busy signal)

Can use and understand common phone conventions (Hello, may I speak

With.ao? EtcO)

Can use and understand: He's not here, He'!ll be'back at 6:00, -
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A Survival Skills Syllabus {continued)

Call:back later.
h, Can ask for clarification {Speak slowly, please, Excuse me-;what
did you say?) )
E. Directions
1, Can a;kland give simple simplé geographical directions
2; Can ask and give simple directions related to job
'F, Basic Health and Safety
1, EKnows ihe names of body parts
2, Knows the words "hurt", "ache", “sick"
3, Recognizes and can usé common medicine and first aid items
h,  Can ask about dosage |
5. Can read warning labels or phrases
6, Can react to fire alarms, and use simple fire equipment
7« Can call an ambulance
8. Understandé'pedestrian safety signs
Gs Money |
1, Can fill out and endorse a check
Can recognize: and manipuiate coins and bills; understands money
symbols
3, Understands checking and saving account uses
L, Can add and substract mentally
5. Can use a calculator | -
H., Shopping
1, Can identify common clothing and food items
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A Survival Skills Syllabus (continued)

2,
3.
L.
5.

6.

1.

2.

3.

1,
2,
3.
L.
L

Can<identify common containers and sizes

Can read labeis, advertisements, unit abbreviations
Can make simple price/unit comparisons

Can use proper oral expressions for shopping

Can exchange unsatisfactory items

I. Housing and Furnishings

Knows family relationships, and can respond to questions -like:
Hoﬁ°many children do you have? Who will be living with you?
Knows names of rooms and furniture

Can ask about rent, utilities, and other possible obligations

Ja Postal Services

dan buy stamps

Can address an envelope properly

Can distinguish mail slots

C;n fill out and use change of address cards-

Understands other post office functions such as telegrams, regis-

tered mail, photocopy machine, etc,

(Adapted from An ESL Curriculum by C. Evans et al,)




APPENDIX II -
CIASSROOM TECHNIQUES

The following collection‘of techniques does not preﬁend to be com=
prehenéive. Many.more techniques can be found in the books listed in
Appendix IT under the heading &Resource Bopks: Techniques énd Activiﬁies".

Desciiption of each technique has been kept as brief as possible
in the hope that teachers using the technigue will not‘feel confined to
details of prescribed procedure but will freely adapt the technigque to

best suit the needs of their particular classroom.

None of the techniques thét follow requires the usé of expensive
materials., Thin or heavy cardboard is often discarded in large quan-
tities by shops or can otherwise be purchased along with index cards at
a siationery store. 0ld magazines from which to clip pictures are also
not hard to obtain--ask your friends to save old issues of anything they
subscribe to that has pictures--the wider the variety of subject matter
the better. "Monopoly Money" or;"Play Money" and Cuisenaire rods (also
known as "Math rods") are versatile teaching tools, well worth the ex-
pense, and often available in toy stores. (Cuisenaire rods may also be
ordered from Educational Solutions Incorporated, 80 Fifth Avenue, New

York, NY 10011,)
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The techniques are grouped roughly according to the materials used or

the general character of the activity as follows:

GaMES. egeesesesasessessecscscacsasscenssPe O
Rod Activities.....cieesrereiocasssaeessale 75
Card ACLVitieSesesseeseassesenennsassssPe 8l
Magazine PLCHUTESeessesescssoassnasonsseDe 105

Oral Eb(erCiSQSQQOQc-cn--...--oooooono-olp- 109

Miscell—anéous.'.II._'..-...'......O-..."P. 11?
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GAMES

HYZRBAL VOLLEYBALL™

Applications:  Subject-verb agreement; present/past tense forms of verbs;

many others possible

Materials: Bean bag, ball, or any object which can be thrown and caught
easily
Procedure: - Class decides on a verb with which to practise subject-verb

agreement, say "run". Teacher calls out & subject, for
example "the man", and throws the ball at a student who
must say "runs” while catching the ball, Student then calls
out another subject, for example "Bob and Phetsamone™, and
_throws the ball to another student who must answer "run®

- ‘while catchinge. It is now this student's turn.

Variations: For preseni/past tense verb forms, the thrower might call
out the present form, for example “take™, and the catcher

would answer “took",

Notes: The pace of the activity should get faster md faster as

responses get more and more auvtomatic.

(Adapted from "A File of Student-Infested Activities..."'by'S. Rogers .et al,)

- -




"BOARD GAMES"

Applications:

" Materials:

Procedure:

GAMES

68

Grammar; vocabulary; driving skills; counting; many oéthers

possible

[

A large piece of carboard, index cards, counters, dice

_ Students take turns rolling the dice and moving the indi-

cated number of spaces forward on the board, When they

land on a specially marked space they must pick & card and

perform the task indicated on t_,he card, They may be pena-

lized if they cannot perform the task either by mbving back

a given number of spaces .or skipping & turn, Whoever

reaches-the Finish first wins.

Possible board désigns:

Fenaw” STAKT, “"%.2 ";\ifx
* w (TH 7 g R 10
* = - . 3 BT
5% 1&}11\_2
AVAL
N X o <
* = __’ Nil“lf.
* st SHORT cVUT_|wse
_ RS ¥
STAR i RGNl 72 o
_ i W )
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GAMES
Possible card tasks:
What is missing? What is this? .
| am fat. walk +o
[She — fat. the doar
o and then
P—— t' .
We 1c"': o v run baek.
Give a correct answer, Give the past tense,
-—
wWhat is F . Say
Yout . 1 Tin d theee
, Favovite words
i | lov 2 - . |that begin
Eh Coloy < | with *O".
Variations: Students are given a certain quantity of play money before

they begin the game, If they cannot perform card tasks
they must pay the banke-or their neigbors--a fine. When
all players have reached the Finish the person with the

most money left wins, -\

Notes: Students who cannot read can have their cards read to them,

(Thanks to Vicki Turner and Sonya Kemnedy)

> -



"BIG BILLS"

Applications:

‘Materialss

Procedure:

Notes:

70

GAMES

Making change; learning how numbers represent qiantities

Play money, one die .

‘Set aside a limited quantity of play money (say $100 X the

number of people playing) in a wide variety of denomimations.
Put each denomination in a separate pile so counting is ea-
sier, Students take turns rolling the die, The number they
roll is the Quantity of money they take from the piles of
money. Whenever they can substitute a big bill for a quan=
tity ip their hand--for example, a $10 bill for ten‘$i billsm-
they must do scs When all the money has been taken, every

player counts her or his money, Whoever has the most wins.

This game is especially appropriate for refugees who have

bad little or no experience with numbers or money.

{Thanks to Vicki Turner)

- -
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GAMES

"TWENTY QUESTIONS"

Applications:

Materials:

Procedure:

Notes:

Vocabulary; yes/hd questions
No special materials needed

A student thinks of something in a particular category such
as animals, professions, féodsy etc, (The rest of the class
knows the catepory but not the chosen item,) Other students
ask up to twenty questions to help them guess what item the
siudent is thinking of, They may ask only questions that
can be answered with.“Ies" or "No", If the class h;s not
guessed the answer after asking the twenty questions;, the

student has "won" and reveals her/his secret,

Beginners may need scme written sample questions to give
them an idea of how ﬁo eliminate choices efficientlys, For
example, if the category is “animals", students may tend to
ask questions like, *Is it a cat?* or "Is it a fly? rather
than more general questions like "Does it have four legs?®

or "Does it live in the water?',




"HIDE AND SEEK"

Applications:

Materials:

Procedure:
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GAMES

Yes/No questions with short answers (Is it in here? Yes,

it is,.); prepositions; vocabulary

No special materials needed -

One student leaves the room, The other students take a small

object--say, an eraser-- and hide it somewhere in the roome
The student returns and attempts to locate the object by
asking questions, such as, "Is it behind the TV?* "Is it

between the books?',

Variations: 1, When the student leaves the room, some object that was pre-

viously visible can be placed inside a paper bag. The stu-

dent has to guess what the object is rather than where.

2. An object can be given an imaginary hiding place within a

picture of a room or an outdoor scene.

3¢ A collection of various numbers of small objécts--say 12

papers clips, 7 rubber bands, 6 thumbtacks, 2 coins, a screw,
a nail, and a safety pin-- are pladed in a jar, One student
chooses four objects and conceals them in her/his hands (or some

container), The rest of the class must determine what the
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GAMES'

four objects are by asking yes/no questions of the form:
“Is there a safety pin in your hand?* or
" ®Are there three thumbtacks in your hand?™
The other students may examine the contents of the jar if

they wish,

(Adapted in part from "A File of Student-Invested Activities,.." by
S. Rogers et al,)



*MIME GAME™

Applications:

Materials:

Procedure:

Variationss

Notes:

e

7h

GAMES

Vocabulary (professions, tools, verbs); presént continuous

tense; WH questions

No speci&&'matefials.needed

After learning the names of the professions, students take

turns miming activities characteristic of particular profes
siens. ‘While a student is miming, the teacher or anpther
student asks the class "What is s/he doing? then “What is

her/his profession?®,

Students can mime verbz that have _been studied and simulta=

neously ésk.the,class, "What am I doing?™

Students can mime an elaborate operation, such as building
& table, or the rdutine of a profession, such as a business~

man's day or a visit to the doctor, The rest of the class

_ describes what is taking place,

The teacher should be prepared to give several demonstra-

tions so that the students understand what miming is,.
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ROD ACTIVITIES

"WHAT'S DIFFERENT "

Applications:  Prepositions; yes/no questions

Materials: Cuisenaire rods
Procedures: - Students create a complex arrangement of rods on a table.

One. student leaves the room and five small changes are made
in the arrangement, The student returns and tries to deter-
mime what the changes are by asking yes/no questions such
as, "Didi you take that blue rod-off the orange rod andrput‘

it between thé two white rods?"
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ROD ACTIVITIES:

"BACK TO BACK"

Applicationst Prepositions; imperatives

Materialss Cuisenaire rods
Procedure:? Students sit back to back in pairs. Each pair has the same

assortment of rods (probably ndt more than 10 rods per stu- ’
‘dent), One student makes @& construction with her/his rodas
and simultaneously (or afterwards) gives her/his partner
instructions so that the partner may build an identical
structure without seeing the original, When the partner is

finished, both students turn arcund to compare their worlk,

Variations: 1, Pairs can aatt.eﬁxpt to make the same geometric drawings,

2, To practice reading long numbers and s'oliriz;g simplie math pro-
blems, one student can make up = problem (for example L76 +

999% + 207), then dictate it to her/his partner, Each works:

out her/his own answer, and they compare solutions.

3. Each partner is given a large piece of paper or card that
has & simple grid ruled on it and.an identical set of
five or six magazine pictures, One partner--or another

student--places her/his set of pictures on the paper in =
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ROD ACTIVITIES

particular arrangement relative to the grid, That partner
then tells the other how to place the other set of.pictures
on‘the-paper in a_particular arrangement relative to the
grih (féi_éxémﬁié;:“Placg’the armchair in the middle sgmre

.of the fourth column®).

Sample:

= |

(Thanks to Diane larsen-Freeman and the M,4.T. Program of the School for
International Training)

4t e 1t
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"RODS ARE WORDS"

Applications:

Materials:

Procedure:

i

o

3

=

[}

.
3
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ROD ACTIVITIES

Statements; negatives; questions; subject/verb; spreement;

contractions

= Cuisenaire rods

" Rods are used to represent words in & sentence, Teacher
and students move the rods around ?o illustrate trans-

formations of that sentence.

As teacﬁer says the sentence s/he.points.to_the]rods‘that
correspond to the words,
"She is happy."”
CZzz wmm ==3

As s/he changes the sentence to a question s/he sets out
a new line of rods,
"Is she hippy?"

W A ==

A negative statement:
*She is not happy.*

777z e 13
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ROD ACTIVITIES

A nepative statement with a2 contraction:
"She isntt hapby.", .
e Wl T——

Variations: 1, This activity is especially useful for pre-readers because
it reinforces the notion that symbols can represent spoken
- words, and helps students keep track 6f the‘number of words

in é sentence as well, Rods can gradually be replaced by

cards as students begin to read simple words,

. (“She") . (nhappyll)
ez S |

2.-A similar activity using cards is another way to practise
sentence structure in questions and negative, verb tenses,
and subject-verb agreement, Each word (or phrase), punc-
tuation mark, and verb suffix is written on cards which |

“are laid down in form of a correct sentence. e

she wovk |s la.‘t Chomerics , l

The teacher then adds, subtracts, or replaces one card in ;

the sentence and asks a student to make any changes in the
sentence that are necessary because of the switch, Some

examples:



Notes:

1. Teachers:
Student:

2, Teacher:

(ze}”
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RCD ACTIVITIES

"t¥1¢y

wor i \ s

at Gwmer"\cs\

- |

Student: S Ao

3. Teacher: L‘lo

N
Student: |Ai4 ‘

‘Hn ey waoe kK at Chomerics .
‘j‘:h{’-)/ Twerk]  |at Chomeries \ 4 07’
they wor Kk ot Chome rEt:S\ ? \
they wo K at Chemerics | Hlast Year 2
7
’thé._y Wet kK at Chomerics \la_g,{— yeax ?

1, The rods should not be changed for a new sentence that has

the same structure as the previous one., For example, the

rod arrangement used for "She is happy® can be used for:

ez W ==

We are happy.
Bouala - is tired,
Yesterday was Wednesday,

Also rods may replace phrases rather than single words,

The

tall man is

in the kitchen

V2 B

2, The rods are a good tool for showing how, in making a
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ROD ACTIVITIES

question that needs the supporting verb "do", the suffix
. "s" needed for third person subjects will switch from the
oriéinal verb to the supporting verb.

' He lives heres:

O = s S eesm—

Dole)s he live here?
e mi B} T -

Using the rods: (rather than cards) also saves the students

from being confused by the apparently extra “e® in “does".

3. For the variations of this activity that use cards, it

might be. instructive to write all words that are the same

part of speeoh on the same color index card,

(Thanks to the M.A,T. Program of the School for International Training)
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ROD ACTIVITIES

" A DAY IN THE PARK®

Applications: Verb tenses; vocabulary; prepositions

Materials: Cuisenaire rods
Procedure: Using the colored rods, teacher constructs an imaginary park,

making simple statements describing what is being construéted,
for eiample, "Around the park is anliron fence," or, "In the
middle of the park is a round pond," Depending on the level

of English being taught, the teacher may continue by describing

péOple or animals in the park and what they are doing there.

Then the park is dissolved. Students take turns volunteering
i : to reconstruct the éark and its visitors element by element,

repeating or restating the statements made by the teacher in

the course of the park's construction.

Variationss 1, The park can be described or redescribed in tenses other than
the present, for example, "sround the édgé of) the park there
will be a hedge," or "Every day Mrs, Thomas went for a walk

around the flower garden,"-

2, A particular rod can be given a name ("Mrs, Thomas") and as

she walks around the park students can describe what she sees,

for example, "She walks past the statue. To her left is the




83

ROD ACTIVITIES

Flower garden. Behind her there are two girls playing hop-

scotch, "

3o After the teacher builds a park and the students have rebuilt

it, the class can discuss what would be different about the
park in the students' own country and what different things
people might do in a Laotian park, Students then construct

that park,

L. The same procedure can be followed for constructing a town

or a house--either real or ideal, American or Laotian,

Notes: - It is important that the teacher carry out the construction
process initially to provide correct models of English

.sentences.

(Thanks to Diane Larsen-Freeman)
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CARD ACTIVITIES

"TALKING COMPUTER™

Applications:

Materials:

Procedure:

Variations:
e ue

i,

Pronunciation practice

Index cards

‘Teacher explains that s/he is 2 talking computer that re-

peats any English word it hears. In front of students are
placed cards on which are written various English words that
students find difficult to pronounce; One at a time stu-
dents try to pronounce a word of their choice » Simultaneous-
1y picking up the card on which that word is written, The
“gomputer“ repeats that worde-until the student puts down

the card,

Pronunciation of a word may be more difficult or just diffe-

rent--when that word is in the context of a phrase or sen-

_ tence rather than in isolation, Therefore cards could show

different phrases containing a particular word,

Intonation as well as pronunciation could be practised by

using written paragraphs or transcribed dialogs instead of
single words, In this_instance the student simply reads
whatever portion of the text s/he wishes to practise

pronouncing,
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CARD ACTIVITIES

3. The entire exercise can be recorded and played back later

so students can listen to their errors and improvement.

Notes: If students are all seated in & row facing away from the
teachgr during £he exercise they will be able to give more
attention to the sounds of.the words rather than thé expres-

_ sionms and'reactions of the'teacher. (It may be useful, on.
" the other hand, to let them see the shapes of the teacheris

mouth when s/he speakss,)

(Thanks to the M,A,T. Program of the School for Intermational Training)




CARD ACTIVITIES

"SHOPPING ON A LIMITED BUDGET™

A

Applications:  Managing ® budget; comparing prices .-
Materizls: hssorted department or grocery store fIyers or catalogsy

index cards

Procedures _ Two sets of cards are laid face-down in front of students.

On one set of cards are written different amounts of money

A T A T s N L e el n e e s f ey s S e s 8 AR s S e s e £t e et

from $10 to $25, On the other cards are written items to be
purchased, such as household furnishings, gifts, food items,
etc, Students individually or in small groups draw a card

from each set: one card tells them what tﬁey need to buy o

and the other card tells them how much money they can spend.

Students look through the store flyers until they find the 'é

best bargain, then explain their choice to the class. %

Sample: N ) ';
- a gift fov # 3 E
. L S0 &

your sister 12

a Fishinﬂ vod | fﬂ 22 .55 |

a |am‘> $or

Yove ‘bedvoom

# 77,00
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CARD ACTIVITIES

Variations: Students can be given shopping lists instead of single

items=~-but they must be able to.add.

Notes: Don't forget sales tax!

(Adapted from "A File of Student-Invested Actiﬁities..." by S. Rogers et al,)




"CATEGORIES™

Applications:

Materials:

Procedures

Students sort a large quantity of cards into different cate=

4
&
i
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CARD ACTIVITIES

e BN

Pronunciation; vocabulary; adjéctives; parts of speech

Index cards

gories, Categories may be defined according to
1, topic: fruits; kitchen utensils; parts of the automobile;

cibthing; family relations; etc,

2, vowel sounds: words with vowel sounds like "e" in "red"
(said, bead, any, frigpd,...); words with vowel sounds

like "u" in "put" (wood, should, cook, woman, full,...); etc.

3. consonant sounds: " sounds (ceiling, some, tense, piegp,..o);
"z" gounds (use, size, lose, pang,...); k" somds (catch,
cook, talk, make,..s); etce

L, color: green {grass, leaf, lettuce, money,...); red (blood,

tomato, stop sign,ess); etce

5. usual location: bathroom (razor, shower, toilet,.eo); kit-
chen (sieve, can opener, spices,.e.); farm (cow, tractor,

barn,e«s); sea (shark, boat, seaweed,ess); etco
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CARD ACTIVITIES

6. particular qualities: long and narrow (telephone pole,
pencil, antenna,..,); soft (grass, cotton, pillow,ese);

noisy (TV, truck, saw,s..); etc.

Variafions: 1, Teacher or class as a whole can pick a category, Then one
- student thinks up or is assipned an item from that catego=
ry and the rest of the class tries to guess what that item

is while the student tries to depict the item through mime,

2, The same as Variation #1 except that the student is given a
list of fivg items in the designated category, and must get
the rest of the claés to guess those five items within a
certain time limit, The student may speak but cannot say

the name of the item.

Notes: If students are sorting cards according to pronunciation they

should be reading the words aloud,

(Thanks to the M,A.T. Program of the School for International Training)
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CARD ACTIVITIES

"MINIMAL PAIRS"

Applications: Pronunciation, .
Materialss _ Index cards
Procedure: Ona p_aif 5f index. 'cards_‘-,?are written two Er;gliwsh"'wo:'rdsfthat

students have troublé distinguishing, either in speakiﬁg or
in lisfening, Following & lesson on how to hear and pronource
the_diif_efence. in the two words, the cards are placed wide-
ly apart from each other but in front Qf the students. As

the teacher says one word or the other, students point to

the .card that corresponds to what they have heard. Later
students take turns trying to say the words while the tea-

cher and cla_sé#;étes do the pointing. -

Sample: Potential problem pairs for Laotians:
Initial Sounds Final Sounds
VaVARNY; 74
light/right | four/fall | —
long/wrong steal/steer )
fs/ - 18/ - :
sink/think mouse /mouth

some/thumb
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CARD ACTIVITIES

fal = e/ final consonant/final vowel
one/run like/lie
wing/ring . bite/buy

' ' _ house/how
L - /5
?watéhfﬁaSH

- catch/cash

/fE) - [/
catch/cats

match/mats

/v ~/s/
right/rice

but/bus

Variations: Real objects--or cards with pictures rather than words (or

both)=-car be used,

(Thanks to Diane Larsen-Freeman)



"GUIDED ANSWER DRILLM B | s

Applicationss:

Mazterialss

Procedure:

particular expression is used, For example:

92

CARD ACTIVITIES

. Idioms and common expressions -
Index cards

Teacher gives several sample exchanges in each of which =

Can you come over to our house for supper tonight?

I'm afraid I can%t, T have to do my laundry.

Can you drive me to King's tomorrow?

I'm afraid I can't, I have to take my car to the garage,

Each student’is then given a card with a written cue such 2s
"take my car to the garage® or ™go to the dentist®. The
teacher asks each student a question to which the student

can reply using the expression that is being practised and

the cue on her/his card, For example, the teacher might
ask, "Can you go shopping with tomorrow morning ™ and the .fj

student would reply, "I'm afraid I can't, I have to go to

the dentist,”
Later students may exchhﬁge cue cards and ask each other
questions, Ultimately the cards can be set aside so stu~

dents can make up original replies,
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Variations: Students can be given two or more choices in their
answers. For example, in reply to requests such as those
given ébove, they could decide to answer either "I'm

afraid I can't" or "Sure, I'd love to."

Notes: The expression being practiced should be written down

and displayed where students can easily refer to it.

(Adapted from Language Teaching Techniques by R. Clark)

I
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"QUESTION CARD GAME"

Applicationzt WH-Questions (what, who, where, why, how); subject -pronounss;

verb tense practise

Materials: Forty index cards
Procedure: ~Ten simple questions are constructed and each question is

written on four separate cards. Below each question is gi-
ven a cue for a possible answer, with four different cued ans-

wefs for each question,

Sample: What s "Phidn etne whd‘t is ?h‘d\‘l "
R A AT

—~ds the lqum:ly — 30 3"“??;‘“\5

What is ?k\anj; 30'\“3 | wWhat is Phian 3k°""
to do tomorrow ? 4o do 'l;ovm\:z'ow ?.j

) ViSI"L A-non‘_g ‘ — edat Junch

The deck is shuffled and four cards are dealt to each student,

the remainder of the deck being placed face down, The object



Variations:
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of the game is to collect as ﬁany sets of four as possible,
In order to do so each student in turn asks any other student
the question from one of the cards that the first student
holds in her/his hand, for example; "What is Pheng going to

do tomorrow?®, If the other student holds a card showing

“the same gquestion s/he must'reply using the cue, changing

. the subject noun in the question to a pronoun. The reply te

the example above might be, "She is going to go shopping to=-
morrow," If the second student holds two or three cards of
the same set ali the cues must be incorpofated into a single=
sentence answer, for example, "She is going to go shopping
and do the laundry tomorrow,” The second student then gives:
the first student the card or cards, If the second student
has no-cards of the set requested, the asking student picks
a card from the deck, If by asking or picking the student
completes a séf,_s/he lays down the four cards face up and
takes another turn, If her/his hand is emptied in the course

of the game, s/he must take another card from the deck.

The game ends when the deck is exhausted and all sets are

face up, The student with the most sets "wins"™,

This game can be used to review vocabulary., Agzin the deck
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bonsistsl of sets of four, Eac;h set belongs to a particular
category of \focabula:‘:_r'y items, _-‘such as professions, vegeta-
bles, parts ':;f the body, etc, The category is written at the
toj: of the carci. Below that is a picture of one item f.rom
the set, and under that t.he names for the remaining three

items of the set, Here is a sample %professions® set.

on?e,ssioms ) pectessioris Fro{le.ss'icns ‘Dr'o-FcSS jons
!
(s ‘
corpenter wattvess rpes Janitor
waitress secrekary Jantor secretar
_3 antor cotrpenter S.ec-refar')’ waitvress

If a student had the "secretary” card and wishes to collect

the rest of the set, s/he might ask anosther student "Do you
have the "waitress" card? Since the word "waitress" is not

written on the "waitress® card, the other student must be able

-to identify the card by the picture. In all other respects

the rules of play are identical to those for the »Question

Card Game.*

(Thanks to Sonya Kennedy)

-



"SENTENCE GRID"

Applications:

Materials:

":3 Prooedure:

Sanples
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Sentence formation; negative statements; yes/no questions; )

verb tenses

Index cards

~ Cards are divided into six sets of at least ten cards each.

On each of the ten cards of the first set is written 2 noun
phrase which will serve as the subject of a senteﬂce; On the
second set are written transitive verbs; on the third set -
noun phrases which will serve as objects; on the fourth set
the naﬁes of ¥erb tenses ("simple present","present continous,"
etc,) or the words "yesterday", "every day", "right now", or
"tomorrow" (there will have to be duplicates); on-the fith

set either "+" or "-" (or the words "positive™ or "negative");
and on the sixth set either a period or a question mark..

The sets are theq shuffled individually and placed face-down
in piles in the order in which they are described above, In
turn each student picks six cards, one from each set, and ;_;5
constructs a sentence according to the cards. -
A student picks the feollowing cards;

1 2 3 't 5 6

subject verb object . tense

Cow -

s°“‘fk°“e \)ruy < PN‘PIQ 4o motrow heﬁc\'ﬁva‘\ ?
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The student says,"Won't Somphone buy a purple cow tomorrowi"

Variations: 1, A simpler variation is to use either Set 5 or Set 6 but not

both in one game,

2. If you wish to practise making.tag questions (Somphone won't

bﬁy @ purple cow, will he?®) add eards marked "tag* to Set 6. |

Notesz 1, Instead of being marked "positive® and “negative" or "+* and

"«® cards in Set £ ¢an be either marked “not" or left blank.

2, If present progressive ("right now") is one of the tenses

being studied, make sure that all the verbs may be used in
the progreséive (egs "Somphone is seeing a purple cow right

now." is not correct usage),

(Adapted from Language Teaching Techniques by R, Clark)
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"SCRAMBLED SENTENCES*

Applicationss

Maﬁeriaisk

Procedure:

Variations

Sagﬁle:

Sentence structure; word order; logical connectors and con=

junctions (s0,:if, because, and, etc,)

Slips of unlined paper or card

_ Sentences are written out word by word or phrase by phrase on

slips of paper.. Students individually or in small groups

attempt to reconstruct the correct sentence,

"Scrambled Péragraphs“: one=paragraph stories or short dialogs
are divided into sentences, each of which is written on a slip
of paper, Students try to reconstruct the original by follo-

wing the logical progression of the sentences.

A "Scrambled Paragraph" unscrambled:

lE’Joucsz/ wanted buy seme food Tor supper. S

| te went ts P22

\ He %t:l: some Chicken and ?m'uc{ the Ca.slnfef'.l

“Hece is )feu-k" dncuaje, Sir'; " said the cashier.

Bc‘w@&a said, “Thank you, ! and went ho‘mei
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Notes: 1. You may wish to helé out beginners by clearly capitalizing
the first word in a scrambled sentence and putting the
perigﬁ on the same card as the final word (rather than on
a'separate_card).- You may also wish to begin by dividing
the sentence into fairly large phrases, then, as studentg
find the task eésier, cutting those phrases up into words

or smaller phrases.

2. To keep all your sentences from getting mixed up write
each one on different colored paper; or number the backs

of the slips according to sentence; or keep the slips

together between classes with paper ciips.

1]

(Thanks to the M,A.T. Program of the School for International Training)
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"ALPHABETICAL ORDER"

Ay

Application: Learning to file in alphabetical order
Materials: - Slips of paper or card
Procedure: Names, words, or groups of letters written on individual slips

of paper are put into alphabetical order by students.
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"MATCHING PATRS CONCENTRATION" | .

Applications: Past/present tense verb forms; synonyms; antonyms;.direct/

repor%e@ speech; questions and answers; positive and negative

statements; vocabulary; many others poséible

Materials: Opague index cards
Procedure: A set of cards consisting of corresponding pairs is laid face

down in = random arrangement on a table in front of the stu-
dents, Taking turns, students turn over two cards at a time,
If they turn over a matching pair they remove those cards
from the table and then turn over a second pair, and if the
second pair also match, they may remove them, try again, and

S0 on.k Eventually all the pairs have been found and removed.

Sample: Some ekambles of pairing categories:

Verb tenses .

come lfdme 9o wemt _ |

Positive and negative statements

He went | | He 4'\An'{: we ave we arent
L worK. | | goto work) Joing S‘ﬂorf.\t:jJ gping shopping.
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Variationss 1, Drawings or pictures cut from magazines and glued to cards

Notes:

can be matched with the corresponding English words, - Some

categories that can be studied in this manner are:

Words and phrases from the Driver's Manual ] ‘Food
Clothing _ ' . Tools
Parts of the body ~ Furniture

Professions: C ... Animals

An *0ld Maid* type game can be played in which the cards

are dealt out to the students who then try to collect pairs

by asking other players for mates to cards they hold in

. their hands. A single "0OXd Maig" card is added, Whoever

3.

1.

is stuck with the "0ld Maid" at the end of the game is the

"loser®,

If there are many cards or you wish the game to take less

time write one card of each pair on one color of card and

the mate on another {for example, all the verbs in the present

tense on white cards and all the verbs in the past tense on

green cards),

-

Students can be asked to make their own cards with words or

pictures .
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2. Don't let students shuffle the cards between turns--the

-

game will take much longer!

(Thanks to the M.A,T, Program of the School for International Training)
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" PICTURE MEMORY GAME"

Applications: Vocabulary; questions/answers; Is/Are there,..? .

)

Materials: Two pictures
Procedure: The class is divided into two groups, Grbup A and Group B.

 Each group studies one of the pictufes, the teacher giving
them any new vocabulary they ask fors The groups then exe
change pictures, Group A asks Group B questions about the
picture that Group B has studied to see how well Group B
remembers the contents of the picture, Then Group B tests

Group A's memory in the same way.

(Thanks to the M.,A,T, Program of the S¢hool for Internmational Training)
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"PICTURE STORY™

Applications: Vocabulary; telling stories

Materialss 3'= 6 pictures around which a story might be invented
Procedure: The pictures are set before the class. Students briefly

describe each one and arrange them in whatever sequence

they wish in order to create a story based on the picturese.

One student gives the first sentence of the story, another

adds another sentence, and so on until the story is told,

each student contributing one sentence in turne.

Variations: 1, The story may be recorded sentence by sentence, then written
down on a large piece of paper or card and corrected by the

class, or used in later lessons,

2. Before recording her/his sentence as in Variation #1, each

student can make sure it is correct, Thus the final recording

"will be a complete story in perfect English, -

3, Each student can make up her/his own story--spoken or written--

based on the pictures,

(Thanks to the M,A.T. Program‘of the School for Intermational Training)

-
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Procedure:

Variationss

s
i
=
:
B
g
i

|

i

Applications:
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"PICTURE INTERVIEW"

Personal information questions and answers; professions; na=-
tions and nationalities; personality traits; verb tenses;

adverbs and expressions of frequency
Magazine pictures of people or faces

Each student chooses a picture that s/he likes, On the back
of each picture is written the name, natiolality, profession,
and date of birth of the person in the picture, One at a time
each student is interviewed by the rest of the class. 5/he

may be asked for any personal information that might be reques-

“ted on a form, such as "Are you married?" "How tall are yout

"How old are you?", and also personal gquestions like "What
do you like to eat? "Are you happy?" "What's your biggest

problem?®,

Verb tenses may be practised with the date of birth{(cr a wed-
ding date) through questions like "When were you born? ™Did
you have a birthday party last year?* "Are you going to have
a part} this year?™ "Who will you invite?" "When is your anni-

versary™ "When were you 20 years 0ld?", Adverbs of frequency
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might be studied through questions like "How often do you do

your laundry?" or "When do you see your grandparents ™,

-

2, Nothing may be written on the backs of the pictures so that

everything is up to the students' imagiﬁations.

{Thanks to the M.A,T, Program of the School for International Training)
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PSUBSTITUTION DRILI™

e hApplications: Subject-verb agreement; gender agreement; singulgn(plural

agreement; contractions; vocabulary; personal pronouns

~ Materials: No special materials needed
Procedure: Students replace a word in a sentence with a cued alternative,

making any necessary changes in the rest of the sentence,

Sample: Teacher: She is going to school. They.

Student: They are going to school,

Teacher: They are going to school., Paitoon,
f_ Student: Paitoon is going to school.
ete.

Variations: l. In the above instance the same element of the sentence (the
subject) is being replaced. This is called a single-slot
substitution drill. In a multiple-slot substitution drill,

more than one element may be replaced, .‘;ég

Teacher: She is going to school, Work.
Student: She is going to work,
Teacher: She is go{ﬁg to work, Driving

Student: Fhe is driving to work,

Teachers She is driving to work. Damdouane.

Student: Damdouane is driving to work.

etec,
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2, Pictures can be used as cues rather than words., For example,

the teacher says, "We are going to the movies," then holds

up a-picture of a2 bank. The student responds: "We are going

tb the bank,"

Notes: (These notes pertain to all the activities in the "Oral Drills"

'Jj section,) There are several ways in which oral drills can

: be executed in the classroome The entire class can respond
"é' chorally to the teacher; one hakf of the class-can respond
to the other half (or men to women and vice versa); indivie
dual students can réspond to the teachers; or individual stu=-
dents can repond to other students{ In a "chain drill"™ one
student gives a cue to a third student, who regponds giving

a cue to & fourth student and so on until all students have

participated,

You.may find a combination of the above most effective for

using oral drills in your class.

,fi (A1l oral exercises are adapted from Teadhing English as a Second or Foreign
- Language by M. Celce-Murcia et al. and Language Teaching Techniques by R. Clark)

- -
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®TRANSFORMATION DRILL™

Applications: Negative statements; questionsj verb tenses; active/passive;

direct/indirect speech .

Materials: No special matérials needed.
Procedures: . Students effect a change or "transformetion® in a senténce,
Sample: 1, Teacher: Change these statements 4o negative statements,

B ﬁe likes to‘drive;
Student: He doesn't like to drive,
Teacher: Do you want to go?
Student: Don't you want to gol

etce

2. Teacher: Change these sentences to the past tensee.
She has two kids.
Student: She had two kids,
Teacher: They live in Laos,
Student: They lived in Laos,

etc,
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"EXPANSION DRILLM -

Applications:  Adjectives; adverbials of time; place, or frequency; placement

of ad%erbials

Materials: No special materials needed

Procedure: . Students ®expand® a sentence by adding an item or items to.
ite

Sample: 1, A list of adjectives is written on the board:

expensive cheap noisy big  heavy tiny
Sﬁudents must add one of these words to sentences,
Teacher: Somphone bought a car,

Student: Somphone bought & noisy car.

Teacher: I cen't carry these boxes,

Student: I can't carry these heavy boxes,

etc.

2. Teacher: Add "always" to these sentences. : H;ég
She is smiling . U
Student: She is always smiling,
Teacter: Bouasy gets to work on ti@ea
Student: Bouasy always gets to work on time,

ete,
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3. On the board:
right now at 7 o'clock zfter lunch pretty soon

Students must add one of these time expressions to sentences,

Teéacher: They have to do their laundry.,

Student: They have to do their laundry pretty soon.

Teacher: My sponsor wants to talk to me,

. Student: My sponsor wants to talk to me after lunch,.

etc,

Notess This type of exercise ean be written as well as oral.

]
A AT T T T S e L i e R T L Ry
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Applications: Relative clauses; conjuctions; placement of adjectives

-

Materials: Nc special materials needed
Procedure: Students must combine or "integrate" two or more sentences

. or more sentences or elements into one sentence,

Sample: 1, Teacher:
Student:
Teachers
Student:
etc.

2, Teacher:
Student:
Teacher:
Student:

ete,

. 3. Teacher:

Join these sentences with "and",

I went to P& C. I bought some chicken.
I went to P & C and bought some chicken,
Bouala went fishing., He caught four fishe

Bouala went fishing and caught four fish,

I have & car, It is blue,
I have g blue car,
They live in a house, It is cheap.

They live in a cheap house,

Join these sentences with a relative clause,

My sister is pregnant, She lives in Illinois,
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Student: My sister who lives in T1linois is pregnant.,

etco

‘Notes: ' Tﬁis type of exercise can be written as well as oral.




"REJOINDER"

Applications:

Materials: -

Procedure:

Samples
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Conjunctions; eitherfneither

No special materials needed

The teacher makes a statement to which a student responds,

- restating what the teacher has said and adding something

about her/himself.

Teacher:
Studgpt:

Teachers:

Student:.

Teqchef:

Student:

Phady Yikes to.swime

Phady likes to swim but I don't.

Next week I'm going to Bennington.

Next week you're going to Bennington and so an I.
Souphine's job isn't easy..

Souphinets job isn't'easy and neither is mine,

g
3
S
g
3




117

MISCELLANEOUS
*TONGUE TWISIERS“
Avplications: Pronunciation practise , -
Materials: Péncils and paper }
Procedires Af@gr working on pronunciation problems for a while the

_ elass writes_up a list of English sounds, words or phrases
that students find particularly difficult to pronounce,
Individually or in small groups students then try to make up
tongue-twisting sentences that will give their classmates
trouble, Students then exchange sentences and attempt to

read them to the rest of the class,

(Adapted from "A File of Student-Invested Activities,.." by S. Rogers et al,)

ST, LRI
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"DELBERT'S HEADY
Applications: Pronunciation
Materials: Cardboard cut-out model (shown below)
Procedure: Teacher illustrates the position or movement of the tongue

during pronunciation of a sound or word by using her/his
finger to represent Delbert!s tongue, Students later can be

asked tc demonstrazte the tongue position on the model using

other words containing the sound in focus.

Samelez

'tiqll

."."'T{""i"f e an '
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Variations: This exercise is nicely supplemented by having the students

use hand-mirrors to check their own tongue and mouth movements

while they pronounce,

- Notest The model can be drawn on & blackboard rather than cut out

of carboard.

(Thanks to Diane Larsen-Freeman and Delbert)
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"FINISH THE MP“
Applications: Local geography
Materials: Paper and pencils
Procedure: Beforé class teacher prepares simple maps of the town with

_ major streets and buildings and places of interest to the
students marked but not named on the map., In small groups
or as a class students walk around the town and fill in all

the missing names,

Sample:

Notes: 1. Teacher should make sure students know what a map is and how
to use it! Also this exerciee should follow a classroom
lesson on the names and functions of public buildings and

the different words for street (road, avenue, route, etc.),
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2, Copies.of the map are most cheaply made with carbon paper,

though photocopies are usually neater.

(Adapted from "A File of Student-Invested Activities.,." by S. Rogers et al,)




*COMMANDS™

Applications:

Materiszls ¢

Procedurs:

Variations:
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Igperatives; classroom or household vocabulary; parts of the

body{ clothings prepositions

No special materials needed

- Students stand in a row facing teacher. Teacher gives simple

1,

commands such as "Touch your knees", "Point to the window",
"Wallk to the door*, *Turn around®, "Sit down".

Students carry cut the commands,

At first, the teacher may carry out her or his own commands
to show the students. Later students may be asked to volun=
teer toégive the commands, Alternatively, .individuals.can
carry out commands on their own if they feel confident enhough

to do so,

"Simon Says": if the command is not preceded by "Simon Says"
but is stiil acted on, the student is out of the game, For
beginners "Don't" can be substituted for "Simon Says" so that
they learn to recognize negative commands, If the wrong

action is carried out players are also "out",
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A S L

3+ "Obstaele Course*: one student is blind folded, spun arocund, .
then guided by a fellow student around, between, under, or
o@er obstacles placed about the classroom. (These obstacles

géﬁ be other students.) The guide cannot touch the person

s/he is,éssisting"buf?muSt direct-that peison:solely -
by-spoken instructions, like "Bend over", "Walk slowly", "

_"Turn to the right", ete,

L. More advanced students can write out and exchange written
instructions, This could be made deliberately humorous,
They may need some written cues, such as :

Pick up the .
Put it on the .
Go to .

Come back and .

Notes: Start with very simple commands, changing the object but not
the verb for a while, Gradually increase the vocabulary you use

and the complexity of your commands,

(Thanks to the M,A,T, Program of the School for International Training)

-
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“MOODS™

Applications: Vocabulary; idioms and common expressions; register in speech

M=zterials: No special materials needed
Procedure: Students recite or read a text or dialog several times in

- succession, each time doing so in an:exaggerated manner which
portrays a particular mood: serious, sad, sarcastic, overly
polite, angry, "stuck-up", cheerful, etc, This is a way to
have students say and hear English sentences over aﬁd over

again without getting bored,

(Adapted from "4 File of Student-Invested Activities..." by S. Rogers et al,)




"ROLE PLAYS"

Applications:

Materials @

Procedure:

Variations:
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Going shopping; paying social calls; going to the doctor;
getting a traffic ticket; having a job interview; finding
dn apartment; opening a bank account; making phone callsj;

performing any communicative functions

No special materials needed, but simple props will enliven

the activity

The activity which will be role-played is discussed and any
vocabulary words which might be needed are written on the
blackboard, Students then act out the activity, ad-libbing
a conversation in which they use as much of the new voca=

bulary as possible.

“"Guided Interview or Conversation": One participant in a
dialog reads her/his lines of the conversation (usually ques~
tions) while the other must mzke up approprizte responses as

both role-play the situation.

Calling the ambulance:
Student 1: Hello, Rescue Incorporated.

Student 23

Student 1: Is this person sick or did she (or he) have an

accident?




Student 2:
Student 1:
Student 2:
Sfudent 1:
Student 2:
Student 1:
~ Student 2:
Student 1:
Student 2:

Student 1:
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Is she bleeding? .-

Is she breathing?

Is she conscious or unconscious?

What is your address?

OK. Don't worry. We'll be right over,

Notes: le It is usnally a good idea for the teacher to take a major

part in the role-play the first time it is performed to give

students a model,

2, The role play shoulé be kept short, say 1-2 minutes., Also

the quantity of new vocabulary to be used should not be

excessive,

-

(Adapted from Language Teaching Techniques by R. Clark)

R
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APPENDIX III

AN ANNOTATED BIBLIOGRAPHY :
CF TEACﬁER_RESOURCE BOOKS AND STUDENT TEXTBOOKS

In this appendix we give short déscriptions of those books which
we believe will be bf most use to our readers, either as resource books
or textbooks. "Resource book" refers to é book designed for use by a
teacher as a source of information or ideas. Books which are intended
to be used as study material by students are here referred to as "texte
books". However, a teacher might also choose to use a textbook as a
source of ideas or a basiéwfor lesson planning without students having

individual copies. In short, textbooks can serve as resource books.

Textbooks:are not essential to a successful class, but can be use-
ful and enjoyable for students and teachers. 1In deciding whether to
have textbooks, these factors should be considered:

Student security., Some students work well without a textbook,

Others value the security of having things written dowm or of being able

to work on their own as a means of reinforcing what they have learned.

A textbook can provide a medhnnlfor meeting such student needs.
Continuity. A teache% may use a textbook as a convenient zid to

sequencing lessons. ZEven if students do not have copies, a textbook can

be used to help decide what comes first and what follows what. On the

other hand, if teachers have to use a textbook or become too dependent on

- -
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it, the content and activities in the class can turn out to be very -
limited.

Lost. Good textbooks cost from five to ten dollars each. This
may be quite expensive for refugees, especially recent arrivals, Sources
other than the refugees theméelves can be called upon if the refugees
cannot afford books, The sponsors in Brattleboro have been very helpful
in supplying £he money for books.

These have been some of the factaré to be considered in deciding
whether to get textbooks. TIf these factors are weighed, a decision is

.made to purchase teitbpoks, and funds are found to pay for them, then a
selection must be made, Some questions that should be kept in mind when
selecting a textbock are:

What langnage level does the book demand of the students? Is it
appropriate for the students now? Can students, with some guidance, work
wéll with the material in the beginning of the book? Do the lessons
build on each other and grow steadily more complex, or could students do
lessons in-any order?

What about the appearance of the book? How big is it? Is it cumber-
some to carry? Are there plenty of pictures? How big is the print?

What is the book asking the _students to do? Is there plenty of space
to do exercises in the book, or will students have to write on a sepa~
rate sheet of paper? Could students use the book when the teacher'is
not present? Could they use it with a tape recording? Are instructions
short and simple?

Answering these questiéns before buying will make it more likely

that the textbook is practical and enjoyable.
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A. Teaching Refugees

Engllsh Language Resource Center. Adult Educatlon Series #2 ‘A Selected,

Annotated Blbllggranhy of Faterlals for Teachlng Engllsh to Inoochinese

Refggee Adults. Washmngton, D.C.: Center for Applled Llngulstlcs,

1980, 7% pp. -Free of charge.

. +

A comprehensxve, extremely useful bibliography with- llstings on the Lan

“a

language and culture, classroom actlvltles,‘teachlng materlals, student

textbooke, resource books, and publishers. -

~English Lanpguage Resource Center, Adult Education Series #6, English Lessons

for ﬁefugee Adults: A Guide for VoluhteerelfTutors, and Teachers. Wash+~ -

ington, D.C.: Center for Applied Linguistics, 1976. L8 pp. Free of

charge,

A veay_reaQabiefhaﬁebbok with sections on choosing teaching materials;
prepafieguaadsexe;uting lessons, teaehiﬁg pronunciation, and, best of
all, coping with epecial problems yoﬁ might have with refugee students,
i.e. natiVe.language illiteracy, poor classroom aﬁtendaﬁte, student in-

sistence on grammar lessons, etc.

English Language Resource Center. General Information Series #19, Teach{ng

English to the Lao. Washington, DC: Center for Applied Linguisties,

1979. 57 pps Free of charpe.

This provides information on the Lao alphabet and language, particular
promunciation problems that Lao-speakers are likely to have when lear-
ning English, and 27 lessons a teacher could use to try to cure those

pronunciation problems,

R S
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A1l publications of the Center for Applied Linguistics/English Language

Ressource Center are easy to follow and oriented towards practical class-

room application, Moreover, they are generally inexpensive or free,

Every teacher of Lastians should avail her/himselfi of the three pamphlets

listsd above in particular--they are real ®musts™,

y

B, Lo Language -

-

Center -Tor Applied Tinguistics.. EnplishLas Phracebook with Useful'Word List.

'iSZ pD; $ﬂQOO.I'Se£ of 3.cassetté tapes $13.00,

This is a phrasebook for refugees who can read Lao. Tt concentrates on
words and phrases that are most usefﬁl‘éhd practical for survival in U.S,
society, i.e, dealing with money, recognizing signs, using public trans-

portation,;etc,_

MARCUS, RUSSEIL. ~ English-Lao/Lao-English Dictionary, Rutland, VT: <Charles

E. Tuttle Co., Inc.; 1971. L16 pp. $10.50,

A pocket-sized dictionary (5,000 entries) including somg brief notes in

English on the Lao language,

C. Technigques and Activities

CLARK, RAYMOND C. Language Teaching Techniques, Brattleboro, VI': Pro Lin-
gua Associates, 1980, 120 PPe  $5.50,

Twenty-six classroom techniques are described concisely. The focus is

on spokén communication and oral exercises, In general these techniqﬁes

are broadly appiicable, from beginning to advanced level students.

- - .
' . .
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YENNEDY, KATHERINE, & ELIEN SARKISIAN. Games‘_and Butterflies' A Resource

Book for Teachers of Adult Basic Education., Syracuse, NY: New'Readers

Press, 19??. 11? pp. $5.50, ;L .-

72 1annuagn games and activities especially useful in a class of adults
learnlng Englzsh as a second language.' Host involve the use of home-

rnde materials and are appropriate for beginnxng and 1ntermedlate stu-

uents.,_ o

ISE, W.R. language Tea.chmg Canes_and Contests. Oxford, U.Ke: Oxford Uni-

versity Press, 1919- 203 pp. $5-95.,

A fairly exhaustivé collection that tendshio be: oriented towards £éaching
children, Howevef; all sections, especially those on pronunciétibn;'ﬁtié

ting,.mims,_andidiécussién, incliude: games of iuse-in .the.adult class, -

MSCALLUM, GEORGE P, 101 Word Games for Students -of English’'as a:Second or

Foreign lLangnage.:: New:-York, NY: Oxford Univérsity Press;.1980., 162 pp. .

-~

$5.95.

Mostly for intermediate or advanced level classes (an appendix in the

back of the book lists which .games are appropriate for which level),

_ D. Reference Grammars

CELCE-MURCIA, MARIANNE, & DIANE LARSEN~FREEMAN. An English Grammar Course

for Teachers of ESL/EFL. Rowley, MA: Newbury House, forﬂhcoming.

e
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FRANK, MARCELLA, Modern English: A Practical Reference Guide. Englewood

PRANINSKAS, JEAN. Rapid Reviéw of English Grammamr: A Text for Students of -

E.

Although designed ds a student textbook, with dialogs at the beginning

Teaching Illiterate Adults

132

This will be an extremely useful teaching tool, since each chapter

on a particular area of English grammar includes a section describing

classroom'teehniques appropriate for teaching that grammar.

Cliffs, NJ: Preniice-ﬂau, Inc., 1972 kLik.pp. ~$12.95.

g !

1“:apeciall:,r useful for te&chlng English at the 1ntermedxaie or aavanced
levels, thls is a CIEEI) modern descr1pt10n of English usage and sen-

tencﬁ structure in a form suited to qdick:reference rather than cover-

toecover_readlng.

Englisﬁ as a Second tanguage. Engleebéd;Cliff53 NJ ¢ Prenticeéﬂali;_lnc,,

1957.- 370 pp. $11.95.

of each chapter-and exercises at the end this ‘book makes a very handy

grammar reference:bookb thorough but_quite accessible.

English Language Resource Center. Adult Education Series #9, Teaching ESL

to Illiterate Adults, Washington, DC: Center for Applied Linguistica,

70 ppe. Free of charge.

A'praqtieal_guideqto teaching illiterate Indochinese refugees pre-reading

and beginning readlng/writing skills, i.e. letter formation, sound- -

symbol correspondence, sight word recogniticn, etc, Hanf sample exercises,
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F. Testins

English Language Rasource Center, General Information Series #20, English

Language Testing. Washington, DC: Center for Applied Linguistics.

35:ppe Free of bhargé.

-

A short practical guide to testing in an English language class for ree

fugees with gobd'téSting“techniQQes;described;.n'
II TEXTBOOKS

CARVER, TINA KASIOFF, & SANDRK DOUGLAS FOTINOS. A Conversation Book: English

‘in Everyday Life (Books One and Two). Englewood Cliffs, NJ: Prentice~

Hall, Inc;, 1977. 208 pp.,and;192lpp.;yrespectively; .$8.50 each,

A very attractive book, full of pictures, that emphasizes practical voca=
bulary, reading, and communication skills for survival in the U.S. with
chapters on shopbing, public transport, employment, and health, among

others,

Book Two reviews Book One and.covers the same general topics in greater
detail, giwing more stress to social customs and appropriste social be-

havior; i.e, how to apologise, express thanks, etc.

DIXSON, ROBERT J. Graded Exercises in Engliéh. New York, NY: Regents

Pablishing Company, Inc., 1971 182 pp. $3.50,

Quite simply, as Lthe title suggests, a series of exercises, each preceded
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by a concise outline of the grammar point on which the exercise is ba=

sed, No reading ﬁext, no pictures. %

Other books of possible use (they are 1néxpensive!) from the‘extensive

"Dixson English Series" ares

Tests and Drills in English Grammar (Books One and Two}. 120 ppe $1.95

each, Much the same as Graded Exercises,

Exercises in English Conversation (Books-Ohe and Two). Both 13B PPes

but $3.95 and $3.,25 respectively. Many questions to stimulate convere

sation in class,

e PR Tt e ew

Essentials Idioms in English, 217 ppe $3.75. With exercises,

Elementary Reader in English. 158 pp. $2.75,

Easy Reading Selections in English. 137 ppe $3.25.

‘Modérn Short Stories in EnéiiSh:'wloéﬁéb.- $2.95.

.Probably only tne first is-simpié enough to be used as a reading text im a
class of refupees. .All thzeéshévé exercises following each reading se-

lection.

MCCALLUM, GEORGE P. Idioms Drills for Students of English as = Second Lan-

guage, New York, NY: Harper & Row, Publishers, 1970, 13Z ppe $6.95.

Probably too advanced for direct use by your students, but of value as
& resource book on common English idioms, (There are several similar

and equally good books on idioms available,)

A ‘ _ - .
Modulearn, Inc, English As a Second Language: A New Approach for the Els
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Century (Student Worksheets, 2 Volumes, $2,75 each; Teacher's Guide

$14,50). San Juan Capistrano, CA: 1979..

Designed as a complete "packapge" course for use by untrained teachers in
refugee education programs, it might also be used piecemeal, You should

be forewarned however that the Student Worksheets are hard to use withmut

the instrﬁctiohs contained in the Teacher's Guide~~which also includes
copies of the WOrksheéts. The course is a nice blend of. survival skills,
prommciation, practise, listening comprehension, and reading and writing.

With illustrations.

MOLINSKY, STEVEN J. & BILL BLISS., Side By Side: English Grammar Through Gui-

ded Convers=tions (Books One and Two), ZEnglewood Cliffs, NJ: Prentice=

Hall Inec,, 1980, 206 pp. and $7.95.each.

A charmingly illustrated textbook, similar to A Conversation Book but or-
ganized more tightly around a grammatical syllabus, Appealing conversa=
tiénal-style exercises are based on everyday problems and situations,

I
Humorous.

PARNWELL, E.C. Oxford Picture Dictionary of American English, New York, NY:

Oxford University Press, 1978, ,86 pps. $3+554.

Clear,. attractive coio: pictures of city and country scenes, items of
clothing, animals, plants, measurements, containers, actions, and many
more, matched with the éorresponding English words, Large wall charts

-

of the same are also available for $25.,00,

TAYIOR, GRANT._]Léﬁrning1AmericanfEﬁgllsh1n New York, NI:l McGraw-H1ill Book
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Company, 1955, 215 pp. $L.50,

Another straight grammar exercise book like Dixsen's Graded Exercises,

thought slightly less dry. Also part of = large series ("Saxon Se-

ries in English es a Second language"),

1

Most of the books 1isted in this bibliography and many others in the fie}d

of teaching English may be purchased at the Book Cellar Bookstore that. is
located at the School for International Training, Kipling Road, Brattleboro,
VT 05301, Store hours are Monday 11-2, Wednesday 11-S, and Friday 11-2,
Alternatively, 5ooks mayﬁbe ordered directly from publishers, who will also
generélly send free catalogs on request. Here are the addresses of the publi-

shers of books listed in this bibliography.

CENTER FOR APPLIED LINGUISTICS, 3520 Prospect St., N.W., Washington, D,.C.

20007. (202)298-9292,

d _
HARFER & ROW, PUBLISHERS, 10 East 53' " Street, New York, NY 10022,

(212)593-7000,

MCGRAW-HILL BOOK COMPANY, 1221 Avenue of the Americas, New York, NY 10020, ,i;g:
(212)997-1221,
MODULEARN, INC., P.O. Box 667-A, San Juan Capistrano, CA 92693, = -

(71h)493-8122 (800)85)-3508.

NEW READERS PRESS, Division of Laubach Litteracy, Inc., P.0. Box 131, Syracuse,
NY 13210, (315)h76-2131,
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OXFORD UNIVERSITY PRESS,‘ZOO Madison Avenue, New York, NY 10016.

(212)679-7300,
PRENTICE:BALL, INC,, Englwood Cliffs, NJ a7632, (201)592-2000.
PRO LINGUA ASSOCIATES, 15 Elm Street, Bratflebors, VT 05301.

REGENTS PUBLISHING.COMPANY, INC., 2 Park Avenue, New York, NY 10016.

{212)889-2780,

CHARIES E. TUTTLE COMPANY, INC., P.O. Drawer F, Rutland, VI G570,

(802)773-8930.

Also note:

ADULT BASIC EDUCATION, Department of Education, Montpelier, VT 05602

A.B.E, publishes a series of booklets designed to be used by native English-
speaking-adulfs who are learning to read and write, Among the topics co-
vered in these booklets are making baby food, tuning & car, raising goats,
and planting a garden., Of moét use to refugees is the;booklet entitled
"Driving in Vermont", essentially a condensed version of the "Wermont
Driver's Manual" on which the written portion of the driving test is based.
Although the booklet is more ¢oncise than the "Manual® and less’ intimida-
ting to look at, the English it uses is neither simple nor consistent.
However, the same is true of the written test, many samples of which are
included in the booklet. (Refugees are permitted to Bring & tr;nslator
with them to the test.) The cost of the booklet is LO¢ plus postage

(minimum charge $1.00).



. 138
NATIONAL INDOCHINESE CLEARINGHOUSE (associated with the Center for Applied

Linguistics), 1611 North Xent Street, Arlington, VA 22209,

Copies of many Cl.A.L. publications may be obtained by calling the Clearing-
house's toll-free "hotline" mmber: (8009336-30&0; They alse have lao

interpreters on their staff .

- TEACHERS OF ENGLISH TO SPEAKERS OF OTHER LANGUAGES (TESOL), 202 D.C. Transit

e ey L s A\ E S AT K S ST LT

Building, Georgetown University, Washington, DC 20057.

AT,
R AL L

A

i

TESOL publishes books, several periodicals, and holds annual national con-
ventions, There are also state or regional TESOL affiliates--Northern
New England TESOL (NNETESOL) serves Vermont. Membership is $5.00. Write

to Norman Malo, NNETESOL Treasurer, 3L Arthur Street, Salem, NH 03079.
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