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ABSTRACT

Shoricuts 1s designed to help students "éet a handle" on

the English grammar systemn. The material teaches just two
elements: the parts of speech and the parts of sentences.
wWith these, students work with and can see the framework upon
which so much of English is "hung. *

This material is suitable for an intermediate to advanced
level student who needs +to improve his or her grammatical
accuracy in English, or for a student who needs a quick
grammar review before studying more advanced material, such as
that found in a preparation course for the TOEFL,.
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FOREWORD TO TEACHERS

I developed this Independent Professionatl Project dbecause
for some time I have needed this material for use with my own
classes. I thought too, that codifying a method of teaching
English grammar I have been using for several years might be
interesting. Previously, I had created and recreated the
material extemporaneocusly for each class,

This "systems approach" to teaching grammar was first used as
I taught a low advanced level group of students in a TOEFL
Preparation course. These students - with approximate TOEFL
scores of 450 - were trying to work with compoungd and complex
sentences yet they did not Know a main from a subordinate
c¢lause.- They were attempting to work with gerunds,
infinitives and participles but they could not easily
recognize nouns and adjectives. In all cases they did not
Know the functions of the parts of speech or the criterion of
the parts of sentences,

EFL students seem to progress more quickly when they are able
to sort out the different elements involved at the sentence
level of discourse. Students of mine have studied English
from four-to-eight years in their local school system vet many
still cannot use English with any real facility. Much of the
Knowledge required for them to be more effective in English
they already have. What is needed is a framework on which to.
hang all that Knowledge.

The changes that English sentences go through give my students
the most trouble. To be exact, it is word form and parts of
sentence changes that play the most havoc, These changes seem
to the students to be both arbitrary and unjustifiable, They
believe that English is a language with many rules and as many
exceptions, After wfestling with English grammar since high
school, 1 can say now that English is not arbitrary.

Certainly English spelling and pronunciation are madcap, but
English sentence construction is not. I believe English is a
rather beautiful system, much 1ike a system of laws drafted
with care, applicable in many different situations over and
over again, evenly and predictably. It is, in fact, these
sentence-level changes that give English its greatest
strength: its flexibility. Armed with a basic Knowledge of
thils grammar system, a student can repeatedly create simple,
yet powerful English sentences. To show my students thnis is
my aim, and that is why I wrote this text. I believe that the
papts ¢of speech and parts of sentence are the basis of English
grammar. All else, so to speak, 1is COmmentary.




When students can see the evenhandedness of, and the justice
in, this system they usually respond with an attitude of
adventure toward expanding their Knowledge and a willingness
to try ever newer consiructions. With this attitude, students
usually outdo themselves trying to teach themselves more.

I nave field tested this book with two classes: one group of
intermediate~]level students and one group at the low-advanced
level studying for the TOEFL. The TOEFL class worKed through
this book in one weeK with two hours of classwork daily and as
much homework assigned nightly. The intermediate class spent
four weeks workKing through Part One; for them this material
was interspersed with listening and vriting exercises. The
results have been encouraging, The TOEFL group quicKiy moved
on with confidence to the more difficult material presented by
the TOEFL, and the intermediate class started enjoying pitting
their wits against English grammar. I feel certain that this
material functioned to renew these students’ confidence in
themselves, helping them to organize all that they had been
taught those years in grade school EFL classes, This
confidence then, is the real significance of my having
completed this project.

One additional note: this material was wriitten for EFL
students working for an international oitl company. Some of
the examples and exercises contain terms and locations
significant 1o the students’ work.




FOREWORD TO STUDENTS

English, like every language, 1s a system. Understanding
how this system works makes learning the language more
enjoyable.

Perhaps you already Know many English words. Do the rales for
using these words confuse you? Do you Know why correct word
order in an English sentence is so important? After months or
years of study and practice, do you feel that using English
correctly is still more a matter of lucK rather than sKill~w

If you answered "yes" to any one of these questions, this book
can help you. :

The booK will show you the most basic framework of the English
grammar system - the Parts of Speech and the Parts of
Seniences. You will examine these two elements, each alone.
and then together, t¢ see how they combine to create the
language,. You may have to memorize portions of this framework
but never forgeit: only when you can use the framework quicKkly
and accurately will it help you. The frameworK will give you
points of reference for studying English, Jjust as a good map
helps you navigate through unfamiliar places.

Look through this booK before starting your studies and look
through it often as you continue studying. When you begin the
exXercises, complete them in order, one-by-one. Do not sKip
sections or individual exercises even if you feel that they
are too easy or too difficult. If they are really easy for
you, you will be able to do them gquickly. If they are really

difficult, you will need-to do them more carefully, study your
~errors and in some cases repeat the exercises more than once.

“Grammar, * someone has said, "is the art of putting the right
words in the right places." Let’s start by takKing a lookK at
the right words, and the right places, beginning on the next
page.




WHAT YOU SHOULD KHOW BEFORE STARTING

The Sentence

We spend much of our time communicating with other people.
We can communicate in many different ways. We may "maKe a
face" when we do not like something, or we can cry out when
"hurt. An artist may paint a picture, or you may draw a map to
show a friend the way to your house. A1l of this is
communication.

The most common way we communiicate is with words, Young
children learn to speak using one word at a time, Oonly later
can they put several words together to eXpress what they want.-
wWhen children are three or four years old they can finally

rut words together to form complete sentences.

Because words are the basis of any language, this is where we
Will start - with a looK at the Parts of Speech in Part One,
You must remember that we, as adults, usually speak in
complete scntences. You must understand something about
sentences before beginning your studies in this book.

What is a Sentence?

A sentence is a group of words that makes sense and has a
subject and a verb.

The group of businessmen left Padang yesterday at noon.
subject verhb

This definition is not yet compléte, but it is accurate enough ..
to help you start Part One of this book - the Parts of Speech.
Later, in Part Two, this definition will be added to, made

more complete, and then presented as The Four Criteria of a
Sentence, ’

Parts of Sentences - The Subject and The Predicate

Every sentence has two parts: the subject which is the
person, place or thing we are talking about, and the
bredicate which expresses our thoughts about the subject
itseldf. EVERY PREDICATE MUST HAVE A VERE The wverb




expresses the action or condition of the subject. The
predicate, then, consists of a verdb PLUS all the other words

in the sentence that tell us something about the subject.

The group of businessmen left Padang yésterday at noon.

subject

pr‘edlcate

a qguestion, a

Every sentence, whether it is a statement,
THE VERB

command or an exclamation has a subject and a verb,
IS ALWAYS PART OF THE PREDICATE.

flew over the town and landed.

STATEMENT| The_airplane

subject verd
=prediéate
QUESTION what 1s that new engineer’s name?
subject verb '
predlcate
COMMAND You will present your report today.
subject verb
predlcate
EXCLAMATION You must_be_joking!
subject verb
predicate

AS you can see in the last example, sometimes the predicate
consists of only the verb. There are no additional words that
tell us about the subject. '




Parts of Sentences - Phrases

We salid that a sentence is a group of words that maKes sense
and has a subject and a verb. Hot every group of words that

makes sense has a subject and a verb. Consider thesge groups
of words:

on the table in front of the door
beside the sofa because of you
behind the desk next to that

These groups of words makKe sense but, because they do not have
a subject and a verd, they are not sentences; they are
Phnrases. If a subject and a verb were added to these groups
of words they would then be sentences, Here are itwo of these

phrases with subjects and verbs added which make them
sentences.

The book

subject

verd ph%ase

is on the table. l

predicate

verb - phrése

predlcate

A GuicK Review

As you study the Parts of Speech remember ithat words are the
basis of communication, but we usunally speakK and write using
groups of words - either sentences or phrases.

i Every sentence must have a subject and a verb.
2 A verb is part of every predicate.

3 A phrase is a group of words that makes sense but is
missing either a subject or a verb,

Later, in Part Two, you will learn more about the sentence,
the phrase and another part of the sentence, the clause,
Part One will introduce you to individual words and their
functions in sentences - as Parts of Speech.




PART ONE

INTRODUCTION % THE PARTS OF SPEECH

NOUN
PROROUN
ADJECTIVE
VERB ‘
ADVERB
PREPOSITION
CONJUNCTION
INTERJECTION

-1 AW -




FPART ONE: PFARTS OF SPEECH - INTRODUCTION

Each of the 750, 000 words in the English language can be put
into just eight "boxes," or categories. These categories are
¢alled the eight Parts of Speech.

EC
ABJECTIVES RTERIECTR
PRONOUNS ADVERBS
YERBS
HOUNS kB %
g
=2
S
_ I
I

PAD
3

A word is placed into one of these boxes according to the work
that the word does in a sentence. In other words, a word’'s
use or itis function in a particular sentence determines what
part of speech it is.

THE USES OF THE EIGHT PARTS OF SPEECH

1 HOUHNS - Name,

2 PROHOUNS - Substitute.
3 ADJECTIVES -~ Describe,

4 VERBS - Express.

5 ADVERES - Descridbe.

6 PREPQOSITIONS - Connect,

T COHJUNCTIONS - Connect.

8 INTERJECTIONS - Express.

S{udy the chart above, but do not try to memorize it now, Wwe
will looX at each of the Parts of Speech and their uses,
one~by-one,




HOW THESE FUNCTIONS WORK 53

Imagine that you saw a man and a
woman walking down the street. If you.
had never met them before, how could you
Know what work they did in their lives?
How could you Know what functions they
filled in their lives?

o

However, 1f you saw them at work
you could say for sure what they
did for their livelihoods, You
would be able to say what work
each one did to earn their
living.

Then later, if you saw these people
in their home wouldn’t you have to
say that, at a different time and

Place, their worK was alsoc that of
a husband or a wife?

< . ) i A And if still later, you saw them
: '\\ - A playing with their child, you
;,,sf N _ would have to say that these

* same people, in addition to
|' everything else that they did,

also functioned as a mother or

7]
a father?

A
@ 201
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If one of your friends asKed you what either of these people
did in thelr lives, what would you say? Wouldn't you first
ask your friend, ,"When...in what situation; in what context?"
Wouldn’t you have to ask, "Do you mean what do these people do
at work, or at home, or when relaxing?" As you saw from our
story, a person in different situations -~ different contexts -
can have different functions. In other words, a person, at
different times, does different work.

We c¢lassify words the same way. We put them into these eight
"boxes" or categories - the eight Parts of Speech - according
to their use or fFfunctlon in a sentence, We classify

them according to the work that they do in a sentence. If a
word functions as a noun in one sentence, this same word might
function as a verdb in a different sentence, wWhat part of
speech a word is in & sentence depends only on what workK that
word deoes in that particular sentence. Take, for example, the
word can. (Can has two meanings. One of the meanings

is that of a container usually used for holding or carrying
liquids or food: "I bought a can of soup at the

supermarket. " The other meaning of can indicates an

ability, or capability, as in the sentence, "I can 1ift
that weight myselsf, *

—-—
DEMCK?EqP

10




Although "can" is one word, it has two meanings because this
word has two different uses. Look at these sentences again:

1 "I bought a can of soup at the supermarkKet."
2 "I can lift that weight myself. "

In the first sentence can is used to name a familiar
object that you would see in a supermarket - a can of soup.
In English, words used to name People, places or things are

called nouns., Can is the name of a thing in sentence
number one.

In the second sentence can is used to help express the
actlion of lifting - can 1ift, In English we say that

words used to express action (or condition) are called verbs.
Can is expressing action in this sentence.

When you want to identify what part of speech a word is in a
sentence you must first be able to determine the word’s
function, or use, in that particular sentence. The shape of
the word - what it looks liKe - has nothing to do with its use
in the sentence. As you saw in the example with the word

can - only its use, or function, determined what part of
speech 1t was in two different different sentences (one

can named something; the other expressed action).

Why Do I Heed to Xnow the Use of Words in Sentences?

First consider this question: how is it that you as a
speaKer of English can understand and produce an unlimited
number of sentences that you have never spoken or heard

before? For example, suppose you were to meet a total
stranger who saiqg,

"The cat carefully observed the ant’s Progress up the fence."

Of course, you would immediately understand exactly what had
been =aid. You might wonder about the stranger’s mental
health, but you would understand. You might say to yourself,
"Of course I understand because I Know what all +the words in
that sentence mean." But notice that these same words wheéen
Put in a list do not provide the meaning that they do when
they are arranged as in the sentence above:

fence up
ant’s ‘the
' cat carefully

progress observed.

11




In fact, these words read or saild in this sequence nearly
amount to nonsense. Clearly, the Knowledge you have of the
way in which these words are arranged and rearranged in
sentences provides much of the meaning that permits you to
understand sentences that you have never heard before, As a
user of English you have learned to interpret that meaning.
Furthermore, you have learned to produce sentences with

arrangements of words that are meaningful to other users of
English,

Knowing what part of speech a word is in a sentence helps you
determine two important facts about the grammar in that
sentence. One, you will Know if each word used is the
grammatically correct form of the "root" word you want to use:

His nationality is (Indonesia; Indonesian){

and twe, you‘ll Know if the position of a word in the sentence
is correct:

WRONG: His is Indonesian nationality.
CORRECT: His nationality is Indonesian.

Because English is a system, it has certain rules that must be
followed. This makes communication between speakKers and their
listeners or writers and their readers easier. People using
English have agreed to obey these rules when constructing
English sentences. You have already learned one rule: a
sentence is a group of words with a subject and a predicate,
Every sentence must have a subject ~ which states what we are
talking about - and a predicate - which tells the listener or
reader something about the subject. Other rules of English
sentence construction concern the order of words and the order
of groups of words inside sentences.

Individual Word Order

In English sentences an adjective usually goes before a noun;

ADJ NOUN
rich uncle

A preposition goes before a noun or rronoun,

FPREP FPRONOUH
of mine

12




Parts of Sentences Order

In English sentences the subject goés first, then the verb
and, finally, the object;

A rich uncle of mine rides the bus to work each day.

L 1 i, ] L |

SUBJECT VERB OBJECT

(The object of a sentence "receives" the action from the verb)

Combined Parts of Speech and Parts of Sentences Order

P r

R R
A A E A E A
D D P D P D
J J O p J o J
E B S R E S E
c C I 0 C I C
T T H T )4 v T H T H T N
I 1 o I o E I O 1 O I o
v v U -0 U R v U o U v U
E E H N N B B N K N B N
A_rich uncle of mine | rides the bus to work each day.

SUBJECT VERB - OBJECT
PRED{CATE

All of this can help you understand the meaning of a sentence
when you read and listen, and can help you develop your
accuracy when speaking and writing., You will have to first
Know the names of these Parts of Speech and, more importantly,
their uses. Knowing all this will help you better understand

how the words that you use combine to make meaningful
sentences.

13




PART OHE: PARTS OF SPEECH - NOUN

THE USES OF THE EIGHT PARTS OF SPEECH
1 HOQUNS - Hame. Nouns name people, places and
things '

2 PRONOURS ~ Substitute,.

3 ADJECTIVES - Describe,

4 VERBS - ExXpress.

5 ADVERBS - Describe,.

§& PREPOSITIONS - Connect.

T CONJUNCTIONS - Connect.

8 INTERJECTIONS - EHxpress.

XEY CONCEFT: A HOUN HAMES,

A noun_is a word which names a person, place or thing. A
"thing" is anything that is not a person or a place, such as:

an ANIMAL “ for example ... a TIGER

a MATERIAL ..,  for example ... wWOOoD

an OBJECT R for example ... a TABLE

a QUALITY .o for example ... HAPPINESS
an 1IDEA RN for example ... FREEDOM,

15455
7
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NOUN EXERCISE - 1

Objective: To recognize nouns that name people.

Directions: Underline the names of people in the following
sentences: .

My friend met his brother at school,.

The supervisor spoke to the draftsmen this afternoon.
My mother cooKs spaghetti very well,

That girl! is wearing a new dress.

There is a man standing over there near his wife,

The children are staying with their uncle and aunt.
That woman is smart at mathematics.

Leslie has run out of tea and sugar for her coffee,

The farmer sold his vegetables to people at the market:

» .
Q W @ =1 & O oW e

That lady plays tennis with her friends everyday.

REVIEW: What are the names of people called in grammar?

HOUH EXERCISE - 2

ObJjective: To recognize nouns that name things.

Directions: Underline the names of things in the Sentences
below. .

There is a pen in his pocKet.

The boy KicKed the ball into the goal,

Please put the booK on the table.

The car drove quickly down the road.

There were some apples and oranges in the box.
You can buy tea and sugar at the shop.

There are three doors in this room,

The airplane is waiting at the airport terminal.

One passenger has put her small bag over her seat.

Q.0 =N O G oW e
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13
14
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The referee blew his whistle and waved his flag. The
teams begin to play and the crowd yelled.

The idea we heard in that meeting was a good one.

Life is considered by some people to be a learning
experience.

Those water pumps sell very well in this area.

Democracy is our system of government.

The United HNations wofks to promote understanding in the
world.

REVIEW: What are the names of things called  in grammar?

NOUN EXERCISE - 3

Objective: To recognize nouns that name places.

Directions: Underline the names of places in the following
sentences. :

e I e

o]

JaKarta already has a very large population.

It’s hard to believe that this city will continue to grow.

In the year 2000, this urban area will be the fifth
largest city in the woriladg.

I escape to the country whenever I have a long weekend.
Our family usually goes to the mountains.

If we want to go to a different pPlace, we go to the beach.

The seashore is fun for me only if I can g0 swimming in
the ocean.

wWhy don’t you come over to my house in Roxy tonight?
Please go upstairs and get the dbook in my room.

Arizona, the state he lives in is famous for its desert
panoramas.

REVIEW: What are the names of places called in grammar?y

16




HOUN EXERCISE - 4

Objective: To practice completing sentences using nouns.

Directions: Put a suitable-noun in each of the following
- blankK spaces,

1 The farmer__ drove the tractor through the

fields.

2 The Played with a i

3 Tom KicKed the through the .

4 Put a in the

& Write a _ on the

¢ He cut the with his .

T All opened the : of the

& The climbed the and
PicKked a

: 9 Haryati went to the and bought a
i0 The sang a at my

NOUN EXERCISE - ©

Objective: To recognize nouns which name people; places and
things in the context of a story.

Directions: Underline (or write down) all the nouns in this
story. There are 17 different nouns in it.

A CURE FOR A HEADACHE

Ohe day a man walked into a drugstore and said, "Have you got
anything for a headache?"

.The druggist tooK a bottle from a shelf, held it under the
gentleman’s nose and tocok out the ¢cork.,. The smell was so

strong that tears came into the man’s eyes and ran down his
cheeks.

17




"What did you do that for?" he said angrily, as soon as he
could get bacK his breath.

"But that medicine has cured your headache, hasn’t it?*
sald the druggist.

"You fool," said the man, "It's my wife that has the
headache, not met"

10
11
12
13
14
15
16
17

O o0 =3 O A W e

KEY CORCEFT: A HOUN NAMES.

18




PART ONE: PARTS OF SPEECH - PRONOUN

THE USES OF THE EIGHT PARTS OF SPEECH

i HNOUNS ~ Hame,

2 PRONOUNS - Substitute for nouns.
3 ADJECTIVES - Describe.

4 VERBS - BExpress.

5 ADVERBS - Describe,

6 PREPOSITIONS - Connect.

T CONJUNCTIORS - Connect,

& INTERJECTIONS - Express,

EKEEY CORCEFT: A PRONOUN SUBSTITUTES FOR A ROUR,

Read the following story:

John Brown said that John Brown was hunegrvy. Mary Brown
sald that HMary Brown was hungry. wWhen Mrs Brown heard
that John Brown and Mary Brown were hungry, HMrs. Brown
gave John and Mary a piece of cake each. John and Mary
thanked Mrs. Brown for the piece of cake and John and
Mary ate the piece of cake., Then John said, "John thanks
Mrs. Brown, John l1sn’t hungry now" and Mary said, "Mary
thanks Mrs. Brown, Mary isn’t hungry now." Mrs. Brown




' said, "Did John and Mary enjoy the cake?" and John and
Mary said together, "John and Mary enjoyed the caKe very
mirch,

It sounds funny doesn‘’t it?; and I‘m sure you can see why.
It’s funny because we Keep repeating the nouns "John" and
"Mary" and "Mrs. Brown" and "the piece of caKe," Now let’s
try agaln, and this time, instead of always using these nouns
we’'ll substitute other words that stand for them. We’1ll mark
all the words that takKe the place of the nouns.

John Brown said that he was hungry. Mary Brown said
that she was hungry. When Mrs Brown heard that

they were hungry, she gave them each 3 piece

of cake. They +thankKed her for it and ate

it Then John said, *{J) Thank you, I‘'m not
hungry now, * and Mary said, " (I) Thank you, I'm
not hungry now." Mrs. Brown said, "Did yYou enjoy

it?" and they said together, "Vesg! Wwe enjoyved
It very much. "

That sounds better, doesn’t it? Those words that we put in
the place of the nouns (the words: I, you, he, she, we,
they, them, her, him, 1it) made all the difference.

WORDS THAT TAKE THE PLACE OF NHOUNS ARE CALLED PRONOUNS.

PRONOUH EXERCISE - 6

Objective: To recognize pronouns in sentences.

Directions: Underline the pronouns in the following
sentences:

John is a man. He is an accounting clerk.

Mary is a woman. She is an engineer.

They are husband and wife.

We Krniow them very well.

They stayed at our house last year,

Both John and Mary are very smart, I 1iKe them very much.
They have a cat, It ig called Boots.

They have ésked me to visit them next year,

They live and workK in Toronto, Canada. It 18 a big city.

O v O N 0 O W o

e

Do you liKe these flowers? They are from the garden.

20
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I already read that book, It is very interesting.
Show me how to do this exercise,

Don’t you Know how to do it?

I don’'t XKnow how to do it.

If you'll wait just a minute, I’11 show it to you.
Uncle Bob tooK David and me to the circus.

Let John and me do it.

Our {friends have Known them for years,

My daughter and she are going on vacation together,

Yes, it’s him sure enough.

PRONOUH EXERCISE - 7

Objective: To practice using pronouns in sentences,

Directions: Change the nouns in italics with a suitable
pronocun. Draw a box around the nouns marked in italics and
write the correcti pronoun over this box.

1

I

The report has been completed.' The reportl|is

scheduled to be presented at the meeting tomorrow.
John is leaving in an hour. John will return
shortly.

Robby and Ralda are studying for Robby’s and Ralda’s
examinations.

Joan, as well as Mary and Francis, is on vacation.
Joan went to Thailand and Mary and Francis went

to Bali.

Harlan and Atna have been working all night. Please do
not disturb Harlan and Atna.

Lydia and John are working this weeKend. Lydia will
work on Saturday; John will work Sunday.

LookK! 'There’s Hartono. Has Hartono been here long?

It was a poor game. The game was watched by only a
small crowd.




9 The entire family enjoyed their reunion. The family
plans to hold another family get-together next yvear,

10 The committee has been meeting for many hours. The
committee’s director is becoming very critical of how
long it is taKing to reach an agreement.

PRONOUN EXERCISE - 8

Objective: To practice using pronouns in sentences.

Directions: Put a suitable pronoun in each blank space.

I saw an owl yesterday.
must be joKing.
is on holiday,

The cat swallowed

didn’t recognize .
My husband and awoKe early.

must sticK together,
wWill Please submit purchase orders in duplicate?

are very angry.
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have a new self-correcting typewriter.

PRONOUN EXERCISE - 9

Objective: To practice using pronouns in sentences,

Directions: Select the correct pronoun form from the each of
the pronoun pairs in brackets and write it in the blanks.

1 Uncle Bob took David and me_  to the circus [I, me].

2 My daughter and are going to the movies together
‘ {she, herj. _
3 Indonesians have much to be proud of [we, us].
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4 Our friends and have Known each other for years
fthey, them].
5 Let John and do it [I, me}.

KEY CORCEPTS: A PRONOUN SUBSTITUTES FOR A NOUN
1T TAKES THE PLACE OF A HOUN IN A SENTEKCE.

REVIEW EXERCISE - 10

Objective: To identify the Parts of Speech.

Directions: Label the nouns N and the pronouns PRO in the
following sentences. ‘

1 The American alligator can be found in the southeastern
Unioted States,

te darkK green and grey sKin is tough.

The alligator has eyes at the top of its sKull so it can
see while swimming.

4 It swims by moving its tail. )

& It lives for fifty or_sixty years.

6 Females use grass and other plants to make a nest.

T They lay their eggs in the center of it.

8 In winter, these animals rest under water, in the mud, or
in deep holes.

9 They eat turtles, fish, snaKes, frogs and other animals.

10 Alligators used to be seen in North Carclina and the
Mississippi River.

11 The Fish and Wildlife Service does its best to protect
them.
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PART ONE: .PARTS CF SPEECH - ADJECTIVE

THE USES OF THE EIGHT PARTS OF SPEECH
i NOURS - Name.
2 PRONOUNS - Substitute.
3 ADJECTIVES - Describe nouns and pronouns.
4 VERBS - EXpress.
5 ADVERBS - Describe.
& PREPOSITIONS -~ Connect.
T CONJURCTIONS - Connect.
8 INTERJECTIONS - ExXpress.

KEY CONCEPT: AR ADJECTIVE DESCRIBES A HOUN OR A FROROUN.

If you walked into a large shoe store and satd, "I’'4d 1ike to
see some shoes, " you could be in that store a very long time
before you left wearing a new pair of shoes. If there were,
say, hundreds of pairs of shoes in that store the shop
assistant might be forced to show you shoes for many hours




before you found a pair that you liked. If, however, you
said, "Let me see some brown shoes, " this would help

limit the amount of shoes the shop assistant would have to
show you. If you used words such as, "square-toed;
high-heeled; rubber-soled; plain or Inexpensive, " you could
even further reduce the amount of shoes that he’d have to show
you, All the italicized words above limit, or describe shoes
(remember what you Jjust learned about nouns; shoes is a noun),
That is exactly what adjectives do - they describe nouns and
pronouns, All these italicized words are adjectives.

AN ADJECTIVE DESCRIBES A NOUN OR A PRONOUN.

Here are some examples of adjectives describing nouns:

2z

a young man an old man

a interesting book an uninteresting book
a heavy box a lignht box

a red rock a brown rock

ten bottles five bottles

a Knife: sSix Knives

The words man, book, box, rock, bottle and Knife are nouns.
The words'young, old, interesting, uninteresting, heavy,
light, red, brown, ten, five, a and six are adjectives

that tell us something about those nouns. Because numbers
such as ten, filve, and six limit - another way of

describing -~ the nouns that follow them, we classify them as
adjectives, too. The words a, an and the identify
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- another way of describing - the nouns that follow them. For
this reason they are adjectives as well.

ABOUT A4, AN AND THE

A, an and the, although adjectives, are alsgo called

articles. The word the is called the definite article
because it identifies a particular person or thing. The words
a and an are the indefinite articles because they

do not identify a particular person or thing. The indefinite
article a 1s used before a word beginning with a consonant

or consonant sound, and an is used before a word with a

vowel {(a, e, i, o, u) or vowel sound, Here are some
eXamples:

a pilot
an unlucky accident
but

a university

because even though university begins with a vowel, it is
Pronounced *you-niversitiy’ as if it began with a consonant.
In this case, it begins with a vowel sound. Although "a, "

"an" and "the" are called articles, they are, more generally,
adjectives.

Whether or not a word is an adjective depends on its function
in the sentence. A person may enjoy a sound sleep
(adjective), while not making a seund (noun). Right now,
take a minute and lookK up the meanings of the word sound

in your dictionary. Be sure to see how the dictionary
indicates different meanings of this one word by marKing its
different uses as different parts of speech.

ADJECTIVE EXERCISE - 11

Objective: To practice using adjectives to describe -nouns.

Directions: In each blank place a suitable adjective before
each noun.

1 unusual house
é day
3 dinner
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11
12
13
14
16

book

boy

tree

lion

train

river *

headache

reasons

doctor

maniiers

seats

policy

ADJECTIVE EXERCISE - {2

Objective: To recognize adjectives in the context of
sentences.

Directionsg: Underline the adjective(s) in each sentence,

O O kW e

10
11

They live in a big, red house.

Jochim is a clever man. '

This plant has smali, vyellow flowers.

Hr, Yong is a diligent man.

The horse can be a very useful animal.

In some parts of America, we have warm weather in summer
and cold weather in winter.

Hary nas a new, green frock.

Lions are strong, fierce animals.

San Francisco is a large, busy city.

These apples have a sweet taste,

During the race he was consistently in fifth place, but in

the last lap he moved into second place,
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Eighty percent of the financial report had been completed
when he was called to the phone.

Five people were injured in today‘’s big hotel fire.

The primary reason that we use hardhats is for safety.
The quicK-thinKing driller handled the Kick hefore it
became a blowout.

ADJECTIVE EXERCISE - 13

Objective: To practice using adjectives to describe nouns.

Directions: Write a suitable adjective in each of the blank

spaces.

1 The man bought a new_ canr.

2 The teacher gave us a lesson.

3 Agus has broKen his‘ Knife.
4 An antelope is a animal, a turtle is a : one.
5 Do you like apples?

6 In my country we have nights.in summer and

nights in winter.

Have you seen a cat? We have lost one.

Mr. Rozall is a man, _

The druggist had a lot of bottles on his shelves.
Are you sure that this is a idea?
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ADJECTIVE EXERCISE - 14

Objective: To recognize adjectives in context, in sentences.

Directions: Underline or write down the adjectives in the
following short story, and give the noun that each adjective
describes.

THE WOODSHMAN AND THE FAIRY

One day a poor woodsman was cutting a big riece of wood near

a wide river, Suddenly his old axe slipped from his hand and

fell into the deep water. He sat on the bank of the river and

felt very sad because he had lost his only axe. When,

suddenly, a lovely, bright fairy appeared and asKed the
woodsman what the matter was.

"I have lost my axe," he said. "It fell into the deep
water. " .

The fairy showed him a gold axe and saiqg,

"Is this yours?®

"No, " sald the woodcutier.
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The falry then showed him a silver axe and said again in her
clear voice, "Is this yours?"

"No, " again answered the woodcutter.

Then she showed him a common, iron axe with an old, wooden
handle.

"Yes, that’s mine," said the happy woodcutter,

"I Know that very well," said the fairy. "I only wanted to
see if you would tell the truth; and now I will give you the

gold axe and the silver. axe because You are an honest man. "

KEY CONCEPT: AN ADJECTIVE DESCRIBES A HOUN OR A PRONCUN.

REVIEW EXERCISE - 15

Objective: To identify the Parts of Speech.

Directions: Label the nouns M, the pronouns PRO and the
adjectives ADJ in the following sentences.

ADT ADT N ROF N

Those sudden showers drenched the ripe corn.

An easy way often becomes the hard way.

Our new car broKe down on that long stretch of road
between here and Indramayu.

v

Those large containers hold the fresh chemicals,
Two-and-two-tenths (2.2) pounds equal one metric Kilogram..
Where are you going for your next vacation?

They say ToKyo is still cold at this time of the year.

The name of that rock and roll station that I listen to

R ~3 O ;O &

every night is Radio Bahana.

0

It can be found at 101.90 Hz. on the radio Qial,

10 Will you be going to the. next Moastmasters Club meeting?
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PART ONE: PARTS OF SPEECH - VERB

THE USES OF THE BIGHT PARTS OF SPEECH
1 NOUNS - HName,
2 PRONOUNS - Substjitute.
3 ADJECTIVES - Describe,
4 VERBS - EXpress action or condition.
5 ADVERBS -~ Describe.
6 PREPOSITIONS -~ Connect.
7T CONJUNCTIONS - Connect,
& INTERJECTIONS - ExXpress.
RBS 7 /e
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To say that verbs express action covers many of the
uses of this part of speech. In the sentence:

The man caught the thief,

The verdb caught expresses the action in this sentence.

A VERB EXFRESSES CONDITIOR (STATE OF BEING]).

Some verbs in English do not express action. These verbs

are used to tell us about the condition of the subject in a
sentence,

In the sentence: The man was a policeman.

the verb does not express action, instead it expresgses a
condition or state of being; there is no action expressed

here. The verd just says people, animals or things are
something. ' :

She'appears to be the winner of the contest.

In thié sentence the verb appears does not express action;
it states that She, the subject of this sentence, is in a
condition, or state, of being the winner.

The verdb is a very important part of speech; in fact, without
one you cannot make a sentence,. Perhaps the reason that verbs
are so important in English sentences is due to culture - )
especially the North American culture. North American native
English speaKers - especially those from the United States -
value action. This society is based upon the idea of doing
things; changing conditions today so that they will be
improved tomorxrow. Because of this, the verb - more than any
other part of speech - is the most developed; the most
complex, To use English sKillfully you should become
Proficient in working with and sKillfully using the many forms
of verbs. This will help you to closely indicate the exact
type or time of action or condition that you want to express.

KEY CORCEFT: A VERB EXPRESSES ACTION OR CONDITION.
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VERE EXERCISE - 46

Objective: To recognize verbs that exXpress action.

Directions: Draw two lines under the verb in each sentence.

1 The man ran away.

2 Those c&E%?es danced for hours,

3 The family next door works long, hard hours.
4 Birds =insg.

5 That man does not smoKe,

€ The train gdeparted quickly.

T A postman came to our door.

8 The sun shined bright on the surface of the wafer.
9 I wrote a letter. |

10 Fish swim in the sea.

11 I received an interesting letter this morning.
ig They speak English in that depariment.

i3 Henry completed the project.

i4 _The bell rang early today;

16 Tom shut the door quietly.

-

VERB EXERCISE - 17

Objective: To recognize verbs that express condition.

Directions: Draw two lines under the verb(s) in each
sentence.

Budi iﬁ tired.
Hary‘?g very pleased with her new house.
Those men outside in the snow are cold.

My new car is the latest model.

O F= W e

That flower smells sweet only at night.
Mary seems sad about something.
They are all healthy. -

-1 O
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10
11

13
14
is

" "He appears ready for work,.

Relax and rest,

You looK very happy today.

He became very tired as the race continued. 12 You don‘t
look sicK.

Can you prove your theory?

When you become more experienced, you can go alone.

We sat very quietly at the meeting.

VERB EXERCISE - 18

" Qbjective: To recognize verbs that express either action or

condition,

Directions: Draw two lines under the verb(s) in each

sentence,

1 That man is a machinist,

2 The couples went dancing at the club.

3 They are very tired.

4 The geologist is working on the data and he should be

e}
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13

finished soon.

She stayed sick all weekend.

The engineer has already worked on the tankK system and
starts a new project tomorrow.

At 10:00 AM we will have bgén here for more than two
hours.

The supervisor will work on thé design sKetch next week.
Our guide has come and gone. |
That trucK can carry a heavy load long &istances.

I have written the letter already.

He gets tired very easily because his condition is still
very weak. '

I plan to write the proposal tomorrow.
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14 The weather continued to be cold but the forecast calls
for a warming trend next week,

15 .You mist be at the drill site by 12:00 noon.

16 He runs daily and he is in very good condition.

17 She has been recording cassette tapes all morning long.

18 It will come true if you believe and work diligently.

19 It will be a fine day.

20 We are going to the field next weekK.

21 You should all complete this work in one more minute.

22 What was he doing while the show was going on?

23 They have been drilling all day and now they are heading
home,

24 WwWhat time will they arrvive?

25 When will they return?

XEY CONCEFT: A VERE EXPRESSES ACTIOH OR CONDITION.

REVIEW EXERCISE - 19

Objective: To review predicates.

Directions: Remember that the subject of a sentence names
what we are thinking about in the sentence and the pPredicate

_ tells us something about the subject’s action or condition.

L Divide the following sentences into subjects and pPredicates.
Draw one line under the subject and iwo lines under the
Predicate, If it helps you, turn back and review pages 4 - 6
at the beginning of this book.

Statements

The subject is not always the first word in a sentence.
They can’t find it anywhere.

Hever have I been so shocked.

=W e

The only way to learn how to spell correctly is to learn
words by heart.
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Questions

Can anyone visiti the President’s house?
What Kind of car are you going to buy?
wWho has been elected?

Has he been seen by a doctor?

Commands/reguests

Watch your step
Ask that policeman.

Miscellaneous

It’s never easy to find your way there.
Come in.

wWhat will be the final outcome of all this?
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PART ONE: PARTS OF SFEECH - ADVERB

THE USES OF THE EIGHT PARTS OF SPEECH
i NOQUHNS - Name.
2 PRONOUNS - Substitute, .
3 ADJECTIVES - Describe verbs, adjectives or octher
adverbs,.
4 VERRBS - Express.
5 ADVERBS - Describe,
6 PREPOSITIONS - Connect,
T CONJUNCTIONS -~ Connect.
8 INTERJECTIONS - EXpress.

7 ADVERBS

KEY CONCEPT: AN ADVERB DESCRIBES A VERB, AN ADJECTIVE OR
AROTHER ADVERB.




ADVERBS DESCRIBE VERBS,

She sang beautifully.

In this sentence the adverb beautlifully describes the verb
sang. The adverb beautifully tells us how she sang. This
adverd describes a verb.

Ricky arrived today.
In this sentence the adverd today describes the verdb
arrived. The adverb today tells us when RicKy arrived.
This adverb describes a verb,
Bill ran home.
In this sentence the adverdb home describes the verb ran,

The adverb today tells us where Bill ran. This adverd
also describes a verb. .

ADVERBS DESCRIBE ADJECTIVES,

His report was really interesting.

In this sentence the adverb really describes the adjective
interesting (the adjective interesting describes the noun
report). The adverb really tells us how interesting
the report was. This adverb describes an adjective,

= She will be the next best choice for president.
In this sentence the adverb next describes the adjective
best (the adjective best describes the noun

choice). The adverbnext tells us when she will be the
best choice. This adverb describes an adjective.

ADVERBS DESCRIBE OTHER ADVERBS.

She worked wvery hard.

In this sentence the adverb very describes the adverb

harad. The adverdb hard tells us how she worked. The adverb
very tells us how hard she workKed. This adverb describes
another adverb.

ADVERBS DESCRIBE VERBS, ADJECTIVES ABD OTHER ADVERBS.




ADVERB EXERCISE - 20

Objective: To recognize adverbs that describe verbs,

Directions; Circle the adverdb in each sentence that describes
a verd and then draw an arrow to the verd that it describes.

The old man wal along the street.

wWait here patiently.

He measured the chemical cafefully.

He will come here.

The sun shone continuously.

The woodsman lost his axe yesterday.

The children played by themselves quietly.
His car often needs repair,

I sat down there.

O W ® ~1 O O W e e
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He recounted his experiences proudly.

ADVERB EXERCISE -~ 2%

Objective: To recognize adverbs that describe adjectives,

Directions: Circle the adverb in each sentence that describes
an adjective and draw an arrow to the adjective that it

describes, There may be more than one adverb in some of these
sentences.

They live in anld house.

HaKim is very clevenr.

This plant has incredibly large flowers,
Mary has a new, dark green frock.

Mr. Adlin is always helpful.

The horse can be a very useful animal.
The price of that bookK is too expensive.

® ~N O M W N -

The weather in January usually turns bitterly cold.
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9 He had just completed eighty percent of the overly complex

financial report when his boss called Tim to present it to
management.

10 The doctor thought that the patient would remain generally
stable throughout the night.

ADVERB EXERCISE - 22

Objective: To recognize adverbs that describe other adverbs.

Directions: Circle the adverb in each sentence that describes

an adverdb and then draw an arrow to the adverdb that 1t
describes.

He certainly was a man that worked exceedingly hard.
She almost always plays tennis on Saturdays.

He never usually goes to the office on Sundays.

Jack very calmly treated that snaKebite victim today.
He telephoned late last night.

Ao W e

HORE INFORMATICON TO HELP YOU IDENTIFY ADVERBS

All the adverb exercises that you have just completed explain
the "work" that adverbs do, but here is additional information
that will help you identify and use adverbs correctly.

Adverbs, as you have learned, describe verbs, adjectives and
other adverbs. When adverbs describe these parts of speech,
they also answer three important questions about them.

Adverbs answer the questions: HOW, WHEN and WHERE about the
verbs, adjectives and adverbs that they describe.

HOW = She sang beautifully.
In this sentence the adverb beautifully describes the verb

sang. The word beautifully also tells us HOW she

sang. Adverbs that answer the question HOW are called adverbs
of MANNER.

WIIER - His report was completed yesterday.

In this sentence the adverd yesterday describes the verb
completed. The word yesterday alsc tells us WHEN the
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report was ready. Adverbs that answer the guestion WHEN are
called adverbs of TIME,

WHERE - The airplane landed here.

In this sentence the adverb here desg¢ribes the verb
landed. The word here also tell us WHERE the airplane

landed. Adverbs that answer the question WHERE are called
adverbs of PLACE,

ADVERB EXERCISE - 23

Objeqtive: To practice using adverbs of manner.

Directions: Supply a suitable adverd of manner for each of
the sentences below. Adverkbs of place tell us "how" about the
words they describe.

He counted his money accurately .

The speakKer apologized for being late.
The guard dog barked .
Did you sleep ‘ . '

AR W N e

They were rewarded,

ADVERB EXERCISE - 24

Objective: To practice using adverbs of time,

Directions: Supply a suitable adverdb of time for each of the
sentences below. Adverbs of time tell us "when" about the
words they describe.

I think the problem will soon be solved.

Y

2 There are reports that the fighting is __at an
end.

3 The rebel troops have surrendered,

4 First we heard one story and we heard a very
different one.

5 The news we have heardg sounds promising.
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ADVERB EXERCISE - 25

Objective: To practice using adverbs of place.

Directions: Supply a suitable adverb of place for each of the

sentences below. Adverbs of place tell us "where" about the
words they describe,

1 At last! Here  comes the truck we’ve been waiting
on. |
Are you going for work or wvacation?
The rescue team has searched for him.

4 Tons of cold seawater poured the capsized
ferry. '

5 The technician climbed miles of tunnels to get

to the broKen cable and repair it.

ADVERB -EXERCISE - 26

Objective: To practice using adverbs of manner, time and
place,

Directions: Put suitable adverbs into the blank spaces in the
following sentences and say whether each adverb shows how,
when or where the action of the verd was done.

how The boy wrote guicKkly

i

2 You are working too
3 I will do the work
4 Open the door
5

o]

4

Come » I want to speakK to you.
I saw Jane ' and I will see her again

7T John drove the car aleong the wide road
but in the ¢rowded streets,
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8 It was a beautiful day, the sun was shining

» the birds were singing and

the children were playing in the fieild.

9 Mary is a good singer; I didn’t Know she sang so

10 Learning English is hard worR; hbut I want to learn
it and so I will work

KEY CONCEFTS: ADVERBS DESCRIBE.VERBS, ADJECTIVES AND OTHER
ADVERHS.

ADVERBS TELL US "HOW, * "WHEN, * OR "WHERE" ABOUT
THE WORDS THAT THEY DESCRIBE,

REVIEW EXERCISE - 27

Objective: To identify the Paris of Speech.

Directions: Label the nouns N, the pronouns FRO, the

adjectives ADJ, the verbks V, and the adverbs ADV in the
following sentences,

The simple plan soon changed matieras.
Those men came late,
He gave her a rose,

A large house stood there once,

AR W R e

Some people say you should never go to that part of town
after dark.
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REVIEW EXERCISE - 28

Objective: To review the Parts of Speech.

Direciions: Using a dictionary, give the synonyms (words of

the same meaning) and the antonyms (words of opposite meaning)
of ihe words below.

SYNONYM ANTONYHM

1 NOUNS

fear éeggOA COURAGE

health

greed

shame

departure

2 VERBS
ask
defend
extend

trust

command

3 ADJECTIVES
ample

apt

talkative

urgent

discreet
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4 ADVERBS
fast
sterniy
well
carefully
firstly
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FART ONE: PYARTS OF SFEECH - PREFPOSITION

THE USES OF THE EIGHT PARTS OF SPREECH
1 HOUNS - - Name.
2 PRONOUHNS - Substitute,
3 ADJECTIVES - Describe.
4 VERBS - H¥Xpress.
5 ADVERBS ~ Describe,
& PREPOSITIONS - Connect nouns to other parts of
speech.
T CONJUNCTIONS .- Connect.
8 INTERJECTIONS - Express.

Let’s open the next box and see what words come out. Here
they come: te, by, at, in, some of the shortest words in
English but sometimes the most difficult to use.

S
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LooK at these sentences:

SET ONE

They live in a bungalow near the village.
They live in a bungalow in the village,
They live in a bungalow beyond the village.

The three italicized words show us three different

relationships between the nouns bungalow .and the nouns
village.

In the sentences:

SET TWO

They live near the village.
They live in the village.
They live beyond the village,

The italicized words show us different relationships between
the verbs IlJive and the nouns village. You should have

noticed that the sentences in each set are identical except
for the italicized words., The differenceg in meaning among
the sentences in each set are due to these italicized words
which show us different relationships between the nouns
bungalow and village in set one, and village and the verb live
in set two. The italicized words are prepositions. In the

set of examples below, the prepositions connect an adjective
and a noun:

She 1s full oFf ideas,.
It is blunt Ffrom overuse.

You can see from all these examples that the one thing common
to all of them is that they all have a preposition connecting
a noun to another part of speech in the sentence. Remembern
that 1f prepositions connect nouns, they can also connect
pronouns, because a pronoun takKes the place of a noun. Here
is an example of a preposition connecting a pronoun to a verb:

Come and sit bétween us.

EKEY CONCEPT: A PREPOSITION CONHECTS A NOUN OR PRONOUN TO
OTHER PARTS OF SFEECH 1H THE SERTENCE.
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Here are some other examples of prepositions at work:

Preposition NHoun or Proncun

in : your ) pocKet

ovenr the © wall

through ihe window

to him

around the house

into the garden
towards the door

PREPOSITION EXERCISE - 29

Objective: To practice using a preposition to connect a noun
to another part of speech,

Directions: Put an appropriate preposition in each of the
blankKs below. '

1 It was the houses near _ the ocean that were destroyed
by the hurricane.
The men the mine are not in great danger.

The pilot the aircraft immediately realized that
something was wrong,

The shop the corner is for sale.

The noise the hall was deafening.

The parade will go the park.

The sun disappeared the c¢louds.

He is shaKing fear;

FPlease come the waiting room.

The squirrel ran the tree, __ the garden,
the hedge and ithe road.

[= '+ B R - L« B
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PREPOSITION EXERCISE - 314

Objective:

To recognize prepositions and the nouns and

pronouns which prepositions connect in a sentence.

Directions:

In each blank, write the connecting preposition

and +ihen the noun or pronoun that is being connected.

R W R e

Freposition

for

Noun

living

He writes for a living.
They used to live near us.
We shall not stop on the way.
He is proud of his stamp
collection,

I will be satisfied with
whatever you choose.

Are you interested in rock
collecting?

The building was made of
Prestressed concrete,

I found it in the street.
Please send it to me.

I parked the car near the
markKet.
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PREPOSITICN EXERCISE - 32

Objective: To create sentences using prepositions to connect
nouns to other parts of speech.

Directions: Write sentences with these prepositions (you may

want to use two prepositions in any one sentence).

on after about with from
to down- between at over
by near before behind under
in along for '_ through into

EKEY CONCEFT: A PREFOSITION CONNECTS A NOUN OR FRONOUN TO
ANOTHER PART OF SPFEECH IN THE SENTENCE,

50

et A NA



PART ONE: PARTS OF SPEECH - CONJUNCTION

THE USES OF THE EIGHT PARTS OF SPEECH

i NOUHNS - HName.
2 PRONOUNS - Substitute,
B 3 ADJECTIVES - Describe.
4 VERES - Express.
5 ADVERBS - Describe,
& PREPOSITIONS - Connect.
7 CORJUNCTIONS -~ Connect words with words; phrases

with phrases; clauses with clauses;
sentences with sentences, of equal
weight.
Express.

8 INTERJECTIONS

The next-to-the-last box is marked conjunctions.

A Jjunction is a point where. things join. A road junction is
where two or more roads join together. A river junction is
where tiwo or more rivers join together. Sometimes 1t is
necessary to JOIN WORDS TOGETHER: bread and bhutter:

slowly but surely, either here or ithere,




Can you suggest other, common pairs of words that go together
50 easily?

e The joining words are called conjunctions. They may join
L 7 single words together:

Machmud and Sally are best friends.

or phrases together:

The boat sailed out of the harbor and into the sunset.
or main clauses together:

We must hurry or we shall be late:

Here is a list of conjunctions joining Parts of Speech
together:

NOURS WITH HOUNS
Tom and Rini are friends.
You may have meat or fisgh,

FPRCROURS WITH FRONOUNS
You and I will go +there,
The two towels in the bath are markKed "his" and “hers, *

ADJECTIVES WITH ADJECTIVES
She is both pretty and charming.
The complete and accurate report was well received.

VERBES WITH VERBS

The horse both ran and won the race last Saturday.
- His fever broke and subsided last night. -

ADVERBS WITH ADVEREHS

She finished the well report Qﬁickly and easily.
The old man walked slowly and carefully.

FREPOSITIOHRS WITH PREFPOSITIONS
The booKs were placed both in and on the desk,

He completed the trip to and from Bogor in less than an
hour.
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CONJUNCTION EXERCISE - 33

Objective: To recognize conjunctions which join parts of
speech together. '

Directions: Draw a circle around each conjunction Joining
together two words in the following sentences. In the blank

‘to the left of each sentence indicate what parts of speech are
being joined together.

NOOUNS 4 The trucKs carried assorted building materials

furniture.
He ordered a new red and black car yesterday.
They are clearly and understandably the best team
in this year‘s tournament, _

4 Monday or Tuesday will suit my schedule.

5 He is the most popular candidate; he is an honest
and sincere working man’s representative.

6 I usually eat and sleep at that hotel in
Singapore.

7 Do not swim or exercise too soon after eating;
you might get a cramp.

& 1 agree with Jane and Harry. I am not wvery happy
about the decision, though.

9 The police ran up and down the sireet looKing for
the lost child,

10 The airplane swooped in low and did two rolls.

KEY CONCEPT: A CONJUNCTION IS A WORD THAT JOINS TOGETHER A
WORD WITH A WORD; A FHRASE WITH A PHRASE; CLAUSE WITH A
CLAUSE OR A SENTERCE WITH A SENTERCE, OF EQUAL WEIGHT.

Conjunctions may be used to connect parts of speech together,
but these pasts of speech must be similar. This is what
"equal (grammatical) weight" means. A noun may only be
connected to another noun, a verb must be connected to another -
verb, an adjective must be connected to ancther adjective,
etc.. Parts of sentences may also be connected together, but
only if they are similar, Phrases must be connected to other
Phrases; main clauses must be connected t¢ other main clauses;.
subordinate clauses must be connected to other subordinate
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¢lauses; sentences must be connected to other sentences, To
make this important point about conjunctions very clear, let’s
state it conversely: you may not connect different parts of
speech together. You may not connect a noun to an adjective,
a verb to a preposition, an adverd to an adjective, etc., nor
may you connect different parts of sentences together such as
a phrase with a clause or a subordinate clause with a main
clause or a sentence with a phrase. Remember, you may join
words together, but only if they are of equal grammatical
weight., *

-uqmml

Here is a list of conjunctions joining Farts of Sentences
together:

MAIN CLAUSE WITH MAIN CLAUSE
I woKe up at 6:00 AM and I ate breakfast at 6:45 AM.
[ 1

— 1

MC MC

SUBORDINATE CLAUSE WITH SUBORDINATE CLAUSE
Who will go and who will stay is not known.

[ | ] L ]

sC sC

PHRASE WITH PHRASE
The camp is over that hill and across a small steam

- L I L 1

FHR PHR
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MAIN CLAUSES AND SUBORDINATE CLAUSES

Words maKe sentences. Just as every word in a sentence has a
function - because each word is one of the eight parts of
speech - sometimes several words in a sentence combine to
rerform a single function, This 1s how a clause is used.
Clauses are groups of words that express ideas; they MAY or
MAY NOT maKe sense by themselves (depending on whether the

clause is a main or subordinate type): but clauses always have
a subject and a verb.

English has two types of clauses: main clauses and
subordinate clauses, One of these you already Know: the main
clause. You already Know this because a main c¢lause is a
simple sentence, We use the term main clause because
sometimes we put two main clauses (itwo simple sentences)
together to form one compound - or double - sentence, A

compound sentence always uses a conjunction to Jjoin its two
main clauses together. .

He goes to movies on Friday and he swims on Saturdays.

L ] [ i

] _ co
main clause : main clause

COMPOUND SENTENCE

The Main Clause

A main clause is sometimes called an independent clause. A
main clause, liKe a simple sentence, is a group of words which
expresses an idea, has a subject and a verb and MAKES SENSE BY
ITSELF. It is independent because it does make sense by

itself. It can stand by itself, A main clause is, in fact, a
simple sentence.

I want 1o go to the movies

The Subordinate Clause

A subordinate clause is sometimes called a dependent clause.
A subordinate clause (or dependent clause) is gifferent from a

main clause because a subordinate clause CANNOT MAKE SENSE BY
ITSELF,

Although I don‘’t have any money
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This 1s a group of words which expresses an idea and has a
subject and a verd (just likKe a main clause) but this clause
cannot makKe sense - or stand - by itself, It is dependent on
a main clause for its meaning or sense, To understand how
this works, 100K at the sentence below, Imagine someone
walking up to on the street and saying something like

"Although I don’t have any money ... *

without finishing the thought. Words such as although,
however, nevertheless, eventhough etc. set up situations
where conflicting ideas or ideas that follow one another will
be stated. Saying only

"Although I don’t have any money ..., "

is 1iKe saying only half of the complete or total idea. That
is why we say that subordinate clauses, although they have
subjects and verbs, cannot stand, or make sense, by
themselves, :

Once again, here are the examples of a main clause ({MC) and a
‘subordinate clause (SC) from above:

"MAIN CLAUSE: I want to go to the'movies
SUBORDINATE CLAUSE: although I don‘’t have enough money

‘The main clause above would maKe sense by itself if spoKen or
written. The subordinate clause would not. - If, however, the
itwo were combined:

"I want to go to the movies, although I don’t have enocugh
money.

the subordinate clause would then borrow its "sense" - its
ability to be understood in context - from the main clause,
In other words, the subordinate clause would be dependent on
the main clause for its meaning.

These examples are what we mean when we say conjunctions Jjoin
sentences with sentences (MC + MC), and clauses with clauses
(MC + MC or SC + SC only! You may not join MCs and SCs
together with conjunctions).

A third type of sentence is called a complex sentence. This
type of sentence also expresses two ideas, but in this type of
sentence one idea is more important than the other, A
conjunction cannot be used to join these itwo ideas together
because they are not "equal" in importance or construction.
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He'usually'goes to a movie on Friday if he has enough money.
L i L I

I 1

main clause ' subordinate clause

COMPLEX SENTENCE

ABQUT PHRASES

4 phrase 1s a group of words, that expresses an idea, MAKES

SENSE BY ITSELF, but DOES ROT HAVE A SUBJECT AND A VERB. Here
are some examples of phrases: :

on the table near the house to ihe store
in the desk behind the wall up there

Notice how a phrase maKes sense by itsgelf but i1t does not have
a verb, Remember that a group of words, even if it makes

sense by itself, must have a subject and a verb to be a
sentence.

We’lllhave a more detailed lookK at phrases, clauses and
sentences in Part Two of this book, '

KEY CONCEFT: A COHRJUHRCTION IS A WORD THAT JOINS TOGETHER A
WORD; WITH A WORD; A FHRASE WITH A PHRASE, A CLAUSE WITH A
CLAUSE OR A SENTENRCE WITH A SENTENCE. PARTS JOIKED TOGETHER
MUST BE OF EQUAL (GRAMMATICAL) ‘WEIGHT.

CONJURCTION EXERCISE - 34

Objective: To practice using conjunctions to join two parts
of speech together, or two parts of sentences togethenr,

Directions: Put the most suitable conjunction from the list
below into the blankKs of each sentence below, Use each
conjunction only once,

and until that before as
but or while unless S0
1 We will leave at 3:00 P.M, and we expect to arrive at
7:00 P.M.. '
2 He is thirteen fourteen years ola4a,
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I can’‘t leave here the Jjob 1s'finished.

3

4 Tne judge spokKe Kindly firmly.

5 Tell him we are in a hurry.

6 He scored 70 his partner scored 54,

7 The storm started we could find shelter.

8 HNo one will buy the house the price is reduced.

9 He 1s a hard worker just his father was,

10 The courts are under water we cannot play tennis
today. |

KEY CONCEPT: A CORJUNCTION IS A WORD THAT JOINS TOGETHER A
WORD WITH A WORD; A PHRASE WITH A FPHRASE; CLAUSE WITH A
CLAUSE OR A SENTENCE WITH A SENTENCE, OF EQUAL WEIGHT,

REVIEW EXERCISE -~ 35

Objective: To review the Parts of Speech.

Directions: Identify the italicized part of speech. In the
blanK write PREP if the word is a preposition and COHJ if the
word 1s a conjunction.

He is honest but indecisive.
He thinkKs of nobody but himself.

After lunch we’ll go for a walk.

= oW o

After we’ve finished lunch, we’ll go for a
walk,

5 He has been abroad since last month,
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FART ORE: PARTS OF SPEECH - INTERJECTION

THE USES OF THE EIGHT PARTS OF SPEECH
1 HOUNS - Name,
2 PRONOUNS - Substitute,.
3 ADJECTIVES - Describe.
4 VERBS - EXpress,
5 ADVERBS - Describe.
6 PREPOSITIONS - Connect.
T CONJUNCTIONS - Connect.
8 INTERJECTICHS - ExXpress sudden feeling or strong
emotion.

KEY CORCEPT: AN INTERJECTION EXPRESSES SUDDEN FEELING OR
STRONG EHMOTION.

These feelings or emotions can'be surprise, pleasure, pain,
etc.. Most often interjections are one-word exclamations of
sudden feeling or stirong emotion,

r Hello! Hurrah! My Gosh! Damnt! An! God Almighty!

A point to remember about interjections is that it is not the




meaning of the word that makKes it an interjection, it is the
way in which it is used. One person might use one word to
eXpress a feeling or emotion while another person might use a
different word to express that same feeling or emotion, It is
all a matter of temperament.

Here is a partial list of other interjections that'you may
want to use:

FEELING OR EMOTION INTERJECTION

Attention hey! ho! locoK! say! seel

Joy great! thank God!

Pain ant oh! oucht ow! ugh!

Praise bravo! fine! goodt! well done!l
Silencing easy! histt hush! gquiett shht
Sorrow ah! oh me! ohh no! woel
Surprise gee! gosht! man! whew! what!
Weariness ho-hum! © me! whew!

wWonder Q! strange! well-well! whew!

Notice how these words have an exclamation point (!) after
them. Sometimes the exclamation point is omitted or delayed.

Hello, what’'s ﬁappening?
Well, that is a surprise!

INTERJECTION EXERCISE - 36

Objective: To practice using interjections.

Directions: Below are six interjections and six sentences.
Write the interjection that maKes the most sense in the blank
in front of each sentence,

Hurrah! Hello! wWow!
Cuch! Ah! Too bad!

! Too_bad! I haven’'t encugh money to buy a car like that,
2 We’ve won the football game.
3 That hurt me.
4

I didn’t expect to meet you here.
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This is the booK I wanted,

You’ve been to America?

XEY CONCEPT: AN INTERJECTION EXFRESSES SUDDEN FEELIKG
STRONG EMOTIOHN,
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SUBJECT AND FREDICATE
OBJECT AND COMPLEMENT

THE CRITERIA OF A SENTENCE
THE CRITERIA OF A CLAUSE
THE CRITERIA OF A PHRASE
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PART TWO: FPARTS OF SERTENCES - INTRODUCTION

Farts of Speech and Parts of Sentences

You must Keep the uses of the Parts of Sentences‘and the Parts
of Speech separate in English grammar. The Parts of Sentences
and Parts of Speech are 1ike oll and water; they never mix,

wWhen oil and water are put together they may form an emulsion,
but they can never form a mixture.

The Verb as a Part of Speech and a Fart of a Sentence

One of the Parts of Speech - the verh - must be in the
predicate of a sentence. Although a verd is required 1o make
a sentence, the Partis of Sentences and Parts of Speech remain
separate and do not mix. Notice how the Parts of Speech and
Parts of Sentences are separated in the sentence

Fire destroyed the house.

PARTS OF SPEECH = noun verhb adl noun
{ 1 1 !
—-————~~—---———~~———l—FiPe—l-L—des%Peyed—l—l~the-ll—heuserl——
‘ . L I i L ] 1 L I J
PARTS OF SENTENCES = subj verb object

PART TWO: PARTS OF SENTENCES -~ SUBJECT AND PFREDICATE
Look at the sentence
The museum is closed on Sundays.

you can see that it has two parts. The first part states what

this sentence is about: The museum, The second part
expresses something about the museum Similarly, in the
sentence

The goat chewed up my wallet,

we are 1told what the sentence is about - The goat - and
then something is expressed about him - chewed up my
wallet, In both these sentenceg, the first part - the
person, place or thing (material, animal, idea or quality)
about which something is said or asked - is called the
subject, The remainder of the sentence - the predicate

- expresses something about the subject. The predicate’
consists of the verb, an object or a complement plus any
modifying words,.




The Subject

Every sentence must have a subject and a verb. The sublect

can be one word or many words but it always names what we are
thinking about in the sentence,

Tono and Yani left,

They left.

Tono_and Yani along with 26 members of their department plus

15 employees from ancother department left.

The Eubject is the person, place or thing about which
sometihiing is said or askKed.
Is JacK going too?

JaKarta will be the world‘s fifth largest city in 2000.
Are there still wild elephants in Indonesia?

The complete subject is the person, place or thing about which

something is said or asked plus all the words that modify ihe
subject. ’

The boy, while chasing after his ball, was almost hit by a
car. '

The simple subject is the mest important word in the complete
subject.

The boy; while chasing after his ball, was almost hit by a
car.

The simple subject can be more than one word if the subject is
compound. Compound means that two words of the subject are
Joined by a conjunction, or the subject is8 a series of words
separated by commas and a conjunction.

Rina left for Surabaya.

Rina and JacK left for Surabaya.

Rina, JacK, Annie, Ali and Chrisgiine left for Surabavya,
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Hoﬁ to Find the Subject of a Sentence

To locate the subject of a sentence,
the sentence.

first find the wverdb in

The verb is often easier to find because it is

the one word in the sentence that expresses action or

condition which usually maKes it easy to see,
L who T

located the verd, -ask the verdh
the question "who" will be a person.
question "what" will be a place or a

Jack ran ...

MiesKa jumped ...

wWhen you have
or "what™. ATl answer to
An answer to the

thing. '

Those cows ar

U

We

{F-=
{13
i
e

always ran faster.

Even with Bob, Ali and Susie close behind him, Jack

It is easy to see that ran is the verb in this sentence.

To locate the subject just ask the verdb "who"
there is a word that gives you an answer,

the subject of this sentence.

"What" ran faster? ...

"Who" ran faster? ...

If you askK "what" ran faster, you do
because the subject of this sentence
thing. Ask "who!" ran faster and the
person. Jack is the subject of this

or "what" if
that word will be

(NO ANSWER)
(ANSWER Jack)

not receive an answer
18 not a place or a
answer is Jack,a
sentence,

Whatever ihe season; summer or winter,
those cows are well fed,

1 i .

spring or fall,

"Who" a
"What"

neg

well fed? ...
well fed? ...

(NO ANSWER)
(ANSWER

COWS)

Are is the verdb of this sentence, AsK the verd "who" or
"what. " There will be no answer to the question "who" because
the subject in this sentence is not a person, AsK “what?" and
the answer is the subject, cows,




SENTENCE EXERCISE - 1

Objectivet To identify the complete subject of a sentence.

Directions: Draw a single line beneath the complete subject
of the following sentences. ‘

That bird in the cage has Many brilliant feathers,
An apple containing worms is worthless,

Our cement, made from a special formula, dries quickly.

= W e

Whatever foo0d that you want can be found in that
supermarket.

% Those that you meet along the way are usually helpful.

SENTENCE EXERCISE -~ 2

Objective: To identify the simple subject in a sentence.

Directions: Draw a single line beneath the simple subject of
the following sentences.

1 Having been spotted by the pbliceman, the thief ran away.
2 The report, having no .errors, was approved by the
o president.

#

3 Can you, without any assistance, lifi this desk?

Where in ithe world did you get that great looKing hat?
5 That old man and his five sons are all expert carpenters.

The FPredicate

Az you have learned, the word or group of words forming the
subject names what the sentence is about. The rest of the
sentence - the predicate - makKes a statement about the
subject. The verd 1is part of the predicate. A verd expresses

action or condition. The predicate consists of the verd plus
any modifying words,
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The verb is the word (or words) in the predicate that tell us
something about the action or condition of the subject.

The boy was almost hit by a car speeding through the

That doctor is .a man very dedicated to his profession, .
his patients and his family.

The verb can be more than one word if it is a compound verb,

that is, the words are joined by a conjunction or a series of
words separated by commas and a conjunction.

Rina swam at ihe sports club this afternoon.

Rina swam_and_jogged at the sports club this afternoon..

Rina swam, Jjogged_and played tennis at the sports club

this afternoon.

SENTENCE EXERCISE - 3

Objective: To identify the (complete) predicate of a
sentence. ' .

Directions: Draw a double line beneath the predicate of the
following sentences,

1 She has such beautiful hair,

wWhat beautiful hair she has!

2 In the event that the.plane is delayed, we will sleep atﬁ
the airport hotel. |

4 Here comes the plane nowl

% Usually, but certainly not always, the weather is fair
during the latter part of this month.
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SENTENCE EXERCISE - 4

'Objective: To identify the verd of a sentence.

Directions: Draw a double line beneath the verdb of the
following sentences.

She has such beautiful hair.
What beautiful hair she has!

In the event that the plane 1s delayed, we will sleep at
the airport hotel,

Here comes the plane now!

5 Usually, but certainly not always, the weather is fair
during the latter part of this month.

Position of the Sudbject and the Predicate in a Sentence
In English sentences the subject generally comes before the

predicate.

The rain came down.

In this sentence, The rain - the subject - comés before

came down - the predicate, The subject, however, may come
after the predicate.

Down came the rain.
In this sentence the predicate comes before the subject.

iﬁ In both these sentences

The rain came down.
Down came the rain.

The subject is

The predicate is
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More information about predicates that you should Know: We
often use the words here, thereandwhere to introduce
the predicate.

Here comes Charlie,
There goes Charlie.
where is Charlie?

Although here, there and here are the first words in
their sentences above, none of them are the subjects of their
sentences. Here are these same sentences rearranged with

their subjects (Charlie) placed in their usual, grammatical,
initial positions.

Charlie comes here,
Charlie goes there.
Charlie is where?

In all three sentences, here, there and where are parts of the
predicates of these sentences. :

Key Conéept: Here, there or where may never function
as the subject of a sentence,.

PART TWO: PARTS OF SENTERCES - OBJECT AND COMPLEMENT

The Object of Verbs

The object in a sentence receives the action of the verb:

SUBJECT PREDICATE
l : {verb) (chject)

| The player ‘ I KicKked the ball.

There are three ideas here: (1) The Player, the doer of
the action; (2} kKicked, the verb which expresses the

action; (3) the ball, which receives the action of the
verb.

The Player is the subject of the verb kicked, the
ball is called the object of the verb Kicked

Any word or group of words which receives the action expressed
by a verb is said to be the object of that verb,
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How to Find the Cbject of a Verb

To locate the object of a verb, first find the verd in the
sentence and askK the verb "whom" "or what", An answer to the

question "whom" will be a person. An answer to the guestion
"what" will be a place or a thing.

Locate the verb first because the action that verbs express i1s
usually easy Lo see,

++. RicKked the ball ... Spudded-in the well

++. fTinished the document +.. copled the report

Maradona KickKed the ball through the goal posts during

the last few seconds of the last game of the World Cup.

It is easy. to see that Kicked is the verb in this

sentence. To locate the object just ask the verb Kicked
"whom" or Kkicked "whati" and if there is any word that

gives you an answer, that word will be the object of the verb.

» . Kicked "whom?" ... (HQO ANSWER)

«+» KicRed "what?" ... (ANSWER = the ball)

If you ask "Maradona KicKed ‘whom?’" there is no answer. AsK
"Maradona Kicked *what?’" and the answer is "ball, "
Ball is the object of the verd kKicked

wWhen a verb has an object, it is considered to be a transitive
verb. Transitive is from the Latin word, trans, which

means across, as in Trans-Sumatran Highway. In the
sentence

The player KicKed the ball

the action of the verb kKicked is ‘carried across’ from the
subject to the object; Kicked in this sentence is a
itransitive verb,

To locate the object of a verb, find the verb and =ee if there
are any words upon which the action of the verb is carried
out, Find the verb and ask "whom" or "what;" if there is an
answer, that word (or words) will be the object of the verb,
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SENTENCE EXERCISE - §

Objective: To identify the objects of transitive verbas.

Directions: Draw a double line beneath the verb and

parenthesis around the object in each of the following
sentences.

They iggag a few emptychottles)

He ha;_ﬂﬁ;t his Knee.,

I did neot paint the chair that color.

He has spilt his tea.

I will not permit that.

That I will not permit.

what have you found?

wWhich did you choose?

They have completed the exploration of Mungunjaya.
Whose letter shall we answer first?

" .
O O ® 3 O A F= W N -

The Compiement of Verbs
Consider ithe following sentence

Wood floats but iron sinks.

There are two verbs in this sentence, floats and
sinks.

The subject of the former is wood and the latter iron.
Neither verb has an object; the actions of the verbs are
complete in themselves; there is no ‘carrying across,’

When a verb expresses an action or condition that is complete
in itself, the verdb ig said to be intransitive.

It is possible for a verb to be intransitive in some
sentences, and transitive in others. For instance, s.inks

is intransitive in the example above, but transitive in this
imaginary newspaper headline:

Explosion sinks an oil tanKer in the Pacific Ocean.




Otiher examples of verbs used both transitively and
intransitively:

I shall return your bookK next week, {transitive)
I shall return tomorrow. (intransitive)

The team lost. (intransitive)

She has lost her glasses. (transitive)

HOW TO TELL IF A VERHB IS TRANRSITIVE OR INTRANSITIVE

To determine whether a verb is transitive or intransitive,
mentally place what or whom after the verb: if an

answer can be provided from a word within the sentence then
the verb is transitive. If no answer c¢an be provided from the
sentence, ithe verd is intransitive. Here is an example:

All the runners finished the race,

Finfshed what? Answer - tHe pace. Therefore the verb
finished is transitive: it has an object.

All the runners finlshed before nightfail.

Finished what? No answer is given in the sentence, so
finished is intransitive in this sentence,

The news cheered him,
Chieered whom? Answer - him - The verd is transitive.
The spectators cheered with enthusiasm,

Cheered whom or what? HNHo answer. Intransitive verb.

SENTENCE EXERCISE - 6

Objectiive: To determine if a verb in a sentence isg transitive
or intransitive.

Directions: Draw a double line under the verd in each

sentence, In the blank write T if the verdb is transitive and
~ I if it is intransitive.

1 1 DPlease write,

2 Please write a letter,

3 The wave rockKed the boat.
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The boat rocked gently at its moorings.

Jump!

Jump quickly!

They’ve jumped the starting pgun.

Don’t cross the road.

Don’t cross until I tell you.

wWhat shall I pack?

11 Wwhen shall we pacKk?

12 How many books have you read this month?

13 My friend will use his van to take us to Cirebon.
i4 1Is he going to Ramba or Rantau Panjang tomorrow?
15 I can’t tell you the development plans yet.

i ol
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Fosition of the Object and the Complement in a Sentence

Because objects receive the action of a transitive verb and
complements complete the meaning of an intransitive verdb, both
objects and complementis are parts of the predicate in a
sentence, As you have learned, the normal order of an English
sentence is subject first, predicate second. How, after
having worked with these new parts of a sentence you may learn
a more exact word order: the normal order of English
sentences is SUBJECT first; VERB second; OBJECT or COMPLEMENT
third. Finally a more complete definition of the predicate of
a sentence: the PREDICATE of a sentence is the VERB, +the

OBJECT or COMPLEMEHT rlus any other words which modify the
predicate.

KEY CONCEPT: A predicate is the verb.-the object or
complement plus any other modifying words in a sentence.

REVIEW EXERCISE - 7

Objective: To review subjects and predicates.

Directions: Draw a single line beneath the words of the

subject and a double line under the predicate in the following
sentences.

Horses run.
e ) e ]

The four men are ready.

Thousands of screaming teenagers greeted the young and
famous sinsger.

4 Here stood the statie of the leader.
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5 Three pretty little girls carried baskets of white flowers
in the wedding procession.
Where were you? ,
The girl sitting in the first row of seats is my bhest
friend.

8 Where have you been since one o’clock?

9 1 have just returned from the barber shop.

10 The ratio of imported to exported goods since 1983 has
been steadily decreasing.

FART TWO: PARTS OF SENTENCES - THE CRITERIA OF A SENTENCE

Words are the basis - the building blocks - of language.
Words makKe a sentence. We put words into a group and arrange
them in an order that gives us a meaningful idea which we can
understand. Look at all these blocks of words:

The

at o’clock

is ' four

train next | . D

Each word bf itself has meaning, but these words have not yet
been placed into a group. They do not express an idea.

Here are these same words in a group.

The at four o’'clock is train next []
GQuestion: Does this group of words express an 1dea?
Answer: It looks as if this group of words is trying to

express an idea, but it certainly does not yet
make sense,

Action: Let’s rearrange it so that it does eXpress an
idea, and maKes sense by itselds.
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The next | train is at four o‘¢clocKk []

What is this (1) group of words ithat (2) expresses an idea,
and (3) makKes sense by itself - talKing about?

what is the subject?

What is the verb?

LooK at all these words we arranged once again:

The next train is at four o’clock,

Answer these questiohs about that sentence: ChecKk One
is this a group of wprds? | Yes Ho
"Poes it express an idea? Yes No
Does it make sense by itself? s Yes No
Does it have a subject and a verb? Yes No

You should have checked "yes" to all those questions because
The next traln is at four o’clock is a sentence and those
questions indicate what it takes to maKe a sentence. The
questions in that box are the CRITERIA of a SENTENCE, Below
are the same criteria written in statement form.

EKEY CONCEPT: A sentence is a group of words, that expresses
an idea, maKes sense by itself, and has a subject and a verb.
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FOUR-POINT CHECKLIST
A SENTENCE:

IS A GROUP OF WORDS
EXPRESSES AN IDEA

MAKES SENSE BY ITSELF
"HAS A SUBJECT AND A VERB

RIRIRIR

This checKlist is very important. You must remember it, The
criteria of this checklist are the basis for everything else
that you will learn about Parts of Sentences in this book. To
speaK, write and understand English at higher proficiency
levels you must first be able to recognize a sentence, and
second, you must be able t¢ maKe one. To be really proficient
in English you must be able to combine different parts (of
sentences) to create accurate, meaningful sentences.

If you have trouble remembering these four criteria you should

memorize them, After working with this checklist for awhile,
you will see how important and useful it really is.

SENTENCE EXERCISE - 8

Objective: To recognize groups of words.

Directions: Put a checK (¢) in front of the groups of words:

1 I like it

2 Under the table

3 She ran under the

4 Please remember the checKlist
5 Where he lives "

T

Did you c¢hecK all the numbers above? You should have, because
all of them (1-5) are groups of words.
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SENTENCE EXERCISE - 9

Objective: To recognize groups of words that exXpress an idea,

Directions: Put a check (l/) in front of the groups of words
- eXpress an idea.

1 I like it )

2 Under the table

3 She ran under the
4 .
5

r‘.
l {’ I 5
]
‘-h

Please remember the checKlist
Where he lives

o
}..l.
&

you check all the numbers above? You should have, because

all of them (1-5) are groups of words and they all express an
idea.

SENTENCE EXERCISE - 10

Cbhiective: To recognize groups of words that express an idea
and make sense by themselves. '

Directions: Put a check (v’) in front of the groups of words
that express an idea and maKe sense by themselves.

I 1iKe it

Under the table .-

She ran under the _

Please remember the checklist
Where he lives

i

You should have checked numbers (1), (2} and (4).

SENTENCE EXERCISE - i1

Objective: To recognize groups of words that epress an idea,
maKe sense by themselves and have a subject and a verb.

Directions: Put a check (\/) in front of the gfoups of words
that express an idea, makKe sense by themselves and have a
subject and a verb,

1 I like it

2 Under the table
3 She ran under the
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4 Please remember the checKlist
5 Where he lives

You should have checKed numbers (i) and (4) only. This means
that only numbers (1} and (4) are sentences. NHumbers ({(2), (3)
and (%) do not meet all of the criteria of the four-point
checKlist, HNumbers (2}, (3) and (5) are not sentences.

An Explanation of Sentence Exercise - {0

Look at these groups of words again, one-by-one.

1 I liKe it

This greoup of words meets all the criteria for being a
sentence. It expresses an idea, it maKes sense by itself and
it has a subject (I) and a verb (like},
2 Under the table

This group of words expresses an idea and maKes sense by
itself, but does not have (a subject and ) a verb. If you
think that this group of words cannot make sense by itself,
think of it as an answer to the spoKen guestion:

Question: "Where isg the cat?"

Answer: "Under the table®

3 She ran under the

This group of words expresses an idea and has a subject (she),
and a verd {(ran}), but does not make sense by itselsf, This
group of words is not complete, It has a subject and a wverb
but does not have a noun which the preposition (under) can

connect to another part of gspeech in the sentence. It is not
vyet & complete idea,

4 Please remember the checklist

This group of words expresses an idea, makes sense by itself,
and has a subject (you) and a verb (remember). Although the
subject you 1s not written, it is understood. This is
because this sentence gives an order or command. A sentence
which gives an order or command is called an imperative

sentence and the unwritten, but understood, subject in this
type of sentence is always, "You. "
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5 Where he lives

This group of words expresses an l1dea, makes sense by itgelf,
but does not make sense by itself even though it has a subject
(he) and a verb (lives), I+ cannot function as a question
because it still lacKs the auxiliary word - does or

did - as this type of question should have to go with the
verb, lives. If this ¢group of words had this missing
auxiliary word it would still not makKe sense by itself because
the verb, lives, would, as a verb in a question sentence,

have to drop the "s" to be correctly written: "live,* If
this group of words were to be considered a statement it would
still require a complement - or completer - for the initial
1idea, "Where he lives® such as "is far from here." Therefore,:
“Where he lives is far from here, *

SENTENCE EXERCISE - 12

Objective: To recognize sentences using the four-point
checKlist, ‘

Directions: Using the check list of criteria determine which
of these groups of words are senfences, :

1 I saw the man Check One
Is this a group of words? ﬁ@gy Ho
Does it,exﬁress an ldea? ngy No
Does 1t make sense by itself? Qgéy No
Does it have a subject.and a verb? ‘9§7_ No

1 Is this is a sentence? M*res No

————
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2 at the drugstore Chieck One
is this a group of words? Yes No
Does it eXpress an idea? Yes No
Does 1t make sense by itself? Yes No
Does it have a subject and a verb? Yes No
2 Is this is a sentence? Yes No
3 in the garden Check One
Is this a group of words? Yes Ho
Does it express an idea? Yes No
Does it makKe sense by itself? Yes No
Does it have a subject and a verb? Yes No
3 Is this 1s a sentence? Yes No
4 open the door . Check One
Is this a group of words? Yes No
Does it express an idea? Yes No
Does it make sense by itself? Yes No
Does it have a subject and a verb? Yes Ho
4 Is this is a sentence? Yes No
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5 across the garden

Check One

Is this a group of words? Yes No

Does it express an idea? fes Ho

Does it make sense by itself? Yes No

Does it have a subject and a verb? Yes No
5 1Is this is a sentence? Yes No
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FART TWQ: PARTS OF SENTENCES - 'THE CRITERIA OF A CLAUSE

Introduction

We sgaid earlier in this booK that words are the basis of
language and that sentences are the basic unit of
communication. A sentence is made of words, obviously, but
these words combine to make groups of words which have certain
uses or functions themselves within a sentence. ThinkK of this
idea as a house under construction. Houses are made of
materials such as bricks, wood, cement, tiles, paint, glass
and other construction materials Just as sentences are made of
words, The materials used to make a house can be organizead
into other, more integrated units: floors, walls, roofs,
windows, doors and furniture, to name but a few. These units
combine the basic construction materialg in different ways to
fill certain, specific functions within a house.: These
materials combined make the different units of a house, A
list of how these elements combine might looK like this:

Floors = Cement + tiles
Roofs = Wood + tiles

wWalls

[}

Cement + paint
Windows = Wood + glass
Doors = Wood {alone)

A table = Wood + paint + glass

We construct sentenceg the same way. We combine different
words - the Parts of Speech - in different ways to create a
subject and predicate for each sentence. This subject and
‘Predicate are very often constructed from other, smaller units
of construction - the parts of sentences™ - which insure that
the idea a sentence expregses is integrated and easily
understand by a listeners and readers.




If we charted the parts of sentences from the word level up to

the sentence level of communication, the schematic drawing
would 100K 1iKe this:

Sentence

Subject Predicate

Clauses & PhPaSES' Clauses & Phrases

Words

What Is a Clause? Is There HMore Than Ohne Type?

In English there are two types of clauses: main clauses and
subordinate clauses.

1 Main Clause (MC) - also called an independent clause
because it c¢an makKe sense by itseld.

2 Subordinate Clause (SC} -~ also called a dependent clause
because this clause cannot make sense by i1tself; the
subordinate clause depends on its relationship with a
main clause for obtaining meaning, or making sense.

The Main Clause

A main clause is a group of words which expresses an idea,
maKes sense by itself and has a subject and a verb.
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Here are these same criteria in the form of the four-point
checKlist:

FOUR-POINT CHECKLIST

A MAIN CLAUSE:

¥ IS A GROUP OF WORDS

¢/ EXPRESSES AN IDEA

v MAKES SENSE BY ITSELF
V HAS A SUBJECT AND A VERB

This looKs very familiar doesn’it 1t? It should, because the
criteria of a main clause is the same as the criteria of a
sentence, A MAIN CLAUSE IS A SENTENCE, Each criterion of a
sentence is also one of the criterion of a main clause.

KEY CONCEFT: A main clause is a group of words, that

€xpresses an idea, maKes sense by itself, and has a subject
.and a verb.

How Main Clauses Are Used

As you learned, adults speakK and write in sentences,
Children, too, can speak in sentences but their sentences are
very different from those that adults, proficient in English,
create, Imagine a young child describing his or her mornlng

hours just after waking up.
*T wake up. " “I brush my teeth, "
"I eat breakfast. " "I go to school"
If an adult communicated this way it would - appropriately -
be called "childish./" Adults Know how 10 1inK their thoughts

together to create one sentence with two, or more, ideas.

"I waKe up and then I brush my teeth. " "After that, I eat
breakfast and I go to work (or the office). "

Did you notice the primary difference between the way that
children make sentences and the way that adults make them?

Children communicate in sentences that are single, main
clauses; they state them one at a time. Adults, on the other
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hand, often linK their ideas -~ or main clauses - together to
make their communication more fluent. Adults may link two, onr
more, main clauses together to express themselves,

CLAUSE EXERCISE - 13

Objective: To recognize main clauses using the four-point
checKklist,

Directions: Using the checKlist of criteria determine which
of these groups of words are main clauses.

1 At our company we looK for oil _ ~ Check One
‘is this a group of words? Yes Ho
Does it express an idea? Yes No
Does it makKe sense by itself? Yes No
Does it have a subject and a verb? Yes Ho
i Is this is a main clause? Yes Ko
2 What an honest man ChecKk One
Is this a group of words? » Yes Ho
Does it express an idea? ' Yes No
Does it maKe sense by itself? Yes Ho
Does it have a subject and a verb? Yes No
2 Is this is a main clause? Yes No




3 near the office ChecK One

Is this a group of words? Yes No

Does it express an idea? Yes Ho

Does it make sense by itself? Yes No

Does it have a subject and a verb? Yes No
3 Is this is a sentence? Yes Ho

The Subordinate Clause

Earlier, in Part One - Conjunctions, You learned that two main
clauses could be connected together with a conjunction, These
two main clauses would be equal in welght because conjunctions
¢an only connect equal parts of Speech or parts of sentences.

Sometimes we put two ideas together in a single sentence and
one of these ideas is more important than the other idea,. The
idea that is not the main idea is subordinate to that main '
idea, This subordinate idea, however, still needs the main
idea to makKe szense. This subordinate group of words may meet
all the criteria of the main idea but one; the subordinate
idea will not make sense by itselsf,

A subordinate clause is a group of words which exXpresses an
idea and has a subject and a verb.

Here are these same criteria represented on the four-point
checKlist:

FOUR-POINT CHECKLIST
A SUBORDINATE CLAUSE:

IS A GROUP OF WORDS
EXPRESSES AN IDEA

MAXES SENSE BY ITSELF
HAS A SUBJECT AND A VERB

Rl

N
1

Did you notice that a subordinate clause DOES NOT have a check
in front of the third criteria - "makes sense by itsgself
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It is the absence of this one criteria that maKes a
subordinate clause different from a main clause (and,
therefore, a sentence). '

CLAUSE EXERCISE.— 14

Chjective: To recognize subordinate clauses using the
four-point checklist,

Directions: Using the checKklist of c¢riteria determine which
of these groups of words are subordinate clauses.

1 which I thought was the best Check One
Is this a group of words? - Yes No
Does it eXpress an idea? Yes No
Does 1t make sense by itself? Yes Ho
Does it have a subject and a verb? | Yes Ho
1 This is a subordinate clause True False
2 come here ' Check One
Is this a group of words? Yes Ho
Does it express an idea? Yes Ho
Does it maKe sense by itself? Yes Ho
Does it have a subject and a verb? Yes Ho
2 This is a subordinate clause True False
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3 from my Ffather in California ChecK One
Is this a group of words? Yes Ho
ﬁoes i1t express an idea? Yes No
Does it make sense by itself? - Yes Ho
Does it have a subject and a verb? Yes No

3 This is a subordinate clause ___ True __ False

REVIEW EXERCISE -~ {5

Objective: To recognize main clauses and subordinate clauses
using the four-point checklist.

Directions: Using the checKlist of criteria determine whether
these groups of words are main clauses or subordinate clauses.

1 sit down Check One
Is this a group of words? Yes No
Does 1t express an idea? Yes No
Does it maKe sense by itself? Yes Ho
Does it have a subject and a verb? Yes No

.1 What Kind of clause is this? _ Main Subordinate
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¢ since the window 1s stuck ChecK One
Is this a group of words? Yes No
Does it express an idea? Yes Ho
Does it make sense by itself? Yes Ho
Does it have a subject and a verb? Yes Ho

2 What Kind of clause is this? Main Subordinate
3 where are my computer printouts ChecK One
Is this a group of words? Yes No
Does it express an idea? Yes No
Does it maKe sense by itself? Yes No
Does it have a subject and a verb? Yes No

3 What Kind of claunse is this? Main Subordinate
4 eventhough you did see Margaret ChecK One
Is ithis a group of words? Yes No
Does it express an idea? Yes No
Does it make sense by itself? Yes Ho
Does it have a subject and a verb? Yes Ho

4 What Kind of clause is this? Main Subordinate




PART TWO: PARTS OF SENTENCES - THE CRITERIA OF A PHRASE

A phrase is a group of words which expresses an idea, makes
sense by itself and DOES NOT HAVE a subject and a verb.

Here are these same criteria in the form of the four-point
checKklist: '

FOUR-POINT CHECKLIST
A PHRASE:

IS A GROUP OF WORDS
EXPRESSES AN IDEA

MAKES SENSE BY ITSELF
HAS A SUBJECT AND A VERB

| iRlels

You should notice that the difference between a phrase and

main and subordinate clauses is that a phrase does not have a
verb nor a subject,

XEY CONCEPT: A phrase is a grouﬁioi words, that expresses an
idea and makes sense by itseldf,

How Fhrases Are Used

into the well; ‘at eleven o’clock;
for 500 rupiah; in front

Main clauses, subordinate clauses and, of course, sentences
all contain verbs, A phrase does not. You ¢can change a
phrase into a clause or sentence by adding words to it, BUT
ONE OF THE WORDS THAT YOU ADD MUST BE A VERB. Let’s turn
those phrases above into sentences by adding some words -
including a verd - to each one of them.

The gas was injected into the well.

I‘’11 meet you at eleven o’clock,

He bought the carrots for 8500 rupiah.

In front of the store sat an old friend.




PHRASE EXERCISE - 16

Objective: To recognize phrases using the four-point
checklist, ‘

Directions: Using the checKlist of'criteria determine which
of these groups of words are phrases.
b

1  where have you usually gone ChecX One
Is this a group of words? Yes No
Does it express an idea? Yes Ho
Does it make sense by 1tself? lYes Ko
Does it have a subject and a verd? ' Yes Ho
1 This is a phrase: True False
2 put that down ' Check One
Is this a group of words? Yes Ho
Does it exXpress an idea? Yes No
Does it make sense by itself? Yes No
Does it have a subject and a verb? Yes No
2 This is a phrase: True False
3 having been the recent winner ChecK One
Is this a group of words? Yes Ho
Does it express an ldea? Yes Ro
Does it maKe sense by itself? Yes Ho
, Does it have a subject and a verb? Yes No
3 This is a phrase: ' True False
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4 located on theﬁsouth side ChecK One
Is this a group of words? _ Yes Ko
Does it exXpress an idea? _ - Yes No
Does 1t maKe sense by liself? Yes Ho
Does it have a subject and a verb? Yes Ho

4 This is a phrase: True False

5 without any support ChecKk One
Is this a group of words? Yes No
Does it express an idea? Yes No
Does it make sense by itself? Yes No
Does it have a subject and a verb? Yes Ho

5 This is a phrase: True False

PHRASE EXERCISE -~ 17

Objective: To practice using phrases in sentences.

Directions: In the blankKs below, create sentences using the
following phrases,.

1 at times:

2 from time to time:

3 +to travel slowly:
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4 to arrive:

5 very difficult to understand:

6 stucK to the floor:

7T holding their breath:

8 feeling'their way:

9 having finished the food:

10 in former times:
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Abstract

In this paper, I have described the course I designed
for teaching Mexican engineering students how +to read
technical English. I have included a description of the
course goals in the first section along with the explanation
of why I chose them. The goals focus on teaching the students
areas skills for improving their independence as readers of
English. Briefly, +these five areas are 1) recalling
background information, 2) selecting and applying the
appropriate reading activities, 3) decoding skills, 4) self-
evaluating comprehension and 5) evaluating the wvalidity or
usefulness of a text.

In the following sections, I have decided how I selected
materials and designed pre-reading, reading, follow-up and
assessment activities with the course goals in mind, In the
final section of this paper, I have included the lesson plans
with my comments about how sguccessful the plans were in
achieving the lesson objectives and the class goals.
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I. Introduction

This paper is the documentation of a semester curriculum
I wrote for teaching fourth-year Mexican engineering students
how to be independent readers of scientific English.
Independent readers refers to the students' having the skills
for reading articles or texts outside of class assignments and

for evaluating and improving their comprehension level.

In this report I describe five reading skills and my
reasoning for establishing teaching and learning objectives
that involved having the students understand and perform these
skills, In the following sections I explain how the teaching
and learning of these skills influenced the curriculum
development in terms of selecting materials and designing pre-
reading, reading and follow-up activities. The report also -
includes the class lesson plans with my comments about how

successful the plans were in achieving the objectives.



II. Objectives

The course material described in this paper is based on
work done for a Jjoint project between the TESL/Applied
Linguistics Department of UCLA and the Engineering School of
the Universidad de Guadalajara (U. de G.). This project,
Reading English for Science and Technology (REST), is being
carried out by American and Mexican teachers, who are involved
in designing and implementing English reading courses for
third and fourth-year engineering students. The students are
required to read technical articles and texts that are written
in English for their engineering courses. The U. de G.
staff’s interest in the project is to meet the specific
language needs of the students within the engineering
department without increasing the student’s already heavy
course load. The UCLA staff is concerned with researching the
feasgsibility of, and the most effective and efficient methods
for, teaching only reading language skills in a -specific

academic field.

I was hired +to teach the fourth~year engineering
students, select reading material, design the curriculum and
help evaluate the students’ progress and the effectiveness of
the project. My major concern in developing course goals and
lesson plans was to help the students become independent
learners and readers so that they could use and continue to

improve their reading skills immediately in their other




classes. As recommended by Brown, Armbruster and Baker
(1980), I made an effort to increase the students’
metacognitive awareness of strategies for learning and for
reading, giving them as much control as possible over their
own pfogressl. Classes tended to be student-centered rather

than teacher-centered.

I divided the course goals into five major areas;
learning to process old and new information, learning to
select and apply appropriate reading activities, learning to
evaluate comprehension, learning decoding skilis and learning
to evaluate the validity of a text. We worked on the first
four major areas simultaneously throughout the semester. The
fifth area required more advanced capabilities than the
students had and therefore was not addressed during the

semester that I taught.

The first goal which I labeled "learning to process old
and new information" involved teaching the students to recall
knowledge they previously learned about the reading topic and
teaching them to make guesses about the focus of the new
material, Judith Langer (1981) states that background
information is an ‘anchor’ in the brain for new information
during comprehension of reading material?, I would view the
process of combining new with old information, as more of a
chain effect. Recalling background knowledge facilitates and

enhances the top-down schema for reading, that is, guessing

the meaning of the new information and then validating or




invalidating the guesses. For example, the title Greenhouse
Effect may stimulate the reader’s thoughts of indoor
agriculture., However, the reader would soon discover that the
article discussed the earth’s outer atmosphere and not glass
houses. If the reader considered further what s/he knows
about greenhouses and how that relates to the earth’s
atmosphere, s/he may make the connection that solar energy
enters both greenhouses and the earth’s atmosphere and can be
either filtered during transmission or trapped inside. Making
this connection would enhance the reader's comprehension of
the article. With little or no active memory of the topie,
guesses may be vague leading to a rather general comprehension
of the new information. This may occur if the reader has no
previous experience with that topic.' However, wvague guessing
may also occur if the reader is not encouraged +to remember
earlier experiences with this topiec, thus resulting in no
overlap of old and new information. In other words, the
student may make no connection between what he previously
learned about the topie about which he is now trying to read.
Therefore the reader is at the disadvantage of not having old
clues for interpreting the new information, and he is unltikely

to integrate old information with new information in his nind.

The classroom consequence of this goal was that students
were asked to recall and clarify preknowledge of the reading
material and to continually make and share predictions about

the information in the article we were reading.




The second reading skill goal that I ijdentified is
learning to select and apply the appropriate reading activity
to be used. The four reading activities considered were
skimming, scanning, studying and critiquing. This skill
required that the students determine their purpose for reading-
the text or article and that they evaluate the importance of
each bit of information for this purpose. Class assignments
with realistic and practical activities involved the students
with each of the reading activities. Beyond these
assignments, students were asked to identify occasions when
the activities could be used appropriately outside of the

classes,

A third requisite for independent reading is =self-
evaluation of comprehension. This was the third learning goal
and was the most challenging metacognitive skill to impart to

the students, who quite passively relied on the teacher to

~evaluate their progress and depended on grades to determine

their performance. A requisite for independent reading 1is
self-evaluation of comprehension. The reader must be able to
decide when he has failed to comprehend new information, to
decide if the failure is important for the purpose for reading

and to decide how to remedy the situation if immediate

comprehension of what he has misread is important. Brown,
Armbruster and Baker present what they call "fix-it
strategies"”: reading, searching other sources of information,

skipping ahead for c¢lues or storing the problem for later

clarification?. Students were given the structured




opportunity to try each strategy and then the flexibility to
determine which strategy best suited them in a given

situation.

The fourth reading skill goal addressed in the course
was learning decoding skills of vocabulary, grammar points and
of recognizing rhetorical style. These skills lead to the use
of the bottom-up approach to reading comprehension. With the
bottom-up approach I am referring to building meaning from

small units.

In describing the interactive model for reading, Eskey
{1986) proposes that the bottom-up decoding skills become more

and more automatic as the reader becomes more advanced and

:foouses more attention on the top-down prediction skillg.?

This automaticity allows the reader to expend more energy and
memory space on critical comprehension of the entire meaning
rather than on interpretation of small units of material. My
hope was that the students’ use of decoding skills would
become more automatic through practice. However I found it
necessary to continue to draw attention to their decoding

skills throughout the semester.

I designed the course for students who had studied
grammar and rhetorical structure the previous year and who
hence had a solid basic foundation of decoding skills. I,
therefore, concentrated on helping the students develop
patterns for independently improving their decoding skills.

For example, vocabulary-building exercises asked students to




guess meanings from the context or from recognition of
morphemes and parts of speech. Grammar exercises focused on
simplifying or isolating sentences or phrases to extract
meaning, And reading materials included examples of the
various rhetorical styles of writing such as desecribing
objects, sequences of events or problems and solutions.

Students were encouraged to identify the style of writing and

‘to use their knowledge of the structure of the style to

anticipate the direction of the article. For example, if a
procesg was described in the text, then most likely the

writing would follow the sequence of events of that process.

I identified a fifth reading skill to be taught to more
advanced students than the ones in my classes. Advanced
readers should be able to evaluate the validity of a text
through consideration of the source, of the logical ardguments
and of the supporting facts. Of further value is the reader’s
ability to examine the égreement or disagreement between

various articles or texts on the same topic.
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IIT, Situation

My teaching situation at the Universidad de Guadalajara
had both advantages and disadvantages. An advantage was that
the students were homogeneous in terms of their educational
background, their first language and culture, their age and
their socio-economic standing. To a large degree they all had
very similar professional interests and therefore similar
language needs. There was not a wide range of spoken or
written English knowledge among the students since they had
all attended Mexican public schools where they received
rigorous language training and since they had been together
the previous year for the first two semesters of the REST

project’s English courses.

A disadvantage was that the students expected teacher-
centered instruction that required that they merely memorize
information to be reproduced intact on an exam. The standard
lecture method is practiced at the Universidad de Guadalajara.
The students' experience with language learning had involved
mostly grammar rule instructipn. Initially, I had to
occasionally present grammar rule Jlectures in order to

decrease the students’ tension and anxiety.

Another disadvantage was the students’' limited reading
ékills and habits in Spanish. I could not expect any transfer

of reading skills and habits from the first language to the




English class, I had to present all of the reading skills I
identified as new concepts to students who had successfully
progressed so far in their education without them, I socon
learned also that the Mexican students were not in the habit
of reading for school or pleasure, mosfly due to the lack of
available reading material and the lack of free time.
Students were not encouraged to use libraries as part of their
education. Hence, I could not expect them to practice reading
or do homework outside of class because they had no time with
school, job and family responsibilities and could not afford
English books or magazines. The University engineering school

had no library with English material.

‘The facilities and resources were mostly disadvantages.
There were no engineering or language texts available. I
relied on magazines that I couid find in local bookstores for
the class material. Fortunately I was able to find ourrent
technical magazines, However, I had difficulty copying any
materials since we had no mimeograph machine and since we were
given unreliable hours of scheduled access and a very limited
paper supply for a photocopy machine. The limited supply of
colored pens, paper and cards, greatly influenced the

development of the lesson plans.

English reading courses through the REST project covered
two years. The firet year was structured to give the
Beginning students a foundation in grammar specific to reading

technical English and an introduction to the following five




rhetorical styles: descriptions, clasgifications,
comparisons/contrasts, processes and problems/ solutions. Jan
Frodeson, a graduate student in the UCLA Applied Linguisties
Department, researched technical writing in English to
determine which grammar points figured prominently and these

points were covered in the first year.

The second half of the complete REST course was open to
fourth-year engineering students who had successfully
completed the first year of the REST English course. Class
sizes were between ten to twenty-five students per clasgs.
Students were divided into sections according to their
language proficiency. Each class met three or four times a

week for a total of five hours.

English classes were an elective subject and therefore

not a priority. Often classes were cancelled for exams in
other subjects, for extra Ilaboratory experiments or for
industrial visits. On several occasions an entire week would

go by with no meeting of +the English c¢lass, which was

detrimental to continuity required for learning.

The only structure for the fourth year English course
that was established by the REST project administrators was
that the year be divided into six periods of nearly equal time
length and that one general topic be assigned to each period.
This was mandated so that students would be exposed to each
topic not just the teacher’'s favorite and with some continuity

from day to day. The topics were pollution/waste, technology,
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electronics, computers, equipment design and physical and
mechanical processes. These topics were general enough to be

able to find appropriate reading material.

The following two sections describe how I made the
selection of reading material for the class and then my
reasoning for developing the specific lessons and activities
to supplement the reading. I have included the material from
the first semester-of the courée in Appendix A and in the
conclusion of this paper I discuss future directions ‘and
modifications to the developed material and some criterias for

selecting texts.
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IV. Selection of Texts

T. Johns and F. Davies (1983) have proposed four reasons
for selecting texts and using them in an English class as a
vehicle for learning content rather than linguistics.s$ Johns
and Davies suggest that texts should be selected with the idea
that the information and not the linguistic style is most
important and as a consequence the value of the information is
apparent to the students. Also, if texts are selected for the
content, activities based on the text can emphasize reading
for meaning and can be the framework for class interaction.
The last two reasons or guidelines stem from their belief that
classroom activities sghould provide models for self-gtudy
outside the classroom. These four reasons suited the criteria
for my students’ learning requirements since all of my
students needed to be able to comprehend meaning from written
material immediately as scientists and not as linguists or

language experts.

Keeping these guidelines in mind, I chose up-to-date
science articles from reputable sources knowing .that the
information would be more or less of value and memorable to
the students and that the writing would be of good quality,
though maybe not feflective of prescriptive English grammar.
I discussed the source of each article with the students,
making them aware of the actual uncontrived value the articles

had in the real science world.
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I continually asked the students for interegt areas to
help me choose articles. Initially, it seemed crucial to find
subjects about which the majority of the students had sone
background knowledge that could be brought out during the
prereading activities. I was careful however, not to select
articles or texts about subjects they knew thoroughly in
Spanish. Not only would those type of texts be boring but the
practice or exercises would not be addressing the students’
needs of having to study and search for new information in

material written in English.

As much as possible given my limited supply, I varied
the sources of reading material, using engineering and

technical magazines, business magazines, newspapers, popular

news magazines, text and equipment manuals. I did this for

several reasons. One was to expose the students to different
writing styles, for example, first- or second-hand reporting,
formal passive voice writing and informal writing full of

colloquial expressions.

Another reason for varying the source of reading

material was to give the students various aspects or points of

view about a particular topic. For example,I used several
articles about superconductors: one covering the basic
scientific research of superconducting material, one

describing possible technical sapplications of the material and

discussing the production and marketing of superconductors.

13




This last example points out another decision that I
made in selecting texts. I chose several articles about the
same basic topic primarily knowing that with each successive
article, the students’ preknowledge would increase, giving the

students more background for making predictions about that

article’s content. At the same time, key vocabulary words
were reviewed. Students were able to appreciate the progress
they were making in learning to read English texts. Hence

their confidence in being able to make predictions increased

and with the practice, their predictions improved in focus and

relevancy.

Another advantage of repesting a topic with different
articles is that we h~d more of a framework for classroom
interaction as the students became more knowledgeable about s
certain subject. The class was progressing towards a level of
skill at which articles expressing different pointé of view

about a controversial topic could be debated in class.

Both length and difficulty were serious considerations
for selecting reading material, Initially I chose short,
relatively easy articles so as not to overwhelm the students,
so that I could assess individual capabilities and so that I
could keep the class together in terms of level and amount of

comprehended material, allowing for everyone'’s participation

in group activities.

Before the end of the first +theme, I was issuing

complete articles that the students would naturally encounter
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while reading outside of the class. Since I was concerned
with helping the students become independent readers, I did
not want to shelter them nor foster any sense in the students
that they were not yet ready to be able to read and comprehend
to some degree English Jjournals not written for language
learners. It became apparent that practicing sustained
reading was important for the students to develop those habits
and to allow each student the flexibility to read at his own

pace and level of comprehension.

In an appropriate setting where material is readily
available, I would recommend that the students be given more
responsibility for choosing the reading material and the
purpose for reading. I believe it would enhance the learning
process if reading material for other classes were used in the
English class and if actual reading tasks for research

projects could be incorporated into the course.

15



V. Activities

A, Prereading Activities

I viewed prereading objectives as divided into three
areas, although they were often addressed in one activity.
These three areas involved introducing the students to and
having them practice stimulating Tbackground knowledge,
examining the structure, title, pictures and graphs for

content clues and guessing what information may be written in

the article.

To reiterate what I wrote earlier, prereading activities
were designed and routinely practiced in the class in order to
set the pattern for the students to bring to their immediate
attention what knowledge they already had about a topic to be
read about and to use this knowledge with obvious clues from
the text to make predictions about the content of the article.
As recommended by Brown, Armbruster and Baker (1980)7 and by
Grabe (1986)8, I did not give the students sets of rules to
follow blindly, but instead I tried to bring to their
awareness reasons for adopting these strategies so that the
students would be able to modify them. I made every effort to
give explicit instructions with extensive modeling of the
exercises and to provide structured and free opportunities to

practice the strategies.
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At the beginning of the semester, I would draw the
students’ attention to the title and subtitles of the article
and would initiate a discussion about vocabulary. The purpose
of this exercigse was to establish the routine of identifying
article topies and of recalling and clarifying background
knowledge of the topic. Then I would lead the class through a
structured oral question and answer sesgsion about the key
points from the title. Students more often than not answered
in Spanish since English production was not a concern of the
course. Pue to my limited Spanish comprehension, answers
often had to be repeated and clarified sometimes with the help
of other students. This greatly enhanced the exercise of
remembering information, clarifying the information and also
sharing information among colleagues. The Mexiocan students
tended to believe the teacher to be the only source of valid
information in a class, and I hoped to give the students an
alternative view of having colleagues as resources also. This

was to help them be less dependent on the teacher.

During the first few classes, I organized the guestions
so that they somehow connected with general information known

to all of the students. This often required that I use my

science background to find the connections. For example, I
introduced an article about the greenhouse effect. The
students were not familiar with this term. Consequently, I

asked questions about light energy converted to heat energy
through- one-directional transmission of solar rays through

glass, i.e. the basic principle for the construction of
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greenhouses, These facts the students understood and could
discuss. Then I asked the question about the composition of
the layers of the earth’s atmosphere since an attached diagram
depicted the earth’s atmosphere. Again, the students knew the
correct answers, Next I had them draw the parallel between
the panes of glass in a greenhouse and certain layers of the
earth’s atmosphere. Some of the students made the connection
and immediately realized that the greenhouse effect must deal
with changing the protective layers of the earth’s atmosphere
and the resulting increase in the temperature of the inner
atmosphere due to heat buildup. Throughout the exercise I was
careful not to supply the answers and lecture about the
background information or information from the text. I did not
want to set a precedent of filling in the students’ lapses of
comprehengion. When I asked for predictions about the content
of the article, some of the students could respond with more
focused and relevant questions or statements than others.
These students probably comprehended more than the others. I
had to keep in mind that although the process of comprehension
of meaning was the goal of the coursé, the comprehension of

the actual information in each article was not important.

As the students became more comfortable and familiar
with this procedure, our prereading discussions became freer.
I had to ask fewer leading questions and could wvary the
procedure to involve less teacher-centered discussion and more
individual and small group work as well, Only occasionally

did I have to steer the class from drastic sidetracking. It
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seemed necessary to allow the students to discuss some
information not found in the article in order to improve their
capabilities of critically determining the scope of an

article, deciding what was missing in its content.

Another routine aspect of the préreading activities was
to look at the structure, the titles, the pictures, the graphs
and the captions befofe reading the article. I believe that
once readers are absorbed in the details of a text, they oftén
miss these valuable clues. Sometimes we would use all of the
clues to make content predictions and sometimes we would use

them to improve predictions made from the title.

Once in a while I would give the students a few minutes
to browse through the text to search for more clues. At times
my instructions would include taking several minutes to read
the first and/or the last paragraphs of the article also
searching for more clues. I hoped that these exercises would
break the students of any notion or habit they had that
articles were to be read through once thoroughly from start to

finish,.

Consistently, the students made the predictions without
relying on me to give one first. I often had to remind the
students that the importance of making predictions was not to
have correct answers but was to aid in reading as they were to
validate or invalidate their guesses. Hence, I never
corrected predictions nor ranked any contributions, though I

did ask for clarifications if I was confused or if I thought
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the student was confused about vocabulary or grammar, for
example: "What is the effect of CO: in the atmosphere?" and
"How 1is CO: affected by the atmosphere?” These are two
distinctly different questions. I tried carefully not to
determine what should be of importance or of interest to the
students. Most importantly, I tried to be s=atisfied with
various levels or ranges of background knowledge among the
students, keeping in mind that each individual'’s learning of
the comprehension process was our goal. I would not be
working towards this goal if I dictated information to the

students allowing them to read the article.

As we began reading longer texts, I would ask the
students to read the text section by section and to make or
revise predictions about the content as they completed one
section before moving on to the next. The purpose of this
type of exercise was to indicate to the students how
information in the beginning of a text could be used as
background information for what material was to follow. My
guess was that this type of thinking process may also enhance

the students’ memory through review.
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B, Reading Activities/Strategies

It seemed crucial not to allow the students to translate
written work word for word. To this end, I did not encourage
the students to use dictionaries and I refused to answer every
gquestion about vocabulary during the assigned reading periods.
Sometimes the students were asked if they thought the meaning
of the particular word in question was crucial for fulfilling
the purpose of the reading assignment. If they said "yes", I
gave them the meaning. Sometimes the students were encouraged
or led stepwise through the process of guessing and validating
the meaning from the .context. Sometimes they were given
several minutes to scan the article for five to ten key
vocabulary words that they did not know the meaning of but
considered to be important. These words we worked on as a
class to define. All of these exercises were aimed at having
the students evaluate the importance of =a word for
comprehension, determine if they could guess the meaning with
syntax or contextual clues and not overload their memory with
new definitions that may not'fit the use of that word the next

time it was encountered.

It was just as important not to give the impression that
every detail of an article had to be fully understood as it
was not to support word for word translation. We rarely
worked completely through any text, If the students were not

to study a text, they were asked to skim for the overall
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message, to scan for certain details or to study only certain
sections before moving on to the next article. An example of
one such exercise was to ask the students to write five
questions they predicted would be answered in the text. From
these five questions, I selected one question for which they
were to read the article specifically to answer. If they were
interested enough in an article to want to read it more
thoroughly than they could in class, they could borrow a copy
to read on their own time. Another example of this type of
exercise was to have the entire class skim the article and
then to divide the article among small groups. Each group was
responsible for explaining their section in detail to the rest
of the c¢lass. Of course the structure of the information in
the article determined the type of reading exercise that was

suitable or possible.

I tried very hard not to overwork an article since I did
not want {to promote the idea that if the students couldn’'t
fully comprehend an article then they shouldn’t even attempt
to or the idea that they had to spend all the time and energy
to study in its entirety every text presented to them if it
wasn’'t necessary. I hoped I could influence the students to
not quit reading because of a lack of confidence in their

ability to read perfectly every article entirely.
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c., Follow~up Activities

The main purpose for follow-up activities was to
simulate meaningful real life exercises so as to increase the
students’ awareness of and ability to use reading strategies
at anytime. More specifically, we concentrated mostly on
three df the strategies during the follow-up activities:
combining old and new information to enhance memory, improving
decoding skills and self-evaluation and improving

comprehension.

As a means for combining old and new information in
memory, students were asked to review their predictions about
the content made prior +to reading and to wupdate the
predictions. If guesses had been made in the form of
questions, the students were asked to answer those questions
that had been covered in the article. If the predictions had
been shared with the class, we would discuss those relevant to
the text. Often during these discussions, students’ questions
about the information would be raised for further discussion.
I happily encouraged thegse further discussions as a valid
method for self-evaluation of comprehension. If the students
had been particularly interested and involved in the text,
invariably more old information that had been recalled during
the reading would be brought up during the discussion. Hoping
to make the activity meaningful, I used my science background

to help me discuss with the students the scope of the material

23




and further applications or influences of the technology or

research in the article.

Most students were quite comfortable doing exercises to
improve their decoding skills since these types of exercises
were a familiar routine similar to the education techniques
used in their previous language classes. As always, I tried
to design meaningful activities by using the text as the focus
of the activities. For example, I would have the students do
a vocabulary matching assignment in which their only resources
were their memories and the oonten£ of the text. 1 reminded
students to use clues such as parts of speech, cognates and
familiar morphemes when they were having difficulties. And I
would encourage the students to make intelligent guesses from

the content of the article.

As with vocabulary exercises, all grammar exercises
directed students towards recognition rather than production
of patterns. I used Jan Froderson’s analysis of grammatical
structures that are prevalent in scientific writing, such as
passive voice and modal verbs for prediction. However, I
again allowed the text and the students’ interests to dictate
the grammar objectives, After several weeks of class, it
became apparent to me that being able to simplify complicated
sentences increased the students' confidence. As a result we
spent some time -forming two sentences from sentences
éontaining embedded sentences. Short impromptu - exercises

involved the students in finding the core of complicated
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sentences and then reading the information piece by piece. I
was careful not to permit students to do this kind of analysis
to every sentence but rather encouraged the students to decide
how important the sentence was for the purpose of the reading
assignment. Grammar lessons were not lengthy and became more
and more infrequent during the semester since the students
already had a solid grammar foundation and since they tended
to forget the larger purpose for reading while doing the

grammar exercises,.

As I mentioned earlier, the third reading skill, self-
evaluation of comprehension, was the most difficult to model.
Students were prone to make an attempt at assignments for the
sake of a grade without giving thought to correcting their

mistakes or improving their responses.

My first objective was to have the students recoghize
where they had the most difficulty in understanding some
material. Unfortunately, we had to share articles in the
class and often with other classes so the students were not
allowed to mark the texts with wunderlines or notes in the
margins., I did ask the students to note mentally or on

separate pieces of paper areas where they knew they had

problemsg understanding. During discussions following the
reading period, the students were to check +their own
comprehension. I also continually asked the students +to

Qalidate or Jlogically support their answers and responses in

the discussion in order to instill in the students the habits
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of critically evaluating what they had comprehended. With
these routines, students began to pay attention to their own
understanding of a text both with their obvious difficulties

and the sections that were seemingly easy to comprehend.

I refrained as much as posgible from evaluating and
correcting the students’ comprehension. I did not want the
students to rely on my help in this area. Aside from
designing and facilitating follow~up activities, encouraging
questions and directing the students towards finding +the
answers themselves, I did not get involved. It was, however,
necessary for administration purposes to give quizzes to be
graded. I corrected the mistakes on the quizzes by directing
the students back to the text and pointing out the clues to
the correct answers. I tried very hard not to give the
impression that there was a minimum quantity of information

that had to be understood.

The second objective was to present strategies for
improving comprehension once they could evaluate their own
level or degree of comprehension. Once presented, it was
important that the students practice these strategies. From
the beginning of the course, I continually directed the
students back to the article to reread sections for
clarification of miscomprehension. Sometimes rereading
involved skiﬁming and sometimes studying the text depending on
the difficulty that the student had. I hoped that this was &

habit that the students would all maintain and indeed I
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noticed guite a number of students would regularly refer back

to previous sections of an article without my instigation.

I also assigned group tasks remindiné the students that
their colleagues were valuable sources of information and help
for wunderstanding the text. Initially the students would
immediately turn to me for judgement and assistance but
gradually they come to me less frequently and only after some
discussion among themselves. I found it necessary to
rearrange groups with new assignments and to intersperse group
work with individual work so that the students did not begin
to rely on each other too heavily. This was, of course, more

" of a problem in the smaller class than the larger one.

I found practicing study techniques to be appropriate
activities for working on self-evaluation and improving
comprehension. I wrote some assignments that required the
students to write comprehension questions and then to answer
each other's questions. We also spent considerable time
outlining, mapping and summarizing content. These types of
activities were flexible enough to allow the students to pull
out of the articles what they determined to be important, thus
leaving the students satisfied to exclude some material,
Students soon learned that there were no exactly right or
wrong answers and that there were no limits to the quantity of

information that they had to absorb,.
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D. Assessment Activities

Developing assessment tools was extremely difficult and
is worthy of an entire report on its own. It was easiest to
set exams that tested the product of the students’ reading or
the student’s éomprehension of details. It was much more
difficult to set an exam that tested the students’ progress in
learning reading strategies and even more difficult to
determine a standard by which to evaluate results. All I have
included in this report is to say that I gave periodic
comprehension and vocabulary quizzes to encoufage the
students’' sense of responsibility for +the course and to give
them concrete evaluations in order to reduce uncertainty. I
used classroom participation, +the change in degree of
dependence on me and on dictionaries during reading time, the
change in ability to make appropriate and relevant guesses and
the relative change in reading and working rate to check on

the students’ progress in learning reading strategies.
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VI. Conclusion

I would not recommend nor did I develop these materials
to be used as they are for future courses, mostly because the
reading material is already out-of-date. Science and
engineeriné fields are rapidly changing and in order for the
materials and activities to be meaningful and appropriate for
real life situations, the articles and texts must be very

current.

I would, however, suggest that +these objectives and
lessons could be used as models for designing new courses. I
realized, while teaching, how brief the classtime seemed,
which reinforced my determination to teach the students how to
improve their reading skills on their own and to encourage

them to do so.

The students indicated +that they appreciated the
diversity in reading material and activities. They readily
switched their reading style such as skimming or studying
depending on the lesson plan. In hindsight, I would suggest
giving more direct verbal reminders to the sgtudents to check
their own progress in using the skills. I firmly believe that
the classroom discussions were effective in encouraging them
to recall their background knowledge and to make guesses
éonoerning the texts’ content. These discussions also

provided frequent, nonthreatening indication of their level of
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comprehension assuming that the students took the
responsibility to compare their understanding with the
others’. I would recommend that the students be given a more
routine systematic testing of their decoding skills in order
to encourage the students to improve the skills and to take

notice and be confident in their improvement.
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Appendix A: Lesson Plans

I selected the material for the lessons to focus on the
topics Pollution/Environment Concerns, Electronics and
Technology in that order. - The lesson plans are in order but
not in one hour or one and a half hour units because we never
followed the schedule exactly with many unexpected
interruptions and I soon learned not to plan for the scheduled
class times. I left the lessons in this report as I plannedr
them so that the comments I made for each presentation and
exercise directly followed the corresponding lesson. I did
not describe vocabulary quizzes or the review of work returned
to the students. I edited my comments eliminating +the
discussion of individual students and the problems and

character of the unique classes.
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1, Time: 1/2 hour

Objectives: For teacher and students to become acquainted.

To introduce students to the course objectives, basic
gyllables and grading system.

To introduce students to basic class rules.

To encourage students to use English or Spanish, to
assist teacher with Spanish and to supply text for
other classes,

To establish a productive but uninhibited atmosphere.

To assess general level of students' comprehension.

Procedure: Teacher introduces herself. Attempt using Spanish
hopefully to encourage students to attempt using
English.

Repeat students’ names after then.
Give students course objectives:

Independent readers of technical English

ability to read for different purposes: skim,

scan, study

- ability to use contextual clues to enhance
comprehension

~ ability to use background knowledge to enhance
comprehension |

- ability to use other resources to improve

comprehension
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- ability to self-assess comprehension.
Encourage students to evaluate their own needs and
request help in that ares.
Give students the grading system. Encourage attendance
and class participation in English or Spanish.
Give students class rules.

- Door closesg 15 minutes after class begins

No food or drinks

~ No cheating

1

Make-up tests or assignments done on students’

own time arranged ahead of time with teacher

1

dictionaries are allowed unless told otherwise.

| Give students office hours.

Comments: Each class had one or two general spokesmen whose
English was relatively good from having lived in
California. I allowed spokesmen to continue to
represent the class, thinking it may take the pressure
off any need to produce English since production is not
a course goal and to encourage class unity. Howevef, I

made a visible attempt to understand each student’'s

Spanish hoping to discourage any thoughts of favoritism.

I decided to write as much as possible on the board

to give the students visual clues since the course goals
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are to improve reading comprehension and not oral

comprehension.

2. Time: 1 hour.

Materials: Noel Grove, "The Enemy Within", National

Geographic, April 1987, pp.528-9.

Objectives: To have the students guess the content from
titles, subtitles, and pictures.
To stimulate thought and class discussion about the
general topic.

To make students aware of cognates.

Procedure:

Handout photocopied texts and ask students to read the
titles, subtitles and look at pictures, then to make
guesses what the article is about. Set a limit of
five minutes.

Ask for guesses ﬁbout content and write them on the
board, Ask student where they got the clue for their
guess, i.e. title, graph.

Ask students for examples of pollution around school, in
the city, in Mexico. Generate discussion about the
results or consequences of pollution i.e. health,
wildlife, landscape.

Have students scan the article for cognates and write
them down. Write the example contamination-

contaminacion on the board,
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After 5-8 minutes have the students write examples on
the board.

Once the examples are on the board get the students to
check each others’ work, especially part of speech
agreement.

Together, highlight morphemes used as suffixes or

prefixes, ex. tion/cion, ly/mente.

Collect the articles.

Comments: Students were reluctant to volunteer guesses so I
had them work in small groups of 2-3. They stayed in
these groups for the rest of the day and were willing to
participate.

I must be attentive to what the groups talk about!

3. Time: 1 1/2 hour.

Materials: Noel Grove, "The Enemy Within", National

Geographic, April 1987, pp.528-9.

Objectives: To have students practice silent reading for
comprehension.
To review question words.
To have students examine word order in English and

Spanish and make a comparison.

Procedure: Have the students read the article. Allow them to

use dictionaries.
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In small groups have the students answer for paragraph
cne and then paragraph four and five the following
questions.

What was being poliuted?

Who/What was the cause of the contamination?
Where was the pollution?

How was the contamination occurring?

Why was the pollution not controlled?

Have the volunteers from the groups write answers on the
board. Allow them to write word or phrase answers if
thé& are unsure of forming sentences. Allow the
volunteers to ask for reassurance that their answers
are correct but don’t instigate the process.

Don’t correct spelling or grammar once the answer is on
the board.

Ask the students to check the answers with their own and
with the text, Discuss any confusion or differences
of opinion.

List on the board any guesses made about the text from
the previous class., Ask for the students’ assistance.
Discuss which and how many guesses were accurate.

Then write the following sentences from ﬁhe text on the
board and ask for volunteers to write the Spanish
translation underneath. Allow several students to
collaborate on translations,

Copying machines emit noxious ozone.

Plants and pesticides leak chemical vapors.
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Poorly vented kerosene heaters and wood stoves put
out unhealthy amounts of carbon monoxide and
nitrogen dioxide. |

Newly instailed carpets give off formaldehyde,
causing headaches and irritating eyes, nose and
throat.

Have the students indicate the verbs in each English and
Spanish sentence underlining it and marking it with v.
Repeat this procedure for the subject and object of
each sentence,.

Compare the word order for English and Spanish.

Repeat the same routing for nouns, adjectives, adverbs
and prepositional phrases and compare English and
Spanish word order.

If there is any extra time, have the students work in
pairs quizzing each other on recognizing parts of
speech and word order in other sentences in the

article.

Comments: Allowing the use of dictionaries was disastrous

because only one or two students had them and students
waited to use them. The time was not spent in silent
reading. I will have to devise some other plan for
dealing with the studenta’ vocabulary questions.
Students are generally hesitant to ask a question
unless I circulate among them making it easy for them to

use their texts and papers to help make themselves

understood.
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4., Time: 1/2 hour.

Materials: Noel Grove, "The Enemy Within", National

Geographic, April 19887, pp.528-9.

Objectives: To test students’ reading compfehension.
To test students’ recognition of question words.

To have an initial evaluation of question words.

Procedure: Write the following questions on the board and have
the students ﬁrite their answers on a piece of paper to
be handed in. No dictionaries and no collaboration.

1. What is the hazardous nuclear reactive process
in New Jersey?
2. How is the gas removed from basements of
buildings? ,
3. What items give off toxic fumes in a home or
office?
4, What are some natural pollutants?
5. Which hazardous items would be a problem in city
buildings?
6. Which hazardous items would be a problem in
rural buildings?
7. What is one solution to air pollution problems
in buildings?
Collect the students’ papers and then discuss the

answers together,
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Comments: This test was poorly planned. I didn’t usé several
question words. At once it was apparent that students
were struggling to understand some of the gquestions,
Maybe they panicked since I used words not found in the
text, so I allowed the ;tudents several minutes to ask
outloud for the definition of words in the questions.

As I was marking the answers I realized that the
students had copied complete sentences from the text,
probably guessing that the answer was somewhere in that
sentence. If I decide to test them using a similar

method, I should have them answer in Spanish and find

somebody to help me evaluate the responses.

5, Time: 1 hour.

Materials: Sgouth Magazine, June 1987, pp. 106-8. {(includes

four articles)

Objectives: To have the students practice scanning articles to
determine content.
To discourage students from immediately doing word-to-
word translation.
To encourage students to search titles, subtitles and
pictures for clues before asking questions and looking

up definitions in dictionaries.

Procedure: Before handing out the articles, ask the students

what they look at first when starting to read an




article. List responses on the board suggesting
possibilities they missed.
title, subtitles, pictures, graphs, first and last
paragraphs, author’s name.

Ask them why they look at these parts of the text first

and iist responses on the board.,
habit, catches the eye, guess about content, see if
it ie interesting, see if I read it already, judge
how complex or how long it will take to read.

Assure the students of the value for browsing through
articles before reading, especially reading in a
second language when any clue is a help in focussing.
Ingtruct the students that they will be practicing
these techniques of scanning in order to determine the
article’s content. (Give instructions before handing
out thelarticle. Ask them to work silently and
alone.) On the board:

Which of the four articles would you read to find
more information about: (write down where you'found your
clue.)

1., pollution in Costa Rica.

2. pollution in Tabasco state.

3. medical powers of mussels.

4. the effects of petroleum industry on the
environment,

5. statistics about pollution in Coatzocoalcos.
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6. the hazards of pesticides on banana plantation
workers.
7. +the pesticides sold by US chemical companies.
8. medical research in Auckland, New Zealand.
9. how much damage has been done to the region
along the Gulf of Mexico.
10. the main causes of pollution in the
Coatzacoalcos river basin.
Circulate and give individual attention but do not
define anything or describe the articles in any way.
(No translating.) Put the answers on the board and
discuss. Make the students describe how they found an
answer or any difficulty they had.
Be precise about the first and second articles. The
first is a description of causes and effects and
pessible solutions. The second gives scientific

statistics and comparisons.

Follow-up Activity: Ask the students for reasons to use these
gcanning techniques.
Selecting pleasure reading.
Selecting articles for research information.
Determining the nature of an article (scientific,
political, etec.).
Making guesses about an article to help

comprehension.

Searching an article for one piece of information.
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VComments: The students seemed interested and were more eager
to give their opinions. Students seemed pleased that
they could do so well. I must remember not to lose the
attention of the students with poor oral/aural skills by
somehow making it nonthreatening for them to admit they
need help, by randomly asking somebody to translate what
I said and by attempting to repeat the Spanish

translation.

6. Time: 15-20 minutes.

Materials: Mike Rose, "The Cost of Mexico’s Filthy Riches",

South Magazine, June 1987, pp.106-7.

Objectives: To stimulate students’ memory of background
knowledge.
To have the students share knowledge to encourage them

to use esach other as resources.

Procedure: Spend some time discussing the Coatzacoacos region
and Minatitlan, Have somebody draw on the board where
it is on the Gulf ofIMexico. Topics to discuss:

- Anyone been there and when?

- What does it look like?

- Geography - flat swamps and mangroves.

~ Population -~ new growth? are they educated?
- Industry - o0il refining - what pollution is

connected to oil refining?
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Comments: The gtudents seemed to know very little of the area,

7.

therefore, I could not encourage any discussion.

Time: 15 minutes.

Materials: Mike Rose, "The Cost of Mexico’s Filthy Riches",

South Magazine, June 1987, pp.106-7,

Objectives: To encourage the students to use the title as a

clue to the article’'s content.

Procedure: Discuss the title: The Cost of Mexico's Filthy

Riches. See if any student can define filthy and/or
riches, Have the students guess at the meaning
encouraging correct guesses. If they are struggling
have them pick out word order (Riches -~ noun, filthy -
adjective), Have them look at the stems of the word
{rich, filth) and them have them answer the meanings of
the suffixes (-es, -y).
Next have the students guess what the title means in
terms of the article. Make several students guess but
give no indication of right or wrong guesses. Save

the guesgses.

Comments: It was beyond my Spanish and the students’ English

capabilities to explain the expression, filthy rich. I
tried but I ocouldn't be sure that they understood me
correctly and that I didn’t create excess confusion.

They did make quite a few accurate guesses about the
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content so I feel confident that the exercise was

worthwhile.

8., Time: 1 hour.

Materials: Mike Rose, "The Cost of Mexico’s Filthy Riches",

South Magazine, June 1987, pp.106-7.

Objectives: To have the students practice silent reading for
thorough comprehension.
To encourage students to practice the skills of guessing

the meaning of vocabulary from contextual clues,

Procedure: Have the students read the article. Don’t let
dictionaries slow them down. Write the following two
lists of words on the board adjacent to each other while
the students were reading. Allow them to wuse their
memory or the text to match the English words with their
Spanish equivalent. Encourage educated guessing using

parts of speech and content clues.
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environment redencidn

threaten capa, estrato
redemption aun cuando

attempt sdlo

even if ambiente

while mientras

sSwamp temtar, probar
layers amenazar

treatment trato

according to pantano

ravage destender

ignore ambos

achieved poner en operacion
only yva

dredge seguin

both acabar, realizar
lack asolar, arruinar
already renovacion, reanuduacion
launch falta

renewal dragar

Collect the answers and pass them out to other students.
Have them correct each other while you go over the
answers on the board. Help the students recognize
gerunds or past participles formed from verbs (in

English and Spanisgh).

Comments: Most students would have worked on this for hours.
I had to remind them of time limits. As ftime ran out,
they would make more guesses often some wrong ones.
They must be reluctant to guess. Then I had to collect
the papers before some were finished. I must be careful

not to encourage sloppy, careless work, I must remind
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them the purpose for guessing and remind them to use a
dictionary or another resource if their guesses don't
make sense or if they are still having difficulty

understanding the text from their guessges,

9. Time: 45 minutes.

Materials: South Magazine, June 1987, pp.106-7, Slips of

paper with questions about the topic of each paragraph.

Objectives: To practice reading comprehension.
To acquaint the group with topic sentence identification

for general comprehension of the article.

Procedure: Have the students work in pairs. Divide the
article among them. Hand out one or two questions to
each group and explain that each guestion is about the
main topiec of the paragraph. Have the students decide
on the answers to the questions together. Have the
pairs explain their answers to the class (encourage
English). List the answers on the board in the order of
each paragraph. Point out that the topic sentences give
a general summary of the article. List their guesses
about the content from a previous lesson on the board
and discuss which guesses were close to the actual

content.

Comments: Answers were not concise. I should have put a limit

on the number of sentences, Wordy answers made it




difficult to form a general summary and to make their
point. I must be careful not to encourage guessing only

when the students think they are right.

10, Time: 45 minutes.

Materials: Mike Rose, "The Cost of Mexico’s Filthy Riches",

South Magazine, April 1987, pp.106-7.

Objectives: To reintroduce non-restrictive relative clauses
using ‘which’, subjects of embedded sentences.
To have the students identify the clause in a sentence
and its components.
To have the students identify what the clause describes.
To have the students form two sentences from one
sentence containing a clause in order to simplify the

text.

Procedure: Write on the board:
Relative clauses (embedded sentences) using ‘which’,

Then write:

The article, [which describes pollution problemsl, was
published in South Magazine.

Together with students identify the clause and what it
describes. Write the embedded and main sentences
separately.

The article describes pollution problems.

The article was published in South Magazine.
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Indicate that ‘which’ takes the place of the subject
(article) in this clause. Remind the students that
all sentences in English must have a subject and a
predicate or verb.

Pregsent a second example sentence and follow the same
steps as before,

I found the agrticle, [which describes pollution
problems in a Sputh Magazinel.

Point out the differences between the two sentences.
Relative clauses can describe subjects of sentences or
direct objects of sentences or objects of
prepositional phrases., Relative clauses always
describe nouns or pronouns. ‘That’ can be used
instead of ‘'which’. Only explain the difference
between the limiting ‘which’ and fthat’ if the
students seem already competent identifying clauses.
‘Who’ is used in a clause when the subject noun is a
person{s).

Dr..Restrepo, [who is the head of the centre for
Ecological Development], said the problem is twenty-
five years old.

Separate this sentence into two sentences if the

students wish to see them.

Exercise: Have the students work individually to find the four
relative clauses in the article and then have them write
two separate sentences about the one. Have four

volunteers write the answers on the board. Have the
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students sit down and check the other groups work.

Answer any questions.

Commentsgs: It didn’t seem necessary to stress the different
occasions for using ‘which’ and ‘that’ since this is not
& production class and since the students did not seem
comfortable with the lesson. As I checked the students’
work it became obvious that the students weren'’t aware
that c¢lauses directly followed +the nouns which they
described. I had to stop their work and point this out.
I also had to indicate that this simplification process
was to help them with or pp check their comprehension,
that they did not need to fully comprehend the sentence
in order to complete the exercise. I wanted them to
know thét following rules of grammar could help their
comprehension. I intend to follow up this lesson by
asking them to use this decoding skill other clauses
when they have a comprehension question, I should have
clearly stated the object of the lesson to help the

students be aware of this tool to aid comprehension.

11. Time: 15-20 minutes.

Materials: Mike Rose, "The Cost of Mexico’s Filthy Riches",

South Magazine, April 1987, pp.108-7.

Objectives: To practice making guesses about content from the

title.
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‘To have the students participate in a structured
exercise to make guesses about vocabulary meaning from

the content and a dictionary when various meanings are

given.

Procedure: Discuss the title with the students Catalogue of

Devastation. What would they guess the article is about?
How could it differ from the previous article? What
might it add to the previous article information?

Have them read the final paragraph with all the
italicized titles. Discuss what the word ‘volume’
meang in this context. (series of books.) Ask what
other meanings ‘volume’ may have if size or bulk is
not given. Ask what comes in volumes. Answers to
elicit are encyclopedias, reference books, magazines.

Have the students find the word ‘'lead’ in the text. Ask
somebody to give the dictionary definitions and write
these on the board. Ask which definition makes sense
in this context and how do they know. Discuss parts

of speech clues.

Comments: In order to keep the class together, I had to write
the sentence containing ‘lead’ on the board. Otherwise

I was asking them to rely on their oral comprehension

too much,

50




12. Time: 1/2 hour.

Materials: Mike Rose, "Catalogues of Devastation", South

Magazine, April 1987, pp. 1086-7.

Objectives: To practice reading comprehension.
Have the students begin considering what is important in
the article.
Have the students take serious part in their own
learning through designing comprehension guestions for

each other.

Procedure: Ask the students to select one important part of

the article to write a gquestion about for the rest of

the class, Give an example. Caution them to have a
narrow focus. Have them write the question in Spanish
and try to translate into English. Circulate to offer

help only with the translation, not with the queétion.
Allow the students to help each other form English
questions from the Spanish, but don’'t allow them to
share the answers or the important aspect they chose.
Have each student write their question on the board.
Ask the students to answer each others’ questions.

Collect answers and discuss them together.

Comments: Some students weren’t quite ready for this
responsibility being reluctant to say what was
important. I began to encourage those students to write

a question about what they could comprehend and not to
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worry about challenging the rest of the class. I had to
reassure the class again and again that the point was
for them to be able to answer each others’ questions.
Maybe I should not have given the students the plans for
using the question before they wrote them. I made a
point of not collecting the questions but only the
answers, telling them that checking their participation

was what mattered to me.

13. Time: 45 minutes.

Materials: Mike Rose, "Catalogues of Devastation”,

Magazine, April 1987, pp. 106-8. Slips of paper with

vocabulary words on them (flashcards).

Procedure: Hand out little pieces of paper with an English
word on them. Have three pieces of paper for every
word. Each student 1is responsible for writing the
translation on the back. They can use their memory, the
content of the article, their neighbor or a dictionary.
Collect them and go over the answers with the class.
Divide the class and the words into sméll groups and
have them use the papers as flashcards. Exchange the

groups of words every so often.
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among however
discover relationship
yet outstanding
huge degree

up to massive
carcinogenic eradicate
heavy purpose
nickel link

lead such

lower

Comments: This class went smoothly. The students seemed

anxious to memorize the vocabulary and to test each
others' memory. Maybe I should use their competitive
character more. I should allow the students to select
the words to focus on in each article and maybe guiz
them regularly in order to encourage them +to be
responsible for some memorigzation.

I have the feeling that the security of being able
to succeed on those quizzes may enhance their confidence
in themselves,

No grammar point seemed obvious and important in
this article so I skipped giving a grammar lesson;
however, we did review the verb *to be’, conjugating it
in present and past tense when several questions were
asked about rather complicated sentences where the short
subject was put at the end of the sentence for emphasis.
The students wrote several examples on the board and I
showed them how the word order may be switched. I had

them tell me if this word order switch was possible in
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Spanish, hoping to help clarify the discussion to those
who couldn’t follow the conversation. I casually asked
them to look for other examples in the text where the
verb ‘to be’ followed a long and complicated subject,

I hope more of these student-generated lesson
objectives would be initiated but I realize how flexible
I must be and how discerning I need to be in determining
whether something is too complicated to do on the spot
or whether I should save the question and prepare a

lesson on the topiec for the next class period.

14, Time: 45 minutes.

Materials: Noel Grove, "A Global Greenhouse", National

Geographic, April 1987, pp.514-15.

Objectives:
To practice the habit of stimulating background
knowledée before reading an article
To practice using content clues from the title,
subtitles, graphs and pictures to make critical

guesses about the content.

Procedure: Discuss the following questions:
What is a greenhouse or glasshouse? (invernadero)
How does it work? (one way transmitter of energy)
Has anyone heard of the greenhouse effect in the

atmosphere?
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Describe ozone layer and its uses. {ozone to oxygen
decay)

Describe the action of CO: in atmosphere.

Describe how CO; gets in atmosphefe. (C + 02 3 COz)

Hand out article but don’t allow them to read it.

Have the students answer these questions based on clues
from the title, subtitles, graphs and pictures. The
work should be done alone first and then as a class
discussion. Write the answers on the board.

1. Where is the most CO: in the atmosphere?

2. Who burns the most fossil fuels?

3. Who burn the least fossil fuels?

4. What do you guess the population is like in the
high CO; areas?

5. What in nature would reduce CO; in the
atmosphere?

6. What is the connection between question 4 and 5?

7. Who are reducing their amount of fossil fuel
burning?

8. Who are not?

9 What is the result of the greenhouse effect?

Discuss as a class what they know before reading the
article and where they found the clues. Encourage the
students to challenge and question each other. Don't

supply the answers for them.

Comments: I had assumed wrongly that somebody in the

class would have heard of the greenhouse effect prior to the
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class., I found I was giving them background knowledge. I was
answering questions teaching them the subject of the article.
This reliance on me to prep them before reading an article was
not fostering independence in the students. Thankfully, the
students could read graphs and could make aooﬁrate guesses

about the article’s content.

15, Time: 1 hour.

Materials: Noel Grove, "A Global Greenhouse™, National

Geographic, April 1987, pp. 514-15,

Objectives: To practice silent reading. To practice reading

to confirm guesses.

Procedure: Have the students read the article. Be glow to
answer questions encouraging them to figure it out as
best they can by themgelves. Ask them the clues they
found from the title, subtitles and graphs were helpful
in understanding the article. Ask for examples where

these clues were then found in the text.

Comments: I have to limit dictionary sharing and chatter so
that students each read for themselves. I think the
students were pleased to confirm their guesses since

they were mostly correct and covered most of the

article.
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16. Time: 45 minutes.

Materials: Noel Grove, "A  Global Greenhouse", National

Geographic, April 1987, pp. 514-15.

Objectives: To begin making students regponsible for
determining important vocabulary to remember.

To be able to identify gerunds and the root verb.

Procedure: Have the students reread the article each selecting
two crucial vocabulary words to form a list for
memorization. Write the 1list on the board and as a
class determine the Spanish translation.

Ask the students what a gerund is? Make sure that the
students know that gerunds are forms of verbs used as
nouns.

Ask for examples of gerunds in Spanish.

Discuss how gerunds are formed - infinitive + -ing, then
translate them into English.

Split the students into groups and assign them part of
the passage. Have them find the gerunds, identify the
verb and write the phrase including the gerund on the
board,

example: +the burning of fossil fuel
to burn

Have the students check each others’ work to determine
if all the gerunds have been found, if the phrases are
complete and if the verb root has been correctly

identified.
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Have the groups identify how the noun is used. For
example, direct object, object of a preposition
Review the uses of noun gerunds and let the correct

examples on the board.
Then focus on gerund resembling clauses or -participles.,
example: including the Soviet Union
bringing heavy rains
flooding many cities
the growing burden of CO:
Explain that they aren’t gerunds used as nouns in
sentences,
Point out the difference between gerund and present

progressive - be + verb + -ing.

Comments: This vocabulary exeréise worked well. Students
asked me few questions while reading and seemed less
concerned about knowing the meaning of each word. I
also didn’t have to explain the meaning of the same word
numerous times, trying not to interrupt the whole class
while they were reading. However, I must be careful
while working out the meaning of vocabulary from the
context with the entire class that the class is not
relying on a few students to do the work each time. I
must get more comfortable calling on individuals to help
without intimidating them.

The students basically knew the grammar as I had
suspected. They could describe a gerund and its uses.

They were bored with this assignment. Some asked why
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they had to bother with grammar. I said to review the
points so that they could be used to help understand

complex sentences. Others just chatted the whole time.

17. Time: 1 1/2 hours.

Materials: Philip Shabecoff, "Antarctic Ozone Loss is

Worsening", New. York Times , Oct., 1987.

LD A O LT R L

Objectives: To practice scanning an article for details.
To introduce the students to the reporting style of

newspapers.

To help the students critically evaluate the source(s)

of information.

Procedure: Give the students some message from the department
head.

Write the directive on the board in the form: Thom said
that all books are to be returned to the resource room
today.

(Avoid translating immediately.) Discuss how I carried
the message from Thom to the students and how I didn’t
quote him word for word or else I might have written,

Thom said, "All students with material from the
resource room must return it pronto!"”

Ask the students where they may see this reporting
gtyle.

Hand out the article, Divide the class into four

groups. Give them five minutes to find phrases in the
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article similar to: said that. Work through the first
paragraph together. Have the groups write their
regults on the board. Clarify any vocabulary and
eliminate any relative clauses using 'that’.

Ask the students to identify two causes of ozone

destruction reported in the article’s picture caption.

1. man-made chemicals
2. local weather
Have the students read the article.
As a class, list on the board all the sources of
information given in the article.

Discuss the science and political background of the

sources including the author and the credibility of

the information based on the source.

Comments: I am going to try to avoid translating instructions.
It seemed to work well today.

I reminded the students to break complex sentences
that confuse them into smaller manageable parts.
Recognizing an indirect quote could possibly help them
simplify sentences.

The class went smoothly until the final discussion
activity. The students did not have or were not willing
to give an opinion on the validity of the information.
I asked them what they would think of an article
(written by the producers of aerosol deodorants) saying
there really was no ozone destruction problem. I got a

few meek responses but not real discussion. I don't
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know if the students are not comfortable with critical
thinking or if they are not confident enough with their

English capabilities to form opinions.

18. Time: 1 hour.

Materials: Overhead projector, Simplified version of Noel
Grove, "The Ozone Enigma" National Geographic April 1987

p.517, Quisz.

Objectives: To evaluate the students’ "vocabulary, reading

comprehension of a familiar topic, and specific grammar

points.,
Procedure: Place text on overhead. Hand out questions.

The Ozone Enigma

What is causing a hole over the South Pole in the atmosphere’s

ozone layer?

Ozone, which is a noxious form of oxygen, impairs
vision and breathing, when it ococurs in smog. But in
the upper atmosphere, 12 to 30 miles above the ground,
it protects life on earth by intercepting the sun’s
damaging ultraviolet radiation. {l) the past eight
years, this protective layer of ozone has become thinner
each spring over the South Pole, From 1879 to the
present, a hole had deepened, within which ozone

concentrations have fallen by 40 percent, Some
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scientists believe the ozone was attacked by
chloroeflourocarbons, which are widely used by nitric
oxide produced in the atmosphere by the sun during an
active solar cycle, or that the ogone was pushed aside
by upwellings of air from lower levels of the
atmosphere. Whatever the cause, the potential effects
could be serious., If the ozone continues to disappear,

skin-cancer incidence could rise sharply.

1. Choose the correct word to fill in {1)
A, Before B. However C(C. During D. Yet
2. Give the Spanish translation for the words
underlined (_ )}, in red.
noxious -
layer -

degtroyed -

levels -

3. Give two cognates (pairs) and their parts of

speech (adj., verb, noun,...).
4. Find an example of an indirect quote {ex. said
that).

5, Find two ‘which’® relative clauses and form

sentences from them by replacing the ‘which’ with

the appropriate noun.
6. Find two examples of gerunds and give their part

of speech (noun, clause).




fsi

7. Answer the following questions in Spanish or
English: |
a) What is ozone'’s helpful function in the outer
atmosphere?
b} List two possible causes for the destruction
of the ozone layer.
c) What is the potential effect of the

disappearing ozone layer?

Comments: As far as I could tell, there was no cheating. The

gscores were extremely high. Most of the mistakes were
due to misunderstanding the questions. I need +to
develop a better evaluation method. I haven't

discovered the students’ weaknesses from this quiz.

19, Time: 1 1/2 hours.

Materials: Ron Dagani, "Chemists Seek S8tructural Clues to
Ceramic Superconductivity”, Chemical. . and  Engineering

News, Sept. 21, 1987, pp. 33-35,.

Objectives: To give the students more responsibility for their
own prereading exercises.
To have the students practice skimming written material.

To have the students begin reading longer articles.,

Procedure: Hand out the text. Ask to read the title, captions
and subtitle. Ask what anyone knows about

superconductors.
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Ask the students to write 3-5 guestions that they think

will be answered in the text. Collect the questions

and write them on the board. Have the students answer

any of the questions if possible from the information

in the title, subtitles or pictures.

Assign each student one of his/her questions. Give them

15 minutes to skim the article for the answer to their

question. They are not to worry about anything else

in the article. Have the students share their answers

with the class and where they found the answer.

Casually point out the questions for which no answers

were found and indicate that maybe those topics aren’t

addressed in the article.

Comments:

The following questions were student generated:

What is superconductivity?

What are ceramics?

How does temperature effect superconductivity?

Why are these superconductors so interesting?
applications

What is the composition of superconductors?

What effect does each element have on the
conductivity properties?

What importance do crystalline properties have in
conduction?

What other conditions are important for
superconductivity?

How do they make superconductors?
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What is the difference between semiconductors and
superconductors?

What does resistance mean?

Are there different types of superconductors?

What research must be done before superconductors
can be used?

What problems do they have with superconductors?

What does ‘structural clues' mean?

Some of the questions were vocabulary questions
and having anticipated that, I did not assign them to
students to answer. Most of the questions were relevant
and every student had some answer to share. I had some
difficulty translating questions into English and
therefor some students correctly answered their own
question but not mine. The subsequent discussions

improved my Spanish and hopefully their English.

20. Time: 45 minutes.

Materials: Ron Dagani,"Chemists Seek Structural Clues to

Ceramic Superconductivity", Chemical  _and Engineering

News, Sept. 21, 1987, pp. 33-35.

Objectives: To have the students practice finding references

for pronouns in the context of an article.

To have the students ceritically examine their own

comprehension.
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Procedure: Ask the class to find several pronouns on the first
page of the article.

As a group determine the references for the pronouns.
Show that substituting the suggested references in the

place of the pronoun can indicate the logic of the
reference choice. Work through as many examples as
seem necessary. Then have the students turn to page
33 of the article and ask them to find the references
to the pronouns listed on the board. Have them work
alone. Afterward, discuss the answers as a class.
Talk about why wrong answers don’t make sense when

substituted in place of the pronoun.

Comments: The students had more difficulty with this exercise
than I had thought they would. I immediately panicked
thinking that they were not able to read English at all.
When I questioned the students about how well they
thought they understood the article, I found out that
they found both the amount and the complexity of the
material daunting. To avoid these articles would not
henefit these science students. I need to find ways to
build their confidence and encourage them to practice

reading technical material.
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21, Time: 30 minutes.

Materials: Jonathan B. Levine, Leslie Helm, Scott Ticer and
Dave Griffiths, "Venture Capital’s New Gold Rush",

Business Week, Oct. 5, 1987, pp. 66-67.

Objectives: To introduce the students +to the business
vocabulary and rhetoric of industry.
To have students reword and articulate what they
understand.
To continue the habit of finding structural and visual

clues to the content of an article.

Procedure: Discuss the title of the article. They should be
able to figure out the meaning of "Gold Rush” but may
need some help with "Venture's Capital”.

Divide the class into groups of four or less and assign
each person in the group one company described in the
ingsert. Have each student read about his/her company
for several minutes. Next, have the students take
turns describing his/her company to the others in the

group.

Comments: As I suspected the title was incomprehensible to the
students. Instead of explaining the meaning of the
title, I allowed them to figure out the meaning as bhest
they could. They knew that the article dealt with

. business, I returned to the title to discuss it after
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they had read about the companies and their guesses were
more accurate than previous and I informed them so.

I had to divide the students myself, not allowing
friends to work with each other anticipating that the
verbal descriptions of the companies would end up a
general discussion of what each thought the text meant.
Though I want the students to use each other as
resources occasionally, I don’t want them to become

dependent on each other.

22, Time: 1 1/2 hours.

Materials: Jonathan B. Levine, Leslie Helm, S8Scott Ticer and
Dave Griffiths, "Venture Capital’s New Gold Rush",

Business Week, Oct. 5, 1987, pp. 66-67.

Objectives: To have the students select which vocabulary they
think is important enough to focus on.
To have the students begin discerning main ideas of

paragraphs.

Procedure: Have the students read the article and as they read
it, ask them to select three words for the meaning of
for which they will be responsible. Inform the students
of periodic vocabulary quizzes that will be given
unannounced. After they are finished reading, complete
a list of vocabulary words and divide the words and the

students into small groups to determine the meanings of
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the words. Ask one person to write the meanings for
each group on the board.
Next write a main idea of the first paragraph on the

board. Discuss what a main idea is and see if the

students agree with the example on the board. Ask for
several suggestions for the main idea of the second

paragraph. See if you can come to some agreement but

remind the students that there is no definite main

idea to any context.

Divide the class into groups of three and have them

write main ideas for each paragraph on newsprint.
When they are finished, hang the newsprints on the
walls. Have the students read each others’' work.
Encourage the students to ask each other for
clarification of their Ruglish. Discuss as a whole

class if there are any real similarities and real

disparities and why.

Comments: The vocabulary exercise went smoothly; although,
once in their groups, students took the opportunity to
.try to find the meaning of lots of words not on their

list. None of them seemed to discuss the meaning of the

: i: overall text, Are they s8till doing word for word
translation? Are they still wusing the bottom-up
approach to reading comprehension?

The main idea exercise was difficult for them and
took more time than I had anticipated. I think I should

have asked them to select topic sentences or phrases

69




first so that they would not be trying to produce
English as well as discerning the main idea. I found
some students +trying to rearrange as much if the
paragraph as possible into one sentence for their main
idea. I had to remind the olass that the main idea was
often simple and to 1ift out details. We ended up
writing paragraph three on the board crossing out what
wag supportive details and distilling out of the rest
the main idea. Once the students had worked on several
paragraphs and I had critiqued their work, their main
ideas were recognizable and acceptable. I did not spend,
any time correcting their English wunless it was
completely not understandable.

Once the entire lesson was done, I discussed with
the students that finding main ideas may help them

understand the overall meaning of longer articles.

Time: 45 minutes.

Materials: Jonathan B. Levine, Leslie Helm, Scott Ticer and

Dave Griffiths, "Venture Capital's New Gold Rush",

Busin

Objectives: To have the students consider the difference in

meaning between the modals ‘could! and ‘will’.
To have the students skim the article for specific

details,
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To have the students recall what they have read this

semester.

Procedure: Briefly discuss the sentence structure when modal
verbs are used. Ask the students the time reference for
the following sentences on the board:

I will give an exam tomorrow.
I could give an exam tomorrow.

See if any of the students can express the differences
between the two sentences. Discuss the probability
difference between the sentences. Ask which sentence
they would prefer to be true and why. Explain that
‘will’ denotes a more definite prediction of the
future than ‘could’. Next, ask the students to fill

in 'will’ or ‘could’ in the following exercise. They

are to work alone.

Practice exercise:

1. We __ have class on Tuesday.

2, Companies __ make a lot of money manufacturing
superconductors.

3. Japan ___ produce superconductors 5efore the

rest of the world.

4. Burning fossil fuels increase the CO:

content in the atmosphere.

5. Superconductor Technology Inc. have

superconductor products on the market within five

years.

71




6. Studying the crystal structures of
superconductors __ lead to the discovery of more
stable superconductors.

7. Loss of oxygen from the ceramic material
result in increased resistance.

8. New ceramic materials ____ be used as
superconductors at temperatures higher than 959K,

9. Heating the ceramic material in inert atmosphere
_—__result in a loss of oxygen molecules.

10. Superconductors _ ___ replace semiconductors
within five years.

Discuss the subjectivity of determining the
probability of a future action. Take a poll of how
many students filled in each sentence with 'will’ and
‘could’., Discuss why each answer was made. Have the
students find one example of each model in the
article. As a group, discuss the change in meaning of

the sentence if you change the modal verb.

Comments: This exercise held the students’ attention. The
sentences provoked discussion about articles we had read
previously and students were anxious to substantiate
their point of view and were critical of each others’
memories and comprehension. However, I managed to keep
the tension to a minimum by explaining that gither word
could be used correctly and that it was a matter of

opinion which modal verb best suited the sentence.
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The class went so well I introduced ‘may' and

‘might’ and gave the students a scale of probability.

24, Time: 1 hour.

Materials: Ian Harper, "The New Ade of Electricity", South

Magazine, Sept. 1987, pp. 91-92.

Objectives: To have the students recall prior knowledge of the
topic.

To have students practice silent reading.

Procedure: Divide the class in two groups. Have each group
generate a word and phrase list dealing with
superconductors. After five minutes, have a scribe from
each group copy the list on the board. Points will be
given for each word or phrase that the group can prove
is related to superconductors. One point is to be given
for Spanish and two points for English.

Hand out the text and have the students read the article
gsilently. ZEach students is allowed to selects one
crucial sentence that they would like to have
clarified.

Limit the reading to 20 minutes. As a whole group, work
through the sentences that have been requested for

clarification,

Comments: Students thoroughly enjoyed the competition. Some

of the words or phrases were only vaguely related to
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superconductors but they succeeded in stimulating gquite
a thought-provoking discussion.

Trying to get away from spending so much time on
vocabulary, I decided to allow the students to select
whole sentences. This eliminated the problem of having
to explain the entire sentence afte£ the vocabulary has
been discussed since students still don't know larger
picture. I hope that the students would only slow down
to look at individual words when they are confused;
however, I may be merely wishing my students were a lot
more practiced and advanced. This exercise also had
the students critically evaluate the importance of each

sentence since they could select only one.

25. Time: 1 hour.

Materials: Ian Harper, "The New Age of Electricity", Sguth

Magazine, Sept. 1987, pp. 91-92.

Objectives: To introduce and to practice mapping main ideas of

an article.

Procedure: Remind the students the reason for looking for
main ideas of articles.
Elicit the overall topic of the article; for example,
superconductor applications.
Demonstrate how to do a bubble diagram of the first few

paragraphs. Bubbles represent paragraph topics and
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details and lines represent topic and detail
correlations.

Have the students finish drawing a bubble diagram for
the rest of the article.

Have those students who finish early, draw theirs on the
board.,

Collect the students? work.

Comments: Students seem to catch on to the idea quickly and
enjoyed the task. Drawing examples on the board
generated a lot of discussion about correlations. I
kept asking for references in the article. I’'m not sure
that the students know a use for this study technique.
Maybe I should encourage them to try to take notes on

articles they read for other class wusing mapping

techniques.

26, Time: 2 1/2 hours.

Materials: "Ceramic Center Format at Alfred University",
Chemical and Engineering News, Sept. 20, 1987, p. 20.
"Adduct shows Record-High Cbnductivity", Chemical

and Engineering News, Feb. 2, 1987, p.28.

"I.F.S. Test Battery Goes 200 Miles", Chemical. and
Engineering News, March 16, 1987, p.23.
"Microchips Sense Heat in Tumors" and "Bionic Ear

Restores Hearing", Science Digest, June 1984, p.19.
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Objectives: To give the students a sense of responsibility for
what they learn.
To encourage the students to think eritically about what
they read.
To give the students practice reading material for

thorough comprehension,

Procedure: Divide the class into five groups and give each
group one of the brief articles to read. Tell them that
they will be the experts of that article for the rest of
the class. Allow them time to read and answer each
others' questidns.

Next, instruct the students to write two comprehension
questions about the text and choose two vooabulary
words for translating from the context.

Give them a file card to write their exercise on once
their questions have been checked by the teacher.

Make sure that students have the correct answers to
their exercise.

Next, switch articles with the questions. Each
individual student is to answer the questiong alone.
Allow 15 minutes for each article and questions.

Next, in an orderly manner, assign pairs of individuals
to check each others’ work for the exercise they
design. Encourage the students to ask each other for
explanations. Change pairs until all their work has
been corrected. Collect the students’ work at the end

of class.
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Comments: Most students wrote very simple comprehension
questions that could easily be answered by lifting =a
sentence from the text without knowing what it means. 1
had to challenge the groups to design questions that
would cause the others to think, Several times I got
involved in wording the questions but the students
always determined the subject or point of the question.

Students also wanted to.answer their questions as
a group., I then had to specify that individuals would
be checking other individual's work and they may ask for
a clarification of vague or misleading answers. In
other words, individuals would be asked to perform.

The answer-checking session went very well. Since
the students all worked in Spanish, they could be more
critical about the answers than I usually can. If an
‘expert’ absolutely could not explain an answer to
another student, I would help the ‘expert’ who was the
résponsible for helping the other student. I had hoped
that this would not undermine the ‘experts’
credibility. I also overheard one student expert asking
the other student +to give‘ the meaning of an entire
sentence and not Jjust one word in order to verify
complete comprehension. This indicated to me that at
least one student understood the object of the lessons.
I shared this with the class as if I believed from this
one incident that all of them understood the course

goals and class.objectives.
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27, Time: 1 héur.

Materials: "New Superconductors Surpass Optical Fibers",
Chemical and Engineering News, Oct. 12, 1987, p. 18.

Quiz

Objectives: To test the students’ reading comprehension,
ability to define words from contextual clues and to

find pronoun references.

Procedure: Administer the quiz. Answers are to be written in

Spanish. Review the answers once all work is collected.

I. Write the Spanish translation for the following
words from the article.
distortion -
damage -
thin film ~
IT. What are the references for the noun phrases
underlined in the article?
This (in line 5) - ’
That’s -
The thin‘film -
This -
The material -
III. Find a sentence that describes a prediction of

some future possibility.
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IV. Answer the following questions about the context,
What is the composition of the superconductor?
What is the process for forming the thin-film
superconductor?

What are the advantages of using the new
superconductors?

What is the manufacturing advantage of the new

superconductor compared to other ceramics?

Comments: Again the results were all guite good. I attribute
this to the brief length and depth of the reading
materiai. I had a Mexican help me assess the answers to
the comprehension questions and was therefore able to be
more critiecal. I was surprised by several students!’
good results. They are not eager participants in class
and I have difficulty determining whether or not they

are lost.

28, Time: 1 hour.

Materials: Nicholas Toch, "The First Technology", Scientific

American, April 1987, pp. 104-113,

Objectives: To introduce students to the categories of logical
connectors,
To show the students how logical connectors are used in
sentences.
To have students recognize logical connectors and the

category to which they belong.
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Procedure: Write the following sequence of sentences on the

board initially without logical connectors underlined.

I don't know exactly what I will do next vacation;
however, I do know that I will travel. xgmiggg, I
would like to see more of Mexico, initially going
west and eventually heading south. Agtually, there is
a lot to see. Therefore I will plan my trip

carefully.

Have the students read the text first without the
logical connectors, then with them. Ask for
volunteers tQ translate the underlined words. Explain
their part-of-speech, their initial position in
sentences or phrases and that they are not essential
to the basic meaning of the sentence. Explain that
they add detail and cohesion to the text.

Next, give the following categories for logical
connectors:

Addition/Emphasgis
Adversity/Contradiction
Causal/Reason
Sequential

Discuss each category and in which category each of the
above mentioned logical connector belongs. |

Divide the class into ten groups. Assign each group a

page and have them search for logical connectors.

Have the students determine in which category they




belong. Have scribes write their groups! work on the

board. Discuss each word as a whole group.

Comments: I am hoping that doing these short exercises with
the text will familiarize the students with the article
soc that they will not be so daunted by the length of the
text. This exercise was challenging. I found that I
have a problem remembering and understanding logical
connectors when readingr Spanish and guessed that the
students may have a similar problem with English. I
kept reminding +them that the identification and
memorization gkill would come easily with practice. I
had to continually remind the students not to blithely
accept the first definition for the logical connector
given in a dictionary and go on. Rather, they were to
examine each definition to see which one was
appropriate. Students were incredibly task-oriented
today and wanted merely to get to the end of the page.
Maybe I should have told them that they were to find as
many as they could and not to worry about finding them

all. I should have stressed quality not quantity.

29. Time: 2 hours.

Materials: Nicholas Toch, "The First Technology", Scientific

American, April 1987, pp. 104-113.

Objectives: To have the students practice silently reading

long articles with involved issues.
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To have the students determine where they are having

comprehension problems.

Procedure: Have the students silently read the article. As
they read have them write down guestions they have about
the text and where in the article their guestion is
centered. Collect the questiong and edit them
eliminating repetition. Indicate one question for each
student that they are to write with a page reference on
a piece of newsprint to hang on the wall. Have the
students read all the questions and search the article
for answers, Next, have the students circulate and
write what they have found on the newsprint below the

appropriate question. As a class discuss the questions

and answers.

Comments: The activity went reasonably well, although the
students found it difficult to concentrate on such a
long article,. This activity was divided between two
class periods. At the beginning of the second period, I
asked if they were responsible for reading articles of
similar length for other classes. They =all answered
that they were, so I asked if they had trouble
concentrating on long articles and most admitted that
they did. S50 I advised the students that I expected
them to discipline themselves to be able to learn the
skill of reading for long periods of time. Some

students seemed skeptical,
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30, Time: 1 hour.

Materials: Nicholas Toch, "The First Technology", Scientific

American, April 1987, pp. 104-113.

Objectives: To have the students practice semantic mapping or
outlining in order to encourage them to think about the
article as a whole, making connections between main

ideas and supporting ideas.

Procedure: Present the title and Roman numeral headings of the

following outline:

Qutline.-.Primitive Tools

I. Who?

- Homo Habilis
II. Where?

- Koobe, Fora, Kenya, Africa
III. When?

- 1.9 million years ago
IV. How? {(What system?)

A. raw materials

- voleanic rock
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B. uses

- implement making

- wWeapons

- butchering animals
a. evidence

- wear on stones

1

marks on stones

b. thesis

continuous cycle: more meat in diet from using

tools 4 brain expansion 3 improved tools 3 more

meat in diet
C. manufacture (students are to fill in this
section)

Fill in the rest of the outline while discussing the
reasoning. Divide the class into groups of 2 or 3 and
have them complete section C: manufacture. Have the
students write their work on newsprint and hang the
newsprints on the wall. Have the entire class discuss
similarities and differences among the outlines.

Avoid selecting one right outline.

Comments: While I presented the outline, the logic seemed
obvious to the students and they had few questions.
They struggled with their own outlines and I often had
to help them with the arrangement and categories. Some
students have no idea where to start, I pushed those

students who were done quickly to expand their outline
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and add details. I need to give them a good reason for

doing this.

31. Time: 1 hour.

Materials: Nicholas Toch, "The First Technology", Scientific

American, April 1987, pp. 104-113,

Objectives: To have the students use their outlines and to see
a practical purpose for themn.
To have the students summarize a text in their own

words.

Procedure: Discuss article abstracts and their uses. Discuss
what is included in abstracts. Discuss their length.
Have the students write abstracts for the article based
on the outlines we wrote.

Collect the abstracts.

Comments: Most of the students put the outline in sentence
form which was fine except that I’m not sure they
considered what they read in the article since I
produced most of the outline. I will have to repeat
this exercise giving the students more responsibility,
I realize that outlines and sequential logic is
Lypically North American but much of the world’s science
literature is dictated by this logic and hence I think
it is valid to impose this logic style upon these Latin

American students. Only a few students gave wandering
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abstracts that I would have suspected would have been
common for Latins. Maybe their science training has
already indoctrinated these students with North American
scientific reasoning. I think I should tell the
students that scientific writing in English is direct,
to the point with little side-tracking. However, I'm
not sure that this would enhance their comprehension or
if they have any oconcept of what we consider direct or

side-tracking to be.

32. Time: 1 hour.

Materials: William J. Broad, "New Clues on a Soviet Laser

Complex", New York Times, Fri. Oct. 23, 1987.

Several sheets of brown paper.

Objectives: To reinforce the students’ prediction habits.

To activate the students’ memory of prior knowledge of
the topic.
To give the students the responsibility for learning

vocabulary.

Procedure: Discuss the title particularly the meaning of

*Complex’.

Discuss the class’ knowledge about lasers.

Discuss subtitles and class'! knowledge of satellites.
Ask for predictions about the content of the article and

referenceg, (List on the board.)
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Give the students time to read but do not allow
vocabulary questions or dictionaries,

Divide the class into small groups and divide the
article among the groups. (Do not make the portion of
the article assigned too small.)

Instruct each group to choose 3 - 4 vocabulary words
they determine are important yet maybe unfamiliar.
Any part of speech is valid, Have the students write
the sentences containing the underlined vocabulary
words. The groups need to determine the meaning of
the vocabulary words. They are then to design
multiple choice exercises with four options for each
word. The format can be given on the board with an
example. Explain that each option can be in Spanish

When the groups are finished, the brown paper exercises
should be posted where each student can individually
answer the exercises that they didn't work on without
dictionaries. Collect answers. Ask the students to

grade each others’ work. Discuss the answers as an

entire class.

Comments: I had to carefully edit the multiple choice answers
so that the students would not be frustrated doing each
others’ exercises, The students seem to really enjoy

this exercise and the responsibility.
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33. Time: 2 hours.

Materials: William J. Broad, "New Clues on a Soviet Laser
Complex", New York Times, Oct. 23, 1987.

partial outline, newsprint, pens, tape.

Objectives: To have the students practice outlining main and
supporting ideas.
To have the students practice summarizing articles in

their own words.

Procedure: Present the following partial outline of the text
and have the students fill in the outline as they can.
Discuss outlines as a large group or in small groups.

New.Clues on a Soviet Laser Complex

I. Location of Laser Complex
A,
B.

I1. Photographs of Laser Complex by
A,
B.

ITI. American scientists reaction
A,
B.

IV. Official American reaction {(government)
A,

B.
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V. Structure of the Laser Complex
A,
B.
VI. Uses
A, If lasers are weak
a.
B. If lasers are of medium strength
a.
b.
C. If lasers are strong
a.
b.

Ask each student to write a short summary in Spanish or
English using their outline. Have the students
exchange summaries to read and discuss similarities
and differences,

In groups of 2 - 3, have the students combine their
efforts into one summary to present to the class.
Have them write their summary on newsprint to hang on
the wall. Give the students to read each others

summaries.

Comments: I'm glad I chose & short article to practice
outlining and summarizing. The students were prepared
to do the work and not so reluotant to make an effort.
Overall the summaries were similar maybe because I had
determined the basic outline, However, there were

unique details in each one of which I tried to show
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approval in order to build the students' confidence in
determining what is important or of interest to them. I
had the students combine their efforts to present since
I know there are still some students who are really
inhibited from sharing their work. I made sure to

collect each individual’s work.

34, Time: 30 minutes.

Materials: William J. Broad, "New Clues on a Soviet Laser

Complex", New York Times, Oct. 23, 1987,

Objectives: To encourage the students to infer beyond the
scope of the article information and opinions.

To give the students a chance to use what they read.

Procedure: As a class, discuss the contents of the article
using these possible questions as guidelines:
What does the