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Abstract:

ESOL teachers are often asked by their colleagues or school administrators
to do translations. Yet few of them know very much about the profession
of translator. This paper is designed to give them insights into the
field of translation and what skills are necessary to be a professional
translator. It describes three translator training programs in the United
States and contains & proposal for a translator training program based on
individualization throtigh learning contracts. It discusses how candidates
could be chosen for the program, how the program could be individualized,
possible courses to be'offered, and suggestions for implementation.

Descriptérs: Individué}ized Instruction / Program Design / Translation
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PREFACE

When many teachers of English to Speakers of Other Languages (ESOL)
hear the word "translation", .they immediately think of the once poﬁular, but
now disdained Grammar-Translation method of teaching languages. As a result,
translation has lost much of the prestige it once had in the language class-
room, and teachers know little about the translation process or the profes-
sion of translator. This is unfortunate in two respects. First, trangla-
tion can be used as a valuable tool for teaching languages (Wilss, 117).

It éan either be used as a learning device in itself or it can be used to
verify comprehension and accuracy. Second, ESOL teachers are frequently
asked by monolingual colleagues or school administrators to translate docu-
ments énd materials for them. These people often expect the teacher to
translate for free. They assume that to "know" another language is suffi-
cient to be able to translate it, and that the special language skills
required to make a good translation are worthless in terms of time, money,
and effort (Tinsley, 7). Any professional translator would resent this
attitude bitterly, and ESOL teachers should, too. In this respect, trans-
lating resembles ﬁeaching. "Everybody believes that it must be easy, that
he could do it if necessary, and that he is qualified to eriticize the
efforts of those who practice it. . . » It is also true that bad translating,
like bad teaching, is by comparison an easy matter" (Saﬁory, 35). Transla-
tors, like teachers, are professionals in their field. They have worked .
hard to acquire the special skills they need to do their work.

Because many ESOL teachers will be dealing with translation either

inside or outside the classroom, it is essential for them to have a good




understanding of what is involved in the field. This paper is designed to
glve them some insights into what some American schools offer in the way
of translator training, the skills that are necessary to be a good transla-

tor, and a suggestion for a translator training program based on individu-

alization.




I. What is Translation?

When people ask me what I do for a living and I tell them I am a trans-
lator, they often seem to have a different conception of what they think T
do from what I really do; They romantically envision me as working with
top-level diplomats at impo?tant meetings in the U.N., discretely standing
behind them and whispering in their ears. They are invariably disappointed
when I explain that most of my jobs consiét of translating tourist brochures
or instructions for household appliances. These misunderstandings arise
because they confuse the terms "translation" and "interpretation". In the
past, the word "translation™ was used as an overall term which included
"interpretation". Nowadays, professionals distinguish between "translation"
and "interpretation" as two distinet fields.

Thefe isAa world of difference between a translator and an interpre—
ter, although they might do the other's job 1if needed. Basicaliy, trans-—
lators work with written 1anguage and interpreters with spoken language.

The skills needed to do either job are related but different. Interpreters
need to have a good oral command of both languages, they tend to be extro-
verted, dynamic people who like to perform before crowds. Translators,

on the other hand, tend to prefer working in solitude, oral abllity is less
important, but instead they need to be ﬁery exact in expression of their
own language (Tinsley, 1). Interpreters have often grown up with two
languages while translators often liﬁe abroad or haﬁe spent many yearé in-
anotﬁer country.

When dealing with translation and interpretation, distinctions are

made as to which language one is translating into or from. The language



one is translating from is usually referred to as the Source Language (SL).
The language one is translating into is called the Target Language (TL).
Most translators and interpreters translate into their mother-tongue., It

is generally felt that the command of language necessary to express oneself

clearly and accuratély in the TL is only possible for native speakers.

Occasionally, the translator is faced with a situation where she can-
not simply translate the original. This can occur-when the concepts of
two cultures are so different that no word-for-word correlation is possible.
For examplé, J. C. Catford refers to the different concepts of "bathroom"
in Fiﬁland, Japan, and Ameriea. (Catford, 99). A Finnish person perceives
the "sauna" as a communal bathing place, often in a separaterbuilding. To
a Japanese, a "huro(-ba)" is a place to soék the body after it has already
been cleansed. When an American asks for the "bathroom" he may not be
interested in bathing at all; in fact, it is possible for a "bathroom" in
an American house to consist only of a sink and toilet. "Sauna" and "huro-—
(-ba)" cannot simply be translated as "bathroom". Somehow the translator
must explain, either through footnotes or weaﬁing an explanation into the
text, what the cultural differences are. Poetry, puns, plays on words all
present similar problems of untranglatability. In the long run, what deter-
minesﬁthe success of a translation is if it is able, despite these major
obstacles, to communicate thermessage it is intended to communicate.

The. types of messages translators are asked to communicate are extremely
difexse. Some translators work primarily with the belles-artes. In the
past, this kind of.transiation, called literary translation, was the empha-

- sis of most translator training programs because it presented so many




interesting and challenging problems.. Although there is a growing demand
for good translations of literature from other languages, with a few
notable exceptions it is still difficult to earn a living by literary
translating alone. As the former president of the American Translators
Association, Royal L. Tinsley, Je., points out, "There is little opportun-
ity for a satisfying career as a full-time literary translator" (Tinsley,
3). As a result, many translators with literary training haﬁe been forced
out of economic necessity to take on non-literary translations in the
fields of business, science, technology, gqﬁernment and journalism. This
can 1ead'to_terrible translations if they do not understand the subject
matter. Many translators specialize in certain. areas like computer tech-
nology or medicine and. try to learn as much as they can about the field in
order to master these Einds of translations. On the other hand, many scien-
tists and technicians try their hand at non-literary translations. They
have the necessary expertise, but often their language abilities lag far
behind. Their translations may be accurate, but clumsy. Unfortunately,
most people who 1ike wdrking with languages haﬁe an aﬁersion to anything
scientific or technical, and many who 10§e technical matters have no delight
in expressing themselﬁes in elegant languagg. To haﬁe both a good command
of language and technical expertise is indeed a valuable asset for a trans-
lator.

It is especially in the fields of non-literary translation that most
translators will find jobs in the future. As the differeﬁt nations in the

world become more and more dependént on each other in every respect, the

need for understanding across language boundaries will grow. The literary




translators will also play an important role in bringing different cultures
closer through the interchange of ideas. There will be much work for good,
qualified translators to do in the future.

However, there is some speculation that one day computers will replace
humans as Eranslators. Although much spectacular research has been done in
this area, "none of the practical goals of MT (machine translation) with
respect to quality, speed or cost has ever been realized" (Lippmann in
Congrat-Butlar, 48). And the future lookslbleak for computerized transla-
tion. Even Peter Toma, who designed and operated one of the world's most
successful machine translation systems SYSTRAN, says that "machine transla-
tion is ecoﬁomical only for large émounts of translation. Therefore, only
those Iike the Air Force and NASA, who need to have thousands and thousands
of words tranmslated, find it cheaper to use machine tramnslation" (Toma, 257).,
On the othér hand, great advances have been made in developing computers
and word processors as an aid to translators. These machine aids will
prove invaluable in the future in speeding up many of fhe individual steps
in the translation process (Lippmann in Congrat-Butlar, 48-49). These
advances in technology are not a threat to the profession of translator,
but an indication of new areas translators will need to know more about.

The increasing knowledge and skills translatoés need in order to keep
up with modern deﬁelopments make good translator training programs an abso-
lute necessity. 1In the past, translators had little formal preparation
for'their-céreers (Rennie, 1), Anyone who knew more than one language .
could call herself a translator. Translators were seldom given recogni~

tion for the work they did and their legal status was poor. Today trans-




lators are joining together in professional organizations to demand their
rights and recognition for their work. There is'increasing awareness that
if translators wish to be seen as professionals, they need to have formal
proof of their abilities, either through accreditation exams given by
organizations like the American Translators Association (ATA) or through
certification by recognized translator training programs.

Although, as we will see in the next section, the number of schools
offering trans;ator training is growing-tremendously, the field of trans~
lation pedagogy is still in its infanecy (Wilss, 118). The requirements
for certification and how translation skills are taught vary greatly from

preogram to program.

II. Translator Training Programs in the United States

According to a report presented at the 8th World Congress of the
International Federation of Translators in Montreal in 1977, by Royal J.
Tinsley, Jr., "prior to 1971 there were only two schools in the entire
United States with academic programs designed to train translators and
interpreters - Georgetown University in Washington, D.C. and the Monterey
Iqstitute of Foreign Studies in California. There are now some five or
s$ix institutions with complete training programs at the graduate level and
numerous colleges and uﬁiﬁersities throughout the country that offer

training in the form of one or meore courses" (Tinsley in Congrat-Butlar,

31). TIn 1983, the ATA published "A Survey of Schools Offering Translator



and Interpreter Training'. There are 257 listings of two and four year
schools offering either translator certificates or translation coursés.
Europe, on the othe¥ hand, has a muéh longer traditiqn of translator
training. Countries like Belgium, the Netherlands, France and Germany,
where international organizations haﬁe long been based, have high-quality
programs on both the undergraduate and graduate 1e§els. Canada, with its
French and English bilingualism, also has a tradition of excellent transla-
tor training progfams like the omes at the Uniﬁersity of Ottowa, the Uni-
versity of British Columbia, and McGill Uniﬁersity to mention only a few.
Mexico offers translator fraining at schools like El Colegio de México,
Instituto Allende, Instituto de Intérpretes v Traductores and the Univer-

sidad de lLas Amé;icas. In his book, Translation and Translators: An Inter-—

national Directory and Guide, Stefan Congrat-Butlar lists many schools and

uniﬁersities around the world that offer translator training and interpre-
ter training. This is an excellent referen;e for anyone considering
entering a translator training program, either in the United States or
abroad. |

At this point, I would like to look in detail at three American
schools that offer translator training: the University of Pittsburgh,
The Uniﬁersity of New York at Binghamton, and Georgetown Uﬁiversitj. The
information in thié section has been drawn from their brochures and from

letters in answer to my many questioms.




'The University of Pittsburgh

The Professional Translation Program is under the administration of
the Western European Studies Program at the University of Pittsburgh. In
a letter, the Administrative Specialist for the‘WestnEuropean_Studies
Office provided the followiﬁg information about the program, which offers
courses in translation and a Certificate in Professional.Translation at
the undergraduate level in French, German, Italian and Spanish.

The Certificate Program is designed for students who already knoﬁ a
foreign language well and wish to add a thorough professional competence
to that knowledge. In order to be admitted to the program, students must
haﬁe taken five semesteps each in two of the languages offered, or the
equivalent language competénce must be demonstrated through an entrance
examination. This entrance examination is also recommended for those stu-
dents who have not usgd the language for seﬁeral years and who feel unsure
about their abilities. The examinations are given by the language depart-
ments and are the same as those used for incoming freshmen to place them at
appropriate leﬁels of study. If a student has difficulty keeping up with
the fast pace of the classes, the instructors may recommend that he or she
continue with language studies first and return to the translation. courses
later.

The courses are taught in the evenings by professional translators
who work in corporations in Pittsburgh during the day. The Professional |
Translation Certificate Program requires proficiency in two languages and
a total of 21 credit hours: 12 credits in professional translation courses

for each of the two languages; 6 credits in "Language of Business and Indus-




try" and "Language 6f Science and Technoiogy"; and 3 credits in an elective
chosen from a list of designated language.or culture courses. The students
are also encouraged to take literary tranSlation courses in departments
that offer them. Translating internships in corporations in Pittsburgh
may be possible for highly qualified students and fulfill those students'

elective requirements. The object of the electives is to broaden the stu-—

dents' understanding of the SL. TFew students are able to complete all the

requirements in one year. Most of them stay on for an extra semester.
Examinations in both languages are giﬁen after the student has com-

pleted the 21 credits. The examinations last thrée hours for each language

and require a student to select three out of five texts, also in each

language, for translation. Two translators and one professor from the

appropriate language department correct the exams. All three must agree

on a passing grade. Grading is on a pass/fail basis. Once all the require~

ments are completed, the University issues a certificate to the student.

State University of New York (SUNY) at Binghamton

The Translation Research and Instruction Program (TRIP) at SUNY,
Binghamton, and the Georgetown Division of Interpretation and Translation
in Washington, D. C. are the two sites of the National Resource Center
for Translation and Interpretation. Together they'coordinate tfanslator
training at a national leﬁel, maintaining close ties with appropriate pror-
fessional organizations and similar programs overseas. Both schools train

students in translation. Interpretation, however, is only taught at

Georgetown.




TRIP proﬁides an interdisciplinary graduate program in the theory and
practice of translation, both for students who plan to become professional
translators and for those who wish to use it as an ancillary skill. Stu-
dents have the éhoice of either matriculating solely in the Certificate
Program or combiniﬁg it with another gréduate degree program like MA in
Comparative Litera@?re (for literary tramslators), MA in Social Sciences
(for non-literary t;hnslators), MBA in Social Sciences (for management-
oriented translato:;i, the MSED, or in two doctoral-programs: the Compara-

tive Literature PhD in Literary Studies for a translation dissertation and

the Comparatiﬁe Liféfature PhD in Philosophy and Literary Criticism for
translétion theory.

A diagnostic examination is required for students entering the Certi-
ficate Program once they have finished their first semester in the Transla-
tion Workshop. The‘first half of the examination consists of a two-hour
wiitten éxamination on readings in theory chosen from a suggested list,
which is reﬁised annually. Each reading.list for the examination is indi-
ﬁidual, and each examination is made up separately by the stﬁdent's own
examination committé%. The second part of the examination comsists of a
translation oﬁ threelﬁassages, either of a literary or non-literary nature.
The examination passdges ére comparable to those used-by the ATA, although

‘at SUNY the passages are restricted to the student's area of specialization.

If a student cannot pgiform at an A~ level on the diagnostic exam, the pro-

gram’ suggests that hé or she not continue.

From the beginning the students choose between literary and non-liter-

ary translation and this choice affects their curriculum. 16 credits are
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required for the whole program: 8 credits for translation workshops (two
semesters) in either literary or nbn—literary translation; 4 credits for
one graduate course in linguistics, language theory or language history;
and 4 credits in one graduate course in source literature for literary
transiators or one graduate course in subject area for non~literary trans-
lators.

Together with the TRIP director and the program faculty, each student
designs a reading list in line with their specialization and career needs.
When theilr course work is essentially completed, the students request to
take the final examination. The TRIP director, in consultation with
appropriate faculty, establishes the student's examination committee, The
indiﬁidualized examination, which takes four to six hours, consists of sec-
tions on theory and practice. Part One, like the diagnostic examination,
consists of a two-hour writtem examination on a pre#iously determined
list of readings in theory. Part Two ﬁaries depending on if the student

is specializing in literary or non-literary translaticn:

"Literary

- 1. Comparison of texts. Evaluation of three translations of a
classic in the student's language area.
2. Copyright and permissions.
3. Demonstration. The student is asked to translate 3 passages,
e.g., a short poem, citation from fiction or drama, citation
from literary history or criticism.

Non-literary

1. Comparison of texts. Evaluation of multi-language text in stu-
dent's area of specialization.

2, Copyright and permissions.

3. Demonstration., The student is asked to, translate passages from
three works in his or her area of specialization."

(from "Examination Schema", SUNY, Binghamton).
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When the students have fulfilled the course requirements and success-
fully passed the examination, they are eligible to receive a Certificate
of Tramslator Proficiency, specifying the language combination{s) and sub-

ject area(s) of their proficiency.

Georgetown University, Washington, D.C.

The Divigion of Interpretation and Translation in the School of Lan-

guages and Linguistics offers two separate certificate programs, one in

translgtion and the other in translation and interpretation.’ The program
is outside the normal degree structure and is designed to follow prior
university studies.

In order to accept students from many different backgrounds, the pro-
grams have been designed to be flexible. It is recommended that candidates
haﬁe a degree before beginning their translator training. Many who enter
the program haﬁe not only é Bachelor's but also Master's degrees or doctor-
ates. The program also admits candidates whose past work experience and
self-paced study justify acceptance.

The candidates take an entrance examination to demonstrate if they
ha#e sufficient general background and a solid knowledge of the languages
they intend to work with. As the Diﬁision does not provide language
teaching progréﬁs, the candidates are required to know their languages
well in order to be able to concentrate on the techniques required for
translation. For each language combination, the candidate is required to

translate a general text to show understanding of vocabulary and structure
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as well as ease of expression in the TL. Dictionaries are not allowed
during the entrance examination.

A Certificate in Proficiency in a specific language combination is
granted to students who have completed at least two semesters of Advanced
Translation in that combination. The translation courses offered are very
demanding in time and effort on the part of the students. Texts for trans-
lation are chosen mostly from newspapers and magazines and deal with cur-

rent topics in fields like sociology, anthropology, finance, science and

technology. All faculty members have extengive experience as translators
or interpreters. Part-time lecturers and consuitants are drawn from inter-
national and goﬁernment agencies in Washington, D. C., or they are free-
lance translators of interpreters. Usually theﬁ belong to one or several

professional associations.

Although all three programs offer a certificate in translator profi-
ciency, the translators who finish the programs are proficient in differ-
ent areas. The Pittsburgh program trains translators mainly in the areas
of business and finance. Georgetown Uniﬁersity seems to concentrate mostly
on non-literary translations in fields like sociology, anthropology,
science and techmology. The program at SUNY Binghapton offers the stu-

dents a choice of either literary or non-literary translation, either

alone or in combination with another graduate degree program. It also
allows the students a great degree of freedom in determining their areas °
of specialization. SUNY appears to be the only one of the three schools

that tries to tailor its program to the individual needs of the students. -
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III. An Individualized Approach: The Foundations

On the following pages I have designed a franslator tralning ptrogram
that takes the idea of 1nd1viduallzation as practiced at SUNY Blnghamton
a step further and explains the details of how such a program can be con-
ceived and implemented. I haﬁe done this for three reasons. First, T
believe it is useful for anyone involved in education to work through the
steps of a program design. Second, thig allows the reader to get a detailed
understanding of how translators are trained. Finally, it describes an
approach that is well-suited to the educational needs of future translators.

Before a house can be built, sound foundations to support it need to
be laid. Before a program can be designed, it is important to formulate
the assumygions on which thé program is based. There are various assump-
tions that could be the underlying force of a translator training program.
For example, the Uniﬁersity of Pittsburgh bases its program on the idea
that the students should acquire marketable skills that will help them in
their professional careers. That is why the main emphasis is on transla-
tion for business and finance. Many European universities, on the other
hand, would not even offer translator training prégrams because in itself
translation is a profession. Instead, they would offer courses inrtrans—
lating classical literature, in comparatiﬁe linguistics, or in theories of
translation, These uniﬁersities base their programs on the assumption
thatleducation should be an end in itself, mot to prepare people to entef

the business world.
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Both of these assumptions operate on the level of content of education -

the material and skills to be taught. I, as a teacher, also concentrate on
the content of the classes I teach. Howeﬁer, in the past that was often
my sole concern. I generally heaved a sigh of relief once I had made it
throﬁgh a difficult lesson and seldom stopped to consider if my students
had made it with me. Eventually, I learned that if I wanted to be a suc—
cessful teacher, I had to take two things into consideration at the same
 time: the material that I was teaching and also what the students were
doing with that material. I began to spread my focus to include the stu-
dents as well.

An indiﬁidualized program design is an attempt to put focus on the
learner as well aé on the content. The emphasis shifts from an expounding
of knowledge that students are expected to absorb to seeing the students
as indiﬁiduals in the process of change. Learning means change, not just
in the amount a person knows, but also cﬁange in the way that that person
perceiﬁes his or her enﬁironment. It involves the whole person. This
factor is often ignored in traditional education.

Donald Rippey describes an interesting model in his article "What is
Student Developmentf that puts the main emphasis on the deﬁelopment of the
individual in the learning process. He bases his model on the ideas of
Rousseau, Pestalozzi and Froebel that "in nature, or in a natural state,
man learns eagerly and spontaneously from his enﬁironment" (Rippey, 35). .
The student development model helps students direct that natural curiosity

into fulfilling channels. According to Rippey, "The proper focus for edu-

cation is on developing and assisting human beings to become the best that
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they are capable of being" (Rippey, 9). Thus, attaining knowledge is not
the goal of education, the maximum deﬁelopment of each peréon_is.
The basic assumptions behind Rippey's model were formulated by
Theodore K. Miller and Judith Prince in 1976:
"1. That all facets of the individual student rather than a éingle
attribute such as intellect muét be considered;
2. That each student is recognized as unique with unique needs and
must be treated as an indiﬁidual;
3. That the total environment of the student is educational and must
be utilized to teach the fullest deﬁelopment;
4. That the major responsiblity for a student's personal, social
deﬁelopment rests with the student and his or her personal
resources" -

(in Rippey, 11).

Let us consider the implications these four agsumptions have for the
teachers and administrators of a translator training program based on indi-

ﬁidual de#elopment of learners.

1. All facets of the individual student must be considered.

How successful a student will be in her life is determined by a num=-

ber of factors. Many schools take only academic success into consideration

when conferring degrees. Thus the people who haﬁe worked well withinlthe

system are rewarded. But as we know, these pecple are not always the ones
“; who make a "success" of their lives. There are many aspects other than

language ability that will affect how well a translator does in the profes-
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sicnal world. Personality, the ability to deal well with other people,
business acumen,rsensitivity to an author and reading public - these all
affect how well a translator does her job. But #ery few schools téke these
affectiﬁe factors into account. A dévelopment model would allow the stu-
dent to focus attention on all facets of her being that need improvement.
It would allow her to recognize where her individual strengths and weak-

nesses lie and work on those areas with the support and guidance of the

program.-

2. Each student is unique,

Although this assumption holds true for any educational program, it
is especially relevént for a translator training program. Each student
comes to the brogram with a unique language background and unique areas
of expertise and interest. Pogsibly the student is bilingual in the sense
that she spoke one language at home and another outside the home. Another
student might haﬁe spent years in another country but had no formal lan-
guage training. Another might haﬁe studied a language extensively, but
never spent any time in the area where that language is spoken. Just as
dlverse are the reasons why people are attracted to the profession of
translator.. Some see a market for their technical or language éxpertise,
others loﬁe literature and languages, and others are mainly interested in
the cross—cultural aspect of translating. The motivations, the languages,
the backgrounds are all Qery different for each persén. And the possibil-

ities for finding jobs in the field afterwards are just as diverse. A
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’

translator training program could never hope to take a uniform group of
students with equiﬁalent language abilities and turn them into uniform
translataors with identical skills and interest areas. Variety is the key
to the field of tramslation and flexibility to accommodate that variety

the key to a translator training program.

3. The total environment of the student is educational.

We educators often assume that students learn only when tﬁey are with
us in the classroom. In actuality, much learning takes place outside of
the spheré of the échools. This."outside“ learning is as important to the
whole development of the student as what she léarns during her time in the
classroom. Somehow teachers need to narrow the gap between "outside" and
"inside". One way to do this is to invite the students to share their
experiences and "outside" knowledge with the other students. Thus, the
students can learn to appreciate each other as valuable resources - an atti-
tude that will help them later in their professional careers when they will
need to use their colleagues as resources from time to time. In addition,
the school can promote.én actiﬁe exchange of ideas with professionals in
the translation field and also other people of cultural, political and
social significance by inﬁiting them to giﬁe lectures, lead discussions, or
eﬁen to teach courses at the school. it 1s especially important for trans-

lators, who need to have a lively interest in everything that is happening

around them, to learn to see their total environment as a resource they

can always learn something from.
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4. The major responsibility for a student's development rests with the

student.

Traditionally, schools have been based on a hierarchy where the admini-
stration sets the long-term goals and objectiﬁes of the program, the teachers
devise their courses to achieﬁe those goals, and the students follow_the
courses set before them. The only résponsibility the studenfs have is to

keep up with the program, which, for some students, can be quite a formidi-

ble task in itself. The students who are able to fit in the mold are

rewarded. The others fail. Thus, traditional schools do not really teach
their students how to be responsible for themselﬁes. Someone higher up is
always taking responsibility for them.

However, one of the most important attributes of a translator is the
ability to take on responsibility: respongibility to transmit a text
accurately in another languége; responsibility to finish the work on time;
résponsibility in terms of professional integrity, Responsibility is a
characteristic that needs to be deﬁeloped. It does not suddenly appear
once one has left school.

The key to developing responsibilit& is to hand it oﬁer to the stu-
dents right from the beginning. With the help of adﬁisers, the students

can formulate long-term and short-term goals for themselves. It is their

responsibility to work towards those goals. Activities and counseling can

be arranged periodically to help them reﬁise and reformulate these goals..

As the students grow and change, their goals will grow and change as well.

They will take the courses offered not because they are prescribed, but’

because they see how those courses will benefit them in achieving their
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goals. They are taking the responsibility for their decisions concerning
their education and this training will help them take responsibility for

the jobs they do in the future.

These four assumptions about student deﬁelopment have profound impli-
cations for the staff of a translator training prdgram based on indiﬁiduali-
zation. The téachers need to be willing to look beyond the subjects they
teach and see the program as a whole. Tﬁey need to realize that their
courses are only a part of the whole process that is going on inside the
students. Ideally, teachers would plan their courses together, so they
could gain an insight into the rest of the program and coordinate their
lesson plans so they fit into the oﬁerall picture.

Both teachers and administrators need to_be open to feedback from the
students and to giﬁe honest, direct feedback themselves. The administra-—
tors must ensure that there is a continuing process of program eﬁaluation
to guaranteé that the program is operating according to the assumptions
underlying it. The indiﬁidualized program is based on mutual respect for
each person in the program and on the flow of communication across all
levels. There is no hierarchy of power where the administration rules
oﬁer the faculty and the faculty rules over the students. Learning is

achieved in an atmosphere of mutual cooperation where individuals are seen

as whole persons and not as empty vessels waiting to be filled with know~

ledge.
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IV. The Objectives of the Program: On Becoming a Translator

Eﬁen in a student deﬁelopment model of education where the students
set their own personal goals and design a personal program to meet those
goals, it is importantrfor‘the-administrators and teachers to specify what
the program shouid achieﬁe: In this particular case, it is necessary for
them. to define what a well-developed translator should be like. This defi-
nition then becomes a ﬁart of the objectives of the program. These objec-
tiﬁes, in keeping with the whole deﬁelopment philosophy of the program,

should take into consideration both content and affective factors.

1. The translator has a firm knowledge of the grammatical, syntactic, idio-

matic and cultural aspects of the Source Language.

Grammar and morphology are important indicators of the message an
author is trying to get across. If a translator is unable to recognize,
for example, pérsonal pronouns as being feminine or masculine, to distin-
guish singular from plural, or to recognize tenses and the time they repre-
sent, she will be unable to translate the message accurately. Not only do
translators need to be able to recognize theée structures in the SL, they
must be able to find equiﬁalent structures in the TL.

Syntax is also important for understanding and translating a message
from one language to another. For example, translators must be able to

recognize questions or passive constructions in order to convey the message

in equivalent patterns in the TL. How words are ordered in a sentence can
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also have an efféctlon the emphagis of the sentence. Again, the translator
must be able to recognize what is unique about the order and find an equi~
valent way to render it in the TL.

idiométic expressions are equaily important. Many translators make
slips because they have not,doﬁprehended an idiom that the author was using.
For.example, "to beat one's breast" as a gesture in the Chokwe language of
Central Africa means “fo congratulate oneself" or, aé we would say in
English, "to pat oneself on the back." A Chockwe trénslator who was unaware
of the idiomatic meaning of "to beat one's breast" in English as a sign of
repentence would give his Chokwe readers the opposite meaning. Instead,
once he had understood what the English idiom really meant, he would haﬁe
to find an equiﬁalent in the Chokwe language, something like "to club one's
head" (Nida. in Brower, 12).

This example is already moﬁing into the sphere of cultural knowledge
that a translator must haﬁe of the SL. TFor example, a translatér from Ger-
ﬁan to English must understand the difference in formality between "Du" and
"S8ie". If a character in a novel suddenly proclaims her love to a person
she had preﬁiously been on formal terms with, she could say it in two ways:
"Ich liebe Sie" or "Ich liebe QEEE'" If she uses the formal "Sie", she is
stiil retaining that barrier of formality, of distance and respect, toward
the other person. In other words, she is being tentative about the whole
thing. If, howeﬁer, she chooses the informal "Du", all barriers are down.
In English, both sentences translate into "I loﬁe you", but part of the .
meaning gets lost. A franélator who is aware of the cultural implications

will try to get that small difference across to her readers.
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Not only does the translator need to know aboﬁt the culture; expres-
sions and idioms of today, if she is translating classical‘texts, she needs
to know about the culture and language of the past as well. Sﬁe should also
know the literature of the SL well in order to understand references to
other, older works in that language.

Finally, a translator has to be good enough in the SL to understand l
what .an author is trying to say eﬁen when thét author is not saying it
ﬁery cleariy. Written works are often ambiguous. Somehow the translator
has to interpret the intentioﬁ of fhe author, has to be able to read between

the lines, with only the context and her knowledge of the author and cul-

ture to help her.

2. The translator is an above average writer in her own (the target) language.

After the translator has mastered the first task - that of comprehending
the SL text with all its ambiguities, the second, more formidible and for a
translator usually most enjoyable, task begins - that of transposing the
message iﬁto her own language. It is in the nature of written language
that it can easily become unclear and ambiguous. The reader is unable to
stop and ask the writer what he was trying to say as would be possible for
two people talking-to each othef. _The spatial aspect of oral communication
eases ambiguity. It is easier to understand with the help of the context
and the person's facial expressions and gestures. These aids fall away.'
in ﬁritten language. Therefore, the translator must be skilled at putting
meaning into her words. She mugt also be skilled at writing in a smooth

and elegant way and an expert at the mechanics of writing.




24

In addition, the translator needs to haﬁe a firm command of style in
her writing. She has to understand the style and purpose of the author's
message and try to achieve the same effect in her own writing. This is
especially true for translating poetry and literature, but it also holds
true for translations dealing with adﬁertising. Eﬁen here, style can be
extremely important.

| Another problem for translators is getting away from the expressions
and syntactic patterns of the original. Somewhere between understanding
the originai and writing the tramnslated ﬁersion, the translator must "for-
get" the original. "The ideal of a target text that sounds like an original
composition requires the translator to reproduce the ideas of the original
in their rhetorical sequenﬁe and with the emotional and aesthetic connota-
tions of the original - but not the wording and the phraseology" (Harris,
18). 1In order to do'ﬁhis, the translator must be %ery comfortable in her

own language, especially in writing her own language.

3. The translator has an excellent understanding of the target culture.

After a translator has finished her job, the text stands on its own
before the TL readers. These readers should be able to understand the text
and read it with ease. The translator should have helped them over any
difficulties concerning cultural differences by means of explanations or
footnotes. In addition, the text should achieﬁe the original purpose it.

was intended for. In order for this to happen, the translator must know

her audience. If she does not take her audience into consideration, mis~

understandings can arise. TFor example, Americans giving speeches in Ger-
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many are sometimes puzzled to find that their translated speeches are not
taken seriously. This may, in part, be due to the American‘way of giﬁing
speeches and lectures. The Americans tend to spice their talks-with anec-
dotes and jokes. The Germans, on the other hand, are extremely_serious
when they are talking about serious matters. Humor is not found ﬁery often
in their speeches (or in their scientific wfiting, for that matter), As a
result, Americans tend to find the Germans heaﬁy and dry, and the Germans
tend not to take the Americans seriously. This ﬁisunderstanding could be
aﬁoided if the German-English translator made the American speaker aware of
the difference before he made a fool of himself. Translators are often
called upon to make small "eultural adapfations" in order for the material
to be understood in the way it was intended.

This aspect of translation, knowing one's target culture, is often
ignored by translators. Often they liﬁe abroad for many years and lose
touch with their native Cultures. According to Royal Tinsley, Jr., "Loss
of daily contact with the target language culture and idiom for as little
as three to five years can haﬁe a ﬁery adverse effect on a translator's
competence, especially for promotional translation or the translation of
contemporary literature" (Tinsley, 3).

I like to think of a translator as a kind of bridge between two cul-
tures. In order for the bridge to be stable, it has to be planted firmly
on both sides of the water. For the translator this means that she needs
to haﬁe a good understanding of both cultures. The matefial the bridge is
made of, the language the translator uses to carry her message, must be

sound as well if the message is to make it across the bridge. There is
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another aspect here that it is important for translators to be aware of -
their wnique position straddling that body of water. Tt is not always a
comfortable position to Be in, and.sometimes it is difficult to keep one's
balénce in the cross-cultural demands that are pPlaced on the translator.
-Taking an idea from one culture and making it comprehensible to anothef is
often a feat of balancing that requires tremendous sensitiﬁity. If a trans-
lator leans too much to one side or the other, the message could get lost.
Translators must be aware of themselﬁes as cross—cultural beings if they

want to keep that balance.

4. The translator knows as much ds possible about as many things as possible.

Many authors have stressed the fact that translators need to have an

almost encyclopaedic knowledge in order to do their job well. As we haﬁe

seen aboﬁe, they need to know about culture, history and language, both in
their target and source languages., In addition, they often have to be
experts in special areas in ofder to understand the subject matter to be
translated. This is especialiy true for technical translators. And if they
do not-haﬁe that particular knowledge, they must know where to find it.
"One of the most useful skills a_translator can haﬁe is the ability to do
research" (Tinsley, 6).

Because téchnology is changing the world so rapidly, the translator
needs to keep up with new deﬁelopments. Therefore, a translator is a per-

son who has a lively interest in all aspects of life around her, who is

curioug about how things work and why the world is the way it is.
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5. The translator is a professional.

Most translators work, in efféét, as small businesses unless they are
employed full-time'by government or priﬁate industry. They ha%e to nego-
tiate wages and working conditions-ﬁith each employer and sometimes for
each translation. They haﬁe to knéﬁ how to set fees for translations and
make sure that deadlines are met. ;%@ey have to work economically and effi-
ciently. Here a knowledge of méchiéé aids such as word processors and text
editors could prove inﬁaluable. Invéddition to knowing about such technol-
08y, a translator must be confidengzﬁith typewriters.and other office equip-
ment. | o

Unfortunately, in the past trénslators haﬁe often been taken adﬁantage
of because they did not kn&w their rights. As the PEN American.Center's
"Manifesto on Translation" so ferﬁently states, "Their names are usually
forgotten, they are grotesquely unéerpaid, and their services, however skill-
fully rendered, are regarded with the slightly patronizing and pitying
respect formerly reserved for junior housemaids" (in Congrat-Butlar, 62).
Twentwaiﬁe years ago, "translatorstgs a rule receiﬁed'no more than a modest
flat fee for their work, with no ro}%lty or share in subsidiary income,
while their names were often consignéa to obliﬁidn. » « o« Further there
existed then no major prizes for litétéry translation, no translators'
organizations, and at the uniﬁersity iéﬁel, no courses or workshops or
degree programs in that di;cipline" (Gf;ssgold, 70). .

PEN American Center, the world'ééépciation of literary writers which

‘was founded in 1921 by John Galsworthy; was the first writer's group to
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admit translators into its organization, in 1960. The American Translators

Association was founded the previous year. Since then, many organizations
working on behalf of translators in the United States and abroad have been
formed. More and more translators are recbgnizing the need for such organi-
zations and joining their ranks. Translatofs, as professionals, need to
know and &emand their rights. I feel that this aspect of translation is a
responsibility that translators not only have to themselﬁes, but to future

translators as well.

In summary, the well-developed translator has a sound knowledge of both
IL and SL in all respects - cultural, linguistic, and social; has an above
average writing ability in her own language; has a broad general knowledge

and is interested in learning more; knows how to research what she does not

know; and is a professional in every respect. These are not abilities that

a person just "has". They need to be deﬁeloped.

V. Acceptance: Who Should Become a Translator?

The question next arises as to what characteristics a person needs to
enter a translator training program. Many people assume that a better than
aﬁerage knowledge of a foreign language is sufficient proof of ability to
become a translator. Brian Harris makes an interesting point about accepting
bilinguals into translator training schools in his paper, "The Difference

Between Natural and Professional Translation." He defines natural transla-

tion as a kind of "everyday conversational translating" (Harris, 1). Bilin-




29

gual children,rwho are often éalled upon to translate for their parents,
are such natural translators. Harris continues, "All bilinguals can trans—
laté, yet few of them get into translation school" (Harris, 10). He bases
his conclusions on a study done with entrance examinations at the Univer-
sity of Qttowa, where he is the head of the Translation Department. He
says that the problem arises because "most natural translation is oral
translation” and that the real problem of many bilingual students is their
weakness in written composition (Harris, 13-14). 1In addition, natural
translatbrs are generally more concerned with communicating the gist of
what has been said and are not as finicky about expressions as professional
translgtors need to be (Harris, 15).

If bilingualism is not sufficient to make a good translator, what
'skills should a pfospectiﬁe translatoy haﬁe? Again, the skills could be as
diﬁerse as the types of jobs translators find themselﬁes doing. Nonetheless,
there are some basic abilities candidates should haﬁe before beginning a
translator training program. If those abilities are not present in suffi-
cient degree before the program begins, ﬁaluable time will be lost trying
to make up for the deficit. Who to admit to the program becomes then a
question of economy and feasibility. But where should the program draw
the 1line? And who decidesvif a candidate has sufficient abi}ity or not?
As Elbert Hubbard once said, "There is something much more scarce, some-
thing finer by far, somethiﬁg farer than abilify. It is the ability to
récognize ability" (in Ahmann, 80),

Many translation schools solﬁe this problem by giﬁing their candidates

entrance examinations. Georgetown University requires the students to take
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examinations in order to ascertain if they haﬁe a solid knowledge of the
languages they intend to work with and if they haﬁe sufficient generﬁl hack-
ground. The Uniﬁersity of Pittsburgh suggests entrance examinations to
demonstrate language competence in the SL for those candidates who haﬁe had
less than fiﬁe college semesters each of two tanguages offered in the pro-
gram. At SUNY in Binghamton, the students are giﬁen a diagnosfic examina-
tion at the end of their first semester to determine if they- can continue
with the program or not. | |

Although each of these programs defines what their candidates should
bring with them, they do not define it verj clearly. What constitutes a
"solid knowledge" of a language? What is "sufficient" as far as general
background is concerned ? Does taking fiﬁe semesters of a college language
course guarantee a cerfain proficiency in that language? Tt would be help-
ful to haﬁe some scale to rate a student's language ability in terms thaf
could be applied to seﬁeral different programs.

There are actually severai scales that haﬁe already been deﬁised to
do just this. The Foreign Service Institute (FSI) developed an oral inter-
ﬁiew testing system to assess foreign language proficiency for government
employees working oﬁerseas. In addition to creating a standérdize& means
of tésting oral proficiency, it also established a scale of language ability
with well-defined categories. Howeﬁer, the FSI scale has been less effec-
tive in measuring the effecti&eness of communication in cultural contexts
(Riﬁgra and Simich, 37-38). It also does not proﬁide a measure for reading

and writing proficiency.
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Another means for measuring foreign language proficiency is the ACTFL
(American Council bn the Teaching of Foreign Languages) Proﬁisional Profi-
clency Guidelines. Modeled on the rating descriptions used in the FSI
Interview, these guidelines.address speaking, listening, reading, writing
and culture. The descriptions of ability range from Noﬁicé-Low'to Superior
or Natiﬁe Competence. Each leﬁel of ability is defined in general terms
and also more specifically for Frencﬁ, German and Spanish.

There are several ways that a student's language proficiency leﬁel
could be assessed. John Carroll proposes a whole battery of formal tests
to select candidates for tramslator training. These tests would include
ones for language skills and ones for verbal intelligence and cuiture in
the.natiﬁe language (Carroll, 10). One of his major assumptions is that
translators should be extremely high on the ﬁerbal factor, which can be
tested through "reading comprehension,‘ability and facility (speed) in
détermining semantic and syntactic ambiguities and ability in writing effec-
tiGe and highly-rated themes" (Carroll, 11). He continues, "Breadth of
information and culture can be assessed by tests of generél educational
deﬁelopment" (Carroil, 12). Howeﬁer, he is unable to make any firm recom-
mendations on standardized tests that would be suitable.

A battery of tests similar to those suggested by Carroll in combina-
tion with a scale like the FSI or ACTFL could be used as a kind of diagnos-
tic tool for students who Want‘to enter the translator training program.
They would help the students an& the teachers determine where a student';
strengths and weaknesses lie before the'student is admitted to the program.

If a student does extremely poorly in one or more areas, it should be
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pointed out to her that it might affect her ability to keep up with the

program, or that it might take her a longer than average time to get through

the program.

The students' abilities could be diagnosed in the following ways:

1) Target language ability. A short composition in the TL, where the stu~

dents have the choice of three topics concerning different areas of

general interest. The compositions are eﬁaluated on the basis of a

better than average command of the mechanics and grammar of the IL, good

vocabulary, fluency and clarity of expression, and organization of ideas.

2) Source language ability. TFor each source language, the following exami-

nations:

a) Reading comprehension. Through a reading test candidates should
demonstfate é feading proficiency in the SL equivalent to the Adﬁanced
level in the ACTFL Guidelines: "Sufficient comprehension to read
simple authentic printed material or edited textual material withdin
a familiar context. Can read uncomplicated but authentic.prose on
familiar subjects containing description and narration such as news
items describing frequéntly occurring eﬁents, simple biographic infor-
mation, sociél notices, and étandard business letters. Can read
edited texts such as prose fiction and contemporary culture. The
prose is predominantly in familiar sentence patterns. Can follow
essential points of written discussion at leﬁel of main ideas and .

some supporting ones with topics in a field of interest or where

background exists. ‘Some misunderstandings. Able to read the facts

but cannot draw inferences" (ACTFL Guidelines, 4).

B ha et E A AR
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b) Writing ability. The students should be able to demonstrate a writing

ability in the SL equiﬁalent to the ACTFL Guidelines Advanced leﬁel:

"Able to write routine social correspondence and simple discourse of
at least several paragraphs on familiar topics. Can write simple

social correspondence, take notes,.and write cohesive summaries,

resumes, and short narratiﬁes and descriptions on factual topics.
Able to write about e§eryday topics using both description and narra-
tion. Has sufficient.writing ﬁocabulary to express himself/herself
simply with some circumlocution. Can write about a ﬁery limited num-
ber of current eﬁents or daily situations and express personal pre-
ferences and obserﬁations in some detail, using basic structures.
Still makes common errors in spelling and punctuatiom, but shows

some control of the most common formats and punctuation conﬁentions.
Good control of the morphology of the language (in inflected languages)
and of the most frequently used syntactic structures. Elementary
constructions are usually handled quite accurately, and writing is
understandable to a natiﬁe speaker not used to reading the writing

of foreigners. Uses a limited number of cohesiﬁe de%ices such as
pronoﬁns aﬁd repeated words with good accuracy. Able to join sen-—
tences in limited discourse, butrhas difficulty ané makes frequent
érrors in producing complex sentences. Paragraphs are reasonably

unified and coherent" (ACTFL Guidelines, 5).

3) Cﬁltural awareness. Could be determined by means of:

a) Self-assessment report. The candidate rates herself on her knowledge

of her own TL and the SL culture.
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b) An inter%iew with two members of the faculty to discuss the culture
of the SL. The candidate should demonstrate a 1e§el equiﬁalent to
the Advanced level for Gulture in the ACTFL Guidelines: "Limited
social competence. Handles routine social situations successfully
.with a culture bearef accustomed td foreigners. Shows comprehension
of common rules of etiquette, taboos and sensitiﬁities, though home
culture predominates. Can make polite requests, accept and refuse
in#itations, offer and recei§e~gifts, apologize, make introductions,
telephone, purchase and bargain, do routine banking. Can discuss a
few aspects of the home and the foreign country, such as general cur-
rent eﬁents and policies, as well as a field of personal interest.

. Does not offend the culture bearer, but some important misundersfandings
and miscommﬁnications occur, in interaction with one unaccustomed
to foreigners, Ié not competent to take part in a formal meeting, or
in a group situation where seﬁeral persons are speaking informally

at the same time" (ACTFL Guidelines, 6).

4) General educational background could be demonstrated through:

a) An interﬁiew with a faculty member and an administrator where the
candidate discusses areas they would like to specialize in and their
background in those areas, areas they are interested in, and other
areas they would like to learn about during their time in the pro-

gram.

b) Documents from other schools previously attended, job references,

and an application form.
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If any of these areas would seem to be seribusly deficient, it would be
wise to suggest to the student that she either catch up in that areé before
beginning the program or that perhaps the éareer of translator is the wrong
choice for her abilities. For those who enter the program, the examination
results could be used as a ﬂiagnostic tool iﬂ determining what Ehe student

needs to design into her own program.

VI. Individualization

What indiﬁidualization of a program means is that instead of haﬁing
a prescribed series of courses and exams to be taken, the student, together
with an adviser or mentor, designs her own course of studies suited to
achieGe the goals she has set for herself. What indiﬁidualization does not
mean is a free-for-all where anything is accepted. The high standards of
quality education must be maintained if the program 1is to haﬁe credibility,
étudents, teachers, and administrators all haﬁe to recognize their respon-
sibility for maintaining those standards in order for the learning experi-
ence to be a ﬁaluable one.

There are many adﬁantages to indi#idualizing a program. It takes into-
account the diverse backgrounds of the students, which, as we have seen,
is especially important for translator training programs. It allows the
students to pursue those areas they are specializing in under the guidance
of people who are experts in the field. It enables the students to concen—
trat; on indiﬁidual areas that need attention at their own pace and in a

way suited to their own learning styles,
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Through an indiﬁiduaiized_approach the students learn how to set realis-
tic goals for themselves and how to eﬁaluate their ﬁrogress toward those
goals. They haﬁe an opportunity for formulate what they want to achieve
Withrtheir educatioﬁ. fhis in turn helps them with their motiﬁation because
they understand why they are in the program. Through discussions with their
mentors they learn the skills of persuasion and negotiation (Berte, 4). 1In
this sense, indi%idualization is an important step toward self-education,
an ability which is especiallﬁ important for tramslators.

Indiﬁidualization of studies is not a new idea. Neal R. Berte points
out that "the history of American higher education is replete with examples
of prior épproaches to indlvidu31121ng the undergraduate experience. Most
famous, of course, is the elective system — ranging from President Eliot's
"free elective' plan at Harvard to the more common plans of allowing stu-
dents to select courses from among a ﬁariety within several broad areas
such as the humanities or the sciences" (Berte, 2-3). He goes on to men-
tion multiple tracking, ability grouping, independent sﬁudy, directed
readings, indiﬁidual tutorials, joint and studenﬁ-designed majors as other
expressions of indiﬁidualization in the American school system.

Not only is indiﬁidualization nothing new, many schools haﬁe been
operating successfully on this concept forrmany years. Examples of colleges

using learning contracts are described in Berte's book, Individualizing

‘Education by Learning Contracts. These schools include New College in

Sarasota, Florida, Empire State College in New York, Uni#ersity Without

Walls at Morgan State College in Maryland, Michigan State's Justin Morrill

College, and New College of the Uniﬁersity of Alabama. As we have seen,
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SUNY at Binghamton also works with the concept of indiﬁidualization for
its translator training program based on thé students' designing their own
courée of studies. |
To return to our model of an indiﬁidualized translator training pro-
gram, once the students haﬁe takeh the entrance examinations.énd interﬁiéws
and been accepted into the program, they attend a workshop designed to
introduce them to the program and to the process of goal deﬁelopment. After
this workshop they meet with their mentor to discuss their goals and how to
plan théir course of study. Their mentor is a ﬁery important person for
them. The mentor should be a friend as well as an adﬁiser. It is impor-
tant that there be no adﬁersary or generation gap problems between a mentor
and student. "They should be collaborators working for the student's best
interests" (Sloan, 79);
Being a mentor requires special skills and knowledge. Harwick College

in New York State specifies the following qualifications for its mentors:

"l. know the course requirements

2. know the student's college goals

3. know the student's career goals

4, help the student dgsign ways to apply his goals

5. share a common interest, a class or major

6. be familiar with offerings.in other fields

7. be well aware of college resources" (Maxwell, 1).

' I would add to this list counseling abilities, an awareness of oneself
and one's role in relationship to the student, a willingness to be 6pen to

feedback and the ability to giﬁe it oneself, the ability to assess goals to
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determine if they are realistic and releﬁant, strength to demand high qual-
ity work from the students, and a strong system of persbnal‘ﬁalues. The
mentor is a key person in the program., Therefore, the mentof has to be
especially aware of the‘objectiﬁes of the program, what courses are offered,
what areas the students.shoﬁld explore. It would help the mentor if she
could meet with other mentors on a regular basis to formulate guidelines

for themselﬁes. It would nmot only giﬁe them a chance to form a concénsus
about the program, but also to discuss special problems as they arise.

The students meet with their mentors at 1easﬁ three times during a
semester or term on a formal basis: the first time to set goals and design
a program for the commencing term; the second time mid-term to reassess
those goals and reformulate them if necessary; and a final time to evaluate
if and to what extentlthe goals have been met. In addition, the mentor
should be easily accessible for informal meetings. It would probably be
of édvéntage to the studentito haﬁe the same mentor for her whole course
of studies. But students o% mentors should also be free to request changes
if the relationship becomesgunproductiﬁe or unsatisfactory for either of
them,

Together wi;h.her mentor, thg student develops goals. Ray Eiben
defines a goal as "a writteﬁ statement that describes results to be
achieved at a specific time in the future" (Eiben, 136). A goal caﬁ be
for different periods of time. Short-term goals are ﬁalid for a period of
time like a semester or term. Middieﬂterm goals apply to goals set for
a period of time like one academic year. Long-term goals refer to the

ultimate achievements a student. wants to reach by the end of the program.
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The process is often referred to as goal-setting, although goal-development
might be a more appropriate tefm. Goals should bg opeﬁ to change as the
student begins to learn more éboﬁt her special area and herself. There
should be opportunities provided to review and reset both short-term and
eSpeéially long~term goals. .

The first step in goal-set;ipg is to write the goal statement. '"The
goal statement includes: date aé%which the goal will be reached, criteria
used to determine achievement, aﬁéﬁchanges that will indicate progress"
(Eiben, 136). It is ﬁery importéﬁt to establish how the achieﬁement of

the goal will be eﬁaluated beforé the student begins working on it.

After a goal statement has-béen written, it is necessary to test it.
Eiben suggests the following guidelines:
"l. It must be CONCEIVABLE, that is, capable of being put into words.
2. It must be BELIEVABLE to fhé person setting it.
3. It must be ACHIEVABLE.

4. It must be CONTROLLABLE, subject to permitted involvement of

others.
5. It must be MEASURABLE.in:%ime and accomplishment.
6. It must be DESIRAEBLE, thaf?is, 'something 1 want to do.'
7. It must be stated with NO ALTERNATIVES (No 'either-or').
8. It must be 'GROWTH—FACILITATING' to self and/or others”
~ (Eiben, 148). '
ifhe néxt step in goal deGelopméﬁt ié‘to brainstorm resources, peoplé

and situations that would either hélb or hinder the achieﬁement of the

e : goal.
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After the student has formulated or reconsidered her goals and dis-
cussed them With her mentor, I suggest they set up a learning contract f&r
the commencing term. A learning contract is a written agreement stating
the student's goals for that term (short-term gdals), the way the contract
will be fulfilled including courses to be taken, independent study, field
study, or internship, and how the‘achieﬁement will be measured or evaluated.
In addition, if the schéol uses a credit system,.the mentor and-the student
need to decide how much credit will be awarded for the student's achievement.
The mentor has the function here of helping the student assess whether the

learning contract is realistic or not. In addition, the mentor should point

out areas that the student has either forgotten or that the student is
unaﬁare of as being importantlfor achieﬁing her goals.

There are.several means a student can choose from in order to achieﬁe
her goals. The mentor should encourage the student to try different means
in order to enrich her learning experience. One mean is to ﬁisit courses

proﬁided by the scheool and to fulfill the requirements set for those

courses. The next section contains a description of some courses that

would be useful for students studying translation.

Another means to reach one's goals is through independent study. The

student makes an independent study contract with an appropriate member of
the faculty, who supervises the student's work in that field. The student
again specifies goals for that particular learning experience, how she

expeécts to achieve them, with a detailed list of resources and materials,

and how her achie%ement will be evaluated. Independent study allows stu-

dents to research areas that are not offered in the school's regular curri-
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culum, or in a way more suitable to the student‘s indiVidua1 learning style
and speed.

Another means of achieving a student's goals is through an internship.
Again, the student submits a learning contract for her internship stating
goals, how she expects to achieﬁe those goals, and how her achieﬁement.will
be eﬁaluated. Internships are extremely useful for helping the students
see what working in the field is really like. They gain valuable practical
experience in job hunting and interﬁiewing and make contacts that could be
helpful finding jobs after they finish school. It is also useful for the
school to have contacts with the professional world. Not only doés the
schoél become better~known, théy are also in a position to draw upon their
professional contacts to enhance the program of fhe school. The students
should be encouraged to deﬁise thelr own internships related to their spe~
cial areas. TFor example, if a student is specializing in computer technol-
0gys an internship in a computer company would be extremely useful.

A final means for achieﬁing goals is through a field study. For those
students who haﬁe notlspent much time abroad, it would proﬁe extremely
useful to take a field study in one of their SL coﬁntries. Again, it is
important that the student submit a learning contract stating goals and
how they will be achieved and eﬁaluated, and that arrangements for the
field study be finalized before departure if the student expects to get
credit for the field study.

iEﬁaluation is an especially important part of the indiﬁidualized
épproach. It not only establishes the credibility of the program, it is

also a diagnostic tool. "Evaluation becomes partially a way of improving,
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not just measuring, learning™ (Hodgkinson, 83). Tt is "the process of deter-
mining where a learner is in relation to his goals so that he may start at
that point instead of a less appropriate point". (Rippey, 15). There are
ﬁarious ways a student's work can be e#aluéted: written eﬁaluations by both
student and mentof or teacher; oral presentations; interviews;rformal papers;
essays and other short texts; written or oral examinations. The key is to
remember that such evaluatiom is chiefly diagnostic and is based on the stu-
dent's goals to help her achieﬁe those goals. As time progresses, the stu-
dents should become more and more adept at self—eﬁaluation. Once they are
out in the field, they will haﬁe.to know how to assess their own work.

Finally; if a;ﬁerson wants to be called a "translator", there are cer-
tain professional standards that have to be demonstrated. Therefore, I
suggest that the students take an examination either from a translator
organization like the ATA to get accreditation, or the school should design
a certificate examination of their own that would guarantee the high stan-
dards of quality expected in a professional translator.

With this indiﬁidualized approach to learning, the students haﬁe the
freedom to pursue areas of interest and areas they need to develop at an
individual pace; The quality of their certificate would be guaranteed by
an examination equiﬁalent to what professional organizations expect of

their translators.

How long would such a program take to complete? Again, it depends on
the indiﬁidual students and their backgrounds and goals. I think it would
take at least one year fcr:adﬁanced students to gain the necessary practice

in translation. Other students might need as long as three years to work
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themselﬁes into their special areas or get the necessary language background.
It probably would not be economically feasible to expect the students to
continue with their studies for more than three years. Howeﬁer, for those
who finish the program, courses and workshops could be offered on a regular

basis as continuing education.

VII. Courses

Even in an individualized program where,eﬁeryone is working on differ-
ent goals, there are places where interests cross enough that coursés can
be offered. There are adﬁantages‘to haﬁing-courses: the students can get
feedback from their peers on their work in workshops; guest speakers can
be inﬁited to giﬁe lectures; surGEy courses can giﬁe a general intrbduction
to a field. The impbrtant thing to reﬁember is that none of these courses
is prescribed by the administration. The students are free to choose to
take whichever courses they desire because they see their value in helping
them achieve their long-term goals.,

Before a course begins, the teacher should make a statement about thel
objectiﬁes of the course, a description of the methods and matefials to be
used, what will be expected of the students, and how the students' parti-
cipation will be eﬁaluated. At this point, the students should be able to
giﬁe feedback on their expectations of the course, what they want to
achieﬁe, and how it relates to their goals. If eﬁeryone agrees, the teacher
may ﬁecide to change the course or parts of the course to fit the students'’

needs better.
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At the end of the course the students eﬁaluate themselﬁes and the
teacher by means of a written eﬁaluation. The teacher also writes an
eﬁaluation of each student. These eﬁaluations g0 to the mentor who uses
them t§ assist in the next goal-setting and program-planning session with

the student.

Following is a description of some courses that a translator training

program might consider offering:

1. Translation workshops

These should be ongoing, with practice in translations either from
the TL into the SL or from the SL into the TL. The students will need.to
have much practice translating from the SL into the TL to deﬁelop speed
and accuracy. Translating from ﬁhé TL into the SL helps the students become
more aware of the intricacies of that langﬁage. There are many different
actiﬁities that could be dome in translation workshops, The American
Iranslators Assoclation suggests, for example, reading existing transla-
tions in #arious fields and comparing them with original texts and other
ﬁersions'(ATA Guidelines in Congrat-Butlar, 47). Different workshops
could focus on either literary or non-literary translation. Texts for
literary translations could be taken from short stories or poems. Texts
for non-literary translations could be taken from business, technology
and journalism. It would probably be most useful for the students to do
the translating at home and use the time in class for peer-critiquing and.
discussion of special problems. This would help the students deﬁeiop good

self-assessment abilities that would prove invaluable later in their
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careers. Another suggestion from the ATA is to have group translation pro-
jects where each student chooses an article from her special field of inter—
est for the class to translate. For that time each contributer is’ the

expert for termlnology (ATA Guidelines in Congrat-Butlar, 47- 48)

2. Theories of Translation

This course would ﬁrovide the theoretical basis for the translation
workshops. Various theories of translation like philological, linguistic
and sociolinguistic could be discussed, as could the history of translation,
and the nature and conditions of equiﬁalence. In adﬁition, different ways

to translate, such as literal vs. word-for-word, could be discussed.

3. Writing Workshops

Special emphasis would be put on deﬁeloping good writing skills in the
TL, but courses in writing in the SL should also be offered. Students need
much practice deﬁeloping clear, straightforward writing in their own lan-
guage. Writing in different styles and for different purposes in the TL
would improﬁe the students'® style and correct usage. Writing in the SL, as
well as translating into the 5L, helps the students become more awvare of

how that language works.

4. Structural Analysis

Courses in structural analysis of bhoth TL and SL should be offered on

a regular basis. The objective of these courses is to gain a sound know-
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ledge of the syntax and morphdlogy,of both the SL and the TL. A short dis-

cussion of the historical development of the language would prove useful,

as would a look at root words, suffixes and prefixesu. An introduction to
transformational grammar and syntactic analysis would also prove useful for

deepening the students' awareness of the-structure of the languages.

5. Culture

Various courses dealing with:the culture of the 5L and tle TL could be
offered. Reading courses in 1iterature, history, and modern journalism
would not only improve the students' ﬁocébulary and reading comprehension,
they would also pfoﬁidé valuable insights into the students' own or a
foreign culture. 1In addition, courseé that work on deﬁeloping cross-cul-
tural awareness and understanding of oneéelf as a cross—-cultural person

could be offered.

6. Research and documentation

The students should not only become experts at using dictionaries,

encyclopaedias and reference baocks, they should also know libraries inside

and out. They should know where else to 80 to get the resources they need:
special technical libraries; unlversities; companies; and publishers. A
course in machine aids like word processors and computers would be especially

helpful for future translators, as they may very well be in a position one

day te use these aids.
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7. Rights of Tramslators / Professional Organizations

Courses explaining copyright laws, how to set up contrécts, and the
rights of translators would be of great adﬁantage. It would be a wbnderful
opportunity to make contacts with professionals in the field who might be
willing to giﬁe talks aboutitheir experiences and also about the profes~

slonal organizations they belong to.

8. Rhetorics / Style

Emphasis should be put on recognizing differenf styles in both SI and
TL, and on examining how they are used for different purposes. Students
should be encouraged to experiment with different styles in their own
wriﬁing. It is ﬁery important for iiterary translators to haﬁe a sound
knowledge of such rhetorical'deﬁices as alliteration and metaphor, but non-
literary translators would also profit from learning about style, especially

if they will be dealing with‘the‘adﬁertising world.

9. Terminology

Specialized terminology for fields like medicine, law, and computer
technology could be offered on demand. In addition, workshops in fields
of special tramslation such as for subtitles of films, theater translations,

and translating music texts could be offered.
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10. General Education

Many different surﬁey courses could bé offered in ﬁarious fields to
whet .the students' appetite for more general knowledge. Courses in psy-
chology, philosophy, music theory, art appreciation, language acquisition,
anthro~ and sociolinguistiés, mythology, translator pedagogy, communication
methodology, and politics would be just a few of the many courses that could
be offered. Specialists from all oﬁer could be invited to-the program to
give either guest lectures or series of talks on a regular basis. The stu-—
dents should be free to organize guest lecturers in areas they are'especially
interested in as weil. Here the program can offer a rich palette of learning
experiences for the students, and for the faculty.

The main thing to remember about all these courses 1s that the students
take them because they see the ﬁalue of taking them and not because they
are required. Although a core of courses would be offered on a regular
basis, the curriculum should be flexible enough, especially in the general

education area, to accommodatelthe interests and needs of the students.

VIII. Implementation

If a group or school is considering starting an indiﬁidualized trans-
lator training program or revising an existing program, they need to con-—
sider many factors. 1In the previous sectioms we haﬁe 1ooked'ét possible
objectiﬁes for the program, who to admit to the program, how to indiﬁidual—

ize it, and possible courses that could be offered, Individualization, 1f

it is to work, means that everyone in the program is aware of their respon-
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sibilities and makes it work. As Neal Berte says, "Probably most educators
would agree that thé indiﬁidualizé;ion of 1eérning is a good ideal, but that
also it is extremely difficult to aﬁcomplish" (Berte, vii).

Before a program can be implemented, I feel it is essential for every-
one involved in the program to meet together to discuss how it should work.
This would include not only adminisérators, faculty, and students, but also
professionals from the fields of edggation and translation. An adﬁisory
committee of such outside professioﬁéls could proQide ﬁaluable insight into
the skills needed for the professi&n; they could also proﬁide a mediator
role in times of conflict within thé.program, and at the same time they
could ensure that the goals of the. program are realisticrand suited to the
outside world. Perhaps after a fifsf major meeting with eﬁeryone, smaller
committeeg could be formed to inﬁestigate #arious areas. Following are
some of my own suggestions for areas and problems that wou;d need consi-

deration. Once the smaller committees had come to some conclusions, the

larger group could meet again to make Implementation decisions.

1. Finances

In order for a program to be abl; to function at all, it has to be
economically ﬁiable. According to Feéﬂey and Riley, based on their experi-
énces at New Coilege in Sarasota, Flof%da, "A ﬁirtue of the contract system
is that . . . it can be relatively inéé%ensiﬁe (in terms of both time and
moné&) to im?lement" kFeeney and Riléy3328). However, Neal Berte cautions,
"Although its development may haﬁe minimal costs, the long-range expense

of an individualized curricula approaéh may cost more than traditional
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curricula" (Berte, 98). Because the contract system and narratiﬁe eﬁalua—
tion system are more compléx than a grade and credit system, a larger admin-
istratiﬁe staff would be necessary, leading to increased administrative
expenses, In addition, special support systems such as goal-setting work-
shops for students and traiﬁing seminars for mentors are necessary {Feeney
and Riley, 29). The committee on finances would have to make sure that
enough money enters the program to make it work, but at the same time, that
the program is not so expensiﬁe that the students cannot afford it. Ideally,
there would be an option aﬁailable for students Wifh low incomes, such as a

work-study plan,-to enable them to attend the program.

2. Program goals and curriculum design

A good place for this committee to start would be to formulate goal
statements for the overall program and then to move from the more general
to the more specific by delineating ways to achieve those goals through

curriculum design. This is basically what I have done in the previous

sections of this paper. At one point, the committee would need to discuss
who is responsible for designing the curriculum for each term. How much
say de faculty, administrators and students each have in specifying the

courses to be offered?

3. Eﬁaluation and feedback

The program will be in a constant process of change and improvement.

Therefore, a means of eﬁaluation for the whole program should be devised.
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Eiben suggests that the school be e§aluat¢d by means of a questionnaire,
"In a program of planned change it is important to learn how indiﬁiduals
feel about being a part of the organization. Through an objectiﬁe measu?e-
ment of the climate within the institution, indiﬁiduals working with planned
change can assess the leﬁels of satisfaction and dissatisfaction experienced
by those working in the system and pinpoint particular areas of stress"
(Eiben, 140), |

The program should also be evaluated to determine if it is méeting
the goals set for it, and if those goals are still relevant. This Eype of
eﬁaluation should be done on a regular basis, pfobably at the-end of each
academic year. A committee composed of administration, faculty and stu-
dents could meet to discuss the evaluation and take new measures as deemed
necessary.

We have already discussed how faculty and students eﬁaluate each other
at the end of each course. In addition, there shoﬁld be some means for
the administration to eﬁaluate the faculty and students, and for the faculty
and students to evalﬁate the administration. This could be done once a
year in the form 6f a questionnaire to be filled out by students and faculty
assessing the administration's abilities, strengths and weaknesses. Teachers
coﬁld be eﬁaluated on a regular basis by haﬁing superﬁisors sit in on,
éléésés and giﬁe the teachers feedback on their lessons. Aiso.interﬁiews
and discussions between teachers and administrators would proﬁide §aluable
opportunities for feedback. The administration must maintain a two-way '
street of communication with the studénté. Perhaps community meetings of

all members of the program on a regular basis where students and admini-
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strators could air their complaints or bring suggestions would be the most
effectiﬁe way. Ideally, a model of communication and feedback would look

something like this:

Evaluations
Interviews

Questionnaires
Supervision
Interviews

Community

Advisory

Admini-
stration

Committee

Interviews
Meetings

4. Faculty

Due to the nature of the curriculum, two kinds of faculty would be
necessary: fulltime or core staff and guest speakers. The guest speakers
would be professionals inGited from all kinds of fields: artists, musicians,
lawyers, professional translators, econpmists, engineers, etc. If the
trénélator training program is connected to a uﬁiﬁersity or larger insti-
tution, a liason between thé faculties of different departments might pro;e
productiﬁe. The contact With such professionals from ﬁarious fields would
not only provide novel learning expefiences for the students, it would

also help them establish ﬁaluable contacts for the future.
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As far as the core teachers are concerned, indiﬁidualized education
places many special demands on them that céll for high-quality staff,
"Recruitment activity and retention decisions take on greateér significance
than in colleges With traditional curricula" (Feeney and Riley, 26). The
core staff would need special training éo do the extra jobs demahded of
them. "In such a system a professor's responsibiiity extends beyond
research, publicaﬁion and classroom instruction into the areas of program
design, new forms of academic counseling, and the evaluation of non-class—
room learning (such as field internships and cross-cultural experignces)"
(Feeney and Riley, 28).

Hodgkinson suggests a way that the duties of the fulltime staff Eould
be divided - through differentiated staffing. "Different teachers can do
different things in order to reach a full-time load, rather than figuring
faculty load strictly on the number of courses taught, Differentiated
staffing assumes, howevef, that the institution is willing to pay for edu-
cationally related serﬁices, such as advising, committee serﬁice, super-
ﬁising independent study;'producing plays and art exhibits, and other highly
individualized skills, By ineluding them in calculations of faculty load"
(Hodgkinson, 89). This is especially important if the school wishes to keep

the staff it has trained.

‘5. Administration

The administration is as important in determining the success of the

program as the faculty and the students. Therefore, faculty and students
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should be inﬁolﬁed in the process of goa1~setting and defining areas of

résponsibility for the administration, as well as evaluating the perfor-
mance of the administration. The program should be a collaboratiﬁe effort

on the part of all three groups. Administrators are usually iﬁﬁolﬁed in

the areas of repre;entation towards the ocutside, recruitment of fersopnel

and students, decisions about finances, buildings and grounds, and curri-
culum design. I suggest that some of the decisions that are traditionally
made only at an administratiﬁe levei, such as curriculum design and financing,
be discussed first by a committee composed of représentatiﬁes from the stu-
dent body, faculty and administration as an expression of the idea that
eﬁeryopé in the program is inﬁolﬁed in major decisions concerning the pro-

gram,

Implementing a program like this involves a lot of change, change in

the sense of rethinking the traditional roles of adminis£rators, faculty
and students, but also in the sense of seeing education as a process of
deﬁelopment - not just for the students, but for the faculty, the admini-
stration and the program as well. Howeﬁer, change can be frightening., A
lot of resistance can occur as a result. The question that arises for me
is how to prepare people to be ready for the changes that will occur inéide
them as a result of what they learn. Robert Heichberger suggests that "the
process of change will be more humane if the stimulators for change realize
that.feelings and emotions are of primary importance. These prime movers

must realize that the individuals they are asking to change are, first of

all, human; they have deep underlying feelings, wishes, defenses, and




55

fears that must be considered Those inﬁolﬁed in change . . . must be
allowed to think for themselves, to initiate, to imagine, to work without
constant over-theushoulder supervision; they must learn to be empathetic;
they must be willing to shew concern and compassion. And they must he sup-

ported and trusted as they risk themselves in openness" (Heichberger, 113).

Translators are at the pulse of the chenging world. They make it
possible for others to percelve and. understand what is happening in other
parts of the world. In order to keep up with these changes, translators

constantly need to be learning, -growing, and changing themselves. An indi-

vidualized deﬁelopmental approach to tramslator training helps them learn

to see themselves in that process of change, and to trust their ability

to cope with it.
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Sample Contract for a Term of Translation Studies:

Long—-term goals: By the time I finish this program I will be able to trans—

late texts from German to English quickly and accurately. I will have
passed the ATA accreditation examination for German-English translators.
I will have a sound knowledge of the situation of the immigrant in Europe
and immigration laws and policies in Europe. I will know how to research
new areas. I will have increased my knowledge in many new general areas,
and I will have reached an intermediate level in my studies of Spanish.

Short-term goals: By the end of this term I will haﬁe

- Increased my knowledge of German syntax by taking the course "German
Syntax and Structures". Evaluation will be by means of a two-hour writ-

ten examination at the end of the coursej

- improﬁed my ability to.write English by taking the "Workshop on Writing
Technical English". Evaluation is by the teacher of the workshop based
on 4 texts written in technical English; ' -

- continued to expand my knowledge of Spanish vocabulary and grammar by
attending the "Spanish II" course. Evaluation will be on the basis of

an interview with the teacher and ongoing evaluation of participation in
class; : ‘

~ learned about Greek mythology by taking the course "Introduction to
Greek Mythology", reading the texts required for the course, and writing
a.paper on an aspect of Greek mythology that especially interests me.
Evaluation will be on the basis of this paper and participation in class
discussions; '

- learned more about organizations for immigrants. in Switzerland by doing
an independent study with. (supervisor's name). I intend
to meet with representatives of different organizations and read articles
about the various organizations. The work will be evaluated by means of
a formal written paper on those organizations and their roles in helping
the immigrants adapt to their new country, and by.means of an interview
with my supervisor to discuss the paper. '

(Credit to be granted ) Date

(student) ' ,'. ‘ " {mentor)
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Addresses of Some Professional Translation Organizations in the U.S.:

American Literary Translators Association (ALTA)
Box 688

The University of Texas at Dallas
Richardson, TX 75080

Founded 1978

Approximately 300 members. _

The only prerequisite to become a member is to be able to translate from one
or more languages into English or vice versa. .

The aim of the organization is "to provide essential services to literary
translators from all languages and to create a professional forum for the
exchange of ideas on the art and craft of translation.”

ALTA maintaing a Translation Clearinghouse, has an annual conference and
publishes Translation Review and the Newsletter.

American Translators Association (ATA)
Box 129 N
Croton~on~Hudson

New York 10520

Founded 1959

Over 1300 members

Active membership is open to any citizen or resident of the U.S. or Canada
who is professionally engaged in traslating, interpreting or closely related
work.

The ATA provides numerous services for its members including the accredita-

tion program. It publishes. the ATA Chronicle.

Association of Professional Translators (APT)
c/o Josefine Thornton

Mellon Bank NA

International Department

2432 Mellon Square

Pittsburgh, PA 15230

. Founded 1974

Approximately 75 members

Active members are fulltime professional translators.

Offers translator training in conjunction with the University of Pittsburgh.
Publications: APT Newsletter and’ APT Directory of Translators. )
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Columbia University Translation Center
School of the Arts

Math 307A

Columbia University

New York, NY 10027

Founded 1972

Goal: "To serve as a central organization to advance the art of literary

translation in the U.S. and to represent the needs of the literary transla-
tor," - ,

Publications: Translation

National Translation Center
Library of Congress
Washington, D.C. 20540

Goals: "1) to undertake a survey of outstanding books in the humanities

published in foreign languages that should be translated into English; 2)

to assemble an up~to-date list of such books currently under translation

or already commissioned for translation; 3) to compile and distribute a

roster of translators who have already published acceptable translations
"

PEN American Center Translation Committee
47 Fifth Avenue
New York, NY 10003

Founded 1959 _

- Members are translators who have made a substantial contribution to the art
of literary translation.
Goal: "To work for the recognition, appreciation and benefit of translators."
Publications: "The Rights of Translators!, 1977; "A Translator's Model
Contract", 1981; "The Responsibilities of Translation", 1983,

The American Association of Language Specialists (TAALS)
1000 Connecticut Ave. NW
Washington, D. C. 20036

Founded 1957

Over 200 interpreters and translators _

Strict admission. requirements: 200 days of conference level work and spon-~
sorship by three active members who have worked with him or her, and exten-—
sive experience in translation. .
TAALS is composed of language. specialists working at the international level,
either at conferences or in permanent positions,
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Journals of Translation: )

ATA Chronicle

ATA, Box 129, Croton-on-Hudson, NY 10520

Official journal of the ATA. 10 times a year. Free to members, non-member
subscription available,

BABEL: International Journal of Translation

Published by the HungarianAAcademy of Sciences, distributed by Rultura,
H-1389 Budapest, PO Box 149, Hungary

Published quarterly by the International Federation of Translators (FIT)
with the support of UNESCO. :

CALICO: Computer Assisted Language Learning and Instruction Consortium

233 SFLC Brigham Young University, Provo, Utah 84602

Fremdsprachen: Zeitschrift fuer Dolmetsche:, Uebersetzer und Sprachkundige

Karl-Marx Universitaet, Hauptabteilung Oeffentlichkeitsarbeit, Abteilung
Wissenschaftliche Publikationen, DDR-701 Leipzig, German Democratic Republic.
Contains texts in English, French, German, Russian and Spanish.

META

School of Translation, University of Montreal, CP 6128, Succursale A,
Montreal,; PQ H3 C 357 Canada

Quarterly jourmal published in cooperation with the Society of Translators
of Quebec, Association of Tramslators and Interpreters of Ontario and the
Council of Translation and Interpretation of Canada. Usually in Freach,
occasionally articles in English. '

Translation

Translation Center, School of.the Arts, Math 307A, Columbia University,
New York, NY 10027 '

Published twice yearly, contains exceptional translations of poems, short
stories and articles.

Translation Review

ALTA, Box 688, The Uniﬁersity,bf Texas at Dallas, Richardson, TX 75080.
Published quarterly, contains book reviews, essays, listings.
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Translations Register-Index

National Translation Center, The John Crerar Library, 35 W 33 St., Chicago,
IL 60616

Monthly translation accession. bulletin listing translations reported by
agencies or free-lancers.
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