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ABSTRACT

This paper shows how %o prepare‘a lesson plan for an BESL c¢lassroom.
It is based on the author's personal experience as a beginniﬁg teacher,
The paper presents an overview and the author's view of the process of
lesson planning and discusses the factors which affect teaching, At

the end of the paper, sample lesson plans are provided to further

illustrate the author's idea.

Eric Descriptors: Teacher Training - Lesson Plans
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INTRODUCTION

I have two purposes for choosing to write on this topic: first, to
articulate some of my own assumptions about teaching, second, to provide
some ideas to improve the teaching of my fellow teachers,

I am a young teacher just starting my teaching career. In my teaching
program in China, most of the teachers are like me, just having graduated
from coltlege and invelved in teaching for only one or two years., What
I have experienced might be helpful for other young teachers. I hope
my vpaper will be helpful tc them,

While studying at the School for International Training for one
year, I have been exposed to various approaches, methods and techniques.
The practical teaching during the internship provided me with an opportunity
to apply the knowledge I have gained and to develop further competence
in teaching Bnglish as a Second Language.

What I have learned and heard during this year keeps me thinking
about how I might iink all of this with my own teazching., 1 look back
at my past teaching experience, perceiving that I lacked a conscious
awareness of my teaching. By being asked cbnstantly about the assumptions
behind doing each action, T have come to understand that as a teacher I
should always be clear about the purposes of my teaching, the procedures
I want to implement and the geals I hope to reach.

In actual teaching one single technique or method is far from
enough, Teachers usually use several different techniques and methods
within any teaching situation., What the MAT program has taught me as
a student teacher is not what to teach, but to build up the ability of
thinking about how I teach., This has trained me to find methods

appropriate to my assumpitions azbout what is important. I find that I

have gained the ability %o articulate my assumptions about teaching and




that I benefit a lot from asking myself about my assumptions. T realize
that by knowing how to ask myself questions and being able to find
answers, I am able to teach better. UYhis is the reason I have chosen

to write about the process of lesson planning as my final thesis for the
program and also as the summary of this year of study. It will include
many of my thoughts about teaching.

In my mind, teaching has two stages. First, we go through a mental
process, planning the framework of the lesson. Then, we go through the
process of actual teaching. Therefore, lesson vlamming plays an extremely
important role in teaching. Without the first step the second process
would be a failure., If we look at the process of preparing a lesson
rather than only at *he language or the content of the class iteelf, we
make our teaching more effective,

The paver contains four main parts. First I would like to give my
rationale for lesson planning. Second, I am going to present my view of
the process of lesson planning. Third, I am going to discuss the factors
which T think should be considered by teachers while plaming a lesson.

Finally, I want to provide two sample lesson plans to further illustrate

my ideas,




LESSON FLATNING OVERVIRW

Almost every new teacher starts out by making very detailed lesson
Plans, A1l teachers go through the same kind of planning whether by
writing or by thinking and formulating ideas in the mind, No matter
what the form, teachers usuzlly plan.

Flanming a lésson is essential for arnew teacher because she needs
to learn the Process of lesson rlaining to be atle to crder her
thoughfs. Plarning helps the teacher sort out ideas ang infdrmation
and come up with an organized clase. Asg teachers gaiﬁ experience?
their lesson plans often become less andrless detailed, However, they
stil) plan their lesson before class.

The purpose of thisg Part is o discuss, first, tre importance of
rlaming a lesson and, secondly, thg importance of assessing teacher

and siudents strengths before making a lesson rlan. -

The Imﬁortance of Lesson Planning

Many people like meking plans for things. 4An artist fraﬁes his
ideas in his mind first, gets material ready for his idea and thren siarts
to work. An arclitect Plans eack detail of a house before starting to
build it, Teacting is the same as'designing a piece of art work or
building a house. It demands that we prepare before really setting to
vwork.,  Just as when we begin a Project, we need to gather together all
the necessary information, This includes finding out abtout the language
proficiency of the students, the material and the teachipg facilities.

We study these things and keep ithese things in mind when we plan a lesson;

otherwise, we find ourselves in situations where we feel we have a lot to

Il
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do but do not know where to start, or we know we want to achieve something
but have no clear idea of why or how to approach it, or what steps to take..
So planning enables us to organize our thoughts, clarify our objectives
and goals and be sure they are appropriate.

A good lesson plan has distinct objectives and goals and effective
classroom activities in accordance with those goals. It is not composed
simply.of several presentation steps,showipg what is to.be done first

and second, nor does it consist of activities to fill up class time.

‘When I first started teaching and was not sure of what I was doing, I

wrote such detailed lesson plans that I wrote down almost every sentence
I wanted to say in class. One of my friends planned every single step

of her teaching. Yet, she often faced the situation that she either ran

out of time or ran out of activities and had nothing to fill up the time.

This clearly shows that:planning a lésson is not making a shopping list,
writing down everything we want to do. We should plan things for
flexibi;ity and in order to reach certain goals.
In my own teaching I have found that planning a lesson has several
other advantages:
1. Planning a lesson helps me clarify the objectives and focus
of my teaching.
When I start a lesson I always‘feel that thexe are many-
- things T should teach and there are many things that the students
need to learn. Planning enableé me to sort out the immediate
goals of my particular lesson and makes me clear about what

I intend as an overall goal. Obviously, I can not deal with
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every factor at the same time.
A neaf and well-thought out lesson plan gives me confidence.

If 1 plan my lesson well and know what I am going to do
in class, 1 feel very confident when I enter the classroom
and my mind is clear and alert. Even though the students can
not see it, I have an uneasy time when I.do not prepare
adequately. As a non-native speaker, I feel that ccnfidence
is crucial to my teaching of English. My confidence enables
me to sténd in front of tke class facing a group of demanding
students and talk as if T wéfe a native spezker, I gain this
self confidence by carefully coensidering the sitvwation I will
have and assessing how much I have.already handled and how mugh
I will try to get hold of during the lesson.
A Jesson plan is a good way of recording what I have dcne and
what more I need to do.

A lesson plan can tell me the direction in which to move,
It is also a good way io record my students' progress and to
give me a clezr picture of their proficiency;
In the process of planning a lesson T can better wunderstand
myself and my students.

I know as a teacher what I expect of myself: and the

lesson and what my students are expecting of me, and can make

- sure that teacher and students are geing in the same direction.

Cn-going lesson planning improves my overall competence. 1t
forces me to develop my cepacity to {rink carefully, logically,

and purrvosefully. Vhenever 1 design an cclivity or use a
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technique I have to have a purpose for doing so. Thus, 1
become very conscious of what I do,
6. Careful planning makes my class efficient.
The time of 2 single class is limited. Kow students
benefit from a short amount of time depends on how efficient
I design the class to be, I can spend quite a few minutes cn
few things which turn out to be not very importent; I can
also come up with several things in ten minutes whkich both
the students and teacier feel are preductive.
Bverytring mentioned atove affects how we plan a lesson-and how
much effort we put inte it. The importance of preparation for each

class period can never be overstressed.

The Assessment of the Teacher and the Student

To determine what kind of lesscn we are gcing to prepare, we necd
to know essential backzround information about the teacher and the
students. First of all, let us look at the teacher.

ESL teackers should have a good command of the target lansuarce and
be atle to provide explanations, whether or not they are native spearers.
For instance, some Americans teach: English in China. They often lack the
ability {0 explain English grammar, an area which is usually a strong one
for Chinese students. In presenting a lesson, teachers are often asked
by students to distinguish between two similiar language peints or usages.
Sometimes our foreign teachers are unatle to explain., This is not hecause

ithey dc not know what to szy or how to use their own mother tongure, Tut

they were born into the language and never notice or think about the



differences. In these cases the teachers should evaluate their knowledge

" and pay special attention to their weak areas. Through planmning and preparation
they can make up for their weaknesses. For non-native speakers this is
evern more important., Flanning cen make our language more concise and
clear and during the process of plarming we can improve our language by
thinking about it and tlus, offer a kigh standard of language to our
students.

.Besides the teacher's lanéuage knovledge, the teaching facilities
skould also be taken intc consideration. A teaclhier's strategies and
ways of ﬁeaching can be influenced ty facilitigs such as the classroom,
environment and teaching aids. These aspectsrafféct tte selection of
materials and méthods the teacher uses in p;esenting any teaching plan,
Once the teacher is fully aware of her teaching situation she can make
wise judgements and make full use of what she has with her in the class.

Second{ we should ask as many cuestions as we can dhout our students
to see how much we know about them. First we st:ould ask who the students
are, Are they adults or teenarers? Age differences affect teaching.

Then, we should know or try to find out the students' level of language

proficiency and decide which areas to work on tc give the students the

things they need. After that, we should ask how motivated the students

are. Motivation plays an very crucial role in both teaching and learning.

Facing highly motivated students, the teacher can tzke advantaze of

this motivation in teaching. Facing non-motivated students, the teacher

.needs to think hard and ‘ry every possible means tc increase motivation
in the students. 4 class lacking in motivetion is hurd te teach. 4

teacter's task is not to ccaplain about the situation but to change the




situation through classroom activities.

To conclude, I believe that éwareness of the importance of making
a good lesson plan is the initial stage of being a good teacher. It
is sc important that we can nbt do without it., "Successful teaching
activities do not suddenly burst into flame by a process.of stontaneous
cumbustion sparked by the inextinguishaltle enthusiasm of the teacler .
and her ‘charges'., They result fror much bard work and rremeditation.
During tris premeditation period the teacher hypothesizes ‘'what will
work' in order to accomplist the cbjectives."* Plamming is just for
this. If we igniore or pay less aitenticn to lesson planming we will not
be able to make our lesson effective and the students will ot be able
to learn in the best way., The inporiance of careful preparati&n for

each class period cannot be overenphasized.

*¥Chastain, Kenneth. 1976, p435,



PERSONAL VIEW OF LESSON PLANNING AS A WBOLE

In lesson planning, we'considervour objectives for teaching and
learning, as well as our sitvation, our students, classrdom, and
material., In starting, the immediate guestion we should ask is ; how
are we going to conduct the class in such a way that the students
learn whét dhey want to learn as well as what the teacher feels is
impoftant for them to learn. The teacher thinks about methods and
techniques and about her own assumptions about teaching and learning.
The lesson plan should reflect all these factors.

The purpose of this chapter is to look at what is important to me
in planning a lesson and how I implement it in my own teaching.
Basically.I 1odk at five aspects: presentation, practice, application,
revieﬁ and preview. These five parts are not necessarily seguential.
Sometimes, for instancg, I do the review at the begimning, and sometimes
I do it at the end. ¥o mafter'what comes first, it has to be appropriate
for the lesson as a whole; that is, to show a logical movement so that
the studenis' leaming progresses always from the known to the unknown.

Now I will look at each step in turn.

Presentation

Presenting new knowledge to the students is usually the most
important aspect of a lesson, because the purpose of teaching is always

to help students learn new things. Other parts of the lesson either help

clarify the presentation of reinforce the knowledge covered in the

L

presentation. The presentation of new knowledge is the focus of the
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iesson. While planning, the teacher néeds to ask the following questions‘
and be ahble to énswer them:
1. Why do the studenis need to learn the subject matter?
2, What language points or elements do we want to present to the
students as a focus?
3. How much do the students alreédy know and howimuch do they not
know?

4. How could we introduce the material and explain it?

When I was in China I once used the textbook Developing Communicative

Competence: Interaction Activities in English as a Second Language.¥

We called the book "Verbal Strategies" because it teaches how %o
communicate appropriately in different situations. One.of the texts
focuses on hiding feelings.

If we use my questions in order we might first ask: why might
students need to learn to hide their feelings? I remember when I
Brought this topic up in class a student said that hiding feelings
showed we were not honést with people. So I felt it necessary to show
the students what kind of feelings they might want to hide and in what
situvations. To answer the rest of the.questions listed above I decided
to encourage the students to master the expressions of hiding feelings
first and be able to use‘them in conversations afterwards.

What I did was that on the day I was teaching this class, I wore

a new pair of sandles to the class. As soon-as I entered the

¥ Kettering, Judith Carl, 1975.
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classroom I alsc noticed that one of the students had Just had her

hair done. I began the class by talking about my new-sandles first.

My sandles were a new style and looked a little bit unusual. I chose
this deliberately hoping to elicit differing opinions about my sandles.
In China usually students compliment the teacher a lot. To be polite,
they seldom say anything negative. In order to introduce the content

of my lesson, I had to create a situation that let the students express
their opinions freely and allow me to hear what they knew and did not
know, and then discuss the verbal strategy. 50 1 pointed at a student's

shoes and tried to prove that mine were better than hers. In this

process my intention was on three‘things:

1. to create a situation where the students would express thgir
feelings freely

2. to assess at what level fhe students could express themselves

3. to use some new expressions in pfeparation for introduction

of the new material.

For examples: Your new sandles are very unusual.

They are nice but I prefer ...

Based on the free talk, the material was naturally introduced. I
asked the students to talk about when they might want t; hide their
feelings. Together we generated the following circumstances which
are presented in the textbook:¥ -~ 4o avoid hurting people's feeling,
to avoid sounding like a complainer, and to avoid an argument or to
politely introduce an argument. By this time I assumed that the students

might want to know more expressions having to do with hiding feelings.

* 1Ibid, page 10.
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I grasped this chance to introduce more. In this way, the students
learned quickly.

Explanation by examples has been the most effective way for me to
present material in my own teaching. T usually spend a very short time
explaining rules and most of the time giving examples., I feel it ié
‘better if I provide examples first and sum up with rules afterwards.,

I show a picture or do an action showing "I am singing now"™ and then I
generate the rule: S + Be + V. ing + Time Adv. . Examples give an

ililustration of a language phenomenon., Rules give a theoretical summary.

Practice

AAftér the Presentation, when the students are familiar with the
new knowledge, the next step is to practice. Practice is a process of
digestion., The students eat a lot, and need exercise to digest the
food and turn it into each Part of their bodies. As in eating, we cannot
expect that the students will digest every single bit of the lesson. It
takes time to go through the process. In planning the lesson, practice
for the students should be designed to allow the students to get hold
of the knowledge bit by bit and absorb as much as they can.

Besides the fact that Practice is a process of digestion, it is
also a process of establishing confidence. Aé it is natural for the
students to feel timid or wncertain about things théy have just heard
in the presentaticn, it is important to design less challenging
activities first to help students build up confidence,
? As an example we can look again at the content of hiding feelings.
First, we give the students an incomplete diélogue to finish, using the

strategy just introduced. Then, we gradually reduce our input until




13

they have to work totally on their own.

Examples: —— A: Don't I look different?

B: No... Oh! You got your hair cut!

A: T thought you'd never notice. Do you like it?

-— A: Pier, you haven't eaten your cake!

A: Oh, but I made it especially for you.

Thus, the students will be able to master the material presented to

them in a controlled way., Immediaté practice after the teacher's ,

demonstration not only gives students the opportunity to master the

language, but also gives the teacher ideas of the result of her presentation

to see whether her presentation is clear and understood by the students.

There is a saying "practice makes perfect". Appropriate practice makes

learning more effective.

Application

Practice is the stage in which siudents start using the new knowledge
but are not yet fully on their own. They try to assemble the parts of
the language according to the new rules or structures; they might, for
example, change the tenses in a sentence. Application is the stage which
enables students to use language freely once they have had enough time
fo practice. At this stage the students not only need to use the knowledge
they have just obtained, but also to fit the new knowledge into their old

knowledge. 'They add and integrate the new knowledge with their previous
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knowledge.

One crucial thing we should point out at this stage is that the-
Purpose of applying the new language is to see whethgr the students
can use it appropriately. For example, the students have learned many
phrases of apology like "I'm sorry," "Pleasé excuse my behavior yesterday,"
"I apologize for losing my temper," and so forth. Now they need to use
these in a,real or created situation. Dialogue-making in pairs is
one way to help students to get involved in using the language. The
teacher might suggest topics such as being late for or forgetting to -
write_the assignment. This requires skills in both making an apology
and making a‘dialogue as well,

In planning a lesson we should fully consider what kinds of
activitiés or teaching formats can make students use'both their.past
knowledge and their newly gained knowledge. In addition, it is an
opportunity for students to relate the language to their own life
experience and knowledge,

A topie that is interesting for students is more meaningfuvl. For
instance, in my English class in China we once taught tﬁe subjunctive
mood. After we did some mechanical drills to let the students become
fluent in changing the form of sentences we came to an activity in the
text which let students imagine what they would do if they were the
mayor of the city or the president of the country. Considering the
Chinese situation and especially Chinese students, I changed the topics
to "What could you do if you were the cook of the school" or "What

would you do if you had a new large apartment?" The rationale for

raising these kind of questions was making the discussion topic more
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specific and more related to the students' own lives so that the students
felt fhey had somethipg to say. (Food is a big issue in school life.
Bverybody in China cares about the housing conditions and wishes for
more space to 1iv§ in)

Sometimes students say little, not because of the language obstacles,
but because the topic is unfamiliar. Again, if the teacher knows the

students' interests and provides the right topic or if she can let the

étudents provide the topic, the classroom activity will be vital and
active. Consider the two questions‘I gave to my students; I Xnew food

at school and housing problems were the two things therstudents mentioned
and complained about most, Giving these two topics in class was like

laying a fire with very dry wood, the students were immediately involved.

Review
Reviewing the material and the content covered in a previops
lesson is another esdential part of lesson planning. The teacher

reviews the lesson at the beginning of class and usually covers approximately

one fourth of the class period.* Of course the length of time can vary

according to the needs of the teacher and the students. If the teacher

does not spend a fixed amount of time doing review she must do some other

kinds of activities to achieve the purposes of review,

Basically the teacher gives a review of the lesson for three purposes.

-

First, the teacher wants to give students time to recall the knowledge

and be ready for the class. Students do not suddenly acquire skills,

* Chastain, Kenneth, 1976, p444.
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They need to know why they afe in the classroom and what they are going
to do. They need help remembering what happened the time before.- Review
is especially important.on Mondays when the students come back from the
weekends., Some of them may have forgotten the rules of fhe language

they learned the week before., Others may still be very excited thinking
about the weekend fun they had.

Second, reviéwing the lesson has the.function of assessing students'
mastery of the lesson taught. From this assessment the teécher decides
whether there is any unclear point for which she needs to give some
further explanation. Reviewing also réinforces the knowledge and insures
that the students are ready to accept more and move to-the next step. .

Third, by reviewing, the teacher relates thé old material %o the
new material and' helps the students to see this relation. There are
several ways of reviewing the learned material, for instance, asking
questions either about the content of the material or about the language
structure. Some teachers start theif classes by checking some parts of
the students' homework or talking about students' problems brought up
in the last class or in the homework. Another way of reviewing is to
do an exercise either orally or in writing.

One of my own ways of reviewing is to start with a ten-minute
conversation. During this period of time students can talk about the
things they care about. 1f we are working on simple present tense, we
talk about the students' daily routines. (This can élso apply to teaching
frequency adverbs like always, usually, etc.) If we are working on the

future tense like the modal verb "will" or the pattern "be going to", I set




a topic-talking about plans for the coming weekend, and things like
this. I can always find a topic. But I have to think hard before

I start the free talk, about the purpose of my review, what I am aiming.
at, and about the language points I want to cover in the talk.

The review time should not be too long. The main focus of the
lesson is to present new information. If we stay at the stage of
review too long, we waste the time we éould use for a lot of other
meaningful and useful activities.

Some teachers put review at the end of class. This can be a quick
summary of the class or a short follow up check to prepare for +their
next class. No matier when we have review, we plan it so that we can

do it purposefully.

Preview

By preview I mean providing students with materials to prepare
them for the next class or assigning work for the students to de before
hand to give them an idea of what is going on next,

The class is more efficient and more focused if the students have a
good preview, This is especially true when both the teaching and
learning taskes are heavy. Very often the teacher has to finish many
things in the class wifhin a limitedramount of time. The teaching items
are all important for the students to learn and master. The teacher has
'to deal with all the language elements. She can not neglect any one
item because they are all equally important. If the students can
Preview the lesson first, or if the teacher gives some guestions to

the students to think over before she really-starts teaching, the

17

students will have time to look at the subject and bring up key questions.
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~ In the class the teacher can focus on those subjects which the “Students
have the most problems with. | |
Because the process of preview is the process of prelearning, the
students can learn and understand part of the material by themselves,
Having previewed the material, students usually have é better and quicker
understanding, and a deeper impression of what {hey have learned. I used
to let the students look at selected exercises wriiten in the textbook

before class., Then, in class i checked two or three students as samples.

I found it make a big difference if the students had previewed. BSometimes

I asked sfudents to0 do the exércise orally. Without having prepared for
it, students worked extremely slowly. In contrast, if they knew which
exercise they would do and looked at it ahead of time they would respond
rerfectly. 1In this way a lot of time would be saved for doing other or
more things.

How much and the manner in which we ask the students to preview
depends 6n the students. I can expect my Chinese students to preview
lessons conscientiously. They are adults and have clear reasons for
studying. Whenever they come to the class they are ready to obtain
something -~ to learn from the teacher about the things they do not know
or have difficilties with, and offer something -~ to tell the teacher
what they already know and help make work easier,

However, things might change with a different group of students.

I bhad £he experience of teaching two groups of students, each with very
[different expectations. I used the same reading passage with both Chinese
students and international students. Chinese students previewed the

- Pbassage as they were expected to before class, ﬁhile the international

students from different countries did not. I had to spend time with them
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on reading and it took a much longer time.

This raises the question of what kind of preview format is most
appropriate for the students. To those who'usuélly do not like to
Preview a lesson the teacher could give some interesting questioné for
the students to think about. I sometimes use the students!' argunents
or guestions which come up in class and ask students to fin& out the
answer and bring them to eclass. I believe that vreview helps students

learn better , more quickly. It makes the teacher's job easier,

All five parts of lesson Planning: presentation, praciice, applica-
tion, review and preview make a whole lesson plan. If we éarefully
pPlan each part with the consideration of the teacher and the students,

and bear in mind the importance and purpose of doing each part, we

will be able to conduct our class successfully.
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SOME IMPORTANT FACTORS TO BE CONSIDERED
WHILE PLAYNING A LESSON

In the last two chapters I have talked about the importance of plan-

ning a lesson and about the stages of lesson planning. In addition to these

two major aspects, a teacher needs to be able to do the following: 1) to
make instructions clear and easy to understand, 2) to order the lesson
in an appropriate sequence, 3) to pace classroom activities smoothly
and naturally, 4) to vary teaching techniques in the classroom to
enliven the class and keep students' interest, 5) to deal with supple-
mentar& materials to enrich the content ofrthe class, 6) to use visual
aids, particularly the blackboard, 7) to plan the time efficiently,

and finally, 8) to effectively end a class and give assignments.
Everyday in class we come across thése issues. We have to find answers
to each one, it is far from enough to implement a number of teaching
skills. It is the factors mentioned above that affec% the class. In
this part, therefore, I want to look at these factors and see how to

handle each while planning a lesson.

Clarity of Instruction

A teacher should be able to make her instructions‘clear and concise.
Whether the instructions are clear or not directly affects the results
of the teaching and learning gains. Some teachers confuse students
by gi;ing vague instructions; students fail to do what is required, not

because of their inability, but because of the fact that they do not

‘understand what is expected of them by the teachers.
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I feel it is important in my own teaching to be specific in giving
instructions for an exercise. Whén I ask sfudents to play a language
game, I tell the students why I am giving them this exercise, what I
want them to do or consider during the exercise and what_results I
expect.

I find that sometimes the students misunderstand the %eacher's -
intention because the instructions. are wnclear. For instance, the
teacher may want the students to read an article. -She must state her
objectivés clearly. She may say, "Please read this article and iry
to find the main theme", or "Read the articlé and pick out the phrases
or words you do not know." These two instructions are more detailed
than the following, "Let's look at the text anq finish reading.it in
five minutes."” The first instruction tells the students to work on the
content of the reading; the second to work on vocabulary; the third is
vague. The students can not see the intention of doing this exercise
because the instructions do not tell students what aspect they should
work on.

In another examﬁle, a teacher may say to the students, "Please reteli
the story." 1In saying this, she should be clear of her intentions. She
may want the students to pay attention to the tense of the whole story,
to the transitions between sentences, or to the structure of the sentences.
While giving instructions she should convey this intention to the students,
to let them know what is expected. Otherwise, the students might be
very tense trying to remember every word of each sentence or other

tﬁings which are not expected by the teacher. So the purpose of doing

any kind of activity should be stated in such a way as to offer students




the opportunity to focus on the same objective as the teacher.

In short, the instructions should be obvious and clear so that
wheri the teacher wants to start a new activity, the students do_their
work appropriately.

Besides the clarity of the instructfions themselves, a teacher should
develop the ability to assess whether the students understand the
instructions. We can see from students' faces; sometimes they look
uncertain or puzzled, We can also cﬁeck by asking one student to explain
the instructions or to do one example, Usually examples help clarify =
unclear points.

In order to make our instructions clear and easy to understand,
we should think about the language and skills as well. Some teachers
make the‘instructioné s0 complicated that the students can not ge{
the point immediately. éometimes oral instfuctions or instructions in
written form demand good listening comprehension or reading comprehension
by studenis though that is not the teacher'é pﬁrpose. It is necessary
that the teacher be clear in her own mind how she will give instructions
when she plans a lesson. Clear comprehensible instructions need to-be

thought of in advance.

Seguence

Mastering a language is’like building a house of bricks: one
brick must be laid at a time, starting with the stoﬁes of the foundationr_
and building upon them. Sequence in teaching allows for this solid
foundation. In planning a lesscn we should spend time thinking about,

arranging, and presenting materials in such a sequential way that
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students can build their knowledge step-by-step.

| The primary purpose for sequencing in my teaching is to ensure
that the learning always proceeds from the known to the unknown. The
teacher always helps the students bridge the two. Once a teacher in a
church school told me how she helped a child understand the Holy Spirit.
She said one of her children did not understand the Holy Spirit. Tt
seemed not to exist. The child was young. The teacher had to use
simple 1énguage to explain clearly. The teacher used the wind as an
example to explain the abstract concept., She said the Holy Spirit
was like wind. We could not see it with our eyes but we could.feel it
by its result. It existed and affected us. Providing this example
enabled the child to link what ﬂe had known and experienced.to the
new concept so that he could make a connection.j In téaching it i;
our job to help students find the link or relation between the knoWledge

the students have and the new things they do not have. Once the students

" find the connection between their previous knowledge and the new

knowledge, learning cén be achieved,

Based on the principle of moving from-the known to the unknown,
the sequences in my language teaching might be described as follows:
practical - theoretical - practical, éﬁd oral - written - oral., The
first stage of practice is exposure to a new lénguage_point, the
second, an explanation from a theoretical point of view. Then, ve
practice again to reinforce and discuss other difficulties students
might have. There is the same progression from oral to written.
Because of the nature of language learning, speaking usually comes

before reading, this is also reflected in lesson planning and teaching.




i
i
|
B

24

Although we know the basic principles and the sequential pattern
of teaching, we have to realize that there is no fixed rule of order
for particular language elements. Many textbooks provide a fixed
sequence and proceed from point A to roint B and €. The teacher may
follow the provided sequence if the students feel comfortable about it.
The teacher is able to change the order and adjust it according to the
students' needs as long as the class keeps its continuity and applies
the principle of moving from the known to the unknown., |

Sequencing reflects the logic of the teécher and serves as a
ladder leading the students from a lower level to a higher level,

A lesson plan weak in sequencing will give the students the feeling
that they did not learn very much or that they have missed something.

A well-sequenced lesson helps students learn.

Transition-

Transitions in a lesson are like chains in a pearl necklace,

They link the parts of the lesson together. Without the chains the
necklace falls apart. Without transitions, the lesson will not be

whole. A nice chain adds great beauty to the necklace; a good transition
makes for a good lesson.

A successful class usually runs smoothly and aqéomatically. This
automatic smoothness results from the teacher's careful plamming and
organizing of transitions between activities, In a well-organized
classroom, transitions last only a short time and students seem to be
able to shift from one activity to another without losing focué. In
contrast, transition periods in less well—orgaﬁized classrooms tend

to be chaotic, leaving students confused, needing to ask the teacher

TR
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vhat to do, etc.

We need to think hard'about how we can make the transition as
natural as possible. The more patural it is, the more comfortable the
students feel.

During the internship I had one class in which we were doing
grammar .explanation and needed to move on to talk about a picture
as practice. I put the picture face down on the table. By the time I
came to the end of the presentation of the class I wanted to use the
picture. I turned over_the picture. The studénts saw the picture.
When I finished talking, my students asked what the picture was.
Caiching the students!' questioﬁ immediately, I moved on tp the next step.
I.noticed that both I and thg students felt comfortable and natural in
changing to a new activity. This iﬁcident told me that we could use
certain skills to help students get ready to change so that.they would
not feel surprised and the teacher could tcontinue the lesson smoothly.

To conclude, transition puts the parts of the lesson together.

If we do not pay attention to its importance, the class will not be

tightly orgahized. Effective transitions avoid abrupt changes in class-

room activities. We should try to make transitions as natural as possible.

Varietx

Using a variety of techniques and activities in teaching is a
chalienge for the teacher because of the added time in preparation,
but it is worth doing so to make the class lively and %o keep the

students' spirit high.
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In the classroom, if we observe, we can see that students demand

variety in teaching. Thinking back about my time as a student, I had

'a strong desire for variety in class. After I became a teacher 1

immediately noticed that wy students like the same variety. Even though
the students do not usually articulate this need, I can tell by the
students’ boredom with monotonous classroom techniques. Therefore, in

preparing for the lesson, I spend time considering different ways of

organizing my teaching.

As far as classroom activities are concerned, I always try to do
a variety of things within one teaching hour; explaining some grammar,

letting students have oral practice, giving ‘listening exercises,providing

"a little bit of reading for comprehension or whatever, or organizing

a discussion. The student - teacher dynamic can also vary; teacher to
the whole class; teacher to individual student; students to teacher;
students to students (small group work,‘pairs, ete.). In this way,
each of the students is asked to participéte in a variety of activities,
always aimed at the same material or skills. Students are occupied and
interested at all stages of a lesson and actively at work all of the time.
I enjoy teaching more if Ido not do the same thing everyday. I try
not to use the s;me activity twice within one week. I try not to repeat
the same teaching technique within one class. I also try not to let
the students know what I am going to do until i tell them. This requires
them to listen to me atten;ively and follow my instructions. I try to

avoid making my teaching fall into a daily routine which might make

students passive. It is so easy for them to lose attention. 1'd
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rather have a challenge in preparation and a challenging class for the
students to participate in.

So the variety of techniques and methods directly affecis the
students' mood of study and the atmosphere of the classroom. We should

make an effort to keep the students invelved.

Supplemeniary Materials

Supplementary material refers to any material other than the core‘
material. It adds more information or is related in some way to the
curriculum. It can be from other textbooks, or newspapers, magazines,
journals or other forms of visual or aural material.

As teachers, we often find that there are many good books we -
can use for teaching. In fact, each textbook has its strong points
and limits. It is ideal to use one book as the basic material and
others as supplements, There are few textbooks so far which stress
all four lamguage skills ahd aspecis. Even if books cover those aspects,
we are still faced with the need to combine different kinds of maferials
according to the different needs of the students.

Providing students with supplementary material can broaden students'
minds and expose them to more things so that their knowledge will not
be limited by thé textbook. It can also provide the teacher with good
explanatiﬁns and examples. Because of these, we should use as many
supplementary materials as we can.

For new teachers, finding supplementary material may require a

lot, of extra work. They should Pay attention to whatever they hear

and see, accumulating material from daily life. Thus, they can have a
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large variety of choices and have an easy time finding appropriate
material to use in teaching. At the beginning, some teachers may feel
that the time spent in preparation of the supplementary materials is

more than on the plan of the lesson itself, However, in the long run,

. supplementary materials benefit both the teacher and the students.

Visual Aids for Teaching (Bléckboard Use )

When I use the term visual aids,.most people think of pictures,
brown papef, overhead projectors, slide shows, films and so on . These
are ideal teaching aids. But in this part of my paper 1 am not going
to talk about those because not every teacher has such equipment in
her teaching Situétionw What 1 am going to focus on is the_use of a
fundamental tool - the blackboard. It is widely used and mosi valuable.
There are many ways to use the blackboard. At present, we need to know
the art of planning how to arrange and design the use of the plackboard.
Here are some suggested ways of using the blackbpard:

1. Drawing stick pictures.

L QO N - O
; ::?rt past < ngw s future

yesterday tomorrow

3. Arrow or box
eg. The boy is spea.king.],

Is this a bOOkijh

28
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one

I'd 1like a boock,

(sentence pattern)

I'd like an egg.

more than one

I'd like some books.

I'd like some eggs.

(EE;L? =3 (preﬁosition)

Many teachers do not realize the importance of arranging blackboard

work. They use different colors of chalk, write wherever they want on
the blackboard and erase all the time. I think the purpose of using
the blackboard is to help ocur own teaching as well as the studenté'
learning. In other words; a neat blackboard can give students a clear
outline of the lesson so that they see at a quick glance what the

most important point is and what points the class has already touqhed
on.r I believe that we should carefully plan the use of the blackboard
50 that at the end of the class if someone comes into the classroom

and looks at the blackboard,.he can see from the blackboard immediately

what has been done. Yo provide an example we may arrange the blackboard

like this:

Lesson Nine
Past Tense
Sentence Pattern: Verb:- Time Adv, Homework:

eg, 1 got a letter ... get - got Jjust now 1.
He went to school.,. g0 - went % days ago 2.

past now future
= -




Az soon as the teacher starts the lesson, she writes the number
of the lesson on top of the blackboard to tell the students the focus
of the day. As the class goes on, she writes down the pattern (one or
two examples on the blackboard) and leaves one third of the blackboard -
for drawing piectures or writing new vocubulary if the students come
across some, There she writes whatever she feels necessary and erases
that part at any time. At the end of the class, she can use the space
to write the assignment for the class. In this vay, if a student gets
lost at any point she or he can find where s/he is by looking at the
blackboard. So it is crucial to keep our blackboard work neat, clear and
orderly. The teacher should include the planning of the blackboard_

into her lesson plan and try to make it look pleasant.

Timing

Timing is another issue that every teacher should consider. In
observing other teachers’ teaching I have found there are mainly three
factors which influence timing. First of all, nervousness. Because of

this nervousness some teachers may speak very fast, they may forget

50

some of the things they ought to say or they may find themselves unprepared

or‘flustered by a student's question.

The second circumstance occurs-when the teacher is carried away by
topics other than the main topic. One situation might lead to this
is that while the class is going on someone may bring up an issue,
sﬁddenly everybody seems interested in it including the teacher. It
is very easy for the teacher at this moment to get invelved and forget

her original purpose in teaching. Another sifuation which results in

the teacher's losing control of time might be the student's questions.




Students ask questions for many reasons. They might ask questions to
"tesi" the teaﬁher's knowledge of the target language. Some teachers
are flattered when students ask questions which reflect an interest
in the subject matter, ’Others are challenged by such questions and
feel compelled to offer an explanation far beyond the student's coﬁpetence
in order toAprove their own expertise in the langvage. Thus, they
spend extra time on things apart from the real focus of the lesson.

A third danger is incorrectly estimating the amount of time
neceésary for each.activity. Experienced teachers usually know how
much time an exercise will last, thoﬁgh it will vary according to the
students' mood and the pPerformance, We should have the ability to
handle some urniexpected things,

If we have some time left at the end of the class, we can eﬁplaiﬂ
something about the homework or have some exercise at hand in case we
need it so as not to waste time. It is better if the teacher plans
something simple which she can finish in a busy period. In writing a
lesson plan we have to be clear about which exercise we can eliminate
and which one we can not,

To sum up, in order to minimize wasted time, we should learn to
estimate and adjusf the amount of time we are going to use on each
item, We should also keep our mind clearly on the focus of our lesson
and keep ourselves on the right track. Finally, we should always

Prepare something for flexibility,

Closure and Homework Assignment

Personally, I feel it is necessary to plan appropriate activities

to end the lesson to let the students feel there is a beginning and

SR



ending. However, the teacher could alsc give students a brief summary of
the lesson so that they are clear by the end what they have accomplished,
or end her daily classes with an assignment for the studen;s. The
purpose of assigning homework for the students is to ensure that the
students have understood. the content of the lesson and to allow the.
students themselves to evaluate how well they have mastered the new
knowledge.

Therefore, when we plan the format of homework, we should go through
the whole lesson plan and look at the exercises at the ﬁack of the
textbooks or af the materials we are using. We should bé sure of the level
of difficulty of the exercise. If it is a new type of assignment we

- should Fhink whether it needs some explanation or if an example needs
to be given.

When we plan the amount of homework we should consider that the

written homework should not be given in such amounts that it becomes
busy work. |
In assigning the homework in class, we should also decide how to
give the assignment. Do we leave enough time for finishing the
e assignment? Do we write it on the blackboard? or print it on slips of
paper? Has the content of the exercise been covered in the cléss?
A good, clear assignment can be a good ending to the class.

In conclusion, we can not plan a lesson without looking at the

factors discussed above. Many teachers constantly encounter problems

because they have not fully considered all factors. Some factors

appear to be less important and easy to handle. In reality, they are

not. Usually we can not see the clarity of the instructions or perfect

———y
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timing on our lesson plans, but they are essential parts of planning

and we can not leave them out.
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EXAMPLES

Having talked about the procedure and factors involved in lesson

planning, Irwdﬁld like in this part of the paper to provide sample
lesson plans. I am going to show the detailed content of the plans

and state the assumptions behind each step of them. Since the lesson
Plans are based on material chosen for an individual daily'c1ass; they
are complete in themselves. I.do not include the review and preview in
the plans because they are not in a fixed curriculum though in actual
teaching review and preview would be indispensable, The following are

the examples.

Sample Lesson Plan One:

Lesson Plan

Teacher's name:

Intended date of presentation:

Estimated time of the lesson: 50 minutes

Estimated students' language level: Beginning

Teaching point: The usage of good {adj.) and well (adv.)

Teaching Objectives: Students will be able to recognize the differences
between the adjective "good" and the adverbd “well",
and will use these words correctly in class speaking
and writing.

Teaching Materials: 1) dialogue (written handout, transparency, and

tape recorder)

2) functional explanation written on board or

transparency

3) evaluation - written handout
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Teaching Procedure:

Step 1: Warm-up activity (5 minutes)

Free talk format

eg.

Whose handwriting is good?

Who can write on the blackboard very well?

(4sk the student to actually write on the blackboard)

Blackboard: Date: July 1, 1983,

Good & Well

Step 2: Presentation of pattern in context (15 minutes)

A:

Ihtroduce the main idea

Ian and Jeremy are two students. They are walking home

from ‘school. (Write the names on the board) -

Vocabulary
professor (teacher) assignment ( homework )
Listen to the dialogue over the recorder

Ian:

Jem:

Tan:
Jems
Ian:
Jem:
Tan:

Jem:

How are you doing in math class, Jeremy?

I'm doing well., I like math. But I'm having problems
with that American history course.

Me, too. The professor doesn't explain things very well.
I know. But at least we.havé a good textbook.

Yes. The book is very easy to understand.

By the way, have you done the assignment for tomorrow?

I forgot all about it! I's betier get busy.

Me, too. I'll see you later.

S R A L KB BT TN A L R AL
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D: _Compfehensidn questions
1) Are ian and Jereﬁy in a cléssroom?
2) Does Jeremy like math?
3) Ian is having problems with the American history course,
isn't he?
4) Is the préfessor a good teacher? Why (not)?
5) Is the textbook a good one?
6) Is the textbobk difficult to understand?
7) Did Tan do the assignment yet?
(Listen again)
E: Identification of pattern
Hand out the written dialogue and let the students lpék
af the dialogue again.,
Ask - What sentence has the word "good" in it?
Where do you find the word "well"?
(Write answers on transparency )
St Good: At least we have a good textbook.
Well: I'm deing well,
T: Let's see how these two wards<are different.
Step 3: Practice (5 minutes)

Mechanical drills: T: Pleage listen,

We have a good textbock. diectionary
We have good dictionary. car
We have a good car. lesson

We have a good lesson,

0K, let's try it now.
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T: We have a goed textbook. dictionary
} . ‘ S: We have a good dictionary. ete.

L _ T: OK. Now let's try the wofd Mywell®,

Listen.

He doesn't explain it very well. understand
- He doesn't understand it well. - express

He doesn't expréss it very well. know

He doesn't know it vefy well.
Let's try it,
T: He doesn't explain it very well. understand
S: Be doesn't understand it very well, etc.
Step 4: Grammar explanation (10 minutes)
Now let's see if we can find out-how these words "goed™ and

"well" are different.

; i T: VWhat kind of work is "good"? (Is it a noun? adjective?)
3 [E _ It's an adjective. Which means what ? Where does an

adjective go? (Before the noun? After it?) We put it before

the noun. Now, what kind of word is "well"? Yes, we are

using it as an adverb., And what does that mean? An

adverb adds information to a verb, right. And where does
the adverb go? After the berb.

Functional explanation

T: How can we use these words? Where do we use each word?

- {Put on overhead projector —blanks are filled in with
students' answers)

It is a good book.
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I don't understand it very well.

RO I am not feeiing well,

That was a good dinner,

She's a good temnis player. She plays well. etc.
So we see that "good" is an adjective, and is placed
before the noun it describes. "well" is an adverb, and
goes after the verb it describés.
Step 5: Application (10 minutes)
A: Meaningful drills
T: Let's try to use these words in some questions.

Please listen.

teacher? Mr. Smith is a good teacher.
skier? Mr. Smith is a good skier.
dancer? Mr. Smith is a good dancer,

Let's try that now,.

teacher?

S: Mr. Smith is a good teacher. ete,

P: Listen again.

teaches Mr. Smith teaches well.
skis Mr. Smith skis well.
dances Mr. Smith dances well.

Now you try it.
teaches

'S: Mr. Smith teaches well.  etc.




Step 6:

B: Communicative drills

Now let's use these words to talk with each other,

T
51t
523
T:
55:
T:

54

Ts

(51) ask (52) if she is a good cook.
(S2) are you a good cook?

Yes, I am.

(83), what kind of a cook is (S2)7

She's a good coock.

(54) ‘how does (S2) cook? Does she cook badly?

No. She cooks well.

'etc.

( ) ask ( ) if she swims well.
if he is a good ping-pong player.

if she draws well.

C: Optional activity

Mini dialogues - let the students do a short dialogue

using good and well.

Bvaluation (5 minutes)

T: hands out evaluation, students complete it, turn it in.

Evaluation: Fill in the blanks, using the word "good" or

the word "well", as appropriate.

1. Mr. Chen speaks English .

2. Do you think the professor. expresses himself
3. Maria is a ____ mother.”

4. It's not a very ____ book.

5. There are several ° 1lawyers in this city.

6. Her brother is a student.

59
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T. Hiro dances s and he is a singer, too.
8. What shall we listen to? There are many
records to choose from,

The Bnd of the (Class

In beginning her lesson Plan, the teacher notes down teaching
objectives énd matérials. Objectives reflect.the teacher's chief gpai
in presenting the lesson. By the end of the lesson she must achieve
her objective. Materials remind the teacher of the general thiﬁgs she
will use in teaching and should prépare before teaching. Writing the
maferials at the beginning of the plan enables the teacher to have a

quick look before going into class to be sure she has everything she

needs with her. The actual classroom teaching is implemented according

the lesson plan,

Step One. is designed as a warm-up activity which catches students'
attention, and assesses students competence in this particular language
point.

Step Two  The teacher introduces the subject matter by presenting it
in context. Fach substep within this stage is preparation for the next
one. The comprehension questions check the students' understanding of the
basic facts of the dialogue. Because of the students' beginning 1evé1,
most of the questions are yes / no questions. Question No. 3 is a tag
question. The teacher provides students with the opportunity to be
exposed to.different questions. When the students come across this
form of question again later on, it will not be totally new to them.

Step Three is practice. As I said in tﬁe previous chapter, préctice-

Provides opportunities ito try out the new information through controlled

exercises. Through practice students have a close look at the use of the
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siructure.

Step Four is a grammatical and functional explanation. The teacher
explains the language phenomena by raising questions and encouraging
students to provide answers and generate rules., A functional explanation
explains things by using them. We learn swimming by jumping into the
water to swimj learning language is the same. |

Step Five is applying the language. This part contains two kinds

of drills, meaningful drills and then communicative drills. I1 also

SRR

reflects the assumption that going from more controlled to less controlled

P

exercises is.the best way to préceed.
Step Six is an evaluati&n exercise to close the class and to evaluate
the students' learning gains immediately.
As for variety within the lesson, thé teacher inéludes_listening,
reading, and writing. There is time devoted to the téacher's control
of the class and a time for student control. It balances whole group
work and individual work. What's more, the question format throughout
the lesson compels the students to think all the time. Therefore both-

teaching and learning progress rapidly.

Sample Lesson Plan Two

Lesson plan sample two is based on my internship teaching. The
students came from numerous countries. The class was intended to help
them survive and communicate in the United States and gain the knowledge

of English to enter academic programs or stay in the United States.

L




Lesson Plan:

Date:
Class: 10 ~ 12 students
) Level: Intermediate .
Time: Two hours (8:30 - 10:30)

Material and Content: Modern English, Volume One, Unit 2%

Teaching Procedure:

Step 1:

Dialogue "Asking Directions" from the textbook.

Communicative Function - Asking Directions

Pronunciation and Intonation

WH Questions

Expressions

Reading and Writing

Activities

- know how to ask directions with right form
and intonation

~ be able to use sentence structures from.the
dialogue and produce their own sentences.

- understand and generate the sentences J
covered in the class both orally and in

written form.

Teaching Aids: Tape recorder, tapes, sound pattern sheet {brown paper).

- RR

o ** See the appendix 1.

P

* Rutherford, William E, 1975.
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Iv.

Teacher ~ Student (Free talk)

eg. Have you ever had the experience of losing your way?
1f yes, what did you do? What kind of questions did
you ask?

Purpose: Ask students to present something first to see
how much they know about asking directions; to
give students a sense of the content to be learned;
to introduce or present the lesson.

Listening to the dialogue |

A: First time - understand the meaning and content of

tﬁe dialogue.

.Oh the blackboard: NAME PLACE (to help students
: follow the dialogue)

B: Second time - answer some specific questions.
Purpose: Listening for general meaning and then for specific
information,

Look ét the dialogue and define the meaning of some sentences

which students may find difficult to understand.

eg. Let's face it,

(Students may look at their textbooks now and read theﬁ.)

Purpose: to allow students to see what they are learning in
-the bock.

Pronunciation and Intonation

Students pronounce sentences on the sound pattern sheet

(Written on the brown paper), paying attention to the

intonation contours.
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The sound pattern sheet:
. s /

/ ' / /R
Who do you ask in a strange town?
, z
Where do you find one?
rd
s Vi I N VAN

How do we get to the post office?

T - Ss / Ss ~ individual / Kuman computer

‘Practice - role play

A. In a group of three - Sid, Mort, Officer
B. Dialogue variation ~ try to use some new sentences
eg. All we have to do is ask - We only have to ask
Excuse me - pardon me
I'm not snre.— I don't know exactly.
Purpose: to check students' intonation, the ability to.
say the sentences, understanding of the dialogue,

and producing new sentences.

Step 2: WH questions

I.

11,

Formation

Most wh-questions have the form-of yes-no questions with
a wh-word in front:

statement: You can find one {somewhere)

yes—no question: Can you find one some where?

wh-question: Where can you find one?

FPicture talking - uncontrolled exercise, making sentences

or questions with people doing different things in a picture.

Purpose: ‘to teach the students the formation of wh—guestion

and to check whether they understand it by using

pictures to practice.
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Step 3: Reading "You can't miss it" *
— e Reading the passage individually
II. Students ask questions using wh-words
III. The teacher writes some éuestions on the board
IV, According to gquestion, students retell the story
Purpose: to read a passage related to the text to learn
more expressions and to gain a betier understanding
of the use of the language; to ;einforce'the knowledge
of wh-guestiong.
Step 4: Activities
I. Use school map or map of town to ask directions or locations
of some places.
I1. Finding places:
Deseription: (in pairs)
Students are not ailowed to loock at each other's sheet or
maﬁ. 51 asks 52 how to get to the Bank from where he is
and 52 tells S1 according to his sheet. Then, 52 asks S1

to do the same.

. P « 7
Place; = 2 § 2 bank q shoe shop Place 2 T
bank n 5 g Y church
chur ? . e
shoe shop * R - Cate. book store
cafe beokstore Mobil ? 2 ? Mobil station

& &

5y . Sz

* See appendix II
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Step-6: Assignment
1. Writing - you ask somebody in a strange town.

(who)

(Bxercise at the back of the text.)
II. Oral - make a dialogue telling someone how to get to your
apartment, dorm, office, etc.

Purpose: to check whether the students have learned.

The End of the Class.




CONCLUSION

In conclusion, I suggest that every teacher write a lesson plan
forIEVEry class and consider the procedure and factors mentioned in
the ﬁrevious chapters. 7Planning is an inseparable part of teaching.
We can not go t6 class without preparation. A complete and detailed
plan allows for the impfovement of professional competenée and success
in teaching.

In terms of plamming a good lesson; I believe that we should include
a warm up activity which is designed to build students' confidence and
to establish a positive mindset toward learning. We also need a .
variety of techniques and activities within each class session., Clear
transitions between activities shoul& be provided so that the students
are aware of changes in activiiy and able to follow from one to the next.
Including visual aids in the lesson reinforces meaning and helps students
follow the class.

I recommend fhat lessons be planned in detail, that they provide
for work.on all four language skills, that the students be encouraged
to prepare their lessons, so they are ready ito respond most of the
time. I also recommend that students‘put knowledge into practice by
applying the language material to their own lives.

Teaching is an art. This is why not everybody can be a teacher and
not every teacher is a good ane. Any teacher who is devoted to teaching
and responsible for herself as well as for the students should be sérious

about lesson planning and do it well.




APPENDIX I

Modein English, Second Edition, Volume One, Unit 2

Dialogue: Asking Directions

Sid

Mort

5id

Mort

S5id

Mort

Officer

Sid

Officer

Mort

Sid

Mort

Let's face it. We're lost.

Don't be silly, Sid. All we have to do is ask.
Who do you ask in a strange town?

You ask a policeman, or anybedy for that matter.

I don't see any policeman. Where can you find one?

'Standing right behind you. Excuse me, officer, can you

tell us how we get to the post office?

Go straight ahead three blocks, turn right, walk ...

Not so fast, please, officer. ﬁe're strangers here.
SArry. Walk to the first traffic light, then turn left,

You can't miss it.

B L T LT T

I don't see a post office. How many blocks did he say?
1'm not sure. What happens now, Mort? What do we do?

We ask another policeman, of course. Pardon me, officer,

how do we get to the post office from here?
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APPENDIX II

Modern English, Second Editionm, Volume One, Unit 2

Reading: You can't miss it

Last summer my brother and I stayed for a week with some family
friends in Boston. Th;t was our first trip away from home and we
wanted to see something of Boston's historic places. One morning
we started out to look for a famous church. We stopped a stranger
and asked, "How do we get to the 0ld North Church?" "Go three blocks
and turn to your left," he said. 'You can't miss it." S0 we walked
three blocks and turned to our left, but the church wasn't there.

We then asked a second stranger. He said, l-'Go thrée blocks and
turn to your left. You can't miss it."™ But again we couldn't

find the church. TFinally we asked a third stranger. "Go three
blocks and tﬁrn to your left. You can't miss it." This time we
found the church, but we wondered if everything in Boston was three
blocks and a left turn away. Just then somebody walked over to us
and said "Excuse me, where is the post office? Can you tell me?"
"Go three blocks and turn to your left," my brothet repliéd. "You

can't miss it."
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