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ENGLISH LANGUAGE PROGRAM PROPOSAL
FOR THE
INSTITUTO MEXICANO DE OQOMERCIO EXTERIOR

March 6, 1981 _ 2



INTRODUCTION

& specially depigned English language program for the adain-

L

istration md staff of the Instituto Mexicano de Comeroio
Exterior must be equal to the excellence and diversity that
the Institute 's various directions demand today. At the same-
time, it must also be flexible and oreative in meeting those
and other demands tomorrow. Obviously, Sensitivity nd skill
in the knowledge and use of English is vitally important to
IMCE employees now, eapeoially through the Center for Inter-
national Studies, because they seek to grow in understanding
of themselves and fheir relationships with others in the world,
particularly with those who are involved in foreign trade. This

importance will surely increase as rapidly as Mexico itself is
developing and enlarging in its role in the international com- L

munity,.

Therefore, while portions of this propoaa; will discuss differ-
ent aspecis of the language program, the purpose and goal under-
lying each suggestion is the Institute 's growing need for inter-
national ooununicatiye competence, cross-culiural avareness, and
sensitivity. We wili_exnnine four apecific areass a needs sur- _

vey, ithe program personnel, scheduling, and the curriculum,

thereby suggesting ways to establish and maintsin this pfogran_

for-IMCE, It is hoped that these suggestions will stinulate
others that you view as relevant to the needs of the Inatitute,
and that by working tohether we can re-affire a grovwing relation-
ship of trust awong the people of our world for the futyre.



NEEDS SURVEY

For all employees of the Instituto Mexicanc de Comercio Exterior,
including wmembers of both administration and staff, ask the follow-
ing and any other qusstions relevant to individual language learning
needs. Writing the questionnaire in both Spanish and English will
facilitate completie comprehension by all employees.
1. Do you use English in your work?

How often?

¥hen/In what waya?
2. Have you ever studied English?

To what level?

How long age/When did you stop studyinz(if you have)?

Where did you study? )
3¢ Do you wani to study English?

¥hy?

At what level?

4. Considering your present job responsibilities, could you
study English, if it were offerred?

At what time?
For how many hours per day?
5. What areas of English are you empecially interested in studying?

By compiling the results of a questionnaire such as the above,
the Center for International Studies will be better able to
assess the language experience and needs of the Institute's
personnel. The ‘results would also be helpful in giving both
the English language program co—ordinator and teachers some
idearof the motivation3iof their students,

S
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~ PERSONNEL

Job Title & Description Hours Salary
' pesos/hour :

Language Co~ordinator(s)s 40 per weeks: Stepsl-4 5-8 9-12 1316 17-20 ~
Supervision and co~ordin- = £:00~12:00 & 325 350 375 . 400 425
ation of teachers (1 co=- 1100~ 5:00 o
ocrdinator for every 5 325 X 40 hourn/wuek =
teachers), curriculum, and $52,000/month X 12 months =
programs; administiration of : $624,000/year '

on-going written teacher evaluations,

in-service teacher-training workshops,

and final evaluations by students of teachers,
and course content; direot responsidility for
program administration to IMCE's Director of the

. Center for International Studies; substitute teaching;

attendance and leadership at staff meetingsy personnel recruitment.

Teacher{s):s 25 {class hours) 300 325 350 (375 1400
Reaponsibility for prepara- per weeks

tion, adaptation, and en- 8:00-11300 & 300 X 25 hours/waek =
richzent of curriculuam in 12:00- 2100 $30,000/month X 12 months =
beginning, intermediate, or - $360,000/year

advanced clase (not to exceed
12 students per class); participa-
tion in teacher~training workshops;

application of teaching suggestions from
co~ordinator and students in continuiing development of educational techniques

and approaches; attendance at staff meetings; optional respoﬁsibility for pri-
vate classes, to be arranged at the convenience of teacher and interested

student(s).
Benefita

Air transportation from the employse 's permanent address provided to Mexico
City. Assistance and/or recommendation of adequate housing within a prox-
imity convenient to the Center for International Studies ang the employee.
Salary scale adjustmente commensurate with the local cost of living increase

annually.

Re quirements

Teaching contract for one year ainimume. Teacher responsidility for minizmum
two hours class preparation time per day. 3alary steps signify total parti-
oipation in one Summer, Fall, Winter, and Spring prograa (steps 1-4) con~-
secutively, before salary increase is considered.
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SCHEDULE

Summerd August 3 = October 9
Fallf 'October 12 -~ December 18
Winterr January 11 - March 19
Springs March 22 =~ May 28

(10 -oontinpousiweskacporitern))

Summeri:  Janes22 - August 28
Falls August 3} - November 6
¥intersNovember 9 « February 5
SpringtFebruary 8 -~ A4pril 16
(10 continuous weeks per term)

Summers June 22 - August 28
Falls September 7 = November 13
Winter:November 23 «~ February 19
Springs March 1 - May 7

(10 week tera, with 1 week between terms)

Hours

Nonday through Fridayt
9:00-12300 & 13:00-3:00 or
8:00-11100 & 12:00-2:00

(X 10 weeks/term)

. =L T
T



Sharon L. Voss
IrP

August 1, 1982

The Process and Product of Writing. ESL Programs

The experience of teaching language often bringe with it significant
opportunities not only to refine oneself professionally, but.also to in-
crease public awareness of effective pfograms and to promote their effective-
ness with lea:ners3 In the past year, as a student of the School for In-
terﬁational Training's Master‘of Arts in Teaching program, I was placed
for my teaching internship in Mexico City, specifically to organize and
implement an English as a Second Langeage program for the Instituto Mex-
icano de Comercic Exterior (IMCE).  IMCE ﬁas the in#iting organization,
werking through the Experiment in Inﬁernatidnal Living's Mexico office,
which had requested that T teach three hours daily for three months.

Upon arrival at MCE, I found that mylresponsibilities included two groups
of twenty beginning'and intermediate students eeeh, that would study for
four and one-half weeks consecutively. At the close of the three month
internship, IMCE requested my oeinions and ideas on.ESL programs that

would be of maximum benefit to members and potential members of their insti-
tution. Thus, I wrote the preceding ESL program proposal and submitted it
to them. -

This government proposal was mylfifst‘experience with writing this

particular type of program, alfhough my teacher-training responsibilities in
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the past have required a similar kind of planning, application of practical

components, and program evaluation. My ESL internship in Mexico City was
also especially helpful in giving me opportuﬁities to experiment with what

was and was not effective in program design and application, since

‘there was no pre-established plan for accomplishing my teachiﬁg respon- -
sibilities to the Ministry of Foreign Trade.' Before the interaship,
while working as personnel recruiter for the Foreign Language Office of

the Experiment, I gained awareness of how their programs were organized.

The process used in the teacher-training course ﬂuring the year at S.I.T.
gave me préctice in describing programs, planning lessons, and illustrat-

ing techniques for theoretical student populations with a varjety of

needs. Using these‘skills to comply with the request made_by‘the‘Miniﬁtry
of Foreign Trade was anothef opp&rtunityAto investigate how profeséional
%'}é‘ experience and academic thgory related and applied.to program design.

.In this paper,.I will first deseribe the needs, conétraints, étyle,
and administrative hierarchy of the IMCE with regard to an English as a
Second Language program; and analyze how these factors influenced the
language training program design submitted to that organization in March,
1981. The intent of this analysis is to elucidate my personal awareness
of questions developed in the decision-méking pfocess of writing this
particular program. Ultiﬁately, the paper is a dqcumentatipn of my pro-

fessional growth with regard to evaluating the appropriatemess of choices

made before and during that design, I am concerned here with the process
through which I made and evaluated these choices. I emphasize the term

""personal"” in this description. The paper is not intended to be a final
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definition for me, It is é stateﬁéht ofﬂ$§ position at thaﬁ time with
regard to techniques that worked in presenting.the IMCE with an ESL
program proposal.

In order to meet the above objectives, I will first describe the
rationale behind the inviting organization's interth in requesting'a'pro-
gram. I will discuss the elicited and observgd messages about the pfdpos—
al from IMCE with regard to itslpefceived 1ingﬁistic gbals, limitations,
stvle, and program administration. Following this discussion, we may have

a broader perspective from which to analyze how each of these components

(goals, limitatiohs, Style, and program.administration) both influencéd

program design and contributed interculturally to teaching'and learning

English as a Second Language..

Followiﬁg‘this &iscusSion, I.will examine questions related to five
major areas where I needed to decide how and what to do before proceeding
with the remainder of the proposal. Thesé include a definition of student
needs within a limited amount of time; finding a basis for syllabus writing,
choosing materials and determining their influence on content and approach,
evaluating the program, and marketing it to administrators. With this descrip-
tion, analysis, and examination, I will have discussed techniques that were
appropriate at the time that the proposal was written, and which may be

valid in some contexts in future.

In describing the IMMCE's contribution to the content and style
of the program, we should first examine the felt needs or goals of the or-
ganization with regard to ESL. However, since IMCE never specifically artic-

ulated these, I can only speak from my view of what their objectives were.
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From.my perspective as an' iastructor, they included each of the following to

varying degrees: 1) a survey to assess areas and frequency of English usage,
2) an assessment of the proficiéncy levels of employees in specific job cate-

gories, 3) (optionally) an attitude questionnaire regarding how employees

feel about studying English and how much personal time and energy théy' £

would be willing to contribute, 4) an English;és a Second lLanguage program
presented by an experienced:staff which is committed ;o_developing program
goals and objectives, 5) aneevaluation instrument?for all levels of program
administration and implementgtion, including student,‘teaéher,-and coordin~
ator success, materials and curriculum.approP;iéteness and flexibility, and'F
finally, 6) adaptability in a p:ogramswhbse'objectives.ﬁay change with the
time and resources of its originators.

Second, we should in#estigafe what_limita;ioﬁs might prohibit
some of the above needs from being met, Probably the over-riding concern in

1981 (and one that has increased in importance since then for this'developing

country) is one of financing. The initial investment for a fully staffed

program would total over 900,000 pesos ($§ .00) for the first year, if
we consider only the salaries of two teachers and materials development ex-
penses. This estimate does not, however, include initial transportation

and housing costs which, while being somewhat négotiable, still are substan-

tial. Also, the amount of time needed to propose, define, staff, and evalu-

ate an institution-wide employee educational program could at the présent
time hardly be superimposéd over any administrator's already overloaded
schedule. For me, one of the more crucial challenges'to the Institute would

be their ability to hire qualified personnel from within the organization to
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co-administer the program with an English~speaking director. While the pro-

gram needs a representative from IMCE to speak for the Institute, it also
needs someone capable of allowing a program co~director freedom to make edu-
cated choices about staffing and curriculum; Fourth, the organization needs
to clarify its goals and objectives for the'progfam in order to determine
whether or not the current design is acceptaple. Finally, the lack of
sPecifiéuon-the-job incentives for employees at lower leveis‘of the pro-

fessional hierarchy to make a serious commitment to the practice of learned

English language skills may raise the question of whe should study for how

‘loﬁg.

Third, considering the style and approach of the TMCE empioyee as a
repreééntative of a'Latin cultufe, we as Americéns may interpret protocol,
signs of agreemenf.and approvai, and inferest in extending professiénal
relationships as slightly formal, pver:qgthusiastié,'and unnecessarily bureau-
cratic. In other words, an American's‘perceptions of Mexican‘program coopera-
tion are equally as culture-bound as the reverse. For example, Senox ﬁector
Orrico, director of.the‘Internal Educatioﬁ Dépaftment that invited the ESL
intermship initially, asked for time to consider the program which I had
written, to Submitlit for budgetary approval annuaily, and thén to turn the
entire program over to a different depg?tment (External Education) for admin-
istration and coordinating. While §33gring ﬁelﬁf thg proposal's value and
validity to his Institﬁte, Sr. Orrico alsb suggested that budgetary approval
would be impossible for the currént*year and,could at best be hoped for
sometime during 1982 or 1983. My firg;;xeactiOQ? using American values and
attitudes; was that of hearing a somewhat hilarious contradiction and a

familiar bureaucratic put-off in the message, “Yes, we'd really like to do
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“f ' this, but T don't know when and T don't kiow how." My secondary belief,

however, (and one reason behind my continuing interest in this program) was

that Sr. Orrico was being honest in his interest and support. He was

at the same time graphicaily illustrating the part of his culture which

will act on an idea (or program) at the time and in the way that the

Mexican administrator (not'the American advisor) chooses.
We may also consider the cultural differences between male and female

roles as professionals in México. Too often, even in positions of equality

within the system, women defer to men the responsibility for decision-

making. Thus, receiving a program design from a female, much less an Ameri-

can, may not carry exactly the same weight as if it were written by an Am-

erican male. Furthermore, since students and teachers play comparatively

traditional roles in-Mexican eduqation, my.anticipati§n of dialogue about
program content and course curriculuﬁ may be uﬁrealisfiq."Students are
expected to ie;rn what their teacher decides is good faf them; Experts have
ail the answers, etc. iherefore,.one requires‘fime apd proximity to hear
sPécifically what ‘the IMCE needs and to use the most aﬁprﬁ?riate means to
getting needs met. Because of this, T suggest.that the IMCE-internship'
experienée be continued and expanded, gspécially because that wbuld'keep
reinforcing an awareness of personnel availability and‘réstaté our interest

in continuing programs. Consideriug that~épproximafely half of the Institute's

need for English language skills lie is tééhnical areas such as merchandise

presentation and marketing, hosting international trade fairs, and entertain-
ing visiting government representaﬁives,rIMCE élso ﬁust decide to what extent
its program will be based on generai and teéhn;qal language areas. %
i Fourth, and last in our description.of how IMCE confributed to the |

language program proposal, is the realization of the role which the admin-
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istrative.hie;archy playé in deciding-whether or not this program is
adopted. While fhe Director of Internﬁl Eﬁucation was verbally extremely
enthusiastic about a continuing'ESL program, he alone was not influential
enough in.the hierarchy to convince his superiors that overcoming obstacles
and supporting the program would be worthwhile. He was, however, helpful = %
in introducing me to'the.Diféctor of Pergonnél, whése suéport would strenth-
en that of Sr. Orrico when Fhe program is considered for approval. Basic-
ally, an extended internship or any kind of continuing dialogue with IMCE's
-administrators would facilitate increasing awareﬁess of and interest in the
groundwork which had just been establishgd. In contrast however, the need
for annual budgetary approval and evaluation because of fluctuations in thér
Institute's p;ofit.ﬁargin would at best be restrictive to hiring any long-
term program personnel. Still, &his particular constraint may only be the
cénjecture of the Internal Education Department, and Was‘not verified by

‘other knowledgeable personnel.

How did the needs, constréints, cultural.and business style, and
administrative hierarchy at the-IMCE inf1uence the program especially de-
signed for them? We'begin that analysis by referring to the Needs Survey
constructed for distributibn to all employees of the Institute (see program
proposal, page 2). Question #1 assesses both areas and frequency of English
lénguage'usage. Question #é-elicits information regarding formal language
training experience and expertise. Qﬁestion #3 requests background inforxma-
tion into individual motivations for studying and what gbals may be attract-
ive as incentives. Obwicusly the Survey would be printed bilingually in

English and Spanish to assist potential beginning students in completing the
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‘questionnaire.

Following the Needs Survey, the Persomnel and sample Schedule sections
offer suggestions as to what ma§ be the Institute's progrém options. Pre-
ceding these three, however, thg Introduction eﬁphasizes that the content
of the program design is meant to stimulate ideas énd suggestions, and not *

to be absolute or mandatory in any way. The' Curriculum Design outline which

follows the Sample Schedule seeks to give the Institute a genmeral impres-
ion of what I see a potential beginning student needing for communicative
competence at the professional level of a market representative or manager.

The first half of the design could be expanded and enriched to include

employees whose major‘exposure to English is in routine office procedures.

The second half may be more useful to an advanced class whose use of English
is more frequent and occcurs alsolin social situations. Again, the entire
Curriculum is an example of a course in general English. WNo mention is
made of specific technical areas because students and/or administfators
can then be free to requestlwhat they feel is practical and.necessary. This
needs to be further clarified in the Introduction to the ﬁroposalt

Program evaluation techﬁiques may include the following: daily and/or
weekly feedﬁack sessions between students and teachers, either formally
or informally grranged; teacher and class'observations and written evaluation
by either qoofdinator or fellow instructor(s); term reports, inclﬁding writ=-
ten and oral student evaluations of imnstructor(s) and course content to
program and MCE director#; annual and/or semi-annual goal and objective

evaluation and revision by administrators, including both program person=-

nel and IMCE representatives. The necessity for adaptability is implied .
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in the above outline for ins£ructdr, course, and program evaluation and
can be satisfied as long as administrators and staff reméin éommitted ﬁo
continuing excellence in the quality of the program which they create.
While the constraints surrounding adoption of this progrém by IMCE
are practically universal in governmental agencies throughout the contem-
porary world, the design recognizes these in at least the followinglways:
by limiting financial commitment to paid.personnel to two years,
renewability contingent upon student and course evaluation;; by ﬁsing
an English—séeakimg director who is familiaf both with the goals and
objectives of IMCE and with the nggds and limitations 6f teachers; by
makiﬁg saﬁple schedules‘culturally_feasible to both TMCE employees and
(possibley American)-teachers; by élloﬁing for revision énd development
at all levels through vérious typeé of eyaluation; and by presenting
a sample needs survey whereby the Institute's motivations, goals, and

objectives may be clarified.

We will next examine the anéwers,;é those questions referred to in
the introduction, concerning how choices were made during the program
design, including, but not exclusively with regard to, the program syllabus.
First, how could the linguistic needs of students be assesseq within the
limited time frame of four and one-half to nine weeks? Fortuneately, I
received the evaluation results fof each of my students on'é language pro-
ficiency test given by a language institute in Mexico City, on the day that
1 arrived to meet departmental personnel.'.In other words, 1t was not necess-
ary to begin a personal aséessment of student needs without at least some

indicator of their ability and skill. _Assuming'theSe test results to be
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cdmpletely accqrate, however, was an optimistic oversight. Since scores
placed most students at beginning-intermediate té advanced proficiency
levels, I expected most to be capable of énswering my questions about

their needs and expectations for course coﬁtént, on the first day of

class. From peféonal languagg learning experience, I had learned to ap- &
preciate an instructor's interest in what I saw as importaht to obtaining
control over specific parts of the language. What I found, of course,

was that many of them seeme& unable, at.that tbmg but not later, to commun-
icate e%the: where the& had worked or where they wanted to concentrate in
learning English. In contrast to these rather arbitrary, and seemingly.
inaccurate test chres,.then;.reSults from the.Michigan Test of English
Language Proficiency would be more student-specifié with regard to skill
levél and linguistic needs assessment.

At the beginning of the first four and one-half week class, I planned

for what I saw, or sometimes_eétimated, to be the average skill level in

a certain area, gaining a clearer perspective during‘class work on where
specific students were or were not working in reiatiﬁn to my objective. I
could modify my expectations by what I saw happening and proceed with fur-
ther planning from a slightly greater awareness. This process continued
on a daily basis thfoughout the first complete session, as I generally
alternated between notionalffunctionalraﬁd situaticnal.approaéhes to lesson
plannipg. For the second group, I found myself planning'for the "iﬁvisible
average' just as much, but I was that much more accurate; because of exper-
ience with the first grouﬁ, in pfoviding suggestions and approaches to how

students could work in the language area where they were then concentrating.
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As my time at IMCE progressed, the Director of Internal Education
was gradually more open to giving me comments, criticisms, and materials
based on what he was hEaring-ffom students and felt would be helpful as

supplementary course content. I reviewed both his comments and materials

- and used what' I felt was appropriate at that time. Finally, my own obser- %&£

vations of differences between”American and Mexican culture,‘poth in the
classroom and the homestay situation, gave me material on which to base

an ongoing series of 1essoﬁs. For example, topics like domestic and pro-
fessiégal'sexual ste;eotyping, extended family relationships, comparison

of educational systems, pfofessionai attitudes about time and work, behavior
with respect to authority, and the like, Were.all intéresting to considgf
and discuss. |

The three major bases used to form a program syllabus were, therefore,

1) the observed progress of students during the internship, 2) the experience

of teaching within the IMCE hierarchy, seeing how it worked for and/or

against employees, and 3) what I felt students needed to concentrate on

still further in both general and specific subject areas of English.

Obviously, the first category seemed to carry the greatest influence at
the time of writing the brogram, since I could observe student interest
and achievement first-hand in class. It often became evident that a topic
was new material for some students while simultaneously old and familiar
to otheré. I tried to bridge these gaps in sﬁudent interest and lénguage
experience by choosing discussion areas in the syllabus relevant to all
employees. The idea of iﬁtroducing informgtiod regarding the administra-

tive levels of MMCE, for example, was generally suitable since all students
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fif into that structure at some point, either by seeking to define it

or by using it as a means to thgir own career development and advance-
ment. In addition, subject areas like Communication Patterns, Trévelling,
and Socializing, while perﬁaps new to some persomnel, could also be helé—
ful in review to more advanced students, broadening their linguistic cap- £
abilities. Recalling categofies for Syllabué plans from the Fall term
Methods course supplemented ,these other, more inherent linguistic concerns.

Materials for both claéées came from the following sources: teacher
and student-constructed (60%), personal texts ané purchased_mﬂferials (20%),
library texts'(all from the Benjamin Frankiin Library in Mexico City; 10%)},
IMCE's international trade instruction manuals and trade jourmals (10%). In
direct contrast to other interning teachers outside Mexico City, the variety
of resources available to me increased with my length of stay, and was
really limited only by the amount of time I had to explore the city and
my work environment.

Initially, I used askmny textbook sources as possible, since b} using
photocopies each student could have a prinﬁed basis for visualizing the
topic under discussion. These provided the stimulus for dialdgues, grammar
and intonation exercises, and a comparative analysis between spoken and
written English at one time or between typical English and Spanish conversa-
tional responses in others. A routine began to emerge from our classtime as
students started to refine conversational skills by correcting grammar and
concentrating on aqéuracy,lmbved to various forgs of pronunciation practice,
from there té thé discovery or manipulation of a specific component of any

one of the four skill areas, and finally worked to control a part of the
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language that was already familiar to their learning experience, judging

from.their capability in previous classes.
Listening skill practices were reinforced with Joan Morley's Exercises

in listening, from cassette tapes of songs from which we could study lyrics,

from a British-made tape series of foreign trade dialogues_ahd product
demdnstrations used to supplemént training manuals, and-SO'forth. .Howéver,
students worked more in the speaking skill area than anywhere else, because
this form of English was what they normally had the opportunity to practice
least. Class.members concentrated on technical Wrifing skills by comparing
samples of business letters to those which they -had written independently

and brought to share in §1ass. Tﬁe cﬁlmination of this exercise was that
each student's work be corrected first by ome other student and later evalu-
ated in small groups which I supervised. The class did not take time to work
on reading skills specifically, since much of their work in other areas also

facilitated this.

The techniques described hexe are but a few of those which could be
applied at various points in the syllabus outlined imn the prOgramré;sign.'
Listening skills éractices and_foreign trade demonstration tapes correlate
with Greetings and Leave-taking or ﬁequesting Information'and Assistance
aréas, for instance. Telephone interviews,lsocial jissues debates, and
product demonstrations may be uéeful in Communication Patterns and_Humén
Relations areaé respectively. Writing business letters would‘faciligéte
discussion and_experience ip both Correspondence and Business Procedures,
and so forth. | |

The syllabus and lesson plans from which I worked for the first four
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~and one-half weeks were based on a combidation of situational and notional-

functional concepts that I evaluated as appropriate‘for beginning and in-
termediate students to control in their work and.professional social lives.
Situations organized from a personai orientation (Greetings and Leave-taking,
Requesting Information, Giving Assistance, etc.) to ﬁhoserf_social and

A . _ £
goal-achievement concerns could easily have filled three times the course
limitations. Notional-functional awareness'deﬁeloped parallel to the
situational, from Introductions and Leave-taking thrbugh Travel and Hosting
International Guests. With noth appreoaches, I found a surplus of learning
materials for one topicnl area and virtually nnne for anothef. .In cases
of the laiter, I used either self-constructed materials or student-imagined
| props or situation$ to control the environment. Overall, however, I
gradunlly became more selective about how much of each morning's work I
was responsible for structuring, and moved to a greater consideration of
where students were indicating they wanted to be.

By the beginning of the second class, it was obvious from the experience
oflthe first group that we needed to concentrate far more energy into the
quality rather than the quantity of topical or situational areas covered, -
esPecialiy since the second class was more of a beginning than intermediate
proficiency level. 1In all the texts, tapes, games, and other equipment
availnble for the second course, students focussed more of their attention
on recognizing and refining language skills that they already had, and on
pranticing in new or unfamiliar areas.

This was inportant to me as their instructor hecause of their proficinl
ency level ia comparison with.the first groué. Beginning and intermediate

students naturally need awareness of and practice using the tools of lang-

e




5. Voss
! IPP

| i ?H’ :IY

uage which advanced students alreéay co&tiol. If the course had been’

merely enteftaining them with demonstrations of what skills they still

needed in English (understanding unfamiliar verb tenses, advanced vocabu-
laxy usage, facility with appropriate.forms of busiﬁess communication,
technical reading comprehension, etc.), the result would have destroyed
motivation énd interest. Inétead, the second group needed to build confi-
dence‘by using those skills which they alred&y had, to expand their reper-
toire of language skills, and to practice newer skills until they became
integrated into their foundation of language experxience. Another factor

that supported more work in quality than guantity was my realization that,
even with the more advanced group, brief encounters with a specific technique
of single exposure_to a correction in grammar, for instance, were never
effective in changing-inaccﬁracies in student language. Since one definition
of language is that it is a kind of communicative behavior, it needs to be
reinforced positively when it is acceptable, and corrected - often repeate&—
ly - when it is unacceptable, just as modification theory teaches about

other behavior. This definition assﬁmes that the ESL learpmer works on the
correctness and appropriateness of his language, its quality, as much as

and more than on the volumes, or quantity, which he is able to speak.

Why the situational and notional-functional approaches were approp-
riate is evident when we compare these with other approaches.to language
learning, especially in the context of the Mexican educational énq social
environmment. Most se;ondary level graduates of public school have had
some exposure to grammatically structqred courses. A cémpletely topical
approach would restrict beginning students to minimal practice of speak-

ing skills and encourage the more advanced to monopolize skills practices.

L B e S R
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obably be familiar to more experienced

An audio-lingual approach would p:
language learners, and is acceptable at the techniqué lével-to reinforce
some skills, but would not allow the flexibility necessary at the syllabus
planning level to include students from a wide range of competency and
professional backgrounds. Thus, the degree of freedom which each approach
£

allows individual students became a deciding factor in selecting situational
and notiornal-functional approaches to progra@ design. They offer the widest
range of opportunities for students to progress in speaking, listening, read-
ing, and writing skills at their own rate within the framework of the lesson
plan. |

As outlined previously, evaluation techniques should be continuous
on a'dailf, weekly, termly, and semi-annual to annual basis. The way
this may be most effectively accomplished is the following: Teachers
assume responsibility for evaluating individual and collective student
progress and adjust lesson plans and schedules accordingly, using student
feedback.as an important part of this procesé. Weekly evaluation, at
the teacher's discretion, may be either oral or written but should re-~
flect the student's opinions, questions, and concerns about what has or
has not been learned. They may also be asked to suggest ways to improve
course work im future during this session. Term evaluations should
again include written and oral student feedback on both teacher capabil-
ities and course content. A.coordinatof or head teacher would also-pro-
vide written teacher evaluations after a minimum of cne visit per term to
each class.. Semi-annual and annual.goalfsetting, planning, evaluation, and
revision sessions should be scheduled to first review student and staff

input from written evaluations, second to hear contributions from staff
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regarding materials and curriculum adaptation and development, and third,

to plan and review plans for the immediate and long-range futufe. Adminis~
trative personnel need to be present for at least the termly and semi-annual
meetings, and may ideally also visit the weekly classroom meetings for this
purpose,

Support for the effectiveness of the evgluation process above is the
following: First, stﬁdents are‘quite capable of and willimg to verbalize
both their approval and.disépproval of course content and process. Practic-
ally on a daily basis, my IMCE classes exemplified this fact. Weekiy feed-
back sessions, once each class became familiar.with motivation and goals
for the task, were successful. Second, although there was no printéd.
evaluation format at the end of each course, many students gave specific
ideas and opinions orally about what to revise or continue in the contént
and process of the class generally. Third, a semi-annual evaluation and
planning meeting will work comfortably into what is already a regular sched~
ule of evaluative conferences for administrators.

But all of these considerations still do not market an effeétively‘
working program within the IMCE organization., What is necessary for this
to happen? First, and not surprisingly, the cost of the program must be
accepted as a necessary part of the already over-worked IMCE'budgét.
Motivation toward this, however, will occur when IMCE administrators are
certain of both the program's effectiveness and its reliability in “improv-
ing the professional expertise of its employees. Again, the maintenance
and expansion of. this internship site for M.A.T.'s interested.in teaching
ESL seems the most practical means to that end.

Second, work by a number of teachers to get curriculum, materials,
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syllabus, and lesson plans coordiggted before the actual course work
begins, would bpth support the program's validity and prové that IMCE's
investment increases the professional and social communicative competence
of its employees. Prograﬁ organization, ﬁheq, in the midst of any number
of other variables, is crucial to program marketability.

Third, prospectivé ESL instructors in this program must present the
students’ and.administrator's cdntinuing interest in language learning as
their highest priority Wﬁen'meeting MCE re?resentatives, when planning énd
teaching lessons, when conducting feedback sessions, always. If communicative
competence is the ultimate gqal of the teacher, she will consequently exhibit
that objective in planning lessons to practice, develop, and control the
language skills of learners. This presupposes the ongoing evaluatidn‘de—
scribed earlier. Teaching and learning need to be viewed from a&s many
perspectives as #ossible to strengthen awareness of individual linguistic
.needs. Staff members must be committed to continually révising familiar
approaches and to the creative use of new concepts and techniques,

Finally, to increase this program's marketability, one needs to
be sensitive to the crosg-cultufal dimensions inherent in a Mexican
governﬁental organization’'s adaptation of a program offerred, once again,
by "Big Brother to the North'", as we may be pergeived. Mexico, as any
country, wants to succeed internationally on its own terms. While recogniz-
ing that it needs English.(temporarily?) to do so, Mexico has yet to fuliy
come to terms with the obvious commﬁnicative challenge of daily increasing
foreign trade opportunities with non-Spanish speaking countries. From a
Midwestern United States perspective, we have a similar problem. Some

people beljeve, for example, that foreign language study is as waste of time
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in an educational system that can'barely

teach students to read. The
misunderstanding is the same. Tn fact, the need for.foreign language

study in the Midwestern United Stateé may be less than it currently is
. in Mexico. That need will inevitabley be re-emphasized in the immediate
future, and wii; motivate a more serious investment in the solution of
international - as well as domestic - problems of communication.

However, while we are waitiné, listeniﬁg, and planning to openly

work together for a common best interest, intercultural barriers break

down. If the goal is meeting the English language needslof the Insti-

tute, we have a negotiable plan. If we are Wiliing to work together to
establish .and develop that plan, the results can be rewarding to both IMCE
and the ESL staff. |

In conéiusion, my.experiencg in writing this program design has been

valuable in a number of ways: It has reaffirmed the importance of tﬁe rela-
tionship between teacher and students, between the writer and the reader,
and between the‘program and the institution when our implicit goal is lang-
uage learning, communicating, and cultural understanding. Before writing,

I watched, listened, observed, and evaluated (based on my experience) to
discover if, in the process, I could meef the basically unspecified object-
ives of the MMCE with regard to.learning English, TMCE aécepted the program
as written - as a proposal. I have not communicated with them since leaving
Mexico, but assume that the program design is either filed, awaiting budgetary
approval, or being impiemented by ESL instructors not associated with the
Experiment. Any.one of these possibilities may have occurred, however, be-
cause this program, like any other, can only exist in relationship to the

institution which adopts it. In other words, when both parts of that dynamic
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arc presenkt and interacting in their support of agreed upon goals, when
both are sharing the experience of developing a program, the resultant

investwenl pays in dividends lor botl.

Also, from the questions raised and solutions developed in writing, |
tearned that the decision-making process implics mualking cholces i a way
very similar Lo learaing. When I make a decision, T weigh the possible
results against an objective, and determine which choigc mest nearly meetbs
that objective. When I learn, | often compare my response to a question or
problem with a model or norm (if there is one). This model may at timces
correlate with the Objectivo in the decision-making process. | observe
whoelher my response Lo o question is the same or differcent Chan (he given
model {or whether my choice will meet the propused objeclbive), bthe degrec

of difference (or how nearly | have met my objective), and any rcasons for

the difference (or why this choice is best). Thus, the comparison.

The decision-making process is continucus, lLike the image of three
dynamic circles moving parallel through Lime, the program and the insti-
tution (teacher and learner) shariﬁg either side of the experience and
the goal of comnunicative competence or cultural understanding (learning).
Both sides in Uthis dynamic choose what the middle circele will contain., Apiin,
I combined both my perceplions ol whal censtitutes competence and under-

standing with that I perceived IMChk's definilion of the same to be for its

cmployees. Throughout that process, I made judgements: as to approach,

organization, sequencing, quantity and quality, means or lack of explanaticn,
word usage, tensc, voice, mood, ctc. Program design is a decision-making
process.

Finally, and continually growipg in my awareness of processes, deter-
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mining tﬁe appropriateness of pléﬁhing programs at a given time 1s important
Lo whelher Lhe program is accepled, rejected, or ignored. ‘This is nol the
first good idea that has been proposced at a sceemingly unsuitable time, how-
ever.  lLack of proximity to the institution and program cost have been
cited as Lwo apparent deterents to appropriateness, and thus acceplability
for now. I have élready stated that IMCE has yet to assess the real value
of implementing a program similar t§ the one proposed. Time, the growing
need for cross-cultural understanding, and an increasing dependence for all
countries on participation in foreign trade agreements will Be factors sup-
porting the need for an 5L Prugram. Even if the proposal's. timing locks

inappropriate currently, T suggest that it is at worst slightly ahead of

schedule, and certainly nutritious food for thought.
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