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ABSTRACT

A series of writing activities is proposed for inter-
mediate to advanced students of English as a Second Lan-
guage. The activities constitute a writing course of an
intensive ESL program such as the one at Cushing Academy's
Summer School, where the author used them.

The activities are organized around four themes:
1) self/personal relationships; 2) education; 3} inter-
national/global issues; 4) the future and goal setting.
An estimated time allotment for each activity is given.
The activities cover 30-35 hours of writing class in a.
program that includes 130 hours of instruction. The writing
course is coordinated with the reading course and with the
. speaking-listening course taught concurrently. Some sug-
gestions are made about reinforcing activities that can be
used for these three skill areas.

A basic premise of the author is that one learns to
write by reading as if one were an author. Readings are
chosen with this principle in mind, serving as preparatory
exercises to the writing assignments. An effort is made
to help the student explore those topics that are of
genuine interest to her. Writing is seen as an opportunity
for self-expression and communication, and not for evaluation.

An evaluation section is contained on the effectiveness
of the course, as well as appendices which include a copy
of each hand-out the student receives.

ERIC Descriptors:
English (Second Language)
Writing (Composition)
Writing Exercises
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CHAPTER I

RATIONALE

Whén I -first began teachiné at Cushing Academy's Summer
School in 1982, I was assigned to teach reading and writing to
what was termed an Advanced ESL class. During the course of
teaching there for the foilowing 3 summers, it gradually became
clear to me that Cushing needed some sort Qf organized writing
curriculum that addressed students' communicative needs. This
project is a description of ﬁhat attempt.

I had several reasons for designing the project. For one
thing, it has been well documented that writing is.the most often
‘neglected skill in the ESL classroom. Anéther reason was that
Cushing still does not have a writing curriculum of its.own.
The teaching of writing at Cushing can'gest be descfibed as
competently eclectic in that a variety of resoufces and approaches
are used. Each teacher on the staff seems to have different
purposes in-ﬁind for teaching writing, and each sets his own
goals for the student, which may or may not be consistent with
the guality of writing that is expected énce they finish Cush-
ing's Program. From observing classes at the school, reviewing
materials that teachers use, and using my best professional
judgﬁeﬁt, I concluded that the writing classes are competently
téught by this conscientious and_hard—working staff. But even

if two teachers are teaching the same level of class} they



usually have different objéctives in mind for the student and
different goals for themselves as teachers. Also, there is
often duplication of effort in materials reproduced and activ-
ities designed. All of this can result in a large gap between
what students can do at the end of their program, and whét they
-are expected to do at a éubsequent level. To try and bridge
thét gap, this course is designed so that any teacher at Cushing
or at.a similar institution, can use it at the advanced level.
Finally, i wanted to further develop my oWn skills as a
Writing teacher, which I had found lacking. ILike most ESL
teachers who are relatively new to the field, I had always'been
oriented more towards developing speaking-listening skilis,
instead of reading-writing, both by natural inclination and pro-
fessional training. Although there are an increasing number of
reading-writing texts available, most have focused on speaking-
listening skills. This is due in part to the fact that ESL it-
self is a relatively new field, and audio-lingual methods,
which defined the'field for aﬁ-least 20 years, emphasized 7
speaking-listening.. It is aléo no doubt due to the ability of
the teacher to monitor speaking or listening more easily than.

reading or writing.



CHAPTER 2

THE CONTEXT

Cushing Academy is a private, co-educational boarding
school in rural Massachusetts, about an.hour and a half north-
west of Boston. Its Summer School consists of approximately
250 students, 150.of whom are ESL students from 40 countries.
These students are at.levels of English proficiency ranging

from near beginners to near native. The remaining 100 students

‘are either native English-speaking or foreign students whose

language abilities are on a level par with native speakers.
This smaller group takes classes in a program called ERSK which
is an acronym for English, Reading, and Study Skills. It is |
basically a college preparatory program with classes in improv-
ing reading skills, vocabulary building, and general guidance
on how to take standardized tests and improve studying habits
in general.

The ESL program is called ELOP, which stands for English
Language_and Orieﬁtation Program. As the title suggests, the
program offers much more than the required morning ESL claéses
in the four skill_areas; It also offers electives in the after-
noon. Studenﬁs are required to take two electives from an offer-
ing which includes CAT, SAT, and TOEFL pfeparation, theatre,
dance, speech, as well as various arts and crafts. In addition,

several extra help classes are offered which are essentially



potpouris of ekercises, activities, or games which the teacher
conducts to try and meet individual needs. Extra Help ciasses
are'also electivés. Ideally, they are designéd to address the
skills in which students are weak, on an individual basis, which
can not be addressed adequately in a regular ESIL class. 1In prac-
" tice, howevef, they are often somewhat disorganized and confusing
sessions of what amounts to baby-sitting. There are three main
reasons for these sometimes chaotic Extra Help classes. For one
thing, there are selaom clearly defined goals for either students
or teachers. For another, language abilities and specific skills
within these abilities often vary widely. Finally, there are
virtually no criteria that determine which students can sign up
for which Extra Help classes. Often, students choose the Extra
Help class that is closest in time to the other elective that
they must take. This way, students can have a little more free
time in an otherwise very crowded schedule; A discussion of the
typical daily schedule might clarify why students want more free
time. But first, a brief discussion of students' placement is in

order.

“Placement of Students

Students are piaced‘in the required classes by means of two
tests. One is the Michigan Test of Language Ability, which is
bashcally a diagnostié test to pinpoint students’ grammatical
weaknesses. The other is the John Test of Oral Ability, which

measures the degree of accuracy in grammar, vocabulary range,




and appropriateness of response, all in the spoken form. These
tests are administered and scored by the ELOP staff. After
consulting with each other to make sure the results are stan-

dardized, classes are formed by the coordinator.

Daily Schedule

_ Morning classes are from 8:30 to 12:30. Three, 35-minute
elective periods, of which students are required to take two,
are héld from 1:15 to 3:40. Required spofts activities are
from 4:00 to 5:00. Dinner is from 5:30 to 6:30. More sports
follow dinner, after which a mandatory study hall is held from
8 to 10. During study hail, students must be actively working
at their desks. Lights mast be éut at 10:30.

Because of this hectic schedule, students are actually
free for a maximum total of 2 hours a day,.between 8:30 AM and
10:30 PM. Students might well choose an Extra Help‘clasé; or
any other elec¢tive, that either immediately precedes or follows
the other elective they are required to_take, withéut any con-

sideration for what "extra help” they might need.



CHAPTER 3

DIVISION OF LABOR

Who Did What and How It Worked

I should make it clear that not all of the act1v1t1es
descrlbed below were done solely by the author. Those that
were done in class and not done by me were either done by Vie-
toria Badalamenti (MAT 11), Dennis Huffman (MAT 14), or any com-
bination of two or three of us working independently oi together.
I will specify in the Endnotes who was primarily respon51ble
for whlch act1v1ty, but first I want to give some background
information on the position that each of us occupied as teachers
at Cushing.

k Victoria and i were hired as Master Teachers. Each of us
had the option of working with an'interh. The intern's role was
basically.to serve as an adjunét to the Master Teacher in the
class. Goais of the clﬁss were basicaily defined by the Master
Teacher. The intern and the teacher wbuld then work together
on how best to implement these goals. Typically, the intern
actually taught the class about 20% of the time. Dennis was
hired as an intern, and he and‘i decided to work together in
part because we had similar proféssional interests.in writing
exercises particularly. Victoria emphasized listening skills
to each of two classeé for three weeks, while during the same

three weeks, Dennis and I emphasized reading and writing skills,



After three weeks, each of us switched, so that Victoria then
emphasized teading and writing while Dennis and I concentrated
on speaking—listeniné skills. In this way, students were
always working_with each on the four skill areas every day.
Our work as teachers, at least in lesson planning, was far
- more efficient because we would teach essentially the same
class, "back-to-back," making modifications as we deemed it
necessary. Finally, each teacher had_the opportunity to teach
four skills over the course of the term. |

The division of these emphases was not as clear-cut as
it may sound. For one thing, Dennis occasionally worked with
Victoria on either speaking-listening or reading—writing activf
ities., For another, all of us worked_toéether with both classes.
Sometimes we worked together simultaneously, such as wheo
students produced their booklets of the class (see Appendices
A and B). These booklets were basically compilations of ex-
periences, academic and pereonal, that students had at Cushing.
With a few exceptions, this was usually the way we proceeded.

In some of the.following activities, I had very little to
do.with their design or implementation. Other times Dennisi
and I would confer on an activity he presented.. During these
sessions, I would clarify the activity to myself by asking
'many detailed questions about how he was going to proceed,
what his objectives were, and what assessment instruments we
intended to use, if any. I might then make suggestions for

alternative ways to achieve the same objectives, or simply




encourage hiﬁ to-do it as he had.planned. I want to emphasize
that I had no-responéibility, or oniy part of it, for some of
what follows. Howéver, all activities were consistent with
the class's overall direction and goals.

In sum, the focus of this paper is what students did in
writing class, and.not necessarily what we, as teachers, did

with them.




CHAPTER 4

JOURNAL WRITING

Purposes for Student and Teacher

From the first day of class we began work on journals.

- They could write on anything which had happened for 15 minutes

each day. = Students wrote ih class at first, and later in study
hall., I had five majbr purposes in mind. The first was to
providé an'opportunity where students could express themselves
freely on any subject. I see the range of possible subjects as
eithei what T cali informational or emotive. Informationél
content included numerous field trips that students took, week-
end activities (sports, concerts, dances, etc.), a narrative_of
their academic progress, or a siméle chronological listing of

what they did. Emotive content included almost anything else.

It could be writing about fears, joys, anxieties, . interpersonal

relationships, or the like. _

Second, I wanted them to get uséd to the physical act of.
writing. Part of my assumption here is that the more the
student writes, the easier it is to do in the future. The
other part is thét in-class practice with what was about to be
their daily assignment would more likely lead to an ability to
successfully write independently in their journals.

A third purpose was that I wanted to know students on a
more personal basis than was possible as members of a dlass. I

felt that by reading each student's journal and by respohding
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to it in writing, we would both haVe a clearer understanding
of each-ofher's pérsonalities, aside.ffom the reoles we played
-as teacher and student.

A fourth purpose was related to the third. By my written
response to a student'é writing, I communicated the message
that writing doeén't always have to bé responded to in the usual
evaluative way; one can respond to its content alone. Thus,
the student was shown that writing can be solely for self-
expression.

A finai purpose was related to the nature of a boaraing

school acting in loco parentis and the particular requirements

of this position. Aas teachers, we were.fully expected to give
two hours of homework each night. We could not deviate from
this requirement. Assigning the journal for 15 minutes each
'night_ensured that studehts were kept busy for at least that

much of the time.

What Students Were Told about

"Assessing" Their Journals

I told my class only that I would like them to ge£ used
to writing, since writing was the focus in this part of the
élass. I teld them that I wantéd to get to know them better
on a personal bésis._ I asked for suggestions on how.we could
accomplish these goals. Finally, a student had the idea of
keeping a diary, and this initiated a discussion about thé

- purposes of a journal. I emphasized that their journals would
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be read only by me. They were to write eithér about infor-
mational subjects or.emotive ones {although I didn'i'use
those terms). I encouraged the latter. I decided that a
15-20 minute time limit would be more appropriate than a
page length limit. I wanted to de-emphasize guantity in
favor of high quality. Fihally, I explained that I would

not specifically correct any part of it unless asked to

do so, in writing.

The Activities

Week I - Self/Personal Relationships
(Getting to Know You)
Day 1
l. Finding Things in Common with the Teacher (30-35 min.)
‘a. What thé teacher does
l) Write the word “éommon" on the board. Try to
éllicit an understanding of it, and of the
expression,‘"in common.f
2) Get students to ask questions of the teacher,
the answers to which indicate that they have
something in common with him. Each student
should eventually ask three questions. (1o -
15 min.)
3) Téll students to listen carefully and remember
what they hear, because they are going to write

about it afterwards. Taking notes is an option
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here.

4) Ask students to write a composition about what
each of them’found in common with the teacher.
Explain the form that all future in-class writing
and assignments will take, (unless_etherwise_
.specified): a given physical length (not word
number)-- in this compesition, 2 pages; written
on every other line; wide margins; a title.

N.B.: These requiremenﬁs will hereinafter be

referred to as, "the usual format."

b. Objectives/rationale

I had in mind three goals for the exercises this

~week. First, they were designed to set the tone

and general deportment of the class. I tried to
show students that certain conditions needed to be
met in order for the class to be successful. One
important condition was that with group exercises,
one person talks at a time. ' Frequent interruptions
were common in my previous classroom experience.
Second, I.felt that I needed and expected a lot of
input from them, instead of me doing most of £he
talking. Third, I expected each person to listen to
each other. I showed this'expectation by listening
carefully myself, by asking students not to interrupt
as they inevitably did, and by encouraging them to

participate. One might say that I forced students
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to perticipate, by making it clear to them before

the activity began that they werekexpected to par-
ticipate. Once they did, part of their role in the
actiﬁity was finished.

Suggestions for imptovement, what went wrong, what

to watch out for, how it worked (hereinafter referred
to.as, "suggestions")

After Step 2), if students don't understand what
they're supposed to do, ask 2 or 3 questions to which
students will undoubtedly heﬁe the answers, such as,
"Do you live in Alumni?" (a dorm at Cushing), or,
"Haﬁe you ever travelled to a foreign countfy?“
Then, whether the student answers 'yes' or 'no,' the
teacher can offer an alternate response sueh as, "So
do I." ~"Neither-do.I.“ "So have I." "I haven't
either.” 1In this way, students will be reminded of
the variety of responses to yes-no questions;

After assigning the composition, there is
ﬁsually some resistance to writing it. At this
poiﬁt, the teacher can work individually with stu-
dents, (or in pairs). He can show them how Eo com-
bine some bits of information gathered in the inter-
view. One or two examples should help them get
started. If there is still resistance, ask them to

work on it for 20 minutes. This way, students have

a clear idea of what is expected.
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2. Journal Writing (15-20 min.)
a. What the teacher does
For a discﬁssion of one wéy to introduce journal
writing, see pp. 10-11.
b. Objectives/fationale
My purposes for having students keep journals, and
for.starting them on the first day and in class, are
discussed on pp. 9-10.
Cc. Suggestions, etc.
.Once the ideas for keeping a diary or journal are
generated in class, students generally have little
trouble getting started. 1In case the inevitabie
question, "What should I write about?" comes up,
tell the student to imagine writing a letter home,
telling all about what's happened since leaving.
Have them work for a minimum of 15 minutes.
You might want to buy the notebocks for them.
I didn't because I didn't want to give them the

message that I was going to do all the work for them.

Day 2

1. Artifact Shafing (30-65 min.)
a. What the teacher does
1) Bring in to class some aftifact of American cul-
ture. It can be anything that representé some
aspect or value(s) of American culfuie. A McDonald's

coffee cup worked well for me, the kind with a




2)

3)

4)

5)

15

tight-fitting iid which aﬁtaches to the dash-
board of a car.

Tell students that you're going to give a talk
about the artifact for 5 minutes,

Give the taik, answerihg these questions:

a) The ﬁame of it

b) What it is used for

c) What part of the country it came from

d) Who originally made/develéped/found it.

e) Where one would find it now.

These questions have already been written on the
board. |

Gét volunteers to give a similar kind of talk
about an artifact that eaéh of them has been
told to bring to class for.that_day. They are
to structure the talk according to the guidélines
of the above questions., Every student is to
listen to each talk and take notes if neceésary
to remember what was said, (30—40.min.)

Listen carefully to each presentation; After
all the presentations, divide the class into
groups of 2 or 3 for each group to write a 3-page
composition on the artifacts in the usual class
format. The compositions within each group can

be the same, or each student can write his/her

. own idea.
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b. Objectives/rationale

Besides being a speaking-listening exercise, I had

three purposes in mind for it. First, I wanted to

get students familiar with some aspect of each
other's cultures as soon as possible. This was
important because of the intensive nature of the

program. Also, students who were weak in speaking-

listening skills can help those who are poor'in
reading-writing, and vice-versa.

Second, with the mixture of these strengths
and weaknesses, I sought to increase the chances
that those weak in one skill could learn from those
who were strong in that skill.

Third, from each student giving a 5-minute
présentation, I could choose what I thought were
the most clearly organized ones. These were the
presentations ﬁith introductory statements, supporting
detaiis, logical conclusions and/or concluding state-
ments, in that order.

C. Suggestions, etc.

It is iméortant to emphasize oﬁ Day.l that they need
to bring in an artifact for Day 2. I assumed that
students had such an object. They had been told to
bring something tb Cushing that represented their
culture to help celebrate International Day, one of
the most important extra-curricular activities of

the Summer School.
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You may want to take two class peridds for
this activity, especially if the élass is large,
since students may get bored. When dividing
the class to write the compositions, make sure
that eaéh group contains the persbn who made
the presentation that the other students in that
group write about. One group should conﬁaih both
the person who talked about the Buddha, for.
exémplé, and.the students who are writing about
it. The main idea here is for them to be greatly
encouraged (almost coerced!) to communicate.

Finally, students do not need to have the
questions of 3) a)-e) written out for them. See
if they can form_appropriaté questioné from the
information giveﬁ, after hearing your taik.

2. Rotating the Ditto (15-20 min.)’
a. What the teacher does
1) Give each student a blank ditto master with an
unfinished leading sentence on.it, designed to
provoke interest or arouse curiosity. One
suggestion is:

"Deep in the heart of an apparently deserted
cave, the explorers abruptly stopped when they
heard a disturbing noise. VSuddenly they looked,

éi - and saw..." | |

2) Each student writes a conclusion to the sentence
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on the ditto.

3) Students rotate the papers clockwise until each
student has a chance to write one sentence on
each other student's paper. A time limit of
1-2 minutes éhould bé set torkeep things moving.

4) As the writing progresses, remind them to pay
attention to the development of the ideas within
each paragraph. They are especially reminded,
when the essay is nearly completed, to start
thinking about a conclusion to tie together all
the details of the story they are currently
working on.

Objectives/rafionale

The main objective here is to show that writing a

coherent paragraph with a clearly defined organiza-

tional structure, which develops in the process of
writing it,.can be fun.- The objective is accomplished
by giving students as much control as possible over
the development of the paragraph. It is assumed

here that to the extent that students have control

over the contentrof the essay, they will pay closer
attention to how the ideas in it are expressed, since

the dittoes can be run off later for the class to

" read.

A secondary objective is simply to provide a

break from the more formal type of writing that is
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normally done in a writing class. This exercise is
suppesed to be fun, and étudents shoﬁid be able to
see that.

Finally, tbis is one easy way to get stﬁdents
to work together, a desirable goal in any classroom.
Ohly a small amount of cooperatidn is required from
each student. When he/she performs this minor task,
theroverall work produceé guite impressive results.
Suggestions, etc.
Ideally, all students should sée all the essays as
soon as possible after they have been written. One
way to accomplish this would be to assign some- short,
high-structured exercise for 10 minutes while the
teécher runs off the dittoes. Any'fill—in-the—blank,
singlerubstitﬁtion, or verb tense-changing exercisé
would do. But it should be a series of unambiguous
sentences that can be corrected easilyrand quickly
as soon as the teacher gets back. Ideally, it should
be an exercise that has to do with the next activity
of Holiday Sharing. For example, one column could
list dates of holidays in various countries and
another column could name the holidays. The students’

job would be to match the date with the name.
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1. Holiday Sharing (60-70 min.)

a. What the teacher does

1)

2)

3)

4)

5)

6)

7)

8)

Write a few dates of American holidays on the
board, such as December 25 and Januafy 1.

Ask if these dates have anything in common.
Ellicit a few more dates.

As the word, "holiday" emerges, ask if students
hafe similar'days in their countries.

Get one student to write a date on the board,
and get another to write next ﬁo it what holiday
that date represents in her/his country. At
least.one holiday from each country should be

listed. These are written on brown paper which

~is to be left hanging permanently in the room.

(10 min.)}

Hand stu&ents Appendicies I & II, the story about
Thanksgiﬁing and an outline form respectively.
Have students read the story. (10 min.)

Studeﬁts and.teacher chplete the outline for the
story. As the outline is completed, emphasize
that.the suggested structure is only oneIWay to
organize the ideas of this passage.

Have students begin outlines for compositions
about a holiday in their countries. They can

use any of the holidays on the brown paper or
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another one of their choice. They can follow
the outline form given to them, or adapt it as
they see fit. (20-30 min.)
9) Compositions can be started from these outiines
and finished as homework. |
b. Objectives/rationale
Part of the rationale is to introduce students to
one of the most common forms of outlining and com-
position writing: the introduction, body, and con-
clusion format. Students can see that there are
‘many variations to this format. I noted, for example,
that in the given passage, the intrbductioﬁ is an
entire paragraph; and the conciﬁsion is only two
~sentences. The length and depth of each of these
sections could be varied, or the material could be
.organized in an entirely different way. Since I

expect students at this level to have had some

writing experiénCe, the point is to give them just
one example of one way of .organizing an essay. 2nd
as an organizing aid, they could then be directed to
start an outline on one of the holidays listed on
.the board..

c. Suggestions, etc.
As this exercise is gquite long, it might be best td
break after the outline of the given passage is com-—

pleted, and before students begin an outline for their




22

own composition.

Try to make use of any holidays near the time
you use this., I used it on Bastille Day; July 14,
and I happened ﬁo have several Ffench.students in
that class, who were quite proud of their country's
holidays. Their enthusiasm was effective in getting
other students to talk about their holidays.

Students cah be encouraged to look at the or-
_ganizatiqn of ideas in énother way, 1f the suggested

outline form doesn't work. One way is, once they

have read the passage, - ask them specific questions'

while directing their attention to one paragraph at
a time. For example, ask them the name of the hol-
iday in the first paragraph. Then ask when it is
celebrated. Then ask them the main purpose for.
having the holiday. You can continué to go through
the passage this way, paragraph by paragraph, but you
should evehtually get them to tell you what guestions
are answered in each paragraph. We can see £hat the
_ first one answers the questions above, the second
‘paragraph answers when andlwhere'the holiday was
first celebfated, who celebrated it, and why.

The third paragraph lists three reasons why the
pilgrims had difficulties here, and how they coped
with them. Finally, the last paragfaph deals with

how Thanksgiving is celebrated today (relaxing,
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watching T.V., and eating). All of this questioning

finds out the same information, and in apprOximately‘

the same order as the outline does. It just does it

in a different way.

pay 4
1. Student-Student Interviews (35-45 min.)
a. What the teacher does

1) Bring a colleague to class and-explain that you
are going to interview him. The colleague should
be someone you don't knoﬁ well, to make thé,inter—
view mére realistic.

2) Using the questions below, or any others that
seem appropriate, interview the.colleague (see
'"suggestions“ below) . 7

3) As the interview proceeds; write a few key words
of the answers to the interview questions on brown
paper.

4) Ask,
a) What's your name? How do you spell it?
b) Where are you from? What part of the country?

City? | |
c) What language(s) do you speak?
d) What electives are you taking (teaching) here?
e} What weekend trips have you taken/will you
take? |

f) What do you like about Cushing so far? Dislike?
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Genéfal impressions?

g) What friends have you made so far here?
Teil me a little bit about them. Any rel-
atives?

h) What do you do in your spare time?

i). What do you hope to get out of being at
Cushing?

j) Any futu:e plans after you get out of Cushing?

5) Now that all of ﬁhe informatién about the colleague
is liéted on the beoard, a student volunteer writes
one sentence which combines some of it. For ex-
ample, she may write,

"My classmate's name is Eric Priséert and
he comes from Lyon, which is a small city in
the southwestern part of France."

6) Similarly, studenté are askéd to interview a fellow
student chosen in advance by the teacher, and to
write up the information in "good composition
.form“ for two pages, iﬁ the usual format. (20—30 min.)

Objectives/rationale

Continuing with Week 1l's theﬁe of Self-Peréonal Rela-

tionships, this exercisé assumes that students will

want to know each other better, and that students of

this age especially are often reluctant to share

personal information because of the emotional risk

involved. The exercise provides an emotionally
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secure, low—risk f£amework within which students

can work and share this kind of information in a
one~-on-one situation with_their peers. it also
assumes that what studenfs have to say to each

other is important to communicate, especially in

the question about how to spell one's name. In a
program as intensive as Cushing's, with all its
administrative paperwork} the correct spélling of
names is crucial--for registration, diplomas awarded,
transcripts, plane reservaﬁions, 1et£ers 0of recommen-
dation, etc. This activity will emphasize the impor-
tance of proper spelling.

SuggéstiOns, etc.

One sdggestion.is to first elicit from students the
ques£ion§ they would like to ask. They may very

wéll have questions that the teacher hasn't thought

of. To the extent that they ask questions that

‘interest them, and not questions that the teacher

thinks should interest them, they can be motivated
to do the exercise successfully. However, at least
10 questions should be generated so that there is
some basis for comparisoﬁ in the compositions.

It is important that students are paired who do

not speak the same language, to the extent that this

is possible. This will ensure that the interview

is not just translated and copied.
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L 2. Sentence Combining and Indirect Speech SubStitution'(IS-
20 min.) |
a. What the teacher does'

1) Write a couple of short, choppy sentences on the
board, e.qg.,

"Karoon speaks English;“
"He speaks Thai."

2) Also write on the board a Couple of sentences in
direct speech, like,

"Karroon said}'I speak Thai and I also speak
English.'" "
3) Students are given a handout which is a paragréph
of numbered sentences. The content of it is an
- - interview with Mr; Cone, the Summer School Direc-
| | tor. Moét of the sentences are short and simple,
- or.in.direct spéech._‘Studenté.are directed to |
| combine fhe sentences and put them into reported
speech.

4) Students work on a couple of these examples to
get the idea of the exercise. In the sentences
suggested above, they cbuld.be combined to,
"Karoon said that he spoke English and Thai."

b. Objectives/rationale

This exercise provides a more mechanical manipulation
of the language than the previéus exercise ih that

most of what students are asked to write is already
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printed for them. it should thus provide srudents
who need a more controlled lesson the opporrunity to
be successful.

This exercise is oseful to accomplish the obvious
objectives of_transformihg direct to reported speech,
while simultaneously getting students to combine
sentences by subject and/or object deletion. Having
done the transformations, they are then in a position
to read and respond to a level of writing which ig
by far preferable to the rsolatéd, choppy sentences
in direct speech that were first presented. To kﬁow
that their "transformed" composition is better writing,
students will ultimatelyrhave to trust the judgement
of the teacher. However, I have found that given a
choice between the composition consisting of Short,
choppy sentences, and the transformed version after
combining has taken place, students seem to know that
the latter is preferable.

Suggestions, etc.

This kind of exercise requires a lot of actual copying,

s0 some students will find it boring. One suggestion
is to get them to work in pairs and make uﬁ their oWn
sets of sentences. These can bé combined and/or put
into indirect speech. One student in a pair could
write a short passage with a lot of direcr speech,

while the other writes one with numerous examples of
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sentences that already have subjects,and/or objects

_ deleted. ‘Then students should ex&hange papers and
do the task that was intended. But, in this case,
tell themrhow long the passage should be, or at
least how many examples.of each grammar point it.
should contain. I have found this kind of direction
to be necessary because often students, especially
adolescents, are easily bored. They just don't make
much of an effort at what seems to them to be a
tedious task, like éopying.

However, when I have used this type of exercise

with students who need a clear sense of the writing

that is expected of them, they generally do it well.

1. The Dictocomp (35-40 min.) 2
a. ;What the teacher does |

| 1) Open the topic by asking the.students if anyone
has ever gdne through any "unusual cultural
rexperiences“ while being in a foreign éouhtry.
Any story about some misunderstanding due to
cultural differences will do.

2) Read the story of ﬁKathmanduﬁ (see Appendix III).

As the teacher reads his story, he writes some
key ﬁords_of it on the board.

3) When the story is finished, ask students what
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was said in each of the sentences that used the
key words. (20-25 min.)

4) Uncover the story which has already been written
on the board, for students to read.

5) All students read the story through once.

6) The teacher covers up the story and students
try to re-ﬁrite itras closely as possible_to
fhe original, using the key words which they
can still see. (15 min.)

Objectives/rationale

For writing a controlled composition (to be distin-

guished from a directed or guided one in Gorman's 3

usage) , this technique combines the features of
dictation and text reconstruction. The former-
checks for spelling and punctuation; the latter for
accuracy of gfammar and vocabulary.' One objective
is for the student to work on all of these skills
simultaneously.

Another objective is to suggest some kind of
bond between the teacher and the student. If students
see that you can have the same croés-cultural difficul-
ties that they do, a class bond betWeen teachér and
students might well form. Especially for students
at this volatile age, that_kind of bond can be much

more conducive to a cooperative atmosphere in class.
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Suggestions, etc.
The length of the dictocomp is a critical factor
here. It has been found that in listening in one‘é
native language, an 80% retention rate is only
possible for about 10 minutes. In a.second language,
the rétention rate is likely to be lower. When I
did this exercise, I found that, although students
seeméd to find the story interesting, the original
version (see Appendix IV) was much too long.
| Another important factor is that they should be
familiar with the items £hey are asked to repioduce.
Wwhether or not they have actually been taught, the
key woxrds and other eiements of the storf should be
familiar to the stqdent, or easily understandable
from the context.. This détermination will ultimately
be left to the teacher. |

A third consideration is that students should be
able to check the accuracy of their writing. This
can be done by giving them some time tb complete
their version of the passage and then passing out
Appendix III, so that they can check it themselves.

Finally, the issﬁe of accuracy raises the
troubling question of, "How accurate is accurate?"
Again, the teacher will ultimately have to détermine

this.
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2. Telling Your Favorite Story (40-45 min.)

a. What the teacher does

1)

2)

3)

4)

Put the key words of "Jimena's Story" on the

board.(see Appendix V) and discuss them to see

if there is a general understanding. Some

suggested words are: "born and raised, career,

challenge, daydreaming, behaVeé, customs; nursing

home, ¢asua1,"'aﬁd "acquaintancés.“ |

Havé students read the story. (10-15 min.)

Ask the following questiohs about the story:

a) Did Jimena go back to yisit Jennifet's
family often?

b) Did Jimena spend a few days with Jennifer's
- family or two weeks?

c) Adcording to Jimena, what do Americans say
when they mean, "I said?"

d) Is Jimena used to being with people in the
American style?

e) Did Jimena think.the faﬁily's questions about
Columbia were rude and impolite, or normal?

f) How does Jimena acf with Jennifer now? Like
a close friend? Like an enemy?

Have students write a similar cémposition'about

an exchange or encounter (of living situation)

they've had with someone else from a different

country. It could even be about a new friend
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they've met since coming to Cushing, where cul-
tural differences are felt. They are to write
- in the usual format, and to answer the following
questiéns, at leasf:
a) Were you surprised, excited, or angry by
~any of thelcultural differences you found?
b) Were you in a foreign country whén this
happéned; or in your own?
c) How did you get into the situation? Describe
the background. (20 min.)
b. Objectives/rationale
First, it is ekpected that students.will be able to
relate well to this kind of story, since it is likely
they have encountered this kind'of experience bhefore.
Second, it introduces one Way to exploit a dis-
course, whether in wfitinglor orally.4 The questions
in 3) and 4} can be classified into 3 groups: "yes-no"
gquestions, an example.of which is 3)a), an alternative
question, 3)b), and a "wh-" question, 3)c). These
questions are answerable by referrihg directly to
the text. The remaining 3 guestions, 3)d), e}, and
f), are also "yes-no", alternative,'and "wh-" questions
respectivély, but the answers to them must be inferred
from the text. The questions in 4) follow the same
format, but they are abou£ the student's life e#per—

v _ - lence, and they aré.therefoxe the ones most appropriate
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for students to write about. A graph summarizing

these 9 guestions is given below.

TYPE OF QUESTION:

"ves-no" alternative - "wh-"

directly o
from 3)a) 3)b) 3)c)
text '

SOURCE OF

ANSWER:
inferred
from 3)d) 3)e) . 3)£E)
text - : -

“based on ' :
student's 4)a) 43 Db) 4)c)
experiences .

c. Suggestions, etc.
The title of this activity may be a misnomer, sug-
gesting as it does a positive'experienée. Encburage
students to open up to either you or éne of their
peers about any negative, cross-cultural éxpériences
they've had. | |
| Have .them exchéngé papers to be corrected by
another student after they've ﬁrittén the cémposition.
In-the process of correcting, students will have the
chance to communicate something that's real to them

with a colleague. This should lead to a more mutual
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understanding in the class. It is also a useful

expedient to lighten the teacher's load of correc-.

tions.

Week 2--Theme: Education

1. Responding to Krishnamurti Quote(20-25 min.F

A

What the teacher does

1) Re~read Krishnamurti's On Education to the class

(Appendix VI), which students have already read
as homework.

2) A few students are asked to state the question
they were to have prepared, about something they
.didn‘t uhdérstand in the passage. The clasé as
a whole tries to answer these.

3)_ Students pick one sentence in the passage which
struck them. They ére tq respond to this sen-
tence in about 400 words on dittos. (15 min.)

4) Run off the dittos for the next day exactly as
they are written by students, to be shared for
a.discussion.

Objectives/rationale.

This activity primarily sets the tone of the week's

theme. It can start students thinking about the

education they have received thus far in their

schools, and it serves to guide their thinking about
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what kind of education they want to receive at
Cushing. 'In addition, the discussion which you.
might initiate around this quote will give yqu
some idea about what they think about educafion'in
general. This can serve aé.a guide for activities
later in the week.

Reéding the qﬁotedout loud at the begihning
brings students back to a common'starting point to
focus on what they're going to be talking about.
This focus is helpful in motivating them.

c. Suggestions, etc.
There are a lot of variations possible here. 1In
addition to the assignment of reading the quote,
students should come to class with a particular
~question in mind about the vocabulary, the grammat-
ical structures, or about the purposes for which the
story was written. You cah_theh choose to deal with
the questions, or not deal with them, as you see fit.
In either case, this questioning atmosphere should
also help to focus the energy of the class on the
issue. When students are curious, even if it is an
imposed curiosity, they are more likely to take the
responsibility for learning._ |

Another suggestion is to edit the quote differ-

éntly than I have done in Appendix VI. I chose the

quotes with thoroughness and brevity as my main
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criteria. The complete"versidn is in Appendix VII.
How you edit it depends on your students' attention
span, your time, and how well they can handle the
grammar, vocabulary, sentence structures and other
linguistic aspects. |

A final suggestion is to re-write in good gram-
matical form what students have written on the ditto
immediately below their writing. Try to retain the
studénts' original meaﬁing as much as possible., In
general, i1f you find that "correcting" is inhibiting
the writing process, don't do it. If it ién't, then
"correct” it. I have tried it both ways, and I find

that students generally prefer to be "corrected."

2. Responding to Other Quotes on Education (30-45 min.)6

a.

What the teacher dqes
1) Ask if students know any important sayings,
proverbs, "words of wisdom," or morals that have.
- to do with education, in English or in their own
language; try to ge£ them translated.  Generate
about 5 or'6. If necessary,'supply the following
examples: - |
"You can not teach a man anything} yoﬁ can
only help him to find it within himself."
Galileo
"If you think education is expensivé, try

ignorance." o Anon
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2)

.

4)

5)
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"Only awareness is educable. "
C. Gategno
"Good téaching is one-fourth preparation
and three-fourths theatre.”
Gail Goodwin
"It's what we learn after we think we
know it-all that counts."
| Kin Hubbard
Have another student write these on brown paper.

These will be left hanging on the classroom wall.

Have students work in groups of 2 or 3 to discuss

what one quote means to them. Choose which group
discusses ﬁhich quote. Each group will only talk
about its own qudte. (5~10 min.)

Rearrange the groups as much as possible-so that
people from different groﬁps'are in new groups
talking about a different quote. Each person in
the new group listené to an interpretation of a
quote from his/her old group. Each group is talking
about 2 or 3 quotes here, depehding on the size
of the group. (10—15 min.)

Get students to write about one quote for two
pages. This can be aone in pairs of their chbicé,
or individually. Have them deal with the following
issues at least: |

a) What do you think the author was trying to
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say here?
'b) Why do you think he said'it?
¢) Who do you think his audience was?
d) Do you agree with it? Disagree? All of it?
Part of it? Which part(s)? Explain why.
- Give three gdod_reasons.
e) Have you ever.experienced a practical example
of the idea(s) this quote expresses? Des-
n cribe the situation as fully as you can.
(15-20 min.)
b. Objectives/rationalé
This activity starts with what students already know
about the topic. It builds on that knowledge and
uses studenﬁs.to record the information as a way of
further involving them in the process. It is designed
to encourage as much communication as possible'by
involving each student in two groups. In the first
group, they hopefully achieve some understanding of
the guote. In the second, they communicate that
understanding to their new group. Finally, it gets
.students to write about what they just heard,-and
gives them the option of working with someone else
to achieve greater understanding and expression.
c. Suggestions, étc.
It may be necessary to ekpiain_more fully in the

beginning what'kind of sayings you are talking about.
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Use an aphorism or expression which gives advice
that has come up in plass. Eﬁgiish is loaded with
them: "Waste not, want not." "Don't count your
chickens before they're Hatched.“ "Don't put the
cart in front of the horse," etc.

It may be unnecéssary to. rearrange the groups.
This is inténded partly to get them to listen care-

fully to each other so that they can report on what

was said to the new group. But if they seem actively

engaged in their first group, don't rearrange. As

always, choose the groups before class to save time

~ and base the choices you make on whatever criteria

‘You feel are appropriate.

1. Student-Written Poetry (30-35 min.)’

a.

What the teacher does

1) BAsk for a word from the class. The word "class"
will do. Write it on the board.

2) Ask for as many words as possible that rhyme
with "class," andlwrife them below this word.

3) Explain what a stanza of a poem is, if necessary,
and ask them to ﬁrite a stanza with two of the
words generated in 2) in it., (10 min.)

4) Students share their stanzas.

5) Repeat steps 1)-3) for as_many stanzas as you

like. Have the class generate the words that
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will be used. (15-20 min.)
b. Objectives/rationale
Designed to increase awareness of and sensitivity to
the poet in each of us, this should make writing
poetry easy and funf It is a light-hearted and.

‘effective way to overcome the aversion to poetry

that most of us have experienced at some time in
either a first or second language.

C. Suggestions} etc.
As a participant/observer of this segment, I found
it worked remarkably well, as evidenced by the
quality of some of the poems that were produced.

- Three of these can be found in The Cushing Prisoners,

one of the books the class wrote . (Appendix A, pp.6
and 13). The class was actively engaged and intereéted
in writing them. |
The teacher(s) can write poems as the class does.
I participated in the lesson as if I weré a student
and wroté a 3-stanza poem in abdut 2 minutes. After
I shared it with the class, students seemed to be

even more encouraged to write their own.

2. Writing about a Mythical School (35-45 min.)
| a. What the teacher does
1) Ellicit some general expectations of students

and teachers at Cushing. This will-probably yield
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normal conditions of any school: teachers teach,
students learn and do homework, etc.

2) Present The Mythical School passage (Abpendix

VIII) . (5-10 min.)

3) Ask students to complete the passage in 4
paragraphs, or about 2 pages in the usual format.

(15-20 min.) |
4) Have them exchanée papers to read and correct;

{(10-15 min.)

b. Objectives/rationale
Students are encouraged to think about what constitutes
a normal.learning environment. Then they-are asked to
suspend some commonly-held expectations and put them-
selves in an imaginary environment where these expec-
tations are not held. Finally, they are encouraged
to use their creativity to finish the passage.
Besides being good writiﬁg practice, this exercise
will allow them to vent any frustrations of concerns
they may have about their environment.

Thef'eﬁchange papers to ensure that their writing
is legible and to assess the clarity of their ideas.
Peer correction is often more of an expedient to

- : learning than is teacher cdrrection.
¢. Suggestions, etc.
I have found that students often Waﬁt and need to

vent their frustrations about school but sometimes
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don't know how to get stafted. If some are having
trouble, tell them instead to describe their ideal
school. This will serve the same purposes as the
passage. Or, tell them to imagine that they are a
student in this mythical school. What specifically
would they like/dislike about it and why? This

should also lead them in the same direction.

pay 3
l. 1Interview with Mr. Cone (Summer School Director) (45-60 min.)
a. What the teacher does
1) Discuss éome ways that a queétion can be asked
in a formal, friendly register, since this is’
the mosf appropriate one to.be used here, among
the choices of formal, unfriendly; informal,
friendiy; and informal, unfriéndly; (5-15 min.)
2) Tape an interview with Mr. Coné. Each student
should ask 1 or 2 questions. (20 min.).
'3) After the interview, go over the tape and have
a student paraphrase each question and answer
as it is heard. Have another student write
these paraphrases on the board. (20 min.)
4) Have students decide which qguestions they'd
- like to include in a write-up and the form it

should take. Suggest a 300 word maximum length.
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Objectives/rationale
It's important for students to know something ébout
the educational philosophy and general policies
behind the school they're attending. The person best
suited to articulate theée principies ig the Diréctor.
Additionally, it's important for them to find out
this information in an appropriate form for this
situation. This is why the formal, friendly register
was chosen.

| Students should have as much control as possible
over the content and form that the interview takes.
This was. the reason for taping.it; so that the infor-
mation could be retrievable. This allows them to
decide for themselves how much of it should be included.
Suggestions, etc. |

This can take anywhére from 45 minutes to 2 hours.

‘It's difficult to say how long it took when we did

it, because although most of it took 45 minutes of

- class—-concentrated work, the final written form was

done by small groups of students when both classes
worked together on the books. It resulted in 2 pages
of writing in Appendix B (pp. 9 and 11), and 1 page in
Appendix A (p. 16). -

| Step 1) can be an entire lesson in itself, Any-
or all of the other 3 registersICan-also'be generated
from the class and discussed.

Obviously, if you don't teach at Cushing, you
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can't get Mr. Cone for an interview. But you might
be able to get your immediate supervisor or any other
person who can talk about the same kind of thing.

Go over your plan/ihtentions before the interﬁiew

so the person knows what to expect.

2, - Writing Captions or Stories for Pictures {15-20 min.)

al

What the teacher does

1) Pass out a sheet of xeroxed pictures which are
provocative and numbered.

2) Have students write captions or smail paragraphs
to suit the picture.

3) They can share their writing with the class
publically or rotate their sheets so that every-
one can read everyone else's.

Objectives/rationale

Some provocatiﬁe pictures suggest a caption. This

gives students the opportunity to write one. The

sense of humor in.each student can be tapped here,
and since humor is a culturally specific phenomenon,
what is éonsidered funny in one culture may be inter-
esting for the whole class to realize..

| This kind of writing can also be a break from the

vicissitudes o6f academically-oriented writing that

- is normally associated with the classroom.
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Suggestions, ete,

(next o which they write "10"), ang 8 other
Cchoices ip between, Ode of these aspects shouylqg

be, "having a good education Other choices
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"being very strong in my religious beliefs," etc.

2) Students work in pairé to discuss their choices,
and to give their reasons. (10 min,)

3) Ask who marked "haviﬁg.a good education" with a
"1" or ™20 and get a few students to discuss
.their reasons for marking this aspect highly.

4} Have them read Appendix IX about Country A
(with ‘publicly—supported, high-status univer-
sities) and Country B, (with privately supported,
low-status liberal arts schools). |

5) Aftér a class disdussion, have them write, in-
dividually or in pairs, 2 pages on which country
they would get -a better education in. They
should address the following issues at least:

a). national exams VS, private exams
b} paying for school
c) women and men attending the_univeréity
d) foreign and resident students
e) poor and rich students attending
(20 min.}
b. Objectives/rationale

As a values clarification ?rocedure, Steps 1) through

4) are intended to focus attention on students'

choices for attending a university. It has the

necessary ingredients of a) choices:needing to be

made, b) contrasting situations, and c¢) some unre-
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solved issues. Most of them will have to make theee
kinds of choices in their lives. uThus, it can help
them prepare for the time when they aetuelly need to
do it. | |
¢. Suggestions, etc.

This kind of iist is a personal interest, because it
shows me what students think is important, and it
can be consulted when preparing future leesons.

In order to facilitate more mutual understanding,
in the class, students can enchange papers to read
about each other's ideas, and correct the grammatical

form if there's time.

2. Describing the Subjeet with an Adjective and Eliminating
Prepositional Phrases (15 min.)9
a. What the teacher.does
1) Wofking with the material in Appendix IX, have
stuaente transform sentences as follows:
From: "In Country A, the schools are funded
by the government."
To: "The schools are government-funded in
Country A."
2) Have a ptepared list with the correct answers
SO that_they can self-correct.
b. Objectives/rationale
This is onerof many ways a student can vary the

writing while retaining the same meaning. It also
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provideé a highly structured task for thQse who.find
it difficult to express themselves in a values clar-
ification forﬁat.

c. Suggestions, etc.
You should probably have about 15 of these séntences,
to allow for different finish times. Give them out
in blocks of 5 each, to equalize the time that may
be left to those who finish early. of cOursé, the
level of sophistication can vary.as you see fit,.
.With our class, the'more complex the sentences were,

the more motivated our students seemed.

pay 5
1. Assuming the Role of a Teacher or of.a_Student in Conflicts
in SchoolslO
a. What the teacher does
1) Divide the class into pairs;.'Each pair reads
‘a different'paragraph describing a conflict in
a school. (See Appendix X for a list of these.)
2) Have one student in each pair assume the role of
the teacher in the paragraph, and have the other
assume the role of the student. Each student
writes a resolution to thé conflict for 5 minutes
from the perspective of the assumed role.
3) Each student exchanges paﬁers and reads another's

response.

4) Steps 2) and 3) are repeated 3 or 4 times with
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paragraphs being rotated around the class.
Objectives/rationale.
Students often run into behavioral conflicts,
éspecially at this age. They should have some ex-
periénce in trying to resolve them. Further, they
should be learning‘to deal with these conflicts from
another's perspective; This exercise gets them to
do bdth, either by writing a resolution or reading

their partner's resolution, who has assumed the other

role.

Suggestions, etc.

One variation is for students to alter the roles
they assume in the same paragraph. This will give
them practice at writing a résolution from both
perspectives for each paragraph. Another variation

is for every student, or only 1 in each pair, to

~assume the role of an administrator trying to resolve.

~ the problem. This will allow practice in demonstra-

ting an understanding of both sides of an issue
simultaneously. | |

Make sﬁre no student takes the same role every
time. If there's time, have some of them present

thelr various resolutions.
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2. Writing Conditionals from "Assuming the Role... in a

School Conflict"

a.

What the teacher does

1} Have a list of "if qﬁestioné“'ready. Their éon-
tent.is based on-the paragraphs of the first
activity for today. Their form cén suggest which
conditional the student will use to answéf. ' For
example, if the form of the question is, "What
would the teacher havé done if the student had

yelled at him?", a student could write, "The

teacher probably would have been very angry if

the student had yelled." Similarly, if the ques-

tion is, "What would you do in this situation?"
the answer could be, "If I were the best student
in the class, I ygglgn't_igg others copy from my
paper," etc..ll
2) Have students work on these for about 15 minutes
and then share their answers.
Objectives/rationale
Students a£ almost every level need practice with
all of the major conditional forms, and usually with
several of the minor ones as well. This will give
them at least an introduction td conditional forms
in the context of a realistic situation. Additidnally,
they:are writing what is true for themselves. Personal

experience is the most familiar topic to write about.
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Suggéstions, ete.

Make sure you know all of the conditionals well (not
as easy as it sounds, since most native speakers
don't use them in a prescriptively correct way). Try
to have many forms_of them in différent examples.

All of this may take-a cohsiderable amount of prepar-
ation, but it will be well worth the effort becausé
of the sense of seéurity your students will derive
from it. This process will also aid your own pro-

fessional development.

Week 3~--Theme: International/Global Issues

1. Responding to a Recorded Robbery Tape (30-40 min. )2

a.

What the'teachef does

1) First, introduce this week's theme and ask what

world issues they would like to talk about. Get
a étudent to write a few of these on the board.
2) Hopefully, stealing will be one ofrthose topics
generated. Even if it isn't, say that you're
going to deél with that now as a specific issue.
3) Play a tape, once, on which are recorded some
| sound effects of a robbery being committed.. It
should have as few-words as possible; the sounds

should go something like this: quiet footsteps
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gradually getting louder and then-stoppiﬁg; a
piece of metal fumbling at a_iock; a squeaky
door opening; more quiet footsteps; drawers/
doors being opened and closed; the click of a
light switch; a dialing telephone and muffled
speaking; sudden silence; mofe light footsteps
but from a different direction; sudden shouting,
screamihg, yelling, fighting, and gunshots ring-
ing out; a police siren, gradually fading away.
(5-10 min.) |

4) Ask a few general guestions about Qhat students
heard. Then ask them to pretend they are one 'of
the chéracters in the story and to write about
what happened'from their chosen perépective;

(20-25 min.)

‘Objectives/rationale

Diécussing global issues helps to put students in
thé.frame of mind for this week's writing. Stealing
is one of those universal issues because everyone
everywhere has had some experience with it, even if
it has been indirect._ Responding to a sound effects
tape and theh assuming a role and writing about it
can tap a sthdent's dramatic potential. First-
person accounts are often easier to imaginé and more

rewarding to write than third-person ones.
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C. Suggestidns, etc.
Recording the tape won't.take long, but preparing.
it will. Plén to rehearse 3 or 4 times.. Have a
"sound script" for 3 or 4 people to help you.
Finallf, don't-worry abqut some ambiguity in sounds

which may result in the final taping, such as back-

ground noise. This could serve to further encourage

the imagination of the writer.

2. What to Do about Illegai Behavior (35-40 min.)
a. What the teacher does

1) Refer students to Appendix XI, the story about
teoll beoth cheaters}3and have them answer the
suggested questions after presenting the follow-
ing vocabulary: toll booth; New England Thruway;.
motorist; clergyman; tfoopers; to cheat., (10-15
min. )

2) Have somecne give a 2-sentence summary about a
personal experiénce when someone had been seen
-stealing, or an experience of first-hand knowledge
about an incident of theft. If necéssary, supply-
an example. yourself. (10 min.)

3) Have'theh write a similar story of their choice;
either their own, the volunteer in 2), or ther
one you;ve provided. Tell them they will exchange

papers when they have finished. They should des-
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cribe the situation, what they did about it; and
how they Wouid react again in a similar situation.
b. Objectives/rationale
Students should be made aware of how they feei about
illegal behavior like stealing. bne way of increasing
this awareness is through direct experience. When
they finish describing an incident, it is best for
the incident to be shared. This will increase the
cohesion of the class, and it will make the point
that if théir.writing isn't clear, it won't be under-
stood.
¢. Suggestions, etc.
The time you spend on this one caﬁ vary greatly.
Deal with the passage only to the extent necessafy
to ensﬁrelﬁhey ﬁnderstand it. Try to get to the
writing part as soon as possible.

If théy have no experienqe whatever of someone
stealing, have them consider another illegal act of
which they have direct knowledge, while answering
the same guestions. If they still can't or won't
think of such a situation, have ﬁhem make one-up;
Writiﬁg from imagination can be just as illﬁminating

for clarifying values as actual experience.
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Day 2

1. Writing a-Speech about "Why L Should be Saved in an
Atomic War" (oral: 30 min. Writing: 20—25‘min.)14
a. What the teacher dces
| 1) Do the Atomic War Simulation Activitf orally.
There are many versions, but it bésically involves
chgdsing which 6 out of 10 given people Qill be
allowed to survive after an atoﬁic explosion.
Each of them is loaded with positive and negative
qualities, e.g., a police officer with a gun from

which he can not be separated, recently given a

community.relation award; Tell studeﬁts to take
notes during the exercise which will remind them
of the positive and negétive qualities of the
10 people that the class has come Uup with.

2} Ask students £o assume the role of one of the
characters in the Simulation. They are to write
a speech in which they try to convince the rest
of the class that théy should be saved.

3) Have them share their speeches to see who has
come up with the best reasons. |

b. Objectives/rationale |

An attempt to make use of the dramatic abilitf in

the student, this technique differs from the Recorded

Robbery Tape in that students can use the input from

a variety of sources. It forces them to make difficult
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decisions in a.game format and gets them thinking
about ' survival and basic necessities due to a nucleér
war. Finally, it is an appropriate reinforcement
strategy for a very commonly used oral activity.
Suggestions, etc. |

Several vafiations of this simulation are contained

in Values Clarification.3 But so many variations

have béen used that it's almost easier to write your
own characters. If.you do, try not to write a charac-
ter which no 6ne will want to assume. Every one should
have positive qualities.

It can be useful for students to write in groups
or pairs because sometimes a speech like this is
best written after some brainstorming.. But keep an
eye out for everyone participating actively. Call
on a more reticent student to read the finished

speech to encourage more participation.

2. Solving Cushing's Energy Dilemma (25-30 min.)

a.

What the teacher does

1) Have students read Appendix VII; the paragraph .
and grid, about alternative sources of energy
being considered at Cushing. | |

2) _Aék some quick comprehension questions to see if
they haﬁe the basic ability to get information

from a table. For example, ask, "Which choice




.57

is the cheapest to build thé facilities for?"

3) Have Stﬁdents form groups of é'or 3 to write
_prdposals to the Energy Committee, giving their
reasons for choosing 6ne source over another.

Objectives/rationale

This type of grid checks the students' abilities to

extract information from a table. Beyond that, the

exercise gets them tb put that information in complete
sentence form. Students can ‘choose whether the pas-
sage they write using these éentences_will be a per-
suasive argument or a more Objéctive rendition of the
facts. It-allows them to wbrk on modals, comparatives

and superlatives, and future tenses.

Suggestions, etc,

There's nothing sacred about the information inside
the boxes. Alter the information in any way you wish.

Use as your main criterion a combination of advantages

and disadvantages for each alternative source.

Encourage students to make up their own choices
if they think none of these is the best source. Also
encourage them to add other.factors which should be
considered for any source. Finally, try to concentrate
on the future effects of the choices. This may then
develop into a look at energy use when students are

older and can affect change in their environment.
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Days 3 & 4

1. Writing a Letter to thé Editor about the Biaxian Company
Problem (a 2-Day activity, taking approximately 40 min.
each.)

~a. What the teacher does
1} Students read about the Biaxian Company (Appendix
XIIT), which has recently severely:curtailed
7enetgy use at Cushing. Each student assumes a
role in the story. The roles are: Town Board
meﬁbers (3 people); workers (3 people); company
representatives (the teacher and 2 other people);
citizens (the remainder of the class). (10 min.)
2} Discuss some soiutions to the problém as a "Town
Meeting." (10 min.)
3) Students generate some ideas to be contained in
' letters to the editor of the local newspéper,
either summarizing the position of the group to
which they belong, or as individuals. They then
write the letters. (15-20 min.)
4) All papers are rotated so that evefyone has a
chance to read 1 other group's paper. Aall papers
are read for homework.

THE NEXT DAY:

5) Students respond in writing to the content, but
not to the form of what they have read. Then

everYone gets back her original paper. (15 min.)




59

:6) Second dréfts.of each papér are written. Steé 4)
is repeated with the séme'group, but papers are
read in class. (10 min.)

7) Step 5).is repeatéd with the same group. This
time, the teacher responds to content as ﬁell,
as forﬁ. (15 min.)

b. Objectives/rationale

It should be obvious from reading Appendix XIII that

the linguistic objectiVe here is identification and

communicative production of modals.. The passage éon—
tains 26 "logical probability" modals, which are

those dealing with inference br_prediction,_énd 5

"perpiphrastic" modals; which are multiword forms

- that correspond in meaning to single-word modals {e.g.,

"be able to" = "can,;" etc.).rln writing their letters

to the'editor; students can make use of the "social

interactional" modals, which are the same modals,

but whose use is governed by the parameters of the

social situation extant at the time.l®

- There are four other classroom objectives here.
~First, it presents a problem-solving activity for
students to work on in a meaningful way. This is

a factor which can better motivate them than a more

mechanical and traditional typérof exercise where

they use a suggested modal in a given sentence.

Secondly, it simulates real life in that students may
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often be asked to state their opinions on how a

problem can be solved. The use of modals in their

various forms is one way to accomplish this. Thirdly,

students use each other as editors, to check both
content.and'form. This not oniy necessitates making
theméelﬁes clear to their reader, but it also allows
students who are strong in a particular grou§ to
help a weaker stﬁdent with modals. Lastly, it.can
lead to a greater understanding among various fac-
tions of this simulated society about an important
international issue--the production of o0il, and its
far-reaching political implications.

Suggestions, etc.

Break this activity up into 2 days because it's too

long and complicated to do in 1 lesson. It may even

be best to make this a week-iong projéct, especially
when you're trying to get them used to editing each
other's material, as this role is often a new éon-
cept for them. When we did projects of this sdrt for
our class-produced books} some students took naturally
to the roles of editors, sonme wére leaders in writing,
and some seemed to be particularly adept at spotting
errors of form, i.e., grammatical érxors, although
these same students tended_to neglect the édntent.

In géneral, we fbund it best to let them fall into

the roles with which they seemed most comfortable.
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Then you only have to make sure that evervyone is at
least contributing something.to the project.

In the beginning, it may be necessary to make
the modals in the passage explicit. .Aftér you've
pointed these out, if nécessary, students at this
level will use them as a ﬁatural response tolcom—
‘pleting the task. But if they somehow avoid using
them, give them explicit sentenceé to write with a
modal and a few key words, e.g., Town Board--
emergencies—-alternative sources ({should). A student
(writing as a citizen) could write: "We feel that
the Town Board should preparé for emergencies by
developing alternative sources of energy like splar
power."

As a final suggestidn; if sfudents need more
explicit help before they begin their letters, have
them go through the passage and underline all the
modals. Then have them.put into their oﬁn words
what each sentence means. This will assure both you
and them that they have an understanding of the

modals before they use them in their own writing.
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1. Writing Dialogs and Reported Speech from Them (20-30 min.)17

a. What the teacher does

1) Students take Appendix XIII, about the sudden energy
crisis in Ashburnham, and in pairs, write diélogs
from them, from the perspective of whatever group
they chobse. Each line of each dialog is writtén on
a strip of paper. All the strips are put into a hat
in the middle of the room. (10 min.)

2) Students choose a strip fram the hat and read it to
the class. After each line is read, ellicit the line
in reported speech. (lO—lS_min.)

3) After all dialogs are read, students write a para-
graph, in reported speech, about what the dialog said.

Objectives/rationale

Practice at using'reported speech is attempted here

using the studéntfs own writing. This is more effective

than transforming dialogs which are given fo them because

they-are more apt to be invested in their own writing than
someone else's,

This also exploits a text with which they are
already familiar, and uses this familiarity as a rein-.
forcement of the modals they dealt with on Days 3 and 4

by showing them how these are used ih_reported speech.
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c. Suggéstions, étc.
Make sure you keep track of which line is part of
which dialog. 'You can do this either by having them
write the same letter on the back of each strip (each
dialog uses a different letter), or by héving theﬁ
categorize for themselves which line goes to which
dialog. The lattér option might'be more'interesting
and should not be a problem since each pair of stu-

dents has assumed a differént role in the story.

2. Describing the Ideal City (20-30 min.)
a; What the teacher does |

1) Have them return one more time to Appendix XIII,
Tell them their plans for alternative energy
SOurces were so innovative, so imaginative,

'original,.and cbst efficient; that each of them
has been appointed to the President's Blue
Ribbon National Commission on Building the Ideal
City.

2} Generate a few ideas abqut what isSueS‘should be
considered in planning an ideal city. Have a
student write these on the board. (10-15 min.)

3) In small groups or individually, have them write
their recommendations to the President in a Policy

Statement, in 2 pages. (10?15 min. )
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b. Objectivés/rationalé
Besides giving them a chance to use vocabulary related
to urban planning, this activity will show you what
they consider important in a city. They should be
familiar enough with a big city and its problems
because most of them come from large urban centers.
Also, it shows them that their ideas are.highly 7
vélued and indicates the faith you have in their
willingness and ability to propose creative solutions.

c. Suggestions, etc.
You might want-to'have them read and grammatically
correct each others” papers; ‘This will give them an
idea about what everybody is thinking. It will also
decrease the amount of time you.spend in dorrecting.
It is not necessary to.limit the focus to Ashburnham.
~Have them write about Boston; where theylwill have
been several times by now, or have theém write creative

solutions to the city they came from. It's probably

the city they know best.

Week 4--Theme: The Futuré and Goal-Setting
1. Descriptions of Class Students in the Future (35-40 miﬁ;)le
a. What the teacher'does.
1) Ask students to imagine themselves 10 years from

now. What will they be doing? Where will they
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"be? With whom?

2) Ellicit a few responses. ‘Each student should.
answer for herself here. |

3) Havé them pick a student in class and imagine what
that person would be like in 10 years. They should
not tell who they've choseﬁ.

4) Have them write about this person fdr 15 miﬁutes
Withouﬁ identifying the person's name. They should
answer the questions of 1), plus the following at
ieast:

a) What kind of.job will the person have?

b} What kihd of friend(s) will the person have?

.c) What will the person spend her money on?

d) Will he/she live in the city? The country?
An apartment? 2An old house? Describe-it.

5} Studénts can read their stories aloud and have
others guess who it is. (10-15 min.)

Objectiveé/rationéle

Besides allowing the student to express herself in any

of £he future tenses, this one will help set the tone

for the week's theme. It should be a relatively
simple task, since they should know each other pretty
well by now. This exerciée can be fun because i£

encourages them to use their imagination in a playful

‘way.
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¢. Suggestions, etc.
Adolescents can be creative thinkers. They are en-
couraged to be so in this exercise, but sometimes
their imagination takes the form of rude or hurtful
comments. If you find what is written to be offen-
siﬁe, stop the student frqm_reading and go on to the

next.

2. Unfinished Sentences about the Future (35-50 min.) 19
a. What the teacher does |

1} Pass out a list of provocative unfinished sen-~
tences that have to do with future goals or
expectations, like, "When I finish high school..."
A list of these is in Appendix XIV. Encourage
them to be candid, but tell them that you'd
like to read all of their responses to the class.
Emphasize that they have the option to not answer
.any item, and/or to not have a éompleted‘sentence
read aloud.

2) Have students complete the sentences, fhen collect
the papers and read a few. Have them guess whbse
list you are reading from, (10-15 min.)

3) After each student has had a few of his/her res-
ponses read, héve them form groups to write a

paragraph of responses of another student. (10-

15 min.)
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Objecfivés/rationale

The activity is designed to first get them thinking
and writing about their own future goals and values,
and secondly to encourage them to communicate and
write about these for each ofher. It is an appfo—
priate follow-up to the day's first activity because
it alléws them to compare what they iﬁagine a cléss—
mate's future to be with what that person actually
says about himself/herself.

Suggestions, etc.

If students are to be candid in their responses, a
considerable amount pf trust is involved. Therefore,
make sure you indicate that each responée is wvalued
and respected.

Let them choose their own groups, in whatever
size they want. This should encourage as much
interest as possible in finding out about another
student's goals, since they aren't forced to.write'
about a person they don't wish to know more about.

Finally, adapt the list of unfinished sentences
to suit your own class' needs. The_same'procédure
can bé followed With sentences that may be more

appropriate for your class.
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Day 2

1. Writing Letters of Application to Prospective Colieges
(25-30 min.)
a. VWhat the teacher does

1) Ask which students-plah to attend an American
universitj or other English—speeking school when
they finish Cushing. |

2) Ask these students what they will have to do to

| apply. Eventually, some idea should emerge that
some sort of personal statement regerding why the
student wants-to attend that pefticular school
would be necessary.

3) Fllicit some of the areas that such a statement
would cover. These sheuld include part of the
student's educational background, why she wants
to attend this particular school, what she can
contribute to the institution, and what she hopes
to get out of the experience.

4) Divide the class in half. One half is to write
letters of application to the Director of Admis-
sions of a school they choose; members of the
other half act as the Director(s) to whom the
letters are written. .(20 mih.)

5} "Applicants" give their letters to the "directors,"
and on the basis of what is written, the former

are accepted or rejected.
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Objectives/rationale

This giveé sﬁudents the chance to practice a poten-
tially realistic situation. Since such a statement

is very often réquired, especially for the private
séhools which most Cushing graduates will attend, this

will give them feedback in a non-threatening atmos-

phere because it will be coming from their peers.

As with many of the tasks fof this course, this
activity follows a basic premise of the auﬁhor that
one learns to write by reading as if one were an
author. The "directors" will probably try to imaginé
what they would have said if they had been the
"applicants," and this Will affect their decisions
on whether to accept or reject the student. The
"applicants" will be likely to keep in mind who their
audience is, which is of paramount importance in good
writing.
éuggestions, etc.

To further emphasize the importance of reading as if
you were the author, have them reverse roles} Then;‘
the new "directors" are not as likeiy to be as critical
of the letters as the “old" directors might have been.

Let them choose whatever school they want.. If
they don't have one in'mind, have them make one up,
keeping inrmind that the prospective reader should

be shown that the writer knows he/she is familiar
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with that school, its educational policy, background,

assets, and other relevant information.

2. Using Determiners in Paragraph Development (25-30 min.) 20
a. What the teacher does |

1) Announce that since they all wrote such convin-
cing letters in the last activity, they've all
been accepted at the school of their choicé.
Now they must writera letter home to tell their
parenté what they need to buy to prepare for.the
new school year. As it happens, they need a lot
more things than they originally expected.

2) Have each student write the letter. In it,.

they must use the followihg determiners:

a) a little ' g) all

bj some . h) severai

c) a few i} not a lot 6f
d) much _ - j) few

e) many | | : - k} none

f) a lot of ' : i) little

The student should underline the determiner each
time it is used in the-letter.
b. Objectives/rationale
This is one area of English grammar that often gives
students a lot of frouble because it is much more

subtle and thus complicated than it appears to be on
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the surface. It should, theréfore, be goed practice
for them., Eight determiners with a positive conno-
tation are listed ("a) - h)"), as are four negative
ones. The exercise will indicate to both you and
your studentsrhow'much of a productive understanding
they have of these quantifiers. It should thus give
you a gauge by which to judgé how much £ime you will
neéd to'spend on them in further leésoné.

¢. Suggestions, etc.
It is not necessary to deal with these quantifiers
exclusively. Others yoﬁ could usefully work witﬁ are

a couple, a little, a great deal'of,'mdst,'gg, hardly

any, or not all, among others. These are nicely sum-
1

marized in The Grammar Bookz"which shows the two

continua of positive and negative connotations in the
quantifiers. Whatever number you decide to deal with
in your course, deal with only a few at a time, pre-

cisely because of the complexity mentioned above.

Days 3 & 4 (a 2-day activity, with Steps 1) and 2) taking
30-35 min., and with Steps 3)-6) taking 30-40 min.)
1. Forced Choices in a Marriage

a. What the teacher does

1) Hand students a list of questions with several

alternative answers. They should deal generally
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with marfiage and the family. Students ﬁust'iné
dicate their first, second,-éhd third choices
when they answer. One example is, "Which is
most important—in a marriage?" |

a. loyalty

b. honésty

C. security

A list of other_suggestidné is in Appendix XV.
2) Based on these chQices, have them write for 15
minutes on "My Ideal Husband/Wife."
3) Collect these papers and read them for the next
day's class. |

5 ' THE NEXT DAY :

4)  Using the lists of forced choices and éompositions
on ideal mates, "match" students with similar
interests, goals, and viewpoints as best fou can.

.5) Pair these students and give them a "Dear Abby"
problem of Appendix XVI. Each pair reads every
problem, but chooses only one to write about.
(5-10 min.)

6) In these pairs, have them respond in writing to
the problem they chose, as if each pair weré Dear
Abby. (20-25 min.)

7) Students can exdhangé papefs to.compare ﬁesponses.

e b. Objectives/rationale |

First, students must make some choices that mirror

[
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the kinds of decisions they will probably face in
real life. But the actual task here is simple:

merely writing a number. Thinking about these fuﬁure

decisions should focus their attention for wiiting

the essay on their ideal mate. At a minimum, it
should give them several specific areas to think
about when they write this essay. This will also
give them the chance to write more freely and to

choose dlfferent alternatlves, i.e., not among

those listed in the questions.

The rest of the pfocedure follows a standard
principle of functional communication activities:
a problem is presented for étudents to overcome;
and the main criterion for success is contained
withing the aotivity itself. 1In this acﬁivity, having
committed themselves to certain positions regarding
their future, students must get together and decide
what to do about the specific problem they've chosen.
As "Dear Abbies," they wfite in pairs that you have
decided are appropriate, based on their responses,
because this gives them a chance to share their
ideas, negotiate a solution, and write it as a mutual
effort. Finally; they are again reminded to keep
their audience in mind and feépond as if they were

the author of the vignette they've chosen.
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Sﬁggestions, etc.
As always, make the alternative lists appropriate
to your class. Some excellent examples for general

use are found in Values Clarificationfu%rqm which

some of these questions were adapted.

If students need more structure to write the
"Ideal Mate" essay, give them guestions to deal with
only as épecific as they need to be. For example,
2 questions which could both get at the same issue
are, "What will you tell your 14 year old daughter
when she aské you about the advantageé and disad-
vantages of using the birth control pill?" which is
very specific, or, "How would you deal with talking
to your children about birth control?", which is
moré general. |

They could also be encouraged to write their
own "Dear Abby" letter, to be.exchanged with other
students who could then respond to them in the pro-

cedure suggested in Steps 4)-6)}.

Day 3 cont'd

2.

Modal-Like Forms to Express Preference (25-30 min.)

a.

What the teacher does
1) Present Appendix XVI, the chart for using the

modal-like forms for preference. (10-15 min.)*3

2) After presenting the chart, have students exchange

with each other the lists of forced choices they've

just completed in Activity #1, and using the
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information from another student's list, make

sentences with would réther, would prefer (to),

or would like (to).

Objectives/rationale

This is one of the many subset éreas within the field
of modals that students may need practice in. Tt is
eépecially useful for exﬁreSsing the high frequency
functions of preferenée or desire, which they will

be using often,

It uses as its content issues which they have
just been thinking about and should thus be familiar
with, and gets them to.express this content for
another student in a number of different possible
ways.

Suggestions, etc.
Try leaving out some of the information of the
chart. For example, see if anyone knows whether thé

Reality of a given sentence is past, present, or

future. Or, have them try to figure out the attitude (s)

expressed by a sentence.

As with any exercise of this type, be sensitive
to the realities of the class. Some questionsomay-
"hit too close to home," so emphasize that no one is

forced to answer or share any particular item.
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Day 4 cont'd.

2. Student?Made Tag Questions (30-35 min.)
a. What the teacher does

1) Using several of the sentences that emerged in
the "Dear Abby" or "Ideal Mate" writing above,
ask several tag quéstiohs to the class. TFor
example, "Jose thinks 14 yearrolds should be
allowedktO'drink, doesn't he?" ﬁAhmad has thought
a lot ébout his future wife, hasn't he?"

2) Ask what these have in éommon.r When students
realize-they;re tags, ask each one to take'two
sentences that were made in either the "Dear
Abby" or "Ideal Mate" essays, and write them in
the form of a tag Question. (5—10 min.)

'3) Each sentence is written without the tag on a
slip of paper. The tag is written on another
slip. All slips with sentences are placed in
one pile; all tags arerplaced in another; (5-10
min.)

4) Students sort out the piles and decide which
sentence belongs to which tag. (15 min.)

5} Have 2 students_recé:d the correct answers on
the board for the rest of them to copy.

b. Objectives/rationale

Practice with tags is useful at this level because

of the wide variety of possibilities and because of

their complexity. When students use them in sentences
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they've written themselves, they are more likely
to become adept at using them. They will retain
this skill better than if they're given teacher-
made sentences. | :
Cc. Suggestions, etc.

You can easily alter the timing and complexity of
this by having them increase the number'of tags

) they produce and/or by encouraging them to manipulate
the syntax ef the sentences. Although tags are by
far most common in the present tense; they are
likely to be able to use them effectively to the
extent that they vary the tenses and try new examples.
Have them make as many tags as you have time for.

Since tags are typical of conversations, get them

to role-play a situation which they can imagine from
either of the two essays. This would Be another way

to practice tag formation.

Day 5
1. Three Ways of Summarizing (40-45 min.)
a. What the teacher does
1) Have students“review Jiﬁena's Story (Appendix V).
2) Have them summarize it in a few sentences, to
be written on the board. (5-10.min.)
3} Now have them summarize it in one sentence.

4) Have them try to summarize it in a single aphorism,
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similar to those workéd with during Week 2, Day
‘1, Activity #2, p. 36.24
5) .Have them write 1 page about a day in Jimena's
future in the classroom, 2 or 3 years from now.
6) Now . they should imagine their own future in the
classroom 2 or 3 years from now and write about
it in 1 page. Then have theﬁ summarize theif
own writing in an aphorism on a seperate sheet
of paper. (10 min,) |
7) Students exchange aphorisms, énd try to recon=-
struct what the future will be of the person
with thm they've exchanged. (lb min.,)
8) Each student gets back the originai aphorism
(i.e., the one the student Wrote for herself,
about her own fdture); and compares what anothef
student.said about her, bésed on the aphorisﬁ,
with what she has written about herself. (10 min.)
Objectives/rationale
This works on the functional skill of summarizing
from 3 aspects; Steps 2)-4) get them to summarize
a familiar paésage in the usual wéy, i.e.{ choosing
the most important information and continually con-
densing it until it takes the form-of a single
thought. Step 6) has them summarize their own wri-
ting, which is based on a subject they know best,

themselves. Finally, Step 7) has them expanding on




79

an'already summarized paragraph which ig the form of
an aphorism; By working on the skill of summariziﬁg
from these 3 perspeétives, the student will start to
achievé a greater understanding of what Caleb Gattegno
calls, "the spirit of the language," which is under-
stood to mean being direct and succinct.

It uses material with which students are already
familiar, and gets them to reflect on their experlence
in the course so that they can write about their
future expectations and behavior in the classroom.
Suggestions, etc.

Have a student fecofd-the original summaries (Step

2) as a way of further involving them in the process.

It may even be necessary to go over the story sen-

tence by-sentence, but try to encourage a more Gestaltian

view of the passage. This is a view that considers

‘the passage as a whole, instead of a series of iso-

lated sentences.

A student may find it difficult to suﬁmarize'a
page of writing in one sentence or aphorism. If this
happens, it may be because the student's writing is
too disparate to be summarized. See if he/she knows
why this is, and if necessary and appropriate, point

it out.
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2. - What I'll Remember (15-20 min.)25

a.

What the teacher does .

1} &ask studenté to reflect on what has happened
throughout thé gourse;_ Teil them to think about
it for a few minutes, and then to be ready to
name just one incident, or insight, they've
gained from class.

2) Go around the room and record these on tape, one
by one. Add your own.

3) After class, type up what they've said and give
them each a copy.

Objectives/rationale

This is done as much for its emotional impact as it -

is to fulfill any linguistic objective. Students

will hopefﬁlly use it to make a public statement about
some aspect of class that will stick with them,
whether it is a personal ihcident_or something about
the class itself. You can use these statements to
guide some of your thinkiﬁg in preparing for the

next class, and they can be included in a class-wide

wfiting project such as we did in one of the booklets

we produced (see Appendix B, pp. 17 and 18).

Suggestions, etc. _

To keep it to the point, emphasize that théy should

choose just one thing they'll remember. This should

help them to focus on a very diverse and intense_

experience of the class as a whole.
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When you type.ﬁp_the comments, use some dis-
cretion about the form. I would correct any biatant
gramﬁaticai errors, such as sﬁbject—verb disagreement
or pronoun referents, but probably nothing else, in
order to retain the original flavor of the student's
comment.

You'll have to walk a fine line here between
seriousness and levity, so take care to set an
appropriate tone for the class. Encourage them to
“be open and sincere, but be prepared to deal with
intense feelings of lossrif you do, because these
feelings are likely to surface at this point in the

course.




EVALUATION OF THE COURSE

In assessing the effectiveness of these actiVities, I
considered 3 main sources of inpﬁtg'my students, my colleagues
at Cushing, especially Denﬁis Huffman andrvictoria Badalamenti,
with whom I taught, and myself.

Before summafizing the input from these sources, the
reader is reminded that not all of the activitiés described
were actually used during the'éourse of the summer. Some were

adaptations of activities used previously by the author or

his colleagues; some were suggestions made to the author; some

wefe,as—yet untried activities. With these'reservafions in
mind, what follows is a conciée report of their effectivenesé
from the sources listed.

During the course of the summer, students were asked
how they liked doing the activities. Specifically, they were
asked if they thought they had learned anything, and if so,
what they had learned. They were also asked if they would
like to dé that type of activity again. By "type of activity",
I was referring to one of four kinds which I considered them
to be: self-disclosure, such as Student-Student Interviews;
grammar, such as Using Determiners; games, like.Rotating the
thto; or problem-solving, like Solving Cushing's Energy

Dilema. The division of the activities into these types is
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obviously not absolute. One activity may-fit into any number
of categories, depending upon how it is used. |

Students generally preferred self- dlsclosure or grammar—
type exercises and did not feel they learned much that was
valuable in the games of problem-solving types. There_may
be two reasons for this. One is that they apparently feei it

- is more important to know one another.persbnally and to be

known by their fellow students and the teacher, than is
possible if this type of activity is not used. This might
account for their interest in interviewing each other, sharing
artifacts, or writing about a prospective marriage partner.

Another reason may be their interest in accomplishing
a definite, specific goal. In both the self-disclosure and
grammar exercises, students at least understood thé purposé
of the exercise. Whether they liked.doing it or not, they at
least knew what they were to do. The task might have been
asking or answering a set of questions about herself or a
peer or completing -a written exercise. In either case, stu-
dents knew what to do and théy knew when they were finished.
Thus, it probabiy worked well for them because students at
this age have a very low frustration.level and want to know
when their job is completed.

On the other hand, games or problem-sblving didn't work
as wéll, according to them, for much the saﬁe reagson. Whether
an activity is called a game or not,'students can quickly

determine when something has a game-like quality to it. They
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are anxious to aveoid the connotations that playing a game has:
immaturity, lack of purpose, and a sénse of doing something
just for fun. Problem—Solving’was éeen élso as unimportant,
unnecessary, or pointless.

In soliciting my colleagués' COmﬁents, we determined
that as teachers who were at times "caught up" in a very
_inﬁensive program and emotionally draining experiénce, we were
not in the most objective position to evaluate the effectiveness
of my writing course. Nevertheless, one insight we devéloped
was that the writing activities need to bé more closely coor-
dinated with the other 3 skill areas in order to have some
consistency and to have a spiraling effect in what students
learn. By doing a writing activity that had the same cohtent
as a speaking, listening, or reading exercise, we felt that
students' understanding of what we were tfying to teach would
be increased. Although some of this spiraling was dohé, we
felt that we needed more coordinétion with each other'if we
wanted to make the course more effective. One way to coordi-
naté more‘closely with each other woﬁld have been to share
weekly and daily lesson.plans; In this way, we might have
increased our students’ competence in what we were teaching
by emphasizing a different skill area each time the_matérial
was presented. | |

Finally, an evaluation of how I felt about the course is
in order. Although there are several positive aspects to it,

which I will discuss below, it seems to have had at least one
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major problem., It didn't generate in students the kind of
excitement and enfhusiasm about writing that I would like to
have seen. Much of the excitement that I have experiehced in
ESL writing activities has developed in theltworyears it has
taken me to complete this project. Somewhere along the way;

I have éxpected students to demonstrate this kind of enthu-
siasm but I have usually not seen it. I am sufe that part

of this has to do with the nature of writing itself. I see

it as essentially an individual, creative act. And although
mahy of these activities are done in small groups (Rotating
the Ditto, The Biaxian Company Problem, Writing as Dear Abbies,
etc.), each student's contribution is unique to the overall
finished work. Since writing is basically an individual act,
it is difficult to see any oveft, concrete evidence of enthu-
siasm, such as a lot of talkiﬁg, sharing of work, or a general
sense of high energy in the clasé.

Another xeason_for my students' lack of_enthusiasm
might have been that some of the éctivities were very long.
As mentioned earlier, students at this age often have a very
short attention span. Probably 40.minutes is thé longest
they can be expected to concentrate on a single tdpic. if
the activities could have been tailored down to this time
limit, they might have been more successful.

As for the positive aspects to the course, there are
at least three.. One. ig, all.of the activities belonged to a

theme which was of interest to these students. This organiza-
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tion of activities around themes greatly helpedrto give the._
activities a sense of purpose for.the teacher and the students.
It also gave some coherence to the course as a whole because
we.could see where we had been in the course, where we were,
and where we were going. |

Another major benefit of the courée was the way it is
written. Each activity has a section each on what.to do {(and
how) , why it is done, and how eise it could be done. 2As a
"how-to" manual for the novice or the experienced teacher,

this way of organizing the activities makes doing them very

convenient and easy to understand.

Finally, a variety of approaches to teaching Writiﬁg
is used. Situational contexts are used such as in Assuming
a Role in Conflicts in Schools or in Writing Dialogs and
Reporfed_Speech from Them. A functional approach is used in
Writing Letters of_Application to Prospective Colleges, Writing
as "Dear Abbies", and others. A purely grammatical approach.
is used in Sentence Combining and Indirect Speech Substitution,
Describinglthe Subject with an Adjective..., Using Determiners;..,
and Student-Made Tag Questions. It is the author's belief that
this eclectic approach hés best addressed the cultural, lin-

guistic, and communicative needs of his students.
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ENDNOTES -

I learned of this technique from Albert Camhi (personal
communication). '

The impetus for this idea came from Donald Occhuzzio
(personal communlcation)

3James P. Gorman, "Teaching Composition," Teaching
English as a Second or Foreign Language, Celce-Murcia and

~McIntosh, Eds. (Rowley, Mass.: Newbury House Publishers, 1979),
p. 237.

4This system of dealing with a text was first pointed
out to me by Elisabeth Hinshaw. It is from Earl W. Stevick's
Teaching and Learning Languages, (Cambridge: Cambridge Univer-
sity Press, 1982), p. 124,

5This is an adaptation of an activity given by Bonnie
Mennell of the Masters of Arts in Teaching Staff to degree

candidates at the School for International Training on 6 June,
1983.

6This is an adaptation of an activity suggested to me
originally by Wendyl Wason,

This is the essence of an activity done by Dennis
‘Huffman. It is an adaptation of a procedure followed by Paul
La Vasseur of the English Language Office staff at the School

for International Training. I participated as a student in
this lesson. '

8The inspiration for this activity and the next came
from part of a lesson in React-Interact by D.R. Byrd and Iris
Clemente-Cabetas, (New York: Regents Press, 1980), p. 87.

9

Ibid.
10, suggestion for this kind of list came from Peace
Corps teacher materials given to Wendyl Wason in Togo in 1981.

Munderlined units indicate the relevant forms of the
conditional used.

i 12 This is an adaptation of a suggestion made by Evelyn
Fella (personal communication)

l3The following is an adaptation of a presentation given
by Donna Kuniholm Duran and Diana Haladay at the 1lst School for
o ' International Training TESOL Summer Conference on 25 June, 1983.

P

o
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14This'is an adaptation of an activity used by Cary
Bickley of the Cushing Summer School ERSK staff.

15Sidney‘ B. Simon, Leland W. Howe, Howard Kirschenbaum,
et al., Values Clarification: A Handbook of Practical Strategies

for Teachers and Students, (New York: A and W Publishers, 1978)
p. 47. , .

lGIbid., op. 82-85.

7Marianne'Celce-Murcia and Diane Larsen-Freeman, an
adaptation from The Grammar Book, (Rowley, Mass.: Newbury
House Publishers, 1983) p. 468.

18

This'activity was indirectly suggested to me by Hugeus
Cremona, one of my students at Cushing during the summer of
1983.

19Adapted from Values Clarification: A Handbook of
Practical Strategies for Teachers and Students, op cit.,
pPp. 276-280.

20

One version of this activity was originally suggested
to me by Leslie Johnson in a class on "Approaches to Teaching
II" at the’ School for International Training on 2 June 1983,
It is from Substance and Technigue by Betty Wallace Robinet
(Minneapolis: University of Minnesota Press, 1978), p. 112.

21
p. 193.

Marianne Celce=Murcia and Diane Larsen-Freeman, op cit.,

2Sidney B. Simon, Leland W. Howe, Howard Kirschenbaum,
et al., op c¢it., pp. 58-93.

Marianne Celce-Murcia and Diane Larsen-Freeman, op cit.,
p. 91.

241 first learned of this step in the summarizing process.
from Mike Gerald of the Masters of Arts in Teaching staff at
the School for Internatlonal Training in May, 1983

25This activity was done by Victoria Badalamenti in her
class at Cushing during the summer of 1983.
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At the end of July, somé very strange things happened in Cushing
Academy.On the 28 and BOHgf July,we celebrated Chrismas and New
'Year sEve, Mr.and Mrs.ﬁone thought that this was good for foreign
students who had never experienced thosnday;in the U.S.before,

On those days we had special dinners and we enjoyed eating typical
foods for Ghrismas,and talking together. On Chrismas day.ue got .
special Chrismas.presents from unknown persons under the big Chris-
mas tree. There ﬁaéha Santa Clause who gave those presents'to evety .-
body. |

On New Yeark Eve there was a big dance party at night, Everyone
enjoyed'dancing,talking gnd eating with freinds.ﬂephad a great
time and at midnight we opened mock-champagne bottles and celebra-
téd the"New Year"

Anyway, these sirange days gave .us happiness, good feeiing; N and

full stomaches.
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Song written by Weo Jin LEE -
Lyries @ Me, arringTon, M3 .Badalament: .
Marie , Matsuke, Cliulia. Yuko, Pea
[Karoon, Nohemi | Fasuntra , OWCr, Mr, Huffman,

Cushing Press.., |

We all like to sleep late.
Hurrying's what we hate.

The food 1s not so good,

the cakes they taste like wood.

We alwayssleep in class,

like we do on the grass.

The break 1s not so long,

not enough to play ping pong.

i Teachers are really bad,

Country Fol k.,

homework,it makes me mad.
Morning's a waste of ftime,
Real bored, that's what I'm.

We're used to goin' munch.
We have nothing to eat.

It doesn't help for punch.
The clock we have to beat.

It's time for study hall,
Five days a week aln't quick.
We get ourselves very tired,

~and we hate to do so.

It's almost ten-thirty,

time to go to bed. -
Teachers are screaming now,
"You have two mintues leftt!",

‘ﬂdo'al\/. hord Praq_rds
¢ 7 C g
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Thailand is in South East Asia, very close to the Equator. The capital
is Bangkok and Thailand is a democratic country. It is divided
into 72'states in which many kinds of languages are spoken.

Most people are Buddhist. There are so many temples in Thailand that
it is called "the land of the thousand Buddhas"™. The Orchid is
Thailand's national flower. Thai people usually eat rice and meat,

pork,chichen .....anyfhing they want. 1t is similar to Chinese food.
— N _

ij; Italy is a Furopean country cf 54,000,000 people. - The capital is Rome.

Italy
has a democratic government.

Most people know two things about Italy: spaghetti and

pizza. They both are very good, but Italy is a beautiful country where you can find
many things you like. '

There are many beautiful cities where you can see the remnants of a great past.
Nature 1s really beautiful and extremely varied. '

P We are real artists in eating! And in this beautiful country
L people: the Italians! '

.live beautiful




APAN

Japan is an asiatic country, a little smaller than the statévof
California. The capital is Tokyo. dJapan has four big islands,
Hanshu is the largest one. There are 47 prefecturs. ‘THhe mosf
important food is rice and there is a lot of typical Japanése
cooking which is very delicious. Japan seems to be a crowded
country. There are many cars and people. However, we have a
lot of good places to visit, for example, temples, shrines

and so on. You will be interested in Japan someday. Why don't

you go to Japan on your honeymoon?

From ancient times, Korea has been known as a lapnd of scenic mou ntain ;

raﬁges and crystal clear water. It has been called by many names,
"Hermit King" and "Land of the Morning Calm" are the most widely

" known. The Korearn Peninsula is located between the massive northea

Asian continent and the Japanese Archipelggo .

city of Korea with a population of 8.6 million., Known as the

but

st

~

Its climate is generally mild. I am from Seoul, the beautiful cqu.'pitol'”E

showwindow of Korea, Seoul has been the center of government, economy, -

culture, and educaticn since its designation as éapital in 1932 A

.D.

h\spite of the difficulties resulting from the division of the couneré

30 years ago, Korea has achieved rapid growth and an international
status evidenced by its successful pid for the 1988 Olympic Games.
I am honored to introduce my cOuntry to you.

Cordially, (i; : G




Jor

lea is 5 emall orientil country in the Middle Bzst. Amman is

the capital of Jordsn. It's & nice modern c¢ity which has a very
slessznt climete. In Jord:n there is also & mervelous city called
Lgeba- It's on the Red Sea where you can go weter-skiing. e
have mzny ruins in Jordan especislly from the Romans, such as Petra,
Jerssh, Al vabad castle, etc. King Husein has been the King of
Jordan for 30 years. The main religion in Jordan is Islam.

Colombia is & contry in South America which has 2 coasts 3 The Pa-
cific Ocean,and the Atlantic Qcean. _

The capital of Colombia is Bogota. In HBolombis there are . a lot of
tropical fruits, like "Pomelo", "Zapote", "Nispero", = etc. ou
cen buy them sny where, but they sre more common on the coast. .
Colombis is one of the best producers of coffee in the world. It's
zlso @ very nice country. I hope one day you can come to Colombia.

France is the biggest cgmtry in -occidental Europe,and it is
situsted between the Atlantic Ocesm end the Mediterranean
se@., I't shares & border with Belgium,Germany,Switaerland,
Italy and Spain,Its capital is Paris.The population is

sbout 60000000,and most people are Christiam,especially
concentrated in big towns such as Paris.Lyon,...France is
olso well-known for its food and its wine.It's & niée-contry
end you'll be welcomed to visit anytime.



One day this summer, our teachers brought us to Brattleboro to 1nterv1&u)
pqople on the streei.In this quaint little town we met veryfriendly
people.BEverybody took time to answer our questions even if they werw
very busy.Fortunately for us,there was an outdoorsale going on.

Every body seemed to love Battleboro's lifé.It's'a very calm place

with lots of shops dut not enough for a real decen£ 1living.They havé

to move to Boston to have everything.The art center lis a very'interesting
museum.,..aé everyone’says! |

For a living,people sell in shops or Hotk'in factbrj&q; as the book
press. The major problém .of this viliage is that tﬁey are building too
fast! We had to ask people.what their opinion was about the nuclear
power plant which is not far from%mttleboro.The majority says that it
doesn't bother them and that nuclear power 1s'usefﬁ1-

Any way we had a very nice tihe talking.éith everybody

Thank you'teachers!




"CHINA SYNDIOME"

The theme of this movie is nuclear power.It's about an accident ,the China
Syndrdme, in a nuclear power plant. In this movie ‘there is propagandg_agaigst
puclear power plants., It shows just one side of the problem. The accident is
very serious and the television sets are already at the place. But the nuclear
power plant belongs to a company that doesn't want to make propaganda about

the accident. In fact the company is going to build another nuclear power plant,
and it needs the permission from the Government. I think  there is a very im-
portant problem at the bottom of the movie: money. . o
Everything is done for money. 1 think the movie is good, but it's really against
the nuclear power. So, I have to say that there are some advantages from nu-
clear power. It depends on the way we use it. I don't like very much the wo-
man in the movie. She is a reporter of soft news. For the first time she has
something very strong, so she works hard to have the film about the accident
and the permission to.show it to the publiec. ' . ' -

] think she is a little nervous about the problem. She really wanmts to succeed
with her report. At last, when the director of the nuclear power plant is
dying, she cries and probably understands something about the problem.

Jack Lemmon is very good in this movie. 1 think he is the best of the whole
cast. There are no special effects in this movie and the music track is not
important. The problem about nuclear power plants is very important and very
deep; but I think that they just touch on it, without considering the other
sides. For example there is a social problem about nuclear power plants; and

there is a health problem, too. -XAﬁ& i} v
 Guke Yo

"CHINA SYNDROME"

This is a.movie with Jane Fonda and Jack Lemmon. It 1s about a nuclear power
plant. If you haven't slept well lately, ] don't recommend seeing this film.
It is ok for people who have been sleeping well, becaugse you need a lot of
concentration to understand it. During the film Y felt sleepy. 1 thought that
whenever [ woke up, }'d be able to understand it, but. I was wrong. 5o I deci-
ded to continue my dreams till the end of the movie, If I had not continued
my dreams, I wouldn't have understood the movie or my dreams,

I' think this is so embarrassing to say, but I couldn't choose any other way
to pet rid of this homework. So I decided to talk about my nice sleeping in
there. After the film I couldn't see anything, and during the film,that stu—
pid bell rang each time that I was dreaming something wonderful!

So I'm going to give this movie a + + +, You know why?

Try to find out! . ' ‘




Cushing Academy is very interested in sports. Each student has a
chance to change his sport every two weeks. You won't get bored from
Cushing's sports because there is such grest variety offered, such es
swimming, tennis, weight 1ifting, etc.... ' : '

This summer, Cushing had many activities such as:

1. DBasketball games--students against teachers. Of course, the
teachers won the game, but in soccer, the students won the game, and we
all had a very nice time. - - o .

2. A tennis tournament in which more than 25 players participated.

3. Dorm competitions in baseball and wvolleyhall which included
all the students. : ) i_

4. A ping pong tournament with quite a good number of
students participating. - o -

5. Many sports activities were done on International Day, like
relay races, digzy-izzy, carry the teacher, and the wheel barrow. It
was a lot of fun. ' '

I'm sure'that next year, Cushing will do more and more activities
which people will want to participate in.

CUSHING * S
SEORUS
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- Sounding similar to “FIGHT"

Sound similar to "meAN°°::?as??..;...."

THAT,S LIFE

'All day I*m in front of a class
Like a-zoo display behind the glass
Tropped up there with my back to the black board

Lesson plans a leap from the high board

I go home at last to my house
To find my suppar's been hal by a mouse
So I try to relax with a book

But cant find it _ oh, where to look?

Then I trudge to the store for some candy
I drop it and it gets all sandy

At the end of the tunnel's no 1ight

Tell me why 1ife must be such a fight!

@%Mv

THE EQUALITY CONSIDERATION ABSTRACT ?77-

Like the "CLASS"

Sounds similar to "GLASS"

Like the "HQUSE"
Sounds similar to "MOUSE"

Like the "BOCK"
Sounding similar to "LOOK"

. Llke the "CANDY"™

Sounding similar to "SANDY"
As the "LICHT"

As the "BLACK-BOARD" -
Sounds similar to "HIGHBOARD"

Think!! Does the"MAK"
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‘Our teaching starts with the uniqueness of each
student in the classroom. Ve consider whatever students
contribute to be valuable and viable for use in class.
We see the use of language as being a creative process,

as opposed to being repetitive and mechanical. We
also feel that students learn from the larger environ-
ment -- from other students, class trips and extra-
curricular activities -- not solely from the teacher.
Finally, we have worked hard to create a supportive,

_ enJoyable and active classroom in order to make you
feel comfortable enough to share, be yourselves and

really proflt from this unique 1anguage learnlng
experlence

John Yarrington:
"l grew up in buffalo, New York,
out 1 feel much more at home in
wartier ¢limates like California or
Cairo. 1 became completely en-
tnralled with Arab culture, in all
ol its aspects, when I first studied
~and taught in Cairo in 1978, 1
tullv expect to do much of my
teaching somewhere in the Arab

\;i:;ti_il—Ehe future.'

Victoria Rose
Badalamenti ---
“an idealist, romantic
lover of life who likes
to laugh a lot. Heeds
friends from faraway
countries and would
never turn down an
honest welcome

Pennis Fuffman is a
25-year old former famm
boy, would-be poet, part-
time leftist and soon-to-
be unemployed teacher
from Salem, Ohio.
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** Imnterview with Mr,.Cone,, ¥**
by WooJin LEE

Here is our dialog with our Mr.Cone, the friemdly director ot Cushing's
Summer School... - _

#1 Q; Would you tell us your educational philosophy if you
kave ome? : '

A; I think that education is the process of growth; .
academic,personai,spiritual. And ail of this growth s
through experience,

Teachers should provide models ot growth. Amd experiemce
should be positive.

— — Teachera should promote success in the classroom, because I belie
success leads to more success. .

#2 Q; How many years have you worked ot Cushing?
Aj l've been here tor 10U years.
#5 Q¢ How do you like 1t here? _
A: I like it very much; in faet, I love it!
#4 Q: Could yeu tellL us what yeu thimk 18 the most serieus
problem 1n school lite here?
A: Whem a student breaks the hgreement te do wha t is
o , _ expected of him. For example, I had a student once who thought
- should tell the teachers what to do, not the other way around. Tt
attitude seriously violated the agreement between ejch student anc
the school. - y o
#5 Q: Hew do you like foreiga studemts here?
A: I like them very much: lt's & wonderful chance to meet

friendly kids trom all over the worlid.

#6 Q: How many students are enrolled here during the regular
___academic year? o

32H, OUne third of them are foreign students. ' '
The ratio of boys to girls is 60/40, which is lucky for you guys.

#/ Q¢ Would you tell us the mest important thing im yeur
lite? _

A: Love, Also responsibility. J _
Because without respomsibility, you can't have love.

#8 Q: We all enjoyed the Christmas party and New Year's Day.
Could you telli us why you made it? .7
¢ My wife and I planned to give some chances for the
foreigneras to feel and enjoy the American way of cele-
bratiag Christmas and New Years,

- Mr, Come thinks love as the most important virtue in
his life and he leves the foreign studemts here, We enjoyed

SR the imterview with him. .
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"I think that it was very important that students come from
811l over the world because ii's interesting to sce how every-
body ncan live togethar,”

[ think it's very nice the way we work with our teachers
-in class because you really are close to your teachers and
you can talk with them in a friendly way even ocutside of
class, so it's really nice." :

"I like to make a whole group with people from all around

the world - working topether aven for a book or for homework -
even 1£ it was a little boring at the begimning. 1 enjoyed
it a lot - working, colng sports. Ue had a lot of things to
do together =-- that was great." : . S

"I enjoyed the fact that many things were orzanized; for o
cxample on the weeckends - we had many possibilities of things -
to do and we had so many things to do that we never got bored.”

"I think I will always remember Cushing especially the people
I met here such as the teachers and wy friends. You will: have
fun at Cushing because it's not just a place to improve your
Enplish, but also a place for doing sports and havidg fun."

"I will especially remember the night you all came over for
dinner and Giulia and I were cooking in the kitchen. Mr
Yarviagton was strailning the spaghetti and he did it all

at once and the whole thing fell into the sink. Giulia and

L wers hysterically laughing and everyone outside was saying,

"We're hungry. ue're hungry. We're hungry." And we were

running around trying to get it all together. Really, it was

~a lot of fun,™

it

'Sc what did you do with the spaglietti £inally?"

m

We put it back in the pot."
“Ugh!T1IIIILLIETL Oh, my God!llIit1trre®
“fvery cook has his own secret!"

"1 will remeuber most of the time here - it was very interesting
koowing people from different places, different ways of think-
ing. It was a very nice suimer and we had a good time."

"And I will remember llohemi - whenever she started to say
something she would start gigglingl"

"1'11 remember most of the things that happened here. I1I've -
net a lot of people including almost emery countrxy in the world.
1'11 remember when we had ice cream at lUunger's Farm - I had

black raspberry ice crean!'t -
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"1 enjoyed meeting the people who come from a lot of

other countrles. I raally snjoyed it. 1 aspecially

enjoyed the Satuwday classes. You know, it’s a strange
thing in the U.3. to have c¢lazses on Satuvday, but { think
it's a good chiag because if Taturday weve free, we wouldn't.
have anyvathing to do.™

PTen

Staying in Cushing, T really snjoyed it. We discussed

~and worked togethier and helped each other to understand

eacii other better although we come from se many countries.
But we covld get aleng well with each other. 1t's a really
good ching that so many different nationalities come together -
in this class and it's very sad for me to say that everybody
has to lesve and go their own way --perhaps we will never
ueet again,” . o : 3

"In this school my roommate is American so I can study a lot
of things about the U.S. Iwant to know a lot about the other
countries, but before coming here I wanted to study about

the U.§. Sometimes I was bored here but I cculd study about

o1t

the U,3,

114

What do vou all think about when you think about WooJin?"

TIEFE BECKT

"I will remember my Alumni dowm, playing the jam sessioun:

in the student lounga and when I wasg playing in the cafe,
Actually my first string was broken accidentdlly. I was
really embarrassed but we had a great time anyway. Also

L really enjoyed the summer with all my friends here - mny
seccad floor friends and especially my roommate - Tom Sacks.™

- CTHE ENG
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My name is Enrique Umada. I come from Colombia. I used
to live in Bopoté the'capital of Colombia,_but 4 months apo 1
moved to New York City. So now I'm living there with my
parents and one sister who is 15 and a little brother who is
almost 7. I will po to a boarding school in New Milford,
Connecticut., I will be 17 years old in September and I'1l be
a junior. I love sports and my fuvorites ure tennis and
soccer. : '

. Sometimes I'm very serious but sometimes I like to enjoy
mysedf, so that depends on my mood. I like to have fun and
T can't live without eirls. I'm véry responsible, too,
I enjoy parties und-being with my friends and I like naving
a lot of friends. _ _

Now, I'm coing to telk about my country. Colombia is
situated in the north parﬁ of South imerica. Tt has borderé
with Panama, “enezuela, Brazil, Peru, Ecuador and tae
Atlantic Ocian is on one coust and the Pacific is on the other,
Colombia has a lot of mountains so wF_have all kinds of
climates. Because Colombia is a tropical country, we don't
have seusons. The temperature cun be very hot if you are
at sea level or it can be very cold if you are high in the
mountains. The best products we export are coffeg, flowers,
bananas, textiles,etc.

We have a democratic government and the current president
is Belisario Betandur. The people of Colombiu are really
. nice. T am very proud of my country. I know thaut we have
some problems like guerillas and the economy is not very good,’
but with hard work we will get ahead., We do have marijuana
and cocaine but actuully other countries like the United dtaﬁes
are producine a lot more thun us. ' _

Well, I hope you've learned somethings about Colombia

and you must always remember that you huve a friend there.




My name 1s Juliama. I am from Colombla,a city called Cali,
I am 15 years old and I will-be 16 in December 7th. My favorite
sports are swimming and aerobics, but I usually spend my free
time just relax*hnd listed™o the music. I also like to meet
people very much, and get know about their culture and lives,
because I think it is very interesting to know what people do
and how people live in other countries all over the world.
I am still a student., I have two more years to finish school
and then T am planning to come to the U.S.A to study for my
career. Now, I am going to speak about my country.

Colombia is situated in the north west of South America.
It has borders with the Pacific Ocean, Atlantic Ocean, Venez e a,
Brazil, Peru and Ecu dor. The capital is Bogota which has cold
weather, but it is a very big and nice place., Colombia has all
kinds of climates, because of the Andes Mountains. It's government
is democratic and the current president is Belisario Betancourt
who has helped the country very much. Anyway there are some puerillas
that cause many problems to the people, but the governmemt is trylng
to stop that. :

The pcople from Colombia are really nice and friendly. You should
go there and know about it. ,

X really ‘mncl o mmclcrf.ul 4i ma witl, all of ou c\urmg
this suvmmer ¢ 183, I never qu-!cd i4 4o end,
bud Ma¥s lice . A“‘1“‘°‘1 , 1 remember each
e o ov and I want Jo keep in +ouveh
dlao, You're wmicome o Cali—» (Colombra),

| ,-lu\'l ana ..

Puerte Riceo

My name is Jose Forastierl, and my friends call me "Foras"
I am 16 years old, but some people say that I look much older.
T like to go out with girls and sometimes stare at them. I
" enjoy going this a lot, but when I am turned on I prefer real
slow music, T do not like crowids much, I prefer having a group
of friends (female friends) and geing out.,  That is the way I am.
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My name is Eric Prissert. I am 18 years old, - el
average height and a little overweight. My eyes are 1 B
blue, green and grey. My hair is curly and brown. i:: S
My favorite hobby is golf, but I also like every other .
sport (except cycling). I am crazy about movies. o
In addition, I like musiec, but I can not bear hard ]:{ S
rock., My favorite subject is Math. 1T would like . :
to be an orthodontist. The good qualities I prefer /ﬁx' DR
are honesty and generosity. The quality I hate is o
hypocrisy. I am proud of my country, France. .

France is in Western Europe. It is also the r\J c
biggest country in Europe. The things which best ' S
represent my country are: food, clothes, jewelry, ' o
and wines. French girls are really nice too. I (:,
would like to say that I really love the 1ife at '

Cushing. My class is very nice and the teachers
are excellent. And it is a great experience to [;;
meet people from all over the world here at Cushing. o

A was \QQ_IQ*QJST'-bbkkvwklkv 0{1/”“?ﬂ \Ughm\e.- Ql,?ﬂa_ . cffi:%,&___ .

My name is Shigeru Tkuta. I am 18 years old. My nationality
is Japanese , and I was born in Japan. I am about 5 fect 7 inches
tall, and I have black halr and black eyes. I like to do sports
very much, especially Rugby, Wrestling, and Lacrosse.

Now, I would like to talk about my country Japan. The capital
of Japan is called Tokyo. There are more then ten million people
in the city. People who are living in the city are very kind and
very friendly. they also work very hard all the time. The reason
why Japan could become to one of the biggest business country is
because we made courselveskeep busy all the time after World War IL.

I think that the best thing about Japan is very safe place. IF°
you walk around in the city, noboedy will attack you. Also Japanese
girls are very nice, I love going out with apanese girls.

Japan 1s made vpdof four different islands. These islands called
Honshiyu, Hottkaido, Shikoku, and Kiyushiyu. The capital city Tokyo
is in Homshiyu. There is a wvery small island called Okinawa , this
island became the part of Japan about twenty years ago. Because
this island wag taken by U.S,A. right after the war., But we got o-

it back about twenty tears ago. Wow this place 1s becoming os a . ffﬁwc¥?§>‘.

result. Japan 1s a very nice place, so you should come and visit

us..... BANZAIT NIPON! : \r& G§& c‘)J\

meGzZ>>2T #




Hiltl

I'm Jason Kim. I'm 14 years old and I'm from
Korea, but I presently live in Saudi Arabia because
of my father's business. I go to an American school
in Saudi Arabia. '

My aunt lives in New Jersey soO I'm going to
go to her house after this program and I'm looking
forward to having a lot of Korean food. 1 think
Korean food is delicious. You'd like the special
dishes. Try it if you have the opportunity. I
also want to talk about the Korean students and
American students. Korean students are taught to
be obedient to their elders, and we have less freedom
than Americans do. Our education is very advanced.
I would like to talk more if I had more time. Don't
forget to try Korean food and visit Korea.

YOU'LL LOVE IT!!!

o an nw;]t ) /Mu&_ j&é’ L uath ol
to pegpla. T e ST Csuntined
t@w_ ﬁiuuy\ -bﬂéz;rﬂ +as 4&07ﬁ0ﬁ14 Op &33 '

Wamk dpen béq éa»bﬁ}#%lﬂgﬁ. | o

_ I am Andy and I am 15. I am also from Korea.
Do you know where Korea is? It is in Eastern Asia.
It is a small country. Korean customs are very
unusual for Americans. It takes really a long time
to fly from Korea to the States. ‘The teenagers in
Korea are smart and they like to play sports. The
customs in Korea will be interesting for you. If
you visit Korea, you'll see. This is the first time
1 was interested in foreign customs. Of course, I '
could understand some of them, but I really couldn't
understant some others. I've had a good time in
Cushing. I've learned a lot of things here. 1 was
pleased to see many foreigners and the people in my:
' class. I will never forget this summer and I hope
to see you again. :




My name is Hugues Cremona. Well, I am 6 teet tall, and
1 am over weight. Most of the time 1 am kind and courteocus
with other peoplie, except if I am angry. In tact, my friends
would tell you that I have the character of a bear and his
appearance. I am a bear, not a teddy bear ! I am French,
trom Strasbourg. 1 will not describe you all my eountry but
only a province called "Alssce", 1t is a rich province
based mestly on agriculture but the industry is -very
geed too, In fact, Alsace is the only nice part ef easternm
France, Anyway, if you can not imagine it, come. You will
be my guests, _

— . e e _
N

I am French and I am 17 years old. I live in Paris and I think
it is a really pretty city to live in. T always try to discover more
about 1t. France 1is a very nice country because there are different
‘types of climate and different types of landscape. _ _

What can I say about my personality that is not too personal?
Well, my favorite activity is sports and my favorite sport is tennis.
I also love animals, especially dogs. The subjects I prefer are
Physics and Math, not English. I appreciate a sense of humour, and
I believe my friends can trust me and T think henesty is
essential among people.
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me in a lot.of different ways. 'I come from \
Bilbao, a city in the north of Spain. I am 16

years old right now, but T will be 17 in October

so when I return home 1'll enter the 1l2th grade.

The last one, finally!!!

If I had to describe myself I would say that
I am taller than the average person and a little bit
overweight. My hair is brown and wayy and I have
dark almond-shaped eyes. My nose is little and
pointed. -

Generally, I am a very serious and introverted
person even if I always seem to enjoy myself (almost
always!) I am also a gullible, romantic, peaceful,
religious and optimistic person. I do not consider
myself to be egotistical or hypocritical at all.
Finally, if there is something that I can't put up
with it would be dishonesty and lies. I like all
kinds of people but I prefer happy, energetic and _
nice people.. The only thing that I really need from
others is love and kindness ... and then I am hooked!!!

My name is Maria Luisa, but people call o

ABOUT SPAIN

Spain is a very nice and enjoyable country,
located in the South-west of Europe. Spain is varied,
colorful and interesting so if I just have a few lines
to talk about it, I'd rather concentrate my words on
one particular region. '

: I live in Bilbao, the capital of Vizcaya which
with 3 other provinces make up the Basque Country.
Bilbao is an industrial city in the very north of
Spain, it's very dirty and polluted, but the country-
side around it is very pretty. 1It's very rainy and
cold in winter, but the summer is warm. What is most
different about Bilbao is the people. They belong to
a different culture than the other people in Spain:
they are Basque!!!! Hope you come to visit itc!!!!
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STAYING ALIVE starring John Travolta -

‘John Travolta is a dancer in New York and tries
to become the main_dancer in a dance show on Broadway.
On top of this, he tries to do it in a business that
is very tough as well as competitive. Besides this,
he can't make up'his mind which girl he should go
out: with. Finaliy, he gets the main part in the show
and he makes the show the biggest success. After some
romantic problems with the female lead in the show,
he finally ends up with his original girlfriend who
had really been in love with him from the start. He
walks down the street at the end of.the movie feeling
great about his success and he struts to the music
of"Staying Alive'".

This movie is a pleasant one especially with John
Travolta and others dancing. John Travolta is eQually
amazing because of his superb newly-acquired physique.
It is a visually pleasing movie and the music is

equally as enjoyable. Don't miss it!




WOur Interview With Mr. Cone"
- - 4
by Andres Espineira

part of it for this book. 3 _

We first asked him how long the summer school has been working.
He told us that this was the 7th year, and it was started by him an
@ man called John Hyslop, whois the headmaster of Shattuck Seminary
School in Minnesota. They ran the summer school together and Mr. H
yslop became the permanent director of the summer school. Three
summers ago Mr, Hyslop left to go to Minnesota and Mr. Cene fame
to Cushing summer school. ,

We also asked him how the idea became a reality. He said that
- the idea came from a man called Dr. Curry for whom he has a lot of
respect. "One of the most ocutstanding mem I've ever met in my life
said Mr. Cone. Cushing has always had a large number of foreign
students, Many people consider it one of the leaders in that respe:
Mr. Cone told us that when Dr. Curry came back from a trip to Korea
Hong Kong, auwd Iran, Dr. Curry told Mr, Hyslop and him, thgt everyo
he had visited had asked him, "Why doan't you have a summer school
80 kids could learn some English before they enter the school in th
winter 2" Mr, Hyslop and Mr. Cone answered that it was a goed idea
They said that they will get to work., <hus, the year after they
ceuld have a good summer school., But Dr. Curry sald that he would
like the summer school that year, although it was already March and
summer schools start in June. They worked hard amd they had the
summer school that year. It was 1977, and Cushimg's summer school
has eperated since that time,

Our class:had an interview with Mr., Cone, and we chose the best

We asked him hew he made the rules here,
He answered this way: " we get a big dart board and place a
number of rules om the dartboard. I stand up amnd throw the darts
and the rules that have a dart on,..."™ ' '
: Seriouasly, he said that the rules have developed from ‘
what they considered the meeds of the school amd the needs of
the students, It's a case of time and needs.

We asked him how he feels about being the director of the

summer school, :

- Those were his words: " I love it I'M going to soumd like
& politician im amawerimg this but I really mean what I say.
I think I have the very best job in the whole world.,
There is nothimg else in the world I could think of aside from bein,
a multi billionaire, in which case I think I would still
continue doimg this, that I would rather do in my life,
The oppotunity that I have to meet kids from all over the world
is just unbelivable. The chance to work with such nice kids all
summer, to see them all grow, to see them learn language and also
American culture, to meet other people, and become Htached to
‘them is just terrific.® : '
" The only thing sad about this is that it goes so quick."
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Comments on the Rules.......

“*%Going to bed at 10:30

Arguments: What a stupid rule! I understand that rule in
dorms like que'Hall where students are 11, 12 and 13 years
old. But in Alumni, everybody is over 17. We are not babies.
What is the problem if at 10:30 a few people (3, 4 or 5) are

- in one room speaking together or listening to some music.
Of course, all this would be done quietly. I'm sure this -
is possible. In this country, you let children who are 16
drive cars, but you want us to be in bed at 10:30. What a
contradiction! I think you should review these rules for
the older students once again.

*¥*%No Walkmans during study hall

Arguments: When I am writing in my journal, whether it
be a letter, a poem or a song, there is nothing better than
listening to music with my walkman. ' I need to be isolated
and it also gives me inspiration. The only problem is that
some students (a very few) won't be able to resist the
témptation and will prefer walkmans to their homework. But
we are here to work and when I have to learn some vocabulary
words or idioms I need qﬁiet; 80 my-walkman étays near me
but not on my ears during this time. Again, these rules
for older students should be reviewed.




"Our teaching starts with the uniqueness of each
student in the classroan. We consider whatever students
contribute to be valuable and viable for use in class.
We see the use of language as being a creative process,
as opposed to being repetitive and mechanical. We

also feel chat students learn from the larger environ-
ment -- from other students, class trips and extra-
curricular activities -- not solely from the teacher.
Finally, we have worked hard to create a supportive,
enjoyable and active classroom in order to make you

feel comfortable enough to share, be yourselves and
really profit from this unique language learning
experience."

Lo Varrington:
Sroew up in Butftalo, Mew York,
sul o feel much more at home in
arer climates like California or
0. b hecane completely en-
stied with Arab culture, in all
oy oasnects, when 1 first studied
poand tauzht in Cairo in 1978, 1
{ 1uliv expect to do ruch of my
Leachling somewhere in the Arab
ir, the future.'"

Victoria Rose
vadalamenci --
“an idealist, romantic
lover ol life who likes
to laugh a lot. Heeds
friends from faraway
countries and would
never turn down an
honest welcome.....

Dennis Huffman is a
Z>-year old former farm
boy, would-be poet, part--
Lime leftist and soon-to-.
be unemployed teacher

from Salem, Chio.
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Our Trip to Brattleboro

On Thursday, July 28th our class went to Brattleboro,
a small city situated in Vermont. We went there to do
interviews of the local people. It was a kind of survey.
The streets were very crowded but nevertheless, people.
were very nice. My own experience was a good one, espe-
cially in the fire station where I wént. The firemen
were busy but they responded to our questlbns with plea-
sure. Flnally, I think it was a good ldea because we
certainly learned something.
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I WILL REMEMBER ....

"I think I will remember the summer of '83 meeting a lot of
people from a lot of countries. iow I have friends from all
over the world - France, Spain, Korea, Venezuela, Columbia -
everywhere. If I look at the future I can say that as we

Enﬁquc - get older 1T would like to keep in touch. We will probably
_ become very pood friends - doing business or something like
that. I don't know -- whatever. I think it has been a very

- very good experience makting people from all over the world
~and I really had a good time here with everybody. It's really
been very nice and I'm going to feel very sad when Cushimng
is over because the ambiance is very nice - everyone says
hello - everyone says good-bye. You know it's been a very
nice experience .... a very nice life." L

"1 want to say thask you for everything - especially the

. classes - it was the best class in Cushing Academy. iaybe
SiA%EL I won';t be able to see you all for a long time. It's
really sad. I don't know what more to say."

- "I also want to say that when you say good-bye to somebody
you know that you won't be able to sece for a long time --
&W“quc that feeliny that you feel when you say good-bye to somebody
_ that you may not be able to see again -- E love that feeling
because you really feel that it's been a pleasure to meet
~ that person and to share a part of your life with them.
The other day when the two Italian guys left, I didn't really
know them and I felt that when I said good-bye ‘and good luck
and I hope you don't Hie tonorrow it was a great feeling -
feeling something for them." '

, . ’ "I would like to thank life - my parents to have had the
- huaua L great idea to send me here because I could say that it has
: ' - been one of the best summers. ! have ever had,’
"I also want to say that I feel like Maria Luisa. I wasn't
_ sure about coming here at first and now.I think how.I would
Encigue have been if I hadn't come here - I mean not being here.
I would never had known how Cushing really was. It's a
very strange feeling." :

- "I think it was everybody's pleasure to meet other pédple
Q}p@@ﬂ/ from other countries, ways of life and meeting other customs
: and people. And then to say good-bye. It's really sad."

"It's very hadd, but we must try to see each other again -
‘ sometime - maybe not all together, but still try to keep in
i ; UJLGK\tOUCh' I'm really scared about losing contact with so many
huono s people after having been so friendly togebher. I know that
there will be some people that I will stay in contact with.
Now you are so friendly and in 10 years you won't even remember
them. So.I really hope we keep in touch."
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For me T have certain imapes that come to my mind when
I think about this particdlar class. I have this image
of Eric with the wig on and. the skirt, outside sitting
with his arm around Shige. This will stay in my mind
forever. Or maybe just having you all at my home and
making the crepes together and everyone really enjoying
that. There were certain times that will stay in my mind --
not so much class time -- but times when we worked
together on something, like going to Brattleboro together,
doing interviews, these things made me feel especially
good."

"It's always easy to remember the good times. And here

for every bad moment you have 20 good ones to remember too.
The people here really know how to make us feel good and
comfortable. You, the teachers, the staff -- you know how

- to make us feel at home. I was really scared about coming

here because I had worked very hard this past year and
when I saw the schedule, I thought it was going to be

so hard. ©Now I think how stupid I was. I have not wasted
my time. I have learned English, met great people, had

a good time, made good friendships. If I had to say some

‘adjectives I would say great and fantastic even if I some-

times have felt a little sad. I don't even miss my family
and I am very attached to my family, but I have never felt
homesick and the answer is because I have such great friends
here. They have given me what my parents give me -- I have
found that here." ' :

"Can I go and get a Kleenex from my brother's room?"

"I don't know how the rest of the class feels about it
‘but personally it has been one of my best summers in my

whole life. 1 just hope that we all could get together
once again:. I would like everyone to keep in touch. I

‘just don't want to go back to Venezuela and say good-bye

to everyone for good. I can't do that. I would like to
keep in touch with everyone here because everyone here was

~very friendly. I will never forget you."

"There are many moments that I will remember about this
class and all my friends but I just want to say thank
you and say that I want to keep in touch with everyone."
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APPENDIX I

~Thanksgiving Day in America

Every year,.on the last Thursday of_Ndvember, Amer-
icéns celebrate a very important holiday known as Thanks-
giving. On this day, people give thanks for all the good
fortune they have both physically and spiritually. It is
a time for families to get together and have a huge meal,
usually with turkey, which is a big bird with a long neck
and which usually can't fly.' N

Thanksgiving was first celebrated around the early
17th Century in eastern Massachusetts, at a place called
Plymouth. It started sbon aftef the timé that many
‘Europeans, mostly the British, settled in what were iater
to become the states ofrthe Bast Coast. Thej came usually
from England because they were looking for religious free-
- dom, which they could not have under King George V. These
settlers were knowﬁ as the Pilgrims. -

“The Pilgrims had a very hard life when they firsﬁ_got
here. They didn't'know what crops WOuld grow in their new
'homeland, and they_ﬁeren't.used to doing everything for
themselves. Also, théy weren't_accustomed to the long,
cold winters. So the original inhabitants of Noith America,
the Indians, helped the pilgrims grow corn, beans, and
other kinds of vegetables, ahd.shOWed them how to build

warm houses, fish, hunt, and survive comfortably in America.
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in return for all that the Tndians did for them, the pilgrims
invited thém to their homes to givé thanks to God and to the
Indians. . |

Today, most people want to be with their families on
Thanksgiving Day. People usually just sit around, relax,
and eat, eat, eat!! They have turkey Qith dressing, sguash,
mashed potatoeé, corn,'cranberry séuce, and pumpkin or
apple pie, among many other things. Everybody eats too
much and does little else, especially since, in recent years,
there are important fobtball'games én T.V., and a lot‘of
people‘watch them. So we eat, watch T.V., and.get.fat!
But many people try to remember the original reason for
the holiday, rémembering how the Indians helped the pilgrims.
It is to give thanks for all that we have. That is why we

call it Thanksgiving.




APPENDIX TII

Ooutline Form for Thanksgiving Day in America

I. Introductory paragraph
A,
Introduction B.
| C.
II. History of the holiday
A,

Bl

Cf
I17T. The_Pilgrimé‘ hard life
lA. |
B.
cC.
D.
IV. Modern ways of célebrating Thanksgiving

' Body _ A,

B.
C. Eating
1.
2.
3.
4.
5.
6.
Dr.

Conclusion V. Why we call it Thanksgiving




APPENDIX III

Dealing with the Police in Kathmandu

lEveryone who travels through'a-fdreign countrj hés
some unusual story to ﬁell. 2My story begins in Kathmandu,
the capital of Nepal. 3After a long and very rough trip
through the mountaihs of Nepal on a bus, my friend and I
discovered that we had had $2b0.00 stolen from us. 4It had
been taken without our knowing it when we had stopped along
the'way, on our way to india. 5When we finally discovered
-the loss, we convinced the local poiice to come back with
us through the mountains to the shop where we had first
hoticed it missing. 6We'thought it was not very likely
we would gét our money back, because $200.00 is a lot of
money in a poor country like Nepal. 7Besides_, we had heard
so many bad stories about dealing with the police in a
foreign country, liké so many other world travellers.

8Nevertheless, we took the policeman back with us, up
through.the mountains.on the long and arduous trip. 9When.
we finally got back to the shop, we felt evén more sure
that we were not going to get our money back. 10Everyohe
seemed to know about the rbbbery, but no one wanted-to

admit that he knew too much about it. 11

8o for three days,
we questioned, accused, begged, and negotiated for the

truth from everyone in the little town. leinally, due to
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the very clever questioning and skillful detective work of
the policeman who came with us, we got all our money back.
13We'll never forget that police officer. _14We left
‘the country Qith an affectionate feeling and respect for

the police and the people who had helped us through a very

difficult time in Nepal.

PR (RN




APPENDIX IV

(a first version of Appendix III)

1Everyone who travels.through a foreign cQuntry’pas
some unusual story to tell,. 2My story begins in Kaﬁhmandu,
the capital of Nepal. 3My friend and I had boarded the
bus ét 5:30 A.M. 4We were on our way to the Indian border
town of Patna. 5It had been a long and arduous trip.
6Patna is only 120 kilometers from Kathmandu, but the road
is very curvy and hilly, because it goes through steep
mountain ranges which rise to about 14,000 feet. 7It's a
very hot and dusty trip. 8About a third of the way there,
we suddenly discovered thét when we had stopped at a tiny
little teé shop along the way, we left our pack there.
9This pack contained all the valuables_that are carried:
by most world travellers: camera, passports, traveiers

checks, and cash. lofn short, virtually everything valuable.

llAs soon as we discovered our loss, T Suddenly jumped up,

made the bus come to a stop, and walked, ran, and hitch-

121 to1a my friend to

l3When I finally got

hiked back to the little tea shop.
make the bus wait for me to get back.

back to the tea shop, I found the pack, checked the contents

. carefully, and walked, ran, and hitchhiked kack to the

cos - 1 . , : .
waiting bus. 4As we continued our journey, we discovered

that what I had thought was_acaqﬂeté pack was in fact

missing two $100 bills. lSWe were devastated. 16Here we
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had travelled all this way, and gradually realized that we
were missing what was really a lot of money for a country

like Nepal. 17

We finally reached the Nepalese—Indian
border ét Patna, and I eventually cohvinced my friénd that
we should éo to the police with our story. 18We had grave
doubts about how useful this was going to be, since we had
both heard_éo many horror stories about the policé in.
foreign countries.. ;9Nevertheless, I felt that we had to
try and get our money back.

20We finally convinced the police captain in Patna to
send one of his men back with us to this tea shop, to try
and recover the money. 21We got back to the tea shop and
began a series of negotiations, interrogations, and trying
to find out the truth from the local people. 22No one
would actually admit to having taken the money, but we
finally tracked down who We thought the thief was. _23We

had a lot of trouble finding him. 24Our search included
having to traverse fields of rice paddies, which ié_the
staple of the Nepalese diet. 25At one point, we got leeches
stuck on to our skin, and had to burn them off wifh_cigérettes._

26These little worms that suck your blood are horrible!!

27But we finally found the man who we thought was the thief.

28After many hours of negptiating'with the man, he
offered to give us $100 in Nepalese currency. 29He insisted

that he didn't steal the money, or know anything about who

did, but he said he was doing this as a favor to us, and
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because he felt sorry for us. '30His offer sounded pretty
suspicious, but after 3 days with little to eat, and since
it was 4 A.M. when he made the offer, we decided to accept

31We soon learned that his offer was his crucial mlstake.

32The police officer with us reasoned that because the

man had offered us some money, but not all of it, he was
very close to admitting that he was the thief. 33The
officer kept talking to the man, and eventually we got all
our money back--the original two $100 bills. 34Naturally,
we were eleted.' |

35We'll never forget that police officer. 36We left
the country with an affectionate feeling for the police

and the people who helped us through a very difficult time

in Nepal.




APPENDIX V

JIMENA'S STORY

My name is Jimena. I was born and raised in Colombié,
but I have come to'thé Unitéd States to study and perhaps
to begin my career. I don't know how long I'1ll be.here..

When I first arrived in this city,; I was excited and

- full of confidence. I had taken six yeérs of English
courses at home, so I thought it would be eésy.to commu -
nicate with people. School work was never difficult for
me; I didn't expect to have any trouble writing papers or
reading books in English. But that was six months ago.

I was wrong in both cases.

In the first place, the English that is taught in
Colombian schools is not what people speak in the streets
and in their homes in the U.S. Here, people use words in
ways I never heard before. Fér instance, "I go" is often
used to mean "I said." And then, pronunciation is very
'different from spelling. Most of our teachers had never
been to the States, so they taught us to pronounce words
exactly as.they are spelled. This is the Spanish.way;
It's certainly not English. '

Reading textbooks is aiso a challenge. Last night I
sat and looked at one page of my biocheﬁistry text for

twenty minutes. Biochem was one of my best subjects in

.....




Appendix V (2)

the University at home.

Even academic problems are not so bad though. It's

only a questioh of time before my skills improve, as my
teacher says, so I just have to be patient; Whét tréubles
me more is homesickness. I waste a lot of time daydream;
ing and lookiné at pictures of my family and my boyfriend.
Perhaps the :éason for it is that I'm not really close to
anyone here, I think its the American way to know iots of
people whom you can call by their first name. It's impor-
tant here to seem friendly and open. Everybody behaves

as though he or she wants to become your friend, but
actually, people seldom make time to be together. At
least that's my impression of university students. It's
always "ﬂow you doing?" and "See you latér,“ but I wonder
how much is meant by those expressions.

Back in November we had several days vacation for
Thanksgiving. I was beginning to fhink.about where I
would go, because we were not allowed to remain in the
dorms during that time. A couple of days before the break,
I was invited by Jennifer--who lives two doors down from
my room--to stay with her parents. I was relieved and
excited. Jennifer and I didn't know each other very wéll,
but this would give us an opportunity to become friends.

I would also get to learn something about.the customs of

an American family.
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The holiday was nice and Jennifer's family was very
kind. Her older brother spoke Spanish to me, so I felt
really at home; The grandmother was also there; Jennifer's
dad picked hef up from the nursing home on Thanksgiving

~day. Everyone was surprised when I told about my grand-
parents, who lived at home wifh_us until they died. 1In
the evenings we ate popcorn in front of the fireplace and
talked about the U.S. and Colombia. Jennifef's parents
asked me questions like, "Te America different than you
thought it would be?" This was natural T guess; people
always want to know what foreigners think of their country.

By the end of the vacation, I remember féeling that
I had finally found some friends £o ﬁisit often and spend

: time with, and that Jennifer and I would be like.sisters.
But I was thinking like a Colombian, not an American. To
tell the truth, I haven't once been back to visit Jennifer's
family, Jennifer herself.has continued to be frienaly with
me, but only in the same way as before vacation. I would
say we are casual friends. For a while T wondered whether
I did sdmething impolite at Thanksgiving-that made the
-family ashamed to know me. Now I realize it's just the
way of this society to have.more acquaintances than frieﬁd—
ships. |

So I expect I'm going to be homesick until I get used

to being with people in the American style. Meanwhile, I
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tfy not to form expectations about those I come in contact
with., I'm trying to learn the American way of communication
which is not taught in English language textbooks. Even—
tually,-I believe I'll succeed. It's just that I get so

lonely for the present.

c CopYright 1983 by Robert J. Schnelle
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Krishnamurti, ON EDUCATION

(short wversion)

Education is not only learning from books, memorizing
some facts, but also learning how to look, how to listen
to what the books are saying, whether they are saying
something true or false...Education is not just to pass
examinations, take a degree and a job get married and

settle down, but also to be able to listen to the birds,

to see the sky, to see the extraordinary beauty of a tree,
the shape of the hills, and to feel with them, to be really,
directly in touch with them. As you grow older, that sense
of llstenlng, seeing, unfortunately disappears because you
have worries, you want more money, a better car, more
children or less children...You know what is happening in
the world. You must be studying current events. There

are wars, revolts, nation divided against nation...squalor
and complete callousness. Man does not care what happens
to another so long as he is perfectly safe. And you are
being educated to fit into this. Do you know the world is
mad, that all this is madness-~this fighting, quarrelling,
bullylng, tearlng at each other° And you will grow up to
fit into this. '

Since you are young, fresh, innocent, can you look at
all the beauty of the earth, have the quallty of affection?
And can you retain that? For, if you do not, as you grow
up, you will conform, because that is the easiest way to
live. As you grow up, a few of vou will revolt, but that
revolt will not answer the problem.- Some of you will try
to run away from 5001ety, but that running away will have
no mean1ng...Soc1ety is you and I. You and I create the
society in which we live. So you have to change. You
cannot fit into this monstrous society. So what are you
going to do?
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Krishnamurti, ON EDUCATION

{longer version)

Education is not only learning from books, memorizing some
facts, but also learning how to look, how to listen to

what the books are saying, whether they are saying something
true or false. All that is part of education. Education

is not just to pass examinations, take a degree and a job,
get married and settle down, but also to be able to listen
to the birds, to see the sky, to see the extraordinary
beauty of a tree, the shape of the hills, and to feel with
them, to be really, directly in touch with them. As you
grow older, that sense of listening, seeing, unfortunately
disappears because you have worries, you want more money,

a better car, more children or less children. You become
jealous, ambitious, greedy, envious; so you lose the

sense of the beauty of the earth. You know what is happen-
ing in the world. You must be studying current events.
There are wars, revolts, nation divided against nation.

In this country too there is division, separation, more

and more people being born, poverty, squalor and complete
callousness. Man does not care what happens to another

so long as he is perfectly safe. And you are being educated
to fit into this. Do you know the world is mad, that all
this is madness--this fighting, quarrelling, bullying,
tearing at each other? And you will grow up to fit into
this. TIs this right, is this what education is meant for,
that you should willingly or unwillingly fit into this a
mad structure called society? Do yvou know what is happening
to religions throughout the world? Here also man is disin-
tegrating, nobody.believed in anything anymore. Man has

no faith and religions are merely the result of a vast
propaganda.

Since you are young, fresh, innocent, can you look at all
the beauty of the earth, have the quality of affection?

And can you retain that? For, if you do not, as you grow
up, you will conform, because that is the easiest way to
live. As you grow up, a few of you will revolt, but that
revolt will not answer the problem. Some of you will try
to run away from sochety, but that running away will have
no meaning. You have to change society, but not by killing
people. Society is you and I. You and I create the society
in which we live. So you have to change. You cannot fit
into this monstrous society. So what are you going to do?
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The Mythical School

Once upon a time, in a land far, far away,* there
was a very unusual school. In this school, the teachers
learned and the students taught. They taught themselves,
each other, and the teacher. There was no homework assigned
here, no books, or no tests. Nor were there any grades
given. There were no pencils, pens, or paper.

Everyone at the school was very satisfied with all of
the above. But there were three major problems to this

school and I will discuss these in detail below.
First of all,... '

* with apologies to Stéven Spielberg
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APPENDIX X

Conflicts in Schools

Situations

A. The best English student in class has put his exam paper at
the edge of his desk so that his friends can easily copy his .
answers. The teacher tells him to cover his paper and that she

is subtracting 25 points from his mark for the test. The next
day, when he receives his exam and finds that instead of 92, he
has 67, he walks to the front of the class, interrupts the lesson,
and says that he doesn't agree. The teacher tells him that she
will discuss it with him after class and to sit down. He refuses
and continues standing at the table, shaking his head.

B. A female professor at the university likes her students and
wants to have a good rapport with them. A male student asks her
where she lives and she innocently tells him. That evening, she
~comes home to find him waiting to see her. She lets him in, and
after a short conversation she gets the feeling he wants more than
just a teacher/student relationship. He leaves saying he'll be
back the next day. :

C. While in the middle of class, a student raises her hand.
Thinking she has a question pertaining to the lesson, the
teacher calls on her. She complains that her purse has been

stolen and starts crying, putting the class in confusion and
making a lot of noise. _ , :

D. A teacher in a secondary school gives his students an exam.
The students feel that he has not reviewed enough. He insists
that they have had ample time to study and that he has given a
fair review. He tells the students that he will not postpone.
the exam and the students continue to protest. He passes out the
exam papers, and the students refuse to take the exam.

E. A teacher is presenting new vocabulary to a class of students
who all speak the same native language. As he presents it, one
of the best students shouts out the translation in the students'
native language. Later on, when the teacher is presenting the
grammar, the same student responds to a question using a gram-
matical structure that hasn't been presented, but that will be
presented tomorrow. Throughout the school year, this student
has interrupted the lesson by giving the answer before other
students have had the chance,; by giving translations when they
are not needed, by asking pointed questions about grammar that
~hasn't been covered, and by pointing out exceptions that the
teacher had planned on covering later in the lesson. He always
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is able to answer any question the teacher asks, he has a work-
book with all the exercises already completed, and he insists
on demonstrating his command of English to the class. It is
quite evident that he has had English before. 1In fact, the
teacher finds out that he is repeating the grade because he
failed History and Math.
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APPENDIX XI

"Toll Booth Theft*

When the sign says "Thank you" at one of the auto-

‘matic toll booths of the New England Thruway, it does not

always mean what it says. That is, not if the driver of

the car has not put enough money into the machine or dropped
foreign coins into it.

The state police repbrted today that they had arrested
151 persons, who have been fined in City Court from $25 each
for first offenders to $250 for multiple offenders.

Police said that the offenders included a clergyman,
a doctor, a dentist, an atomic scientist, lawyers, and
quite a number of engineers, advertising men and salesmen.

What offenders did not know, the police said, was
that the new toll-booth glass with one-way vision prevented
them from seeing the police who were inside the toll booth.

Neither did they know, the police continued, that the
license plate of each offender was recorded, along with the
objects he dropped into the machine.

Questions:

1, Under what circumstances would you try to pass a toll
machine without properly paying the fee?

a. Only if I was certain that I would not be caught.
b, TIf I felt I had a good chance of not getting
caught.

c. Never, under any circumstances.

d. Only if T needed the money desperately, like for
family food or supplies. '

e. Other circumstances (Write your own here):

* Date line "New Rochelle," THE NEW YORK TIMES, Oct. 28,
1961. VALUES AND TEACHING, Louis E. Rath, Merril Harmin,
Sidney B. Simon. Charles E. Merril Publishing Company,
1966, pp. 86-87.
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2. aAmong the 151 persons arrested, there was only one
clergyman, doctor, dentist, and atomic scientist. On the
other hand, there were several lawyers, engineers, adver-
tising men, and salesmen. Do you think this means that
persons in the first group of occupations are more honest
than those in the second group? Discuss.

3. Do you think that this behavior is serious? Do you

think these persons are likely to be dishonest in other ways
that would be more serious? Discuss.

4. Return to Question 1 and put an 'X' by the choice you
would make to this: Under what circumstances would you keep
a dime that was returned to you by mistake in a phone booth?

5. Are there differences in how you answered #1 and #47?
If so, why? : :
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APPENDIX XIII

An Energy Crisis in Ashburnham

(The article below recently appeared in the Ashburnham Times)

lResidents of Ashburnham couldn't have seen it coming,
but they were in for quite a surprise the other day when
suddenly all the electrical and water power was shut off.
%"There must be some sort of problem," many of them thought.

"The Biaxian Company in town may have the answer," thought
others. '

4Townspeople learned that due to a steep and sudden
increase in the price of o0il, the company had to turn off all
power to the town, Company representatives explained that
the country of Biaxia, from which they obtain all of their
0il, had recently tripled its prices because of some kind
of internatignal political crisis, and may have to raise them
even more. The Biaxian Company could not pay the increase,
so they thought they should simply stop operating to save
what little oil they had left. 7Since all of the electricity
and power to run the pumps to operate the water system is pro-
duced fromg,oil, the entire town was left without power indef-
initely. There was nothing they could do, they said, except
that there may be further developments in the situatien.

One group in particular was outraged. 0uynat are
we supposed to do?!" yelled the angry workers of the company.

llvshould we just give up our jobs and move out?!!" 12nye
might have to go on welfare," said others. l3igan!t we
think of some better solution?” said others. "Some of us.

don't think we could accept welfare."

As you mi?gt have guessed, the town citizens were
also very upset. They wondered how they could maintain
their homes, uge the water they needed, or operate their
businesses. <’/Would they move out of town? 18Could they
contact the Bolitical leaders of Biaxia and negotiate a
Sglution? 191f they did, would the politicians understand?

"We must decide what to do," they thought, "or else we
will have a big problem to deal with."

21'I'he Town Board didn't know what they should do
either. 22Maybe they could find an alternative source of
energy. It may be more expensive, they thought, but at
least it would get them out of this situation. 24"Riaxia

must be able to help somehow," somecne said. 23"If they

can't, they will have a lot more trouble on their hands from
us..." ' : ' ' '
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APPENDIX XIV

Unfinished Sentences

When I get back home,...

Five years from now,...

As soon as I haye enough money,...

When I get married,....

When I have my first child,...

After I talk to my best friend about it,...

By this time nex£ vear,...

If I ever find the "right" boy/girl, ...

When my parents start letting me make all of my own

decisions,...

‘I hope President Reagan....

As soon as this class is over,...
When I celebrate my next birthday,...
When I finally get to bed tonight,...

By the time I leave this country,...
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Forced Choices

Where would you rather live?

a. on a farm

b. in the city

c. in the suburbs

Which pet would you rather have in your home?

a. a dog

b. a cat

Cc. a parakeet

Which would you least like to be when you are 457

a. very poor

b, very sick

c. disfigured

How late should 14 vear olds be allowed to stay out on a
weekend night?

a. 10 PM

b. 12 PM

c. it's up to them

If you were a parent; how late would you let your 14 year
old stay out on a weekend night?

a. 10 PM

b. 12 pPM

¢. 1t would be up to her/him
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6. Whom would you prefer to marry? A person with

a. intelligence

b. personality

C. sex appeal

7. Pretend you are married and have your own famlly Your
mother has died and your father is old. What would you
do?

a. invite him to live in your home

b. place him in a home for the aged

~¢c. get him an apartment for himself

8. If your parents were in constant conflict, which would
you rather have them do? :

a. get divorced, and your father leave home

b. stay together and hide their feelings for the
sake of the children

c. get divorced, and you live with your father

9. Which of the following actions should be taken to help
solve the population problem?

a. legalize abortion

b, limit each family to two children and sterilize
the parents afterwards

c. distribute birth control information everywhere

d. trust people's common sense to limit the size
of their families

10. if you were with your family in a boat that capsized far
from shore and there were only one life preserver would
vou

a. save your wife/husband

b. save one of your children

Cc.- save yourself
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How would you break off a three-year relationship with

someone you

.

b.

C.

What is the

teenager?

've been dating steadily?
by telephone

by mail

in person

worst thing you could find out about your

that he/she has been shoplifting
that he/she is a high school dropout

that he/she has been having sex with many
different people, and often

you least like your son or daughtér to do?
marry out of necessity

marry outside of his/her race

smoke marijuana once a week
describes the way you handle money?

spend freely |

always looking for bargains

budget carefully

If one of your friends and yout'wife were attracted to

each other,

Men: What

which would you prefer?

for them to be open about their relationship

for no one to know

for them to keep it a secket from you alone

kind of wife would bother vou most?

ohe who interrupts her husband

one who spends too much money

one who keeps a messy house
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17. Women: What kind of husband would bother you most?

a.

b.

C.

18. Teenagers:

one who interrupts his wife

one who spends too.much money
one who keeps a messy house
Which do you think is the worst?

to become (or to get someone) pregnant
(unmarried) ' '

tb be dependent upon hard drugs

to date someone from another race
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Dear Abby Vignettes

L. Dear Abby: I'll make this
short and to the point. Last
year I had a rather brief affair
with my boss. (He's married, I'm
not.) ' _

I thought I was pregnant in
August, so I told him and he
quickly gave me $300.00 for an
abortion. Well, as it turned
out, it was a false alarm, so
I spent the $300 on clothes and
never told him the abortion
wasn't necessary. :

He still thinks I had the
abortion and my conscience is
bothering me. I rationalize it
in my mind by telling myself that
the scare was worth the $300.
What do yvou think?

"GuiltyIConsciénce“

3. Dear Abby: You stated that
the widow of "John Smith" should
call herself "Mrs. John Smith."
I don't agree with you. I have a
name, and I am a person in my own
right. In the wedding ceremony it
says, "Till death do you part."
Well, if your husband dies, you are
no longer married. I don't want to
feel like I belong to someone who
is dead. I am not his possession.

Of course, I will still use
his last name, which became our
family name, but if there is no
"John Smith," how can there be a
"Mrs. John Smith?" It doesn't
make any sense at all.

I prefer to use my first name
and his last name.

I wonder if anyone else feels
the way I do.

_ "John is Dead;
I am Living in Ohio"

2. Dear Abby: A group of

us girls were gathered at

our weekly card club when
a question was asked by one
of our members:

"Is it possible for a
husband to come home, un-
dress and get into bed with
his body reeking of someone
else's perfume, then deny
that he was with another
woman?"

The majority said it is
not possible, so we decided
to ask you. '

"The Thursday Group"

4. Dear Abby: I'm engaged
to marry a wonderful man.
His mother and I get along
fantastically. I call her
"Mom." She says that I am
the "daughter" she's always
wanted but never had.

"Mom" asked me if she
could come along with my
mother and me and help pick
out my wedding gown. Seeing
no reason why she shouldn't,
I told her I'd love to have
her.

Well, I told my mother,
and she thought it was
totally rude of my future
mother-in-law- to include
herself. Then she said
if "Mom" wants to help pick
out my wedding gown, she
should pay for half of it.

Abby, I've already told
"Mom" she could come along,

- and it would break her

heart if I had to tell her
I changed my mind. How
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Dear Abby Vignettes Cont'd.

#4 (Cont'd.)}
should this be handled without
making my own mother look bad?

"In The Middle"

5. Dear Abby: I am a divorced
woman with two daughters, age 8
and 11. I have custody of the
girls, but their father has them
every other weekend.

My "ex" has recently re-
married and joined his wife's
church (Baptist). Our children
were baptized Catholic and have
always attended Mass every
Sunday with me.

My "ex" now wants to take
the girls to Baptist services on
the weekends he has them. He
says that neither he nor his
pastor sees anything wrong with
this.. '

I think consistency in
their religious upbringing is
very important--that going back
and forth between the Catholic
church and the Baptist church
will confuse them, so my "ex"

should take the girls to Catholic

services when he has them. for
the weekend.

He doesn't see this as a
workable solution. Your opinion
is needed.

"Conscientious Mother"

6. Dear Abby:

I've been think-
ing about the letter you pub-
lished recently from a woman
signed "Crushed." She thought -
she had an ideal marriage, but
after her husband died, his
secretary delivered his person-

~al belongings and among them

were some "love letters" from
two women. These letters
nearly destroyed her and con-
sumed her with hate due to her
husband's deceit.

Having been a secretary
for many years, I wonder how
necessary it was for the sec~-
retary to have included those
"love letters" with the rest
of his belongings? Why didn't
the secretary do the decent
thing and destroy them?

I wonder how other
secretaries feel.

"Pat in Kearny, Ariz."
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What Abby Said

1. DEAR GUILTY: Scare up $300,
give it to your boss and tell him
the truth. (23-1-84)

3. DEAR LIVING: You may cali
yourself anything you wish, but
"the rule of etiquette is: A

widow is "Mrs. John Smith" until
she dies, unless she marries again.
" A divorcee is "Mrs. Mary Smith."
{25-1-84)

5. DEAR MOTHER: I agree that
consistence in religious up-
bringing is essential. The
minuet your ex-husband proposes
between the Catholic and
Baptist churches could get

your daughters off on the wrong
foot. {(25-1~84)

6. {(no reply)
(6—2-84)

N.B.
the dates cited.

2. DEAR GROUP: It is pos-

'sible for a man to deny it,

but in view of such over-
whelming circumstantial
evidence, it would be impos-
sible to believe him.
-{1-2-84)

4. DEAR IN: Tell your
mother that you've already
made your future mother-in-
law welcome, and there is
no way you can exclude her
now without causing hard
feelings.

Be patient with your
mother. She could be jeal-
ous of the woman with whom
she must now share her
daughter. Tell your .mother
that you want yours to be a
happy, lasting marriage,

"and one of the most essential

ingredients is a loving

relationship with your

husband's mother.
(14-1-84)

All "Dear Abbies" are from the Brattleboro Reformer on
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Chart of Expressing Modal-Like Forms for Preference

Example : Reality ' Attidude
would rather , Present/Future:
Eric would rather It hasn't happened yet. the city——good
live in the city the suburbs--not good

than in the suburbs.

Maria would rather It hasn't happened yet. negative
not find out that '

her teenage son has

been shoplifting.

Giulia would rather Past:

have chosen Maria : Maria--better choice
than Omer for this Guilia chose Omer. Omer--poor choice
exercise.

Guilia would rather Guilia chose Omer. negativé

not have chosen Omer.

would like (to) Present/Future:

Cecile would like to

legalize abortion. It hasn't happened vet. = positive

Juliana wouldn't She hasn't made that She's glad she
like to make that decision. hasn't made that
decision. ' _ decision.

Past:

Jose would like to He didn't talk to her. He's sorry he
 have talked to his didn't.

girlfriend this
weekend.

L—: £
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