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“Abstract:

This project is an English as a Second Language Program
designed for a small elementary school class in a bilingual
French-American school. :

- The first part of the project includes a description of
the school environment and an examination of my personal as-~.
~sumptions about learning and teaching. This examination takes
the form of objectives which I set for myself and my students

in order to clarify my priorities and determine what I wanted
to accomplish as a teacher. '

The second part of the project includes my ESL syllabus,
as well as weekly and daily lesson plans. The weekly and
daily lesson plans demonstrate my approach -- or the "how" of
my teaching. These plans also reflect how my assumptions and
beliefs are put into practice in the classroom situation. The

project in its entirety is meant to meet the needs of the given
ESL. students and teacher. '
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Introduction

In September of 1982, I faced, what was for me. quite a_

~challenge: to teach ESL to a small, 3rd grade class (8 10

students) of native French speakers attending a b111ngua] e]e-r'-

' mentary school in Larchmont, New York.. The eh11dren received

English instruction from me for one hour and a he]f on a_deily
besis,'and 1, as teacher, could deternine the curricu1um,_and
have a say in the selection of materials.

| In accepting this chéTlenge, there abose many areas of
concern to be eddressed, choices to be made; and dilemmas to

be resolved. 1Initially I'set.objectives for myseif'and my stu-;.
dents in order to have clear asp1rat1ons to work toward. The
process of establ1sh1ng obJectlves clarified what I wanted to
accomp11sh, what [ felt my ro]e as teacher should be, and what

I wanted my students to learn above and beyond Engl:sh VThfs
process also he1ped me to determ1ne what my students' needs

were in order to engage successfully in the learning process

and what would facilitate a strong teacher—student fapnort. |
The next stage was long-term p]anning -- the "what" ofrmy_teachu
ing program in terms of formulating a sequence of grammar and
vocabu]aryipoints and a general awareness of.materia1s to be
used, games, poems, cultural awareness act1V1t1es and eventual
reading mater1als to be included in the program. Then came the
short-term planning to focus on the Thow" of my program. How
was I going to present a g1ven topic: how was I go1ng‘to offef

my students sufficient and varied opportunities to'practice it:




hbw.was.I going to evaluate their mastery of it and how was I
going to reinforce the.given topic at a later hoint in cenjunc¥
tion with other topics? A1l these stages were marked by cene
tinual, persistent modification and revision. |

. What I have chosen to do in this project is to firet pre- .
.sent a brief descr1pt1on of the environment 1in wh1ch I worked
dur1ng my first year of teaching (and where I'11 continue for
my second year) to provide the reader with background 1nf0rma~.
- tion and a basis for. understand1ng what follows. Second I 11st
the objectives I set for myself and my students before beg1nn1ng.
This is followed by a discussion of how they worked and what
prob]emslarose, based on my actual experience._ I have conctuded
these discussions by revising some objectivee and tncluding'ideas
.and suggestions to 1mprove resu1ts,.so that these obJect1ves will
be more mean1ngfu] and effective for me in the future. Next I
have included the sy11abus I designed for my ESL class which re-
flects my obaect1ves and the needs of my students as 3rd graders
Tiving in New York and trying to become proficient enough in

Engi1sh to enter a ma1nstream class after one year I have then

- outlined two week s-of 1esson p]ans to illustrate the next step

in meet1ng my students' needs. Finally I have taken the first
twe days of the first week.and presented.in detail how I would
go about teaching the lessons. These daily 1esson_p1ans itlus-
trate best how my'objectivee can be imnlemented in the cfass-
room. In my concluding remarks, I have summarized what I have
presented and what I haye 1earned from writing th{s'prqject.

To reeapitulate then, this project is divided into the
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the following components:
1) Introduction

- 2) Environment - a description of the French-American
- - School and the Larchmont community

3) Objectives - those which I set for myse1f and my

3 , - 'students and an assessment of how I
fulfilled them, and how 1 wou]d 1m-
prove them. R

f4) Sy11abus. - a list of top1cs to be covered

5) MWeekly Lesson Plans

B)f Daily Lesson Plans - demonstrating in deta11 how the

obJect1ves are put into pract1ce
in the classroom. _

7) Conclusion



Environment

The French- Americdn School of Ldrchmont New York ié'a pri- .
vate institution founded in 1980 by Katrina Watkins and Sy]vette
Masch1no for preschool and K through two to meet the needs of
a grOW1ng French community in suburban New York. In 1982 the

f school expénded to include grades three to five.

The phiTosophy'of the French- American School qs to offer |
students instruction in two languages, with two distinct educa-
tional systems and cultures, making students aware of similari-
ties and differences in French and American'approachesdin order_.
to promote bilingualism and bicultural understanding -It 1$.hoped
that students will eventual1y apply the d1vers1ty of approaches
to life and education seen 1n schoo1 to the global: s1tuat1on,'
rea11z1ng that there is not one way to do anything; but many,
and they may all be equally valid. | _

The schoo] emphasizes being truly bilingual in all aspéots,-

dnd:thus divides c1ass'hours.equa11y bétween the two'1anguages

with an Amer1can and French teacher for each grade 1eve1 For

grades 1 - 5, each student receives 90 m1nutes of French and 90. |
-minutes of English every morning. Afternoons a]so include. in-

struction in both 1anguages. Math, history and phys1ca1 educa-

tion are taught in French; social stud1es, sc1ence, mu51c and

art-are taught in English. Engiish as a Second Language is of-

fered at all grade 1eve]5, French as a Second Language 1s avail-

' ab]e for 1st grade, rendering it necessary for students who do




not.spéak French to enter the school by 1st grade."

| Larchmont-is'an;aff1uent sﬁburb'in westthester'County, lo-
cated_approximate1y 18 mi]eé northeast of New York.City on Long

: Is]and.Sound. The French community in Larchmont and other neigh-
borihg toﬁhs, such as.ScarSda1e, New Rochelle, Rye and Mamaroneck
‘arose'primarily becaﬂse French and Eurohean buéinesses were grow-
iﬁg and expanding in Manhattan and_importfng_their_own trained
personnei from Europe. Mahy of these business executives-withi
families éhose not to Tive in Manhaftan but preferred t6 emigrate
'.to'thé nearby cleaner, calmer suburbs.

K In 1982, 130 children were enrolled in.the'schoo1: two-
“thirds of them French, the remaining third.American, Swiés,
Be]gian,rDutch; Malian and Senegalese..rThe pbpulation of‘the
French American Schpr.Sees considerable change on a yéarly bagfs.
due to the transieﬁt nature of business énd dip]omdtic transfers.
Many families eVentua]]y plan to return to France, and those who
;tay'dften'choose to send their chi]drén to the Lycee Francafs
of New York to complete tﬁeir educafion in Frénch. A smaller
number eventually sénd their chi]dren:tonAmerican schools. 'Yet'
although the individual sfudent pobu]ation changes frequently, -
thé typical student does not. He'pr shé comes from aﬁ upper or

upper-middie class fémi?y Tiving in New York on a temporary basis.

]Since French is the 1st language of approximately 90% of
the school's population, there has not been a need to offer
French as a second language at upper levels. Also personnel
and funding are 1imited. :




- Objectives

To introduce my ESL program for a small e]ementary schoo1
c]ass of native French speakers, I wou]d 11ke to beg1n with the
- 1ong term obaect1ves I set for myse1f and my students These |
objectives reflected my primary concerns and preoccupat1ons about
- Tearning and teaching. | |

| Though these obJectives were by nO'means'perceived‘as tm—_

munab]e, or fully comprehensive, 1 was nonethe]ess na1ve about
the extent to which the daily actua11t1es woqu a1ter or ob11ter-
ate some concerns, and even more 1mportant1y would uncover and
revea1 completely new directions of thought to con31der 'Here1n,
I believe, lies the u1t1mate fasc1nat1on and frustrat1on of teach-
ing: the utter lack of f1na11zat1on The 1nterp1ay of var1ab1es
-- the students, the teacher and their subsequent moods, the
physical set-up, the subject matter, the sty1e of'presentat1on,_
- the order of presentat1on, the various: re1nforcements of concepts
and how they will be rece1ved -- can never be totally pred1ctab1e.
Thus there always remains the e1ement of revision and modifica-
tion -- the lurking possibility of changing a student's'seat,
switching partners, supplying an additibna] oral drill of'newi
vdcdbu]ary words before stedents must read or write them or pro-
viding‘extra clues to a student before telling him the answer
-and on and on it goes. | | | | |

Since I think this "diSCOVery”.faetor is so fundahente1 in
terms of one s growth and deve]opment as a teacher, I would like

. to 1nc1ude it 1n my discussion of my long-term obaect1ves



Objective 1: To 1nst111 in my students a favorab]e att1—

tude toward the Eng]1sh Tanguage and Americans.

~In regard to the.Tanguage, I was quite fortunete as my'etu—
dents were not stndying'Eng1ish in a vacuum ~-- as new residents
of Larchmont, Scarsda]e and Mamaroneck, Eng11sh was ‘already a‘
11v1ng force with real (if unknown) meaning. ' Impress1ve a111es
on my side were te1ev1s1on, video games, E. E.T., glow in the dark.
stickers and all fast food estab11shments o
' Another contributing factor to their enthus1asm for English
was the bilingual school itself. In a]] grades from kindergarten
.to,fifth; there are pnpi1s who are comp]ete]y bilingua] and some
who prefer to speak Eng]ish; therefore, the new]y arr1ved ESL
students are mot1vated to Tearn the language to commun1cate w1th
others in the schoo]yard and in the lunchroom and to secure
friendships. Eventua11y the ESL students become mot1vated to !
make the trans1t1on from the ESL class to the ma1nstream Eng11°h
'class, whether ocut of des1re to join camarades or to succeedr
atedemically or for-other-reasons -- the motivation varies con-
siderably from child to child.
Moreover, in the bilingual schoo] sett1ng where the tota]
'c1ass hours are d1v1ded equally in French and English, the children
are not put in a position ot hav1ng to suppress their first lan-

guage and culture to learn English. They are not 1earn1ng English

~at the exclusion of French. This fact, in my opinion, contributes g

'to student well-being and adjustment to a novel env1ronment

In addition to teaching ESL th1s year, I also taught main-
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stream English to 4th graders and I eXprienced first hand in

my'mainstream class the cases of two girls who were in ESL cTasses,f

in American schools when they arr1ved from France as 3rd graders

: the year before. 1In both cases their schoo] exper1ences were

negative ones f111ed with frustrat1on at hav1ng to master a

strange language and educat1on system in a very short t1me and

a]so devo1d of any mean1ngfu] compan1onsh1p Accord1ng to their

“own accounts and those of their parents, they reacted very nega-

t1ve1y ta English, resisted doing homework ass1gnments and re-
Jected their parents’ or siblings attempts to read_them stories'_
in English. Both being extremely bright hcwever, they evehtu- :

a?]y managed a level of competence wh1ch enabled them to be p]aced

in a ma1nstream c]ass when they sw1tched to the French -American

School the following year. In our bilingual schoo], they no

1onger exhihited any resistance to Eng]1sh, all their bas1c_ski]1s'

- skyrocketed, and they established strong friendships with class-

mates. Naturally no one can enumerate the precise reasons why
fhie turnaround occurred.:_Part of the explanation may be_that
the girls overcame their initial hegativehexperiences as out-
siders forced to compete in a new 1anguage and environmeht and
managed to achieve a degree of success through d111gent effort

and study. Neverthe]ess, I do contend that the opportunity to

~pursue one's first language while d1scover1ng a second one is

very stabilizing, part1cu1ar1y for students who need time to be

‘comfortable in English, yet yearn for academic success wh1ch

_they can more read11y achieve in French.

F1na11y, although att1tude toward Eng11sh cannot be gauged_




gl

on any scale, I felt my daily observations served.as a pretty
fair indicator. Students lToved 1earning words that they had
seen in cartoons or on television, but hadn t understood. They.
also 1oved teach1ng new words to the1r parents or know1ng any-
thing Mommy or Daddy didn't know. The general consensus of_the'.
‘class was that English was an easy 1anguage to_1earn without
the intricate conjuoations-and mascu1ine/feminine agreement of
'Fnench whfch:worked,to my advantage too. The main difficu]tiesi
my'students experienced were in pronunctation and_reading -- 7
particularly with vowel sounds —? due to interference'frOm'their
-first'language.__what.boosted their confidence most and fostered
positive attitudes toward the 1anguage,.in my opinion, was the
successful completion of classroom exerc1ses and act1v1t1es and
the numerous epportunities to demonstrate their newly acquzred
knowiedge.1n their every day living. Every time-they answered
'the telephone, ordered at MacDona1d's orlspoke to the-American
kids on their block, they were demonstrat1ng their ab111ty to
communicate in Eng11sh to themse]ves and others. |

Look1ng toward the concept of 1nst1111ng a favorable atti-
tude toward Amer1cans in my students, I was p1eased not to be_':
the unique representat1ve of the USA they would encounter. ‘Their
Tiving situation would put them in contact with many Amer1cans,
~exposing them to the d1vers1ty needed to form an op1n1on But
on reflection, I rea11zed I was highly uncertain about Just-wnat
T wanted to convey about Americans. | For me;'the word "American®
conJures up numerous images and 1deas, but they are my personal

beliefs and stereotypes which I didn't espec1a11y-want'to_share,




.Yet when I heard students say., "Amer1cans onTy eat hamburgers,
-"Amer1can kids can dr1nk coke whenever they want, but we can
only have it on weekends," or ﬁMy mother says Amer1can_T.V.r1s
for stupid people," I felt a desire to show them that these opin~
ions and ideas are not true for everyone;'that evéry’American |
_home is different, that the mass media is not the al] tmportantA
_factor in some peep1e's 11ves I wanted to make my students
;aware of how 1ife d1ffers in the U.S. from region to reg1on'and'
the role ethn1c1ty plays in America. I fe]t if they-cou]d have

a sense of American heterogeneousness they would have greater

_ 1ns1ght into the Amer1can character and Amer1can ways of do1ng

' th1ngs | | |

- To take education as an examp1e, there is a great un1f0rm1ty
~in French public educat10n from the e1ementary grades through'
high school. On any given school day, 4th graders in Lyon, Paris, -

'Bordeaux and Clermont- Ferrand are supposed to be studying the

same math problems, French grammar structures, etc. 1In the Un1ted*'

States, however, public educat1on is regu1ated by each state 7
In the private sector there are many more kinds of schoo]s that
address d1fferent needs and groups of students. The point is
that'though there are advantages and disadvantages td each system,'
there are more options, more'possibi1fties for change 1in American
education and this influences our way of thinking. | |
Therefore I would revise my ortg1na1 obaect1ve to read
"To instill a favorabie att1tude toward the Eng]1sh 1anguage in

my students and an open-minded attwtude toward the d1fferences

they will encounter 1n Americans and American systems.
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One act1v1ty which touched d1rect1y upon th1s 1ssue of Ameri-
- .can 1dent1ty was a cultural awareness exercise in wh1ch I asked
students questions about what kwnd of products are Amer1can, what
.act1v1t1es Americans enjoy, what qua11t1es or persona11ty tra1ts
are typ1ca11y Amer1can'—— a]] in French -~ and the students re-
sponded in their notebooks and subsequentTy shared thetr 1deas
.w1th the class. 1 trans]ated responses ora11y in Eng11sh and
wrote them on the board in French and English. ~In retrospect,
it was a meaningful exercise to stimulate the thought process
- and hlgh]ight the students' upcom1ng exper1ences - In future,
I would also try to promote more discussions of Amer1can culture -

based on the students travel exper1ences_and exposure to Ameri-

can f11ms and books.

Objective 2: To create a secure, workable environment.

‘When I undertook my teaching assignment, I felt security
- Was an essential pre-requisite if 1earning were to take place.
I believed my students needed to fee? that their teacher was

genu1ne1y 1nterested in them and supporttve of them, regard]ess

of academ1c performance. Moreover, my students needed to know
what was expected of them academ1ca11y and behav1ora3]y They
also needed to have a sense of continuity in the cTassroom which
would allow them to fu1f111 my expectations with.greater'ease
I still contend that all these concerns are va11d ones, but they
‘take t1me and patience to develop, and they go hand 1n hand w1th

-the teacher! s own sense of secur1ty

To arrive at my own sense of secur1ty, I needed (and still




]2.’

need) to feel self-confident and'capab1e In part1cu1ar, Ih-

wanted to feel well- -prepared and sure of how I was go1ng to '

teach the lesson, because that is the way I’ funct1on best._ In

'.add1t1on, I needed to develop a strong rapport w1th my students

becausenthe1r react1ons and input helped me to*know what was _
workihg and what was”not The f1rst month was the most d1ff1cu1t
for me in terms of feeling secure because I was strugg11ng w1th
working out the curriculum and lesson p1ans and because we d1dn t
have a Llassroom, wh1ch meant our meet1ng place was . not always
adequate and it changed often. - But what was most d1ff1cu1t was.

not knowing my students, what their capabilities were, what the1r:

~ personalities were. Once I did feel more comfortab]e w1th them

.and knew them better, I fe]t more secure, even if prob1ems W1th

the lesson arose. . _ .

I think that part of mak1ng this obJective work for me and
my students in the future, is to s1mp1y relax and trust my in-
st1ncts for the first few weeks and not pan1c or revert to se?f—
doubt if everything does not work out as I had planned If I
am more relaxed, 1 am 1ess 11ke1y to 1ose my pat1ence or say |

someth1ng to a student w1thout th1nk1ng that will make the class -

- less sure of my good intentions, and consequent]y Tess secure.

Also if I am more relaxed and confident, I am much better ab]e

to listen, to really listen to what my students are say1ng I

_may have to postpone aeking myself whether I am meet1ng_my per-

formance goals until I work through that initial period and feel
secure -- since my seturity'will influence my'studentsf security.

Addressing the concept of a workab]e'environment, I had en-
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V1s1oned my students seated in a horseshoe or c]ustered together
in groups sitting on the floor, doing the1r Eng11sh ass1gnments.
What I discovered was that apart from the first day, my_7 and -
8 year old students felt qdite_comfortabTe in the schbo]-setting}
having attended school for several.years a]ready; butzthey:were
| highly unaccustomed to so 1nforma1ran atmosphere. jS‘ittihg around
a table Was_an'inVitatidn to.tap Jean-Huques dn the head, take'
De1phine's penci] or openTy converse with Guillaume -- in #rench'
of course. I found ihey'needed theif own spéce in order tonat~
tend to the lesson and fulfill tasks requested of them. |

| But the d11emma of restricting the1r French conversat1on.
dur1ng English class d]d not evaporate w1th the adopt1on of a
more conventional rowed seating plan, unfqrtunate]y. I_then'
'initiated a Syétem of rewards at fhe end df the class-(stickers,
balloons or a picture) for those who.did not receive'a'demerit
(or .an X ae I called it). -The "X" coqu be doled out'for‘a vari—'d
ety of infractions including speeking Frehch,'gettiﬁgddht of
‘one's seat withoutdpermission; thrbwiné orrtéking'things, ta]k-
ing baék to the teacheh or de1ibérdte1y bothering a fel]ow stu«_.
dent. This system proved effective for a while, but 1 eventuaTTy
dec1ded that the rewards were not prevent1ng 1nfract1ens sat1s-
factor11y, so I discontinued the system. Later I had students
sign a contract, promising not to speak French in class end'
breaking the contract or disp1ayihg éhy ofher undesired'behav-
‘iors, as previously outlined, resu1ted in a supp]ementary home-
work assignment. ‘Thus far 1 have maintained this system, but

I am sti11-searching for other techniques to fnhibit disruptive
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behavior while attempt1ng to comprehend the under1y1ng reasons

for 1t

Objective 3: -To render Eng11sh a too] for the students

persona] expression: to promote a process of 1nternat1ona11za—
tion where vocabu]ary and structures serve as a takIng of f po1nt
*hfor their own commun1cat1on in English. To render the students

suff1c1ent1y competent in English to enter a ma1nstream class

after one year.

In estab11sh1ng this objective I was censc1ous of my own
second 1anguage 1earn1ng experience where memor1zat1on Was the
- foremost method -- not only for grammat1ca1 structures but for
1engthy vocabu]ary 11sts about such t0p1ca1 subjects as "la ’
spe]eo]og1e” (cave exp]orat1on) Consequently I could d1scuss'
digging, head and body gear, but could not ohder'a meal, shop

or make a Simple abo]ogy. Therefore I tended to orient my ESL -~

program around what I considered ﬁeeningfui and appropriate.
1anguage for 7 and 8 year ofds 1iV1ng in Newaorkland'spehding
half their school hours in English. |

‘I began with a personal approach:-'their'backgrounds end_

families, their activities and games and expahded.to'ine1ude
familiar objects in and oﬁtside therclassroom, as wei] as familiar
places, sﬁch as schools, homes; stores, parks end zoos. When'.

-1 created‘dielogues I either made use of "Pierre Romanet" and
"Lisa Evans" -- imaginary students who attended our school or

_ deteloped roles ‘using my own students' names. To my surprise,

the children seemed to enjoy not only performing dialogues, but
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reciting them as.pnoof_of memorization, so. I utilized them more
‘than I had originally anticinated. Also in keepiné with the.
notional-function concept,_I had tne students-engage in less
structured role p]aye'(fdr example, a dia1ogue between a poTice
officer and a woman who lost her chf]d, a train cdnductor and
| a passenger unsune of his destination or a Shoe sa1esnan and
an 1mposs1b1e customer) which they performed in pairs. Another
~technique 1 employed was developing stories around Charlle Brown,
“Snoopy and Barbie dolls which recounted daily rout1nes, meals
_(Char11e was somewhat of a glutton enabling me to_1np1ude_as

many foods as possible), home environments and vacations.

One he1pfn1 ally 1in fu]ti]ling this goa1 was freedom in
seTection of materials. My given materia1s; although he]pfu1,
were quite sperse, compelling me to create my own designed'for-
'teach1ng the eight 1nd1v1duals I was coming to ‘know rather we11.

- Students and teacher alike were p1eased when 1essons reflected
such student 1nterests and experiences as pets, v131ts to the -
'zoo or seasonal act1V1t1es, and I not1ced much 1ess d1srupt1ve
behavior and increased attent1on spans.-_Therefore I worked at
keeping my students_actively invo]ved.and encnuraged'student
~generated materials. When the students Iearned food and restaur-'r
ant vocabu]ary words, they wrote their own menus, 111ustrated
them and shared them with the class. Often when they.learned

other grouns'of vocabulary words, I designed a related fill-in

~exercise showing these words used in sentences, with one sentence
about each class member. {They loved seeing their names in

print and tended to better retain the vdcabu1ary)L Later when .=~




they read stories from a 3rd grade reader'torprepare them for
the transition to a ma1nstream c]ass I had them rete11 the story
in their own words and asked them quest1ons relating the story
to their own experience or I had them write their own storJes
and share them with the class. 4 | |
As far as the fulfillment of this'objective goes;.after
six or seven months I experienced the pleasure of see1ng Eng115h
become internalized to vary1ng degrees in all of my students
During recreation they chatted about the past weekend, recounted
what drtaded trick their sibling played, or told the1r v1deo
game scores -- a11 in English. | _
| At th1s po1nt (June of 83), I fee]*that thetr communieatire
skills are adequate, but they are. very mueh in need'of further
study and exper1ence to broaden and expand their knowledge. Be-
fore the end of the schoo] term, my students took a New York
State standardized read1ng test for 3rd graders, and based on
the results of this test, they were accepted into the 4th grade.
_.mainstream English class for September. 83 Desp1te th1s fact,
1 am less confident of thear academ1c readiness in English than
in the 1eve1 of their personal express1on ~This is partially
-due to the wide disparity between the structure of_ESL c1assesg
and mainstream classes. | R | |
The mainstream classes use an Amer1can reader and work—. _
~book at grade level, plus an Amer1can grade level social studies
‘and science text, and most students are'very prof1c1ent in Eng-
1i#sh. In an ESL class, it is a 10ng'route to reading readiness,

beginning with very basic vdcabu1ary'study, speaking and']isten-.




ing skills. Students are exposed to the wr1tten word. ear1y on,
but even when more serlous reading takes piace, it is d1ff1cu1t
to even approach grade level for an 8 year old w1th1n g1ven t1me
Timits. While it would seem futile to have the 3rd grade ESL
students remain in an ESL class for the 4th grade, with.other-
new students who are starting Eng]1sh for the f1rst time, and
_be obliged to repeat lessans wh1ch are uncha11eng1ng and far
~too simple for them, it is nonethe]ess difficult to p]ace them
in mainstream classes which do not address their trans1t1ona1
state of readiness. | _ | |
In retrospect, I think it would have been uise to be.more |
conscious of the kind of transition the sch001 is expecting.the
ESL students to make within a year s t1me and a1m d1rect1y at
making students ready with more focused academic goa]s - My goals
for the first two months would be focused.1arge1y on 1istening
and speaking skills. To give a genera1.1dee; using my syllabus
as a gu1de, I would expect my students to understand and cor-
rectly respond to questions about their fam111es, ages, classroom
objects, school, etc. us1ng both short answers and comp]ete
sentences. 1 wou]d expect them to be able to 1dent1fy categor-.
ized vocabu1ary words. from }ook1ng at p1ctures and pronounce
the words correct]y. As an example of my goals for the gram-
matical structures being covered I would expect my students to

be able to form affirmative sentences in the present tense u51ng

~the verb to be with all persons (i. e.' We are French » he's a

student, they're hungry, etc.). Then I would expand to 1nc1ude

negative and 1nterrogat1ve sentences with to be I wou]d con-
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tinue to expand with other syllabus verbs {i.e. I want to try,
she looks very pretty today,'etc ) and in. tlme other verb tenses.
Looking toward reading and wr1t1ng goa]s, I wou1d expect my stu-
dents to silently read a brief paragraph conta1n1ng syllabus
vocabulary words,'correct1y answer mu1t1p1e choice comprehens1on
~Questions and write f111-1n answers as we11 Reta1n1ng the same
pattern, I would increase the d1ff1cu1ty unt11.students cdﬁ?d
read a passage -- then a story -- from the ma1nstream 3rd grade
reader. for writing, I would beg1n by s1mp1e sentences, then

work toward paragraphs and short. comp051t1ons

Objective 4: To a1]ow my students to take as much respon-

sibility for their own learning as poss1b1e and av01d a comp]ete]y

teacher dominated c]assroom

In writing this ob3ect1ve, I was h1gh1y 1nf1uenced by what
I considered the benef1ts of the Silent Way dpproach Dr. Gat—
. tegno comments in his, The Common Sense of Teach1ng Fore1gn o

Languages,1

on1y way of hand11ng the challenge of freelng students while

"The subord1nat1on of teach1ng to Tearn1ng is the

urlng that they learn by an economic exchange of the1r t ime
for maximum learning." Though I was uncerta1n about subordinat-
ing teaching to learning (and still am), it'seemed importanf to
me not to become so blindly preoccupied with'my role as teacher -
that I would overlook the students' fo]e and how the learning

‘process unfolds. I wanted to be clear-headed as to what was

]Ca1eb Gattegno, The Common Sense of Teaching Foreign'
Languages, Educational Sofutions, New York, 1976, page 14
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' workwng for the c]ass as a. who]e, wh1ch 1nd1v1dua1s were respond-
.1ng well to someth1ng and which were not, and when I was assum1ng

too much in the way of their knowledge, comprehen51on or readi-

. ness or losing their interest altogether 1 wanted to deve1op

an apprec1at1on for the d1st1nct 1earn1ng styTes of my students
'to better address their needs. Moreover, I wanted to- reverse
- the teacher student dynamic with more student to student 1nter—

action and activities which provided students thh opportun1t1es

- to take in1t1at1ves and be the 1eader.

Yet as I undertook my own ESL class, (beg1nn1ng 3 days after.
being h1red) I did not fee] competent enough or des1rous enough
to adopt an exclusively S11ent Way approach, of wh1ch I had super- -
ficial know1edge and Timited exper1ence _ WIth1n my eclect1c ap~":
proach there was the Silent Way techn1que of us1ng rods to teach
co1ors, commands and Ppossessives. To work on 1ncreas1ng student
part1c1pat1on, the students took tUrns at Teading such games asj
Simon Says, and bingo once the procedures had been estab]1shed
.reduc1ng my role to that of observer. Wh11e engag1ng in guess1ng
mimes, 20 quest1ons and partner ro1e p1ays, the students a]so
-dom1nated the activities. _Nonetheless, I found it an immense
challenge to reverse the'teacherustudent focus -- one which I
did not always meet. | 7 B |

On reflection, I suspect that this was largely due to my
-oWn experience as a student ~-- even through co11ege -- where the'
teacher was, without exception, the class leader who dom1nated
teacher student act1v1t1es at the echus1on of aimost any student-

student interaction. My image of "teacher“-as_omn1c1ent d1spenser




of information was hard to shake as I grapp]ed wfth.my own_nove1.-

1dent1ty -- "Maitresse," "Miss Ke11y," "Teacher. “:'Similar1y I

‘was 1nf1uenced by my students expectat1ons as we11 'They were
totaT]y unaccustomed to working in pairs or as teams, much less
playing games in the classroom or conversing about non-academic :

subjects. Within the French half of their schcol.day;_my'Stu-'

dents were following a rigorous curriculum comprised of grammar

drills, dictees and compositions with exacting requirements and.
spetifications. At first, they reacted to the new k1nd of 1earn- m
ing in their English class as something not to be taken ser1ous1y
and responded with much d1srupt1ve behav1or : I had to sw1ft1y
Iearn how to set- 11m1ts and better prepare students for act1v1t1es,.
resulting in better attitudes and more product1ve work |
Certainly the age factor we1ghed heavily in shap1ng'our.
roles and the issues of c1assroom management too. i Was-fcrced
- to cont1nua11y remind myse]f that for my students what was ex-
pected of them was not a given -- or automatic -—_1n‘any sense
- and that_they required much'guidance and.patience to perform
.eXpected tasks successfuT]y._ They aTso demonstrated a need for
amp1e and frequent positive re1nforcement at the r1sk of becom-
ing eas11y d1scouraged or losing m0t1vat1on In addition, I
'found I was bombarded with petty pract1ca11t1es to oversee and
settle that had nothing to do with learnjng or teaching English,

and that, unquestionany, my students 100ked:to me as sole deci-

sion-maker. I feel that in future I must strive to expand possi—
bilities for increased student-student 1nteract10n and to 1nst111

a sense of responsibility for 1earn1ng in my students wh11e main-
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ta1n1ng a real1st1c perspect1ve of the superv1s1on and gu1dance

young ch11dren requ1re to funct1on comfortab1y and successfu]Ty

Objective 5: To teach students to respect ‘each other, to
behave responsibly; to listen to each other. To encourage stu- =

dents to work together well in pairs or as a team.

In formulating this goal, I should not hare entirerfomittedd
the teacher. I was dismayed to discover how provohtng and:down—_
right "bratty" 7 and 8 year olds can occas1ona11y be.' There
arose a need to discipline myself to av01d 1051ng my pat1ence
and my temper, to be f1rm, yet cons1stent w1th any d1sc1p11nary
~action I took and not a]]ow unruly students to underm1ne my
ab111ty to resume my best efforts in cont1nu1ng the lesson.
These were chal]enges not eas11y met, and Irstill have to work-
at them, though with a bit nore confidence.and determination
Concerning the 1mp1ementat1on of this objective in the c1ass;

~room, whenever a student presented the product of an exercise

or writing assignment to the class, I would stop the proceedings
if any students were speaking at'theISame time. If a student
asked a qQuestion that another student had just asked, 1nstead

of my s1mp1y repeating the answer, I would have the student ask
his classmate for the response to enforce the idea that all stu-‘:
dent contr1but1ons are important and shou1d be attended to.

I found that student performance in palr work or 4n teams

was 1arge1y dependent on the activity itself. When students
were divided into two teams to play “Jeopardy" -~ a quiz game

where students vied for po1nts by answer1ng questaons organized



into categories -- they were eXtreme1y cooperative.with teammates

because they wanted to win. Conversely, when they'were divided

~in pairs to practice a dialogue and then alternative roles, i-'

observed considerably more variation in performance. Therefore

1 sought to have students work toward meéting a.specific'goal

in any pair or team work -- to complete a word'puz21e.or to win
a game -~ to motivate students to work together'ﬁell. |

As far as teaching students to respect qthers goes;'I.deemed '
it essentia] to create an atmosphere in which I stressed'that

each student was work1ng for him or herself -- not for me, thetr -

'parents or to compete with classmates. I explained th1s to them
ear1y on, especially regard1ng quizzes and report cards.‘ I be- f

- lieved that if they could_exper1ence thlS self-respect, they

would respect each other more§  I sensed that sereral'ef my stu-
dents were 1nf1uenced by my 11tt1e talks on se1f m0t1vat10n, but
others were not in the least; therefore, my own att1tudes and
reactions were crucial in fostering and maintaining this ambience.
I had to resist making comparisons between work.performances.
I 3150 had to demonstrate that it was 0.K. to make mistakes --

that I made them and that it was a natural part ot ianguage_

Tearning. To keep motivation high, I rewarded any displays of

diligent effort, any astute observations or'questioﬂs with big
smiles and verbal praise. I tried to show my students that I :

was very pleased with their English accomplishments, but that

I accepted them and respected them as 1ndividuals £00.

In conclus1on, I would contend that th1s ob3ect1ve remains

a subt]e, on-going process to cont1nua11y strive towards It




'requires'time for a new teaéher to feel his/her way in_ré]afiﬁg.

to students and in shabing the kind of enVirbnment.tq which he/

she aspires. DéSpite temporary setbacks in_the mfshand]ing of

a situation or the inappropriateness of'a'remark, it is fhe long-
-term,’dvefa]] attitude and comportment oflthe teacher which.lead

to success or failure in this regard.
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ESL Syllabus, Weekly and Daily Lesson Plens

' In compiiing the ESL syllabus, i have tried'to'foéus oh”the
needs of my students as third graders attend1ng a bi]lngual
schoo1 in New York, hoping to achieve grade 1eve1 competency
within one year. The sequence of grammat1ca1 top1cs is a pro-

gPESSTon from very s1mp1e expressxons to 1ncreas1ng]y d1ff1cu1t'e
'ones, enab11ng the student to keep bu11d1ng on h1s know1edge
- The vocahbulary lessons ref1ect top1cs of general 1nterest to a1]'
ESL students, but also zero in on such top1cs as farm an1ma]s,
pets, spnrts, games and seasonal act1v1t1es which most th1rd
graders find espec1a11y appea11ng. The rhymes and games have.
been included in order to enhance'var1ety in the Tessons, make
the students more well- rounded and 1ncrease student part1c1pa-
tion and fun. The cultural awareness activities promote student
ref]ection on exfsting c0nditiohs in the United Statee, teach
the d1fferent reg1ons and reg1ona1 products of the Un1ted States
and expand knowledge of the d1vers1ty of American culture. 'VThe
read1ng/wr1t1ng selections are intended to hone-and embellish
these fundamental classroom skills by presenting 1nterest1ng
read1ng mater1a1 and guides for student wr1t1ng The syliabus
as a whole, then, should provide a solid foundation Onrwhieh_
further study may rest. _ | | .

The weekly 1esson p]ans are des1gned to show the sy!labusr

at work and demonstrate how the areas of concern d1scussed in
my_obaectyves are dealt with in a pragmatjc way. The daily

lesson pJanS delve deeper into how I attempt to fulfill my ob-



jectives in the classroom environment. They show How I'try to

promote favorable att1tudes toward the study of Engl1sh how I

' encourage student part1c1pat10n in structured act1v1t1es and
how I work at creating a secure env1ronment for myse1f and my
students _ | | _ _

Finally, the syllabus, the.weekiy'ahdrdai1y 1eseou'p1ahs
together, show how my assumptions ceh be put to work iu;a real

classroom situation.




CESL Syllabus

VOCABULARY

personal

information:
address, age.
classroom ObJECtS
numbers

colors

clothing

games and sports
family

opposites
nationalities
professions .
days of the week
body parts

time -

daily activities or scheduTe
foods

menus and restaurants-
furniture and homes
weather.

geography _
seasons and months

coins

farm animals

shapes

stores and shopping
community and community
personnel

name

GAMES

t

bingo

simon says
treasure hunt
20 questions
spelling bee
telephone

~ GRAMMAR

uest1ons and answers -
?what 's this...it's a...)
negative statements .
simple commands : -
indefinite articles: a - an
present progressive tense
plural of nouns
demonstrative adjectives
descriptive adjectives
subj. pronouns and to be

present tense - affirm, neg.

and interrogative
prepositions
simple present- aff1rm., neg.,
and interrogative

object pronouns
possessive adJs
pronouns
yes/noquestions and short
answers

past tense - to be:

- poss.

affirm,

~neg., and interrogative

past tense: affirmative,

"neg., and interrogative

adjectives and adverbs:
comparative

adjectives and adverbs:
superlative

future tense: will and go1ng
to: affirm., neg. and 1nter—
rogatwve :

modals:
might,
would
present perfect: affirm.,
neg. and interrogative
reflex1ve pronouns :

can, could, may,
should, ought to,

RHYMES AND POEMS

-

Twinkle Twinkle

Humpty Dumpty

Child of the Week

01d MacDonald '
The Owl and the Pussycat




GAMES (Cont'd.)

-

T

"Jeopardy" quiz game
charades and mimes
spontaneous role plays
crossword puzzles _
"The Thing" - object game
scramble puzzles :

CULTURAL AWARENESS ACTIVITIES

what is America 1ike?

what things are American?
regions of the U.S.: geography
and local products . _ _
Indian tribes in New York State
maple sugaring and visit to
Pound Ridge Reservation
favorite American dishes
American music: jazz, folk,
soul and. rock _ _
research project on U.S.

culture

"READING/WRITING

" Diner

Puppet Role Play

Barbie's Morning

Charlie Brown's Meals
Lunchtime at the Larchmont
A Christmas S'rprise
Saturday

The Carter's Pets
Warren's Wonderful Trip/
Helen's Horrible Trip

My Summer Plans

"Three Fables"

"Can Dolphins Talk?"

"The Rooster Who Understood
Japanese" by Yoshiko Uchida

"The Founding" by Carol Carrick .

"Something Strange at the Ball
Park" by Elizabeth Levy
"Who Can Count to Ten" by

- Frances Carpenter

i

- short dialogues or passages
written by the teacher; some
to serve as models for stu-
dent writing. '

- selections from Zeoming

Ahead/Lipincott Basic
Reader. - Grade 3 - :



WEEK ONE

Day 1
Brief introduction by_teacher |
Present and Practice SS Introductions

-- My name is...

-- 1 1ive in;.,,
== T am  years old.

Possible Selection of Americah.nidknames by 5S°

Chain Drill Intros. by T and S$§°

Cultural Awareness Exercise on

~- what American words SS know

-- what products are American

-~ what traits are_Amerfcan _

-- which Americans SS admire and why
Present Classroom Objects

-~ What's this?

-~ It's a gen._'

desk.

etc,

.
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Day 2

Conversation FOT10w~up on
-~ name

-~ address

-- age

SS reconstruct word 1ists from Day 1's Cultural Awareness
and practice pronouncing the words on the board

.Classroom Objects with picture file and/or prop box:

-~ What's this? | |
It's a...

-- 1Is it'a..;?

Yes, it's a...
«- Is it a...?

No, it isn't a...
It's a...
Present Numbers-with.Sesame Street cards

-~ 1-10

- multiples of 10

SS practice combining cards to make two digit numbers

Bingo Game

-- T calls nos. SS fill in cards With chips or buttons _
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Day 3

A. “Review numbers orally
Follow wiﬁh oral number quiz
B. -Review neg/affirm with class'objs:
cooIs it ali.?
No, it isn't a...
It's a...
' Fol10w-up written exercise with pictures.'

C. ** Present Puppet Role Play based oh'typica1 school
dialogue - o ' . 3 '

-~ T performs 2x

-~ SS perform in groups
- =~ oral questions/answers on dial
D.  Introduce Simon Says Game withfSimpTe commahds-
T acts as leader |
-~ Simon says jump
Simon says hop

- Simon says touch...

** See Appendix




Day 4

A. Puppet,R01e P]éy
55 groups.perform'ro1e play for,the'class

Follow-up questions/ans.

- SS underline ahswers to dia]..questions on written cbpy
of role play - o - -

-~ cloz exercise on role p}ay

B. Bingo game: SS§ fake turns calling nos.

- C. Written practice negative statements
. -- It isn't a...

-- I'm not a...
-~ She isn't a... | 7 |

D. Introduce Indef.lArtic1és: A - An with objects, pictures_
-~ It's an apple | R
-- It's a peach
-~ It's an orangé

-~ It's a banana
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__Day 5

A.  Review iﬁdef..article with objects;:pictufes
Written fill-in exercise on Indef. Article
B. Present Colors with rods : |
-~ This is a blue rod
.-— It's blue |
-~ This is a red rod.
-- It's red |
C. Simple Commands with rods: | 7
~-- Take one blue rod and give it to Paul.

-- Take two red rods give them to Sue and put them back in
the box : . :

-- Take three beige rods, drop one and pick it up
D. Simon Says'Game |

S35 take turns at being Simon

U T A T R e B
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WEEK TWO =

Day 1
A. Review colors and neg/affirm. using prop-box;'ffuits and _
objs. in view ‘ C - T
--a-.What color is this pen?
-~ It's yellow '
-- Is this door red?
~- No, it isn't
-- It's green
B. Simple commands and present progressive using rods
L Take 4 beige rods, drop them'dnd pick them up |
~- Take 4 beige rods, "I'm taking 4 befge rods;"-f,
Drop them ) | B
"I'm droppihg.them."_etc. _
C. Present clothing using Barbie and her clothes
Follow-up fi]]-in'exercise_with'bict.

D. Poem: Twinkle Twinkle Little Staf




Day 2

- A, Poem: Twinkle Twinkle Little Star
Class practices,indiv. recite

B. Conversation -- review colors and clothing

-- What are you wearing?

-~ I'm wearing jeans, a red T-shirt, blue socks and
sneakers _ '

-~ What am I wearing?

== You're wearing a b]ack and wh1te dress and black shoes -

c. Review vocab. 11st of Barbie's c]othes

Cloz exercise on articles of_c]othing
D. 'Simon Says using present progress .
T: Simon says clap your hands

SS: I'm clapp1ng my hands

N AN i A S L P A L T T



Day 3

Written vocab. quiz on colors and c1othing‘
Present plural of'nouné o -
one book - 2 books

one box - 2 boxes

one. fly - 2 flies

one foot - 2 feet

‘ Pfesent progress: poster of acfion pictures
-- What's he doing? |

-- He's playing tennis

- What's she doing?

-~ She's washing the dog

-- What are they.doing?

-=- They're watbhing T.V.

. 20 questions using "Magic Box"

-~ Is it a...?

create word list of new vocabulary:

!

gomme = eraser -

ruter

regle

35.
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Day 4

. Class treasure hunt with commands”

-- T and SS go thru short one togéther.
-~ SS work on one as 2 teams o _ _ :
1. Walk to the window (they findrnext_n1ue)_
2. Pick up the box of rods (They find next c]ué)'
| 3. Take it to Bobby's desk, etc.
Oral practicé -- plural of nouns |
Fill-in exercise on pjura1s from the board (writtén)'

Demonstrative adj. in conjunction with sing-plur. nouns

This is a book

~These are books

That is a desk
Those are desks

written ex. with pictures

Spelling Bee with all vocab Weeks 1 and 2

N I e e e e L
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Day 5
A.  Present Progress. with pict. poster 1 repeated fkom Day 3'

and one for sports o

-- swimming
football
hockey
baseball

' tennis, etc.
- B. ‘ConVefsation: sports and games
- ~- What games or'sborts do you 1iké?

-- I like LEGO and swimming

C. 'Present,family retationships using rods or d011s' 
-- mother, father, sister, brother, daughter; son -
Eventua11y: | |

-- grandmother, grandfather, aunt,'uncle, cousin, niece,
nephew , o : -

SS to SS 1nterviews on families
-~ How many people are in your family?
-~ How many brothers/sisters do_you have?

etc.
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Daily Lesson Plans

Day'l

A. Introduct1on - Following my out11ne of week 1, I wou]d

say "Good Morning" in EngT1sh and fo11ow with a few words in

French just to make my students feel more comfortable. I wou1d

exp1a1n that I am go1ng to say a few words of introduction in
English ond not to worry if they can't follow, but to I1sten
carefully to see what they canrunderStaod

T would say: "My name is Miss Kelly and I am 901ng to ‘be
your English teacher this year. We will have c]ass together |
every day from 9 o'clock until 10:30. I am very pleased and
happy to be here with you in the French-American Schoo1 and I
want very much to get to know al] of.you indfvidua11y'and work
with you. I hope you will 1ike Eng]tsh, work hard and always
~try to do your best." | | S | |

.Then I'd ask in English (and French, -if necessary): ‘“What

d1d you understand -- you can tell me in French " wh11e Tisten-

1ng to the1r responses, I would tell them how much they under-
stood, how pleased I was and that their knowledge of Eng115h

will keep growing. . - | '

B. Student Introduction - Showing my students a'Char1ie

Brown dol11, I would say, "His name is Charlie Brown."
(then) "My name is Miss Kelly."

and I would ask individuals, rotating”aroUnd the class:

o "What is your name?" modeling, "My
name is..." when necessary. :

After the ss say their name a few timeé, I would show them a
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picture of Char]1e s house w1th “Larchmont" capt1oned be]ow,

and say, "Charlie Brown lives in Larchmont’
(then) "I live in Yonkers."

and again rotate, asking students, "Where do you 11ve?" mode11ng
"I 1ive 1n .." when.necessary. 7 |
: Then I would show them a number card of 8 and-say,

"Charlie Brown is 8 years old. '
"Ms. Kelly is older than Char11e," then ask students and rotate

W1th "How old are you?" modeling "I am _years 01d" and count-
ing f1ngers to arrive at ages.
Next I would put up a chart read1ng
His name is Charlie Brown
He lives in Larchmont
He is 8 years old. |
I wou]d model the chart and have the ‘students repeat together.
Then I° d ask students randomly, "What's his name7", "Where does
‘Charlie live?" and “How old 1s Char11e?", pointing to answers
and mode11ng when necessary. _
Then I would put up a chart showing:
My néme is...
I Tive in.
I am __ years old,
and Teave it, asking students to give the 3 lines of 1nformation
0ra11y in consecutive order. I m1ght cue them with quest1ons

or point to answers if they get stuck.

C. Selection of Nicknames - In order to make my students®

new second language seem more personal and appea]ing; I would
explain to the students that in French my name is "Mademoiselle
Ka}-]ee" and in English it's "Miss Kelly." One student I had

was "Guillaume" in French but "William" in English, another
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"Ludovic" in French, but "Luddy" in English. One_giri Qas
"Delphine” but she wanted to be called “Victor%a" because that
~was her favorite name. |

I would ask them to think about.having an American nickname_‘
for a few moments and then take any resﬁohses. I would leave
the opt10n of th1nk1ng about it for a day or so, in case they ;

wer‘en t s5ure.

D. Chain Drill Intros - I would exp]éin to the students
that we'll be playing a mémory game and tﬁat they are going'tq
give some_infprmation, the person next to them is going to re-
peat it and add his own info etc. 1 would ask. them to stand 1ni
a horseshoe, then I would say: "My name is Ms. Ke11y

I 1ive in Yonkers.

I am older than you."
Then I would he1p.the first student to say, "her name'is; she
lives in, she is older than us" and move on down the chain.
when the last student had said all the info, I wou]d begin again
in the opposite d1rect1on, so those who had to remember and say
so much. wou]d have it easier and vice-versa. (Even after ex-
plaining very simply and slowly how the game WOrks in Eng1ish,
I wou]d'éxpect some students not to Qetrthe idea until the_game
is put into motion). | |

-~ E. Cultural Awareness - To make stddents aware of their

own ideas and beliefs about the country they're Tiving in, I
.w0u1d point to a map of the U.S. and ask tﬁem to think.about
.America'for a few moments. | o

| (For this entire exercise I woujd speak in English first,

then simultaneously téns1ate into French when hecessary or have
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a student with-sufficient comprehension skf]]s thans]ate'for

| the class). | ' |

I would divide.the class into pairs, so that they'd have
the expehience'of working hith someone and getting to know that
persqn'(which fs particu]er1y nice to do_before ffiendships_4-h
‘and sometimes prejudices ;_ form). 1'd d1str1bute some white
paper and mag1c markers and ask the pa1rs to work together to
write down answers to my.quest10ns-about America and Amer1¢ans,
- reminding them there are no right or wrong ahswers,.but that
everyone has his own ideas and we're Qbing to learn more about

each other through sharing them.

Question 1: what'Amehican'words do you know? (to'give them
an example -- te]eyision or cigarette).
| 2£ Name 2 products that are American?

3: What words say what kind of people Americens
are? (examples to demonstrate adjectives:. wordé like nice, bad
etc.) - .'. |

4, Name ah American you 1ike ahd te]] why. (ex-
amples jo start them thinkihg: someone on T V., a famous 51nger,
or a person who plays a sport, etc.) .

5. What are some activities that Americans like
to do? |

I would have the students tape their responses to the front
blackboard and ask them to say their responses orally when i
.'reread the questions. I would also trans1ate any French words
1nt0 English and have the students pronounce them

I would share some of my own thoughts too, and ask them ques-
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tions such as: How is this different from French people? (or

Belgian, etc.). How is it the same? Do‘you think all Americans . .

are 11ke'this? Or Just some of them? ' Why - why not? What have
you learned about Americans from th1s exerc1se?

F. Classroom ObJects - In any rema1n1ng time, I would te]l

the students that they're going to be add1ng tolthe Tist of
Americans words they know by looking at eUr.c1assroom. _

I would select objectst(pene, ru]ers,'erasers, hotebooks;
desks, chairs, windows, doors, etc ) and ask students, "What's -
th1s?" to see what they know Then I'd say, "It's a pen." and

ask individuals at random, "What's this?" I would repeat with

" as many objects as poss1b]e and see what the students cou]d re-

7 member at the end.
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'Daiiy Lesson Plan

Day 2.

A. Conversation Follow-up - After greetings ("Good'morne_

ing." and "How are you?" -- I would teach them, "Fine, thank
you," "Alright," "Not so great "y 1 woqu ask. my students if
anyone else had decided on an Amer1can n1ckname Then I'd tell
them I wanted to see what they remembered from yesterday and I

wou]d ask students randomly:

"What's your name?"
"Where do you live?™®
"How old are youy?"

Then pointing to Charlie Brown:
"What's his name?"
"Where does Charlie 1ive?"
"How old is he?"

"B. Reconstruct Cultural Awareness List - I would ask the

c}ass to see what they could remember about Americans from‘the
previous class. I would ask the questions again end write stu-
dent answers on the board as they vo1unteered them orally. |
After each question, I would model the words, have the stu-
dents repeat them together, then ask for'vofunteers to.pronounbe

the 1ist.

C. Classroom Objects - I would use the same obJects from

the prev1ous class and have students vo1unteer the answer to
“the question, "What's this?"

. Then I would model, "Is it a pen?"
' ~"Yes, it's a pen."

I would ask students, "Is it a...?" and have them respond,
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“Yes, it's a..." |
.; Using the same objects -- for eXamp?e.ho1ding a ru1er -
I would model, "Is it a penc11?“ | |
"No, it isn't a pencil.
"It's a ruler.
| Likewise I would use the same pattern'asking students, “Is it.
.a...‘?'Il and having them respond, I'.No, it isn't a.}.“f "It's a.;.?'

Next to change the.dynamic and have some student to'student.'.
:interaction, I would write the 2 euestions cn the bcard: "whatts
this?" and "Is it e..;?“ and have each student ask-the class 3
questions using the objects. The student asking the quest1ons
could take volunteers or call on an 1nd1v1dua1 |

D. Numbers - I would ask the students if tney_could count
a bit in English to determine what they know.

Then using Sesame Street number cards (or a s1m11ar var1—-
ety) I would hold up the number cards1 < .0 sequentially and-
elicit the numbers from the students. I would repeet;-eljciting'
responses in non-sequential order. '

I would distribute groups ot cards to.each student -- using
the side showing objects only -- and ask them to group together
all the cards that show the same number cf objects The'students
could check their accuracy by counting the objects a]oud on each
card. | _ | | _

“Next I would put up some white paper showing thermu1tip1es
of.ten from 10 - 100 numericé11y and in words, I would model
the numbers and ask students to repeat. (Or s1mp1y e11c1t the
numbers from the students, depending on the group).

Then using the number cards, I wou]d form 2 digit numbers
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cat random by putting 2 cards together, such as 84, 43, 50, 27,
-etc » and elicit the responses from the students )

E. Bingo Game - I would exp1a1n to the students that they re . .

go1ng to have some fun w1th numbers with a game called B1ngo.-

I would draw a B1ngo card on the board and tell them they re
going to receive their own card, which they 11 be respons1b1e_
for. When I call out a numher, fhey should Took and try to'find
that number on their card and if they do, they ehou1d cover it
up. (I'd b1ock out one of the card numbers on the board) The
person who COVErs up a]T his numbers f1rst w111 be the w1nner_
and w111 receive a st1cker (For the first game, I would play’
_the who]e card. and get into hor1zonta1, vert1ca1 or d1agona1
lines later on) .. | | |
I would distribute the'cards-and.poker chips.and begin toh‘
call out the numbers. If the students had trouble with 2 digit
numbers, I would break them down, say1ng, "Fifty- f1ve (and show—
ing hands) five - five, that's fifty- f1ve;“ s0 they wouldn t
count in the1r language the first time the game is p1ayed
I would also encourage students to vo]unteer to call the
"numbers (I'd watch their card) go give them the bpportunity
to Tead. 1 woqu be better able to observe them too and wou]d

be revers1ng the teacher to student dynam1c
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Conclusion

To conclude my Independent Profess1ona1 Progect, I wou]d
say that the human element -- the process. of rea11y getting to
know -my students -- has been the most enriching part of my job
as a teacher, as well as the most en11ghten1ng.“ I have learned"
~that the kind of ESL program is not very important if a ch11d
is unhappy with his trans1t1on to a new schoo] and new environ-
ment, or if there is no parental.support for the venture of_-
learning English. .If a child remains in a totally French en-
vironment outside the classroom, as:sometimes happens,'that,
too, impedes progress. ;. | | | |

Yet desp1te these 11m1tat1ons which are beyond my controT
I have a1so 1earned that it is my respons1b111ty to present an
ESL program which is as comprehensive as possible and works to
fulfill student needs. 1In order to dev1se‘such a program, I
had to carefu]]y examine the school environment and the Larchmont.'
community. I also had to examine my own beliefs about Tearn1ng
and teach1ng and establish a set of pr1or1t1es.

These pr1or1t1es, which took the form of set objeetives for
myself and my students, were a besic tdol thaﬁ I used again and
again to work through problems and new ideas.”'The baeic tenets
of (1).creating a favorable attitude toward English, {(2) estab-
lfshing a secure, workable environment, (3)'working_towend achiev-
'ing mainstream competency, (4) avoiding a teacher-dqminated elass
and (5) creating an atmosphere of mutual respect and to1erence,'

served me well. They also boosted my‘confidence and encoureged'
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me to be we]]-prebared.- These objectfvés were.the foundation

: which supported thé future endeavors:of writing'a Sy]]abus and.
compos1ng weekly and daily lesson plans; wh1ch he]ped me to. do -
my Jjob in a profeSSTOnal way. _ o

But in conclusion, the human element has continued to be

my most influential guide. I have 1earned to set aside p]an
books and the syllabus when I am attuned to the needs of my real-
11fe students. The students themse]ves have helped me reta1n -

elements of spontane1ty that make the teach1ng process S0 exc1t-

ing.
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Name _ Date

Grade 3

English

Pierre Romanet and Lisa Evans gb to the French-Amefican
School in Larchmont, New York. Pierke is French and.Lisa is
American. They meet each other in the_schdb]yard on a beautiful

sunny day in September.

Lisa: Hi Pierre! What's new? | |

Pierre: Not much. Well, I'm happy we'fe baﬁk'af scho§1.
Lisa: Me_too. I Tove the third grade.. |

| Pierre:  English is my favorite subjecf.' 

Lisa: Mine is math. |

Pierre: I have to go home n0w. ‘Good-bye Lisa.

Lisa: Bye. See you tomorrow at school.

Questions:.

1. Where do Pierre and Lisa go to schqo]?

2. 1Is Lisa French or American?

3. Where dd'they meet?

4.: What kind of day is it?

THE END

AR RPN ST
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Full Name ' | o Date

Grade 3
English

~ Barbie's Morning

This is Bafbiet  At 7:00, she wakes up and gets oﬁt of
bed. She does exercises for 20 minutes. Then she goes to the
bathroom to wash and brush her teeth. At 7:30,'3he_takes off
her pajamas, she gets dressed and,thén qombs her hair. - Next -

'-she.goés to the kitchen to make_breakfast."For breakfast; she'
has'pancakes, a bqw1‘of”cerea1, oréngé Juice ahd'é'glaSS'Of 

milk.

- Barbie is a ballet dancer._AAt'8§15, she is ready to go to

work. She drives to work in her orange convertible.




Name B . Date

Grade 3

English

Charlie Brown's Meals

This is Charlie Brown. -He-is a (boy) ___and he is 8 o
_(years) old. Charlie Brown loves 3 th1ngs his _(dog) Snoopy, .
baseball and (food) ) “ |

Charlie Brown loves to eat. These are the (meals)

he eats:

At 7 30, Charlie Brown eats (breakfast) . For breakfast,

he has cornflakes with b]ueberr1es and (milk) .

a banana

a (peach)

some strawberries

and a glass of _(orange) juice.

At 10:00, Charlie has a _ ({snack) . Charlie has some

oatmeal (cookies) | .

At 12:15, Charlie eats (lunch) . For lunch, Charlie has

tomato soup with _(crackers)

a giant _(sandwich)

a _(can) of Sprite.
“and a piece of banana (pié)

At 3:45 Charlie (eats) another snack. He has a _{hot dogf

with mustard.

At 6330 Charlie eats (dinner)' . For dinner,_Charlie

eats: roast (turkey)



mixed (vegetables)

salad

(cheese)

fruit

‘and a big {piece)

of chocolate __ (cake)

YA L WA S
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Name ) | | Date

 Grade 3
English
"Lunchtime at the Larchmont Diner®

It is Tuesday NoVember 2nd. Lisa Evans and Pierre Romanet

are hav1ng lTunch at the Larchmont D1ner.

Lisa: i'm so hungry. |

Piekre: " Me tbo. I forgot to eat breakfast th1s morn1ng._r'..

Waitress: Are you ready to order? o 7

Lisa:l Yes. I'11 have a tuna sandwich on toast and a glass of
milk. o JENE T

Pierre: 1I'd like vegetable soup, ham ahd cheese on rje'and a

coke. | | |
(A few minutes 1ater)

Wa1tress Here you are. Enjoy your Tunch,_
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Name ' ' ' Date
L ' Grade 3

English
"A Christmas Surprise"

Ms. Kelly: 0.K. Class. Let's go to the stationery store and
. : buy some surprises for Christmas. :

Willy: I want to buy a space man.
Frederick: 1 want to buy a chocolate bar.
Luddy: Hurry'up you guys. I want to seé what they have

(Ms Ke11y s 3rd grade Eng]1sh class is now in the stat1onery

‘store)

Vanessa: I have 35¢ (thirty-five cents) and I'm going'to-buy.
o a Milky Way bar. L 3 : S

Victoria: I only have a quarter | Hicham, will yoo Tend me a
dime? ' PR ' '

Hicham: Sure Victoria ~- 0Oh, I don't have a d1me, but I have'
o two nickels. Here take them.

(Hioham gives the two nickels to Victoria).
Johnny: Hey Willy -~ you dropped two oenhies;
Willy: Thanks a Tot. This is the space man I want.
Frederick: Look Willy. It costs.$1.00. (one do]]arj.
" Luddy: I'm going to get one justr1ike that toot
Johnny: Not me. I'm going to get some Pac Man St1ckers

‘Vanessa: Hey Johnny ~- these look like the
Ms. Kelly gave us.

Vihtoria' Look at this dol11 Vaneséa I wonder how much it costs.

Micham: It costs $3.40 (three dollars and forty cents).
- How come all girls can think about is dolls? Gwr1s - UGHI)

THE END! !
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 Name o ' Date

54.

'.Grade 3

Saturday -

Every Saturday Chariie Brown s1eeps 1ate because he has

no school.  He wakes up at 10 o'clock and goes to the k1tchen

to eat breakfast H1s mother makes bacon and eggs and Charlie

dr1nks orange Juice.

After breakfast, Charlie goes to h1s ‘room to get dressed

'Usua11y he wears jeans and a sweater or sweatsh1rt

Then Mrs. Brown_dr1ves Charlie to the swimming pool. . Charlie

‘takes swimming Tessons twice a week. Charlie loves to'jump into

the water and play and swim. He likes to float on his backrtoo.
There is another reason why Charlie ]tkes'to go to the pool.
He wants to see Frieda, the pretty red-haired gfr]!

After swimming, Charlie goes to Frieda's house for 1unch.

_Fr1eda and Charlie play together in the afternoon. They ride

bikes, play LEGO, and roller skate. |

Char11e loves Saturday because he can pTay all day. The
best part of Saturday is: NO HOMEWORK!!!!!!! L
NOW IT'S YOUR TURN

-------------------------
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Name | ' | Date_

Grade ‘3

English

The Carter's Pets

George Carter and his sister, Lii, lived in-Bratt]ebore,
Vermont. George was 8 years old and Liz was 7. They both 1aved
animals. They wanted to have many many Eet , but the1r parents

said thal five was enough

Gedrge and L1z thought about what pets to buy George wanted

a snake, but Mom sa1d no. L1z wanted a 'gu1rre but Dad said

that you can't keep squ1rre1s in the house because they are. not

domest1c animals.

After a while George,and'Lii made a decision. These are

the animals they chose: a German shepard, a Persian cat,_a'

rabbit and two hamsters _ |

They couldn't wa1t until the1r new pets were part of the'
Carter fam11y The family bought ‘the dog and the hamsters in
a pet store in Putney. They got the cat and the rabbit from
neighbors who didn't want to take care of them a anymore

Mrs. Carter thought the house was too gglgx but Mr. Carter,
Liz and George were delighted with the1r new fr1ends | They named
the German shepherd Captain Jack and the cat, Bonkers . They -
~‘called the rabb1t Mr. Munch1es and the hamsters were Tom and
Jerry S Liz and George had many new jobs now -- like feeding the
pets, chang1ng their water and cleaning their cages. It was a

‘Jot_of work, but George and Liz didn't mind. They were happy

B TR P



to take care of theif_specia] pets.

THE END

56.

1. Where did George and Liz live?
2. How old were they?

3. How many pets were enough in
their parents’ op1n1on?_

4; What pets did they get?

5. Where did they buy the dog and
' hamsters?

where did they get the

.-cat and rabb1t7

what'd1d Mrs. Cahter think
about the pets?

What did Liz,: George and
Dad think?

What did they ca11 the

_ pets?
~10.

What new JObS d1d they
have? -
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Name ' | Date

Grade 3

English

1/ Marren's Wonderful Trip

Warren took & tr1p to San Francisco. 1ast summer From the

m1nute he arr1ved, everything was perfect He went to ChInatown

and he_rode_on a cable car./ He went to the F1sherman s Wharf .
- on the water and ate a big 1obster. Warren loved the b1g h1115
of the crty and the giant. redwood trees at Mu1r WOods / The
‘weather was beautiful and the peop]e were fr1end1y

| Warren had a great fime and he was sorry when the 2 weeks

were over and he had to go home and go back to school/

2/ He]en s Horrible Trip

Two weeks ago He]en took a.tfip'to Los Angeles, Ca1{f0rnia.
From the minute she arrived everyth1ng went wrong. Her p1ane
was 2 hours late and when she arr1ved in Los Angeles, she Teft
one su1tcase at the airport./ |

Every day the weather Wwas terr1b1e -- 1t rained and there

was even a small earthquake 1in downtown Los Angeles. When Helen

went to visit her cous1n, her car broke down on the freeway /
But the worst moment came when she was m1staken for a Jewe1 thief

and arrested by the p011ce

| "Helen could not waxt to leave Ca11forn1a ‘and her horrxb?e

tr1p beh1nd her./

THE END -

At A F A W S A w N
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Name | e 'Daté'

Grade 3
"My Summer'P1ans"

by George'Carter"

Th1s summer my fam1ly will drive down to New York State to
IV1s1t the Catskill Mounta1ns and New York City. - I can't wa1t

until June when we can leave on our vacat10n. 1 11ke Vermont,

but I like to travel too, and everyone éays New York City is
fantastic. 7 _ | -

First we will go to the Catskill Mountains which_are'ih
the northern part of the state. We'll go.io thé Catski]] Game

Farm where the animals roam around freely and are not 1n cages

You can stay rea]]y glgég to them too. They even Tet you feed
the animals yourself. I want to feed the baby deer with a bottle .
Just Tike a real baby. | | _

| Thén'wg']] drive to Manhattan. I can't wait to See thex _
Empire State'Buflding, the Twin Towefs_and the Statﬁe.of Liberty.
My mom promised to take me to thé Hayden P]anetariﬁm, so I can
Tearn about the stars, the pianets and astronomy I'ﬁant to see
~ some we1rd people too, 11ke the guys who roller skate everywhere

wearing shorts and headphones and peop1e with purple hair. I

want to eat a real New York hot dog and a big §gl§x pfetze1.
The only prob]em will be my sistér Liz. Every-time:we-go
on a long trip in the car, she always_geté caréick. Then she 
mayes my dad stop at a réstroom eVery 5 minutes.:.And whenever
she eats anything, she spills it all over me. Last year sﬁe.
dropped- a cﬁocolate ice cream cone in my lap. I aékéd Mom if .
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- we cou]d_Ieave Liz

for a babysitter.

her!

"So I suppose I'11 just have to put up‘with |

59.

at home, but Mom said only if I could pay

THE END!!
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