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ABSTRACT

Languege does not exist in a vacuum. It interacts with culture
and thought both as an actor and a reaction; world view both influences
language and is influenced by it. Language has a unique and powerful role
to play as the world's cultures increase their contact and their need to
communicate with each other. The power and limitations of language shape
its role in an emerging world culture. Meanwhile, as modern thought be-
comes more holistic and integrative, language teaching emphasizes more
cultural and cognitive aspects of communication, rather than the purely

linguistic aspects.
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PREFACE

This project was first inspired by the idea of selecting a world-
wide auxiliary language, which is one of the major teachings of the Baha'i
Faith. As I delved into the implications of such a selection from the
viewpoint of language teaching, I began to see how language is both an
inner influence, in thought, and an outer influence, in social relation-

ships. Language is alsc limited, giving way to other aspects of communi-

cation and social interaction. It is important for the foreign language
teacher to be aware of both the power of language and its limitations,
since they have a direct bearing on the ways in which language can be
approached in the classrocom.

One limitation of ianguage can be seen in any attempt to select an
auxiliary language as an aid to world peace andrworld unity. The shift

of consciousness from a divisive world view based on national autonony

to a holistic one based on world unity, which I believe nmust take place
before peace can be established,lappears to be primarily spiritual in
nature, itranscending language. An auxiliary 1anguage cannot be selected
or used effieciently until concern for onefs personal or national well-
being gives way to concern for the good of the whole world. Meanwhile, the

potential power of language to aid in forging a peaceful_societj must

wait for conceptual developments in the current social sphere. It is the
relationship between world view, as it is reflected in current thought,
and language, which is under investigation in the following pages.

I would like to thank several people for helping me bring this pro-
ject to its present form: Dr. Alvino Fantini, for listening to the early

versions of my ideas and helping me to develop and refine them; Mary Amn
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Barnes, for helping me to say what I really meant before reworking the
final draft; and Dr. Margit Nordberg Lassen, my mother, for ligtening

ENDLESSLY to my ideas ard for sharing her ideas relevant to physics.
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INTRCDUGCTION

I still remember the day that someone introduced me to the idea
that words are arbitrery. Tt confirmed what I had always felt, that lan-
guage is an artificial structure which reconstructs what I feel or per-
ceive inside in order to show it to the rest of the world. Like an im-
pressionistic painting, the words never actually showed what was really
ingide, but the feeling was similar and so the words seemed to serve their
purpose. What bothered me more was the limiting factor -- how DOES the
artist convey a three or four-dimensional image on a two-dimensional canvas?
How does the speaker or writer convey a flocod of thoughts, which cone
crashing onto the shores of langusge like great, foamy waves, in a linear,
syllable-by-syllable language?

That's what I thought of during the explanation. What the professor
actually said was this: we perceive the world as a whole. Our mind then
helps us to understand and remember what we perceive through the use of
categories and labels. So, there may indeed exist the vast spectrum of
different green eolors my heart feels while looking at a pasture in spring-
time; but my English-speaking mind will store them all verbally by probably
using no more than six or seven labels.

This seems a shame from the aesthetic point of view, but the world
would irndeed be a confusing place if we did not have categories and labels
of some kind., They provide us with a continuity between one experience
and the next. How many of us, for example, would survive a weekend trip
to New York City if we failed to categorize certain four-wheeled vehicles
as cars and trucks and associate ther with the possibility of getting

run over and killed?




The points where words divide up perception into manageable pieces
seem to me to be the very places where the language-influenced perceptions
in different languages start to differ. The way speaksrs of different
languages describe the world is different, not because their eyes and ears
are physically different, but because their minds perceive and categorize
differentlj. The mind tends to record and analyze that which it has names

for and to largely ignore that which does not "make sense' according to

its linguistic expectations or past experience. There must exist some

level, however, before language touches perception, where that which exisie

is objective. An objective universe -- which, unfortunately, seems to be
largely inaccessible to the verbal mind.

The idea of arbitrariness is useful in looking at language, though.

" There are two types of categories as I see 11, one natursl and one invented
by people. The first is largely universal and exists in similar forms
across languages and cultures, while the other is much more dependent on
cultural values for meaning. For example, natural divisioms are those we
make between land and sea, male and femaie, animal and human., As thought
becomes more abstract, though, the categorizing becomes less obvious.

Some simple examples of more culturaliy influenced categories are "big",
"small", Myoung", "old", "loud" and "soft“. Where does.young end.and old
begin? The categories are much more dependent on context and are, there-

fore, somewhat arbitrary in their definition across cultures.

In this paper I would like to examine two such linguistic divisions
which we make in English today. First, I would like to look at how we
divide the branches of knowledge currently studied in schools and univer-
sities. Where does psychology end and sociology begin? Where does chen-

istry end and biology begin? If something is. discovered in one field,




what bearing does that have on the other fields, if any? I hope to show
that these categories we use in daily speech, while useful, are not so
obvious as to merit the absoluteness with which we use them. They are
really just convenient words which, like any others, divide up reality
so that we can think and talk about it.

The second division I would like to Ilcok at is the one between lan-
guage and communication. Language, even if used in the broad sense to
meen all the signals comsciously sent from one human being to another,
cannot be said to include all that is meant by "communication", Where does
language end and the nebulous realm of communication take over? And why
is the nature of communicative competence so elusive to language teachers?

These are, of course, big questions. Rather than attempt to find
clear and absolute aﬁswers to them, I would like to use them as & spring-
board for a discussion of current trends in thought and th those trends
affect language learning and teaching. Semantic details can be argued
and might lead to no conclusions, but the principie of 1anguage.as arbitrary
divisions can help us trace back to a level of perception where some of
the categories cease to exist and can give us a more holistic viewpoint
on some key concepts in language teaching.

There has been a great deal said about holistic approaches lately,
in many different fields. As I understand it, locking at something holis-
tically is integrative rather than divisive; it seeks out commonalities
and sees differences in a relational, rather than conflictingg_wéy;.

For example, the colors black and white can be seen as +he extreme expresg-
sions of a continuous range of color (gray), rather than as self-contained
entities which bear no relationship to one another. This is a trend hitting
many areas of study at the sane time. Recently, some writers have even

looked at the phenomenon of holistic thought, the trend toward integrative
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aprroaches, and have linked the fields of knowledge together. These beooks
are a search for a greater understanding of thought, discovery and pro-
gress as it expresses itself in the conceptual trends of the twentieth
century. Furthermore, examining the search for knowledge as a single
search takes the examiner past the limitations imposed by seeing different
academic disciplines as separate and allows them to apply the discoveries
of one fleld to others in reievant ways.

In this paper I will seek to develop three major themes concerning
language and thought. First, western society's view of the worid is in a
state of transition, moving from categorizing to integration. Labeling
observable phenomena has been useful in past efforts to acquire knowledge
about the world, but recent discoveries within srts and sciences are now
leading us to look at the relationships between previously labeled phenom-
ena and éeek out a view of the whole. This can happen within a given
field on the level, for example, of discovering the interrelationships
between different vitamins in the human body and how that interrelated-
ness affects the function of each separate vitamin. I% can also happen
across disciplines, showing, for example, how psychological health affects
rhysieal health, how social structures affect psycholcgical make-up, or
how cultural values affect linguistic expression, and so on. Finally,
it happens on a social, glcobal level, As cultural, economic and personal
contacts increase across nations and cultures, and current theories con-
tinue to explain cultural differences, a view of the world as an inter-
related social system is emerging.

My second theme is that language has a unique role to play in this
transition because of its importance to communication and thought. It
seems obvious that since scientific information is almost exclusively

expressed verbally, and cross-cultural interchange often occures on the
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verbal level, language deserves a great deal of attention in completing
the transition to an integrated informational and social system on the
world level. Exactly to what extent lahguage influences thought is de-
batable, but the indispensability of its role in everyday communication
is less so. In this section, I will explore some issues cencerning lan-
guage structure and thinking as well as the feasibility of using one lan-
guage to unite the glcbal sccial system and provide a link between all
cultures.

Thirdly, I will look specifically at language teaching and how it
fits into the structure of this transitionél veriod. Briefly, language
teaching is in & stage of experimentation and discovery in response to
new ideas born out of the current integrative process. Language has been
seen in more relative and complex terms in recent times, and teaching
approaches have sought to tap more resources within the student. What
many approaches have in common is the realization that language is more
than a verbal code to be deciphered intellectuslly, without regard for
thought processes. To varying degrees and in varying styles, thg appreaches
seek to tap an inner rescurce in thé student, yet few venture to define
the nature of that inner resource. The idea that language interacts with
the rest of human experience has emerged in the language field, and teachers
are in the adventuresome process of unraveling the new mysteries when

language and language learning are being seen in a completely new light.

This paper is written in the spirit of that unraveling. It is an
attempt to understand the role of new approaches, some radically different
from each other, which keep being developed in this flourishing field.

If, in fact, as I believe, the field is moving towards an integration

with other fields, we can best promote that integration and the pursuit

of our own knowledge through demonstrating a new attitude towards know-



ledge in the language field. It may be time to complement dividing and
labeling language with a look towards other fields for guidance. If know-
ledge is one entity, categorized somewhat arbitrarily by our language,

. the discoveries we seek to make in our own field may find their roots in
discoveries previously made in other fields of study. As a field, we

may need to start looking cutside ourselves for answers.




One of the most highly developed skills in contemporary
Western civilization is dissection: the split-up of probe-
lers intc their smallest possible componeﬁts. We are good
at it. BSe gooa,_we often forgelt to put the pieces back

tegether again.

—— Alwin Toffler in Qrder Qut of Chaos




MOVING TOWARDS TNTEGRATION

Did you ever try to bake a cake with all the ingredients except
baking soda? Tt doesn't work. In fact, the result doesn't even resemble
what happens if you include that small, vital ingredient. To the unini-
tiated, this seems to defy logic. Aftgr all, flour, butier, sugar.-eggs
and chocolate all mixed together and baked are almost the same thing as all
of them with a 1ittle bsking soda added. The key is that a cake in the
making operates as a system. The whole is greater than the sum of its
parts, if the ingredients are combined propsrly. Otherwise, while the
combination of the ingredients still forms something different than the
sum of its parts,. the desired reactlon will not take place at all.

Thig is a rather mundane exémple of what Fritjof Capra calls the

systems view of life in his book, The Turning Point. "Systems theory,"

he says, "loocks at the world ir terms of the interrelatedness and inter-
dependence of all phenomena, and in this framework an integrated whole
whose properties cannot be reduced to those of its parts is called a systen.
Living organisms, societies aﬁd ecosystems are all systems."1-I find Capra's
distinetion between a mechanical view and a systemsg view of life valuable,
because it introduces the idea of a transition from a divisive world view

%o one which seeks to integrate.

New Physiecs Brings a New View

The mechanical view, according to Cdapra, stems out of the widespread

acceptance of Newbonian physics. In the fertile scientific era of the




seventeenth century, the traditional image of an M"organic, living, and

spiritual universe" gave in to the notlion of ™world as machine!. Descartes!

method of deductive reasoning, which aims to "understand complex phenom-

ena by examining their comnstituent parts™, gained precedence over the

more inductive reasoning which had prevailed before.2 This gave birth

to such notions as the separation of mind and body and the idea that natural

phenomena operate like machines. One result.this divisive tendancy en-

couraged in Newtonian physics was the division bebtween space and time.

All these developments and divisions have, of course, been extremely valu-

able to our collective understanding of the universe, since they form the

basis of the scientific discoveries which have occurred over a period

of several centuries in. the western world.. My point is only that they

are not absolute, were created in the human mind, and can be transcended.
Before going on to the systems view, I would like to touch on one

other agpect of this mechanical world view. Capra discusses the effect

that Cartesian divisions, in particular the separation between spirii

and matter, continue to have on modern western thought:

This picture of a perfect world-machine implied an external
creator; a monarchical god who ruled the world from above by
imposing his divine law on it. The physiecal phenomena themselves
were not thought to be divine in any sense, and when science
made it more and more difficult to believe in such a god, the
divine disappeared completely from the scientific world view,
leaving behind the spiritual vacuum that has become character-
igtic of the mainstream of our culture. . The philosophical basis
of the secularization of nature was the Cartesian division be-
tween spirit and matter. As a consequence of thig division, the
world was believed to be a mechanical system that could be de-
scribed objectively, without ever mentioning the humen cbserver,
and such an.objective description of nature became the ideal
of science. : :

This brief description of Capra's mechanical world view brings out

gsome of its aspects which have been questioned in recent times. With the

development of the theory of relativity, the implications of the world



view based on Cartesian thought and Newtonian physics have had to be
entirely reexamined. The need for a reexamination was seen most clearly
in the field of physics, of course, but it has also extended %o those
fieldé of science where the mechanical view has. been prevalent. This may
well include just about all areas which describe human and physical phenom-
ena. With the movemeni towards quantification and "scientific" approaches,
the mechanical way of thinking has become & powerful foree in western
thinking. As Cepra points cut, "The other sciences accepted the mechan-
istic and reductionistic views of classical physics as the correct descrip—
tion of reality and modeled their own theories accordingly. Whenever
psychologists, sociologists or economistsﬂwanted te be scientific, they
naturally turned toward the basic concepts of Newtonian‘physics."A This
removed the element of spirituality f:om the modern scientific view of
human beings and,human.society,

TEe mechanical force in scientific thought, which divides and guan-
tifies, is increasingly being challenged by en integrative view which
Capra terms the "systems view of life". While recognizing component parts,
this view transcends the sum of parts and maintains that_whole systens,
as distinet from their components, have unique. qualities. Integration
is seen in the simple example of chocolate cake, where the flour and eggs
can no longer be separated from the whole and. where a smell component
such ag baking soda has a profound effect on the whole. In fact, according
to the systems view, integration ocecurs on all levels of nature and is

a8 basic structure from which to perceive it.
Conceptual Integration

Briefly, systems theory says that, just as Newtonian physics was
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useful and could be applied to different fields to form an entire world
view, so can Einsteinian physics, based on relativity and interrelated-
ness, affect our entire cutlook. Along with this new world %iew, Capra
foresees a radiesal changé.in.thinking on a2 global Ilevel, which we are moving
towards at the present time:

The new vision of reality we have been talking about is based

on awareness of the essential interrelatedness and interdepen-
dence of all phenomena -- physical, biological, psychological,
social and cultural. I% transcends current disciplinary and con-
ceptual boundaries and will be pursued within new institutions.
At the present there is no well-established framework, either con-
ceptual or institutional, that would accomodate the formulation
of the new paradigm, but the outlines of such a framework are
already being shaped by many individuals, communities, and net-
works that are developing new ways of tginking and c¢rganizing
therselves according to new principles.

My intention here is not to prove the systems theory, since I +think
that Capra does a convineing job-of that for. those who are interested,
but rather to use it in seéking out relationships between similar trends
in different disciplines of study and ultimately look at language study
frow this viewpoint,--The outward manifestations of a systems view will
st11l be different in different fields; the biologists will still be dis-
cussing living entifies; and the anthropologists will still deal with
cultural descriptions; the underlying principles will be the same, how-
ever. Recent discoveries are establishing a trend.towards integrating
different elements of the system being studied and showing that their
interaction is as significant as their individual functions; A brief over-

view of some examples may be useful here:

Relationship as Actor
Doctors are increasingly looking toward mental attitude as a source
for healing physical ailments. Practices which itry to decrease mental

stress in the patient are being intertwined with physical treatments of
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diéease in order to maximize the healing process. Meanwhile, psycholo-
gists are acknowledging the role of physical health in emotional well-
being. Séhizophrenics used to be locked up as hopeless when they failed
to respond to purely psychological methods of treatment., With the dis-
covery of possible chemical causes for schizophrenia, the treatment began
to incorporate both the emotional and physical components. Similarly,
overactive children are successfully being treated through = quified
diet low in sugar and artificial additives. With such treatment, many
of their seemingly "emotional probiems“ haﬁe been reduced or eliminated.
Thus, it is the relationship between the physical well-being and the
emotional well-being which is the real catalyst for health, Neither type '
of health can be complete without the other. For example, mental stress
can have such widespread physical effects that, even if the body is sup-
plied with all the physical components of health, the .body will be unable
to process them in a way to produce a itruly healthy system. Likewise,
a person can be emotiornzlly contented and satisfied, but with a minute
change in the chemical make—up of the body, the same person can fall into
a deep depression., For a convincing example of chemistry's power to affect
mood, we only have to look at the drastic personality changes that occur
in some women suffering from premenstrual syndrome. With dietary modi-
fications and, occasionally, hormonal treatments, emotional fluctuations
have recently been reduced in many such women, As arscientific society,
seeped in a itradition of division, we do not yet have a name for this
force of health which is the integrative process between physical and
emotional well-being. ' Perhaps, for now, we can.call it the balance be-
tween the two. This; however, does not recognize it as an active force

in its own right.
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The Relevant Chserver

Another interaction currently being investigated is the role of the
‘human observer in observations which are. intended to be objective. This
‘is being investigated in physics experiments where the.physical Tresence
of the observer, the experimenter, is interacting with the gurrounding
energy and is interfering with the minute emissions of energy being mea-
sured in the experiment., But the relevance of the observer is perhaps
- most clearly seen in anthropology. The moment & member from a foreign
cultural system enters a eulture with the intent to study it, his or her
very presence has already changed and modified that system tc some degree.
The foreigner manifests, as a cultural being, ideas, attitudes and phys-
ical aspects which begin to have an impact on the studied culture from the
first moment he or she comes into contsct with it.

In additien to the'straightforward impact of the observer on a sys-
“tem due to physical presence, we alsc have o consider. that the observer
is a hpman béing, ﬁho perceives as a function of senses and mind interszct-
ing. The mind rememberSiand:reéofds:salectivély,:o;ganiZipg;stimhli'based
on past experience. Measures can bé.built into an experiment to encourage
a high degree of impartialiiy, and without that, we could not have come
as far as we have in traditiqnai.sciences. At some point, however, the
necessity for interpretation emerges. This is when one tries t§ discover
the significance of whatever was observed, ties it to past experience,
and tests it against that which one trusts to be true., Thus, the human
mind enters, along with an individual's past experienqe and expectations.

This is most obvious in cross-cultural interpretation of gestures
and actions., Take ; for example, the image of a red-faced man, beth fists
raised resolutely above his head, walking directly towards another man,

all the while shaking his fists rhythmically in the air above him. Ore
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might observe from a distance that he was angry and was going to attack

the second man., Someone familiar with the system, however, would take into
account that this was oceurring on a soccer field and that both men were
wearing the same color jersey as the one who had just scored a goal.

Not all -cultures would demonstrate triumph in this way. An observer who
was familiar with the culture and the situation, who knew what to look

for, would interpret this differently than someone to whom some key com-

ponents of the system would seem irrelevant.
Social Integration

So far, we have examined how the sysiems view can been seen from
within specific fields of study .and across more than one field. In the
interest of relating this idea to language and language learning, I would

like to look at its implicationg in view of. the current development of

culture. More specifically, I would like to ponder the implications of

the interaction between cultures if each culture is seen as a system.

Culturally, the world seems to be shrinking and expanding at the

same time. Contact between people from different parts of the globe and

from radically different cultures is made more and more frequent through
modern technological advances. In a sense, cultures are not as far apart

physically as they once were, because they are more accessible to each

other. It is possible to travel to many different countries in cne life-
time. Meanwhile, as cultures are coming into contact, that very inter-
action is producing new cultural systems. Because cultures operate ag
systems, interaction between them is dymnamic (active) rather than reactive
(passive). In other words, something new happens when two or more cul-

tures come into contset, which is different from a mere combination of
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them.  The ideas generated when people of different backgrounds share:
experiences and insighlts are often greater than the sum of the colliective
thoughts each individual had before the meeting impacted their thinking.
So, the norms arrived at in intercultural communities are often different
than a square comprowise between their respective customs. And, finally,
languages which interact when cultures meet have a way of influencing
eaéh other to the point where that influence becomes a distinguishable
language in and of itself,

Since countries, which we can broadly associate with cultural en-
tities, are coming into closer contact, this interactive process is hap-
pening on an ever mere. complex level. Countries have always had contacts
with their neighbors:and thus had zccess to a number of different cultural
systems, but the scope of the contact. is greater in the twentieth century.
Rather than a handful of culiural systems from the same region sharing
their ideas and beliefs on an often.one-to-one basis, there is a pooling
of experiences and values on a global level, News, sgscientific discoveries,
and even television programs are shared across nations, and a great num-
ber of nations sghare these experiences with edch other. One dimension
of this widespread cultural interaction ars the various culturally based
resctions to the experiences being shared. Those reactions to the common
experience, in turn, lead to a realizaition of ecultural differénces.

The impliecations of applying a systems view to intercultural contact
ares complex énd nunerous. As I look at the M"shrinking world", where ex-
beriences are sharéd internationally, I imagine the eventual result of that
to resemble the contact of two or three cultures in the past, but with a
complexity which is multiplied geometrically with each culture added %o
the world interaction. VTherefore, rather than describe the individual
aspeclts of culture which this interaction touches and influences, I would

15




like to 1limit the foecus here.to.viewing culture as a system and recognizing
that; when systems combine, they preoduce a result which is greater than
lfhe sum of its parts. For me, this idea is key, because it implies that
the reéult‘of the current global'intermingling of cultures will not be

2 meshing or interweaving of ithe original culiures, but the development.

of & totally new cultural system on the global level. This does not mean
the elimination of national'or regional cultures, since not all the experi-
ences shared on a regional level are shared intermationally,but it does
mean the birth of a new foree born but of the experiences shared zmong
cultures.

The force of the resulting global system is an example of the "rela-
tioﬁship as actor", which occurs in systems.. This force, in turn, influ-
ences its constituent parts. Again, the comparison to mixing a batter
can serve to illustrate the relationship between the constituent systems
(regional cultures) and the new system born out of the relatioﬁship (the
global culture}. If you mix just eggs and milk, you have the makings of
an omelette. And if you mix flour and water you get a bland paste. ILike-
wise, mixing chocolate, milk and éugaf.fogether makes chocolate milk.

A11 of these resulté are different, depending on their constituents. Now,
when all the ingredients for cake are.combined, something much more dynamic
happens; the combination of all the ingredients no longer reserbles any

one of its componenté; It can be compared to whal happens when many cul-
tures come into contact with each other simultaneously. Still, -you deo

not need to mix ALL the flour, sugar, eggs and so on into the system.

The individual ingredients can still exist outside the system, as can the
various combinations of them, - Similarly, the emergence of a world culture

does not imply the elimination of national or regional cultural charac-

teristics.
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One examplé of a nationally unified culture which encompasses ﬁany
different cultures within it is the United States. Within one country,
with a unified communication system and some accepted social customs, a
great number of cultures coexist and interact. Some immigrants arrive
and take on the characteristics of what they perceive to be the national
culture quickly. Others live in groups where they maintain to a greater
or lesser degree the cultural habits of the place they came from. This
is evident in some areas where even the street signs and food stores re-
flect a distinet cultural system of a different country. And yet, the
current relationships between cultures in the United States cannot neceg-
sarily be seen as a model for future interactions between nations. There
is one thing which keeps the United. States from demonstrating the full
impact of the systems reaction between cultures described above. That is
the domination of one cultural group gbove all the rest. The system as
a whole still reflects, mostly, the éhafacteristics of the traditional
Anglo-Saxon viewpoint. This is not an undesirable viewpoint, in and of
itself, but its domination does mean that instead .of blending together
to form a new cultural entity in the full sense, the diverse cuitural
components adjust themselves to the Anglo-Saxon model when wishing to
become part of the Qverlaying, national cultural system.

The reaction is 1limited, because the interaction is primerily be-
tween one culture and the rest instead of equally between all the component
cultures. Visually, I see the difference like this, where the circles

represent component cultures and the lines, the interaction between +them:

fig. A
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In figure B, the numerous contacts, which act as "relationship-actors®,
influence eaéh other over time, Ieading to more and more dynamic relation-
ships between cultural systems. The connections in figure A, on the other
hand, are separate and static. Thelpresent state of affairs in the United
States seems to be somewhere between those.illust;aﬁed in figures A and B,
since non-Anglo-Saxon cultures do interact with each other, but I would
still wmaintzin that the system is primarily concentric rather than truly
integrated.

This concept is imporiant, because it presernts two possibilities
of how cultural integration can take place. On the world level, cne could
argue that the resulting union from ithe different ecultures will resemble
the concentric model of the United States rather than the integrative
oﬁe described earlier, This is indeed probable if one national or racial
group deminates over the whele. As figure A demonsirates, the quality
of the integration in such a system is not any different from that which
oceurs when only two cultural systems come together.. Each 1ine on the
diagram may represent a dynamic relationship bétween two systems, but it
wili not refleect the union of all the cultural systems present. A truly
global integration of cultures is dependent on the equitable parﬁicipa-
tion of 2ll the constituent cultures.

This concept will be significani in the next chapter as we look
at communication in a global cultural system. Therefore, let us consider
two aspects of eguality which come inte play when cultures interact.
The first, as demonstrated above, is the equality of oppertunity for a
component to interact with the sysitem. If the viewpoint of only one cul-
ture is shared with all the rest, the potential contributions of the others
cannot be tapped. The second aspect is the value placed con each group's

contribution, whether inteliectual, moral or aesthetic. Even when all
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the cultures share, if some groups' contributions are valued above the
rest, the interaction will be lopsided. If one group is seen as intellec-
tually or morally inferior, for example, thatit group's comtribution will,
in-effect, be discounted. In summary, the equity reguired for a dynamic
world culture to emerge exists on both the. external level of opportunity

and the internal level of attitude.
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TREES

I think that I shall never see

A poem lovely as a tree.

4 tree whose hungry mouth is pressed

Against the earth's sweet flowing breast;

A tree that locks at God all day
And 1ifts her leafy arms to pray;

4 tree that may in summer wear

A nesﬁ-of.robins in her hair;

Upon whose bosom snow has lain;

Who intimately lives with rain.

Poems are made by fcols like me,

But only God can make a tree.

-~ Joyce Kilmer

in

" The Home Book of Vepse
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IT
LANGUAGE IN A CHANGING SOCIETY

Let us now turan to the role of language in the transition from divi-
sive to integrated concepts and from a divided to an integrated glokal
social system, If the pursuit of knowledge:will, as. (apra suggests, be
carried out in an increasinglyIinterdisciplinary manner, we will need
language to describe that proeess.. Sc far, the common labeling technigue
has been to conjoin the names of disciplines in order to label that which
is somehow seen as z combination of the two. Thus, sociolinguisfics,
anthrelinguistics and psycholinguistics derive‘their.names.. This works
well for the present,.but if the integrative tendency across disciplines
eontinues, it is conceivable that we will soon. have such subdivisions as
éociopsychoanthropological linguistics or physiopsychosociological medi-
cire. It is not surprising that the word "holistic" has become so popu-
lar as an all-encompassing term among people who cross disciplinafy lines
to pursue insight!

It is generally accepted that language develops to serve the needs
of its users. Therefore, there is no doubi that our language will someday
adequately deseribe the integrative process if it continues, efen though
it may do so somewhat clumsily at firsgt. English has. survived many re-
volutions before, not the least of which were the industrial revolution
of the last eentury and the informational revolution which came along
with the development of computers in this century. People nmay guestion
if ours is in fact the same language as that of George Washingtor and
John Adams, but at no point has any believer in this gained enough support

from its users to convince them to change its name.
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Langusge is, above ail, a sysfem. Since we have seen that culture
alse fits into the systemsrmodel, their relationship is doubly comple%.
It is the interaction between two systems, each replete with interrela-
tionships and relationship-actors of its own. Therefore, to look for
THE relationship between.language and culture, z definable and constant
iink between the tﬁo, may be in vain., Other systems .do not act in a way
to produce a static relationship when combined, so linguistic and ecultural
systems probably won't, either. Back to z mundane example: if chocolate
cake batter were combired with vanilla cake batter, the result would be
a new type of cake batter.. It would be very difficult then to say that
the vanilla batter d4id such and such fo the new system, while the chocolate
batter did amother thing. COre would have to go down to the chemical level
to determine exactly what did what and could not look at either component

system as az whole in the final result. . In fact, if someone did assert

the influence of one or the other batter, they would probably be referring

to the chemical properties of the batter and not to the entity as.a whole.
' The Sapir-Whorf Hypothesis

If we want %o examine the relationship between language and culture,
we can likewise break them down and examine their properties. This is what
Benjamin Lee Whorf and Edward Sapir did to form their now;famous hypo-
thesis. As I understand it, the Sapir-Whorf Hypothesis asserts-that cul-
tural perception and reasoning are structured and limited by linguistic
structure. Therefore, Hopi Indians and Anglco-Saxon Americans perceive
the world differently based on . the linguistie structures of their respeétive
languages. It may be useful to. look at this intriguing assertion more

closely.
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One glear expression of this idea is found in Whorf's essay, "Lan-
guage, Mind and Reality", in which he explains the difference in Hopi
and English sentences and how that affects their speakers' views of actions.
In English, each sentence must have a subject; therefore, each action
implies an actor. Whorf uses the example of a flash, such as lightning.
We can say, "a light fléshed",‘which.clearly a%tributes_thevact_of flash-
-ing to an actor, but even the statement, "it flashed" implies an actor
because it contains a subjéét. The. flash and the act of flashing are
separate, This 1s contrasted in Hopi, which requires mno subject in its
sentence gtructure. In that language, this type of occurreﬁce,éaane de-
gseribed by just one word, "rehpi”, There is no subject and; therefore,
no act of doing; the light gnd the flashing are the same. Whorf goes on
to conclude that, "Scientific language, being founded on western Indo-
Buropean and not on Hopi,.does.as we do, .sees sometimes actions and forces
where there may be only.states.“6 In other words, our language makes a
division in the universe where Hopi doesn't and where it may be useful
not to¢ have one. |

This concept has extensive implications for globkal thought if our
soclal system is moving towards an integration between nations and lan-
guages. When these divergent types of thinking come together and inter-
act, will our view of the universe te a simple combination or compromise
of viewpoints? Probably not. It seems more .probable that the different.
waﬁs of thinking, encouraged by the varioug national languages, will com-
bine to form a whole and to forge a direction for future thought which
cannot be discerned from examining its parts. It may be interesting to
_eXamine the thinking of other cultures and compare it to ours, and this
is indeed the beginning stage of the collective reaction when cultural

systems unite. The ultimate reaction, however, because systems combine
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to form new systems, will probably move thinking along completely new

lines.
A Weaker Version

Some linguists find the Sapir-Whorf Hypethesis restricting, since
it aséerts that langusge limits perception. According to the extrenme
version of this idea, English speakers will always assume actors along
with states, because their language predispeses them to the-thought. If
this were true, I wonder if an Indo—European speaker. such as Albert Einstein
could have come up with a theory such as relativity, or if a myriad of
other modern inventions and theories, which tranécend traditional wegtern
logic, ecould have been developed in the West.. We could perhaps write off
cages like Einstein azs exceptions to the normal natural laws; I prefer
to see his thinking as an example of transcendence of linguistic limita-
tions. Perhaps his matheﬁatiéal language 1s what allowed him to do it.
In any case, the fact that he spoke German, rather than some other lan-
guage, did not seem to restrict him in.an absolute way.

Therefore, while the Sapir-Whorf Hypothesis‘descriﬁes a component
in the relationship between language and thinking, the conclusion that
certain thought is maae impoggible by language.seems to be too broad for
describing what actually goes on, Today, many peorle prefer a weaker
version of the criginal hypcthesis, which argues that language influences
thought but does not limit it absolutely. Whorf's original conclusion
certainly seems feasible if we lock at the relationship between language
gtructure and its impact on scientific thought alone. It descibes a com-
penent, but fails, it seems to me, to describe the whole reality of thinking

that goes on and is expressed through a linguistic. framework, It does
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not address discoveries made in science and philosophy which require new
terms to deseribe them., Compound words, which are becoming prevalent

in expression today, are terms for new concepts. The word, "anthrolin-
guistics":, for example, contains elements of both anthropology and lin-
guisties, but it is actually a new perception originating from their unionf
To me, this implies that there is another aspect of thinking, a creative
element transcending linguistie consideratiéns,'which the Sapir-Whorf

Hypothesis does not address.
Limitations of Language

This brings us %o the topic of the thoughts that people have which
they "cannot put into words". If human thinking were confined to lin-
guistic structures, this phenomenon could best be explained by a temporary
memory lapse of vobabulary and syntactic structures. That's,nét what it
feels like when that happens, to me anyway. It is more like the dilemma
of choosing the lesser linguigtic.evil, trying to choose the linguistic
mechaniam which will slént the idea the least.and convey it to the listener
in the purest form possible. Trying to describe colors presents this type
of difficulty. The eyes may take.in a speptrpm‘of different colors while
Looking at a tree, but the language may simply categorize them into three
sections:  green, light green and dark green. For those who pursue it,
there is avoecado, spring green, olive, and so on. When someone describes
something to me as M"spring green", I méy have thousands of greens in my
memory associated with that seasonal description. A4s a.listener, I have
to guess at what {ype of perception would cause the speaker to approxi-
mate it in such a way, and then try to duplicate that in my own mind.

These dilemmas attest to the fact that something beyond verbal reasoning
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happens when we think. While our ideas oftern fit neatly into linguistic
structures, and sometimes evén originate in words,. there also exists some-
thing else, which to my knowledge has nét been thorecughly defined yet.

In order to begin to.uﬁderétand this, and see its implications.in
communication, I find it useful to look outside the Cartesian model which,
a8 we gaw earlier, makes a diwision befween spirit and matter. Since the
systems view rejects the 'idea that nature ﬁperates as a machine and allows
for compiex interrelationships to occur, there is noc reason to assume
that the mind is limited to the logic and simple manipulation it performs
according to the mechanical view, Under the machine-world model, as T
understand it, percebtions are approached as diserete units which are
organized by the mind. Creativity is a manipulation of their sequencing
and ordering and, therefore, new thoughts can be directly traced back to
gome preceding cauée.- Since the law of cause and effect operates directly,
behavior and thought can be predicted and manipulated through the envi-
ronment, This is logical, and' examples of such occurreances abound, but
the-idea-discounts.the mind's ability to transcend and affect the envi-
ronment as well‘és resct to it.

To me, such a view fails to take into account some key aspects of
human thinking and éf simply being human, . If this beha#ioristiq'view held
true under all circumstances, it would be impossible for‘péople‘to transcend
their psychological backgrounds. The alcoholic would never recavef, the
criminal would ﬁever become - just, and the beaten child would always grow
up to abuse its offspring. The behavioristic view often does hold true,
but without the existence of some other aspect of,human thinking, it would
always hold true, WITHOUT EXCEPTION. The fact that exceptions do arise,
in which a person's background seems to overwhelmingly predispose them

to think and act in opposite ways from how they actually do, shows that
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the mind does something morelthan predictably react to its enviromment.
There is an inner force which influences the processing of external faétors
and sometimes asserts itself to override them,

The recognition of a creative inner force can only be reconciled
with secientific thought ocutside of the machine-world paradigm, since it
transcends the separation of spiriﬁ and matterf If, as linguists, we take

this one step further and loock at the expression that results from think-

ing, it too must be seen from outéide the Cartesian model. When the inner

creative force combines with thoughts originating frow external factors,

the result is an expression of their union. This might explain why people

find certain ideas difficult to put into words and brings us to one dif-
ference between 1anguage‘andueomﬁunication. In the machine-world paradigm,
non-verbal thoughts can hardly exist, much less be communicated to other

people, TYet, people speak of music as a language and of "understanding"

art. When asking an ariist to. translate their artistic expression into

verbal language, we verbal types are usually met with indignant stares
which silently shout, "Ridiculous! That's.impossible, obviously!". This
is sometimes the verbal reaction as well, What part of the human being
art touches or whaf its message is oftern defy verbal explanations, but

to those who are sensitive.to its influence, art does "say" something and
influence the person coming into contaect with it;- To deny the existence

of creative thought is to deny that music and art really mean somethiﬁg

and communicate something between the artist and the observer. -To me, it
seems clear that music and art do communicate scomething, even though I

cannot desceribe what that something is in words.
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Langvage as a Bridge

We have now touched upon three aspects of language: its mutable
tendency, its influence on rational thought (and therefore on traditional
scientific thought), and its limitations in thinking and communication,
From these qualities of language, we can discern some ldea of its fune-
tion in the process of moving from a society of the machine-world mentality
to a systems-oriented society, which seeg the interrelationships and
interdependence of concepts. Language is a . system influenced by thought
which‘can also, in turn, influence thought. It 1s thus an dctor and a
reaction at the same time. Its domain is, however, limited; it is not
the alphe and omega of all communication. Now, if we lock at the world's
culiures as complex systems anrnd follow their trend towards physleal and
concéptual integration, we can. infer a role for language which is both
unique and powerful.

The most immediate linguistic issue if we look at the emerging inter-
action between cultures is the need to communicate. When people get to-
gether, they naturally want to talk to each other. Mueh has been written
and proposed on the subject of international commurication in relation
to the movement ﬁowards incrgased contact across nations, It may be in-
teresting to consider not the immediate situation which, as menﬁioned,_can
be seen as a transitional period in building a systems-oriented socieily,
but rather where these current developments seem to be leading.  As the
various linguistiec and cultural groups come into closer and closer contact,
due to the technological, economic and personal links now being strength-
ened, the systems will all.relate.to.each other. :Since relationships
between systems are dynamic rather than stagnant, it 1s predictable that

a new system will emerge, bringing with it unigue qualities and needs.
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We likewise need to look at language .in this new sccial sysiem as a new
system which will develop to serve the still emerging conceptual and cul-
tural needs of a world society. The existing mational languages have
been molded to serve the conceptual needs of existent cultural systems,
while a new, world-wide cultural system is emerging, in need of a language
to serve it. |

Let us leck at the conceptual integration across cultures: when
two pecple who see issues differently discuss their viewpoints with each
other, new realizationé are often attained by one or both of the two
parties, and new ideas emerge &s a.result of the meeting. Thus, the result
of their interaction contains ideas not formerly found in the individual
thinking of either party. This is an everyday example of whal seems to
happen when thinkers from different cultures and in different fields come
together to discuss their ideas.. As the trend towards internaﬁional.con—
tact and holistié:approaches continues, and technological advances mzke
it easier to gain dccess to divergent ways of thinking, the result will
be a new set of ideas wvhich cﬁqld.only come from the compOngnt'cultural
conceptions bui whiéh is neither a combination of them or a compromise
between them. These new concepts need names.

So we have societal systems.joining to ereate a dynamic relation-
ship between them, as well as coﬁceptual expressions based on different
linguistic siructures, joining to create acconceptual framework which
is glso dynamic. In concreﬁe terms, these can be called s world culture
ana a world language, although those terms may presently imply meanings
other than the ones intended here. 1In this sense, a world culture is
the recognition that, a8 cultural systems come together.in closer and closer
contact, a new system emerges which is different from the sum of its parts.

A world language, likewise, is the recognition that such a new cultural
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and conceptual system cannot be adequately served by a combinaticn of or
compromise between the existing national languages as thej now stand. |
As new concepts arise, the linguistic code(s) must adapt to provide ade-
quate communication,

Language will eventually become. a reaction to the integrative pro-
cess; but at present, it is already an actor in it. Most clearly, language
serves as a link ﬁetween the different cultures to facilitate fhe'inter-
change of ideas., Secondly, as seen from the Sapir-Whorf Hypothesié, the

structure of a language may influence the type of thoughts most easily

expressed in itself. This seems to suggest that we need to predict the
- type of thoughts we intend to have in this new system and, based on that
information, carefully choose or invent .the language which expresses those
ideas the best. This is one aspect of the arguments often put forth by

- people proposing one language over others for international use.

Ultimately, though, there is no doubt that any language could adjust -

itself to the ideas brought forth in the_new.conceptual system, since
languages all develop to suit their cultures. The immediately pressing
issue, meanwhile, is using language as a bridge across different cultural
ideas. Before language can become the result of the integration, it needs
to play an active role in 1%, since the interchange of ideas requires

some sort of linguistic and conceptual link,

At present.this is being done by using a variety of languages.

When two speakers wish 1o interact, they decide on a commen national lan-
guage or one of several popular languages now being used for interlin-
guistic communication. This works well in the immediate sense of their
personal interaction, but it is 1imited, because not. all people have access

to all the ideas presented. The ramifications of this are particulerly

evident when the interchange involves scientific knowledge or other in-
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formation of common interest., For example, Spanish speakers may be aware
of the ideas being generated in Central and South America and in several
otﬁer countries, but may have very limited contact with the ideas of the
Far Bast, which are usually translated into English., Similarly, speakers
of English may have access.to. the ideas of a number of countries which
use English for international communication, but they by no means have
access to the ideas generated in.hon-English speaking -circles. There is

a tendeney, especially among the speakers .of widely used languages, to
assume that all relevant information will be translated for speakers of
.different_languages. Practically Speaking,rhowever, all. the scientific
and literary information which .is relevant to many different peoples can-
no£ 211l be translated into all the langvages being used, even if we narrow
them down. to eight or ten.. Interpretation zlsc adds a barrier if -the
linguistic interchange is werbzl. One solution_for this would be to use
one international auxiliary language, so that each person would keep their
native tongue but use a common global language-to communicate across lin-

guistic lines.
English

Since English is being used very.frequently as common ground in in-
ternational interchange, some people see it gradually.moving into the
role of an auxiliary internatibnal language (or already theré).i"Again, a
systems view can shed light on the nature of this transition.  If the goal
is an integration of ideas which stem from different cultural and lin-
guistie roots, since diverse input is needed in order %o preduce a dynanie
relationship and bring the common pocl of knowledge.eloser to reflecting

&z unified understanding, an auxiliary language must encourage the expression
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of a wide range of ideas. So far, in English, people have been encouraged
to adjust the expression of their ideas to some rigid western standards
when learning the language, with the intent that they speak "good English’.
Cften, speakiﬁgr“good English" has meant to not rock. the conceptual boat
of the culture the language was originally developed to serve. For ex-
ample, when an idea originating from.a different.conceptual framework gets
expressed in English, it may sound "foreign" to native speakers. This is
natural, but it may.sound-foreign more. because the native speakers are
unfamiliar with the concept than because it is expressed ungrammatically.
Until this distinetion is madeubyunative speakers, . an accepiable expres-
sién in English will continue‘to depend on its adherence to western con-
ceptual standards;

| S0, in a sense, English is not an international language at all.
It is a national language with a national conceptual base, and non-native .
speakers have to adjust their expression to. that framework; their lin-
guistic attainment is Jjudged by the degree of their adhierence to’western
conceptual guidelines.. The more it sounds like an English or American
person said it, the more fluent it.is judged. .The problem, then, is not
s0 much linguistic ag attifudinal. It resembles the cultural description
of the United States we looked at egrlier, where interchange ig happening
in a concentric Waj.

In order to develop the truly intermaticnal 1énguage needed, we need

1o keep in mind the goal of providiﬁg a link between the vastly-different
ways of thinking present in the cultural components of the world system
starting to emerge. A predominence of one group over all the rest will
not tap the humen resources and will only make available the knowledge
of that group of pecple tc the others. TFor a nationel language, such as

Engiish, to become truly international as an integrative tool, iis speakers
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need to tolerate a greater diversity of expression in it and not confﬁse
habits of expfession with the essence of their language. No language

can h0pe_to immediately be able to deseribe all the concepts of a world
-system which is, itself, still emerging. For language to serve as a bridge
at its present stage of development, a need for a peried of cumbersome
expression and linguistic experimentation has to be recogrnized. This falls
more into the attitudinal thar purely intelleectual realm of interaction,

since it requires speakers to be patient with each other as each tries

to fit into the new language éoncepts it is not yet suited for.
Societal Implications

The third and finel sspect of language originally demarcated can

be useful here. The fostering of an accepting attitude towards the cum-
bersome period in the nascent international language can be aided by an

awareness of the limitations of language. Sometimes, especially at the

beginning, music, art andlother forns of extra-linguistic communication
may need to £ill in where words fail. This spiritual connection, which
requires no words or common intelleetual base, may seem a strange concept
on whieh to base an international communication system, since present
thinking is only beginming to wove away from the Cartesian model with
its separation of spirit and matter. It seems less straﬁge when_seen a8
a natural progression in an integrated view of perception, thirking and
communication.

Tolerance and extra-linguistic connections would allow, eventually,
for the bridging of a large variety of concepts in. one language, but there

is another problem. The people currently learning to use an international
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language of any kind are usually people of highly educated classes. This
means that the ideas being shared mostly stem from people with similar
educational backgrounds and social standing., While there are many different

types of education in the world, whiech result in different ways of seeing

things, this nevertheless leaves out the majority of the world's people
and their views and.opinions; even the proper.attitude for using an inter-

nationazl language, urless that attitude were extended to. the.educational

realm of scclety, could not solwve this. An intermational languasge which
will push forward the conceptual transformation now becoming technologi-

cally possible, needs to be for all péople.- In order tc achieve a truly

integrated social system, a mammer nust be divised to previde this language
tec everyone, so that all. may contribute.to-the total system, instead of

just certain elite groups..

Since an integrative world view encompasses all fields, there are
many social, as well as economic, scientific and religious implications
for such a view. It is the basis for a whole way of seeing the world,

which I have tried to limit in thls chapter and apply only to the field

of language study, but a discu881on of -an integrative, holistic viewpoint
cannot ignore implications which fall in. the.domain of other fields.

The developments move together without regard for title, so 1t is impos-
sible to consider an iﬁternationalpcommunication.system without consider-
ing thé changes in outleok which will happen as the -different views of the
world meet. One gquality not always mentioned in regard to communication, i
but touched upoﬁ in this chapter, is the role of attitude, Without the

willinghess to communicate, we can be sure that the quality of the inter-

action entered into will be very poor. Likewise, without: the willingﬁess

to have members of_all CUlturallgroups”interact as equais,asuch.inter—

action will not occur. And, finally, on an internal level, without the
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willingness to allow our intellectual, emotional and spiritual faculties
tc interact with each other and affect our outlook, we will cling to an
old, divisive conceptual. framework, which may be net only obsolete but
also a hindrance to the emergence of a more advanced conceptual framework

and a more advanced social systen.
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Wherever there's creativity on a large scale there's

life, and I, anyway, can't plot life, I just join in.

-~ Sylvia Ashton-Warner

in Téacher
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I1T
A TRANSITICN IN LANGUAGE TEACHING

The transitional period we have been discussing, whick currently
is seen in a trend towards integration of concepts, is widely reflgcted
in the language teaching field. There is a movement towards viewing
teaching as an interactive process between iteachers .and students, rather
fhan a mere channel to convey the teachers! knowledge to the students, and
there is a tapping of resources for learning in the students that some
traditional approcaches passed over. Teachers are also recognizing the
importance of each skill area‘of language (speaking, listening, reading
and writing) and are investigating the roles of each one in language
learning. Likewise, the impertance now-being‘ﬁlaced on cultural perspec-
tives in language expression is making that part of the language instrue-
tion. In short, language is being locked. at within the.larger.context
of communication, and languages are emphasizing communication skills and

using language rather than talking about the structure of language,
Communicative Competence

The movement towards an integrated approach to language learning
and teaching can be placed under the broad heading of promoting communi-
cative competence. It recognizes that the ability te communicate involves
more than linguistic ability, which has been the primary emghasis in teach-
ing approaches in the past. Since the goal of language classes is communi-
eation, the messages people send with their gestures, eye contéct, tone

of voice and other physical factors, both verbal and non-verbal, must
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be addreésgd. This also holds true for cultural ways of thinking, whose
shared perspective between native speakers is often the root of meaning
for the actusl words they say. For example, a second language speaker
pay understand every word in a joke told by .a native speaker and still
not understand the punch ling.- Many aspects of human interaetion, out-
side of the linguistic element, have now entered the language classrooms
of iteachers whO'recogﬁize.the limited role of verbal language in communi-
cation..

There are innumerable aspeets of communication which language teachers
are currently striving to integrate with verbal language in their language
classroons. This'complexity'of vision and approach brought on by the
emphasis on communication can be. compared -to what. happened in science in
response to the new physics. After the theory.of‘relativity and guantum
theory were developed, suddenly a whole new set of issues emerged and made
the field of physicé seem immeasurably more complex then previously im-
agined, Imn allowing language to be approached within its context of com-
municgtion, language teaching has taken a similar step, and it may bé in-
teresting to note some of the issues currently being grappled with. Since
issues are still emerging énd are seen in so many areas of the language
teaching field, it would be an overwhelming task. to:attempt an overview of
the integrative approaches in use today. .It may be useful, though, to look
at a few of the more recently developed approaches and howleach treats the
complex new issues in language learﬂing and teaching. . The femainder of
this chapter will be devoted to a brief look at some language tezching

approaches.,
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be addressed. This also holds true for cultural ways of thinking, whose
shared perspective between native speakers is often the root of meaning

for the actual words they say. For example, a second language speaker

may understand every word in a joke told by a native speaker and still
not understand the punch line. Many aspeects of human interaction, out-
gide of the Ilinguistic element, have nowrentered.the language classrcoms
of teachers whé recognize the limited role of verbal language in communi-
cation,.

There are innumerable aspects of communication which language teachers
are currently striving to integrate with wverbal language in their language
classroocms, This'complexity of visien and approach brought on by the
emphasis on communication can be. compared to what.happened in science in
response to the new physics. .After the theory of relativity and quantum
theory were developed, suddenly a whole new set of issues emerged and made
the field of phyéicé seem immeasurably more complex than previously im-
agined. In allowing language to be approached within its context of com-
munication, language teaching has taken a. similar step, and it may bé in-
teresting to note some of the issues currently being grappled with. Since
issues are still emerging énd are seen in sSo many areas of the language
teaching field, it weould be an overwhelming task to.attempt an overview of
the integrative approaches in use today. . It may be useful, though, to look
at a few of the more recently developed apprdaches and howleach treats the
complex new issues in language learning and teaching.  The femainder of
this chapter will be deveted to a brief look at some language teaching

approaches.
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Specific Approaches

The following pages are not an attempt to comprehensively descibe
the teaching approaches being dealt with, Insfead,-an effort is made to
use each approach as an exanple of the integrative process currently hap-
pering in many fields and to point out elementé in each approach which
reflect an applicailion of integrative cohcepts. These-concepts may include
the interdependence of intellectual and emotionsl aspects of the mind, as
in Community Language Learning, or the interaction. between brain ressarch
and language learning, as in the ACT Approach. It is important to keep
in mind that the'following approaches are by no means the only ones to
currently apply integrafive concepts, nor are they necessarily exclusive
of each other. There are many educators and students who, as they become
aware of the vazlue of uniting understanding from varicus fields and con-
cepts, are seeking to apply the principle.of integration to language

learning and teaching.
The ACT Approach

Four main influences contributed to the development of this approach,
according te its founder, Lynn Dhority:
-~ ihe holistic models of human develepment. of Carl Jung and Roberto
Assagioli.
-- contemporary brain research and iis appliecation.
-- Suggestopedia,-a model for teaching.and learning developed by

Georgi Lozanov.

-~ the psycholinguistic research of Stephen Krashen and Tracy

Terre11.7
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In an introductory book called A¢quisition Through Creative Teaching,

Dhority emphasizes the goal of "authentic communication" in language
teaching. The four influences he cites reflect a holistic approach across
several disciplines; it seeks to integrate relevant knowledge from psycho-~
Togy, medicine and linguistics with language teaching,; as well as draw
upon the holistic model earlier offered by Lozanov.

" Dhority discusses advancements.inaeach of these fields and their
implications for language teaching. For example, he cites. the seientific

ideas of Leslie Hart. In Human Brain and Himan Leéarning, she argues that

"the human brain is net organized or designed for linear, one-path thought,™

but rather "operates by simultaneousiy going down many paths.-"8 This

leads Dhority to the following conclusion:

The implications of Hart's theories for educators are many,

but perhaps the most cbvious is the possibility of to {sic.)

transforming our 'low input'! classrooms into rich, multi-

medal, reality saturated.engironments, enabling the brzin

to do what comés naturally. :

The actuel meth@d is characterized by a presentation of language
in e natural, complete way, combined with input from many directions which
suggest suecess. This suggestion. stems frem the roles of the physical
environment, the materials used and, most importantly, the teacher. The
- physical environment should. be "aeSthetically pleasant, attractive, color-

ful, comfortable, and engaging to the senses."qo ‘The teacher, as the

main contributor to the atmosPEere of the class, is actively becoming

conscious of the avenues of suggestion he or she always uses unconsciously
and manipulating that consciousness to promote purpose and creativity
in the students. _Lastly, the materials used can themselves contain posi-
tive suggestions and models for success in their content.

It is interesting to note, in light of the ideas presented in earlier

sections, that Dhority acknowledges a current transition in thinking
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that touches reasoning across fields and sees.the.trend continuing:
Let us note that we may be emerging from a period where
scientific experimentation on how people learn has intro- .
duced rigorous experimental controls in an effort to exclude
M"subjeective" factors such as the "teacher" in‘order to mea-
sure what "objectively" happens using a certain method.
Investigators and thinkers within the scientific community
are beginning to acknowledge the essential, critieally
imporitant 'and even desirable-ingredi$?t.of subjective fac-
tors (persons/teachers/researchers).

The Natural Approach

Traéy Terrell, who deveioped this approach, emphasizes that com-
municative competence.is the goal for language instruction. Furthermore,
it is not the‘goal.at some far-off conclusion foreseen at the start; it
is the goal throughoﬁt. Therefore, ‘language teaching should allow students
to express ideas in complex language from the.very:beginning. Grammatical
presentation:should seek to.modify andfimprove the students' understand-
 ing of the grammatical aspects of language rather than seek. to build it
in a logieal, rule-by-rule manner.

- These ideas stem from.the recognition of the role of 1anguage (com-
munication) and of scientifie findings about second language leafning.
"In natural L2 acquisition, ™" he .says, "the output is as varied as possible
and expresses quite complex ideasr at all times. It is the grammaticality
of the utterance ﬁhich'increases with time and‘experience."12 The Natural
Approach is, in part, a recognition of this process and an application
of the natu:al rhenomenon to the. classroom.

Terrell also relates learning to psychological and sociélogiqal
issues. He states that language learning happens when there is a real
need for the language and a motivation for learming it. ‘A social need

for verbal communication can‘often act to motivate students to open them-
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selves up mentally:to acguire language, and this factor is incbrporatéd
into the Natural Approach, Also, based on research dealing with the dif-
ferences in child and adult L2 acquisition, it places primary importancé
- on the attitude of the student towards fhe-target language and culture.
Terrell states.that the research "indicates thaf_a positive atvitude with
regard to affective variables not only may be necessary to acquire lan-
guage, but that it may actually function independently of factors such

as aptiinde and intelligenée."13

The classroom application of this approach centers sround evoking
real communication in the L2.  The elements of explanation and practice,
emphasized in conventional methods, are confined for the most part to
work done out of class. Grammatical explanations and drills which emphasize
form are not the primary focus of thie class; the entire class feriod is
used to apply the'language;

In attempting to provide for optimal learning in a way which happens
outside of classrooms, the classroom zetiviities emphasize three factors.
Firstly, they should all focus on content rather than form and serve the
primary goal §f cémmunication. Secondly, error correction should be done
only on written assignments focusing on form; correction of speech errors
interferes with the student‘s‘attitude and confidence and should there-
fore be avoided. Thirdly, the students should be allowed to.re3pond'however
they feel comfortable, in their L1, L2 or a mixture of the two. As these
primary factors demonsirate, the affective elements, based on psychology
and scientific reasconings, are emphasized in this approcach. It reaches
Tar beyond the strictly linguistic considerations emphasized in conven-

tional approaches.
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Community Language Learning

This approach is interesting, becamse it attempts to transpose an
entire set of principles fronm onelhumanistic field to ancther. The skills
and relationships froﬁ counseling are applied.to 1angﬁage instruction
and serve as a base for communication‘in the appreoach. In presenting
fhe results of a threehyear.reseérch project testing this method, Charles
Curran makes several statéments which provide strong links between the
eounselor—cliéntfrelationship and the language learner-language expert
relationship. These relationships are based on the similarity in the
issues involved in learning a foreign language and going through ccunseling.
One impetus for trying out this approach, according to Curran, is the
notion that "the problems a person.faces and overcomes in the process
of learning a foreign language were conceived as similar to the problems
one faces and overcomes in a pefsonal.counseling process."14

He elaborates on what those problems are in this comment on the

language counselor's role: "The counselor's whele manner must convey the

game deep empathy for the language.client's beginning threatened'state

and must at the same time provide him with increased security and more

adeguate means for coping with his linguistic anxiety and threat."15
He reasons that, based on a counseling relationship, the negative

affective factors hindering 12 learning will be reduced or eliminated

and that learning will thus be enhanced. The psycheclogical terms are

directly transferred to language teaching, so the goal, rather than being

called "ecommunicative competence" 1s called "language independence”.

The method actually takes the language client through a psychological

process, where the vehicle and the primary animator of the process is the

foreign language. "The actual methodology was therefore devised so as
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to create relationships with the language counselor which enable the
client to grow linguistically from a state of dependency, insecurity and
inadequacy to an increasingly independent, self-directed and responsible

-use of one or more foreign languagesi”1
Silent Way

The Silent Way has a deep phileosophical base, There are many reasons
presented for the wvarious techniques used in it. For the purpcse of de-
monstrating its reflection of the integrative process we are investigating
here, I would like to limit this discussion to one element in how learn-
ing is seen in this approach. The ideas presented in Caleb Gattengo's
presentations of this approach are complex, and this discussion of them
reflects my own understanding of them.

Learning happéns on both conscious and-unconscioué 1evéls. The
conscious one requires energy and effort. In a sense, this can be seen
as the traditional view of clagsroom learning. The students strive to
learn words ard then relain them. One natural and frequent result of
this is forgettiﬁg. The deeper level of learning, however, is where the
new information is assimilated into the student's way of thinking. This
is what happens when learning & first language. The assimilation of words
and structures and sound is so complete thalt The language is not conscious=
ly brought into. the memory when used. ‘It is "remembered" in the everyday
sense of the word, but not in the sense of an energy-consuming, conscious
process. This deep assimilation is also possible in LZ learning, but
it does not happen immediately, in the classroom. As Earl Stevick expiains

the Silent Way's perspective on this:
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4311 of this forming, assembling, examining, sorting,.recast-
ing and assimilating of images requires time and a great deal
of energy. Moreover, the work is deliecate, Most of us find
it hard to carry out this work successfully at the same time
when new inputs. are constantly coming in through the senses.
For this reason, the mind does much of this work during sleep.

On a techniques level, this cften means allowing unclear matters
from one day in the classroom to be left "as is" until the next day, with
the trust that many of them will be clarified by the mind in its natural
process of sleep. - Thus pfinciples derived from how the brain seems to
work and how information is retained are.being applied to language teach-

ing here, to the extent that the natural process of sleep is having an

influence on what happens within the foreign language cléssroom!

Ty

As is.evident from this short overview of approaches, many aspects
of their branchiﬁg out from traditional limitations 0veflap. This suggests
that thef'are all moving in 2 similar direction but that the realm they
are entering has many aspects to investigate. They all seek to promote
communication, but the diversity of rationale and techniques between ther
indicates some of the complexity that goal entails for teachers, These
various developments coilectively integrate findings from many different
fields, at one time or another demonstrating the links beiween scientific
Tessarch in psychology, soclology, medicine and linguistics.

The langusge field, and western scientific thinking as a ﬁhole,
are not yet at the stage where this integrative process will yield its
finest fruits., If the systems view is applied to language teaching, which

through its recent emphasis on communicative competence seems to demon-

strate a widespread transition towards integrative approaches, the impli-
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cations can help teachers develop more effective methods. Séeing where

a systems view leads conceptually and socially can also help teachers

see the overall direction in which thinking in the field is headed, But
whatever the. far-reaching conceptual and social implications:-of.the systems
view will prove to be, the application of its integrative principles to
language teaching at the present can be a useful teol in promoting com-

municative competence in language learners.
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The earth is but cne country,

znd mankind iis ecitizens.

~= Bzha'u'lilah
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CONCLUSION

As mentioned earlier, the ideas discussed in this paper have far-
reaéhing implications on the levels of language, thinking and society.

So far, I have attempted to limii the discussion to stay within contenm-
porary academic guidelines. For example, I have cited very few instances

of intuition or of "sensing" that something is right as proof for any

of the arguments. As scientific reasoning prescribes, I have attempied

to exelude my own broader perspective. and personal inclinations from an
academic discussion and to remain objective. In other words, the discussion
has stayed Withih the confines of the traditional secientific view that

the observer is irrélevant.

However, by ending there, without putting the parts of the discussion
together again into a ﬁhole'perspective, I would, in effect, be reducing
a holistic concept to.a linear one. We have dealt with only that which
fits into the confines of logic and reasoning, and I have temporarily ex-
cluded the result of the rest of wy life experience as a participator in
the world's social and. linguistic systen.

If we step outside of that structure and consider the relevancy of
the observer as part of the system, the past experiences of the observer
become important. To put it more concretely, we have all been using lan-
guage in our thinking and social interactions all our lives, and our rela-
tionship with it did not begin with this conscicus analysis. Those long-
term experiences provide the link between the conscious, linear argunrents
and the outlook they stem from. That outloock is the comtext within which
logical statements and arguments grow and cannot be separated ffom them.

The viewpoints arrived at throughout life, formed by unique experiences
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and perceptions, can also not be presented. and proven in the same way as
arguments can. Instead, they can only be shared, 1o be compared by readers
and listeners to their own perspectives; intuitively, raticnally, emwotion-
ally and spiritually. Therefore, that which is presented here is my per-
sonal holistic view, given more in the spirit of showing the source of the
preceding discussion and its context than as the ome and only way %o make
senge of the ideas presented.

To we, the most exciting aspect of language is its comnesetion to
world peace. ©Since the primary inspiration for the ideas presented through-
out this paper comes from the Baha'i Faith, and since language is only
one aspect of society deall with in the Baha'i Faith, a broad perspective
of the issues raised earlier must include the. context given to language
within the Bahal'i belief systen.

Choosing or inventing an international auxiliary language 1s one in
a series of social and spiritual principles which Bsha'is believe have
been given by God to ensure the peace and unification of human society.

It ecannot work in isolation, and is not a panacea in its own right, but
works together with other principles in the context of a world peace which
is inevitably apprcaching. The Baha'i perspective of this evolution can

be summarized as follows:

Unification of the whole of mankind is the hall-wark cf the

stage which human society is now approaching. Unity of family,

of tribe, of city-state, and nation have been successively

attempted and fully established. World unity is the goal towards

which a harassed humenity is striving. Nation-building has

come to an end. The anarchy imherent in state sovereignty is

woving towards a climax, A world, growing to maturity, must

abandon this fetish, recognize the oneness and wholeness of

human relationships, and establish onee for 211 the machirery

that can best incarnate this fundamental principle of its life.

Whether this transition towards world unity and peace happens peacefully,

as the result of human reflection and cooperation, or after humanity comes
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face to face with the consequences of disunity and hatred, is the choice
mankind faces during this century.

There are a number of social principles which must work together
with the establishment of & universal auxiliary language to bring about
world peace:

t. Racial prejudice must be abolished. "Its practice perpetraies too
outrageous a viclation of the dignity of human beings to be countenanced
under any p:f'vs,"f.e}ct."j9

2. The extremes of wealth and poverty must be abolished, so that some
peopie do not live in extreme luxury while others cannot survive.

3. The concept of world citizenship must be promoted, since the advantage
of each nation is best served by promoting the good of the whole.

4. Religious strife must be eliminated.and the spirit of mutual forbear-
ance strengthened.

5. Women and.men must be regarded as equal.  "Only as women are welcomed
into full partnership in 2ll fields of human endeavour will the moral and
psychological climate be created in which international peace can emerge."zo
é. The cause of universal education wonld-wide must be supported and
strengthened. COne reasonlis that ignorance is often a root cause of pre-
judice.

Peace cannot be brought about through purely political means, through
treaties and legislation. Its basis is spiritual and its main builders,
the individual members of seciety. This is where languege comes into play,
because it provides a link between individuals: "A fundamental lack of
communication between peoples seriously undermines efforts towards peace.
Adopting an international auxiliary language would go far to resolving
this problem and necessitates the most urgent at’ten‘tion.".z1 In a world

which is both spiritual and sccial in nature, language has a unique role
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to play. It touches us rationally, emotionally and socially and can be
used as a powerful tool for promoting world peace.at the present stage

of human evoelution.
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