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INTRODUCTION

- My second internship toék place in Querétaro, Mexico at the Language
Institute of the Universidad.Autonoma de Querétaro during the summer of
1980. Located in downfowu Querétaro, the Lénguage Institute was affili-
ated with the high school and shared both a building and many students.
It was well-equiped, having large classroons, blackboards, an alcohol
copiér, a small library, tape recorders and a wireless language labora-
tory which were at my disposal. Four languages were taught there dufing

the school year, but'only my English classes were being offered during

the summer wvacation.

In my previous internship I had worked with adolescents in rural

Vermont using Silent Way prineiples and materials and CLL ideas about

security and community. Here I wanted to further explore factors affect-

ing security and performance of both students and teacher, and the devel-
. - opment of community in the class. I wanted to continue working with
- Silent Way materials as well as ideas such as trying to develop my stu-

e dents' inner criteria and powers to analyze critically, effective uses of

teacher silence and non—ve;bal correction. I had used the rods and
French fidels with mixed success, and here I planned to use rods, the

sound-color chart and Silent Way pictures, and to iry to develop some

4 materials of my own.

This internship followed three phases, The first two weeks I spent
examining my broad teacﬁing goals against the reality of my three classes.
At the end of that time I reformulated my objectives and réorganized-my
intermediate and advanced classes into one large group. Two weeks later
I found it necessary to selectively organize a third group again due to

"need and pedagogical problems created by the regrouping. Thus I taﬁght
a beginning GOurse.for eight weeks, 2 mixed intermediate—advanced course

for eight weeks and two different advanced sections for about two and

four weeks respectively.




INITIAL PHASE

Arrival

When I arrived at my internship site, I spoke only twenity words of
Spanish. I was met by the Experiment representative and takeh‘to my
homestay family: a young couple with limited English and a scréaming
three-year-old. The following day the representative brought me to the
- Language Institute, The director vas away on business, but had left =&
fery welcoming letter explaining what had Been set up. I was presented
with three class lists, a ream of applications and guestionaires (mostly
in Spanish) and found that I was scheduled to interview more than sixty

students in two hours in order to determine the level of their English,

_¥With no previous experience in ESL, I found the task formidable and
eminently unscientific, In addition, many of the students I interviewed
were nbt on the lists I had been given and most students had alfeady pre-—
selected the level they wanted to take. Some siudents wanted to take an
intermediate or advanced coufse which, judging from our Erief interview,
I thought might be an ambitious choice._ Several told me they could only
attend a particular élass'because of their working hours. Faced with my
first decision I decided that rather than exclude these students who
seemed enthusiastic, or begin on the negative footing of requiring them

to go to a lower level, I.would give them a chance in the course of their

choice,

The folloﬁing Monday, which was to be the first day of classes, I
met the director in the morning. He explained that the winter internw
shipe had been succéssful and mine had been set wp similarlys a begin-
ning, intermediate and advanced class from 4 10 8 p.m. He felt that
probably I would want ito concentrate on the beginning class; wheré I
wou%d find that moét students were false beginners, possibly dividing it
into two sections of one hour each. I was free to conduct my dlasses am
I wished, could make use of all the school's materiél, and was not w;;

required to provide any evaluation of the students beyond a record of

NS el e il Tt el




attendance. I could maske whatever changes in the classes and scheduling

I felt necessary,

I was given a large classroom with a table, chairs with arme and two
blackboards. The director presented me to my first class in Spanish,
That first day I wanted to learn about my students, get a more complete
and realistic idea of the level of their English and their goals than I
had been able to get during the interviews, and begin to establish
teacher-student rapport based oh equality. This impression was important
and I was extremely concerned not to project an image of authoritarianism,

either ithrough my classroom manner or through the students' perception of

"superior knowledge",

I first introduced myself in English, then attempted to take atten-
dance from the class lists. For seﬁeral reasons. this proved difficult
and not just a little demoralizing due to my unfamiliarity with Mexican
names; of which most people had three to fi#e. Besides the problem of
reading and pronouncing, there was a wide discrepancy between the students

ligted, the students I had interviewed; and the actual students present.

My struggling provided an immediate, effective model of me as a language

learner so that in my intermediate class one siudent’ felt prompted to get
up and take charge of attendance procedures.l- We spent the rest of the
class doing paired inte:views, which enabled me to see how the students
interacted, after which they introduced eabh other to the c¢lass. 1T then

asked them to answer some questions and provide some information about

" themselves, their interests and reasons for studying English on file cards

which I collected.? I asked the intermediate and advanced groups for

their goals and expectations. To all groups I explained that, for obﬁiOus

1. I quickly resolved the quéstion of monitoring attendance by abandoning
roll call as neither an effective use of time, nor a way to learn
students' names. Instead, I passed around a sheet for students to
sign.

2. from Gertrude Moskowitz's Sharing and Caring in the Foreign Language
Class, Newbury House Publishers, Rowley, Mass., 1976.




reasons, this would not be a translation course, but that the emphasis

would be on understanding and using the language appropriately.

Student Profile

Theoretically all students were enrolled in the University or the
Preparatoria affiliated with it, and were therefore studying within the
English program. Actually, the groups were much more diverse, A4 few
very young students had enrolied 1egitimﬁtely through the direcior as
favors to their parents._ Brothers, sisters or friends of Uniﬁersity stu-
dents made up another portion of the-ehrollment, and several older people
"who needed English in their jobs and had heard of the courses had simply
come to the class. Two University professors also atténded. Although a
good percentage were pre-University or University students in law, chem-
istry or languages, there were also several,secretaries, housewives, fac-

tory workers and teachers as well as a nurse, some merchants, hotel, res-—

taurant and businesg employees,

It was not important to me who was a "legitimate student™ in the
groups, but that students showed the inté:est to want to study. This was
especially true regarding the older students, and so I consciously ignored
the issuve of whether they had a right to be in class.’ As a result, stu-
dents had quite varied FEnglish backgrounds and interests and they ranged
in age from 13 to about 55, |

On their file cards students most often cited the importance of Eng-
lish as an international language, or ﬁhe fact that they liked it as their
reasons for studying. Many had travelled in the U.S. or had relaiives
there and hoped to travel or study. There seemed to be a high level 6f

interest and need for English.4

3. Because of the problems checking the attendance list posed, I found
‘it very difficult logistically to know who was officially enrolled
and I found that some of the most eager students were 'undocumented®.

4. Querétarc is a large and growing city whose economy is based on heavy
indusiry. Much of the indusiry is American affiliated or dependent on




ners and g few rea} beginners, My intermediate Class, algo large, wag

students-(including English teachers OT aspiring Engligh teachers) ang
sSome low~intermediate students, a résult largely from acheduling diffi-
culties, Some studentg spoke confidently and easily, but T noticed that

many seemeq réticent to 8peak, and would only speak if calleg On. Severgl

People Showed g great deal of anxiety.5

.Although the ability range wag unwieldly, I hesitateg to move any
indiviguaj studentg down becauge T felt that they hagd chosen_levels ébove
their_ability out of gope pPsychologica] need. Thig hag Seemed evident
from some of the interviews, Perhaps they felt it important to feel that
they coulg function at an intermediate level or an advanced level, even if
they had been in beginning Or intermediate classes, g an inexperienced

teacher trying harg to measure and satisfy ny studentg!’ security heeds, T

Up with their studies, Some of the younger students wepe taking Enga
lish becange their Parentg feg)l4 that'they should bPrepare fop the future,

5. I learneg later that English jig Part of the required Secondary 8chool




cidé on their own that the class they were in was too advahced for them
and move down a level., I Eelieved that asking students to move back would
be embarrassing for them and would reinforce a notion of inadequacy, which
would be a negative way to begin the summer course and which could result
in losing_students. It seemed to me that the challenge of trying to keep

up weould be preferable to dropping out. The director and I disagreed on
this point.

Clasges and Activities

In the beginning class I decided to start with extensive pronuncia-
tion practice with the sound-~color ochart, and to work with time and math-
ematical operations, following‘as clogely as possible procedures outlined

in Common Sense6 in order to give my students a broad entrance into a new

style of learning and transferred, immediately useful universal skills. I
concentrated on vowels and a limited number of consonants; trying to give

every classmember time for group and individual practice, tapping out words

and short phrases.

In the first week I noted that'students-responded but not enthusiasti-
cally. This may have been a reaction to the new materials, content, my
self-presentation in class (striving to be classically nonmcommital, 80 as
not to make students dependent on my judgments at the expense of their own),
the slow pacing, my competence in handling the material and conducting the
¢class, or a combination of any of these factors. By the end of the week
I noticed a marked decrease in the number of students. I decided to move
away from the sound-color chart (which I did not feel completeiy at home
with), and work more with the rods, using verbs such as give, take and put,
which allowed greater variety and student interaction. This included work
with subject and object pronouns, colors, possessive adjectives and question

words, while still beginning class with some work on.pronunciation,

Changing activities in this way helped ljghten the atmosplere in the

6. Gatiegno, Caleb, The Common Sense of Teaching Foreign Languages,
Educational Solutions, Ine.,, New York, 1976.




class., It aliowed students to assume more control of the learning situa-
tion and to interact more freely with each other. It took the focus away
from me. Not'ohly were they working with more linguistic material which
was more challenging, they were physically controlling the learning mater-
ials and causing each other to respond in or in relation to'English. There

Wwere some nice moments both in respect 10 cognitive learning and personal

interaction in the class, and students personalities began to emerge.

Students showed é-strong inclination to write and take notes, which
vas contrary to what I wanted them to do. . I preferred that they concenw
trate on the activity we were involved in: on listening, speaking and

participating. At first I did not want to write or to leave anything writ-

" ten on the board. I felt that reading and writing would take them out of

what we were doing when I wanted them to "stay with" me and the class.
When it seemed necessary I would write words on the board, but I would

erage them after all the students had taken mental note,

It bécame apparent that this was not adequate either for ithe students'
sense of security or for their ease in learning, It was unnatural to di-
vorce them from the written form of the language. 1 therefore decided to
make up & word chart modeled after Gattegno's charts, comprised randomly
of verbs, verb endings, possessive endings, the plural ending, pronouns,
numbers and other vocabulary we were using as a reference. I realized
that by not ietting them take notes I was depriving them of another access

into the language and a valuable learning aid, and I felt that the word

‘chart would compensate for this. This chart and the two I subsequently

made still required the students to discriminate and construct the grammar
for themselves, but it gave them a sense of security by making the linguis-

tic elements available and not requiring them to reconstruct everything

solely from memory.

The charts had generally very positive results. Students showed more
recall, interest and concentration. They interacted well with each other,

volunteering help if someone was stuck, and they saw highlighted the dif-




ferent features of the language so that they could test thémselves by
putting together or recognizing the correctness of a statement, command
or question of their peers. There was a generally cooperative, though

subdued, spirit among the students.

1 did not use the Silent Way materials or a Silent Way manner in the
intermediate or advanced classes. For these students it seemed more ap-
propriate to begin with communicative activities which allowed their free
expression and from which I could determine their grammatical needs. I
wanted the content and direction of the course to reflect a high degree
of student self—inveétment. I used the lists of skills and topice which
the situdents wanted to cover and frequenfly-committed errors as a guide
for lesson planning, Their goals covered the four skill areas. The inter-
mediate group wanted to: 1) be able to carry on a telephone conversation;
2) converse with Aherican and native English speakers; 3) speak better;

4) write a letter; 5)-understand university classes; 6) read megazines;

7) understand pronunciation, contractions and slangs 8) be prepared to
study in England or the U.S.; 9) understand British English., The advanced
group was interested in 1) idiomsj; 2) culture and customs in the U843

3} making formal talks; 4) pronmunciation, intonation and phonetic symbolss
5} specialiged vocabulary related to specific themes or situations (i,e.,

in a bank, at the airport, etc.)

From the introductions and file cards I made up a list of sentences
with grammatical and lexical errors which I asked students to study, find
and correct the mistakes in small groups. This was followed by a large

group discussion of the results of their correctiong and enabled me {0 see

- their awareness of the grammar and their powers of observation, I hoped

that it would also lead them to appreciate the depth of their reaponsibil~
ity in the learning process. Directly I did not want to tell them any-

|
things any formulation of grammatical rules I wanted to elicit from them.
I wanted them %o think.

In both groups ﬁe worked on pronunciation and whenever possible had
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discussions. The members of the advanced group wanted to ﬁrepare oral
reports about some aspect of Mexico of their interest, after whiqh we dis-
cussed the content of the report. The enthusiasm of the students was not
always matched by their ability to perform the task. Grammar, pronuncig-
tion and vocabulary problems abounded, seriously affecting communication.

I was uncertain how to deal with this, either pedagogically or affectively.
I invited two of the strongest students from the intermédiate class to Join

this group as well, and hoped they would strengthen it.

In the second week both classes began working in the language labor-
atory with a cloze exercise I had prepared for a song about the lives and

professibns of 'average' people in the United States.! The tape provided

’

intensive work in many areas: listening comprehension, idioms, contrac-

tions and slang as well as ideas for discussion. Reactions to the song
were generally enthusiastic. Everyone enjoyed the music, but the level of
language was highs a.musical geared for the'enjoyment of native speakers,
some of it chorai, thus more difficult to understand than a single voice.

I tried to treat the cloze passage like a detective case: what students
did not understand they should try to deduce from context and f:om what
they knew about the English language. Differences between studentg' levels
came out very clearly”but for most it was a chailenge and interesting on at
least some levels. It was, however, quite long. Whenever possible we com-

mented on or discussed some aspect of the song.

Towards the end of the second week several of the strongest students:

in the advanced group asked permission to attend both the intermediste and

7. from the musical version of Studs Terkel's book Working. I chose this
tape because of its high quality, diversity of musical styles (jazz,
folk, country, blues, choral, ete.), descriptions of a wide variety of
typical occupations in the firgt-person, and the wide-ranging issues
it addressed (racism, sexism, pursuit of the American dream, ‘indepen-

'dence, family relations, pride, struggle, regret, etc. ) which would
provide an excellent starting point for discussing American culture
specifically and, more broadly, the human condition. The songs &are

written in colloguial English and present a wealth of common idioms in
a natural way.




omTmmA Y VA vidoy adu vebouse Ul tne tremenaous overiapping of abilities

which reduced the differences between the two latter clasges, I déaided to

extend the beginners class to one and a half hours (4—5:30) and to con-

;m solidate the other classes into an intermediate—advanced class of two
hours length, with the option of forming an auxiliary advanced group if I
felt thgre was a real need, This seemed to conform more truly to the real-

ity of the teaching situation, and would give me the gfeatest lattitude in

. putting together an advanced class:

8. The advanced group was one hour long, while the intermediate was one

and a half long.

T T e N L 5

~rney included minimal pair work wiiﬂﬁgg;AS
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énd gsentences (testing both reception and production) or card games which
requifed students to order words according to shared sounds. Becausé punc-—
tuality was always a problem, this ailowed a productive margin of time in
which latecomers could arrive without disrupting an ongoing class activ-
ity. Our work on pronunciation was not confined to this time only. I of-
ten wrote examples of students' mispronunciation on the blackboard as they
ocourred to keep attention focussed on the sound-letter-meaning relation-
ships,

The exercises lent themselves well to a slightly modified human com-
puter technique._ This gave individuals the opportunity to conirol their
practice time,'gave me the opportuﬁity to monitor the students and afforded
contact between me and individuals., I was particularly pleased by the ef-
fect this had on clase atmosphere in both groups., It directly contributed
to feelings of well-being and gecurity for us all.

In the beginnefs class we extended work with the rods into relative
prbnouns, quantifiers, the calendar, question words and continued work
with commands and the present progressive. Once, when a new student seemed
mystified by the class, one of the other students explained, "We're playing."
Our work was serious but the atmosphere was lightened by the non-conven—
tional method énd materials. We also worked with spelling and food vocabu-
lary. S$Students enjoyed asking questions about each others' food prefenences
“and particularly enjoyed the cookie-eating operation. I tried to be flex=-
ible and incorporate realia and new information about them as it came up
to make the content more immediate and interesting. Sometimes spontaneous
classes worked well and sometimes théy‘failed miserably, but this was also
true of well-planned legsons. Students continued to drop-out though I was

never.formally notified.

The intermediate-advanced group concentrated on discussion or susg-
tained conversation about the students, their perceptions and opinions
regarding different topics or current events. We worked intensively both

in and out of the language laboratory with "The Housewife's Song" from
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"Working", using another éloze exercise and brainstorming wvocabulary,
grammar and idioms. This song lent jtself to discussion about the dif-
ferences between Mexican ﬁnd American housewives, the traditiﬁn&l role

of women and how that is changing, the céncept of family and male and fe-
-male roles. The controversial subjéct and diverse backgrounds and opin-

ions of classmembers gave rise {0 some lively debate.

WHe listened to the Hispanic American's song_(in.Spanish) which stu-
dents translated orally for me, and we italked about iis significance.

Discussions were held in a large circle or in small groups.

We worked extensively in class and at home with worksheets on re-

, ported.speech and the difference between say and tell., We explored the
differences of gestures and body language between Eﬁgliéh and Spanish,

and conducted role—playing to contrast cultural attitudes regarding dating
behavior and citizen-police interaction. The pace of the class was some-
what uneven. I tried to slow things down when there seemed to be furrowed
brows of discontent or extreme concentration. Advanced students parti-
cipated heavily. We had our first written evaluations, which seemed to
confirm that many students desired more structure (either teacher control
or grammar), and many were gquiet not by preference but because they felt

the class to be dominated by a few vocal people. They wanted expanded

opportunities to speak.

I had usually assumed that a student would speak when s/he had an ides
s/hé wanted to communicate, but sometimes I went around the room and asked
each student for an opinion, in order for everyone to participaterand to
know that their presence was noticed and important. With the excepiion
of Arturo who came infrequently, the most vocal students wefe not people
who had moved in from the advanced group. I tried to be more aware of
atudents dominating, gnd to elicit participation from everyone. I had
begun to gee the unbridgeable discrepancy in levels as a major problem for

advanced and low-intermediate students. I decided to put together an ad-
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S vanced section which would meet in the mornings so as to include only ad-
. vanced students and to give them an opportunity to do advanced Ehglish.

I hoped this would alleviate some of the difficulties for students at
s both the top and bottom.
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TEHEIRD PHASE

In the beginnihg course we did few specific pronunciation exercises
and moved into descriptions and verb tenses. I introduced adjectives
with personal descriptions about ourseives, pictures and_realia, In
writing we worked on the sentence level, but more work was oral. We used
the rods somewhat less, concentrating more on visuals, TPR and student-
generated content. For the last month we introduced and practiced the
past tense and compared and contrastea it with the "going to" future, the
present progressive and the simple present. We learned a few traditional
American folksongs. We tried the Jazz Chant "Baby's Sleeping"”, but thé
students "didn't like the éong", did not find the humor in it, and did
ﬁot want to work with it. We worked with daily schedules about hypothe-
tical people and bqrselves. We also worked on adjectivas, antonyms; com-~
parativies and superlatives. We personalized as much as we could. We

continued to work on pronunciation within the context of errors as they

happened.

A big breakthrough ocourred when we introduced extended discourse
and when I gave them a dictation. Students were very challenged by ac-~
tivities in which they re-told stories and wrote harratives. By the end

of the course classes included a good balance of the four skills.

In the intérmediate course we did mbre pair work, reading, writing
and role-playing, and worked with more handouts; Much of the content was
notional/functional or examining appropriate behav1or and differences in
register in dlfferent situations. T provided a number of handouts on
grammar, vocabulary and language behavior in d1fferent contexts, Stu-
dents: worked with extended oral narration such as group story-telling and
wrote stories. We used jig-saw listening and role~playing and from this
didéwork\on stress.and intonation. The class contrasted the past simple,
present perfect and present perfect progressive. After studying examples-‘
where these tenses were appropriate or not appropriate, ihey analyzed

the meaning and devised rules to explain their usage. - If.their analyses
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weré not correct, I gave them further examples which requifed them {o
revise the rules until they arrived at the logic expressed by the tense.
We worked with modal verbs and in pairs conducted job interviews., We
learned several American folk songs and tried some Jazz Chants which

they responded to enthusiastically.

The classes were more task-oriented and fdcussed than they had been
and everyone was required to work. Role~-playing and pair-work increased
total participation. On a more limited basis we qontinued to have large
circle_discussions, primarily about sociolcgical issues and cultural dif-
ferences between the U.S. and Mexico. When students became very concerned
over the thresat of an imminent strike, several members worked hard to

find locations where we could continue meeting should the need arise.

Jo that the one belligerent personality in the advanced section would
not cause problems, I began this section by stating my expectations and
some general rules including: 1) the primary focus would be oral; 2) every
cne would participate, 3) everyone would respect everjone else's right to
speak and to have ideas and opinions which were different, 4) no one would
be laughed at or ridiculed for any reason, 5) recognizing that we all make
misfakes, and that from our mistakes we and others can learn, we should

net be afraid to make mistakes,

Fof each atudent in this course I did specific pronunciation error
analysis with a tape and I provided them with my written recommendations-
for 1nd1v1duallzed work on pronunciation. We did both listening and pro-
ductlon exercises in class. Some of this was combined with siress and
intonation work with poetry. We looked at style, moed and imagery in
Frost's "Stopping By Woods. On 4 Snowy Evening". An exercise in headline
expansion resgulted in dlscu331on about the Mex1can political system. We
conducted a debate about Mexican oil policy whlch ran well past class

time, and from the errors did extensive wrltten gorrections,
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TEACHER SECURITY

When I felt secure in my role as teacher I could give my fﬁll atten-
tion to my students and the workings‘of the class., When I did not.feel
"accepted";in the Curran sense, I found it_difficult 1e view the class
globally and to fulfill my role as teacher. I have identified six main
areas which affected my sense of security and therefore my performances
1) my sense of national identity; 2) the effects of being a foreigners;

3) authority; 4) planning;.5) attrition rate and 6) student responsive-
ness; |

1) gSense of National Identity

One can not live in Mexico without being shocked by the péverty ahd
differences in living conditions, especially contrasted with s highly
industrialized super-power like the United States, I tried to Qultivate
an understanding, sénsitivity and apﬁreciation for what I saw énd to ex~
press that whenever possible and/or appropriate. I was particularly aware
of the differences between the tworcountries in economic and world politi-
cal power and did not want fo communicate anything which could be con-

8irued as imperialism or the arrogance of privilege,

Although I was teaching during a time of important international
differences between the U.S. and Mexico (over oilland tuna), my students
never reacted negatively to me as an American. Pplitical discussion never
implicated me and I ﬁas never challenged about my country's policies,
though T was often asked for my reactions. This was reassufing to me, as
i1 meant that I was completely accepted as an individual and students

showed genuine interest in my opinions and peint of view.

There was, hbwever, an older man who was a physics professor, who pad
decided on the basis of my name that I was German, During class he often
.askgd me queétions;urelevant or otherwise-—-about Germany and Germans, and
he made references to German history in a manner which made clear that hé
thought of me as being German. It became oBvious from his comments and

questions that he found German character and morality questionable at best
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and that he expected Germans of all ages to share the sense of guilt that

is the legacy of their modern history.

No amount of correction seemed to convince this man of my true
nationality. Ceasing to be simply annoying, his mild-mannered persisti-
ence in this line seemed antagonistic and threatening, although I am not
certain that he meant to provoke a strong reaction from me. T felt com—
pletely ignored as a person, being treated rather as a stereotype for a.
group to which I do not even belong. I also felt that there must have
been a ceriain malice in his doing- this in front of ihe group. Nor could
I understand why this student had come to learn English from me if he
thought I was German. ‘I had come prepared to represent my culture, but I
was not prepared 1o be put on the defensive for an identity which was not
my own, but one for which I did feel ceriain ties and understanding for

having lived & year in the couniry.

This man's participation became increasingly disconcerting until on
one occassion a remark of his, only very tenuously related to the topic of
countries and nationalitieé which we had been talking about, prompted me
to completely depart from my lesson plan. I wanted to correct an histeor-
ical inaccuracj in his comment and in so doing to assert my authority and
to "put this student in his place", so that he would learn not to use
everyone's valuable class time to circumlocute agtivities in order to
pursue his private and misguided prejudices, I therefore gave a brief

history lesson about the German national anthem,

The presence and behavior of this student had a definite impact on
my attitude and teaching and did culminate in a minor spontaneous incident,
but because he was unique and so migstaken I did not generalize him as
being representative of the group attitude in any way. Fortunately 1
could isolate this as a biszarre occurrence, although one with important:
insight inﬁo potential conflicts, Before I began my internship I had. been
afraid of encountering similar reactions to my American identity. It

would not have been possible to dismiss him completely-as a kook if in-
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stead he had been needling me as a stereotype and representative of
American government and business actions globally. I would have had %o
have taken him éeriously, would ¢ertainly have suspected his attitude to
be more widespread even if not expressed by other students, and the con-
sequences would have beén mdre serious. It would have exacerbated dif-
ficulties I was experiencing in cul tural adjustment, and could hawe easily
caused me to react so defensively as to mistrust and reject the culture
entirely. I can not imagine that it would be possible to teach an EFL
class in which one felt'antipathy for the students and host culture, and

self-conscious in the role as the Ugly American.

2) Effects of Being a Foreigner

As stated, I was trying—insofar as possible with a véry weak know-
ledge of Spanish-~to understand and identify with the host culture. This
was most easily accomplished in the intermeaiate—advanced clasg, where we
could talk freely in English, and we could discuss customs, behavior and
history. I was sensitive to the image of American imperialism, the prob-
lem of "superior knowledge", and the need for the teacher to be accepted
as a person. As the course advanced I grew incregsingly comfortable
using Spanish in the class-—asking how to say something in Spanish, at
times feeling compelled to iry to speak Spanish in order to éxpose my
weakness as a learner, to show that I was interested in their language
and culture, not just in mine, and that I was doing something about it.
Be51des genuine curiosity, this was an appeal to reduce the distance be-
tween student and teacher roles. Using Spanish in our first feedback

session was a great source of relief and sharinglwith my beginning class.

Generally I felt.a lot of rapport with my more advanced students,
which contrasted sharply with my experiences in my host family, where I
ugually did not understand what was happening or why. My lack of ability
to éommuniCate at home was in direct contrast to my classes, and had sev-

eral ramifications in the classroom, both negative and positive. ' One

result was that I sometimes talked too much, finding in school an outlet
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which I did not have in my personal life. I sometimes found myself too
psychologically dependent on the success or failure of my lessons to he
able to have a detachgd perspective bn the c¢lasa or the students. Some-
times this dependence created enough anxiety in me %o ensure a bad class.
My experiences with culture shock made me occassionally feel defensive in
relation to the culture in general, and this impaired my abilities to
assess the classes and to function well as teacher. On the other hand,
this inocreased my awareness of real differences and topics which eould
be the basis of class discussion and role-playing. One result was that
when I ran into an impasse at home I tried to formulate it as a question
and bring it into the class for discussion. I reaiized how important

human responsiveness is in the classroom,

3) Teacher Authority

In the beginning class it was more difficult to establish a rapport
because of the limited basis of communication we shared. This was exacer-
bated by the high attrition rate after the first week in which I tried - .
using the sound-color chart. M& ihability.to see where many of their mis-
takes were coming from, or to pfovide comprehensive explanations of the

grammar, or to see where Spanish and English had paraliel siructures that

did not warrant extensive work or elaborate introductions to them, did

create in me a feeliﬁg of iﬁadequa&y or at least of unpreparedness.

For pedagogical and affective reasons my approach ito this class was
quite different from the others. It was much more teacher-controlled and
more cognitively-oriented. Begides Silent Way derived techniques and
materials, we used operations and pictures. I was much less apt to let
80 of my authority, as I felt it here to‘be both the most needed wﬁd most

tenuous of ali my classes,

In this class I was more prone to feel that repeated mistakes were a
failure of my teaching and/or a rejection of me and my methods. 1 wanted

all of my students to learn well and was reluctant to move on if there

seemed to be a lack of learning from someone in the class. This attitude
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became problematic. My youngest student, =& thirteenpyear-éld boy, ex-
hlblted a lot of anxiety, seemed to stubbornly refuse to develop any
sense of inner criteria, failed to hear himself, clung to translation
from other class members, and only participated when called on., He ap-
péared to have no interest in learning the material, yet he always came
to class early. I was torn 6ver how to deal with this. I felt that eg-
pecially in this oclass it was important for evéryone to participate, yet:
whenever I called on him he made a laborious and painful display pf help-
lessness, appealing to one of the older students to translate even the
simplést and most practiced parts of the lesson. Phis meant spending a
lot of time with him, but I did not feel comfortable ignoring him come
pletely. I began to suspect that he was playing a game with me--a classic
example of "Stupid" which Stevick talked about in Memory, Meaning and

Method--and I was not sure how to break the game and get beydnd the 1eaﬁn—
ing barrier he had set up. I was not able to effect any evident changes
or learning in this student. I did meet his father, a fery successful
businessman, who came because he was very concerned about the progress

of both his ohildren9 whieh he did:notrfeel was fast enough, and informed
me at length about his plans to send them to an Ameriecan high school, and
how necessary it was for them to learn English. 0bv1ously the two child-
ren were comlng to the class under extreme parental pressure, and theim

class performance reflected a lack of interest and resentment. Eventually

both students dropped out of class.

In my intermediate and advanced classes: I had a different challenge.
In those classes I wanted to keep a very low profile as authority figure.
This was made difficult by one of my students who was a behavioral psy-
chologlst and English teacher who attended sporadically. Arturo's pres-—
ence was confrontational and eritical in general, and he forcibly dis-

rupted class atmosphere in three main ways: 1) by trying to dominate

9. His daughter was in my intermediate class. I had suggested to her
that she might also come to the beginners class, but she had ignored
the suggestlon.

O} PR VLT
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class activities, speaking very rapidly, side-tracking discussion and

" using elevated language (usually inappropriately) whenever possibles

2) by expressing negative criticisms about "the Latin mentality" which
he felt needed correcting and 3) by confronting me on questiong of edu-
cational philosophy during class. He had a disruptive effect on class

atmosphere, and I felt that my author1ty and beliefs were being scruti-

‘nized very critically. This made me feel both extremely self—consclous:

and protective towards the clasms.

Arturo deliberately set himself apart from the class which I believe
came from a conflict of identities from being both an English teacher and
now a student among students. He could not give up his authority. Since
hig attendance was sporadic and his presence at least mildly belligerent,
it was not possible to draw him into the comnunity of the rest of the

class. He became known among the other students as "the psychologistn,

When Arturo announced to me his intentions to attend class regularly
this was a major catalyst in forming the small advanced class. This would
allow the advanced students an opportunity to work on special problems at

their own pace and it gave me the opportunity to remove Arturo from the

large group.

4) Planning

Planning was often difficult because of a variety of factors I éould
neither foresee nor control. Punctuality and attendance are particularly
hard to ensure in Mexico, and were complicated by the fact that-this>wés
4 summer course andlmany of my students had vacations or erratic work
schedules and might disappear for a week or more. The rainy season some-
times brought heavy downpours and occassional flash floods in the late
afternoon which made getiing to class quite hard. I could therefore never
predict how many sfudents I would have. Often I wouid have a lesson plan
designed for a large group and upon getting to class would discover that
only a small group had come to class. Sometimes, after I had abandoned

my large group lesson plan, students would straggle in until there was a
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fairly large class, but by that time I judged that I did not have enough

time to complete the activities I had originally planned.

I foupd this to be somewhat frustrating. rIt interrupted the conti-
nuity I had planned and until I became more flexible, the well-prepared
leséén I thought I would give might become a serieg of impromptu attempts
at éalvaging a seémingly unplanned, disorganized class. I found it was

hecessary to make boith a large-group and an alternative small-group leg~

son plan.

EBrratic attendance and tardiness definitély affected my morale., I
found that I could come to class full of enthugiasm over what I was cer-
tain was an interesting well-thought-out lesson, and feel personally and
professionally rejected by lack of attendance an@/or students arrlvlng
late, Early in the summer I was not aware that this is characteristic of
Mexicans, or that many of my students were employed full-time and in ad-
dition to my course were juggling a full range of family and business:

commitments or that several of my studenis worked all night in factories,

5) Attrition rate

I saw attrition as a kind of Nielsen's rating of my classes and
teaching. It was greatest in the beginning course, and prompted me to
make many changes in my style and the course content in an attempt to fix
what I thought was causing students to-drop out. Attrition was really de-
moralizing. At the time I did not have self-oconfidence enough to realige
that dissatisfaction was only one of its many causes. My-inseeurity
stemming from this "rejection" impaired my ability to evaluate both what
1 and my students were doing, and thus to effect appropriate changes. Im
this way it had a kind of vicious cycle effect, Since we did not have
recourse in Spanish until the latter half of the course it was not pogg-
ible to discuss what was happening in class feedback‘seésions. It is also
contrary to Mexican culture to criticize, so one usually is given a false

impression that everything is fine, rather than be hurt by the truth., A

‘Mexican will drop out smiling instead of risking confrontation.
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6) Student Responsiveness

Curran said of the profession that one is vsick to teach™©C and
that we need an open, warm, receptive channel to receive what we feel
compelled to give., If students‘are'captivated, enthusiastic and eager
to participate, it recreates energy and we feel stimulated’ or excited
when we finish class. If students participate and’ are interested, we

feel goed., If the class is sluggish, students seem bored, disinterested

or impatient, it saps our energy and it is hard to go on.

My problems with student responsiveness resulted primarily from
‘teaching a class of widely mixed levels. If I taught to the middle of
slower students, the advanced students would get bored. If I taught to
the advanced students, the less-advanced students would feel lost or frus-
trated instead of challenged. I thougﬁt that if I paired advanced ztus=
dents with less-advanced Students‘that this would invite a counseling
response, but sometimes the advanced students instead reacted impatiently
to their partner's less—devgloped skills, Impatience would in turn fur-

ther inhibit the slower student's peFformance.

Impatience, boredom, clock-watching or minimal responsiveness would

inhibit my performance. My two greatest problems were in 1) psychologi-

iﬁ cally detaching myself so as to be ;hle to accept this in a non-personal
way and 2} evaluating clearly and changing aspects of the class appropri-
ately. -For instance, I would slow down or speed up the pace of the class
when I detected discontent, whereas a simple change of focus of an activ-
ity, as from oral ito written work, might have provided the necessary

challenge and change of rhythm the students were missing.

10. Curran, Charles, Counsellng-Learnlng in Second Languages, Apple Rlver
Press, Apple River, I1l., 1976, p. 12
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STUDEN? SECURITY
I obmerved that my students'® gsecurity and performance were strongly

influenced by seven factors: 1) sense of identity; 2) group dynamic;

73) methods of corrections 4) methods 5) structure, materials and tech-

_ niques; 6) relevance of the content and 7) the pacing and level of lan—

guage.

1) Sense of Identity

Students were more likely to participate if they felt respected and
recognized as an important and integral part of the class. One source
for this was when I and other class members remembered their-names and
something about them. I tried to make a point of learning all of my
students' names as'quickly as possible and incorporating personal infor-
mation about them in the class. Given the large nﬁmber of students and
my unfamilisrity with Mexican names, this was somewhat difficult. I
regularly mixed-up two students, and I noticed that my unconscious denial
of his existence had an adverse effect in attitude on one of them. He

participated less frequently and with less enthusiasm ag time went on.

- Likewise, about mid-course one student reacted angrily to correct another

student who had called her by the first name she did not use instead of
her second name which she used. This seemed to be a forceful demand teo

be noticed and accepted on her terms.

I tried to treat everyone equally and to reinforce their bond with

the class by recalling comments, previously shared experiences and infor-

~mation of different class members. In this way we built a common, shared

history,

2} Group Dynamie

One of my main goals was to ereate community and foster interpersohp
al shafing 80 that students would develop as people through learning
|
English., Group dynamic and its effect on the individual's self-concept

had critical importance.

In the beginning class students were friendly and helpful to each
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other. There were ne domineering personalities. The only:interpersonal

problems stemmed from my relation to the boy Luis and my tendency towards

overly controlling interaction leading teo teacher dominance. When I min-
imized my presence and the amount of teacher talk, the class ran smoothly
and usually with humor. Students liked each other ahd'most;of them liked

English and the intellectusl challenge the class posed.

The advanced class, with the exception of Arturo, was composed of a
very compatible, lively and intelligent group of young pre-University

women who related easily and well with each other. These women were well—

- informed in many areas and loved discussion. Fortunately, as his presence
AS

was hard to integrate, Arturoc did not always attend, though he related

better to these women whose linguistic command and quick thinking more

closely matched his own.

The intermediate group, being the largést and most diverse in evefy
respect, had the moét interésting and least predictable group dynamic.
The youngest students were thirteen~ and fourteen-year~old secbndary_
échool girls; the oldeét were middle-aged men, while the majority were in
their late teens or twenties. They came from economically disadvantaged

to well-to-do backgrounds.

Some students had trouble adjusting their identies to'our claseroom
situation. Arture, the English teacher and behavioral psychologist in
his late twenties, could not let himself integrate with the other studénts
because of his strong identity with Authority. He began the course late

and interrupied his class or my other grOupII at will, whenever he had a

quegtion, problem or commenty behaving as if specially privileged. He took

over class activities and challenged me philosephically during class in
what seemed a power strugglé. At every. opportunity he reminded the class

of his professional position and that he was nof an ordinary member of the

1l. He once marched into the middle of the beginning class without apol-
ogy in order to ask about his schedule, information he eould have

gotten from the office or more discreetly from me at an opportune
moment.

X
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group, an idea which he broadened significantly when he'attécked "Latin
mentality" which he said was "typically incapable of follbwing through
on a simple task." Arturo used the class aggressively as a forum to
flaunt his personal identity with power and achievement throughout the

course, and consequently remained on the outside of the group.

Silvia, twenty;two, began thé course by assuﬁihg an aggressive - leader-
ship role and setting herself-apgrt from other class members, but she ended
it having made great gains at integrating herself and forming friendships
with certain e¢lassmates. Outside of class she held a high position of
executive secretary within the local chapter of the ruling politieal party,
with which she was supporting her family, and she was also finishing high

school at night. Silvia; in words and actions, expressed that she wanted

to be somebody in 1ife.

From the outset she was a strong and outspoken member who commanded
the group's attention by her physical presence and her freguent coniribu-
tions. Her previous successes in what must have been a rigorous, grammar-
based competitive English course and her personality set her apart. She
distinguished herself by both what she said and how she interacted. Fre-
quently she followed other students' siatements by "That's wrong," indi-
cating that they had hade grammar mistakes. Her manner was usually brusgue
and suthoritative and many students saw her as bossy and intimidating.
Since her behavior was not typical for a Mexican woman, her interaction
with men was not typical. ‘As a EQEE§;2,She threatened yet intrigued'some

of the men, but in two cases she was met with rejeetion which caused her

to become sullen and defensive,

As teacher I had the job of toning down Silvia'é energy to channel
it more positively into the class, so that she would interact with the
group as people, not linguistic competitors vying for status, and so that

she would not run away with class attention as she frequently tried to do.

12, A woman whose behavior is characteristic of and appropriate for men.
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Silvia was a real challenge for me.

To do this I used hand signals and body language to discourage ex—
pressing negative behsvior and encourage respect towards others. Fre~
quently I ﬁninted out students' mistakes as intelligent and/or interest-
ing. 1 corrected and calléd on Silvia frequently, and experimented with -
pair and small group combinations. I wanted her to see that she was part
of the group process and to learn to cooperate. During the summer Silvia
exhibited noticeable changes in behav1or and linguistic performance.
Slowly she dropped her roughness and attempts to control people and she
softened towards other students, eventually aligning herself closely with
a few of the younger women and an amiable middle-aged family man, Instead
of being confrontational, she became friendly, although this change was
not toial.. Linguistically her English appeared to worsen rather than im-
prove, and iﬁstead of being outspoken, she sometimes refused to partici-

pate. This was true if ashe felt threatened personally or by content which

she did not dominate,

Silvia's backwards progress was é source of great concern to me, and‘
I think can be explained two ways. Firstly, I think that I‘overestimated
her competence in English, and as time went. on her weak areas became more
notlceable, but thls is only a limited explanation. Curran's model of
the five stages of growth and the 1nterract1on of the cognitive self with
the affective gself prov1ded insights into Silvia. Through much of the
summer she was experiencing a number of serious personal and family con-
flicts. Those coupled with miner power étruggles and confrontations in
class and with her areas of weakness caused her to regress affectively.

This fed back to her cognitive self and showed up as less competence in

Engllsh.

iIn Zeneral, mahy women in their mid~twenties and older automatically
took a paassive role in class. Although these women were usually not strong
students, their passivity_as learners can largely be explainéd by cultural

conditioning: women defer to men., ‘fthe pre~University women; on the other
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hand, already reflected the changing status of women in society.

As a rule, students were cooperative-and treated each other with

regpect.,

'3) Methods of Correction

Students! ability to héndle correction correlates deeply with their
self-image. I tried many different styles or correction, and noted that
moat studehts responded the most freely when I was physically removed
from sight or when the form of correction was unobtrusive and posed an

intellectual challenge to them.

In oral work I used hand signals to indicate tense changes (past,
present and future), word order reversal, stress and intonation changes,
or that something should be omitted or added. This type of correction
required students to think through and re-work whﬁt they were saying, and
unless over-used was positive for most students. It communicated to them
that they were intelligent enough to self-correct. In most cases it en—
couraged studenis to speak. However, it had a sﬁifling effect if the
student was making many mistakes but very much wanted to tell us -something.
Too much emphasis on a giammétical utterance communicated to students that
I was not interested in what they were saying, but only in how they were

formulating it. Overcorrectiion stopped communication.

Perhaps the most difficult aspect of correcting was knowing ‘when and
to what degree it was ;pproﬁriate. If the message was obviously important
yet garbled, depending on the student's willingness to accept correction,

I would either indicate there was an error so that they would self-correct,
or I would "understand” the student's statement after s/he had finished,
Understanding showed the student that s/he was being listened to and gave
the student an opportﬁnity to hear those thoughts reflected back in gram-

matical, collogquial English. Understanding responses may or may not have

made students aware of the mistakes théy made, or even that they had made

mistakes,
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When providing a verbal correction of any sort I tried_to use g
matter-of-fact tone and facial expression. Different students were very

sensitive to tone and body language, and withdrew if they noted any sign

- of impatience or criticism.

I tried usuvally to first eliocit self—correction, then peer correo;
tion, or failing this, teacher correction. If the situation seemed deli-
cafe and I felt students would be inhibited by correction, I did not use
any at all and let mistakes go by. %heée could be ignored or picked up

in the futurg:in another context.

I usually collected mistakes from everybody and presented them to
the group in writtem form for correction, either on the blackboard or on
mimeographed oopies. Students became much more aware of their mistakes
if.they'saw them. This is also true of pronunciatipn errors, Students:
might not hear the difference betweerltsg and [p:], but if they saw they
‘were saying "cheege™ instegd of "she's" the error had new meaﬁing and they
had a tangible direction in which to focus themselves. I tried not to
treat student errors as something serious. I wanted students to see er-
-rors as thoughtful responses from them that provided clues to their think-
ing and understanding but which did not reflect badly on their person.
Errors: were therefore something useful, helpful and usually intelligent

which could teach them and others,

4) Method

As stated, many students in my beginning class dropped out during the
first iwo weeks. This was primarily in reaction to-the Silent Way as I
understood and practiced it. This method and the materials were totally
alien to my Mexican students. The emphasis upon individualized learning
and deductive reasonlng was dlametrlcally opposed to trad1t10na1 classroom
teaoh1ng where the teacher gives information and students 1ngest it. Latin
culture is group-oriented, noisy and expansive, whereas our class was con—

trolled, the teacher relatively silent and the focus was on the individual.

The differences were so far from what previous educational or social
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experiences had led students to expect that many ccmpletely rejected it.
Those who remained were often puzzled by our strange classes, seeing them
as a kind of playing rather than studying in a normsl sense. Those who

accepted this method and participated made a lot of PTroOgress.,

In the other two classes I did not use any one method.

5) Structure, Materials and Techniques

In the first feedback session with my intermediate group several stu~
dents requested "techniques for learning."  As a result, I made up a num-

ber of handouts and work sheets, Students performed much better when they

had access to written materials and when they had triecks and rules to aid
them.

"Techniques for learning" I realized did not mean solely take~home
materials, They wanted a more discernable étructure and a more hard-core
grammar focus than we had been getting in that class. I had not been sys-
tematically or very formally treating many grammar points there, concen-
trating instead on getting students to speak andrexpress_their opinions
and feelings., One student said ﬁe felt the course was "one's heart's con-
tent", whereas he wanted to.learn grammar rules. i had been foecussing on
errors, correction and new language that came up naturally, but I had been
feeling uncomfortable about the lack of formal grammar wé had done, feel-

ing: that understanding and spot correction were not teaching in a broad

or efficient sense.

Many student comments seemed to confirm this and as a result T triéd
to emphasize a more systematic analytical approach to grammar and to pro--
vide-more written exercises for homework and class correction, as well as
oral activities which were still situational or functional but more close-
ly tied to the grammar points we needed to work on. One of the difficul-

tieg had been deciding which grammar points to cover., This stemmed from

the wide-range of levels in the class.

The beginning class had followed a grammar-based syllabus from the
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based on current events. ang topics of interest such as the Olympic boy-
cott, the problem of the U.s. wanting to buy more oii than Mexico wanted
to sell, the role of women in Mexico, the family, political, economic and
moral'questions. Feedback Tanged from disiike of small .group work becauge
the teaqher was not listening to everything,being said or because the atu-

dent was not hearing everything in class, to enthusiasm for being able to
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and a bond with the other class members.

6) Relevance of the Content

This ﬁoint seems obvious, but in practiée was not easy to gauge and
implement. Considering gfammar, we can decide what is necessary and rel-
evant for a given level, but in working with very mixed levels what is
timely for some students is repetitive and boring or too advanced and frus-
trating to seve:allothers. Thus I tried to cope with grammar by giving
students a broad sample of their own errors and concentrated.in grammar
lessons on a few specific items of'general misuse in what I thought was

an interesting context,

Student awareness of the limitations of their ability to express
their thoughts precisely and easily led to a desire for more structured
learning and less conversation. Thus, as the intermediate course PTO&T &
gressed we moved from topical discussion to more role-playing and situa-
tional and functional uses of language. In the beginﬁing course we moved
from manipulating specific elements of grammar to narrative use of lan-
guage. In the advanced course we concentrated on comprehengion, vocabu-

lary, style‘and refining what students said to mean what they wanted to

express,

7) Pacing and Level of Language

Students were frustrated by classes which were too fast or slow,. or
which represented too much or too little challenge for them. Songs and
other materials succeeded if we worked with them in digestible pieces and
for limited time periods. Students tired easily, egspecially when the level

of lénguage was high, yet they responded positively to changes of activity.
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CONCLUSIONS

Most of my difficulties came from lack of experience or from trying
to do the impossible with a difficult situation of hopelessly mixed levels.
The teacher should take a stirong hand from the beginning in making sure
that the students are grouped according to their linguistic level. Stu-
dents will feel the most motivated and secure in a homogeneéus group, and
they can concentrate better on learning. There is léss c¢hance of boredom,
irritation~or resentment from faster students that they be used as teachers.

It would also make planning infinitely easier. The director was Tight.

Ideally e mixed group couid work well if the class were divided into
ability sub-groups and each group were given different tasks while the
teacher took turns working with each of the groups individuslly. Iﬁ order
to be suecessful this would require a lot of teacher preparation and re-

liable attendance on the part of the students.

Traditional Silent Way teaching did not appear to work well, jts rela-
tive lack of success in large part due to cultural incompatibility. Latin
culture iz group-oriented, animated and noisyj; Silent Way demands intense
individual concentration, intellectual autonomy, silence and reflection.
The individual becomes involved in group process when it serves internal
individual growth needs. Orientation is inward and individualistie. This
appears to be in direct conflict with the expansiveness of the Latin orien-

tation outward to “6ther people.

Silent Way materials can be used successfully and with a great deal
of eager student response with Mexicans when they have been treaied as a
game and team-work is emphasized, The colorfulness and simpliéity of the
rdds and sound-color chart are inherently intriguing and invite imagina-

tive response when used freely and creatively.

'Students need a sense of progression in the language in order to feel
motivated. There must be an evident structﬁre in the cdu:se which satis-

fies the needs and objectives defined from the beginning. The teacher must




35

- be flexible and open to changes according to student responge. Unless it

is an ESP class, students should work equally with the four skills., Mis-

" pronunciation is often a clue to misconceptions about spellings work with

the written language reinforces skills with oral language instead of in-

terfering with it.

liven though I was not verj successful at finding a satisfactory ap-—
proach for teaching mixed levels of students in a large group, I feel I
made great stirides in accomplishing my primary objectives, developing my
teaching approach and identifying areas in which I needed work. Students

had learned English and had learned about themselves.

Although my beginning group seemed to be working slowly; which I
sometimes found discouraging, we actually covered-quite a lot of ianguage.
Most students did not study cutside of class; By the end of the course
they were able to sustiain basic yet fairly extensive conversations in
English. I was surprised énd gratified when they put together the dif-
ferent pieces of language we had been working on in somewhat isoclated

unhits and I realiged how much they had progressed.

I think we were guite succesgsful in fostering security and creating

community. On the last day of class, which fell within the first week of

the new University zemester, attendance was unusually iarge. When the per-

iod ended no one wanied to leave or to acknowledge that the class and ihe

course were over.  For me this indicatéd'that tﬁe community I had wanted-
so much to create had been a realitiy and something of significance for many
students, Some months later Silvia told me that as a result of our English
class she had come to see her relationship to other students in her classes
differently, and that she now felt much more inclined ito cooperate and ex—
tend herself to otheré than she had.previously. Thié iz the kind of re-~

sponse I had hoped to generate through my teaching.
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