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To support and give supplementary educaticnal serviges o migrant
workers and their children, Chapter 1 of the Educaticnal Consolidation and
Improvement Act of 13981 established & fund for +hs Migrant Education
Systems The purpose of this case study was to describe the achtivities of
the Migrant Reading Program of the San Biizaric, Texas elementary school
from October 1886 to May 1987, Additionally, the author discusses ‘his
rationale for each of the lessons, gives an evaiuation ¢f the lezzons and
makes suggestions for improvement of future ciasses. ‘
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CHAPTER I

Goals and Objectives for the 1986-1987 School Year

San Elizario, Texas is located 20 miles south—easf of E1 Pasc along
the border with Mexico. 'It_is a small farming community - in one of the
oldest gettled parts of the U.s. Because of the agricultural nature of
the area and its proximity to Mexico there exists a large population of
migrant workers who earn their living by fellowing the harvest across the
U.S. This constant movement can lead to gaps in the educations of ‘the
.children and grandchildren of these migrant workers. To support and give
Supplementary educational services to these children Chapter 1 of the
Education Consolidation aﬁd'Improvement Act of 1981. established a fund
for a Migrant Education System; I  will- be working this year as the
Reading and Language Arts instructor for the eligible migrant children at
the San Elizario Elémentary School.

As the year begins I consider the competencies I will work to develop
Aand the objectives I hope to accomplish. Linguistically, I hope to
continue developing my knowlédge Qf how péople acqQuire language so that I
can apply this knowledge to my lessons and make them more sffective.
Because of the cultural nature of the program I will be working in and my
relationship to it, I will endeavor to inciude culture in my classes in
hopes of helping my students to develop a sense of perscnal and cultural
identity and a sense of pride in what they‘aré. —

Additionally, I hope +to develop my skills in the areas of
observation, understanding, listening, feedback and sensitivity in order
to respond more effectively to the needs and messages of my stﬁdents. In
the area of professional skills I hope %o expiore my own awarencsses in

the area of self-assessment s0 as to be able to evaluate my work and




ha

modify its direction.

Pedagogically, I will work to develop specifie methods, 'approaches,
techniqués and materials in the skill areas of . speaking, listening,
reading and writing that. are consistent with my‘ beliefs about language
learning and teaching, |

The basis of my beliefs is that the learner is a whole persoﬁ and
must be treated as such in the classroom. This means that my lessbns ﬁust
aLppeal to'the psjchological and physical learner as well as the  cognitive
learner. Ihlthis respect each student is unique and learns various
aspects of language under different circumstances and through different
methods. Alsb, I feel that a studenﬁ learns ﬁore effectiﬁely whep he
feels compelled to participate spontanecusly in the class, and is not
forced to produce the language. This aspect of learning‘ié something that
I feel is intrinsic in the lesson if the student has a Personal investment
in the learning and the leszon is absorbing, challenging and entértaining.

T will strive to integrate these beliefs into my classes in the goals
and objectiveé I set for them, in the way I ssquence and prepare the
syllabus, in my teaching techniques, in my lesson blans, in my assessment
and in my classroom management.,

The focus of my paper will be on the pedagogical aspects of my
téaching; specifically the expression of ny beliefs about veaching,
" learning and language in my hethods, materials and classrcom management.
I will evaluate my performance on a continuous: bazis and presént mny
thoughts in monthly installments which will be assembled at the end of the
school year. Through this paper I hope to maintain my focué on what‘ I

' consider important in teaching and alsc see if I can recencile my theory

with the realities of the classroom.




CHAPTER 2

QOctober 1988

As reading teacher for the Migrant Educatioﬁ program I work with two
groups, a meonolingual English aﬁd @ bilingual English/Spanish, from each
grade first through éixth for a total of twelve groups. 1 megst with each
group for two thirty minute_periods'each week .tc¢ study ZEnglish Language
Arts or English as a Second Language. These groups range in'size from two
to thirteen students. Additionally, I take individual students or small
groups Qf‘two or three on a fegulér. basis for remediation on the
recommendation of the student’s foundation teacher.

Initially, I would like to oufline some of my béiiefs about teaching,
learning and langqage. Based on the many years I spent in classrooms as a
student, the studies I have compléted and a considerable amount of thought
I have dedicated to this I believe that teaching should be subjugated to
learning, that teaching should address the student as a whcle, both
physically and emotionally, that teaching is an ongoing process of growth
and development. Also, I feel that the expectations of the teacher set
the limits to learning in the c;assroom.

I feel that learning should be enjoyable. It is best accomplished
through a variety of stimulus and in a non—threatening atmosphere.in which
affective blocks to 1earning have been removed. Although we learn more
from our mistakes than from our tfiumphs, sSuccess breeds _ active
participation which in turn leads to more successful learning, Students
achie?e best if they know what is expected of them. Alsoc, learning is
accomplished more readily in an atmosphere in whichrthe student feels some
measure of control.

My attitudes towards'language begin with the belief that it is




intrinsically learnable. Language is tool for communicating thouznts and
feelings. And I feel that language 1is best learned in .a meaningful

context,

Introductions

- As I began school I tried +to incorporate these beliefs into .the
plaﬁﬁing and execution of my classes. In the first meeting witﬁ each'of my
.classes I presented myself %o . the stqdents, telling them about my
education, my background with the Peace Corps aﬁd my family. This was én
éffort on my part to treat the.students as whole people by telling them
that I respect them enough to share myself with them., It also afforded
them the chappe to see mé as something more than just a teacher. . Now they
can see me as a pérson with a family and a dog and a life of m& OWnl. So
that everyone in the group would know the names of the other people in the
group we played é round robin type ganme of,saying one s own ﬁame and the
namnes of all the pecple who héd said their names  in the class, In
addition to having- the names repeated many times, this activity was
enjoyable to the students because it was something everyong could
participate in successfuily. It also gave the stﬁdents.an dimpression - of

what‘I wanted class to be like.

Expectations'and Ciass Rules

-After the introductions, I discussed my académic and behavioral
expeoﬁations of the students.‘ In orderlto reduce anxiety over grades, I
explained to the students that I grade on a scale of E fér excellent, S
for satisfactory, N for needs improvement and U for unsatisfactory. I
specified that excellence is achieved‘ through pafticipaticn, attendance

and individual effort, Behaviorally, I told them that control could come
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from within themselves, or from the teacher and thet I wuch preferred if

they could take the responsibility for their own actions in the classroom.

However, because of the mandate of the school we did have to establish a

set of rules to post in the room. The rules that were set are that we must

~always speak softly in the room since we are sharing it with another

teacher, if a student wishes to speak outloud in a class discussion he
will please raise his hand, we ﬁust all respect one another, and .the
studenf must always obey the teacher. ‘Iﬁ closing the initial classes, I
told the students that I wanted their ideas on what they would like to do
in class and that if they could tell me what they 1liked or disliked I
would try to find abtivities that they enjoyed and from which ws could

learn.

Total Physical Responce

During the first month I used a variéty of activities to motivate the
students to barticipate in class and to try and get a feel for what they
would respond to. In the first_and second grade classes I began with a
Total Fhysical Response (TPR) activity on the parts of the bedv. This
activity allowed the English speaking children to participate successfully
in a fun, Simbn Says like game. For the bilingual classes, this was a
means of ihtroducing new terms orA réinforcing words- that <hey were
already familiar with. As a second step in this exercise, I invited the
students to recall the names of the body parts and I wfote them ‘éown on

index cards and allowed the person who had come up with the word +o tape

it to my body on the appropriate spot. Needless to say, I got a lot of

index cards taped to my nose, eyes and even my tongue, but I alsc got a
class full of students eager to participate. In the next phase of the

exercise, we assembled all of the index cards that the students had
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generated and put them on a board so that all the studerts couid Se fhem.
We then copied the words off of the cards onto workshests of & person’ s
body. As a final step, T éllowed the class to read the index cards for a
final time and tape the éards to their own bodies in the right quts to
wear back to %heir qlasses. This series of c¢lasses included active
participation by all of the students, appealed-to the visual, aural, ' oral

and physical components of the learners, and involved all of the language

skills of listening, speaking, writing and reading.

Language Experience Approach

In the third through sixth grade classes, we began with a Language
Experience Approach CLEA) activity because I felt it would be -equally -
valuable to the monolingual and the bilingual classes.l The basis of our
exercise was planting lima bean seeds., In the following ses;iOns we wrote
group stories on how to plant lima bean ‘seeds focusing on sequence,
vocabulary, and how to capifalize and underliné titles. Next, we reread,
copled and illustrated our stories, I then cut up the stories into
individual sentences so that the students could rearrange them in- prdper
order, Thesé activities were very gnjoyable to the students because " they
didn’t perceive them as typical school activities, and it gave them
something to come to clasa‘for and nurtufe until they toock them home. The
writing exercise allowed all students to participate in the creation of a
story in an error—free enviroment so that they could all contribute and be
successful. The affective blocks to learning are lowsred in an LEA
activity while the language is learned in a meaningful context. This type

of activity addresses all of the skill areas.




Standardized Reading Achisvement Tests

One other chus during my first month was. the B3tandardizes Reading
Achievement (SRA) test, a national, reference-based test that al: students
must take twice a year. The students viewsd = video cassstte film on test
taking strategies and then took a test on the film in the SRA test format.
The tests were discussed in class rather than‘graded S0 %hat the students
would understand that there is a difference betweén learning‘ and testing

what hés been learned.

In all of my classes I seek feedback from the students about which
activities they enjoy and feel they learn from. I also judge my classes
according to the interest displayed by the students - and their
participation., During . class I encourage group cooperation and peer
assisfance in order to créate an atmesphere of mutual support and pride in
the group. Regarding my own personal growth, I, attend .classes at  the
Univérsity of Texas at El Paso and workshops sponsorgd by the district, by
state educational agencies, and byinational educational agencies.

In the montns to come, I will work with drama in the classroom. A
play will give the studenfs a reason to read, and instill pride and a
sense of cooperation in the group. We will also be able +o use the
material from the play to continue our examination of the skills needed to

do well on the 3RA test.




November 1985

November marked my second menth as a teacher 'ie San Elizario. .i
think it was a’goed month, The students learned and their attitudes
improved about themselves, their fellow students,-and me. They enjoyed
coming to class and participating inlwhat they‘were doing. I felt more
comfortable witb the routines that were sstablished and'with‘my timing in
the classroom., Because I was more relaxed, I was better able to mentaily
remove myself from focusing on_What I was doing and see how the students
re5ponded.tkohat was going on in the lesson. I recognized the mneed for

well planned lessons with a definite direction towards what was bheing
taught, Also, I learned that every plan should have a backup lessen to

fall back on to avoid frustrating either myself or the students.

Classroom Management

Classroom management presented faw problems. I attribute this to the
relatlonshlps we have establlshed in the class and the lessons themselves.
The students are periodically encouraged to give me feedback about what
they enjoy doing and whet helpe them learn. Because they fesl some
contrel over their Iessons, the students feel greater :esponsibiiity for
the suceess of the lesson. Wheq I sense that the students aren’t eaying
attention, or aren t learning, I reassess the lesson to ses how i could
make it more interesting or more challenging for them. Mueh of the
diSCipliee in the class comes from the students themselves. 1 approve of
and encourage this type of self-discipline as long as it is handled wifh

respect and sensitivity towards the other students.

E3




Fact and Opinion

In keeping with my belief of allowing the students control of what we
do in the class, I asked them what they wanted %o do. | The almost
unanimous response was that they wanted +o listen to stories on thé
headphones in the classroom. I agreea to that 1if ‘they would agres +*o
using the story as a basis to study the concepts of fact and opinion. A
compromise was reached and we went to work.

. First, we listened to tﬁe first part of a four part series on The
Wizard of Oz. This allowed the students to improve +their listeﬁing
skills. They.also develbped their reading skiils by- following aiong in
books. The students were all very interested_ in ﬁsing the = headphones.

They had no problems paying attention except for the odcasional student

who wanted to pretend that he was a fighter pilot. The experience with

© the story gave me the idea to have students to produce their own story on

a cassette tape. But that will come later.

To introduce the topics of fact and opinion we discussed the general

| concepts. Our talk centered on specific words that usually indicate an

o@inion. The students ﬁade a list of these opinion words cn a sheet of
chart paper which we placed on our wall. Their list contained all of the
words that were included in fhe study guide of the state achievémept tests
in tﬁe faot'and opiﬁion section. Becausé thej are required to take these
tests we study the material in the format in which it will be presented.
Aftér. identifying the specific words we began an ‘exeféise to
fami;iarize ourselves with the words and identify them in context. On the
tackboard in the room I put up two headings, "Fact" and "Opinion." I then
ﬁrepared twenty sentences on sentence strips, half fact and half opiﬁion.
We began working as a group. Holding up a sentence I had a volunteer read

it outloud and identify it as fact or obinion. If +the sentence was an




opiniocn, I had the student name the opinion word. After correctily saying
what the sentence was, the sfudent got to thumbtack it under the proper
heading at the front of the class. We confinued this exsrcise until the
students demonstrated an understanding of the concept. I then distributed
the remaining sentences to the class. - One at a time the students read
their 'sentences aloud in froﬁt of the class and solicited peer
participation in identifying the statements as fact or opinion., They then
placed the sentence under the appropriate heading. Again, opinion wordé
were identified when present. This activity was extremely popular. The
students got a chance to get out of their seats and move around, involving .
the physical participation in learning. The individuals had thé support
“of the group in deciding if a sentence was fact or opinion. Also, it was
easy for me to monitor the students’ progress.

As a follow up exercisé we discussed fact and opinion in our daily
lives, particularly in commercials. This was scmething that all of the
students could relate to. Here the students saw a practical’ application
of what they were learning in class.

_ Finally; the students created their own statements of fact and
opinion based‘on products they invented using‘the opinion wofd gsheet they
' had made. Bach student read his or her sentences to the class and had the

rest of the class identify them as fact or opinion.

‘Puppet Play

In another class, I work with J, a fourth grade student feading
orally at a primary level and silently at a first grade level. I find
working with cne student more Chal;enging in some ways.than working with
an entiré class. dn & one to one basis the student is always called upon

to produce without having the stimulus of peers. J has ¢lass an hour a




day irn the resource roum where he rsaceives exercismes in shonetics. I
decided to work on the whole word leGel with him.

I read "The Three Billy Goats Gruff” to him. He was famiiiar with
the story. That night J tock the story home with him to read again, In
_the next class we were going to read the story aloud, but J forgot to
bring the script back to school. I adjusted my plans and had J dictate
the story to me as I wrote it down. After this LEA—type activity, I had J
reread the story. He excelled, reading wérds orally that even his fellow
classmates might havé had difficuity'with. We prepared a stage and a
background from a cardboard box and some paper and made characters from
manila paper glued to sticks. Then, using ‘J's origiﬁal script, we
performed the play for the special edﬁcation'classes.' _J reaily enjoyed
performing and saw a valid‘:eaSOn for reading. It turned reasding from
‘something he had to do into something he wanted +o do. Finaily, we
vidéotaped the play and presented it to his class. They énjoyed seeing
his production and asked his help in doing their own work. J's
self-confidence and esteem skyrocketed. Confidence and a feecling of

self-worth breed success.

Grading

November was my first grading period. I assessed the students on the
basis of their participation, conduct and effort. My goal was to graée
the students on the procéss of their learning, not the produot._ As I
;tated eariier I graded them on a scale of excellent, satisfactory, needs
improvemént and unsatisfactory. I viewed this as an opportunity to boost
the students’ sélf—eéteem and also to give the ‘parenfs something to be.

proud of their children for. All of my students earned an E ir the class.

I sent a grade sneet supplement home¢ with each of my students describing
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the grading criterion and stating what each child had gotisn i class.
The feedback that I got from the parents and the students was very

positive.

As I continue teaching, I see the need to continue sexpanding my view
of what is happening in the c¢lassroom, I wish to develop more of a

metaview encompassing my actions and those of the students angd the

'interactions between them. By doing this I hope to be able +to plan ny

lessons with greater sensitivity to the needs and. interests of the
students. I want to get more in tune with the way the students think so
that I can tailor the lessons to their needs and make the materials being
covered more accessible. -

I noticed that the students were extremely interested in the use of
theater 1in the‘class, particularly in the :eproduction of’ their work on
video or audic tapes. Perhaps they feel thét'they immortalize themselves
by being recorded, or it could be that they are a media oriented society.
Whatever the reason for the interest, I will begin to-capitalize upon it

in the months to come.
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CHAPTER 4

December 1988

A;thOugh December was the shortestrmonth of the school year, it was
by no means thé easiest. The need to be aware of what I was doing iﬁ the
classroom was as great as any other month. There was a certain energy in
the school, both in the students and the teachers, that pulled everyones”
thouéhts,to vacations and presents. In the future I hope *to use this
focus more effectively to create an enthusiasm for-learning;

This menth I learned to be more flexible in the classroom. When the
students did th-seem interested in the task at hand I foﬁnd myself
phshing and cajoling them to do what.I thought they ought to be- doing.
The students were not benefitting from deing an exercisé‘they did not want
to do.- if a person is not interested 6r focused on something it will not
be as meaningful to that person. I was tiring myself out by trying +o
force learning when I should have been searching for ways o allow

learning to happen.

Main Idea

We began by working with the concept of main idea. This i= part‘ of
our c¢ontinuing examination of the skills required for the Texas
Educétional Assessment of Minimal Skills. First, we looked at some papers
from a text designed specifically for teaching main ideas.‘ In the lower
grades the students had to identify a picture that did not fit in the

group of five pictures. Another exercise called for the students 'to

identify a word that was a characteristic of three labeled pictures {e.g.

father + mother + child = family, zoo or bed). In the upper levels, the

papers focused on'topid sentences as a way of identifying main ideas.
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We theﬁ listened to the second part of a four part saries on  the
Wiéard of Oz. Listening to tapes on -the headphones iz something the
studenté reélly enjoy and it exposeé them to a variety of literatufe.
This set came with follow-up exercises about the main ideas. We discussed
the main ideas of the stofy and then did the worksheets. Thess exsrcises
directed the students to turn to a certain page in the storybcoks and
idehtify statements about that page as either main idea, .detail, or not
applicable to the page. In the lower grades, we completed the paper in
the grdup, talking abéut our answers and how we had arrived at them. In
the upper levels, we modeled the thinking process for the first few
answers and then let the students work . individually on the rest. The
results were very positive. Some teachers said that their students from
my class excelled when they covered this in their classes.

As a review of the activities, fhe students dictated a summary which
we wrote on biock paper and taped to the wall to be referred <o from fime
to time.

There is one additional thing that I will do the next time I work with
this concept. It is a game I started in a later clasé when we had a few
minutes left over. I gave the students the main idea of almovie and they
guessed what movie I was thinking about. After I had done this for a few
movies, the students began giving their own clues for movies or stories.
This activity gave them instant feedback as to whether they were doing a
good job or net. If we could'not guesé, they had to give us more clué;.
They were forced to focus on the main idea in a fun, meaningful context,

The students can speak about movies, bocks or television shows that we are

all familiar with.




Bookmaking

I recently attended a workshop‘ where =someone presesnted an sasy,
inexpensive way to make books using oid file folders,paper, stapiss ang
shelf lining paper. We wrote and made a number of books ih Decenber. The
younger students wrote a Language Ex?erience Approach sfory. As a
conseséion to the season and becaﬁse it was all the kids wanted to talk
about, we wrote about Christmas. After dictating the story, the students
copied them into their own books and illustrated them. The books were a
real pleasure for everyoné'to make and to take home to_ share with their
families.

in the upper grades, third to sixth, the students had nore

flexibility to decide what they wrote about. We had one class book

entitled, Who Do Ypﬁ Love that some decided to copy. Other bocks foocused
on families,ltoys and rock‘stafs. The effort.varied.from boek to book,
but I tried not teo force anyone to do anything that they dién’* want to.
Whenever a student finiéhed his/her book, they read it to me an&_ receivéd
a sticker.

I woﬁld like to do more of this‘ type of activity in +the future.
Combining a number of LEA stories and personal stories into a volume, the
studeﬁts could learn about parts of a book such as cover pages, tables of

contents and glossaries in a meaningful, enjoyable way.

Taping a Play

We also worked on drama in December. The students have always been
very interested in iistening to plays on the headphones, so I decided to
have the éixth graders record a play on a cassette tape for the vyounger
'students. Drama is valuable in the language arts and the students” eager

participation would help learning happen.
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We began by discussing what was important tc consider in choosing a

‘play. It was decided that the number of characters in the play was

important, so.that everyone could participate. I got some bocks from the

library and chose a play that met all of the guidelines we had discussed.

I found a play with 11 characters called, "The Little Pine Tree that

Wanted New Leaves." I made a copy for each of the students and hagd them

read‘it . They agreed to do the play, so we practiced reading it cutloud.

- Parts in the play were detsrmined by flipping a coin among all the people

who wanted to be a certain character. After they had read the play twice,
I borrowed a tape recorder and microphone from +the local educational

service center. The first time they worked with the recorder, they just

~said their names and anything else they wanted into it %o get comfortable

using the machine. I played it_back and they talked about <their own
voices. We recorded the play, it took the whole class. I listenad tc it
and could not understand because of a hiss on the machine. The next
class, I readjusted the machine and we tried again. At the begining, it
was fine, but after the machine had besn on for five minutes it starfed to
hum again. So, the students never got_to.hear their own work.

The activity itself went very well, The students were enthused and
worked hard on their parts. I plan tc do more drama in the classroom, but

next time I will do scme things differently. First, make sure that the

equipment works propérly. Second, if the equipment does not work get some

that'doeé. The students need to see or hear the end product of their
effort. Third, begin with a play thét is shorter, appropriate for the age
levei and is meaningful to them, ‘Fourth, The students should participate
in choosing a play. And fifth, remember the audience. Our plays should
be shorter and with more of a visual orientation so .that the youngest

students can enjoy it. The more we work with drama in the class the more




comfortable they will beccme with it and the more actively: they  will
participate. As we go along I think that I will learn more zbout what I

need to do and know.

. Sometimes, as I'm driving home from school, I can feel myseld unwind.

- My muscles feel tight from my day in class. When T feel prepared and the

-class is actively participating, things happen more easily ahd. I don't

feel so tight. .The students learn more in this kind of class. - This. is
what I would 1like all of my clésses to bs like, I feel a great
responsibility to see that these people learn something and do not just
waste their time in my class. If the studeﬁtslare riot acheiving, I can
sense it and I feel like I am betraying.the trust that the students, the

parents and the school district have placed in me.
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CHAPTER 3

Janvary 1987

January wés a strange month. After the vholiday seazon 1 expegted
-everyone to come back renewed and ready to go, but there ssemed to be a
lot of anxiety over testing. People worried about both teacher svaluation
and upcoming student_acheivement tests. At times it was difficult not to
be infected with a sort of unrest, I really had *o struggle to get
motivated about lessqn plans. HoWever, when I got into class I forgot all
about that. I find that I must decide about how I will let things effect
me and stick to it énd not let others get me down. If ~attitudes really
are contagious, maybe I can help bring someone 'elée up. I still like
teaching. The mental stimulation and association with people combine‘ to
make a fulfilling professioh and one in which I feel good about myself.

One thing that I did this montﬁ as a reaction to upcoming Texas
Assessment of Minimal Skills (TEAMS) tests paranoia was more cognitive,
test skills development. Since the students are required to take these
tests and others throughout their lives, we work on test taking skills and
sfratégies within the context of the TEANS. Using materials specifically
prepared for the TEAMS, I pfesent the concepts and practice testing the
skills in the pfescribed format. I teach for tﬁe TEAMS test, but the
tests taking skills required for this test are transferzble +to other
tests. The lessons always include. some reference to graﬁméb and
vocabulary'just as in grammar and vocabulary lessons there is cognitivé
skills dévelopment.

In January, I used a Qariety of exercisés more geared towafds the
needs of ﬁhe individual groups that i. am working with. In the lower

grades we ‘alphabetized, punctuated and ﬁrote a Langgage 'Experience
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Apprroach story. The third through sixtn graders learnecd aboy- ontext

(@]

clues, and cause and effect. We also worked with crossword puzzles to

develop mental agility and to have fun.

Alphabetizing

5

According to Piaget, young children go through certain predictable
stages of development, This month, I took that into consideration of my
planning for the first graders. The students learned to alphabetize short

words by their first letters and developed the concepts of before and

after, one-to-cne correspondence, mental imagery and conservation. To

begin, we talked about the alphabet and sang the alphabet song. Then, the

- students sang the song and pointed to each letter as it was sung. The

students were 2ll pretty competent and did not have much troublé with . any
of this. Next, the students worked in small gfoups putting letter cards
into alphabetical order. Then, once again as a group, we thumbtacksd the
letters to thé board and one student would remove a letter while everyoﬁe
else had their eyes closed. Onbe the letter was removeé, the rest of the
class'guessed which letter was missing., Each time we played we talked
about the letters before and after each new letter. Then, we made fhe
leap to alphabetizing. Holding up two letters from the alphabst the
students told which one came first in the alphabet. We played this until
everyone had acheived a right answer. Then, we went on to short two and
threewletterwwords. The trick here was to get them to identify and use
only the first létter of fhe.words. This whole series was'conducted .over
three, thirty-minute classes. It went very well with the Students and.was

easy for me in that we worked together and in groups.

B SR




Punctuation

By taiking to the second gradelteachers, I decided to work con basic
punctuation. According to the materials from the state skills <tes%t, the
students should recognize and use periods and question marks, and bs able
to place the comma in a date.

We began with large colorful pictures of a period, a question mark
and a comma, Most of the students could name the symbols the first time
they saw them. We talked aboﬁt what questions are .and how they are
different from declaratives. I assessed their understanding by having the
students raise their hands if a sentncé needed =a period or a question
mark, one hand for a period, two for a'question‘mark. It was pointed out
that a question needed an answer énd that when asking a question your
voice goes up. The students then read short simple sentences and said
what punctuation it needed. Finélly, the studente worked on aA worksheet
‘designed in the test format. |

| This activit& was less active physicaily, but I think +the kids are
more wiliing to listen to what I have to say now than they have been
before. I would like to think that it is because they have fallen in love
with learning itself, but it is probably Jjust because they like the
variety of things we do and the general atmosphére cf the class. Wwhatever
the reasons, I have seen that spark come into more eyes recently and ﬁave

noticed more intensity in the students ™ efforts,

Lanpuage Experience Apppoach

In the lower grades, we combined science and language arts to create
an enjoyable and flavorful Language Experience Approach story (LEA).
Uéing a few cookies, a magic marker and some paper we wrote a story based

on our five senses,
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First, we set the background for our story by idéntifying Tne fivs
senses and discussed how we use them. Next, 2n Oreo cockie was placed in
front of each student with instrﬁctions not tc touch it. Thsn, we used
each of our senses to examine the coockie. We locked at, listened. to,
smelt, felt, aﬁd fastea our Qookies. As we went, along we made notes
about each sense on the board. - All of the students were encouraged to
contribute to our description using adjectives to express 'themSelves.
This developea the oral 1anguage of the students by limiting theirl
-responses to a certain class of words. |

After_the students finished describing and eating their 'cookiesh we
tufned.to writing a story. We wfote;a éhdrt story focusing oﬁ the ordinal
numbers, sequencing and the'senses. The students all sigﬁed thé story to
share a sense of ‘ownership. For the‘next class, I ran off copies of the
story without any of the describing words. The students theﬁ filied in
their own stories with the adjectives which were written oﬁ the board.

Everyone liked this exercise. The students all par%icipated
successfully in the process. I felt mbre like a facilitater helping
people to learn and Create than someone trying to force someone cise to do
what they dﬁn't want ©o do. The students got fo eat O:eo cookiés (one of
my personal favorites) and they ended up with a story f{o show for their

time and effort.

Context Clues

Cne of the things that I really enjoyed this month was the lesson on
context.clues or "How to be a Word Detective". This. skill is also
required 0n the TEAMS,.so‘my goal was to present it in an interesting way
and "'end up with‘praoticing the information in a TEAMS format.

We begaﬁ by .playing a Llimit setting game. First, I said to the




students, "I ses 2 blank". Ideas about what words oouls fif inic  the
blank were taken from the class and listed on the board. Thne next
sentence read, "I see a with liegs'. The idezas éreviouslf
written on the board were tried to see if +they made senss in  “ne pew
sentence. Words that didn t make sense were eliminated and new words wers
added.to the list. Then, "I see =2 ' with eight legs".  Answers
were tried in context and added to. Finally, "I see a with eight
legs on it’s wéﬁ in my garden". The students participated activily and it
medeled the use of context ip word récognition.

Next, I let the students listen to the third part of the Wizard of Oz
series. .I think that the students appreciate my trying to do things that
they want to do. As a result, I rdo not have any major discipline
problems. Also, the students afe willing to cocoperate and pay attentién
to me when I lecture. The story wasmfbllowéd with a ﬁorksheet frdm the Oz
series. about context clues. The exercise had sentences with blanks and
three possible words that could go intc the blank. By reading the
sentence with each of the words in the blank the students used inference
to decide which was the similar word..

Next, I discussed five types of context clues and modelsd =ach one.
I told them about: inference, direcf definition, synonyms, antornyms, and
words in a series. Each of fhese types was modeled on the overhead
projector. This time é word was underlined and the students had to pick a
synonym to the unknown word., Using the overhsad projector was sdmething
different for the students to use, aﬁd we got to model the thinking
" process as a group in érriving at our answers.

Finally, the students completed an exercise based on the format of
| the TEAMS. The class worked on the first few problems together and +then

finished the papér individually. When everyoné had finished, . the paper
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was corrected corally in class, Correctiﬁg this way alliows the studen* tq
see immediately where and why he made a mistake.

The introduction of context clues spanned four thirty-minute clsses.
It was a great pleaéure_for me to teach. The pace and pngression.éf the
lesson were fast enough to hold the students” interest and clear gnough so
that everyone cpuld grasp the ide=a. Things went very smoothly and I
“really felf‘like the students‘wererunderstanding. Lessons like this are

what I wish they could all be like.

Cause and Effect

Another area of cognifiVe development that we worked on was czuse and
.effect. These concepts lend tﬁemselves well to physical representation.
The lesson began with a line of dominoes set up on their side. It was a
simple example for the students which allowéd them to begin disdussing to
get the idea. After this quick demonstration I blew up a paper bag and
twisted the end closed. The students predictea.that if I hit the bag it
would pop. So while I had their undivided attention I introduced the
vocabulary used to relate cause and effect: because, so, then, and zs &
result. The students.used these terms to express the relationskip about
the popping bag. When we had finished using all the terms to taik about
it, I burst the sack.

- Once I felt that the kids understood what we wers talking_ about, we
discussed how gquestions about this would appear on the achievemznt~ tests
they will be taking. I then passed out a worksheet on cause and effsct to
the kids based on the format we had just discussed. We worked on the
first few questions as a group to see that‘everyone understood what the
question was asking for and deciding how to apply our knowledge.

Fer summation and review the Students dictated a sumiiary sheet




defining both cause and effsct and listing the terms introduced LT eNpress

. relaticnships. We also spoke about how knowledge of cause and effect is

applicable to our everyday lives. We talked about figuring out what had
happened judging by what results we saw and how krnowing about causes can
help us predict results.

The students paid attention (especially when I had the inflated sack)

‘ and.enjoyed participating. When the kids are focused and making an effort

to learn, they can understand what we are talking about. When they
understand and succeed they participate more. My lessons work best when
they have a definite focus and proceed in a sequential order at an

appropriate pace.

Some of the older students worked on crossword puzzles in January, I
really enjoy working on puzzles and figﬁred the students might iike to
work on them after they had finished their work. One thing that is Qery
imp0rtant is that the puzzles.be at an independent work level. Crossword
puzzles present a challenge to the students and help develop‘ vocabu;ary,
graphing skills and mental flexibility; They can be as difficult as the
level of‘the student requirés and can be made to teach specific vocabulary
or. certain céntents. The students enjoyed doing the puzzles aﬁd we will
probably do more of thém in tﬁe futures.

Jaﬁuary aiso marked the beginning of a new semester at the University
of Texas- at E1l Paso. I am taking nine graduate hours including
methodology courses in Socilal Studies, language Arts and Math. In
addition to learning new activities for my classroom I see more and mnore
relatiohships between language and the other subjeéts. I also continue to
teach my sign language classes twice a wesk after school. It facinates me

to see how language teaching methods can be applied to a non-verbal




communication. Teaching these classes alsc give me many idess on “sachin

culture that I hope to use in the future.
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CHATTER 8

February 1987

In February, I hit my stride and paced ﬁySelf very Qell. .Eﬁ was a
short month in the sense that there were only twenty-eight days, but long
in thatithere were no vacation days. I was relaxed and comfortable in the
classroom and I responded well to the needs and desires of oy students.
When I sensed that we needed to communicate, I dealt with the #tudents on

a very mature level, explaining to them what I thought and how I felt. I

- solicited feedback from them about what they thought and felt and what

they wanted to do. The sfudents éidn't see this as a weakness, but rather
aé a strength. They appreciated being consulted ahd sesing <that their
opiﬁi&ns were taken igfo-consideration. We are developing as responsible
people (both me and the students),'while we study the subject matier that
has been thrust upon us,

As in January, we did a great variety of activities in February
geared more to the individual needs of the s*tudents. The lessons for
February included: logical conclusions, prepositions, jazz.chants,' songs,

antonyms, books, puppets and a diagnostic test.

Logical Conclusiqn
In the final week before the Texas Educational Aésessmeﬁt of Minimal
Skills (TEAMS) test, the students in the uppef grades examined -logical
conclusions. The concept was outlined and the test format were‘ discussed
in the manuals that come from the state. From the manuals I ook and
copied six logical models onto block paper in the form:
oﬁiy if A happens will B hap_pén.

& did not happen, therefore
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E wili not hapge:mn.

I gave 2 number of sgxamples for each mode and we discussed “rexr oni =t a
time. Then{ I gave them a test which reguired them to match <tie logical
medel to a statement. The students completed the test well, but I didn £
sense any excitement in the learning. I felt the lesson could bs  improved
in a number of ways. First, the students nezd:z¢ to be rnore involved in
what they were doing both physically and in the senmse of iccus or
concentration. Second, I neither taught nor tested the ability %o +hink
logically. I was teaching them to match two things, The.studen:s didn €
benefit greatly from this lesson. I learned that students need & variety
of stimuli to learn in an interesting valuable way. Alse, the focus of
the lesson must reflect something worth learning.

After the lesson on logical conclusions the stﬁdents liztensd To the
final.part of The Wizarg of 0Z. We discussed fact and opiniocn, context
clﬁes, cause and effect and main idea in relation to the story. This was

done in a low key, oral method. I tried to help them review what we had

been covering prior to taking the TEAMS.

Preposition Activities

In the first grade classes, we studied the prepositions. I began by
holding a ball in relation to a.small box and asking the students to tell
me if it was over, undef, oﬁ, up, down, or next to. When ws had Zone over
it a couple of times the students came up one at a time to “teach" the
class. Evéryone demonstrated that they Qnderstood. I then nanded out a
worksheet with a picture of a playground on it. The students out ‘out
pictures of animals with prepositions and colored and pasted them in place
on the playggound.

The presentation and progress through the physical examples to the
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individual werk resulted in a very successful lesson. The studenis were
engaged in. what they were doing and I was just there to help then as  they
learned. One additional benefit of this exercise was that the students

-developed their gross moter gkills through cutting, coloring and pasting,

Jazz Chants
One of the new‘things we did this month on all levels was. jazz
chants, All of the stuéents en joyed partipipating to the peint of wanting
to copy it into their notebooks. Tﬁe jazz c¢hant I chose was "3h! Sh!
Baby’s Sleeping" by Carolyn Graham. We began by discdsSing the many ways
we can ask people to make less noise. Answers ranged from 'Please, be
quiet," to "Shut up." We talked about how polité or rude the answers
could be. Then, we lookéd at fhe format and talked abdut how the. piece
looked, I had color coded'the parts s0 ‘the students had no trouble
telling how many people were speaking., I read the. Jazz chant through
once, snapping my fingers to emphasize the rhythm. The students loved the
chant and eagerly answered questions about the content of the the story in
the chant., We talked-about the polite te rude aspects of the story and
"how we would react in a similar situations. We also talked about
pronunciation and contractions used in the chant. We labeled the work .
poetry and talked about the rhythm and lack of rhyme. Then we read the
5azz chant as a group, Reeping the rhythm with fingers and feet.- After
.that{ Qe read it in two groups a couplie of times‘and‘then recorded 1t into
a little tape recorder we had in the room. The students g0t a real kick
out of listening to.themselves.
The lesson went very well with everyone involved. The students liked

it and learned from it, and I enjoyed doing it. I taught the lesson in




the classes of two other *teachsrs &t school. We will be doing more of
thess in the future but I don 't want to do it so much that the students

locse their excitement. .

Seng

The teacﬁer with whomrI‘share a room, Carol Rodrigquez, was going ﬁo be
attending workshops for a couple of days. I decided to take aévantage of
her absence by doing something I love: singing. I brought in my guitar
and for two days the hallways shook to the refrains of, "There Waé an 01id
Woman Wwho Swallowed'a Fly". This is an-aﬁusing song about a woman who
swallows, in order: a fly, a spider, a bird, a cat, a dog, a goat, a cow,

.and a horse.

Erom the moment they saw my guitar case the students were hooked. I
télked the song the first time and wrote each Qf the old lady's meals on
an index card. I handed a different card to each child. After all of the
critters had been distribﬁted and the story told, I sanglthe song through.
As. T sang, the student who had each animal had £o raise the card whenever
I sang it., Because the song is so repetitivé it is easy to learn and the
students were encouraged to éing aleng. We then examined <the song and
talked about it’s many aspects. It was pointed out that it had rhyme and
rhythm like poétry and that it was sequenced, one th;ng after another. We
then went a step further and.disc#ssed the logic of the sequsncs. 'The
students said that it could‘be attribufed to relative size or to the food

"chain. We then sang the song together sléwly.

| As a followiﬁg activity I sang "The Name Game” song with the classes.
In this song a person's‘name is taken and macde to rhyme by changing the
first letter to B, F or M. We talked about the concept of rhyme and how

we could make rhyming words. Good stuff,
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Antonym Games

| The third through the fifth graders .talked about antonyms ang
practiced recognizing fhem. I began by.int:oducing the concept 2nd the
terminclogy. We discuséed opposites and listed some examples on the

board. Then, I got some socks that I had tisd together into a bzll and

began practice and review. Saying a word, I would toss the socks to a

student who would give me the antonym and return the socks. The étudents
paid attention and participated actively. As a last activity the students

completed a word search game that used antonyms as it’s theme.

Books

In my third grade classes I asked the students whét they would 1like
to do. Théy responded that they would like to make books again. This
time I decided to give more direction in the writing. We wrote ssveral
professions on the bbard and disoussed what each jeb entailed. We also
discussed what one had to learn to perform each job. Using a guide for
writing their stories, the students pro&uoed four sentences. I checked
the stdries for séellinglerrors and gave them sach a book into_which they

could copy their stories. The students could then illustrate the

‘sentences and color them as they wished. Some of the students hesitated

when it came to drawing pictures. I am nio artist, so I can sympathize
with people who don"t want to draw. Next time, I will take magzszines that

studénts can cut pictures out of to illustrate +their = books. When the

- students finished their bocks they would read them to me and I would put a

sticker on each bock. I kept all of the books the students made in our

. blassroom library for a few weeks so that they could be shared.
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Puppets

Afte? the lessoﬁ on logicél conclusions the sixth graders zecsmed
really down and were being very contrary to aﬁything I said. So, I
decided to try putting the reSpbnsibility of what they learnsd or them. I
expiained how I felt and asked thém what they would 1ike to do. They
decided that they wanted to do some sort of production.- My wife was just
about to give away = large bag of old socks, so I took <them +to school
along with an assortment of buttons, felf, and yarn. Each student got to
make his own puppet; Because of friendships many students madé twin
Puppets using one pair of socks. One girl brought a worm puppet sne made

at home from a pair of socks and some materials she had.

‘The students then leoked through some old Highlights for Children

magazines for jokes or riddles. When they were ready, we recorded each

Puppeteer on video tépe and then played it back. We began a process of
criéiquing here, deciding what we could do to improve. Anotﬁer girl then
brought in a puppet she had bought. The kids started talking about what
play they might perform. That waé as far as we got in February. The

students were charged with enthusiasm and ready to go.

Diagnestic Tests

Many of the things we do in c¢class involvelthé whole word apnroach to
language learning. In oraer to present a variety of approaches I Hecided
to work on the word attack skills from reading. To loccate the épecific
skills that the students needed to develop, I gave them =2 diagnostic
reading test. The test was designea by King Merriﬁt Ph.D. of the
University of Texas at.El Paso, Education Department. It tested skills

ranging from initial consonant recognition %o suffix recognition and




© 32
syllabification., The results of the tests ware surprising, Almost across
the board the students had problems with vowel sounds. The reasons for

the difficulties the students had are two—fold. For one <thing the

. students have not worked specifically with the word attack skilis such as
.short and long vowel sounds, sc they can no+ récognize words. Sscondly,

. the students have such 2 Ilimited vocabulary thax even when they can

pronounce a word properly the do not know‘what it means. The test results
gave me a basis for future lessons. What I feel I need o do now is
devise 2 way to preéent the materials in an interesting, meaningful way,

that the students will enjoy and from which they will benefit .

The month of February was very productive for me, I accomplished a
lot both professionally and personally. This sense of achievement

manifested itself in my behavior in the classroom. Students could Tfesl

the emotion of the class and myself and it affected their learnirg, The

diagnostic testis have given me a new direction to take in the eclassroom

'that I might otherwise have missed. While still doing many of the fun

things we have been doing in class, I plan tc add new activities that will

develop word attack skills and still be enjoyable.
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March was a very good month for me. Everything flowed acre smoothly

and I found it much easier to prepare my lesson plans. We svaiusted the

-tests that the students had taken‘at the end of February. 3Based on ‘that

information, the students themselves identified +he areas that they needed
to study. In March i also spiraled scime of the matefials from sarlier in
the year. I tock a story that had been told +to *he first and second
graders last year and had the sixth graders produce a puppet play from it
which we videotaped. When.the younger stuﬁents saw the same story they
had heard befo;e in a new medium they were able to enjoy it even more than

if they had just been exposéd to it for the first time.

Review Tests

The first activity of March was the review of the reading skills

“tests given at the end of February. I feel that students oenefit more

from immediate feedback, so I graded the tesfé and returned them ths next
élass. Each student examined his oﬁn paper'and we discussed what each
section meant as a group. Then, I showed the class a grid with their
séores and éllowed then to identify'thé areés that needed zttentic:.
Feople 1iike to feél in control of what they are doing and to know why
they are doing it. I 1like the students to feel <that they are

participating in the decisions that guide their lessons,

Vowel Sounds

The major area that was identified as needing attention was vowel

sounds. The students studied the long and short sounds of a,8,i,0 and u




over the courss of four classes. We began oy discussing whe .8 to
recognize the differsnt vowel sounds and comparing the Inglish language

vowel éystem with the Spanish vowel system. I contrasted <ths siunds cof
fhe short and long vowels using minimal pairs. Then, students rs=3d words
aloﬁq from the board and identified the vowel souﬁd as short or loﬁg. The
words that we used wefe three— and four—letter, high utility wérds that
the students all recognized. I marked the first few words with the
standard marks for short and long vowel sounds. When fha students had
gained some conifidence, they came to_the board one at é time to proncunce
a word and merk the vowel. lAftér we had marked the t;enty words on  the
board, the students generated three rules for vowsel socunds. The rules
. they came up with were the "CVC rule," the "CVC silent "¢~ ruie” and the
"'CWVC rule." Finally‘ the - students worked individually on. worksheets
marking the vowel sounds.

Each lesscon progressed through the same steps. As a final review the
students marked fhe short and_long vowel scunds on word with all five:
vowels. On the final worksheet the studenfs were allowed fo set the
‘standarad by which they would pass. ‘Most classe: decided that correctly
respohding to forty out of the_fifty‘wordé would demonstrate sufiicient
‘_unﬁerstanding. I agrsed and almbst everyons suéceéded. wWith =he few
students that still had problems, I went cver tﬁe worksheat ons wofd at &
time until they seemed to understand.l I theh gave them a few more words

‘to‘demonstrate that they did indeed compreheond. -

Consonant Bingo

Another skill-that the test results indicated . as nesdirg extra
attention was initial consonant sounds. To pressnt and practice consonant

) sound/symboi relationships in an enjoyable context I dscided to play




consonant pingd. Each student recsived a same card with :on sgusres,  The
squares had pictures and identifying words. The initial conssrant or

consonant blend in each word was written i

p}

& differsnt colcr zhan  the
rest of the word so thaf it would stand out_ more. The selogtion cards
that the studénts had te match had only the initiai ceonscenant or  plend.
As I held up each card, the students who nad a-match would have %o read
the word aloud before covering it. We continued all of the s;mes until
everyocne had covered all their  squares. The étudents_ wars &il very
invoived in the lesson and exhibifed a2 zood kniowledge df the sound/symbol

relationships.

Videotaping - | ') : -

I decidéd to have the students roduce another vidso using <the
puppets they had created towards the end 6f Februafy. By changing the
characters to a worm and a grasshopper, I'adapted the story "Thé  Ant and
rThe Grasshopper" to a short story withSufficient dizlogue. First, the
students read the séript siiently to famiiiarize themsslvss. with the
story. Then, the students volunteerzd to perform the play. Efter  each
Versibn the students would‘give a critique, comuenting on what wert well

~and whatICOuld be changed for the better. The play was well reccivad on
“the whole. The students discuséed stage movements and the coordination
betwsen voice and the puppets; mouth movements. The story iﬂvcl?ed the
activities of a worm and a grasshopper throﬁgh the four seasons. Students
created-béckdrops and props to repressnt each sezsorn. For spring, they
made a flower—filied background. BSumier was a large, yellow sun. Fall

was represented by falling leaves. A white paper background and falling

styrofcam stood for winter.

The class was divided into two groups which came to the lab during

Lt
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thelr lunch times t0 perform the glay for vidsotaring, Lull EUOUR

te]

consizted of seven students: two pupretsers, two readers, n rnar:4tor ans
two stage hands who worked the props. At the end of the play 1l of the
participants appeared in the credits. This gave tne students = greater

feeling of ownership in ths final products. Imnediatsly feolluwing the

" recording of the plays we viewed the works as & gZroup and critigued them.

Viewinpg Films

Wafching films is an extremely popular zctivity with < students.
They are very visually oriented angd seen to enjoy sitting in froat of a
screen. They especially. like t§ view films that they tfemselves cr their
peers have produced. After filming "The Worm and the Grasshopoer’' we
reviewed the product. The class had been divided into two groups, s0  we
wafched and criticized two versioﬁs of the same play. ' Because the play
was the same, ouf talk focused on the production and pressntacticn, a0t on

the literary aspects of the work. "I insisted that all negative comtents

‘be preceded by something positive., This sezsion servad as an extsnsion of

the previous work we had done while preparing tc film. The critiqueing

skills the students developed will be applicable to other ar+ Tormz they

encounter such as movies, books or television shows. Their comsents on

the videotapes centered on the finer points of puppetry and oral :eading,
Everyone came out feeling zood about the comments ;hey made and those they
received. ' ‘ . ' | -

We also watched the video in the lower grades. Many of the students
reéognized brothefs, sisters or neighbors in the credits at ths =nd of the
play. It was exciting for them to see people thev knew and the sixth
graders enjoyed the réoognitiOn they got. Afﬁer we¢ had viewsd +the play

once, we talked about the story and how the videc was produced. First, we




‘were particularly interested in the props  we used to CeLrsSs

dizcusced the plot and the les=zon

ot =he ziory. I had presen: e Bhory
last semsster on a flannel board, so zll of +ihe students were  Jamiliar
with the storyline.. Everyons contributed Successiully o our

P

conversation. Then, we talked about the production itsel®., I <2ld +them

what each one of the people invcived in thne production dii. The students

(1}

nt the

different seasons. I let them experiment with the puppets and the props

and encouraged them to retell the story in their own words. Tne lesson

was both interesting and practical. It involved hands-on woirk and

analysis and gave us a framework for future discussions of art.

- Big Book

In March, I received a set of six big books each - with six  smaller
read along books.‘ The books repfesénted various levels from primer to
éecond grade.‘ The format of the books iz good. They hnave colorful
plctures and large type.

I began by helding a big book up at +he front of the class and
reading it. We then diécussed'who‘was in the story and what had happened.
The second time we went through the book I held it at the lf?ont “f  the
class and had the students read from it. The story and the vocabulary
were.pretty familiar to the students by now;‘so each student got s small
bock to follow along in and read‘with the class. Finally, the students
were allowed free reading time during which they could chocse any book
they wanted tb-read. Because there is such & varisety of leﬁals, each
étuaent could find something he or shs could read and understand. This
fype of activity is very gocd for the students herse _who are nocv often
expoéed to bocks for reading pleasure. The exsrcise, i; addition te béing

enjoyable, encouraged reading for fun and helpad to create a reading
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Alphabetizing
The final activity for the month involved alphabetizing I

Z.
introduced the concept to the students and lead them through 3 discussion
of how words are a2lphabetized. Most of the information came from the
students themselves. We progressed from arranging single letters to short
words with different initial letters and then to words with the same first
latters.. Aftér we had covefed the idea as a group, we broke up into pairs
.for more work. Each pair'wrote_down sixteen werds on ccnstruction- paper
cards and cut them out. Taking eight cards sach, the students weuld put
+them into alphabetical order then have his or her partnef check to ses if
the order.wés correct. The sixteen cards were shuffled and redezit for =
different set of words many times. This peer correcticn allowsed me to
move‘abOut_freely to monitor the individual student’s progress. Cnce the
students felt confident with these words they added new word cards. These
cards had the student’s name or the names of brothers or siszters. As a
final check, I pgave each individual ten wérd/ﬁicture cards to be arranged
in alphabetical order. The words were chosen randemly and sometimes
included words that had up to the first thres letters the sanme. For lthe
final check the students brought their cards to me ‘after ha'ing their
partﬁers verify their work. This exercise was successful on manv levels.
The stﬁdents developed their motor skilis by cutfing out their ownr cards.
They learneé coaberatioﬁ by working together. They weres =able to work at
their own pace, and I was free to circulate zmong them as thsy worked and

give special attention where it was needed.

I was speaking with a colleague about a lesson that was not as
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successful as I would have liked it to be. 3She said, "Well, *he i«

r
50 gpaced out today that nothing works with them.” This made 2e wonder

about the nature of a '

'gocd" class. Some of the indicators cof a good
class.that I have observed include: active student involvement; . Btudent
understanding of the material covered and joy iﬁ the claséroom. When I
sense that one or more of the indicators are miésing, I try examining my
iesson to find out why. Certainly, the mocd of the studerts is'one factor.
that effects how the class goes. Many things contribute to =he mocd of
the students. Séme of these cannot-be antiéipated, but others can, Some
of the predictabie factors are the day of the wéek, the time of day and
the season ¢f the year. . A11 of theses must Ee taken inte consideration
when planning a lesson. Also, lessohs should appeal tc the wvarious
learning styles of the students. All of my classes must inciude mental
and physical activity and group and individuai work. I have to 'coﬁsider

the pacing of the lesson so that while everyone gets the idess we ars

covering, no one is excessively bored. Finally, even theugh I *ake all of

the aforementioned items into consideration, I must have  enough

flexibility to adjust a lesson as I am teaching it. By kesping @y goals

for a successful lesson in mind, I fingd that I am more responsive tc the

needs o0f the students'and as such am a better tszacher.
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April 1387

April was a confortable mOnth.' I felt as - though I waz constantl
struggling to kesp up with all my  work, but I got uSeﬁ' TO i, The
students were well entrenched in the routinés' of écho;;; The
relationships that we have established are manifesting themselves as

mutual respect and trust. BSome of the things we did this month included

‘examining the dictionary, writing stories and making bas  Duppets.

i

Additionally, a colleague and I made & presentation at <the wenty-first

Annual National Migrant Education Conference.

Dictionary Skills

.In April I decided to introduce dictionary skills to *‘he kids, ~ This
gave them a_practiqal épplication for. the alphabetizing skills we  had
practiced at the end 6f March. It alsc afiorded <the students the
oppﬁrtunity to see a relationship among the diverse lessops we have had in
the reading lab.

| We began by looking at and discussing the dicfionary. Our talk
focused on:the Key to Pronunciation, the Table Qf Contents énd the Tabie
of Abbreviations. I tried to help the students by relating <the ey +to
Pronunciétion.tp the vowel sounds we hagd learngd earlier in"the year.
After we had covered the material at the front df'the book, ws decidea to
look ﬁp some words and practice applying'our new knowledge to them. When
we started looking up wofds,.we talked zbout the guide words.: :The kids

decided that knowing how to alphabetize helps in locking up words., We did

“a few words crally, allowing gach student to demonstrate  his

understanding. They could look up words using the guide words, decocde the




pronunciation and discusy word cess: and crigins. For a fimad metivity,

- the students completed a workshect tha: reviewsd the polints we had

discussed and practiced. Zach student checksd his own pager arainst the

-answer key. I observed as they graded their papers and' Iiscuised any

wrong answers on an individual basis. Most of the mistakss wir: made dut
of carelessness. The students all dispiayed a high leval oT
understanding. One of the reasons that <*he students excellsd was the
background that they brought to the class from bPrevicus lessons we had

had.

Story Starters

I used some new materials called "Story Starters" to gensrzte a story

- from the students. The materials are a series of eight, colered cartoons

that tell a story. The one I chosé for our lesson was about =& ochild's
visit to fhe 'dbctor and subsequent shot. 'Before we  locked at  the
pictures, we discussed,visits to the docforland health in gensrzl., 1 knew
the story the piotures told, so I led the talk thfbugh a specific ssquence
of events. When I revealed the picture cards, the students had a
preconceived story and the Vobabulary _tq exXpress it. -The students
dictated the story and i-wrote it down underncath the ﬁictures. Bar making'

copies of the blackline masters that came with the kit, I was able zo

assemble a book. Each student got a page and copied the words from the

story onto it. Then, the student colored the page. and we put them'
together to create our own book. On the title page the students zigﬁed
their names so that they could all share in =2 sense of cwierghip and

accomplishmént. They really liked making & book that cculd be read and

enjoyed by all.




Bag Puptets

For one of our classs. at the lower level wg discussed charscters  of

a story and made bag puppets. I had some fairy tale books like

Cinderella, the Three Little Pigs and Little Red Riding Hood zha. had. a

“listing of characters with their pictures at the end of the story. These

"helped the students grasp the idea of whaf I meant by charccrer, We

talked about most of the movies and TV shows we knew and who was in them.
I showed the students illustrations of ten popular characters such as
Santa Claus, 2 pig, a little girl, =2 wolf and an elf. We talked zbout the

stories each drawing represented. After our discussion, sach student

-

selected a copy of ocne of the characters and made =& bag puppst. The
colored them, cut them out and pasted them onto  bags. The lzsson was
successful partially because it_appealed to a variety of s=nse. The
students liked it because they got something.to take home to show their

mothers and fathers.

Comparatives and Superlatives

I was going to be evaluated under the Texas Teacher Apzraisal  Systenm
(TTASj, s0 I prepared énd taught a very tightly structured clasz nazed onx
my own ideas ¢f & good lesson gnd'the expectaticns of the TTAS ins;rument.
I found most of the items from the TTAS to be reasonable, comuon  sense
requirements. . However, I do not believé that each one of my glaszes
tbuched gach point every time, : . -

In the class I prepared for dbservation the students were involved
physically by comparing things and people in the class. Tﬁe majority of
the information of the class was drawn from the students themsalves.
Everyone participated in the discussion and practice of arthographic

changes on the board. As a final gxamination of their mastery, the




students worked individuzlly on a workshest that chey themsalv.u  cherked,
They all performed very well on the test, In summation, we discusszed how

this knowledge was useful and how some of *he skille we ussd wers

transferable to other areas.

Handwriting

One other lesson that the students did involved handwriting, This
activity was taught at the request of some of the classroocm tsachers, it
.was a method I learned at a workshop sponsored. by the -Zaner—Blozer
Publishing Company. Based on the theory of muscle menory, it involved the
use of fhe grbsskor large muscles in handwriting. Each‘child got a crayvoen
and a sheet of the_wént ads from the nswspaper. Writicg norizentally éver
two rows of the @rint,‘the students practiced'their,bfs anﬁ g s in letters
four inches high. This was a novel thing for fhe students to do and one
that created a lot of interest. I fesl that students learn better when

they are involved in what they are doing.

.Presentation to the Migrant Conference

On April 28, 1987 a colleague and I made = presgntation o now to use
lBloom's Taxonomy in the classroom to the Twenty-First National Migrant
Eduéation Conference at Minneapolis, Minnésota. Julie Vanderwsnds, the
migfént educator at San Eliéario Middle School, and I bassd our
presentétion cn the ofganizational hierafchy of the taxonomy ‘itself. In
the presesntation we'relied on our classroom teaching styles., We soﬁght
active group participation and appealed to a number of learning styles
through our use of é variety of stimuii. At the end of our' seszion, we
solicited and received feedback from the audience on what worked and what

did not work in the presentation. The experience of getting up in front
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of a group of my peers to speak was Z0Cca ior ms. Also, I fa

responsss that the audience gave will Prove  very ussful  in future

presentations.

During the course of the year, I have been observed teaching by many
people., The observers have consistently commented upcn the rapport I have
with the students. I do not consider this to be 2t all uwnusual. I -love
and respect the kids that éome to my clasé and they can sense it. Wheﬁ I.
-i show love an& respect to people they in turn show me‘ love .and respect.
§ This i=s as true in.the classroom as it is in the world. It is ths type of
learning that I hope my students pick up in aﬁdition o  academic
knqwledge. These mutually.shared emotions create én atmosphers that is

conducive to learning and one in which it is pleasant to teach.
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CHAPTER 9

May 1987

May was a month of conclusion. My scheduie changed dus to the
program in which I was working. Becauée of the change, I did riot getr +to
see my students as usual. They continually asked mé wnnn we would have
class again.‘ This made me feel good. It showéd me that the kidé enjoyed
coming to class; That was one of my objectives, to have the Studenns come

willingiy to class and enjoy being there,

Testing
The month of May was mostly devoted +o administering +the Informal

nad  to

ey
=

Reading Inventory (IRI) test. This iz =z seriss of tests desi
identify the oral and silent reading ievels of the pérson being evaluatéd.
The levels are identified as independent, instructional and.frust:ational;
The Migranf Education Program'requires that,this test ne given 3¢ that the
progress of the participants in the program can be measured as  accurately
as possible. |

I prought the students in one at a time to give them the test. I
‘explained to them. how the test‘was.going to be administered ann hon ths
results would be interpreted and nused; My feasons for giving this
infroduction were two—foid. First, it gave them time to reslax, Relaxing
helped thé students lower the affective barriers that may have -=fiected
the results of the test. BSecond, explainirg the test procedures zave <the
sfudents more nf a sense of contrel cver what was happening te them and
why.

The initial step in the testing process involved the acdministration

of a sight word reading list. This gstablished an approximate level at




which: to bezin the reading comprehsrsiorn bassares. Using the r-rulzo of
the word list, I regressed one level “rom the instructional levsl of the

student To begin testing. As the student read orally, I woﬁld follow

along con a copy marking any mistakes or miscues that he sace. After

réading the passage the student would be asked “en comprehensicn guegtions
based on fact, inference and vocabulary. Scoring the number of  word
recognition errors and the number of comprehension questions mizced  would
give the stﬁdent's level for that passage. For the test of silert rezding
ability the student was directed to pead a passage silentliy. He would
then answer teﬁ comprehension questions. Based on the number of questions
the student answered correctly his lsvel would be fixed as indegendent,
instructional ﬁr ffustrational for that passage. I contimued testing each
child untii he reached his frustrational level. Immediately foi;owing the
tests, I would expiain to the students the results in téfms of the levels;
independent, instructional and frustrational, with no refgr~ﬂg; to  grade
level equivalency.

While administering the test, I +tried to give the student ever§
opportunity toc do as well as possible. I exéminedrthem for as long as it
took to discover where their instructional and frustrational levels
clearly were. I trled not to rush any of the test so thau everyone  cgould
achlch to their hlghest ablllty. Also, I nmade every sffort to start.at &
level as close to the instructional leyel as possible S0 tha:. e tests
did not drag con tooc iong. Every one has their  saturation point after
which they do not function at their optimum.

1 had two objeotlves in g1v1ng the tests. Primarily, I wished to
comply with the dictates of ‘the‘ program ' in which I . was working by
assembling the déta that would benefit their education. Secondly, I

wanted the students to experience a feeling of success in test taking.
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In the final days of schocl I held clas: for a 1z

i

all of the papers tbat the students had done over the course of the year.
A1l of the students got a large enfelopé in which to  keeé their papers.
On one side of the envelope the students wrote their names, their grade in
school, their teacher s name and my name. I told +the students %o keep
these papefs in a safe place so that twenty years from now they can  iook
me up to let me know how tﬁey are doing. On the reverse zide of ‘the
envelope each student made 2z set of hand prints-usiné their own hands and
finger paint., Everyone was thrilled to review the many things we ﬁad done
dufing the year and to see what they had.produced. Having the work all
together in an artiétically designed envelope gave a rezl sénse of

accomplishment to the chore.

The end of the school year brought a bitiersweet sense of cempletion.

I was very satisfied with the quality and the quantity of work +that the

- studants produced, They grew immensely in their personalities and

achieved greatly in their academics. However, we will now be going our
separate ways. Although I am sure that they will all be taking scmething

from my class with them, I will cease having an active influence or their

“lives. It is as though they have become a part of me that iz now- being

taken away. I love them and will miss them all.




CHAPTER 10

The school year has ended and the ongoing accounts of wnat has
transpired in the classrocm are complefe. Now it is time to reviaw what
was learned and‘how much was acéomplished. Perhaps  the nost ihportant
lesscon of the year is the value of perseverance. By setting realistic
goals and_wérking diligently, great things were achieved. .In addition to
preparing for énd teaching classes for fifst'to sixth grades, +the author
devoted hours to contemplating and writing reports of what occurrsd in the
ciassroom and studying education classes at the University of Texas at Ei
Paso. By focusing on the immediate task at hand and working consistently,
every goal that was set has been reaiized. |

One of the mein objectives of  +this bDaper was an exXamination of
teaching methods in relaéipnship to my beliefs akout teachihg, learning
and language in general. The'responsibility of having to report what
happened in the claSSroomAgave an added focus to the activities and the
underlying reasons for the activities. During the preparation siages,
conscicus attention was paid to the underlying reascns in  terms of my
basic ideologies. The effects‘of the lessons on the studsnis was = prime
consideration in judging whether & lesson was successful or not. student
involvement and participation are key to learning, ancé observation 1is
priﬁciple in discerning whether thesc factoré are present. Obsarvations
also provided a valuable basis for the recounting of clasz zctivities.

The paper aided in developing a metacogniticn in terms of +he tescher s

effect on learning that will serve me in the future for sontinued

self-evaluation.

Another focus of this paper has been an examination of a variety of




pedagogy; A number of different aghivities represanting
teacning theories were introduced to apreal tc as many learning styles as
possible. Teachers should not ke limited by their own percestions of -
teaching and learning, but must strive to reach everyons ir the classroom
as an individual. The concepts of James Cummins, that lancusce is
leafned.through usage, were implicit in lessons. Howevef, as.James Asher
has suggested, a pre-speech Period was ‘observed, during which students

were allowed to just listen in class and -absorb what was gocing on.,

Additionally, the theories of stages of learning as pProposed by Piaget

were considersd while planning lessons. Basic concepts wers intreduced

~and then built upon. Teachers must present lessons designed to appeal to

various learning styles and observe +he students‘ reaptions to recognize
the individual's best learning moda. The hierarchy of learning must held
the individualkstudent as the most important factor. Teachers must adapt
to their students, not expect the class to change for then.

Culture was another area that was explored during the year. The
pPecple of San Elizaric are in a unique situation between -the hispanic
culfure of Mexicq and the mainstfeam culture of the United States. Rather
than having them feel isolated betweeﬁ the two cultures, thé students were
encouraged to be truly bicultural aﬁd to partiéipate actively in both
cultures,

As they learned about the culture, the students were also gricouraged

" to examine themselves as individuals and see how they interacted with

others. The students Were given an enviroment in which they could develop
their morais. The classroom was more than a place to legrn academics. It
was alsd a laboratory of social learning. The classroon envifoment_ was
dne of mutual love and respect. The students treated each other and the

teacher with equal consideration. These were the lessons that will be
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vaeluzble for the rest of the studsnts” lives. They ward lessins  that
everyone could and should have learned.

. They

(8

The students responded well to being the focus of the clas
enjoyed ocoming +to the language lab and exhibited snthusiasm  about
learning. The joy they experignced was contagious and cbvious. Many
studeﬁts who wefe not eligible‘for'the program requested o pértioipate in
the classes. Wbrking in that t&pe .of ambiance.'was. pleasant and gave

everyone involved a real sense of accomplishment,
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