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ABSTRACT

This project consists of a game designed to serve review
purposes in the ESL classroom and an accompanvying paper of
explanation. The paper describes the origins and uses of the
game as well as a rationale based on the author’'s learning and
teaching assumptions. These assumptions involve the relation-
ship of the cognitive, psyvcho-motor, and affective domains and
the usefulness of small group work for addressing the combined
requisites of these three areas. The features of the game,
Choices, Changes and Challenges, are discussed in detail and
their utility in meeting the special needs of the ESL class
are analvzed. Suggestions for modifying the game to suit
different levels and circumstances are also included. The bulk
of the text consists of questions based on a sample svilabus
for intermediate level classes. Observations from actual class

use of Choices, Changes and Challenges conclude the final
segment of the paper.
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INTRODUCTION

One of the most common difficulties facing the teacher of
English as a Second Language (ESL).1 in foreign countries, and
especially in developing countries, is the lack of adequate
materials and resources. The procurement of simple realia
such as newspapers, brochurgs, advertisements, and recordings
of native speech may entail inordinate effort and expense. My
experiences in Liberié, Mexico, and South Korea in teaching
English and déveloping materials and activities from locally
available resources have resulted in the recognition that the
teacher's most dependable, accessible, and valuable resource
is the studenté theﬁselves. To be most successful, activities
should, "therefore, endeavor to exploit that resource as fully
as possible. Choices, Changes and_Challenges (CC&C), a game
developed for teaching ESL to adults in South Korea, is an
attempt to use the students as the central element of the
learning process. In this chapter the development of the idea
of CC&C will be described, and'since, "Every classroom practice

2 the

... derives from an underlyving theoryv of some kind,"
premises and assumptions upon which the game is based will be
examined. “

The importance'of placing the student at the center of
the learning process is attested by my own exXperiences and

firmly subported by ESL literature. Oller, for example, calls

the "increasing concentration on student learning rather than
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on teaching [the)] most significant trend"” in ESL. The sfylg

of teaching in which students passively Submit to a kind of
linguistic indoctrination has been all but abandoned by pro-
gressive teachers who view active student participation as
necessary to the effective accomplishment of their roles. By
its very nature learning, which is an excursion from the Kknown
to the unknown, entails_labor and anxiety. But if these
negative aspects are de-emphasized and the student is absorbed
in the excitement and adventure of the enterprise, inhibiting

factors such as anxiety, which obstruct input and form, in the

words of Dulay and Burt, an "affective filter,"4 can be reduced.
Thus, the student can more easily come out of his5 "protective
shel1"® to absorb and integrate new data.

Having determined that student-centered activities are
highly 5esirab1e, the teacher has the difficult task of select-
ing and devising activities that can successfully integrate
student participation with the specific language objectives
set for the class. Dividing the class into small groups, each
of which works on pre-established goals, is one of the most
rractical ways of assuring that the students function as the
main participants and the teacher acts only as an inconspicuous
counselor or guide. Small group work is also generally less
inhibiting and intimidating than whole-class activitieé, Some
students who are shy or lack self-assurance may, nevertheless,
be dominated by more aggressive classmates. This limitation

should be'addressed Lo assure the general effectiveness of

small group work.




Three domains have been recognized in pedagogy as plaving
a part in learning: cognitive, psycho-motor, and affective.’
In language learning the word "competence" refers to the
reservoir of knowledge and'information that the learner possess-
es.8_ Competence, therefore, is related to the cognitive skills
of knowing, albeit unconsciously, the rules and information
which underlie commupication- "Performance"” denotes the actual
use of those skills. Bécagselperformance is affected by use,
repetition, and habit, it is closely allied to the psycho-motor
domain. To illustrate, a student may be able to accurately
chart the pronominal system, but in actual speéch substitutes
"he" for "she" or vice versa. In this case wé may’say that
competence exceeds performance, which is typically true in
language learning. The affective domain embraces all those
psycholpgical and sociological factors such as anxiety, shy-
ness, and status which influence learning and hence pervades

the entire learning process.

The relationship between the three domains of learning is

depicted in the following diagram:

AFFECTIVE

COGNITIVE  --------------—--- 7 PSYCHO-MOTOR
(competence) &---~---—-———————————— (performance)

In order to make progress in language learning, a student

should not onlv absorb information but be able to transform
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that information inte a usable form. Likewise, the functional
capabilities of a student can be enlarged into cognitive,
generative rules which will emable him to expand his repertory

of utterances. That is, discrete items of performance can

coalesce into patterns which, by process of analogy, may be
used to formulate and produce new items. The progress from
cognitive to psycho-motor is, .then, essentially a deductive
process while the réverse route is inductive. Both processes
play important roles in learning. Affective factors influence
not only the degree and speed of progress in the cognitive and
psvcho-motor domains, but the strength of the'circuit (repre-
sented by broken lines in the diagram) that links the two

together. Thus, it is clear that no part of this triad can be

neglected if effective language learning is to take place.

In less abstract terms, language learning does not consist
of simply internalizing new vocabulary items, grammar rules,
and sentence patterns. A complex network comprised of intel-
lectual, emotional, and neuro-physiological elements operatés
in the assimilation of new material. Every classroom activity
need not simultaneously address all three domains. éne which

does so0, however, is inherently more complete than'an activity

which deals with just a single part.

Small group work is especially valuable for the affective
domain because students have more freedom of movement and
opportunity to experiment with language. It has been astutely

'pointed out that, "if communication is always on a one-to-




thirty basis (i.e. from teacher to students), a great number

of other possibilities are being wasted."9 Small group work

clearly provides the great advantage of maximizing student
participation. As statéd earlier, students who feel intimidated
about speaking in front of the whole class can sometimes speak
to a few other classmates with less embarrassment and self-
consciousness. Small group work is ideally suited for limited
practice and reinforcement of previously taught material. A
drawback of small group work is the impossibility of monitoring
every group at every moment. There is a danger that incorrect
utterances will go undétected and be reinforced or that
students will totally fail to follow instructions. &So, while
small group work is very useful, it must be controlled to
assure that the objéctives are being met.

untlil recently'affective factors have not been viewed as
essential to the learning process and have generally been neg-
lected by traditional teaching methodologies. The Grammar-
Translation Method, througﬂ such techniques as translation,
recognition of cognates, and the deductive application of rules,
stresses cognitive input. The Audio-Lingual Method, emploving
repetition, substitution, and transformation drills as well as

11 treats language learning as a "habit for-

dialog momorization,
mation process."12 Affective considerations have tradifionally
depended on the teacher's temperment. That is to say, such
considerations have been incidental rather than integral to

the teaching methodology and were not grounded in a conscious

philosophy of pedagogy. With the growing realization of the

10




importance of affective factors came a number of new approaches
to language.teaching directed at the "whole person” which
focﬁséd on the condition of the learner. Such holistic
approaches attempt to enhance the student's readiness to learn

and recognize _the comfort, enjovment, and engagement of the .

students as legitimate and primary concerns of the language
teacher. As Brown observes:
The importance of the affective domain has been
recently stressed in most of the literature on
language teaching methods and techniaques. A number
of methods have been devised in the  last decade--and
some used successfully--which claim to capitalize on

humanistic factors in language learning. The Silent

Way, Suggestopedia, Total Physical Response, Com-
munity Language Learning, and others have emerged as
methods which attempt to provide the humanistic
context and affective.support necessary to meet the
egocentric, transactional, and motivational neces-
sities of second language acquisition.13
Games have long been used by teachers as a break from the
tedium bf the regular class routine and as a way to allow the

spirit of competition to stimulate greater efforts from the

students. Spelling and vocabulary bees, Bingo, and "Hangman"

14

are old games with a long classroom tradition. Teachers

must have sensed intuitively what has now become an accepted

part of learning theorv. But games were usually viewed as a




......... diversion rather than as an integral part of instruction.
Stevick, for example, confessés, "1 used to think games were
merely enjovable activities which I could bring in when I saw
that my students weré tired from the 'hard work of learning’
and needed a change of pace."l5 |
Game-playing has many features which make it a potentiaily
valuable activity in thé language class. There are six aspects
of game-playing that desérve special attention: communication
context; mood enhancement; group-building; student partici-
pation; competitiveness; incidental or spontaneous learning.
Communication context: Games provide what Brown calls

n16 Students

"meaningful coﬁtexts of genuine communication.
need not mimic the contrived, artificial, and stilted language
of textbook conversatidns but can attempt to formulate appro-
rriate language to express their own thoughts and emotions.

Once the student has something to say, the teacher can act as

a counselor to perfect that communication.

Mood enhancement: The importance of the affective domain
has already been discussed. The student's readiness to learn

is influenced by phvysical as well as psychological factors.

In plaving games in small groups students have a great deal

more freedom than in more formal learning situations. The

freédom to move chairs and stretch limbs contributes to a
sense of autonomy énd well-being. As a result, students feel
more relaxed and their minds may be more attentive and re-
ceptive. A game is play and play is relaxing and enjovable.

It is obviously advantageous for students to enter into an



activity with a sense of exciteﬁent and anticipation rather
than foreboding. |

Group-building: The teacher who is aware of the importance
of the affective domain does everything in her power to make
the classroom a friendly and supportive place. The relation-
ships and interactions among students are dynamics which play
a critical role in determining the success of a class. Small
group work fosters greater intimacy and cooperation ambng
students and provides an opportunity for them to use their
pooled knowledge toc solve problems.

Student participéfion: The primary role of the teacher, I
havé come to believe, is not td "teach" but ta set up situa-
tions in which the student can learn. The old adage that "you
can lead a horse to water but vou can't make him drink" is
particelarly apt for learning. It is the student who is
finally responsible for his own learning and he must play an
active role in that process. Student-centered classes try to
reverse the traditional situation in which the teacher is the
actor (i.e. active) and the students are the audienCe. Smail
group work, as discussed earlier, is a way of assuring that
the teacher has a less obtrusive role to play. while plaving
games the students may entirely forget about the presence of
the teacher, which means that they are absorbed in their task
and focusing their attention where it does the most good.

Compétitiveness: Rivalry plavs an important role in all
human affairs and to some extent the progress of civilization

seems to be linked to competition. There has probably never




been a human society in which competition has not plaved a
part. Games, contests, and matches of skill seem, indeed, to
be universals in the humanlgxperience. Because competition is
.such a pervasive human characteristic and game-plaving such a
natural trait, competitive activities may well be able to
facilitate the learning process. A word of caution, however,
is necessary here. Competition is a double-edged sword. While
it can promote progress in some circumstances, it can, Jjust as
easily retard it by causing intimidation. The inclusion of
elements of chance, which will be discussed later, is one way
of curtailing potentially negative aspects of competition.
Incidental or spontaneous learning: Anvone who has plaved
Monopoly or any similar board game is aware of how players
"pick up” pieces of information withou£ conscious memorization.
Plavers ®asily assimilate such data as the cost of Marvin
Gardins or the rent of Boardwalk with a hotel. This kind of
spontaneous, unconscious learning can be put to good use in
the language classroom. Observers have notéd that when ex-
cessive attention is given to the performance of an action,
failure frequently results. A Zen master, for example, ex-
plained ﬁo his archery student that, "The more obstinately vou
try to learn how to shoot the arrow for the sake of hitting

w17

the goal, the less vou will succeed.. Likewise, Gallwey

attributes tennis plavers' problems to eXcessive self-

18 and Stevick adapts the idea to language

wlS

consciousness
learning in his theory of the "Critical Self. When a

pseudo-objective is set to absorb the attention of the

b
[
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PRt participant, the real objective is frequentlv achieved without

special effort. If a student is drilled on a sentence pattern,

he may maKke errors because of his veryv attention. But if the
student's attention is distracted by some unrelated task such

as plaving a game, the forgotten linguistic objective may be

fulfilled effortlessly. Game-playving is an especially effec-
tive device for masking the real lesson.
The discussion thus far has pointed to the unique suit-

ability of games for the ESL classroom. The six features of

game-playving just discussesd, in addition to the theory of
language learning outlined above, set the stage for the de-
velopment of an activity which can serve many purposes at the
same time. Two of the limitations of small group work cited

above,/pamely, the difficulty of monitoring and the uncertainty

of equdl participation by all students, must alsc be taken

into consideration. The following chapter will describe how
CC&C fulfills the criteria of a multi-functional classroom

activity.




THE GAME
The first chapter dealt with the advantages of games and
small group work from the point of view of learning theory.
The present chapter contains a-detailed account of CC&C and
how it conforms to the principles discussed earlier.
Because of their many désirable features, games appeared
to be a promising area for experimentation. Bingo and

20 proved to be effective and enjovable class-

"Concentration”
room activities but their usefulness was limited by the range
of topics to which they could be adapted. They worked well
for vocabulary and phrasal verbs but were not so helpful for
other subjects. Also, the preparation'time, particﬁlarly in
the case’ of Bingo, was excessive in proportion to the play
time. Furthermore, these games could not guarantee the equal
participation of all students. Their strong point was their
ability to captivate the students’ attention and raise the
level of interest and excitement in the class.

It seemed that the limitations described above could be
overcome by devising a board game along the lines of Triwvial
Pursuit, using language rather than "facts” as the centrall
focus. With a board game students could work in small éroups
without.the direct supefvision of the teacher. Furthermore,
since each plaver would be required to take a turn, the par-

ticipation of every student would be assured. Board games

also offer the advantage of being flexible as to the number of
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rPlavers that can participate. CC&C can accomedate from two to

twelve playvers, an important consideration for myv classes,
some of which contain as many as fifty students. A class of
forty-five students can be divided into five or six groups of
manageable size.

The most useful function of a board game appeared to be
review and reinforcement of subjects already covered in class
lessons. Just as in Trivial Pursuit players become adept at
answering recurring gquestions, so in a board game students
would eventually become expert in handling the language prob-
lems presented. Another advantage of such a game is that
virtually any aspect of language could be treated and the
questions could be easily modified to coincide with the class

syllabus. In other words, the game could be used at regular

L intervals, once a week, for example, to provide a comprehensive
.

review of the material previously taught. The framework of
the game would remain constant but the qQuestions would change.
After some experimentation a board design was selected, a
facsimile of which appears in the AppendixXx.. Each student has
a marker which he moves around the board according to his dice
. throw. When a player lands on a red, blue, or yellow circle,

the plaver to his right picks up a corresponding red, blue, or

vellow card and poses the question printed on it to the dice-
thrower. If the dice-thrower answers the question correctly
his marker remains on the new circle. I[If the answer is in-.
correct his marker is returned to where it was before he threw

the dice. The first plaver to make a complete circuit of the
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board and reach the "home" square is the winner. A concise
statement of all the game rules appears in the AppendiXx.

Three different colors of cards are used to allow the
posing of three different kinds of questions. The categories
of choice, change, and challenge were selected to exercise
different aspects of the students' skills. A description of
the three catggoriés follows.

Choices: These multiple choice duestions encourage

students to select the most appropriate form of expression for
a given idea, either through recognition of the correct form
or elimination of unacceptable ones. "This category is

especially useful for vocabulary development but can be applied

to morphological and svntactical topics as well.

Changes: These questions require plavers to change

specific*grammatical elements within a sentence and are, in
éssence, transformation drills. Some teacheré may object that
the recognition of formal grammatical classes and labels is
academic and not essential for communicative competence.
Nevertheless, most curricula do require this knowiedgé and the
requirement is not without foundation. Such terms as "con-
tihuous" and "superlative” provide a convenient "handle" for

distinguishing and referring to different patterns. Students

with a predilection for deductive ;earning may find thié format
particularly useful. Furthermore, transformations enable
students to clearly see the contrast between two utterances.
Since many texts as well as competence exams contain trans-

formation questions, they should not be totally ignored even




14

by the teacher disinclined to their use. Finally, in CC&C
this category of questions serves to complement the other two
in an attempt to attack the problem of language learning in
as many-faceted a way as possible.

Challenges: This type of question requires the plaver to
correct an unacceptable sentence and is usually considered the
most difficult of the three because the erfor is mot pin-
pointed. The player must not only recognize the inaccuracy
but be able to deliver the correct sentence. This type of
question is especially useful for directing the students'
attention to frequently committed errors and providing an
opportunity for the reinforcement of_standard forms. The
sentences used in these questions reflect actual and habitual
student errors and-were'compiled from notes and recordings of
student*s' speech as well as from an error analvsis handbook.21

In addition to the red, blue, and vellow circles, there
are two types of green circles. Plain green circles are
' penalties which send a marker back ten spaces and those
marked with a star are bonuSes which send it forward three
Spaces. The purpose of these circles is to increase the
element of chance in the game. If a student frequently gives
the wrong answer he might be left far behind in the prdgress
of the.game, which can be intimidating and embarrassiné. The
luck of the dice throw and the green squares serve as equal-
izers which make the game more interesting and prevent the
strongest students from always being the winners. From the

affective standpoint the inclusion of chance elements in the
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game plays a significant role.

The dice-thrower does not piék up his own card. It is
picked up by the plaver on his right. This means that the
question is posed in verbal form, an important element of the
game. It allows CC&C to operate on three skill areas: reading,
listening, and speaking. The playver who reads the card must
pose the question clearly at the risk of a penalty which is
explained in the game rules. Students are thus challenged to
translate the written code into an accurate and understandable
form. Every playver assumes each of three rﬁles during the
game: questioner, answerer, observer. The dyvnamics of the

guestioning process in the game is not unlike that of the Dvad

Learning Program in which one student plavs the tutor role and

22 From the psychological per-

the other, the student role.
spectivé.this alternation of roles appears to be beneficial.

In Korea, a hybrid mixture of English and Korean, cbmmonly
called Konglish, is frequently heard.. This speech is
characterized by the omission and misuse of articies, distorted
word order, inappropriate prepositions, and peculiar lexical
items. Although students are often aware of the accepted,
standard forms, inaccurate utterances persist in tvpical con-
versations. CC&C affords the teacher an opportunity to_
customize questions to'cbmbat such problems. The "spontaneous
learning” aspect of game-plaving which allows the student to
pick up correct speech forms automatically and without

laborious memorization makes it an ideal vehicle for such

topics as prepositions which defy a deductive approach.
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The need for constant monitoring of each group by the
teacher is somewhat alleviated by the inclusion of the correct
answef.on each card. Students may, however, sometimes be in
doubt abouf the acceptability of alternative answers. Such a
circumstance provides a valuable opportunity for the plavers
to use their pooled knowledge and to use the small group as a
resource. The self-confidence the players derive from the
realization of the group's capability persists long after the
game itself has finished.

CC&C also functions on another level. Because the plaving
of Lhe game necessitates communication between the plavers,
the whole experience serves as a context for the functional
use of language. CC&C, then, operates as an activity within
an acti§ity. Even games such as Parcheesi or Clue, which are
not dingctly related to lanéuage use, can play a useful role
in{he laﬁguage class by providing a context for communication.
CC&C serves the language learner in a two-pronged way. The
packaging, as it were, as well as the content, helps to enhance
the learner's ability. It islone language activity wrapped'
inside of another. |

Many vocabulary items and phrases peculiar to game-plaving
may be beneficially incorporateq into the lesson. Such words
as "dice" and "ﬁarker" and sentences like, "Whose turn-is it?"
are essential.for communication among the players. It is
suggésted that the teacher introduce these items before the
game is played. For this purpose a list of preparatory words

and phrases is included in the Appendix.23 Such context-
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specific communication skills will enable students to more
éasily participate in game-plaving as a social skill.

The usefulness of CC&C is increased manvfold by the ease

with which it can be modified to suit a wide range of needs.
The following chapter contains more than 300 questions suitable g
for adult intermediate level students in Korea. While these
questions may be used "as is" for other situations, they a;so
serve as models on which teachers can base duestions customized
for the needs of their particular students. The game can also
be modified in other ways, some of which will be discussed
under the headings: equipment, qustions, rules.

Equipment: As stated earlier, the original stimulus for
the development of CC&C was the scarcity of teaching materials
available in foreign countries. Replicas of CC&C can be easily
produceg at little cost in practically anyllocation. A board
can be constructed with wood, cardboard, or paper and paint or
markers. Bits of wood, plastic, bottle caps or buttons can
serve as markers. If dice aren't available, a spin-wheel can
replace them. Constructing the game can even be made into a
class activity which draws on the students' artistrv and
creativity. The number of spaces on the board can be iﬁcreased
or decreased to regulate the duration of the game. For the
same purpose, one or two dice may be used.

Rules: The rules presented in the Appendix can be followed

exactly or serve as a general guide. While watching a game in

prrogress, I noticed that one student had a big lead. I speci-

fied that the exact number to enter the "home" space must be
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thrown in order to win. That ammendation, now incorporated
into the rules, prolionged the game until the other plavers had
a chance to catch up. This instance is offered as an example
of how rules can be altered to fit the situation. The teacher
may decide {o increase or decrease the eiements of chance.
Also, the number of question cards can be varied to adjust the
frequency of repetition. There are virtually no limitations
to the number or kind of alterations that can be made to suit

particular classroom needs.

In addition to the above modifications, the followiﬁg
ideas might prove useful. In classes where there is a large
range of abilities, dgroups can be organized according to level
and questions of appropriate difficulty can be assigned to each
group. The basic concept of CC&C can, of course, be used for
languagés other than English. Furthermore, the game neéd not
be confined to linguistic questions; cultural topics may be
addressed as well. Finally, because direct teacher supervision
is not required, it is a useful activity for study groups or
other extra-classroom meetings. It could sérve as aﬁ aid to
self-study for such exams as TOEFL and the game aspect can |
alleviate some of the drudgery of test prepération.

This chapfer has attempted to describe the origins and
design features of CC&C and to suggest how the prihciples out-
lined in the first chapter can be converted into pracfice.‘ The
types of gquestions and the rationale-for them have been dis-
cussed. The following chapter contains a set of guestions and

an explanation of their arrangement and use.




QUESTIONS
Thé questions in this chapter are based on the sample
syllabus which appears pelow.2* It is recommended that 20

cards from each of the three categories be selected for each

game that is played. Each card has a number which corresponds

to the topics listed in the svllabus. The teacher can select

the topics to be reviewed, pick out the appropriate cards, and

insert them into the plastic holders provided. Blue holders

are for Choice cards, red holders for Change, and vellow

holders for Challenge.

The questions attempt to focus on one problem at a time.
Nevertheless, at times, two or more problems are addressed by
a single question. A card, for example, might have a sentence
containing past, progressive, negative, and question elemenis.
In such a case, the numbers for each topic are supplied.

All topics listed contain two aspects: formation (or how
to make it) and application {(or when to use it)ﬁ Students
must be able to recognize and form the constructions as well
as understand their distinctive uses. They must, for example,

be able to form progressives by using the copula plus the

present participial form of the verb. They must also know the {
conditions in which the use of the progressive is appropriate

and what distinguishes it from the simple tense. The questions

in CC&C are directed at both aspects and provide practice both

in the mechanics of formation and in semantic understanding.
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‘The syllabus that follows is not presented as a model but
simply as a typical program of grammar topics for intermediate
level - students. 1Its inclusion here is to demonstrate how CC&C
questions can be adapted to a specific program. Such a list
svllabus is necessarily inadequate because it doesn't suggest
the inter—relationshibs between categories which must be taken
into account in actual teaching. Negation, for example, cannot
be treated as a unit by itself but must be interwoven.with such
topics as verb and copula patterns and gquestions. Neverthe-
less, the list does serve as a useful inventory of topics to be

covered.




10.

11.

12.

13.

.14,

15.

16.

17.

18.

19.

20.

21.

21

SAMPLE SYLILABUS

Verh and copula sentence patterns (word order, subject-
verb agreement)

Verb tenses

Progressive forms

Perfect.forms

Negation

Questions (ves/no; or; wh-; tag)

Pronouns (persbnal; possessive; reflexive-intensifving)
Determiners (articies; demonstratives; possessives)
Count/mass nouns, measure words

Imperatives

Passive voice

Indirect objects

Adjectives, adverbs, comparison

Phrasal verbs

Prepositioné

Conjunctions (coordinate, causal, temporal)

Modals

Conditions and wishes

Relative clauses

Complementation (use of "that", gerunds, infinitives)

Indifect speech, embedded sentences and questions
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1 12

L va. How much did the flowers a. They weren't go to class

cost? vesterday.
b. How much did the flowers b. They hadn't go to class
costed? '

vesterday.

Cc. How much costed the flowers? vc. They didn't go to class

vesterday.

1 2
va. She doesn't like pop music. va. The weather was very warm
vesterday.

b. She doesn't liKes pop music.

\ . oy b. The weather has been very warm E

c. She don't likes pop music. vesterday. _ :

c¢. The weather had been very
warm yesterday._ :

a. They didn't went dbwntown. a. I have saw a good movie

T b. They didn't gone downtown. vb. I saw a good mbvié.

vc. They didn't go downtown. c. I seen a good movie.
i 2
a. The people was in the room. a. Mary has eat all the cookies.
vb. The people were in the room. b. Mary did ate all the cookies.
room.
4 2 11
, ) a. The house has been bu11t
a. You wasn't in class. last vear.
b. You weren'ts in class. vb. The hbduse was built last year.
Vc. You weren't in class. c. The house was build last

vear.
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a. Someone knocks at the door. a. The baby has grow a lot.
b. Someone has knocking at the b. The baby has growed a lot.
door.
v/c. The baby has grown a lot.
vc. Someone is knocking at the
door.
3 4
- a. We have tell him what vou
a. The wind blowing hard. said. ) . Y
vb. The wind is blowing hard. v'b. We have told him what vou
. , said.
c. The wind does blowing hard.
¢. We have telling him what wvou
said.
3 4
va. He broke his leg while he a. She is living here for 3 vears.
was skiing. -
] ) vb. She has lived here for 3 vears.
b. He broke his leg while y
AP
he skiing. c. She was lived here for 3 vears.
¢. He is breaking his 1leg
while he skied.
3 4
va. She was looking for her book. a. I already spoken to the doctor.
b. She was look for her book. vb. I've already spoken to the
doctor.
c. She had looking for her book.
c. I was alreadyv spoken to the
doctor.
€5
3 4
a. It doesn't starting to fain. va. Haven't they called you?
b. It hasn't starting to rain. b. Didn't they called vou?
vc. It isn't starting to rain. c. Haven't they call vou?
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o
0

va. It isn't cold today.
b. It doesn't cold today.

c. It not cold today.

va. When is she going to work?
b. When will she going to work?

c. When does she going to work?

]

S

6

What is the best answer to the

a. The telephone hasnft ringing. question: It isn't cold.in
) . August, is it?
b. The telephone doesn't ringing.
' ., N v'a. No.
.Jc. The telephone isn't ringing. b. Yes. |
c. Yes, it isn't.
Va. she didn't hear you. via. You saw him, didn't you?
b. She heard not you. b. Did yvou see him, didn't vou?
.c. She nof hear you. c. You have seen him, didn't vou?
a. They didn't gone to Seoul. a. There lives vour teacher?
b. They not gone to Seoul. b. Lives there vour teacher?
vc. They didn't go to Seoul . vc. Does your teacher live there?
5 G

a. I don't have some time now.

b. I don't have no time now.

Vc. I don't have any time now.

va. Is he sleeping?
b. Does he sleeping?

c. Has he sleeping?
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é o
a. I am hers friend. | a. another men are happy.
Vb.;i am hér friend. - vb. Other men are happyv.
c. I am she's.friend_ ' c. The others men are happy.
',':. E:
&
va. 1 scared myself with the mask. a. I was born in the Korea.
b. 1 scared me with the mask. b. I was born Korea..

c. I myself scared with the mask. vc. T was born in Korea

7 8

a. Her and me are friends. a. Every man should have the wife.
b. Her and I are friends.  |vb. Every man should have a wife.
. _
vc. She and I are friends. c. Everv man should have wife.

a. I thought her was happy. a. I want to be a artist.
vb. I thought she was happy. |vb. I want to be an artist.
c. I thought herself was happy. c. I want to be the artist.

a. Myself looked for him. | a. where can I buy my camera?
vb. I, myself, looked for him. v'b. Where can I buy a camera?

c..Me, mvself, looked'for him. C. Where can I buy the camera?
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& 10
‘a. How much eggs is there? a. Do you have ask me that again.
b. How many eggs is there? b. You ask me that again.
v'c. How manyv eggs are there? v/C. Ask me that again.
R
S ;10
a. There wasn't much people there. a. Please to close the door.
vb. There weren't many people vb. Please close the door.
there. .
c. Please the door close.
c. There wasn't many people there. '
a. Almost studepts wefe absent. va. Don't do that again.
b. Most of students were absent. b. Don't to do that again.
. [ ]
v'C. Most students were absent. c. You do not that again.
o i0
va. I ate too much chicken. a. Let them to eat cake.
b. I ate too many chickens. vb. Let them eat cake.
c. I ate too much chickens. c. They let eat cake.
& 10
a. Where is a school? a. Please yvou take off your hat.
b. Where is school? b. Please do you take off vour
hat.
vc. Where is the school?
: vc. Please take off yvour hat.
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)
S

a. The book finished. |va. He sent me a long letter.
b. The book finishes. b. He sent to me a long letter.
vc. The book is finished. c. He sent a long letter me.
11 iz
a. 1 was boring by the ﬁovie. Va. She told him to listen.
vb. 1 was bored by the movie. b. She said him to listen.
c. I had bored by the movie. c. She said him listen.
11 i2
a. The beer has,finished' a. I said my friend to comé.
vb. The beer is finishéd. vb. I told my friend to come.
c. The bee} is finishing. c. I told to my friend to come.
il 12
va. English is used by many people. 'a. He”éo'l'dmn-lé it.
b. English uses many people. b. He sold me to it.
¢c. English used many people. vc. He sold it to me.
i1 12
va. He was fired by IBM. a. Can yvou explain me it?
b. He has fired by IBM. b. Can you explain to me it?
c. He fired by IBM. vc. Can vou explain it to me?
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is

She is the best good student

14

a.
: in the class. va. The teacher never calls on Jim.
b. She is the most good student b. The teacher never calls Jim on.
in the class. '
. c. The teacher never
vc. She is the best student in Jim calls on.
the class. :
- g
A S Yy
> 114
a. My watch is more new than va. Give it back to me.
vours. ‘
) - _ b. Give back it to me.
vb. My watch is newer than yvours.
. ' C. Give to me it back.
Cc. My watch is more newer than .
vours.
-
t3 14
. wWhich means the same as wait?
va. Come as soon as possible.
a. hold out
b. Come as possible as you can.
: . vb. hold on
¢. Come ‘as soon as possibly.
c. hold up
i3 14
. Which means the same as meet?
a. Korea 1s not developed than )
other countries. a. get out
. b. get by
vb. Korea is not as developed as- vc. get together
other countries. ) '
c. Korea is not development as
other countries.
wiory 14
23 .
Which means the same as endure?
a. Especially he is friendly. .
- _ va. put up with
b. He is friendly especially.
b. put out by
ve.

He is especially friendly.

c. put away
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a. They visited Japan before 3 a. She sits in back at the class. |
weeks. .
. .| ¥b. She sits in back of the class.
b. They visited to Japan 3 weeks
ago. c. She sits in back in the class.
vc. They visited Japan 3 weeks ago.
i5 115
a. They buy everything by credit. {wva. I'll be back in 15 minutes.
vb. They buy evervthing on credit. b. I'll be back after 15 minutes.
c. They buy everyvthing for credit.] ¢. 1'll be back at 15 minutes.
a. She lives far to school. a. She called by the telephone.
b. She lives far by school. b. She called at the telephone.
Jc. She 1iv£s far from school. Jc. She called on the telephone.
a. The secretary sat on her desk Ja. The book is on the'table.
and tvped.
b. The book is in the table.
vb. The secretary sat at her desk
and typed. c. The book is at the table.
¢. The secretary sat in her desk
and typed.
15 16
a. Do vou agree in my opinion? a. I don't like him and she
i L. doesn’'t too.
b. Do you agree about my opinion? .
J‘ ' _ R b. I don't like him and she
c. Do vou agree with mv opinion? doesn 't neithert
Ve. I don't like him and she

doesn't either.
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16

17

vesterday.

‘a. i am tired since I will rest. a. You have not to go vet.
vb. Sincé.I am tired I will rest. b. You must have not to go vet.
c. Since I will rest I am tired. vC. You don't have to go vet.
- & o
| 16 (1Y
a. Y [] : r
v PEtESSi;gplay while I'm a. You should to see.a doctor.
b. While vou can't p1a§ I'm b. You must to see a doctor.
studying. ' vc. You ought to see a doctor.
c. I'm studving while vou can't
play.
16 17
a. i th wi .
Ca;?z g;esgzgg elther will a. I can't done it.
b. Either Cathy, either Susan b. I couldn’t done 1it.
will%win the game. vc. I couldn't do it.
vo. Either Cathy or Susan will
win the game.
iG 17
a. She can't swim and I can't : '
neither. va. That must be David.
b. She can't swim and either b. That can be David.
can’t I. c. That shall be David.
vc. She can't swim and I can't
either.
1 18
a. I gg:zefggs to the hospital a. If he was'happy he would stay.
Vb. I had to go to the hospital vb. If he were happv he would stay.
vesterday. ¢c. If he were happy he can stay.
c. I had go to the hospital '

AR AT A
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1& ig
. : a. He is the man whom gave it
a. If it rains I wouldn't go. to me.
vb. If it rains I won't go. vb. He is the man who gave it to
: me.
c. If it rains I hadn't go.
c. He is the man which gave it
to me.
18 19
va. If I were yoﬁ I would call her.] a. The walking together people
- are my cousins.
b. If I was vou I would call her. . . ‘
b. The people who walking to-
c. If I were yvou I will call her. gether are my cousins.
vC. The people who are walking
together are my cousins.
18 19
a. She wrote the letter what
a. I wish you answer me. vou saw.
b. I wish you will answer me. vb. She wrote the letter vou saw.
. _
vec. I wish you would answer me. c. She wrote the letter which
that vou saw.
18 19
a. They wish they can study in a. The man called is my brother.
the U.S. T
. . b. The man called who is my
vb. They wish they could study in brother.
the U.S.
| . ) i v/c. The man who called is my
Cc. They wish they will study in brother.
the U.S.
18 i9
va. If you had called I would have |/, she told me what vou said.
gone, )
b. She told me which vou said.
b. If vou had called I would go.
c. She told me what that vou said.
c. If you had called 1 would

have go.
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<0 21

‘a. My father wants I should go; a. I said them don't worry.
b. My father wants I to go. ' vb. 1 told them not to worry.
vCc. My father wants me to go. c. I told them don't worry.

20 21

a. I like listening music. a. She asked what time is it.
b. I like listen to music. b. She asked what time was it.
ve. 1 like to listen to mﬁsic. vc. She asked what time it was.

va. I asked him to come to our . ' '
house. _ va. Ask her how old she is.

b. I asked he would come to b. Ask her how old she.

our hpuse.
c. Ask her how old is she.

c. I asked he coming to our
house.

a. I expect him come back soon. a. I don't know where is it.

vb. I expect him to come back soon. b. I don't Kknow where is

c. I expect that he coming back vc. I don't know where it is.
soon.
20 21 .
va. Doing homework is borfng. ' a. I asked was. she cold.
b. Do homework is boring. b. I asked she was cold.

c. Is boring to do homework. vc. I asked if she was cold.
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Change to they:
It is a new book.

(They are new books.)

Far

2

Change to yesterdav:
He will see his friend tomorrow.

(He saw his friend vesterday.)

Change to 1I:
She likes to listen to music.

(I like to listen t\music.)

Change to perfect:
They studied English for 3 vears.

(They have studied English for
3 vears.)

Change to he:

They do n't want to see the

movie.
[ ]

(He doesn't want to see the
movie.)

&

Change to present:

She understood the lesson
completely.

(She understands the lesson

completely. )

Change to she:
1 like to play baseball.

(She likes to play baseball.)

Change to past:

Do vou know his address?

(Did you know his address?)

Change to desks:‘
That is a new desk.

(Those are new desks.)

Change to future continuous: iy

2

L]

He was travelling to Seoul by
train.

(He will be travelling to Seoul
by train.)
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. 3
. Change to past continuous: '
Change to present continuous:
: ) They drink beer and play cards.
He doesn't speak French.
. ‘ . (They were drinking beer and
(He isn't speaking French.) playing cards.)
< 4
Change to past continuocus: Change to perfect:
It rained last night. He teaches English and French.
(It was raining last night.) (He has taught English and -
French.)
3 4
Change to future continuous: ' Change to past perfect:
The train will leave at 7:45. She didn't see him before.
[ ] .
(The train will be leaving (She hadn't seen him before.)
at 7:45.)
3 4

4

Change to perfect continuous:
She has had a good time.

. {She has been having a good time)

Change to perfect:
Why don't vou answer me?

(Why haven't vou answered me?)

L

Change to present continuous: *
They watch TV.

(They are watching TV.)

Change to future perfect:

They will live here for 2 vears.

(They will have lived here for
2 vears.)




CHANGES 35

&
4 oJ
Change to perfect continuous: 3| change to negative:
I saw her frequently. He wants to visit us.
(I have been seeing her fre- (He doesn't want to visit us.)
quentliy.)
4 o
2 Change to negative:
Change to past perfect: .
) . . She has a lot of boyfriends.
David does his job well . _
. - . (She doesn't have a lot of
(David had done his job well.) boy friends.)
S 15

Change to negative:
She said sgmething.

(She didn't say anything.)

She can speak Engiish well.

Change to negative:

{She can't speak Eﬁglish well.)

5

Change to negative:
Bill has enough money for lunch.

(Bill doesn't have enough money
for lunch.)

Change into a tag question:
Is it hot today?

(It's hot today, isn't it?).

Change to negative:
I have an older brother.

(I don't have an older brother.)

Change into a question:
She is going to Seoul tomorrow.

(Is she going to Seoul

~ tomorrow?)
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‘Change to a question: Change the noun to a pronoun:
He does homework évery night. The water was very cold
(Does he do homework every (It was very cold.)
night?)

G

Change to a question:
She is a student at this college.

(Is she a student at this
college?)

Change nouns to pronouns:
I met Jack and Dave downtown.

(I met them downtown.)

Change to a question:

You came home late today.

.
{Did vou come home late todav?)

Change to0o pronouns:
Bob saw Alice’'s sister.

(He saw her sister.)

~3

Change to Mary:
John saw his teacher.

(Mary saw her teacher.)

8

Change to indefinite article:
They went to the opera.

(They went to an opera.)

Change names to pronouns:
Bill will visit Bill's friends
Lomorrow. ‘ "

(He will visit his friends
tomorrow. )

Change to plural:
A dog is a good pet.

(Dogs are good pets.)
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& S
Change to milk:
Change to definite article: .
There are many apples in the
I saw a man. refigerator..
(I saw the man.) (There is much milk in the
refrigerator.)
& g

Change to friend:
I£t's nice to have friends.

(It's nice to have a friend.)

Change to dollars:
How much money did it cost?

(How many dollars did it cost?)

Change to indefinite article:
My friend is the actor.
.

(My friend is an actor.)

Change to sandwiches:

How much bread did vou eat?

(How many sandwiches did vou
eat?)

Change to don't:
I have some free time now.

(I don't have anv free time now.)

Change to a command:
You are washinggth33Qishes!

(Wash the dishes.)

Change to moSt:
All the teachers plaved ball.

(Most {of thel] teachers plaved
ball.)

10

.Change to a command:

You are coming to myv office.

(Come to my office.)
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‘Change to a command:
She helps vou.

(Let her help vou.>

i0

Change to passive:
IBM fired Bart in 1982.

(Bart was fired by IBM in 1982.)

Change to negative:
Answer the telephone.

(Don't answer the telephone.)

93

Change to passive:
The dog bit the man.

{The man was bitten by the dog.)

Change to negative:

Turn on the light.

(Don't turn on the light.)

110

o

11

Change to active:

The song was sung by evervbody.

(Evervbody sang the song.) .

Change to active:

The car was driven by an old
man. '

(An dld man drove the car.)

11

12

Change the gift teo it:
I gave Susan the gift.

(I gave it to Susan.)

Change to passive:
Finish this work today.

(This work must be finished
todav. )

Fu.Y
Ik

Pomd
M .

Change say to tell:
He said no to them.

(He told them no.)
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(2283

Change to comparative:
Angry

{Angrier)

Change to a 2-word verb:
I will return vour pen tomorrow.

(I will give back vour pen
tomorrow. )

13 14
. Change to a 2-word verb:
Change to comparative: Coe
o They asked the teacher to post-
Comfortable pone the test.
(More comfortable) (They asked the teacher tec put
off the test.)
13 i4

Change to adverb:
Nice

(Nicely)

Change to a 2-word verb:

The students submitted their
homework.

(The students handed in their
homework >

Change to superlative:
Susan is myv close friend.

(Susan is my closest friend.)

14

Change to a 2-word verb:

1 omitted the third question.

(I left out the third question.)

[
a2

Change to superlative:
That girl is intelligent.

(That girl is the most intel-
ligent.)

14

Change to a 2-word verb:

I will investigate the matter
immediately.

(I will look into the matter
immediately.)
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16

Change to one sentence:

She is very hungry.
She didn't eat breakfast.

(She is very hungry beéause/
since she didn't eat breakfast.)

17
Change to yesterday:
I must go to Seoul tomorrow.

(I had to go to Seoul yesterday.)

16
Change to one sentence:

She is tired.
I am not tired.

(She is tired but I am not.)

17

Change to yesterday:

I can do it tomorrow.

(I could have done it yesterday.)

rod
Lop}

Change to 2 sentences:
Susan and I like raw fish.

(Susan likes raw fish. I like

raw fish.)

17
Change to savs: 21

He said he could come.

(He says he can come.)

b
o,

Change to neither:

Alan isn't happv and I'm not
either.

(Alan isn't happv and neither
am I.)

17

Change to thought: '
- 21

I think you may change vour
mind. .

(I thought you might change
vour mind.)

s

Change to negative: 5
He was late and so was she.

(He wasn't late and neither
was she.)

Change to must:
Do I have fto tell you?

(Must I tell vyou?)
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Change to studied:
CIf I study I will pass.

(If I studied I would pass.)

s
Change to one sentence using who:

That girl is my friend.
That girl is wearing a red hat.

(That girl, who is wearing a:.red
hat,is my friend.)

ok
oo

Change to present unreal:

If I have money I1'1l1 buy vou a
present.

(If I had money I'd buy yvou a
present.)

ig
Change to 1 sentence using which:

I saw a movie.
The movie was funny.

(The movie which I saw was
funny.)

[
Co

Change to past unreal:

If he were late I would have
been angry.
y

(If he had been late I would have
been angryv. >

19
Change to 1 sentence using that:

We took an exam.
The exXam was hard.

(The exam that we took was
hard.»

18

Change to present real:

If vou had asked I would have
told vou.)

'(if‘you ask 1'l1 tell vou.)

19

Change to 2 sentences:
The apple which I ate was rotten.

(I ate .811 apple. The apple was

rotten.)

Change to a wish:
The weather is nice today.

(I wish the weather were nice
todav. )

Change to 2 sentences:
I know the man vou met.

(I know the man. . You met the

man. )
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<. o0
ﬂ"‘. 3
o

.Change says to an infinitive:

It is strange that he savs so.

(It is strange for him to say s0.)

- 8he said,

21

Change o indirect speech:
"I am hungry."

(She said she was hungrv.)

&
-

Change to go to a gerund:
To go camping is fun.

(Going camping is fun.)

21

Change to indiréct speech:
David said, "I will come early."

(David said he would come early.)

Change to 1 sentence using that:

She will go to Japan.
It's possiPle;

(it's possible that she will go
to Japan.)

Change to indirect speech:
Jane said,

"1 saw that movie."

Jane said she saw that movie.)

20

Change this sentence by using
that:

His coming surprised us.

(It surprised us that he came.)

Change to indirect speech:’

Bill asked me, "Where are vou

going?"

(Bill asked me where I was going.)

20
Change gerund to infinitive:
His being angry was unusual.

(It was unusualrfbr him to be
angry.)

Change to indirect speech:

I asked her, "Do you like my

new hat?"”

(I asked her if she liked my new
hat.) ‘
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The news are on TV every night.

(The news is on TV every night.)

H

I was entered the university 3 3
last vear.

(I entered the university
last vear.)

1

i

. E
There were much discussion about Betty doesn't likes lice.
the football game.
(There was much discussion (Betty doesn’'t 1like lice.)
"about the football game.)
1 2

Some questions is harder than
others. '

(Some questipns are harder than
others.)

The school was builded last year.

(The school wés built last vear.)

i

Those students alwavs comes late.

(Those students always come
late.)

Miss Choi swum very fast
vesterday. )

(Miss Choi swam very* fast
vesterday. )

i

o
She doesn't has to go to schooli {
today.’

(She doesn't have to go to
school todav.)

She throwed the ball to the
catcher.

(She threw the ball to the
catcher.)
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CHALLENGES
4 S
| Ly
They haven't ate lunch yet. Do I must take the exam?
(They haven't eaten lunch vet.) (Must I take the exam?)
4 O
i

I didn't seen her since 1980..

I haven't seen her since 1980.)

You didn't sent the letter.

{You didn't send the letter.)

Why we bow to each other?

(Why do we bow to each other?)

When began the game?

Wwhen did the game begin?)

5.
I didn't heard what vou said.
(I didn't #©iear what vou said.)
The students not do their
homeworlk.
(The students didn't do their
homework. ) '

I don't have gone vet.

(I haven't gone vet.)

You like soju, aren't vou?

(You like soju, don't you?)
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‘Does Betty like rice, doesn’'t she? I'm going to borrow she's book.
(Betty likes rice, doesn't she?) (I'm going to borrow her book.)

.6_ o 7

Why did he went? I am waiting until find a rich
mar.
(Why did he go?) ' ' (I am waiting until I find a

rich man.)

7 7

She met hers friend. : He saw my wife and 1 vesterday.

(She met h®r friend.) ' (He saw my wife and me yester-
day.? -

«3
-}

My sister lost his glasses. I bought in Japan.

(My sister lost her glasses.) (I bought it in Japan.)

w3
o |

I am hers brother's friend. : 1t was good lunch.

(I am her brother's friend.) (It was a good lunch.)
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Are you going to the downtown?

(Are you going downtown?)

Most of girls like him.

{(Most girls like him.)

My hobby is to take a photo-
graph.

(My hobby is to take photo-
graphs. )

S

There was many noise in the class|

(There was much noise in the
class.)

I watched the TV last night.

(I watched TV last night.>

I only have small money.

(I only have a little money.)

I spoke to class president
about it.

(I spoke to the class president
about it.)

I don't have some time now.

(I don't have any time now.)

She has the nice personality.

(She has a nice personalitv.)

You ask too much questions.

(You ask too manv questions.)
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"You do please go away.

(Please go away.)

10

He was enjoved the party.

(He enjoved the party.)

10

You not say that again.

(Don't say that again.)

11

I am very interesting in that
book.

(I am very interested in that
book.) )

Please vou repeat that.

(Please repeat that)

11
The teacher was forbidden them

to make noise.

(The teacher forbid them to
make noise.)

You please to come to my house.

. (Please come to my house.)

0

11

I am confﬂsing by the lesson.

(I am confﬁsed by the lesson.)

Please do vou eat something.

(Please eat something.)

11

These lessons needed of students.

(These lessons are needed by
students. )
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She gave me it. I study hardly every day.
(She gave it to me.) (I study hard every day.)
.4 oy
32 TR

Please sSay me the truth.

(Please tell me the truth,)

My sister is more tall than Marvy.

(My sister is taller than Mary.)

She recommended me a book.

(She recomhended a book to me.)

A

13

This picture is more nice than
the other.

(This picture is nicer than the
other.)

12

The ring cost to me $100.00.

(The ring cost me $100.00.)

13

That is the best interesting
TV show.

(That is the most interesting
TV show.)

iz

She said him she was sorry.

(She told him she was sorrv.)

13

I heard suddenly a noise.

(Suddenly I heard a noise.)
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i4
4

‘"I didn't throw out it.

(I didn't throw it out. )

15

Call me back after 15 minutes.

(Call me back in 15 minutes.)

3 4

Please look this word in the
dictionary.

- (Please l1ook this word up in the
dictionarv.)

15

He came home on yestérday.

(He came home yesterday.)

I4

We were really counting
vou on.

(We were really counting on vou.)

15

The report is written in this
page.

{The report is wfitten on this
page.)

foah
o

I finished the book and now I
will give back it.

(I finished the book and now I
will give it back.)

Do vou agrée in my idea?

(Do vou agree with my idea?)

A
i

Put on the envelope a stamp.

(Put a stamp on thelenvelope.).

15
I have 5 families.

(I have 5 in my family.)
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16

I got up after I brushed my
teeth.

(After'I_got up I brushed my
teeth.)

17

They couldn't understood the
teacher.

(They couldn’'t understand the
teacher.)

16

He died until the dobtor came.

(He died before the doctor came. )

17

The teacher made us to do a lot
of homework,

.{(The teacher made us do a lot

of homework. )

16

She has been working while vou
are sleeping.

.
(She was working while vou were
sleeping.)

17

You have not to give him money.

(You don‘t have to give him
money . )

ib
Miss Kim isn't busy and neither

isn't Miss Lee.

(Miss Kim isn’'t busy and nejther
is Miss Lee.)

17

I should studying tonight.

(I should study tonight.)

The smell wasn't good and the
taste wasn't too.

(The smell wasn't good and the
taste wasn't either.)

17

I must can talk to vou.

(I must talk to vou.)
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'
iy 19
I wish today is Friday. The place where he lives there
‘ ' is close.
(I wish today were Friday.) (The place where he lives is
close.)
18 19

If I could marry Jo Yong-Pil 1I
will be happy.

(If I could marry Jo Yong-Pil
I would be happy.)

The man you were talking to him
is my friend.

(The man (that) you were talking
to is my friend.) '

18

If I was vou I quit.

(If I were,you I would quit.)

The girl which said that is a
liar.

(The girl who/that said that is
a liar.)

“ oy
FRe i9
I wish he goes away. The story what vou heard is true.
(I wish he would go away.) (The stort that/which vou heard
is true.)
18 19

We would go to a movie if there
is time.

(We would go to a movie if there
were time.)

I'don’'t know who people to ask.

(I don't know who (which people)
to ask.)
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20 Z13
I want for you to stay here. I don't know what is his name.
(I want you to stay here.) (I don't Know what his name is.)
20 21

He asked me go to a movie.

(He asked me to go to a movie.)

He asked me how old was IL

(He asKed me how old I was.)

20

Is interesting hearing her speak.

(It is interesting hearing her
speak.)

21"'

I forgot where did I put it.

(I forgot where I put it.)

She reminded'me I should take
my umbrella.

(She reminded me to take my
umbrella. )

21

She asked me where was I going:

(She asked me where I was going.)

20

It is difficult stayv there.

(It is difficult staying/to
stay there.)

21

I asked him what does it mean.

(I asked him what_it means. )
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i
LW
She is going to comes home soon.

(She is going to come home soon.)

—
6

You are go to Europe, aren't you?'

(You are going to Europe, aren't
vou? )

2
3

I am getting home at six o'clock
every day.

{I get home at six o'clock
every day.)

I going to study tonight.

(I am going to study tonight.)

I was cutting myvself while I
shaved.

(I cut mysSelf while I was
shaving. )

4
Hasn't he teached vou about that?|

(Hasn't he taught vou about
that?)

Where does yvour friend going now?

(Where is yvour friend going now?)

4

She hasn't spoke the truth.

(She hasn't spoken the truth.)

3

Korean Air flight number 206 is
now arrives.

(Korean Air flight number 206 is
now arriving.)

She was alreadyv cooked dinner.'

(She has already cooked dinner.?




CQNCLUSION

Sinée the inceptjonﬁof the idea for CC&C I have eXperi-
mented with a number of different models of the game in various
teaching situations. .Student response has been overwhelmingly
bositive. One bhasic measuré of the game's success is that the
students obviously enjoyved it, even foregoing their bfeak and
staying after the bell to continue play. Spontaneous clapping
and laughter along with exXclamations of disappointment‘and
glee were commonly heard and added a festivé_element to the
academic atmosphere. Plavers freely éxpresse& their emotions
as they enjoyéd the freedom and control of autonomous activity.

Dynamics varied greatly from group to group within a
single'tléss. ‘Some groups were highly competitive, imposing a
time limit for an answer to be given and counting down while
the playver "on the spot" grappled with the question. Other
groups were supportive, repeating'questions numerous times and
providing hints for answering.r Some players seemed ﬁotally
absorbed in the play aspect of the game while others studiously
took notes after each question. Some groups were loud and
boisterous and others displaved a more placid and businesslike
stfle. While some students were'more active than others, all
were involved in the plav process.

I was surprised at.héw quick1§ students learned the game
pProcedure and tobk control of the activity. After five minutes

of exXplanation and demonstration I established'small gfoups
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and distributed the games. Play began immediately and if
there were duestions I answered them as 1 passed from group to
group. Students sometimes made innovations, such as playing
"Rock, Paper, Scissors" to choose who would go first. Wwhen I
did not demand that English be spokenlwhile rlaving, most
groups used Korean to communicate. It was, nevertheless,
common to hear plavers counting, sometimes in ﬁnison, in
English and referring to "yellow cards" and "dice." Some
groups did, indeed, make an effort to play the game in English.

It appeared that students were quite thorough in their
examination of the questioﬁ cards and they spotted a number of
unintentional errors and ambiguities which I had to correct.

I noticed students reading through the cards before putting
them away at the end of the game.

I iound Lthat a 50-60 minute class period is adequate to
- complete a game of CC&C. Since the main goal is to practice
sentences and not to establish a winner, it is not absolutely
necessary to finish the game, although it is satisfying to
have closure. If one playerﬂwins the game early, play still
continues while the others maké their way around the board.
CC&C thus proves to be a flexib{e instrument aslfa: as time
allotment is concerned.

Having used CC&C in classes ranging from 15 to 50 -
students, 1 detected no significant differences in the dvnamics
of play due to class size. It proved possible to effectively
divide large classes into manageable groups. Large classes

should, however, be provided with an adequate humber of games,
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because the smaller the groups, the greater the amount of direct
participation and the Shortef the wait between turns.

During é trial use of CC&C by another teacher, three students
were given the task of reading the rule sheet while the rest of
the class prepared the game for play. The three helped each other
understand the'procedﬁre which they then explained to their
classmates. Another dimension of Communication and cooperation
was thus added to thg attivity. |

As stated earlier, the most natural use for CC&CEis reyiew._
I have sometimes dispensed altogether with ‘the categories of
choice, change, and challenge and based questions of different
kinds directly on class texts. In one instance, for example,
the blue cards containéd sentences frdm Graded_ EXercises in

English,25 the red cards had problems from Story Sguares,26

and the,vellow cards posed questions based on the story, "Uptown"
27 '

in Express EnglisQL__Igansitions. The game proved to bhe a
valuable pre-exam review tocl and the experiment convinced
me of the ease with which CC&C can be adapted to different Lexts
and programs. | |

My eXperiences thus far with CC&C have been quite gratify—
ing, but perhaps some of.its success has been due to its status'
as a special activity, a treat. It remains to be seen if CC&C
can successfully function as a routine vehicle for review used
on a regular basis. Tﬁe‘next step in its development is to
make it a part of the syllabus and use it throughoﬁt the

semester. It would be very helpful at this point if the game

were to be used by a number of teachers in many different
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settings to ascertain its usefulness and limitations. Finally,
the game muSt be objectively evaluated for its efficacy as a
pedagogical tooil beyond.its ability to delight and entertain
students.

In closing it should be noted that this activity was
designed to put into practice some of my basic assumptions
about the learning and teaching processes. But CC&C is only
one activity and not a brogram. In order for CC&C to be more
than a diversion or time-filler its use must be coordihated .
with a well-conceived lesson plan that takes into account the
needs of the learner as well as the fundamental linguistic
aspects of language learning. CC&C is simply one more tool to
enable the teacher to help students in the awesome task of
learning a foreign ianguage. |

I Mope that this paper will encourage other teachers to
experiment with the game format described here and to share
their experiences and suggestions. 1In addition, perhaps some
readers, convinced of the importancelof the affective domain,
the usefulness of autonomous small group work, and the appro-
priateness of game—playing in the language class will be
stimulated to develop new activities building and improving

upon the idea of Cc&cC.
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. Object: Plavers must move their markers around the board and
LT reach the "home” square.

Plavers: From two to eight plavers may participate. (Option:
the number of participants can be increased to twelve if there
are an even number of playvers and teams of two plavers co-

operate as partners sharing a single marker.)

Duration of Game: Variable. When plaved by fiVe plavers with
two dice the average game time is one hour. (Option: if one
die is used instead of two, game time can be prolonged.)

Eguipment Supplied: (1) gameboard; (2) dice; (8) markers:
{60) plastic card holders; (320) question cards; instructions.

1. Each plaver (or team) chooses a marker and begins at the
"start" square. Playvers throw dice and the highest number
goes first while playv continues counter-clockwise.

2. Plavers move markers the number indicated by dice. It
marker lands on a red, blue, or yellow square the plaver to
the right of dice-thrower picks up a correspondingly colored
card and poses the question printed on it without showing the
card. The question may be repeated up to three times. After
answer is given, card is placed at the bottom of appropriate
deck. Green squares are explained in rule #6.

3. If the correct answer, which is indicated on card, is given,
_the marker remains on the new square. If answer i& incorrect,
marker ise returened to the square it was on before dice were
thrown. In either case, it is then the next plaver's turn.

4. If doubles are thrown, plaver takes an extra turn but must
still answer the question card.

5. If a marker lands on an occupied square, the cccupving
marker is moved backwards one space. If consecutive squares
are occupied, each marker is moved backwards one space.

6. The plain green squares are penalties. A marker that lands
on one is moved backwards ten spaces. Green squares with
stars are bonuses and markers landing on them are advanced
three spaces. Plavers landing on green squares don't answer
questions. Penalties and bonuses applyv only when the dice are
thrown and not when a marker 1s bumped onto a green square by

another plaver.

7. If an incorrect answer is given because of faulty question-
ing, the questioner loses his/her next turn. Group concensus
determines if the question was asked properly. i1f guestioner
is at fault, another question is picked and play continues.

8. Any question or dispute arising in the course of the game
should be resolved by group concensus with the teacher acting

as final Jjudge, if necessary.

9. The first plaver to make a circuit of the board and enter
the "home” square bv throwing the exact number needed is winner.
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APPENDIX C: Preparatory Terminology

Board, gameboard
Dice

Marker

Question cards

Deck

Bonus
Penalty

Clockwise, counter-clockwise

wWho goes?

Whose turn is it?

I missesd my turn.
Itﬂs vour turn.

Throw {(shoot, roll) the dice.

(You) Go again.

Move forward 3 spaces.

Go back to the red circle.

That's the right (wrong) answer.

I don't know the answer .

You ;andeq on the yellow‘square.
Move my marker to the blue square.
I threw doubles.

Who Jjust went?

Please repeat that question.
Who has the dice?

1 dropped the dice.

.
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NOTES
! The term ESL is used throughout to refer to all tvpes
of English language instruction for non-native speakers.
2 Ronald wardhaugh, "TESOL: Current Problems and Classroom

Practices" Teaching English as a Second Language: A Book of

Readings, eds. Harold B. Allen and Russell Campbell, 1972 ed.
(New York: McGraw, 1965) 3.

3 Christina Bratt Paulston, What Research Savs to the
Teacher: English as a Second Language (Nat. Ed. Assoc. of the

U.S., 1980) 32.

4 "Dulay and Burt suggested a filter, an affective filter,

can Keep input from getting in ... -What the filter hypothesis
says about pédagogy is that the more we do to lower the filter,
'i.e., the more our classes are low anxiety, the better off our
students®will be." (Stephen Krashen, "Théory versus Practice

in Language Training” lInnovative_ Approaches to Language

‘Teaching, ed. Robert w. Blair (Rowley: Newbury, 1982] 25).
5 To deal with the sensitive issue of gender in third
person pronouns, "he"” is arbitrarily used throughout to refer

to the student and "she"” to the teacher.

6 The tortoise metaphor is from Earl W. Stevick, Teaching

Languages: A Wav and Wavs (Bowley: Newbury, 1980). 13-14.

7 Bloom's taxonomy is presented in Anita E. Woolfolk and

Lorraine McCune-Nicolich, Educational Psvchology for Teachers,

2nd ed. (Englewood Cliffs: Prentice, 1980) 389-391.

8 H. Douglas Brown, Principles of Language Learning and

Teaching (Englewood Cliffs: Prentice, 1980) 27-28.
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3 Alan Maley and ‘Alan Duff, Drama Technigues in lLanguage

Learning: A Respurce Book of Communication Activities for

Language Teachers, 2nd ed. (Cambridge: Cambridge UP, 1978) 12.

i0 . . . . .
Diane Larson Freeman, Technigues and Principles in

Languade Teaching (Oxford: Oxford UP, 1986) 13-14.

11 Larson-Freeman 45-47.

1z Dwight Beolinger, "The Theorist and the Language

Teacher," in Allen and Campbell 28.

13 Brown 116

14 Instructions for "Hangman" and a variety of Bingo games

is presented by Judy E. Winn-Bell Olsen, Communication Starters

and Other Activities for the ESIL Classroom (San Francisco:

Alemany, 1977) 3-10.

15 Earl W. Stevick, Teaching and Learning lLanguages

(Cambridge: Cambridge UpP, 1982) 128.

16 Brown 77-78.

17 Eugen Herrigel, Zen in the Art of Archeryv, trans. R.

F. C. Hull (New York: Pantheon, 1953) 51.
18 Timothy Gallwey, The Inner Game of Tennis (New York:

Random, 1974).

19 Stevick, Teaching Languages 11-33.

20 The use of "Concentration” as a language learning
activity was demonstrated at a CLL workshop conducted by

Jennybelle Rardin at SIT, Brattleboro, 1984.
21

Marina K. Burt and Carol Kiparsky, The Gooficon: A

Repair Manual for English (Rowley: Newbury, 1984).

22 Alice C. Pack, Prepositions: Dvad lLearning Program
(Rowley: Newbury, 1977).
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23 The idea for the inclusion of preparatory language
comes from Maley and Duff 17.

2% The syllabus is loosely based on the grammatical
categéries used by Marianne Celce-Murcia and Diane Larson-
Freeman, The Grammar Book: An ESL/EFI. Teacher's Course (Rowley:
Newbury, 1983) and the questions were compiied with the help
of: Burt and -Kiparsky: Robert J. Dixson, Graded Exercises in
English (New York: Regents, 1983); Susan M. Reinharf, Testing

Your Grammar (Ann Arbor: U of Michigan P, 1985).

25 Dixson.

26 Philip L. Knowles and Ruth A. Sasaki, Story Squares:

Fluency in English as a2 Second language {(Cambridge, MA:

Winthrop, 1980).

27 Linda A. Ferreira, Express Fnglish: Transitions

-
(Rowley: Newbury, 1984).
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