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ABSTRACT

This project is the result of efforts to set up a teacher-—
training program for the Centro Cultural Brasil-Estados Unidos
de Curitiba in Brazil, It is especially designed for teachers
who have been using teacher—-centered classroom techniques and
the traditionally structured approaches to teaching, and who are
willing to change to a student-centered communicative approach
to teaching English.

In chapter one, I give a general overview of the program I
set up and a short description of the Centro. I also state the
reasons why I decided to set up this teacher—training program
for the Centro.

In chapter two, I describe the training program, giving a
detailed week—-by-week description. In the training progranm,
trainees re-evaluated their personal assumptions about language,
learning, and teaching. Micro-teaching activities and a shock
language experience were also of great importance. They helped
trainees to review their teaching, guiding it to a more
student-centered communicative approach. Emphasis was given to
the functional notional communicative approach to teaching ESL.
Te finish this chapter I make some suggestions for changes in
this program.

In chapter three, I describe my conclusions about the
program, about my work, and the effect it had on me
professionally and personally.

ERIC Descriptors

TEACHER EDUCATION CIJE: 6,559 RIE: 9,419 GC: 400

- Teacher Training

- English Teacher Education

- Inservice Teacher Education
— Preservice Teacher Education
~ BStudent Teaching

=~ Micro-teaching

- Teaching Experience
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INTRODUCTION

When I finished my Master's Program in ESL at the School for
International Training in 1983, I returmned to Brazil. There I
"operated a language institute of my own, dedicated to teaching
EFL. When I arrived at Manaus, in the state of Amazonas where I
had been living, I realized that I would not be able to use the
approaches to teaching I had learned in the United States. The
reason being was that I was operating a franchise language
institute, which was part of a natiomal network, and I was not
allowed to make changes.

As a result, I decided to stop my own business in Manaus and
move back to the south of Brazil. There I contactedlthe Centro
Cultural Brasil-Estados Unidos de Curitiba. 1In 1984 I was hired
as a.teacher*trainer and six months later I was promoted to course
coordinator at the Centro. The position included responsibilities
such as recruiting, selecting, interviewing, testing, training,
and hiring new teachers. I also had to give Iin-service
teacher-training programs to update veteran teachers on the new
approaches to teaching. The new approaches and the old ones which
had been in use at the Centro are briefly described in the
beginning of this paper.

In chapter one, I describe my involvement with the Centro and
why I decided to set up this project. A short description of the

former approach to teaching at the Centro and the new one being
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implemented are given. To conclude this chapter, I describe the
procedures for teacher selection I adopted at the Centro.

This paper is the report of the last teacher—-training program
I conducted in July 1986. Two others had taken place in July 1985
and February 1986,

Fourteen women and s$ix men took part in this last program.
Some of them were teachers at the Centro and others were from
other language institutes. Some were B.A. graduates and some were
college students, as well as high school students who had lived in
English-speaking countries as exchange students. Some of the
trainees had teaching experience and some did not. Since thef
fulfilled the requirements I established for thé training program,
they were accepted. These requirements are also described in this
chapter.

In chapter two, I give a week-by-week detailed description of
the ﬁraining program. At the end of chapter two, I make some
suggestions for changes in this program.

Finally, in chapter three I write my conclusions about the
program. I mention the effect this work has had on me as a
professional and as a person., I discuss some changes that
occurred within me when I finished the program. To exemplify, I
state how effective those changes were in helping me to go ahead

with my work as an EFL/ESL teacher and as a teacher—-trainer.




CHAPTER ONE

This four—-week teacher—training program was set especifically
to be used at the Centro Cultural Brasil-Estados Unidos de
Curitiba in Brazil. It is also designed for binational centers or
language institutes in Brazil that do not offer regular
pre—-service teacher-training programs. It is intended to help
teachers who have been teaching English using a traditionally
structured teacher—-centered approach to teaching EFL.

The traditional method of teaching which I mention 1s a
grammatically-struectured approach to teaching. In this approach,
the students learn in teacher—-centered classroom situations. They
depend on the teacher who rarely gives them freedom to say what
they want to say, only what he wants them to say. Thus the
students have to use the information provided to them by the
teacher in a limited communicative context. In addition, classes
are usually based on audio-lingual methods of dzrill and
repetition. Grammar is presented systematically and authentic
language is seldom included.

The main purpose of this student-centered communicative
teacher-training program that I set up for the Centro is to have
teachers change from this traditionally~structured approach of
teaching to a notional functional communicative approach to
teaching to be applied in student-centered classes. In contrast
to the traditionally structured approach to teaching, this new
approach focuses primarily on communication. Students are

encouraged to say what they want to say in order to communicate




with a minimum of support by the teacher.

The notional functional communicative approach does not deny
the importance of mastering the grammatical system of the
language, nor does it abandon a systematic development of
structural maétery in the presentation of materials. However, its
concern with the communicative purpose of language has caused a
re—evaluation of traditional linguistic priorities and has revived
interest in discourse analysis and semantics.

This grammatical form is taught not as an end itself, but as
a means of carrying out communicative intent. This change ina
emphasis has sometimes lowered the concern for grammatical aspeéts
of the language, because traditional concepts of grammatical
progression no longer apply.

For example, structural patterns which are normally
considered "advanced" because of their complexity are often
presented at the beginning of functional courses, because they are
frequently used to perform the communicative function being
presented. This has sometimes made the choice of language
material in a functional text seem random and unplanned to those
who are accustomed to the clearly defined progression followed by
structural texts.

Structurally-based texts and teacher-centered approaches to
teaching English as a foreign language have been in use for more
than a decade at the Centro Cultural Brasil-Estado Unidos de
Curitiba, which I describe next.

The Centro was founded on November 13, 1941. 1t is the most

traditional English language institute in the state of Parana, in




the south of Brazil. It is located in Curitiba, the state
capital, which has a population of about 1,600,000 inhabitants,
and is considered one of the most livable cities in the country,
due to 1ts high standard of living and the cultural and
educational opportunities it offers.

The Centro is part of the binational center network in the
counfry. It is considered to be one of the best binational
centers in the country. Its reputation has improved since these
methodological changes in teaching were instituted. Beyond that,
the Centro has been.of great cultural and educational importance

to the community. This is due to the fact that there is no U.S.

Consulate or government reprsentative in the city to help people
have contact with the U.S. government. Besides languge teaching
activities, several cultural presentations take place there as
well., These activities include concerts, movies, art exhibitions,
conferences, drawing classes, seminars, and conversation hours
open to the students of the Centro, guests, and to the

English-speaking community in town.

At present, the Centro has approximately 4,200 students and
almost eighty teachers. It is centrally located and occuples the

first four stories of an apartment building. The Centro has a

registration office, a library, staff offices, an auditorium,
thirty—-six classrooms, a teachers' room, the department of
courses, the administrative department, and a snack-bar. The
English classes are held twice a week and on Saturdays for those

students who cannot attend classes on week days. The Centro

offers classes to students of all ages and social backgrounds.




To continue I explain my involvement with the Centro and why
I have decided to set up this program to be used there. After
returning from the United States, from the School for
International Training where 1 had taken courses towards a Masters
of Arts in Teaching degree, I contacted the Centro and found out
that the Department of Courses was planning to change the
methodological system they had been using.

As a result of my conversation with the director of courses
in 1984, I was hired to help give pre-service training to the new
teachers. I helped those teachers to learn about the new
developments in the field. Through in-service orientation, I
helped change the methodological procedures at the Centro.
Conseduently, six months later I was promoted to course
coordinator for the Centro.

In addition, I was also in charge of the pre—-service
teacher—training program. This paper is the end result of efforts
to set up a pre-service teacher—training program which department
administrators considered vital for the well-being of the
institution. The reasoning was to update the teaching ovffered by
the Centro and thus to maintain its good reputation. So, this
paper reflects my personal and professional work with one
pre-service group in July 1985, and with two groups in February
and June 1986, respectively.

These pre—service teacher—training programs were of major
importance in having teachers understand current ideas about
teaching. They were to learn about the notional functional

communicative approach and technigues, procedures, and materials




for teaching congruent with it. Only after this introduction did
they start experimenting with the new ideas. Because of their
negative reactions to this approach, changes were encouraged to
enhance both their personal and professional development and to
improve classroom procedure.

In a departure from past practice, pre—-service teacher-
training was established as a prerequisite for teaching at the
Centro. The primary goal was to bring trainees up—to-date on the
notional functional communicative approach, techniques,
procedures, and materials for teaching English as a foreign
language. The objective was to have trainees become able to teach
through this approach, applying it to student-centered clases., 1In
fact, this material was new to almost all of the trainees as I
came to discover in the three programs I conducted.

To take part in those programs, a trainee had to go through a
selection process which T established. Trainees were accepted

only if they met the four following requirements:

1. The trainee had to complete.au application form in
English which included:

— a resume, written either in English or Portuguese;

— copies of university diplomas;

— copies of diplomas or certificates of courses taken
abroad, especially in English-speaking countries.

2, The trainee had to take the Proficiency Test for Teachers
of Englisgsh provided by Casa Thomas Jefferson, in
Brasilia, considered the main binational center in the
national network. The test was divided into three part:
vocabulary, grammar, and reading comprehension.

3. The trainee had a personal interview with the trainer, in
this case myself. If the results of the test and of the
interview were satisfactory 1 then invited the trainee to
participate in the teacher—-training program,.




The training at the Centro was free of charge to the trainees, but
was required of anyone who intended to teach there.

As a result of his performance during the program and from my
observations, the trainee was then hired or not hired by the
Centro. If a trainee failed the program, he was given another
chance for individual in-service training, or he was invited to
take part in the next regular In—-service training program.

No previous teaching experience was required, but the trainee
had to be able to read, write, understand, and speak English
fluently. All these skills were continuwally evaluated, beginning
with the application form filled out by the trainee, on to the
last activity he had to perform during the pre—-service training
program.

If performance was satisfactory, the trainee received a
certificate stating that he had taken part in the teacher—-training
program at the Centro. To give the pre-service training program
more value, I suggested that a "Certificate of Participation”,
recognized by the State Department of Education, be awarded to the
successful trainees.

This new pre—-service teacher—training program was seif up to
better prepare the new teachers at the Centro to use the new
approaches to teaching adopted at the Centro. While giving the
training I decided to use student-centered techniques as much as
possible. By doing so, I intended to have trainees get used to
those techniques and to the notional functional communicative

approach during the program. By'understanding the approach and




the techniques in the training program, they would be able to

transfer the knowledge they had gained to their classroom work.
The study of these student—centered techiques and of the

notional functional communicative approach used in tﬂe training

program, is described in chapter two which follows.
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CHAPTER TWO

In this chapter I first give an overview of what the training
prégram was like, followed by a detailed description of the
training program itself. At the end of this chapter I make some
suggestions for changes in the program.

This training program was designed to cover four weeks with
two-hour sessions held five days a week at the Centro, making a
total of forty hours. A maximum number of twenty trainees was set
for each group due to the size of the classrooms, which were not
very large. The chairs were arranged in circles and semi-circles.
So, with more than twenty trainees such chair arrangements were
not possible. Also, in a smaller group, all trainees had the
opportunity to talk, express their ideas, exchange opinions, and
better interact with the other members of the group. lGrpup work
was used for almost all of the activities during the program. For
those activities to be possible, space availability was vital. If
more than twenty trainees applied and were selected they would
have been divided into different groups.

The pre-~service training programs were scheduled for the
months of December, January, February, and July. These are
vacation times in Brazil. Thus, schools usually re-train regular
teachers and train new ones during these months.

The following is a detailed description of the trainng
itself. The objective for week one was for the trainees to
examine their personal assumptions about language, learning, and

teaching. To this end, they were involved in micro-teaching
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activities in which they had to analyse the presentations of their
peers and of mine, and express their personal reactions to themn.
In week two, they were introduced to the notional functional
communicative approach through some of the literature and
practical examples. In addition, they analysed the textbook to be
used at the Centro, and saw my demonstrations of some of the
units. Weeks three and four were speat on peer demonstrations,
ongoing class observation and teaching test classes.

Again, it 1s necessary to mention the importance of
pre—service training to help the new teachers become more
self-confident and creative. It was also vital to make them aware
of their roles as guiders, helpers, as part of the group, in the
new student-centered approach to teaching, which was presented to
them.

From the beginning I noticed that trainees were more
concerned about practical issues, focusing their attention on how
théy had to teach, rather than what, why, and most important, who
they had to teach. Seldom did they consider the purpose of what
was to be presented, or care for a logical sequence in presenting
the new materials. As a result of their awareness about their
role as teachers in student—-centered classes, trainees had a
better understanding of the teaching—learning process, which was
as follows.

First, we dealt with awareness of what language, teaching,
and learning were. They had to become aware of what was relevant
for the students to learn and what was not. It would be a waste

of time and interest of the students if the teacher decided to
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present the students materials that they already knew. It was
also important to have trainees understand the value of what they
themselves and the students brought with them into the classroom
as human beings and as professionals. As important was to have
trainees analyse how to teach based on what their students brought
and to build upon it.

Second, trainees needed an opportunity to re—evaluate their
attitudes towards patience. It was important to have them examine
their attitudes towards other people; they were reminded that they
would have to accept others the way they were, not the way they
would like them to be.

Third, trainees had the opportunity to develop skills in
learning from personal experience and from others through peer
demonstrations and observation. To do so, they had to plan and
present a short lesson to their peers. Another important activity
was to teach an actual class to students thus dealing with error
correction and feedback. After analysing all that, they were to
evaluate themselves in terms of their former and present teaching
abilities. An evaluation and feedback of each session, as well as
a final evaluation of the entire program, were used.

Fourth, trainees had an opportunity to learn about the
notional functional communicative approach to teaching through
readings and demonstrations. They also had the opportﬁnity to
learn and experiment with the new techniques and materials for
teaching EFL. Trainees learned how to use the In ‘I‘ouch1 series of
textbooks and the teacher's manual accompanying them., I informed

them that they would receive additional information on all these
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and other topics in future in-service training, workshops,
lectures, study days, and readings.
What follows is 2 week-by-week and session-by-session

description of the training.

Week One

In the first session, trainees interviewed each other. I
divided the group into pairs, allowing each pair five minutes to
interview the other. 1 wrote a checklist on the blackboard
including items such as name, place of birth, and academic
background.

The principal objectives of this session were to have
trainees reevaluate their own previous assumptions about language,
to exchange ideas in the small groups, and to share them later in
the big group. In addition, it encouraged integration and
decision making. It was also important to make trainees feel
comfortable, free to talk and express their ideas and feelings.

After trainees interviewed each other, each trainee
introduced the person he had interviewed to the big group. I
intentionally did not introduce myself to the group, hoping that
somebody would start asking me questions about myself, which
fortunately did occur. 1 wanted trainees to feel comfortable
talking to me as a member of the group.

I encouraged trainees to guess the data about me in a very
relaxed atmosphere. Only after a few minutes did 1 introduce

myself to the group. Such behavior was intended to have trainees

I
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trust me and see me as an equal, as someone they could freely talk
with to share opinions and ideas. Then I told trainees what was
involved in the training program: the content, schedule,
evaluation, hiring system, peer class observation, ongoling course
class observation, and in-class teaching to a pilet—group.

To conclude these introductory activities, I allowed trainees
to ask me questions, make comments, and get any additional
information they thought to be important for them to clarify their
expectations about the program. No more than fifteen minutes were
necessary for this last part of the activity.

By the end of it, trainees and 1 were feeling more
comfortable and relaxed. This was the purpose of the activity:
to break the ice and to have trainees know each ohter in a relaxed
atmosphere in order to further future interaction. This activity
was also important for me to observe each individual's reaction in
the group.

After the introductory activities, I divided the group into
four small ones with five people in each. The purpose for the
small groups was to have trainees exchange ideas among themselves.
So everybody In the group had the opportunity to express himself
which sometimes does not happen if he is to speak before the big
gZroup.

When the groups were arranged, I told trainees th;y each had
five minutes to write down their personal assumptions about what
language was in response to the question, "What is language?"

When the five minutes were up, I asked trainees to discuss and

share their assumptions in groups for no more than twenty minutes.
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Each group had to arrive at a final conclusion about the topic.
After all members of the group agreed on a common definition or
statement, each group had five more minutes to write it down on
brown paper or transparencies, to be used during the panel
discussion.

| Each group received brown paper, transparencies, and colored
markers to underline key words or statements, thus making their
presentations easier and more visual to everybody. After that, I
asked each group to select a member of the group to report the
conclusions of the small group during the panel discussion
segment.

There were several ways to arrange the groups, but I decided
to have trainees count off by fives. All members with the same
nunber had to form a group. This procedure allowed trainees to be
in ﬁifferent groups for each different activity. It created
integration and developed a higher sense of group work,
companionship, and mutual help. Thus without their noticing it,
trainees started to be involved in more student-centered
activities, different from the ones they were used to in
traditional teacher—-centered classroom settings.

To wrap up the activity, I asked a volunteer group to report
the group's assumptions on language. 1 allowed ten minutes for
each group's report. I encouraged trainees in the bigrgroup to
ask questions about the topic, clarify ideas, voice doubts, and so
on. In addition to the group reporter, other members of the group
were asked to give the answers to the qeustions which the big

group formulated to the group which was reporting their
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conclusions.

At the end of the panel discussion, I gave trainees a handour
on 1anguage2, and allowed them ten to fifteen minutes to read it.
Then I asked them to compare it with the assumptiqns which they
had just elaborated. The rest of the session was taken up with.
group discussion. This concluded the first sessiom of the
program, which used a total of two hours.

To start the second session I first collected the written
feedback about the previous session which I had assigned as
homework. Then I wanted to review what we had analysed the day
before, but I wanted to do it in a way that would not make
trainees feel as if they were being tested. So, 1 decided to
introduce body language. This activity would focus not only on
the cultural aspects of both English and Portuguese, but also give
trainees an opportunity to review their ideas about what language
was. In addition, I took the opportunity to introduce some
ﬁechniques from the Silent Way of teaching.3

The important objective of the activity was to have trainees
be able to understand American culture and be able to interact
appropriately when in contact with Americans or while teaching.

Another important goal of the activity was to have trainees
become aware of the cultural differences between Brazil and the
United States. They had to understand those differences
themselves through personal experience, observation, analysis,
contrast and deduction. The assumption was that as languagé and
culture are closely related, it is necessary for a teacher to be

able to transmit these cultural differences to his students. It
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is important for the teacher and the students to be able to make
the distinction between the cultural aspects of L! and L2 to allow
better understanding of the language being taught and learned.
Also, the idea was to have trainees experience a new culture,
expecially those who had never been to the United States, to
practice observation skills, and to have direct experience through
observation in adapting to a new culture. The whole activity took
about ninety minutes, after which a ten minute break followed.

The activity was as follows. First I asked for a volunteer
to take part in an exercise without describing it to him or to the
rest of the group. Then I left the room with the volunteer. I
explained to him what the two of us were to do. The exercise had
an American and a Brazilian standing, having a conversation. 1T
took the role of the American and the traimee that of the
Brazilian, Before returning to the classroom, I discussed some
cultural contrasts of both cultures with the trainee.

Some contrasts between American and Brazilian cultural
aspects focused in the exercise were:

In Brazil people,

~— usually look one another in the eyes; not to do so is

considered rude and might mean that you cannot trust the
person.

— greet each other by shaking hands and embracing every time
they meet and they look directly into the other person's
eyes.

- greet their female acquaintances by kissing on both cheeks,
even if the women are married or engaged.

~ care a lot about physical touching and hand shaking,
especially friends and family members; not to do so is
considered to be unfriendly, cold, and distanmnt.

-~ show their emotions and feelings vividly through gestures
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and physical contact.

- expect their emotions to be understood from eye-contact,
facial expression, and from having others ask about their
feelings. Such attitudes show that others care about them.

- do not see interruption when other people are talking as a
matter of concern. If they need to talk to someone, they
just come by and interrupt the conversation. Sometimes
three or more people overlap their conversation, talking at
the same time.

In the United States people,

- do not maintain eye contact with another person unless they
are angry or flirting; they are taught to make eye contaect
when they are greeting each other.

- greet each other by shaking hands when they meet for the
first time.

— show their feelings more by acting, rather than by speaking
them out.

- are not used to physical touching. It is considered a more
intimate attitude shared by those who are really close to
each other.

- consider personal space very important for them. It should
not be invaded; if so, they feel uncomfortable and keep

backing up.

- time their interruptions when others are talking, by
showing thelr presence, by staying around and walting for a
pause in the conversation. Only then they make the
interruption.

- do not kiss each other when they meet, unless it is a
member of the family or a close friend of the other sex.

These cultural contrasts are a result of my personal
experience in the United States, of studies in my Advanced
English course in the M.A.T. Program, of readings about American

culture, and of analysis of my own culture.
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After discussing both cultural aspects described above, the
trainee and I returned to the classroom to do a roleplay. The
other trainees were asked to observe the simulation very
carefully, and to take notes for further discussion of what struck
them in the exercise. When the roleplay was finished, the
discussion began. I asked trainees to say what the purpose of the
exercise was.

To structure the discuésion, we examined four distinct areas.
First, we focused our attentionm on the cultural aspect. Trainees
had to describe the behavior of the "American", concentrating on
his actions and their possible meanings. It was important to have
trainees think about their own perceptions of culture. Second,
both performers and observers stated their personal feelings about
the new culture presented. Third, we discussed the culture shock
and how the knowledge gained through the exercise could be applied
to an EFL teaching situation. Fourth, we analysed the learning in
the exercise.

This analysis of the learning process touched on the
following points. Trainees recognized that learning had taken.
place through observation or trial and error. They also had to
identify and discuss what attitudes influenced their perceptions
of the simulation and what skill they had used to gain information
about the new culture. Trainees said if they actively entered
into the simulation while observing it, or if they felt
uncomfortable and tried to remain distant from the simulated
culture and why they felt that way.

To sum up, I had trainees comment on what they had observed.
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I asked them to express their personal opinions about the
activity. Trainees were encouraged to relate personal experiences
they had had to enrich and illustrate their assumptions about
American culture. T also asked them to analyse what they had
added or how they had changed their opinions about American
culture after observing the exercise.

After that I gave trainees an illustrated handout about
common American gesturesé. Trainees analysed those gestures and
contrasted their meanings in their own culture.

Following this session, I had the group break into four
smaller ones and work on their personal assumptions about teaching
by answering the question, "What is teaching?" The procedures
were the same as those used in working on their assumptions about
language. Before breaking I gave trainees a handout focusing on
teaching5 and asked them to read it at home and compare it with
what they had come up with in the day's session. This last

activity ended the second session.

To start the third session I collected the written feedback
about the previous day's session that had been assigned as
homework. The first activity of the session was to have trainees
work on thelr personal assumptions about learning. The same
procedures used in session one and in session two to aﬁalyse
language and teaching respectively were used., Then I gave
trainees a handout about learning,6 asking them to read it at home
and compare it with what they had come up with during this third

session. Then, a ten minute break was given.
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Returning from the break, trainees found the classroom set up
in a2 very traditional setting: +the teacher's desk at the front of
the room and the chairs arranged in the regular, traditional rows.
Intentionally, and without any explanation, I told trainees to sit
down, get a sheet of paper and draw a horse, in exactly five
ninutes. I did not accept any excuse from trainees about not
knowing how to draw a horse. Also, I had taken a very traditional
way of behaving in the classroom, not allowing trainees to
exchange ideas, talk with each other and even being a little
aggressive about their questions and conceras on ho% to draw a
horse.

Naturally, trainees were very surprised with the different
attitudes T was exhibiting. When the five minutes were up, I
called on a trainee to come to my desk and bring his drawing,
telling the other trainees to remain silent. I started to
criticize the trainee's work, telling him to fix the horse's head,
nose, hooves, tail, again. T did not give any'words of approval
or encouragement to trainees. I took the same approach with five
trainees, checking their work, commenting on it aloud, making my
own corrections, telling trainees the way they should have drawn
the horse, I told them to go back to their seats and to do the
job again. Trainees were not allowed to justify anything or even
ask for my help., I told them to do things on their own. They
simply had to draw a horse, no matter what previous drawing skills
they had.

Bringing trainees back to a student—centered classroom

setting, I asked them to analyse the situation they had just been
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in by first answering the question, "How did you feel as a student
in such a classroom situation?” I allowed them fifteen minutes to
give their responses, concerns, reactions, and personal feelings
they had had during the activity. Second, trainees answered the
question, "How would you have felt if you had been the teacher in
such a teaching situation?”™ The same amount of time used to
discuss the answers to the first question was alloted to deal with
the answers to the second one. I decided to call this activity
"The Draw a Horse Activity."7

The trainees then commented on the activity basing their
ideas on the topics we had already discussed such as language,
learning, teaching, interaction, communicatien, and all that
helped them re—-evaluate their former ways of teaching. It also
helped them gain new concepts about language, learning, and
teaching and to add to the ones they'already had. We used the

rest of the session to discuss the activity. This ended session

three.

Session four started with trainees giving oral feedback about
the previous day's session. The session started with a
micro—teaching demonstration which I decided to call, "Teachetr
Personalities."8 First, I divided the group Into six groups of
three people. Then I elicited a 1list of topics which ére usually
found in textbooks, from trainees. The topics they suggested
were: how to order a sandwich, to make a proposal, to buy a car,
to invite someone to go out, to cash a check, to ask for

directions, to see a doctor, and to take an order. Then each
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group had to choose one topic. After tralnees had chosen the
topiec, I allowed them five minutes to prepare a lesson plan to
teach the topic they had chosen to the large group.

After preparation, I asked each group to choose someone in
the group to teach a three-minute class. When the teachers were
identified, I had each one draw a piece of paper from a bag. On
the piece of paper, each trainee—-teacher found a teacher
personality he would have to perform. He was not allowed to show
any of the members in his group which perscnality he had chosen.

To illustrate, I wrote a list of personalities on the
blackboard:

- non—-gtop talking:

- aggresive;

- shy;

- timid;

- clown;

-~ unprepared;

~ disorganized;

- nervous;

- resentful.

I allowed two minutes for each trainee—teacher to think about the
role he had to play. Then on a volunteer basis, the role-playing
started. Each presentation was to take only three minutes.
Another trainee volunteered to help me time the activity. After
each presentation the other trainees had to match each teacher's
behavior to the list of personalities I had writtenm on the
blackboard.

When the presentations were over, I had trainees analyse the
micro-teaching by answering the following questions one at a time.

- "How did you feel as a student?" (for those who observed

the presentation);
- "How did you feel as a teacher?" (for those who taught the

micro—teaching);
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All trainees answered these questions as well:

- "What was the purpose of this type of exercise?"

- "Did learning take place?"

- "What went into planning the lesson?"

At this point, the six basic question words who, what, how,
why, where, and when were focused on to direct the discussion.
The discussion extended to the end of the session. If more time
had been allowed, trainees would haﬁe kept talking due to their
interest and involvement in the activity. Through answering the
questions, trainees touched most of the main purposes involved in
the activity.

The intention was to have them see themselves in one or more
_of the presentations, They were to analyse their ways of
teaching, to put themselves in the place of their studnets, and to
analyse their reactions and feelings to the teachers'
personalities. They drew conclusions and saw what they had
learned about themselves as teachers, and their relationship to
the teaching content. To finish up, trainees were glven five
minutes to think of answers to the question: "What have I learned

as a teacher in today's session?" We used the rest of the session

for oral reports.

The activity in session five was a foreign language micro-
teaching, called "shock language."9 An experienced teacher taught
German to tralinees. I chose that language because it is not
similar to Portuguese or Spanish, thus the trainees were in

contact with a language completely different from thelr own.
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The main purpose for this activity was to have trainees as
students analyse the learning process through personal experience.
Thus trainees would better understand their students' learning
process in their future EFL teaching.

The analysis of the teaching aspect was also of great
importance. Trainees had to identify what was taught, how it was
taught, who taught it, and the amount of content taught., These
teaching aspects were discussed at the end of the shock language.

First, the German teacher divided the big group into Group A
and Group B. Group A were the students and Group B were the
observers. Each person in Group Bihad to choose and:observe one
person in Group A. The observer had to pay close attention to the
person he was observing. In addition, the observer had to watch
and take notes on the person's learning such things as his
interest in the lesson, his difficulties, accomplishments and
reactions. Before the activity started, the teacher and T made
sure that everybody in Group A had an observer in Group B.

The teacher then started the class with the cardinal numbers.
She had chosen the cardinal numbers from one to one thousand. She
did not tell the trainees or me what the subject of the class was
to be. We had agreed on this before so that the trainees and I
would be in contact with something new. It also aroused
curiosity, analysis, deduction, comparison and identification of
the material being taught. I had asked the German teacher to
teach the clagss in a teacher-centered way of teaching.

1 participated as a student in the shock language to give

trainees a chance to have me as a true peer, as a member of the
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group having to struggle like them to learn what was being taught.
This attitude created a better relationship between the trainees
and me in the training program.

I also had the opportunity to re—-evaluate the learning
process involved in acquiring another language. It helped me
realize what goes on in people’s minds when they are learning.
Such awareness helped me improve my teaching procedures toward
trainees.

When the class waé over, I asked each observer in Group B to
go to the person in Group A he had observed. Then, he had to
discuss the reactions that person seemed to have during the class.
When the pairs finished the discussion, the observers im Group B
reported the results of their observations about the students in
Group A. These students also reported thelr reactions to the
shock language.

After the reports, we started the general discussion focusigg
on some important teaching aspects. The time and the content, the
length of the lesson, the techniques and the approach used, and
the teacher—-student interaction were carefully examined as well as
trainees' personal reactions to the shock language.

Trainees were asked if the amount of material taught was teco
little, enough, or too much for the period of time. They
discussed if the time used was enough to allow learning to take
place, or if they only had a general overview of the subject. The
techniques and approach in the exercise were also a subject of
concern. I had trainees think about the techniques and approach

used by the teacher and see if they were teacher-centered or
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student-centered. Trainees had to focus their attention en the
relationship between the teacher and the students. They had to
examine if interaction had taken place only superficially from the
part of the teacher, or if she considered them as individuals, as
human beings with specific needs and problenms.

Once more 1 asked trainees to feel free to express themselves

about the activity. Indeed, they had to state any positive or

negative feelings they had during the activity. Just as
important, they had to state what was difficult for them to learn

and why and what was easy for them to learn and why. This general

discussion ended the fifth session of the first week.

Week Two

On the second week trainees had the opportunity to study the
notional functional communicative approach,10 discussed in chapter
one, They also dedicated some time to the analysis of pair-work
activities in the clasroom. Some techniques were presented on how
to develop such activities., A careful studj of the In Touch

series of textbooks was required since they were to use that

series in their teaching at the Centro. I demonstrated some units
of the series and the trainees observed ongoing classes at the

Centro.

Session one in week two started with trainees studying the

notional functional communiéative approach. I divided trainees
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into five smaller groups again, being careful to have different
people in each group. Then, I asked them to read, in fifteen
winutes, the handout about the notional functional communicative
approach they had in their portfolio.

Then I allowed twenty minutes for each group to discuss the
reading and arrive at a final conclusion about its content in the
small group. Their conclusions were to be shared with the big
group in the general discussion about the reading. To finish this
first activity, I had trainees present and discuss each group's
conclusion. Presentations were given on a volunteer basis and
brown paper was used for reporting.

Through this process, trainees focused on the main purposes
of the day's session. First they had the opportunity to do some
specific reading about the approach. Second, they had the chance
to compare the reading with their experience in the training up to
then. Third, they were able to draw their own conclusions on how
to adapt the gpproach to an EFL teaching situation. And fourth, I
had trainees think of how important well-planned teaching
activities were for their students' learning and personal growth.

When the reporting ended, we continued the session by
thinking of good ways to have students better interact in a
notional functional communicative student-centered EFL class.
After giving trainees some time to think and write down their
ideas, T had..them report their findings.

To finish the day's session, a general group discussion about
these communicative teaching aspeects followed. The discussion was

. 11
also an introduction to the study of pair work in session two.
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The purpose of the activity was to have trainees reinforce

the insights they had had about classroom interaction on the

previous session. Equally important was to have them report
personal experiences about these techniques, contrasting them with

the ones they had been using in their teaching.

Session two started with a small group activity. I used the
same procedures for group division I had used before to have
trainees discuss about language, learning and teaching. After the
discussion, a ten—-minute break was given.

Returning from the break, I passed out some flash-cards to
trainees. Half of the cards had one part of a conversation,and
the other half had the other part of the conversation. To start,

trainees had to find out who had the right partner to the

conversation on the card they had. Matching the right person,

both had to sit down and do the conversation. This was another

technique I used to have trainees work with different people. It
was also an example for trainees of one more technique that could
be used in their classrooms.

When the conversation finished, the pairs remained the same.
Then I told everybody to individually read the handout from the
introduction of the teacher's manual of the In Touch series. This
series was the basiec pedagogical material adopted by the Centro

and that which the trainees would be using in their future

teaching there. To continue, in pairs, trainees had to make a
list of the steps to teach each unit in the book. A short

explanation to each step was also required, but on a volunteer
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basis.

In doing so, I had trainees study the teacher's manual of the

which composed each unit. Also, it helped trainees understand the
class demonstrations for units one and two that I gave to them in

the following sessions.

Week two continued with sessions three, four and five
dedicated to class demonstrations of units one and two. Trainees
acted as students while I taught those units to them. I asked
them to discuss each step presented during the first unit.

The discussion of each step immediately after 1ts
presentation helped trainees understand.why I had taught 1t the
way I did. Whenever they asked me why I had taught a certain
topic in a certain way, I did not answer, but had the whole group
think and find the most logical reason for the techﬁiques I had
used.

In addition, I asked trainees to think of other techniques
that could have been appropriate tb teach each step. I asked them
to keep one major concern in mind while doing it: the techmniques

had to be mostly student—-centered. Unit one was the subject of

study for sessions three and four.

The whole session of day five was dedicated to unit two. I
wanted trainees to have an idea of the whole sequence of a unit
and how to teach it as a meaningful whole. It makes a great
difference to see parts of a unit taught separately and to see all

those parts taught in a logical sequence thus making the teaching
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flow naturally. However, I decided to give one good example for
each technique so trainees would have something concrete to begin
with., The reason for this was to not confuse trainees with many
different techniques and materials given, or suggested all at the
same time.

For the time being, I asked trainees not to interrupt me
while I taught each unit. Rather, I asked them to take notes
about the techniques, approach, and materials I used; these were
to be discussed at the ead of the session.

I told trainees that additional techniques, suggestions and
materials would be given through future pedagogical meetings,
workshops, study days, seminars, peer class observations and
readings. Also, they had the chance to develop new ideas while
preparing classes for peer—demonstrations. I assigned trainees to
observe some of the regular classes being taught at the Centro to
solidify what they had learned in the training program. Through
those observations they gained new ideas to enrich their class
preparation. This also gave trainees more than me as the one and
only model. Those class observations continued through weeks

three and four.

Week Three

The first two sessions in week three were dedicated to having
trainees, in small groups, prepare a lesson plan for units three

and four. After preparation, each step in the lesson plan was
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taught by someone in the group having the other trainees act as
students. Following each presentation, I had trainees comment on

it and make suggestions for improvement.

As a sequal to class preparation, I then asked for two

volunteers to individually prepare units five and six. Those

units were taught by the volunteers on sessions three, four, and
five of the third week. Each trainee was allowed half of each
session for the individual presentation. Profitable group
discussion followed each presentation. The techniques,
procedures and materials used for the presentatiomns were openly
discussed. Trainees gave suggestions for improvement and
expressed positive or negative opinions they had about the
presentations.

These class presentations were of utmost importance for the
trainees as they stated in the final program evaluation. To do
them, they had to put together all the information they had gained
in the training program and to be able to set up a lesson plan by
themselves., It was important to have them feel free to teach in a

trusting situation. It was also important to have them be

flexible, accept comments from their peers, make comments about
their peers' presentations and about their own presentations.

Peer—teaching was of extreme importance. The purpose was to

prepare trainees for the class each of them had to teach to a

pilot group of real students at the Centro. That class teaching

was to be their test, as no written tests were given throughout

the training program. Based on my evaluation, trainees would be

hired by the Centro. Trainees were aware of these evaluation
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procedures, since they had been explained to them during the
initial interview with me.

The fact of teaching a class to a pilot group and having it
as a test had two major effects on trainees. In the beginning,
they were tense and worried. Therefore, they showed great
interest in learning the right procedures, techniques and
materials to be used in their teaching. After the first peer
demonstration took place, trainees felt more confident and
comfortable. I believe this was due to the relaxed and friendly
atmosphere and mutual help among trainees that had been
established.

The pilot classes were groups especially formed for training
purposes. They were composed of beginning students only,
principally by those who had not been exposed to English. The
classes were planned for the months in which the program took
place and were offefed to the students at lower prices. The
students were informed that they would have a head teacher, in
this case myself, and several other teachers teaching classes.
Thus we hoped to lessen the impact'of having a different teacher
for each unit. This was the ideal arrangement I thought of to
have trainees give a real class to real students and evaluate
then.

Before finishing the fifth session, I explained iﬁ detail to
trainees what week four was going to be like. I explained to them
the procedures for the first two classes I taught to the pilot

group and their teaching schedule,
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Week Four

On the first session of week four I divided trainees into two
groups. To pilot groups were formed to meet the training program
needs. Each group attended classes with different pilot groups of
students. We followed these procedures. First I introduced
myself and the trainees to the students. Trainees were introduced
as being regular EFL teachers. Each student sat down with a
trainee and interviewed him. After that, they introduced each
other to the c¢lass. This activity gave trainee—teachers and
students the opportunity to know each other; it broke the ice and
set the scene for better teaching—-learning interaction.

I taught the first unit to each pilot group and trainees
attended the classes. They observed and participated in them with
the students. Through this class participation, trainees helped
students feel comfortable and relaxed with the presence of
teachers in the classroom with them. It helped a lot when
trainees taught their test class because by then the
trainee—teachers and students were already familiar with each
other.

From unit three on, each trainee-teacher taught his class.
When a trainee-teacher taught his class, only he and I remained in
the classroom with the students. The other trainees only came omn
the day they were scheduled to teach their class. This procedure
was to have each trainee-~teacher feel more comfortable by not

having other trainees observing his test class. During the
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observation of the trainee-teacher's class, I did not make any
interruption at all; I tried to make them feel confident, secure,
and comfortable while teaching. After the class, the
trainee—-teacher and 1 had a meeting to discuss the class.

If the results were satisfactory, trainee—teachers were then
hired. 1If results were not totally satisfactory, I suggested that
the trainee continue on a semester in-service training at the
Centro. He would have to observe my classes as well as those of
other regular teachers' at the Centro. By the end of the semester
he would have to teach a class again. Based on the results of the
class and the efforts he had shown during the semester he was then
hired.

In both situations, results were considered satisfactory if
the trainee demonstrated good teaching performance in the
classroom. He had to achieve the minimum goals for each unit or
part of the unit, These goals were:

— to have students use the material taught in order to

communicate;

-~ to use student—-centered techniques, procedures and

materials effectively;

- to cover the teaching steps for each unit, not mnecessarily

in the sequence presented in the book;

- to present variations and creativity in the teaching

procedures; and

- to maintain class management.

If the trainee did not show good performance during the training
program and did not achieve the goals set for the test class, 1
invited him to take part in the next training program at the
Centro. This was intended to reinforce his teaching abilities and

to fulfill the professional requirements I had established in

accordance with the institutional needs. In the last training

ST A e
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program I conducted, two trainees failed the proficiéncy test.
One trainee quit after the third session because she did not feel
comfortable with the new approaches to teaching. One trainee who
participated in the second training program failed it apd decided
to repeat everything in the third training program. Then she
succeeded.

In summary I evaluated training needs through the class they
taught and also through the interest, flexibility, creativity and
willingness to improve and change they showed during the training
program. I observed what they had learned from the program, how
able they were to apply the knowledge gained in the program and
how well they integrated the notional functional communicative

approach to teaching EFL.

To finish the training program, we had a final meeting on
session five of the fourth week where the results of their
performances were discussed. At the meeting I explained to thenm
the follow-up process at the Centro. This involved class
observation by the course coordinator (in this case myself), by
the director of courses and theilr respective assistants. In
additiog, follow~up would take place through in-service trainings,
pedagogical meetings, stﬁdy days, recycling workshops, peer
observation, team teaching with stand-by teachers, seminars, and
courses abroad.

I also scheduled trainees for individual meetings with the
director of courses. The purposes of those meetings were to have

her explain the hiring procedures to trainees, to establish their
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work load, class distribution, and to discuss school policies.
Before the end of this last session, I asked the trainees to
give an honest personal oral evaluation of the entire training
program. Then I gave them an evaluation form to be filied out.
No signature was required on the form, but oﬁly one trainee did
not sign it. Such an attitude Indicated how comfortable they felt
to express their opinions at the end of the program. It was the
result of the open, free, friendly and honest interaction we had

in the program.

This detailed description of the program ends chapter two.

In addition, I now make three recommendations for changes in this
program to help future teacher—trainers who decide to use it.
These recommendations were drawn from my personal experience and
reactions to the sessions and from trainees' feedback. For
example, based on the trainee's final evaluation form of the
entire program, it is clear that more time must be given for the
peer demonstration. That would make them better be able to
accomplish the main goal of the program: to prepare and to
succeed in their classroom teaching, and to group as professionals
and individuals.

A second suggestion concerns the time schedule. Instead of
taking only four weeks to cover the content included in the
program five or six weeks would allow each session to be better
developed. It would give trainees more time to discuss each topic
deeply. The trainer would also have the opportunity to encourage

the trainees' participation, due to time flexibility. It would




38

result in greater understanding of the subject matter being
discussed.

Trainees' feedback emphasized the impdrtance of extending the
program. They suggested that more time be given to their peer
demonstration classes so that everyone had the chance to do one.
It helped them develop more confidence and ideas from observing
others and from being observed. Trainees suggested longer and
nore detailed discussion after each peer demonstration. They
wanted to have enough practice before going into their test class.
Such prdctices would result in better classroom teaching and
improving their self-confidence.

An important specific suggestion refers to the second session
of the program in the first week. In that session, body language
was introduced to trainees. The purpose was to review their
personal assumptions about language which had been examined on the
previous session. I used an exercise in which a trainee and I had
to role play a conversation between a Brazilian and an American,
touching on cultural contrasts between Brazil and the U.S5.A.

To start the exercise, T left the room with the trainee to
explain to him what we were both supposed to do. While I was out
of the classroom, trainees were not assigned any activity. My
suggestion would be that before leaving the room, the trainer tell
trainees to read thg handout about American gestures. They would
have to analyse them to try to figure out their meanings and to
see if they corresponded to similar gestures in Brazil., Since the
handout was to be refered to later, this would be a good way to

have trainees start working on it before hand.
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Another specific idea to enrich the same exercise would be to
invite somebody from the American community in town to take part
in it. It would make the demonstration more iInteresting and
realistic. Trainees would then be able to be in contact with a
native and that would provide them a more accurate example of

American behavior. Their observations and conclusions about

American culture would be drawn from a real example. It would

help them to better be drawn from a real example. It would help

them to better understand the culture and to draw theilr own
conclusions about it.

With these suggestions for changes in this training program 1
finish chapter two. 1In chapter three, I describe my conclusions
about my work, my reactions to the program and to the changes that
occurred within me. They were based on the analysis of sone
issues with which I was mostly concerned such as teacher
selection, myself as a teacher, class observation and the

teacher's role in student-centered classes.
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CHAPTER THREE

To conclude this paper, I will analyse some issues related to
the program which I consider of importance. I consider them of
importance because when the program was finished I kept them in
mind and felt that I needed to do further analysis om them. Such
issues were: the change from teacher—centered to student—centered
classes that trainees participated in; my personal reactions as an
observer in the program; and the interpersonal interaction which
resulted from my selecting, interviewing and training the
candidates—-to-teach. These issues involve the overlap of the
interpersonal, professional and pedagogical aspects of the

training.

By examining the change trainees were trying to make from
traditionally-structured classes to student-centered classes, I
have realized that the teachers do not generally believe that the
teaching—learning process in student—centered classes can be
effective. They did not think that the students would be able to
do the work themselves without depending so much on the teacher.

I also discovered that teachers are afrald of losing their
power in the classroom. I understand their feelings because I
felt the same way when I went through similar changes. It
happened when I was introduced to the communicative way of
teaching which was very different from the teacher-centered
approach I had been used to. I understand these changes as a

painful and demanding process for the teachers, as it was for me.




41

I remember that I did not want to change my way of teaching
because I was afraid of what was new for me, I felt so
comfortable teaching the way I used to, that I wondered why change
what I have been doing well for so many years? 1 would have to
prepare classes to be able to teach the new approach and that
meant time. I would be observed by other teachers and superiors
and I was afraid of that, too. But in spite of all these doubts
and hesitations, those fears were gone and I felt the time and
effort I had put in the new approach were worth it.

Throughout the program I noticed the trainees' changes. It
was clear through their attitudes, and the materials and
techniques they started using in their demonstrations, that they
were willing to change. The changes were also clear when they
commented on each other's demonstrations. Sometimes trainees did
nof even realize those changes were occurring because of their
involvement in the activities related to the new approach.

I ﬁas happy to see that I had been able to help them change
to a certain extent professionally as well as personally. I
learned that I had to be patient with their behavior during the
change. I had to keep in mind that it was a slow and demanding
process, that I was dealing with human beings who needed me to be
understanding with them, to help them grow through these changes.

More important, 1 learmed that first of all I had to build
the trainees' trust of "the teacher", in this case myself, for
teaching-learning to better take place. It was my responsibility
to transmit the new ideas to them. I had to be sure of what I was

doing so that my attitudes would instill confidence in them. To
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do that, I had to keep my teaching behavior consistent, not only
in my personal behavior, but also to the teaching materials,
techniques, and procedures I was using to teach them. From their
observations, they might acquire some of my behavior and use thém
in their future classroom work if they thought they were
appropriate.

0f equal importance, I reminded trainees of their roles as
guides and facilitators in this new approach to teaching. They
were also to keep in mind that they should allow their students to
feel free to discuss the new ideas presented to them, to ask
questions about them, to contest them, and to refuse or accept
then.

After discussing these factors with the students I found it
would be a good idea for the teacher and for the students to make
a contract. This contract should reflect their acceptance of the
new approach after having discussed it. It would also help
students understand that they are going to learn through a
different process in which they are responsible for their own
learning. Thelr progress and success would depend mostly on their
individual efforts and interest in learning another language, and
in lessening their dependence on the teacher,.

Reminding trainees of their roles as guides and facilitators
allowed me to re-examine myself as a teacher. I had the
bpportunity to analyse myself while observing the trainees’
demonstrations and test classes. This observation took place in
both the pre—-service and in-service programs that I conducted. I

can now understand the different reactions I had while observing
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trainees. There were times when I kept thinking, "Why are they
not doing things the way I taught them to?" In thinking that way
I wanted them to mirror their ﬁay of teaching to mine. Yet, I
believed this would be detrimental to their professional growth.
If I wanted them to grow through changes, I had to give them the
opportunity to be creative and present their own ideas in
teaching. I realized I have to give trainees the freedom to teach
in the way they thought was correct. My job was only to help them
keep their teaching directed toward the new approach to teaching.

To make that job possible, class observation was of
significant value in my work. I had the opportunity to face
reactions from both experienced and new teachers, during the
programs I conducted at the Centro. From their reactions, I
learned that the experienced teachers were afraid of being
observed. They were open enough to tell me that. They were not
used to having people observing their classes under the old
policies adopted by the schools in general in the country.
Personal meetings with those teacheré helped to lessen the
feelings they had against class observation. The purpose of those
meetings was to make them view the observer as someone who wanted
to help them do a bettr job.

Another concern they had about being'observed was that they
thought the institution wanted to get rid of them. Théy viewed
class observation as a way for the institution to see their
faults, thus causing them to be dismissed. This definately was
not so. The intention was to better theilr teaching abilities.

That to be done by drawing from their previous experience, adding
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the new concepts of teaching and helping them adapt to the new
methodology adopted by the Centro.

On the other hand, the new teachers were more receptive to
new ideas and more open to changes. Class observation was of
great importance to them, They were always ready to observe other
teachers' classes and be observed. They enjoyed discussing their
class preparation a lot with me and with other tralnees,
discussing new ideas on how to teach a certain topic. They felt
comfortable about meeting with me after their demonstrations for
mutual feedback. I believe such behavior was due to their
willingness to get a new job and give new direction to their
personal and professional lives. They understood these attitudes
would help them better prepare themselves for the test class they
had to teach in the end of the program.

Honesty, willingness and dedication on both parts made our
professional and interpersonal relationship smooth and amiable.
That resulted in great classroom work. The relaxed and open
atmosphere they had during the program helped trainees to be
prepared to take over their job at the Centro. I am sure such
attitudes from trainees and from myself were due to the
interaction we had had since the very first contact during the
teacher selection interview which I comment on now.

The positive interaction I had with trainees started with my
selecting and interviewing them. I learned that such early
contact was of great importance both for me and the trainees. It
helped diminish tension between us and created better interaction.

We had the opportunity to know each other and exchange ideas iIn a
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relaxed and friendly atmosphere. From this experience I learned
that by making myself comfortable and relaxed during the
interview, by being honest and natural, 1 helped candidates to
feel the same way. Such attitudes facilitated our interaction,
integrating our participation during the program and afterwards
during class observation while trainees taught their test class.,

To conclude, I would like to express my personal feelings
about the work I did. It was an invaluable experience for me.
When I finished the iast program, I had a great sense of
accomplishment. I noticed how much I had grown both personally
and professionally. Through this growth I became more sensitive
toward others, accepting them the way they were. I understood
that one cannot force another to change unless he is willing.

The confidence in myself that I gained while conducting these
programs helped me become aware of the changes I experienced. It‘
also helps me maintain my awareness of possible future changes I

will have to go through.
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FOOTNROTES

1

The In Touch textbook series (in the bibliography) and the
teacher's manual to it is the series adopted by the Centro.
It is based on the notional funectiomnal approach.

2The handout about language I gave trainees was based on the
assumptions about language that I wrote for my Approaches
Course in the MAT Program, fall 1983.

3The techniques about the Silent Way I taught trainees were
extracted from Gattegno's Teaching Foreign Languages in
Schools, The Silent Way.

4
The illustrated handout about American gestures I gave trainees
was extracted from Clark and Moran's The ESL Miscellany.

5Based on Gattegno's Teaching Foreign Languages in Schools, The

Silent Way

6Ibid

7'I first had the idea to develop this activity from an anecdote
Mr. Donald Freeman told at a conference he gave at the Centro,
in October 1985,

81 first saw this activity at a workshop Mr. Donald Occhiuzzo gave
at the Centro during the last program I conducted, in June
1986,

91 adapted this activity from a presentation of shock language Mr.
Donald Freeman gave at a conference at the Centro, in October
1985,

10The trainees studied about the notional functional approach

through readings I compiled from Finocchiaro and McLean on the
notional functional approach, The Functional Notional
Approach: From Theory to Practice.

11

I gave trainees a handout about pair work, extracted from The
English Language Teaching Forum, "From Structured Based To
Functionally Based Approaches to Language Teaching."
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